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throughout the study. The study sample consisted of 704 school administrators who
served in Elazig city center and its districts. Data was collected from 205 school
administrators using the method of disproportionate stratified sampling. The

Managerial Resourcefulness Scale, Stress Scale, and Depression Scale were used to
collect the data. According to the findings, the level of managerial resourcefulness has

KeVWO"dS_-‘ a high impact on the experience of stress and depression. When managerial
Managerial resourcefulness, resourcefulness increased, the level of stress and depression decreased. When the
Stress, significance levels of the regression coefficients were examined, the variables of
Depression,

cautiousness and decisiveness were discovered to be significant predictors of both

School administrator. depression and stress scores.

Okul Yéneticilerinde Yénetsel Giigliiliik: Stres ve Depresyon ile iliskisi

Makale Bilgisi 0z

Bu ¢alismanin amaci, okul yoneticilerinin yonetsel guglilik duzeyleri ile yasadiklari
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/cuef stres ve depresyon arasindaki iliskiyi belirlemektir. Bu nedenle galismada iliskisel

Makale Gegmisi: arastirma modeli kullanilmistir.  Arastirmanin g¢alisma evrenini 2014-2015 egitim-

Gelis 16.04.2017 ogretim yilinda Elazig il merkezinde ve ilgelerinde gorev yapan 704 okul yoneticisi
Dizeltme 12.11.2017 olusturmaktadir. Calisma kapsaminda oransiz eleman 6rnekleme yéntemi ile 205 okul
Kabul 17.01.2018 yoneticisinden veriler toplanmistir.  Verilerin toplanmasinda “Yonetsel Gugliliik

vy

Olgegi”, “Stres Olgegi” ve Depresyon Olcegi kullanilmistir.

Arastirma bulgularina gore; yonetsel glglUligun, stres ve depresyon Uzerindeki
etkilerinin ylksek duzeyde oldugu ve okul yoneticilerinin yonetsel giglulik diizeyleri
arttikca, stres ve depresyon dizeylerinin azaldigi sonucuna ulasiimistir. Regresyon
katsayilarinin anlamlilik diizeyleri incelendiginde temkinli ve tedbirli olma ile azimli
olma degiskenlerinin, hem depresyon puanlarinin hem de stres puanlarinin anlamli bir
yordayicisi oldugu gorulmustar.

Anahtar Kelimeler:
Yonetsel glgluluk,
Stres,

Depresyon,

Okul yoneticisi.

Introduction

The work of school administrators is necessary to enable schools to fulfill their educational function
efficiently. Managing schools that have to function in an ever-changing environment, and often under
the influence of various pressure groups, requires different skills and competencies. Therefore, school
administrators are expected to have certain characteristics other than a knowledge of regulations and
managerial routines. According to Kanungo and Misra (1992), observable administrator behaviors are
adequate to accomplish the routine work within an organization. However, managerial competences are
necessary for more complex managerial work. Managerial resourcefulness is a concept arising from the
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need to define a field of managerial competencies. The school administrator responsible for the
fulfillment of managerial processes in a school may encounter various difficulties while performing this
duty. Sustaining schools amid constantly changing and developing conditions is a demonstrable example
of these difficulties. Managerial resourcefulness consists of all the knowledge, skills, abilities, and
competencies that administrators need to possess to resolve problems and cope with difficulties that
arise in the course of their duties. Managerial resourcefulness can be defined as the administrative skills
needed to control and adjust emotional reactions, cognitive views and beliefs, expectations, and
behaviors that may present an obstacle to the achievement of the organization’s goals and objectives or
to one’s successful adaptation to the environment. These skills are defined as visible behaviors specific
to a particular duty and suitable for daily or programmed work. However, competencies refer to the use
of intelligence and abilities in order to deal with cognitive activities involving human attitudes, which are
necessary to navigate a complex and changing environment, as well as unprogrammed non-daily work
(Kanungo & Misra, 1992). When assessed in terms of school management, the behaviors that
administrators must demonstrate when performing routine work can be defined as managerial skills,
whereas the abilities necessary to navigate non-routine and more complex situations refer to their
managerial resourcefulness. The concept of managerial resourcefulness comprises all the emotional,
cognitive and behavioral skills that enable a school administrator to cope with any problem that he/she
may encounter, and that enables them to adapt to the environment. According to this view, it can be
concluded that managerial resourcefulness is an important component of a school administrator’s
leadership capacity (Kanungo & Misra, 2005; Dogan & Sahin, 2011).

The school administrators’ problem-solving, critical, and analytical thinking skills are very important
for resolving problems and demonstrating efficient managerial resourcefulness. These behaviors are a
requirement of any school administrator and also consist of their managerial resourcefulness, in a sense.
An administrator can be successful when they can draw upon these resources and competencies to deal
with organizational problems. An administrator with high managerial resourcefulness is expected to
achieve an organization’s objectives efficiently, and those lacking such resourcefulness will be less able
to do so. A successful administrator can be described as a person who adjusts his/her behavior in order
to overcome difficult situations, using his/her competencies (Aycan, 1997). Competence can be defined
as the totality of actions that administrators or workers in organizations deploy to fulfill organizational
and individual objectives, using their knowledge, skills, and attitudes (Barutgugil, 2002). Managerial
resourcefulness consists of certain competencies that are required by managerial work. When
conceptualized in this way, managerial competencies are the major characteristics of a successful
administrator. Successful administrators are those who can adjust their emotions, cognition, and
behavioral tendencies to be in line with the requirements of their work (Kanungo & Menon, 2004).

Although managerial resourcefulness is a significant leadership characteristic, there are a limited
number of research studies about this topic in the literature. The insufficient number of correlation
studies about this topic means there is little evidence of the individual and organizational variables that
contribute to managerial resourcefulness. However, the research on learned resourcefulness, which is
associated with managerial resourcefulness, provides some indications of the individual variables
associated with this concept. All the research investigating learned resourcefulness demonstrates that
there is a significant relationship between the level of learned resourcefulness, job stress (Akgin &
Ciarrochi, 2000; Yurir & Keser, 2008; Yildirim, Gllpinar and Uguz, 2012) and depression (Chung et al.,
2012). On the basis of these findings, stress can be defined as the individual’s experience of exceeding
their physical and psychological limits owing to unsuitable conditions in the physical and social
environment (Clceloglu, 1994). Stress is a concept associated with managerial resourcefulness.
Depression refers to a state of psychological and physical exhaustion due to a genetic, environmental or
hormonal disorder. A depressed individual isn’t able to continue working, their communication with the
social environment breaks down, and they become more introverted (Baltas & Baltas, 1998; Sezer,
2011).
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A school administrator is responsible for managing a complex organization influenced by many
internal and external factors, and he/she must make many critical decisions. The administrator must
refer to existing regulations to manage the school and make effective decisions that satisfy the
expectations of teachers, students, and parents. Therefore, he/she should possess not only the technical
knowledge and skills required to manage a school but also the competencies needed to adjust his/her
cognition, perceptions and behavior to adapt to environmental pressure and demands. These
competencies, defined as managerial resourcefulness, will have an impact on the emotions of school
administrators. Therefore, research is needed to identify the variables that comprise managerial
resourcefulness in school administrators in order to contribute to the existing literature.

The Purpose of the Research

This research aims to define the relationship between school administrators’ managerial
resourcefulness and the levels of stress and depression they experience. To that end, this research has
tried to answer the following questions according to school administrators’ perceptions:

1. What are the relationships between levels of managerial resourcefulness and stress, depression
and demographic variables?

2. Is managerial resourcefulness a significant predictor of school administrators’ stress levels?
3. Is managerial resourcefulness a significant predictor of school administrators’ depression levels?
Methods
Research Model

A relational research model has been adopted in this study. This research investigates the possible
relationships between two or more variables in the study to be conducted. A relational research model
is the most appropriate for such studies (Creswell, 2012, p. 337). Relational research consists of studies
that investigate the possible relationships between two or more variables to help explain the overall
findings and reach a conclusion (Buylkoztiirk, Cakmak, Akgilin, Karadeniz & Demirel, 2011, p. 22).

Research Population and Sample

The research sample consisted of 704 school administrators, including 238 school principals, 48 head
assistant principals and 418 assistant principals, working in the city center and districts of Elazig during
the academic year of 2014-2015. The scope of this research involved collecting data from 205 school
administrators, using disproportionate stratified sampling. This method is a type of sampling that
ensures all elements of the population have an equal chance of being selected (Karasar, 2008, p. 113).
This research sampling method represents the overall research population with a 4.84% error rate and a
90% reliability level. The demographic features of the school administrators that comprise the research
sample are presented in Table 1.

Table 1.
The Demographic Features of the School Administrators Working in the City of Elazi§
Demographic Features N Demographic Features N
Gender Woman 19 Kindergarten 15
Man 186 Primary school 57
. Married 188 Secondary school 46
Marital status - :
Single 17 Type of school Common high school 9
Position Principal 58 Anatolian high school 29
Assistant principal 147 Science high school 4
Type of Permanent 171 Vocational high school 30
appointment Substitute 34 Other 15
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As seen in Table 1, the administrators that participated in this research comprised 19 women and
186 men; 188 were married and 18 were single; 58 were school principals and 147 were assistant
principals by position; and 171 were permanent, whereas 34 were substitute administrators by
appointment. The administrators were employed in different types of schools as follows: 15
administrators worked in kindergartens, 57 in primary schools, 45 in secondary schools, 9 in common
high schools, 29 in Anatolian high schools, 4 in science high schools, 30 in vocational high schools and 15
in another type of school.

Collection and Analysis of Data

The following scales were used to collect the data required: the Managerial Resourcefulness Scale,
which was developed by Kanungo and Menon (2004) and translated by ErsozIi (2012) into the Turkish
language; the Stress Scale, developed by Karakus (2013); and the Depression Scale (Goldberg, 1999)
from the International Personality Item Pool, translated by the researcher into the Turkish language.

The Managerial Resourcefulness Scale, translated by Ersozlii (2012) into the Turkish language,
consists of three dimensions: task focus, equanimity, and deliberation, and perseverance. The internal
consistency coefficient (Cronbach’s alpha) of the scale has been calculated as 0.78. The internal
consistency coefficient (Cronbach’s alpha) of the Stress Scale with four items and a single dimension has
been calculated as 0.71. The internal consistency coefficient (Cronbach’s alpha) of the Depression Scale
with six items and a single dimension has been calculated as 0.76. During the research conducted, the
internal consistency coefficient of the Managerial Resourcefulness Scale was calculated as 0.72, whereas
that of the Stress Scale was calculated as 0.79 and that of the Depression Scale as 0.88.

In relational research studies, the relationships between variables or group scores are defined and
measured using correlational statistics. The types of analyses conducted, such as correlation and
regression analyses, identify the relationships between the scores obtained from each individual, so that
each variable’s capacity to predict another can be discovered (Creswell, 2012). This study investigated
the relationships between the school administrators’ levels of managerial resourcefulness and the stress
and depression that they experience. The SPSS 21 package program was used and a correlation analysis
and a multiple regression analysis were conducted using data obtained from the scales. Four categorical
variables (gender, marital status, position, and type of appointment) were coded as dummy variables
during the correlation and multiple regression analyses. Dummy variables are those created by
degrading the second variable and the following one into one variable group in order to have a two-level
variable in statistics.

Findings

This section presents the data analysis and results. Firstly, a correlation analysis was conducted to
identify the relationships between the levels of school administrators’ managerial resourcefulness,
stress, depression, and demographic variables. A correlation matrix is presented in Table 2 below,
indicating the statistical relationships identified.
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Table 2.
A Correlation Matrix Indicating the Relationships between the Dimensions of the Managerial
Resourcefulness Scale and Stress Scale, Depression Scale, and Demographic Variables

A 1 2 3 B C D E F G H I J K L
A. X
Resourcefulness »
1. Task-focus .81 1
2. Equanimit o o
andqdelibera'zlion 69 27 !
3. Perseverance 77 .44 39 1
B. Stress -377 —-19" =357 -357 1
C. Depression —47" —30" —-377 -43" 68" 1
D. Gender —28" —-23" —17" -24" 04 227 1
E. Marital status —13 —-15° —06 —-08 -—01 .00 .19 1
F. Position 08 12 03 02 .10 .02 -03 —-08 1
i;::ﬁ;lnt 02 -02 06 01 -—13 —10 18" 10 -p01 1
H. Age -23" —22" -13 -15" -18" —02 287 217 —15 08 1
. Tenure -18" -19" -06 —13 -227 —11 257 257 -217 217 687 1
J. Working *

L. .02 .03 .01 .00 10 —-04 -03 05 .11 -—-03 .15 .04 1
period in school

K. Number of -14 -16° -05 -08 .06 .10 .19 .15 .12 .02 36 387 27 1
teachers

L. Number of -12 -16° -05 -06 .03 .09 207 .16 .10 .03 35 377 11 .86 1
students

An examination of the data in Table 2 reveals a significant and negative relationship statistically
between the school administrators’ managerial resourcefulness levels and the stress they experience (r
= —37; p < .01). Also, there is a significant and negative covariance between the scores of the
dimensions of managerial resourcefulness, including task focus (r = —.19; p < .01), equanimity and
deliberation (r = —.35; p < .01), and perseverance (r = —35; p < .01). The greater the school
administrators’ managerial resourcefulness, the less stress they experience. The higher their stress
levels, the less managerial resourcefulness they possess.

In addition, there is a significant and negative relationship statistically between the school
administrators’ levels of managerial resourcefulness and the depression they experience (r = —.47; p <
.01). Also, there is a significant and negative covariance between the dimensions of managerial
resourcefulness, including task focus (r = —.30; p < .01), equanimity and deliberation (r = —.37; p < .01),
and perseverance (r = —.43; p < .01). On the basis of this finding, it can be suggested that the more the
school administrators’ managerial resourcefulness develops, the less vulnerable they are to depression.

An examination of the relationship between managerial resourcefulness and the demographic
variables reveals that there is no relationship between managerial resourcefulness and position (r = .08;
p > .05), marital status (r = —.13; p > .05), type of appointment (r = .02; p > .05), working period in a
school (r =.02; p >.05), number of teachers (r =—.14; p > .05) and number of students (r =-.12; p > .05).
Moreover, it can be concluded that there is a significant and negative relationship between managerial
resourcefulness, age (r = —.23; p < .01) and tenure (r = —.18; p < .05). In other words, the greater the
school administrator’s age and professional experience, the less managerial resourcefulness they
possess.

Furthermore, there is a significant and positive relationship between the school administrators’
levels of depression and their gender (r = .22; p < .01). This finding demonstrates that female
administrators’ experience more depression than males. However, there is no significant relationship
between school administrators’ experience of depression and other demographic variables, including
marital status (r =.00; p > .05), position (r =.02; p >.05), type of appointment (r =—-.10; p > .05), age (r =
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—-.02; p >.05), tenure (r =—.11; p > .05), working period in a school (r = —.04; p > .05), number of teachers
(r=.10; p > .05), and number of students (r =—-.09; p > .05).

The results of the multiple regression analysis to determine whether school administrators’
managerial resourcefulness is a significant predictor of the stress they experience are presented in Table
3.

Table 3.
The Results of a Multiple Regression Analysis Indicating the Relationship between the School
Administrators’ Managerial Resourcefulness, Demographic Features, and Stress Levels

R2 F
Predictor han han tandar
Varables I N SO T N
Standard 11.281 1.925 5.867 .000
Step 1 33 11 11 .008
Gender 1.612 1.038 114 1.553 122
Marital status .586 1.072 .039 .547 .585
Position .105 .282 .027 .372 .710
Type of appointment -1.152 .743 -110 -1.550 .123
Age —.055 .038 -139 -1.444 150
Tenure -.076 .040 -191 -1.897 .059
Working period in school .006 .005 .091 1.259 .210
Number of teachers .023 .020 .165 1.162 247
Number of students .000 .001 -.039 -.279 .780
Step 2 .55 .30 .19 .000
Task-focus —-.067 .060 -079 -1.112 .267
Equanimity and
deliberation —.280 .076 —-247 -3.671 .000
Perseverance —-.303 .084 —-262 —3.621 .000

According to the data presented in Table 3, the variables of gender, marital status, position, type of
appointment, age, tenure, working period in a school, and number of teachers and students, which were
involved in the analysis at the first step, were a significant predictor of the stress experienced by school
administrators (AR2 = 0.11; p < .01). However, when examining the significance levels of the regression
coefficients of the variables mentioned, no single variable was a significant predictor of stress scores.

The variables of task focus, equanimity and deliberation, and perseverance, which are the three
dimensions of managerial resourcefulness involved in the analysis at the second step, were a significant
predictor of stress scores (AR2 = .19, p < .01). Also, when the significance levels of the regression
coefficients are examined, the variables of equanimity and deliberation (B = -.25; p < .01) and
perseverance (B = —.26; p < .01) were significant predictors of stress scores. However, the variable of
task focus was not a significant predictor of stress scores (B =—.07; p >.01). Checking the effects of other
variables, it can be suggested that 19% of the stress experienced by the school administrators results
from a lack of managerial resourcefulness. In other words, it can be concluded that the greater the
administrators’ managerial resourcefulness, the less stress they experience.

The results of the multiple regression analysis to determine whether school administrators’ levels of
managerial resourcefulness are significant predictors of the depression they experience are presented
below in Table 4.
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Table 4.
The Results of a Multiple Regression Analysis Indicating the Relationship between School Administrators’
Levels of Managerial Resourcefulness, Demographic Features, and Depression Levels

R2 F

Predictor Change Change Standard

Variables R R2 (ARZg) P ¢ B Error B t P

Standard 9.639 2.681 3.595 .000

Step 1 32 .10 1101 .014
Gender 5.068 1.446 .257 3.504 .001
Marital status —.151 1.493 -.007 -.101 .920
Position -.097 .393 -.018 -—.248 .804
Type of appointment -1.630 1.035 -112 -1.574 .117
Age .004 .053 .008 .081 .936
Tenure -.110 .056 -198 -1961 .051
Working period in

school —.005 .007 —-049 —.683 495
Number of teachers .024 .027 126 .889 375
Number of students 6.652E-5 .001 .007 .049 .961

Step 2 .56 .31 212 .000
Task-focus —.149 .082 -127 -1.809 .072
Equanimity and

deliberation -.340 .105 -216 —3.243 .001
Perseverance —.453 115 —.282 —3.927 .000

An examination of the data presented in Table 4 revealed that a significant relationship existed
between depression and the variables of gender, marital status, position, type of appointment, age,
tenure, working period in a school, and number of teachers and students, which were involved in the
analysis at the first step (AR2 = .101, p < .05). However, when the significance levels of regression
coefficients were examined, gender was the only variable that was a significant predictor of depression
(B =—.26; p < .01). All other variables did not possess any explanatory power for depression. In addition,
the variables of task focus, equanimity and deliberation, and perseverance, which are the three
dimensions of managerial resourcefulness and were involved in the analysis at the second step, were all
significant predictors of depression scores (AR2 = .21, p < .01). However, on the basis of the significance
levels of the regression coefficients, the variables of equanimity and deliberation (B =—.22, p <.01) and
perseverance (B = —.28, p < .01) were significant predictors of depression scores. According to this
finding, 21% of the depression that school administrators’ experience results from a lack of managerial
resourcefulness. In other words, the greater the administrators’ levels of managerial resourcefulness,
the less depression they experience.

Conclusion, Discussion, and Suggestions

According to the findings obtained above, there is a significant and negative relationship statistically
between the total scores of managerial resourcefulness and the scores of its dimensions (including task
focus, equanimity and deliberation, and perseverance) and stress and depression scores. Therefore, the
greater the school administrators’ managerial resourcefulness, the less stress and depression they
experience.

The findings obtained from the multiple regression analysis discovered that after controlling the
personal and demographic variables (gender, marital status, position, type of appointment, age,
professional experience, and number of teachers and students in a school), managerial resourcefulness
is a significant predictor of stress and depression. The studies conducted by Kanungo and Menon (2004,
2005) demonstrated that managerial resourcefulness has a positive relationship with psychological
strengthening and a negative relationship with learned helplessness. The findings obtained from this
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research parallel those of research investigating learned resourcefulness and learned helplessness,
which are closely associated with managerial resourcefulness (Yildirim et al., 2012; Akgiin & Ciarrochi,
2000; Chung et al., 2012). Learned resourcefulness is similar to managerial resourcefulness and is an
important component of stress endurance. Studies investigating this topic demonstrate that learned
resourcefulness consists of cognitive structures termed “coping skills,” which are essential to manage
stress (Oztaykutlu, 2014). Meichenbaum (1977), who first coined the term “learned resourcefulness,”
stated that it consists of certain auxiliary attitudes that help one to cope with external stress factors and
to control problematic and stressful life events. Moreover, a study conducted by Eroglu, Akbaba,
Adiglizel and Peker (2014) demonstrated that there are significant relationships between learned
resourcefulness and stress management. In their study, Yirir and Keser (2010) suggested that learned
resourcefulness is a significant personal trait that enables school teachers experiencing professional
stress to protect themselves from it. In a study conducted by Yildirnm et al. (2012), a positive and poor
relationship was discovered between two dimensions of learned resourcefulness and dimensions of
work-related stress, including pressure, and overloading.

According to the findings of this research, there is a significant relationship between managerial
resourcefulness, stress, and depression. An examination of the significance levels of the regression
coefficients revealed that the variables of equanimity and deliberation, as well as perseverance, are
significant predictors of stress and depression scores. School administrators’ successful work
performance is of great importance because they have a leading role at every stage of the school
management process. Successful work performance is related to an administrator’s ability to manage
this process with perseverance and decisiveness. Hence, the presence of skills in many fields, such as
problem-solving, decision-making, planning, orientation, crisis management, communication, and
change management, are considered indicators of managerial resourcefulness (Knungo & Menon,
2004). For instance, school administrators make decisions by considering the multiple factors needed to
perform their duties, including planning and the management of organizational resources. Their thinking
processes must remain task-focused, yet they must also consider the effect of decisions that they make
on other people and persevere when implementing those decisions. Therefore, school leaders may
sometimes experience high stress levels and depressive symptoms. When selecting and appointing an
administrator, assessing their managerial resourcefulness in terms of competencies would make a useful
contribution to the recruitment process.

In the light of these conclusions, it is possible to make the following suggestions:

e When selecting and training school administrators, candidates’ managerial resources should
be assessed alongside their behavior. Also, trainings and seminars on managerial resourcefulness would
be beneficial, provided that they are offered early in the selected administrators’ tenure.

e Current working conditions make it impossible to prevent stress and the potential for
depressive tendencies to arise. According to this research, developing school administrators’ levels of
managerial resourcefulness can help to prevent stress and depressive symptoms. Therefore,
policymakers should consider training school administrators in managerial resourcefulness in order to
improve their working conditions.

e Training school administrators should involve acquiring managerial resourcefulness through
methods such as sensitivity training.

e There may be many emotional states, attitudes, and behaviors that act as precursors or
outcomes of managerial resourcefulness. On the basis of the existing literature, it should be possible to
identify the emotional states, attitudes, and behaviors that may affect school administrators’ managerial
resourcefulness and to conduct further research studies on the relationships between them.
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Tiirkge Siirimui

Girig

Okullarin egitim-6gretim islevini etkili sekilde yerine getirebilmesinde okul yoneticilerinin g¢abalari
blylk 6nem tasimaktadir. Degisen ¢evrenin ve farkl baski gruplarinin etkisi altinda ¢alismak zorunda
olan okullar yonetmek farkh yetenek ve yeterliklere sahip olmayi gerektirmektedir. Bu nedenle, okul
yoneticilerinden, mevzuata iliskin bilgiler ve yonetsel rutinlerin o6tesinde baska 6zellikler de
beklenmektedir. Kanungo ve Misra’ya (1992) gore; gozlemlenebilir yonetici davranislari 6rgit igindeki
rutin isleri bagarmak igin yeterlidir. Ancak, daha karmasik yonetsel isler icin yonetsel yeterliklere ihtiyag
vardir. Yonetsel glglilik de boyle bir yeterlik alanini tanimlama ihtiyacindan dogmus bir kavramdir.
Okuldaki yonetim siireglerinin gerceklesmesinden sorumlu olan yénetici, bu gorevini yerine getirirken
pek cok zorluk ile karsilasabilir. Ozellikle degisen ve gelisen giinimiiz sartlarina gére okulu ayakta
tutmayi bu duruma 6rnek gésterebiliriz. Her gesit engel ve zorlukla bas edebilmek icin yoneticilerin sahip
oldugu bilgi, beceri, yetenek ve yeterliliklerin timi yonetsel glcliligi olusturur. Yonetsel guglalik,
yOneticinin organizasyonun belirlenen amag ve hedeflerine ulasmasinda engel teskil edebilecek her tiirlt
duygusal tepkilerini, bilissel diisiincelerini ve inanglarini, beklentilerini, davranislarini kontrol edebilme
ve diizenlemesiyle ¢evreye basarili uyum saglamada edinilmis yetenekler birikimi olarak tanimlanabilir.
Bu yoniyle beceriler, giinliik veya programlanmis islere uygun, géreve 6zgi, gbz 6niinde olan davranislar
olarak tanimlanirken; buna karsilik yeterlikler; karmasik, degisken bir cevre ve programlanmamis, ginliik
olmayan isler icin gerekli insana 6zgli genel tavirlari iceren bilissel etkinliklerle ilgilenmek icin zekdnin
kullanimina ve yeteneklere isaret eder (Kanungo ve Misra, 1992). Okul yonetimi agisindan
degerlendirildiginde, yoneticilerin okuldaki rutin isleri gerceklestirebilmek igin ihtiya¢ duyduklari
davraniglar yonetsel beceriler olarak aciklanirken, rutin olmayan ve daha karmasik bir durumda karar
verebilmek icin gerekli yetenekler yonetsel guglulik kavrami ile agiklanmaktadir. Yonetsel gliglilik
kavrami, bir okul yoneticisinin karsilasabilecegi her tiurli sorunla basa ¢ikmasini ve gevreye uyumunu
saglayan duygusal, zihinsel ve davranissal yetenekler bitinidir. Buradan, yonetsel guglaligian, okul
yoneticilerinin liderlikle ilgili niteliklerinin 6nemli bir bileseni oldugu sonucuna ulasilmaktadir (Kanungo
ve Misra, 2005; Dogan ve Sahin, 2011).

Okul yoneticilerinin sahip olduklari problem ¢d6zme, elestirel ve analitik diisinme becerileri, sorunlari
¢6zmek ve etkili bir yonetimsel glic sergilemek icin 6nem arz etmektedir. Bu davranislar, okul
yoneticilerinin sahip olmasi gereken yeterliklerdendir ve bir bakima yonetsel giiclerini de ifade eder.
Yonetici bu gli¢c ve yeterliklerini sorunlarla bas etmede kullanabildigi 6lciide basarili olabilir. Yonetsel
glcu ylksek olan bir yoneticinin 6rglatiin amagclarina ulasmasinda daha basarili olacagi beklenirken aksi
durumda ise yoneticinin amaglara hizmet etme derecesinin daha disik olacagi soylenebilir. Basarili
yonetici, sahip oldugu yeterlikler ile zor durumlarin lstesinden gelebilmek icin davranislarini diizenleyen
kisi olarak nitelendirilir (Aycan, 1997). Yoneticilerin veya orgitlerdeki isgorenlerin sahip olduklar bilgi,
beceri ve tutumlari kullanarak orgilitsel ve bireysel diizeyde belirlenen hedeflere ulagsmak igin
gerceklestirdikleri eylemlerin biitinG yeterlilik olarak gorlliur (Barutgugil, 2002). Yonetsel glglulik,
yonetsel islerin gerekliliklerine cevaplar verebilen birtakim genel yeterliklerdir. Bu vyolla
kavramsallastirilmis olarak, yonetsel yeterlikler basarili bir yoneticinin temel 6zelligidir. Basaril
yoneticiler; duygularini, bilislerini ve davranissal egilimlerini isin taleplerine uygun olarak
diizenleyenlerdir (Kanungo ve Menon, 2004).

Yonetsel glglilik, onemli bir liderlik 6zelligi olmasina karsin, konu hakkinda literatiirde sinirli sayida
arastirma yer almaktadir. Ozellikle, konu ile ilgili korelasyonel calismalarin yetersiz olmasi, ydnetsel
glcliligin hangi bireysel ve orgitsel degiskenlerle iliskili oldugunu anlamamizi glglestirmektedir.
Ancak, yonetsel gugluliikle iliskili olan o6grenilmis guglulik ile ilgili yapiimis g¢alismalar, yonetsel
glcliltgun bireysel sonuglari ile ilgili fikir vermektedir. Yapilan arastirmalar, 6grenilmis giglUlik diizeyi
ile is stresi (Akglin ve Ciarrochi, 2000; Yurir ve Keser, 2008; Yidirnm, Gilpinar ve Uguz, 2012) ve
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depresyon (Chung ve digerleri, 2012) arasinda anlamli iliskinin oldugunu gostermektedir. Buradan
bireyin fiziki ve sosyal ¢evredeki uyumsuz kosullar nedeniyle, bedensel ve psikolojik sinirlarinin 6tesinde
harcadigi gayret (Ciiceloglu, 1994) olarak tanimlanan stresin de yonetsel guglilikle iliskili bir kavram
oldugu soylenebilir. Depresyon ise, kiside kalitimsal, ¢evresel ya da hormonal bozukluklar sonrasinda
gelisen ¢okkinlik halidir. Depresyondaki birey isine devam edememekte, sosyal gevresi ile iletisimi
bozulmakta ve daha fazla icine kapanmaktadir (Baltas ve Baltas, 1998; Sezer, 2011).

Okul yoneticisi, bircok i¢ ve dis faktoriin etkili oldugu karmasik bir 6rgitii ydonetme ve karar verme
sorumlulugunu tasimaktadir. Okulu yonetmek ve etkili karar vermek igin bir yandan mevzuatin
gereklerini dikkate alirken bir yandan da 6gretmen, 6grenci ve velilerin beklentilerini kargilamak igin
¢aba gostermek durumundadir. Bu nedenle, okul yénetimine iliskin teknik bilgi ve becerilerin yaninda,
bilis, duyus ve davranislarini cevresel baski ve taleplere gére diizenlemeye iliskin yeterliklere sahip
olmalidir. Yonetsel gigliilik olarak tanimlanan bu yeterlikler, okul yoéneticilerinin duygu durumlari
Gzerinde etkili olabilir. Bu yluzden, okul yoneticilerinin yonetsel gliclilik dizeyleri ve iliskili oldugu
degiskenler konusunda yapilacak arastirmalarin ilgili alanyazina katki saglayacagi diistinilmektedir.

Arastirmanin Amaci

Bu arastirmanin amaci, okul yoneticilerinin yonetsel glglilik dizeyleri ile yasadiklari stres ve
depresyon arasindaki iliskiyi belirlemektir. Bu amag¢ dogrultusunda; okul yoneticilerinin algilarina gore
asagidaki sorulara cevap aranmistir:

1. Yonetsel glglulik duzeyleri ile stres, depresyon ve demografik degiskenler arasinda nasil bir iligki
vardir?

2. Yonetsel giiclilik okul yoneticilerinin stres dlizeylerinin anlamh bir yordayicisi midir?
3. Yonetsel guglilik okul yoneticilerinin depresyon diizeylerinin anlamli bir yordayicisi midir?
Yoéntem
Arastirmanin Modeli

Bu calismada iliskisel arastirma modeli benimsenmistir. Yapilacak calismada iki veya daha fazla
degiskenin arasindaki olasi iliskileri incelemeye odaklanilmak istenebilir. Bu tiir calismalarda iliskisel
arastirma modelinin kullanilmasi daha uygundur (Creswell, 2012, s. 337). iliskisel arastirmalar, iki ya da
daha fazla degisken arasindaki olasi iliskiyi arastirarak, olguyu daha iyi agiklamayi saglayan calismalardir
(Buytkoztiirk, Cakmak, Akgiin, Karadeniz ve Demirel, 2011, s.22).

Evren ve Orneklem

Arastirmanin galisma evrenini 2014-2015 egitim-6gretim yilinda Elazig il merkezinde ve ilgelerinde
gorev yapan 238 tane okul mudiri, 48 tane miidiir basyardimcisi ve 418 tane de midir yardimcisi
olmak Uzere toplam 704 okul yoneticisi olusturmaktadir. Arastirma kapsaminda oransiz eleman
ornekleme yontemi ile 205 okul yoneticisinden veriler toplanmistir. Oransiz eleman érnekleme yontemi,
evrendeki tim elemanlarin esit secilme sansina sahip olduklari 6rnekleme turidir (Karasar, 2008,
s.113). %4,84’luk hata ile %90’lik given dizeyinde 6rneklemin evrenin temsil ettigi gorilmustir.
Arastirmanin érneklemini olusturan okul yoneticilerinin demografik 6zellikleri Tablo 1’deki gibidir.
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Tablo 1.

Elazi§ ili'nde Gérev Yapan Okul Yéneticilerinin Demografik Ozellikleri

Demografik Ozellikler N Demografik Ozellikler N

Cinsiyet Kadin 19 Anaokulu 15
Erkek 186 Ilkokul 57

Medeni durum Evli 188 Ortaok.ul 46
Bekar 17 Okul tiirii Genel lise 9

Gérev tirii Okul maddari 58 Anadolu lisesi 29
Mudir yardimcisi 147 Fen lisesi 4

Atanma sekli Asil 171 Meslek lisesi 30
Vekil 34 Diger 15

Tablo 1’de goéruldUgi gibi arastirma kapsaminda yer alan yoéneticilerin; 19’u kadin, 186’sI erkek;
medeni durumlarina gére 188’i evli, 17’i bekar; gorev tirline gore 58’i okul madird, 147’si midir
yardimcisi; atanma sekline gére 171’i asil, 34’U vekil; okul tirtine gore 15’i anaokulunda, 57’si ilkokulda,
46’s1 ortaokulda, 9’u genel lisede, 29'u Anadolu lisesinde, 4’U fen lisesinde, 30’u meslek lisesinde, 15'i
baska okul tirlinde gérev yapmaktadir.

Verilerin Toplanmasi ve Analizi

Verilerin toplanmasinda Kanungo ve Menon (2004) tarafindan gelistirilen ve Ersozli (2012)
tarafindan Tiirkce’ye uyarlanan “Yénetsel Gugliilik Olcegi”, Karakus (2013) tarafindan gelistirilen “Stres
Olgegi” ve Uluslararasi Kisilik Madde Havuzunda yer alan ve Tiirkgeye uyarlamasi yine arastirmaci (2013)
tarafindan yapilan Depresyon Olgegi (Goldberg, 1999) kullanilmistir.

Ers6zlii (2012) tarafindan Tiirkce’ye uyarlanan Yonetsel Guglilik Olgegi tic boyuttan (gdrev odakli
olma, temkinli ve tedbirli olma, azimli olma) olusmaktadir. Olgegin i¢ tutarliik (Cronbach’s Alpha)
katsayisi 0.78 olarak hesaplanmistir. Dért maddeli ve tek boyutlu bir yapiya sahip olan Stres Olgegi’nin i¢
tutarhlik katsayisi (Cronbach’s Alpha) 0.71 olarak hesaplanmistir. Alti maddeli ve tek boyutlu Depresyon
Olgegi'nin i¢ tutarhilik katsayisi ise 0.76 olarak bulunmustur. Yapilan calismada Yénetsel Giicliilik
Olgegi’nin i¢ tutarlk katsayisi 0.72, Stres Olcegi’nin i¢ tutarhlik katsayisi 0.79 ve Depresyon Olcegi’nin ic
tutarlihk katsayisi ise 0.88 olarak hesaplanmistir.

iliskisel calismalarda, korelasyonel istatistikler kullanilarak degiskenler veya grup puanlari arasindaki
iliskiler tanimlanir ve 6lglilur. Korelasyon ve regresyon gibi analizler, her bireyden elde edilmis puanlar
arasindaki iliskilerin test edilmesini ve degiskenlerin birbirlerini yordama durumlarini ortaya konmasini
saglar (Creswell, 2012). Bu c¢alismada, okul yoneticilerinin yonetsel guglulik diizeyleri ile okul
yoneticilerinin yasadiklari stres ve depresyon arasindaki iligskilerin ortaya konmasi hedeflenmektedir. Bu
amagla da kullanilan 6lgekler ile toplanan verilerin analizinde SPSS 21 paket programindan faydalaniimis
ve korelasyon analizi ile ¢oklu regresyon analizi yapilmistir. Korelasyon analizi ve ¢oklu regresyon
analizinde iki kategorili degiskenler (cinsiyet, medeni durum, gérev ve atanma sekli) dummy (kukla)
degisken olarak kodlanmistir. Dummy degiskenler, istatistikte iki seviyeye sahip bir degisken olusturmak
icin ikinci ve ikinciden sonra gelen degiskenlerin, bir degisken grubuna indirgenmesi durumunda
olusturulan degiskendir.

Bulgular

Bu bolimde arastirma sirecinde uygulanan Olceklerden elde edilen veriler analiz edilerek
sunulmustur. Bu nedenle ilk olarak okul yoneticilerin yonetsel gligliliik dlizeyleri ile stres, depresyon ve
demografik degiskenler arasindaki iliskiyi belirlemek amaciyla korelasyon analizi yapilmistir. Okul
yoneticilerinin yonetsel giglulik dizeyleri ile stres, depresyon ve demografik degiskenler arasindaki
iliskiyi gdsteren korelasyon matrisi Tablo 2’de verilmistir.
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Tablo 2.

Yénetsel Giigliiliik Olcedinin Boyutlari, Stres Olcedi, Depresyon Olcedi ve Demografik Degiskenler
Arasindaki iliskiyi Gésteren Korelasyon Matrisi

A 1 2 3 B C D E F G H I J K L
A. Gligliiliik 1
1. Gorev odakli 81" 1
olma
2. Temkinli & % ok
tedbirli olma 69 27 !
3.Azimolma .77 .44 39 1
B. Stres -37 -19 -35 -35 1
C.Depresyon -47 -30 -37 -43 .68 1
D. Cinsiyet -28° -23 -17 -24 04 22 1
E. Medeni .13 -15° -06 -08 -01 .00 .197 1
durum
F. Gérev 08 12 .03 .02 .10 .02 -03 -08 1
G.Atanmaseki .02 -02 .06 .01 -13 -10 .18 .10 -01 1
H. Yas -23 -22° -13 -15 -18 -02 .28 21 -15 .08 1
I. Kidem -18 -19° -06 -13 -22° -11 .25 .25 -21 .21 .68 1
lOkulda 50 03 01 00 .10 -04 -03 05 1 -03 A5 04 1
¢alisma siiresi
K.Ogretmen ., 16" .05 -08 06 .10 19" 15 12 .02 36 38 227 1
sayisi
L. Ogrencisayis  -12 -16 -05 -06 .03 .09 .20 .16 .10 .03 .35 .37 .11 .86 1

Tablo 2’deki veriler incelendiginde okul yoneticilerinin yonetsel gigliilik duzeyleri ile yasadiklari stres
arasinda istatistiki olarak anlaml ve ters yonde bir iliskinin oldugu gérilmektedir (r= -.37; p<.01). Ayrica,
y6netsel gligliligiin gérev odakli olma (r=-.19; p<.01) , temkinli ve tedbirli olma (r=-.35; p<.01) ve azimli
olma (r= -.35; p<.01) boyutlarinin puanlari ile stres dlzeyi arasinda anlamli ve zit yonde bir birlikte
degisim bulunmaktadir. Okul yoneticilerinin yonetsel glicliliigu arttik¢a stres diizeyleri azalmaktadir ya
da stres diizeyi arttikga yonetsel giicii zayiflamaktadir.

Okul yoneticilerinin yonetsel glglilik diizeyleri ile yasadiklari depresyon arasinda istatistiki olarak
anlamli ve ters yonde bir iliskinin oldugu gorilmektedir (r= -.47; p<.01). Ayrica, yonetsel glgluligin
gorev odakh olma (r=-.30; p<.01), temkinli ve tedbirli olma (r=-.37; p<.01) ve azimli olma(r=-.43; p<.01)
boyutlari ile depresyon diizeyi arasinda anlaml ve zit yénde bir birlikte degisim bulunmaktadir. Bu
bulgudan hareketle, okul yoneticilerinin yonetsel gigliliik diizeyleri arttikca depresyon dizeylerinin
azaldigi séylenebilir.

Yonetsel guglilik ile demografik degiskenler arasindaki iliski incelendiginde; yonetsel guglulik ile
gorev (r=.08; p>.05), medeni durum (r=-.13; p>.05 ), atama sekli (r=.02; p>.05 ), okulda galisma siresi
(r=.02; p>.05 ), 6gretmen sayisi (r=-.14; p>.05 ) ve 6grenci sayisi (r=-.12; p>.05 ) arasinda ise herhangi bir
iliskinin bulunmadig tespit edilmistir. Bunun yaninda yonetsel gliclulik ile yas (r=-.23; p<.01) ve kidem
(r=-.18; p<.05) arasinda anlamli ve zit yonde bir iliskinin oldugu sonucuna ulasilmaktadir. Yani yas ve
mesleki deneyim arttikga, yonetsel giigliligin azaldigi belirlenmistir.

Okul yoneticilerinin depresyon dizeyleri ile cinsiyet degiskeni arasinda (r= .22; p<.01) anlaml ve
pozitif yonde bir iliskinin oldugu gérilmektedir. Bu durum bayan yoneticilerin depresyon dizeylerinin
erkek yoOneticilere gore daha yiksek diizeyde oldugunu gostermektedir. Diger yandan, ydneticilerin
depresyon dizeyleri ile diger demografik degiskenler arasinda [medeni durum (r=.00; p>.05 ), gorev
(r=.02; p>.05 ), atanma sekli (r= -.10; p>.05 ), vyas (r=-.02; p>.05 ), kidem (r= -.11; p>.05 ), okuldaki
calisma suresi (r=-.04; p>.05 ), 6gretmen sayisi (r=.10; p>.05 ) ve 6grenci sayisi (r=-.09; p>.05 )] arasinda
anlamli bir iliskinin olmadigi gérilmektedir.
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Okul yoneticilerinin yonetsel guglilik duzeylerinin, yasadiklari stresin anlamli bir yordayicisi olup
olmadigini belirlemek amaciyla yapilan ¢oklu regresyon analizi sonuglari Tablo 3’te verilmistir.

Tablo 3.
Okul Yéneticilerinin Yénetsel Giigliiliik Diizeyleri, Demografik Ozellikleri ve Stres Diizeyleri Arasindaki
iliskiyi Gésteren Coklu Regresyon Analizi Sonuclari

R2 F
Yordayici Degisikligi Degisikligi Standart
De§i§|ZenIer R R2 (gAIiZ) : : f’ : B Hata B t P
Standart 11.281 1.925 5.867 .000
Adim 1 33 .11 11 .008
Cinsiyet 1.612 1.038 114 1.553 122
Medeni Durum .586 1.072 .039 .547 .585
Gorev .105 .282 .027 .372 .710
Atanma Sekli -1.152 .743 -.110 -1.550 .123
Yas -.055 .038 -139  -1.444 150
Kidem -.076 .040 -191 -1.897 .059
Okulda calisma suresi .006 .005 .091 1.259 .210
Ogretmen sayisi .023 .020 .165 1.162 .247
Ogrenci sayisi .000 .001 -039 -279 780
Adim 2 .55 .30 .19 .000
Gorev odakl olma -.067 .060 -.079 -1.112 .267
Temkinli&tedbirli
olma -.280 .076 -.247  -3.671 .000
Azimli olma -.303 .084 -.262 -3.621 .000

Tablo 3’teki verilere gore, analize birinci adimda giren cinsiyet, medeni durum, gérev, atanma sekli,
yas, kidem, okuldaki ¢alisma siiresi, 6gretmen ve Ogrenci sayilarinin birlikte okul yoneticilerinin
yasadiklari stresin anlamh bir yordayicisi oldugu gorilmektedir (AR2 =0.11; p<.01). Ancak s6z konusu
degiskenlerin, regresyon katsayilarinin anlamliik dizeyleri incelendiginde, hicbir degiskeninin, stres
puanlarinin anlamh bir yordayicisi olmadigi anlasiimaktadir.

Analize ikinci adimda giren ve yonetsel glclaligin boyutlar olan gérev odakli olma, temkinli ve
tedbirli olma, azimli olma degiskenlerinin stres puanlarinin anlamli bir yordayicisi oldugu gorilmektedir
(AR2 =.19, p<.01). Ayrica, regresyon katsayilarinin anlamlilik dizeyleri incelendiginde temkinli ve tedbirli
olma (B=-.25; p<.01) ile azimli olma (B=-.26; p<.01) degiskenlerinin, stres puanlarinin anlamli bir
yordayicisi oldugu anlasiimaktadir. Ancak, gorev odakl olma boyutu stres puanlarinin anlamh bir
yordayicisi degildir (=-.07; p>.01). Diger degiskenlerin etkisi kontrol edildiginde, okul yoneticilerinin
yasadiklari stresin %19’unun yonetsel guglulikten kaynaklandigi sdylenebilir. Yani, yoneticilerin yonetsel
glcliluk duzeyleri arttikca, yasadiklari stresin azaldigi sonucuna ulasiimaktadir.

Okul yoneticilerinin yonetsel glicliluk dizeylerinin, yasadiklari depresyonun anlamli bir yordayicisi
olup olmadigini belirlemek amaciyla yapilan ¢oklu regresyon analizi sonuglari Tablo 4’te verilmistir.
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Tablo 4.
Okul Yéneticilerinin Yénetsel Giicliilik Diizeyleri, Demografik Ozellikleri ve Depresyon Diizeyleri
Arasindaki iliskiyi Gésteren Coklu Regresyon Analizi Sonuclari

R2 F
Yordayici Degisikligi  Degisikligi Standart
Degiskenler R R2 (gASRZ) : ¢ Is’ ¢ B Hata t P
Standart 9.639 2.681 3.595 .000
Adim 1 .32 .10 101 .014
Cinsiyet 5.068 1.446 .257 3.504 .001
Medeni Durum -.151 1.493 -.007 -.101 .920
Gorev -.097 .393 -.018 -.248 .804
Atanma Sekli -1.630 1.035 -112 -1.574 117
Yas .004 .053 .008 .081 .936
Kidem -.110 .056 -.198 -1.961 .051
Okulda galisma stiresi -.005 .007 -.049  -683 495
Ogretmen sayis .024 .027 126 .889 375
Ogrenci sayisi 6.652E-5 .001 .007 .049 961
Adim 2 .56 .31 212 .000
Gorev odakl olma -.149 .082 -127 -1.809 .072
Temkinli ve tedbirli
olma -.340 .105 -.216  -3.243 .001
Azimli olma -.453 115 -.282 -3.927 .000

Tablo 4’teki veriler incelendiginde, analize birinci adimda giren cinsiyet, medeni durum, gorev,
atanma sekli, yas, kidem, okuldaki ¢alisma siiresi, 6gretmen ve 6grenci sayilari degiskenlerinin birlikte
depresyon ile anlamli bir iliski gosterdigi gorilmektedir (AR2 =.101, p<.05). Ancak, regresyon
katsayilarinin anlamlilik dizeyleri incelendiginde, sadece cinsiyet degiskeninin depresyonun anlamli
yordayicisi oldugu (B=-.26; p<.01), diger degiskenlerin depresyonu aciklama giciine sahip olmadigi
gorulmektedir. Analize ikinci adimda giren ve yonetsel gicliligin boyutlarinin (gérev odakh olma,
temkinli ve tedbirli olma ve azimli olma) depresyon puanlarinin anlamh vyordayicilari oldugu
gorulmektedir (AR2 =.21, p<.01). Ancak, regresyon katsayilarinin anlamhhk dizeylerine bakildiginda
temkinli ve tedbirli olma (B=-.22, p<.01) ile azimli olma (B=-.28, p<.01) degiskenlerinin, depresyon
puanlarinin anlamli bir yordayicisi oldugu anlasilmaktadir. Bu bulgudan hareketle, okul yoneticilerinin
depresyon dizeylerinin yaklasik %21’inin yonetsel glgclllik diizeyinden kaynaklandigl sonucuna
ulasilmaktadir. Yani, yoneticilerin yonetsel glglilik algilari arttik¢a, depresyon diizeyleri azalmaktadir.
Okul yoneticilerinin yonetsel gligliliik diizeyleri ylikseldikce, yasadiklari depresyon diizeyi azalmaktadir.

Sonug, Tartisma ve Oneriler

Okul yoneticilerinin yonetsel gli¢lilik duzeyleri ile yasadiklari stres ve depresyon arasindaki iliskileri
belirlemek amaciyla yapilan arastirmadan elde edilen bulgulara gére; hem yoénetsel gigliliik toplam
puanlari hem de yonetsel glgliligiin gorev odakh olma, temkinli ve tedbirli olma ve azimli olma
boyutlarinin puanlari ile stres ve depresyon puanlari arasinda istatistiksel olarak anlamli ve ters yonlu
iliski tespit edilmistir. Buna gore; okul yoneticilerinin yonetsel giclilik diizeyleri arttik¢a, stres ve
depresyon diizeyleri azalmaktadir.

Yapilan ¢oklu regresyon analizinden elde edilen bulgulara gore; kisisel ve demografik degiskenler
(cinsiyet, medeni durum, gorev tirli, atanma sekli, yas, mesleki deneyim, okuldaki 6gretmen sayisi,
okuldaki 6grenci sayisi) kontrol edildikten sonra yonetsel gicliilGgin stres ve depresyonun anlamh bir
yordayicisi oldugu ve yonetsel guglUligin, stres ve depresyon Uzerindeki etkisinin 6nemli oldugu
belirlenmistir. Kanungo ve Menon (2004, 2005) tarafindan yapilan galismalarda, yonetsel giglulGgiin
psikolojik gliclendirmeyle pozitif yonde ve 6grenilmis garesizlikle negatif yénde anlamli iliskisinin oldugu
ortaya konmustur. Arastirmada elde edilen bulgular, yonetsel gliclllikle yakindan iliskisi olan 6grenilmis
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guglulik ve 6grenilmis caresizlik konusunda yapilan arastirma bulgulariyla paralellik géstermektedir
(Yildirnm ve digerleri, 2012; Akgiin ve Ciarrochi, 2000; Chung ve digerleri, 2012). Temelde yonetsel
gugclulige benzeyen 6grenilmis gligllliik, strese dayaniklilik agisindan 6nem tagimaktadir. Ciinkii konu ile
ilgili yapilan galismalarda 6grenilmis gliclullk, stres ile basa ¢ikma becerisi olarak bahsedilen bilissel
yapiyl olusturmaktadir (Oztaykutlu, 2014). Ogrenilmis giglilik kavramini ilk kez ortaya atan
Meichenbaum (1977) da 6grenilmis glicliligln dis stres etmenleri ile basa ¢ikmanin yani sira sorunlu ve
stresli yagam olaylari lzerinde de kontroli saglamak igin bazi yardimci tutumlari igerdigini belirtmistir.
Eroglu, Akbaba, Adiglizel ve Peker (2014) tarafindan yapilan galismada 6grenilmis gticliilik ve stresle
basa ¢ikma arasinda anlamli iliskilerin oldugu goérilmistir. Yirir ve Keser (2010) calismalarinda
Ogrenilmis gugluligl, mesleki stresin yogun olarak gergeklestigi 6gretmenlik meslegindeki bireylerin
kendi kendilerini stresten korunmalarini saglayacak onemli bir kisisel 6zellik oldugunu ortaya
koymuslardir. Yine 6grenilmis giglilik icin, Yildirnm ve digerleri (2012) tarafindan yapilan g¢alismada
ogrenilmis glcluligin iki alt boyutu ile is stresi alt boyutlarinda baski ve asiri yiklenme arasinda pozitif
yonli zayif bir iliski oldugu gorilmastar.

Arastirma bulgularina gore; yonetsel glglilik ile, stres ve depresyon arasinda anlamli iliskinin
oldugu gorilmistir. Regresyon katsayilarinin anlamlilik dizeyleri incelendiginde temkinli ve tedbirli
olma ile azimli olma degiskenlerinin, hem depresyon puanlarinin hem de stres puanlarinin anlamli bir
yordayicisi oldugu gortlmustir. Yonetim siireglerinin her asamasinda 6ncii rolii olan okul yéneticilerinin
sergiledikleri basarili performans, okuldaki islerin yolunda gitmesi agisindan énem arz etmektedir. isin
basariyla sonuglanmasi da yoneticinin azimli ve kararh bir sekilde sireci yonetebilmesiyle dolayisiyla
yonetsel glgluliginiin gostergesi olarak belirtilen (Kanungo ve Menon, 2004) teknik, problem ¢ézme,
karar verme, planlama, yonlendirme, kriz yonetme, iletisim, degisimi yonetme gibi bircok konudaki
yeterliklerin varligi ile iligkili gériilebilir. Ornegin bircok hususu dikkate alarak karar vermek zorunda olan
ya da orgitsel kaynaklarin planlanmasi, érgitlenmesi, kontrolii gorevlerinden birini gergeklestirirken
okul yoneticilerinin gérev odakl distinmesi, verdikleri kararlarin digerleri Gzerindeki etkisini hesaba
katmasi ve verdikleri kararlari uygulamak konusunda azimli olmalari bliyik 6nem tasimaktadir. Bu
nedenle, okul liderlerinin bu slrecte zaman zaman stres yasamalari ve depresif semptomlar
gostermeleri olasidir.  Bu nedenle, yonetici secimi ve atanmasinda yonetsel gliclilik konusundaki
yeterliklerin g6z 6nliinde bulundurulmasi dogru segimler yapma hususunda énemli katkilar saglayabilir.

Bu sonuglarin isiginda su 6nerilerde bulunmak mimkdindiir;

e Okul yoneticilerin yonetimsel davranislarinda bu denli énem arz eden bir konunun
yoneticilerin seciminde ve yetistiriimesinde dikkate alinmasi faydali olacaktir. Bilhassa son yillarda
yoneticilerin belirlenmesi slirecinde adaylarin sahip olduklari yonetsel glicleri belirli davraniglar dikkate
alinarak degerlendirilmelidir. Ayrica secilen yoneticilerin gorevlerinin ilk donemlerinde olmak kaydiyla
yonetsel glglillk ile ilgili verilecek teori ile uygulamanin harmanlandigi egitim ve seminerler de mutlaka
yarar saglayacaktir.

e GUnUmuz ¢alisma kosullari géz 6nine alindiginda stres ve depresif egilimlerin varligindan uzak
durmak bir bakima imkansiz gibidir. Arastirmanin sonuglarina goére stresin ve depresif egilimlerin
o6nlenmesi icin yonetsel giglilik dizeyinin artirlilmasinin gerekliligi ortaya ¢ikmistir. Dolayisiyla politika
Uretenlerin bu sonucu goéz oniinde bulundurarak okul yoneticilerinin ¢alisma sartlarinda iyilestirmeler
yapmasi yerinde olacaktir.

e Egitim sistemimizin en 6nemli sorunlarindan biri olan yOnetici yetistirme sirecinde; duyarhlik
egitimi gibi yontemlerle, 6grenilmis glcliliglin ve dolayisiyla yonetsel glgcliligin arttirilmasina
cahsiimahdir.

e Yonetsel glglilik davranisinin 6ncili yahut sonucu sayilabilecek pek ¢ok duygu durum,
tutum ve davranis olabilir. Literatirden yola c¢ikip, okul yoneticilerinin yodnetsel gigllluklerini
etkileyebilecek duygu durum, tutum ve davranislari arastirilabilir ve bunlarla arasindaki iliskileri ortaya
koyan galismalar yapilabilir.
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