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Abstract: The aim of this study is to examine the relationships between achievement goals, self-
deception, and submissive behavior. Participants were 412 university students from Sakarya
University, Turkey. 2X2 Achievement Goal Orientations Scale, Self-deception Subscale of Two
Dimensional Social Desirability Scale, and Submissive Acts Scale were used as measures. Results
showed that learning-approach goals related positively and performance-avoidance goals negatively
to self-deception. Also learning-avoidance and performance-approach/avoidance goals associated
positively with submissive behavior. Results from structural equation modeling showed that the
model fitted well (χ2 = 2.45, p = .293, GFI = 1.00, AGFI = .99, CFI = 1.00, NFI = .99, RFI = .95,
IFI = 1.00, and RMSEA = .021). The model delineated that self-deception was predicted positively
by learning-approach and negatively by performance-avoidance goals. On the other hand, learning-
avoidance and performance-approach/avoidance goals predicted submissive behavior positively.
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Öz: Bu araştırmada başarı yönelimleri, kendini aldatma ve boyun eğici davranış arasındaki ilişkiler
incelenmiştir. Araştırma Sakarya Üniversitesi’nde öğrenim gören 412 üniversite öğrencisi üzerinde
yürütülmüştür. Araştırmada 2X2 Başarı Yönelimleri Ölçeği, İki Boyutlu Sosyal İstenirlik
Ölçeği’nin Öz-aldatma alt Ölçeği ve Boyun Eğici Davranışlar Ölçeği kullanılmıştır. Bulgular
öğrenme-yaklaşma yöneliminin kendini aldatmayla pozitif, performans-kaçınma yöneliminin ise
negatif ilişkili olduğunu göstermiştir. Ayrıca öğrenme-kaçınma ve performans-yaklaşma/kaçınma
yönelimleri boyun eğici davranışla pozitif ilişkili bulunmuştur. Yapısal eşitlik modelinden elde
edilen uyum indeksleri modelin kabul edilebilir uyum iyiliği değerleri ürettiğini göstermiştir (χ2 =
2.45, p = .293, GFI = 1.00, AGFI = .99, CFI = 1.00, NFI = .99, RFI = .95, IFI = 1.00 ve RMSEA =
.021). Model kendini aldatmanın öğrenme-yaklaşma yönelimi tarafından pozitif, performans-
kaçınma yönelimi tarafından negatif yordandığını göstermiştir. Öte yandan öğrenme-kaçınma ve
performans-yaklaşma/kaçınma yönelimleri boyun eğici davranışı pozitif yordamıştır.

Anahtar kelimeler: Başarı yönelimleri, kendini aldatma, boyun eğici davranış, yapısal eşitlik
modeli
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Introduction

The achievement goal theory has developed within a social-cognitive framework and
“is emerging as a useful construct for understanding how people develop, attain, or
demonstrate competence in learning and performance (Zweig & Webster, 2004, p. 232).
Ames (1992) defines achievement goals as an “integrated pattern of beliefs, attributions, and
affect that produces intentions of behavior” (p. 261). Generally researchers have proposed
two achievement goals; learning goals (are also known as tasks goals or mastery goals) and
performance goals (are also known as ego involved or ability goals) (Ames & Archer, 1988;
Dweck & Leggett 1988; Nicholls, 1984).

These two different goal orientations relate to important differences in behavior
(Nicholls, 1989). Students who adopted learning goal orientation are interested in learning
new skills and improving their understanding and competence (Dweck & Leggett, 1988).
Students who orient towards performance goals on the other hand, are more concerned with
social comparisons, proving their ability, and receiving desirable or avoiding negative
judgments about their performance. These students focus on doing better than others,
outperforming all other students, and avoiding appearing unable (Dweck, 1986; Dweck &
Leggett, 1988).

However, a new model that suggests that performance goal orientation might be
divided into two parts has been developed: Performance-approach and performance-
avoidance goal orientations (Elliot & Church, 1997; Middleton & Midgley, 1997).
According to this new model, students with performance-approach goal orientation try to
demonstrate more performance and to prove that they are skilled, whereas students with
performance-avoidance goal orientation act to avoid being seen as incompetent. Some
studies have indicated that performance-avoidance goal orientation causes maladaptive
behaviors, while performance-approach goal orientation does not (Elliot & Church, 1997;
Elliot & Harackiewicz, 1996).

Along with performance goal orientation, some researchers (Conroy, Elliot, &
Hofer, 2003; Elliot, 1999; Elliot & Church, 1997; Elliot, & Covington, 2001; Elliot, & Trash,
2001; Pintrich, 2000a, b) have recently claimed that learning goal orientation may have two
components, approach and avoidance, and have developed the 2X2 achievement goal
orientations model. This model includes four achievement goal orientations: Learning-
approach goal orientation (LPGO), learning-avoidance goal orientation (LVGO),
performance-approach goal orientation (PPGO), and performance-avoidance goal orientation
(PVGO). According to the 2X2 achievement goal orientations model, students who adopt
LVGO focus on avoiding the situations by not completely learning the subject matter,
forgetting what they have learned, misunderstanding the subject matter, not being able to
take control over learning tasks, and making errors. Empirical proof of this new model was
obtained and the model was confirmed through confirmatory factor analysis (Elliot &
McGregor, 2001; Finney, Pieper, & Barron, 2004).

Self-deception is an unintentional propensity to portray oneself in a favorable light,
manifested in positively biased but honestly believed self-descriptions. Research has
demonstrated that individuals high in self-deception tend to be well adjusted, ignore minor
criticisms, and have high confidence in themselves (Paulhus, 1991). In the case of self-
deception, people provide an overly positive view of themselves because they lack the self-
sight necessary to provide a realistic self-description. Researches (Dunning, Meyerowitz, &
Holzberg; 1989; Greenwald, 1980; Ross, 1989) suggest that self-deception plays a role not
only in one’s perception of the present self, but also in the perception of the past and future
selves. One reason this finding is important is because there is evidence to suggest that those
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who expect positive outcomes are more likely to set higher goals for themselves.
Furthermore, they are more likely to pursue those goals more vigorously even in the face of
setbacks (Bandura, 1989). Similarly, Taylor and Brown (1988), in an integration of the
literature, conclude that self deception promotes psychological adjustment as well as “higher
motivation, greater persistence, more effective performance, and ultimately, greater success”
(p. 199).

A submissive behavior means that one person shying away from saying what he/she
really mean and not seeking to achieve his/her needs, particularly when someone else has
conflicting needs. Submissive behavior may be viewed as non-hostile, non-coercive behavior
that involves taking into consideration the power, authority, or feelings of others, while
denying or not standing up for one's own feelings and beliefs (Deluty, 1979, 1981, 1985). In
parallel, a submissive person is a shrinking violet, avoiding upsetting others either because
they fear them or they fear to hurt their feelings. When things go wrong, the submissive
person is likely to assume that they are to blame in some way and accept culpability when
singled out by other people. This person will typically suppress their feelings and repress
memories of being dominated, particularly early triggers that led them to their submissive
state (e.g. to see self as inferior to others, thinking that others look down on the self, and
tendencies to behave submissively) (Gilbert, Cheung, Grandfield, Campey, & Irons, 2003).

The Present Study

Although many studies have investigated the relationships between achievement
goals and a number of educational and psychological variables, there is no research on the
relationships between achievement goals, self-deception, and submissive behavior. Thus, the
aim of this research is to examine the relationships between achievement goals, self-
deception, and submissive behavior. In this research, it was hypothesized that, LPGO will be
related positively to self-deception and negatively to submissive behavior and LVGO will be
related positively both self-deception and submissive behavior. Also it was hypothesized
that, PPGO and PVGO will be associated negatively with self-deception and positively with
submissive behavior.

Method

Participants

Participants were 412 university students enrolled in various undergraduate
programs at the Sakarya University, Turkey. 182 of the participants (44%) were males and
230 (56.%) were females. A large majority of the students (88%) were between 17 and 21
years of age, mean 20.3 years.

Measures

2X2 Achievement Goal Orientations Scale (Akın, 2006). This scale is a 26-item self-
report scale using a 5-point Likert (1=strongly disagree to 5=strongly agree) and has four
sub-scales: Learning-approach goal orientation (LPGO; eight items, e.g., “I like school work
that I’ll learn from”), learning-avoidance goal orientation (LVGO; five items, e.g., “I do my
best to avoid making mistakes”), performance-approach goal orientation (PPGO; seven
items, e.g., “It is important for me to perform better than others”), and performance-
avoidance goal orientation (PVGO; six items, e.g., “I worry about the possibility of getting
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bad grades”). Internal consistencies were .92, .97, .97, and .95 and the three-week test-retest
reliability estimates were .77, .82, .84, and .86, for LPGO, LVGO, PPGO, and PVGO
respectively.

A score for each dimension is assessed by summing the total score of the questions for each
dimension.

Self-deception Subscale of Two-dimensional Social Desirability Scale. This subscale
(Akın, 2008c) contains 13 Likert-type items and the participants were asked to indicate their
degree of agreement with each statement on a 5-point scale (e.g., ‘‘I am very confident of my
judgments”). Alpha reliability of this scale was .95 and the test-retest reliability coefficient
was .79.

Submissive Acts Scale (SAS). To assess submissive social behavior, the Submissive
Acts Scale (SAS, Gilbert & Allan, 1994) is used. It contains 16 items and the participants
were asked to indicate their degree of agreement with each statement on a 5-point likert scale
ranging from this is a “very bad description of me” to “this is a very good description of me”
(e.g., ‘‘Even if I don’t like it, I do things just because other people are also doing them’’ and
‘‘I allow other people to criticize and let me down and do not defend myself’’). Higher
scores indicate more submissive social behavior (Gilbert & Allan, 1994). SAS was adapted
to the Turkish population by Şahin and Şahin (1992). Alpha reliability of the Turkish version
for the university sample was .74.

Results

Descriptive data and inter-correlations

Means, standard deviations, and inter-correlations for the variables used in the
analyses are presented in Table 1.

Table 1: Means, standard deviations, and inter-correlations of the variables

Variables 1 2 3 4 5 6

1. LPGOa ─

2. LVGOb .33** ─

3. PPGOc .07 .31** ─

4. PVGOd -.09 .45** .53** ─

5. Self-deception .40** .01 .02 -.22** ─

6. Submissive behavior .01 .33** .26** .39** -.09 ─

Means 31,15 16,25 18,92 16,53 43,46 39,31

Standard deviation 4,51 4,05 5,65 4,70 6,22 10,06

Note. aLPGO = Learning-approach goal orientation, bLVGO = Learning-avoidance goal
orientation, cPPGO = Performance-approach goal orientation, dPVGO = Performance-
avoidance goal orientation.

**p< .01.
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As can be seen in Table 1, LPGO (r=.40) was positively and PVGO (r=-.22)
negatively related to self-deception. On the other hand LVGO (r=.33), PPGO (r=.26), and
PVGO (r=.39) were positively associated with submissive behavior.

Structural equation modeling

The model was examined via structural equation modeling (SEM), employing
LISREL 8.54 (Jöreskog & Sorbom, 1996). Figure 1 presents the results of SEM analysis,
using maximum likelihood estimations. The model fitted well (χ2 =2.45, df =2, GFI =1.00,
AGFI =.99, CFI =1.00, NFI =.99, RFI =.95, and RMSEA =.021) and also accounted for 19%
of the self-deception and 31% of the submissive behavior variances.

The standardized coefficients in Figure 1 clearly showed that self-deception is
predicted positively by LPGO (.37) and negatively by PVGO (-.19). However LVGO (.29),
PPGO (.26), and PVGO (.37) predicted submissive behavior in a positive way.

Discussion and Conclusion

The aim of this study was to examine the relationships between achievement goals,
self-deception, and submissive behavior. Findings have demonstrated that there are
significant relationships between these variables. To examine the hypothesis model,
structural equation modeling was used. The fit indexes indicated that its formulation was
psychometrically acceptable (Hu & Bentler, 1999). The structural model demonstrated that
self-deception is predicted positively by LPGO and negatively by PVGO and that submissive
behavior is predicted positively by LVGO, PPGO, and PVGO.

Research on achievement goals (Akın, 2008a, 2008b, 2010, Ames & Archer, 1988;
Meece, Blumfeld, & Hoyle, 1988; Roeser, Midgley, & Urdan, 1996) generally demonstrated
that LPGO have relations with adaptive variables in aspects of psychology and education and
that LPGO result in an increase in positive emotions and a decrease in negative emotions
(Dykman, 1998; Linnenbrink & Pintrich, 2002; Linnenbrink, Hruda, Haydel, Star, & Maehr,

LPGO
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PVGO

Self
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Figure 1
Path analysis between achievement goals, self-deception, and submissive behavior
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1999; Linnenbrink, Ryan, & Pintrich, 1999). In addition, these students believe that effort is
a primary cause of success and more likely to believe that they can eventually develop the
necessary competency needed for future success (VandeWalle, Cron, & Slocum, 2001).
Students who adopt LVGO on the other hand, experience worries such as not learning the
subject matter exactly or completely forgetting them (Elliot & McGregor, 2001; Finney et
al., 2004). Therefore, when compared to a learning approach, it is a less adaptive
achievement goal orientation. Nevertheless students with PPGO and PVGO not only
consider social comparisons to be important, but tend to evaluate their performance in
relation to those of other individuals as well. And after this comparison, they tend to feel that
they are valuable or worthless (Ames & Archer, 1988; Dweck & Leggett, 1988).

Self-deception has been linked to a variety of positive outcomes including
adjustment. Hogan (1991, p. 905) suggested that, there is a large and replicated literature
showing that well-adjusted people have positively biased self-images; consequently, well
adjusted people tend to ignore minor criticisms, discount their failures, and avoid negative
thoughts, and expect to succeed in most of their undertakings. In addition to when it was
considered that, the submissive behavior was found correlated positively with maladaptive
psychological variables, such as depression (Allan & Gilbert, 1997; Cheung, Gilbert, &
Irons, 2004; Gilbert & Allan, 1994; O’Connor, Berry, Weiss, & Gilbert, 2002; Öngen, 2006),
social anxiety, guilt, and fear of negative evaluation (Gilbert, 2000), isolation, self-judgment
(Akın, 2009) results of this research seem understandable.

In conclusion, this research reports that achievement goals affect self-deception and
submissive behavior directly. Students performed high in LVGO, PPGO, and PVGO are
more likely to adopt a submissive orientation than are students performed high in LPGO. On
the other hand, students performed high in LPGO are more likely to fall into self-deception
than are students performed high in PVGO.

However that the samples presented here are limited to university students restricts
the generalizability of the findings. For that reason, it is also important to investigate the
variables studied in this research on other sample groups other than university students.
Besides, even though structural equation modeling suggests results related to causality, it is
difficult to give a full explanation related to causality among the variables examined in the
research, because correlational data were used. Also further research investigating the
relationships among achievement goals, self-deception, submissive behavior and other
psychological constructs are needed, to reinforce the findings of this study.
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