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Abstract. Emergency remote teaching process was initiated as a solution to the
crisis of Covid-9 pandemic in order to ensure the sustainability of education. While
being expected to quickly adapt to the sudden changes brought by the pandemic,
educational institutions, teachers, students and parents were observed to come
across many challenges during this process. The review article aims to focus on the
types of challenges teachers experience during the emergency remote teaching
process and identify the characteristics of the professional development process
they require in this period. Considering the pedagogical, psychological and
student-related difficulties, it is suggested that the professional development
support teachers need should be provided with a multidimensional and holistic
approach. Specifically, this paper highlights how virtual professional learning
networks can play an important role in meeting the professional development
needs of teachers arising both during and in the post Covid-19 pandemic period.
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1. INTRODUCTION

Covid-19 disease surfaced in Wuhan, China late in 2019, the first deaths were reported in
the first months of 2020, and the cases seen in many countries across the world paved the
way for the World Health Organization’s (WHO) declaration of Covid-19 as a pandemic
(Cahapay, 2020; Marek & Chew, 2021). Despite being unprepared, in March 2020,
countries around the world made an emergency transition from face-to-face to fully
online remote teaching and learning for an indefinite time in an attempt to contain spread
of Covid-19 and ensure the continuity of education (Barbour et al., 2020; Ehren et al,,
2021; Hodges, Moore, Lockee, Trust & Bond, 2020; Wang, 2021). This transition process
which involved a temporary shift of face-to-face instructional delivery to online modes
as a solution to the crisis situation is termed as ‘emergency remote teaching’ (Akkoyunlu
& Bardakci, 2020; Bozkurt, 2020; Hodges et al., 2020). While having similar aspects, the
emergency remote teaching differs from typical online education in many ways that
presents a more “complex process that requires careful planning, designing and
determination of aims to create an effective learning ecology” (Bozkurt & Sharma, 2020,
p.ii). In particular, while online teaching and learning offers an optional process that is
planned with theoretical and practical knowledge and carried out online mainly as a part
of lifelong learning, emergency remote teaching occurs as an imperative process which
presents a temporary solution for crisis circumstances and is practiced with existing
opportunities as an alternative way to maintain usual instruction (Bozkurt, 2020; Hodges
etal., 2020).

Educational institutions, teachers, students, and parents were all required to adjust
swiftly to the changing situation brought by the emergency remote teaching and it is clear
that especially teachers came across numerous challenges during this process. In this
review article, we discuss the challenges faced by teachers as a result of emergency
remote teaching and the professional development and learning needs of teachers during
and post-Covid-19 pandemic period. In particular, we highlight and clarify how virtual
professional learning networks (PLNs), which becomes increasingly popular among
educators particularly during the Covid-19 pandemic, can address teachers’ professional
development and learning needs.

2. METHOD

This paper reviews the current literature in identifying the types of challenges teachers
have experienced during the Covid-19 pandemic and the characteristics of the
professional development process they require during and after this period. It specifically
looks into the research studies identified through the keywords, such as online learning
and/or teaching, distance learning and/or teaching, Covid-19, pandemic, emergency
remote learning and/or teaching in different digital databases (e.g., Web of Science,
SCOPUS).
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3. CHALLENGES TEACHERS EXPERIENCE DURING THE EMERGENCY REMOTE
TEACHING PROCESS

The unexpected and sudden transition to emergency remote teaching for an indefinite
time, being away from the usual face-to-face support networks, social distancing and
other measures imposed by the pandemic have all created both psychological and
professional challenges and needs for teachers (Abaci, Robertson, Linklater & McNeill,
2021; Marek & Chew, 2021). The challenges experienced by teachers in the emergency
remote teaching process are explained below under the themes of pedagogical,
psychological and students-related difficulties.

Pedagogical Challenges

As the recent literature reviewed illustrates, teachers have faced a number of pedagogical
challenges during the remote teaching process, such as in terms of planning,
implementing and assessment of the teaching and learning process as well as effective use
of digital tools and technologies for online instruction (Bakator & Radosav, 2020; Carrillo
& Flores, 2020; Jackson, 2020; Schleicher, 2021). As the courses designed at the beginning
of the term before the pandemic were mostly for face-to-face instruction, most teachers
were caught unprepared for this process and had difficulties in delivering effectively
planned online instructions, providing students with detailed and just-in-time feedback,
appropriately assessing their online learning outcomes, and adopting new online
instructional methods and pedagogies (Sokal, Trudel & Babb, 2020; Surma & Kirschner,
2020; TEDMEM, 2020; Yildiz & Kartal, 2020). For instance, in a recent qualitative study,
teachers who experienced the emergency remote teaching process stated a number of
disadvantages, including the presence of ineffective student-teacher interactions,
difficulty in providing students with effective feedback, uncertainty about assessment and
evaluation process, inequality of opportunities among students and lack of student
motivation during their lessons (Balaman & Hanbay-Tiryaki, 2021). Another study
conducted with 652 higher education students also reveals similar findings (Keskin &
Ozer-Kaya, 2020), as students mention a number of problems they experienced, such as
not being able to communicate smoothly with the lecturers, not being able to express their
thoughts and not receiving adequate feedback during the emergency remote learning.

Furthermore, the lack of digital knowledge and skills related to the use of digital
technologies and tools in for online learning settings also constituted another important
pedagogical challenge for teachers (Aktas-Salman, 2020; Telli-Yamamoto & Altun, 2020).
Although it was expected from educators to have the ability to use information and
communication technologies in a very short time, many teachers had difficulties in
adapting to the emergency remote teaching process in terms of preparing digital course
content and materials for online instruction as well as using digital learning tools
effectively (Barbour et al., 2020; McKenzie, 2020; Sen Akbulut, 2020). For instance, in an
online survey conducted in Irish schools, the difficulties faced by teachers were revealed
as the lack of confidence in using digital tools, insufficient technical support and less
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training opportunities available for the educational use of online digital tools (Mohan et
al.,, 2020).

Psychological Challenges

Being concerned about their own health or the health of loved ones, the measures taken
against the pandemic, the process of adapting to the changes in their lives and other
numerous difficulties encountered during the Covid-19 pandemic have had an impact on
the psychological well-being of teachers, like everyone else, causing them to have intense
negative emotions, such as stress, grief, hopelessness, disappointment, anxiety, fear and
anger (Ozamiz-Etxebarria, Berasategi-Santxo, Idoiaga-Mondragon & Dosil-Santamaria,
2021). As the research studies show, educators experienced more stress than before the
pandemic, and the moments they felt most stressed were mostly due to the concerns
about their own and family health, workload and feeling of the loss of control in their work
(MacIntyre, Gregersen & Mercer, 2020; Tugend, 2020). In a research study conducted by
the Yale Center for Emotional Intelligence to find out the types of emotions teachers felt
most during the Covid-19 pandemic, it was found that the first three emotions most
frequently mentioned by teachers were anxiety, fear and worry (Ciprano & Brackett,
2020; Tugend, 2020). In another study, not feeling competent about using digital
technologies, having negative attitude towards online education and not having enough
professional support were also identified as the causes of generating high levels of stress
in teachers (Kosir et al,, 2020). In a recent research study conducted with 279 teachers
working in primary education (Pdys4, Pakarinen & Lerkkanen, 2021), it was also revealed
that teachers mostly experienced negative emotions and their stress levels were effective
on their emotional burnout felt during the emergency remote education process. A report
published by the OECD (2020) also points out the professional and psychological
problems educators experienced during the pandemic and the importance of providing
them with necessary support in order to get them through this process in the best way.

Student-related Difficulties

Challenges students have encountered during their emergency remote learning process
also appeared to affect their teachers. Most students who have to stay at home and share
same spaces with other family members during this period lacked a proper learning
environment where they could attend and concentrate on their online lessons
comfortably (Aguilera-Hermida, 2020; Jackson, 2020). The lack of access to digital tools
and the internet for some students was another issue which made the issue of inequality
in education more prominent (Dias, Almodovar, Atiles, Vargas & Leon, 2020; Heitz,
Laboissiere, Sanghvi & Sarakatsannis, 2020; Jalote, 2020). Having to share their digital
devices at home (Barbour et al., 2020) or difficulties of purchasing new devices to
participate in online lessons (US Department of Education, 2021) made it difficult for
students to participate effectively in online classes, do homework and fulfill their duties
on time (Tonbuloglu, 2021, p.4; Yildiz & Kartal, 2020). For instance, according to a
research study conducted with 43 teachers (Kavuk & Demirtas, 2021), challenges
encountered by teachers during the emergency remote teaching process were reported
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as students’ having lack of appropriate technological tools, not having access to the
internet, or having a poor internet connection quality while participating in online
lessons.

Aside from the difficulties come across during online lesson, the deprivation of physical
stimuli and social relations of students have been also effective in dramatically changing
their daily routines and increasing their stress and anxiety levels (TEDMEM, 2020).
According to a study conducted with 582 students aged 16-18 in Australia, it was revealed
that students experienced a decrease in their physical activity, had low levels of positive
emotional state as well as increased use of social media, internet and screen time
(Munasinghe et al., 2020). Also, another study conducted by Aguilera-Hermida (2020)
identified that in addition to experiencing stress, anxiety, and worry about being ill, being
away from support sources negatively affected students’ mental health, motivation and
emotional states. Overall, while the challenges students experienced during the Covid-19
pandemic period complicated their participation and engagement in remote learning
process, it also evidently created difficulties for teachers in creating and maintaining an
effective online teaching process.

4. INCLUSIVE, COLLABORATIVE AND PERSONALISED PROFESSIONAL LEARNING
AND DEVELOPMENT PROCESS

During the Covid-19 pandemic, teachers encountered various challenges as pointed out
above. The difficulties they encountered emphasise the need of providing
multidimensional and holistic professional development support to teachers during both
the pandemic and post-pandemic periods. In a handbook published by the OECD (2020),
the four policy strands suggested to be taken into account for teachers to be successful in
a crisis situation are stated as educator well-being, collaboration, learning leadership and
professional learning. The current literature also states that in order for teachers to
achieve a successful professional development process, a holistic approach should be
undertaken that takes into account their pedagogical, digital and psychological needs and
interest, as well as new scientific and pedagogical developments and approaches (Derri,
Vasiliadou & Kioumourtzoglou, 2014). Accordingly, it appears that there is a need for an
inclusive, collaborative and personalised professional learning and development process
for teachers to overcome difficulties emerged during the Covid-19 pandemic.

Traditional approaches to teacher professional development, such as short workshops or
seminars, which mainly focus on superficial aspects of teachers’ professional needs and
provide less opportunities to practice newly acquired knowledge and skills in classrooms,
are increasingly criticised and reconsidered by most educators (Carpenter & Krutka,
2015; Chen & McCray, 2012; Trust, Krutka & Carpenter, 2016). Especially, since most of
these traditional professional development activities could not be carried out because of
the precautions of pandemic, it is increasingly recognised that teachers’ professional
learning should be ubiquitous, accessible any time, everywhere, as well as take place in a
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supportive atmosphere in collaboration with others in order to meet their cognitive,
social and emotional development needs as a whole (Sancar, Atal & Deryakulu, 2021).

During the Covid-19 pandemic, all teachers regardless of online learning experiences had
neither time nor an opportunity to receive training in order to enhance their pedagogical
and digital knowledge and skills while switching their courses to online setting (Chari,
2020; McKenzie, 2020). At the same time, while maintaining their teaching process
remotely, teachers, who are already considered to have a lonely profession (Brookfield,
1995; Ucan, 2016), lacked their face-to-face support systems and social-emotional
relations that they needed in this process (Ferguson, 2020). Accordingly, the professional
learning needs and separation from their face-to-face support systems because of
pandemic conditions led many teachers to turn to social media platforms to receive and
provide professional support (Greenhow, Willet & Galvin, 2021; Talidong & Toquero,
2020). Thus, virtual professional learning networks which offer teachers opportunities to
share information and learn collaboratively with colleagues across the world (Macia &
Garcia, 2016) have received increasingly considerable attention.

Several definitions exist for the concept of virtual professional learning network. Crowley
(2014) describes the term of professional learning network as dynamic and kaleidoscopic
system of relationships that demonstrate their beliefs, passions and expertise which
teachers use to share and learn. Richardson (2011) defines professional learning network
as “the collection of people with whom one engages and exchanges information” (as cited
in Faisal, 2015) and Novak, (n. d.) made a definition of professional learning network is
that “a group of people with whom one connects, communicates and collaborates in the
sharing and exchanging of information and ideas, and through whom one increases one’s
knowledge and understanding of topics of interest” (as cited in Faisal, 2015). As Trust et
al. (2016) suggest, virtual professional learning network differs from other informal
online learning communities as much wider and miscellaneous system consisting of
professional connections, social media spaces and a variety of digital resources and tools.

Creating and utilising virtual professional learning network is increasingly considered as
a 21st century skill for all teachers. Being constituted of unique ‘systems of interactions
made up of people, spaces and tools that support learning and professional growth’
(Krutka, Carpenter & Trust, 2017, p.247), virtual professional learning network offers a
bottom-up approach to professional development and learning. It strengthens the
teachers’ agency as they can take control of their professional development process and
have personalised learning experiences based on their needs and interests (Davis, 2015;
Sohaei & lahad, 2014; Ucan, 2021). Being free, accessible and ubiquitous, it provides
instant access to information sources and colleagues, allows global collaboration with a
network of large community of colleagues and experts (Visser, Evering & Barrett, 2014).
[t can contribute the process of individual learning, collective knowledge construction and
skill acquisition through a range of professional learning activities (Kimmerle, Moskaliuk,
Oeberst & Cress, 2015).
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Overall, virtual professional learning networks can present teachers an inclusive,
collaborative, and personalised learning process in which they can seek and receive help,
provide emotional support and gain professional knowledge and skills beyond their face-
to-face professional learning networks (Goktalay & Ozdilek, 2016; Kelly & Antonio, 2016;
Trust et al., 2016; Tsiotakis & Jimoyiannis, 2016). Taking into all consideration, teachers
can and should utilise virtual professional learning networks to manage their professional
learning, get professional and personal support, accessing information resources to share,
collaborate, communicate and connect and be accessible ubiquitously. Therefore, in
contrast to traditional professional development approaches, virtual professional
learning networks appear to hold a great potential in providing teachers with an effective
professional learning and development process, especially required during and in the
post-Covid-19 era.

5. CONCLUSION

As explained above, the unexpected and urgent transition to remote teaching for ensuring
the sustainability of education during with the Covid-19 pandemic created a number of
challenges for teachers in terms of pedagogical, psychological and students-related
aspects. During this period, being worried about getting sick, imposed social isolation,
teaching from home while also simultaneously having the responsibility of housework
and child care, spending long hours in front of the digital devices due to the increasing
workload, increasing communication volume with parents, dealing with new
administrative practices made it difficult for teachers to maintain balance between their
work and personal lives and inevitably led them to be affected both physically and
psychologically (Ferguson, 2020; Jackson, 2020; Schleicher, 2021; Tugend, 2020; Yildiz &
Kartal, 2020). Quick and unplanned integration of digital technologies into the teaching
process, difficulties in the design, implementation and evaluation of online teaching and
learning process, and the lack of knowledge and skills about educational use of digital
platforms and tools also appeared to affect teachers professionally in a negative way.
Moreover, students’ lack of motivation, low learning engagement and their negatively
affected wellbeing further complicated the remote teaching process for teachers.

There is no doubt that teachers who face those multidimensional challenges during the
Covid-19 pandemic also need to be supported with a multidimensional and holistic view
that recognises their cognitive, social and emotional needs as a whole and offers them an
inclusive, collaborative and personalised professional learning and development process.
In this respect, this paper points out to the importance of creating and utilising virtual
professional learning network in enabling and facilitating that kind of professional
learning and development process that aligns with diverse needs, interests and expertise
of teachers (Trust et al., 2016; Visser et al.,, 2014).
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gorilmiistiir. Bir derleme ¢alismasi olan bu makalede, Covid-19 salgini siirecinde
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1. GIRIS

Covid-19 hastaliginin 2019 yilinin sonlarinda Cin’in Vuhan kentinde ortaya ¢cikmasi, ilk
can kayiplarinin 2020 yilinin ilk ayinda bildirilmesi ve vakalarin bircok iilkede goriilmesi
Diinya Saglik Orgiitii (World Health Organisation)’niin Covid-19 ’u salgin olarak ilan
etmesi ile sonuclandi (Cahapay, 2020; Marek ve Chew, 2021). Diinya genelinde iilkeler
Covid-19 salgininin yayilmasim onlemek ve ayni zamanda egitimin devam etmesini
saglamak amaciyla 2020 yilinin mart ayinda biiyiik 6l¢lide hazirlikli olunmamasina
ragmen yiiz ylize egitimden ¢evrimici ortamda uzaktan dgretime belirsiz bir siire icin acil
gecis yapt1 (Barbour vd., 2020; Ehren vd., 2021; Hodges, Moore, Lockee, Trust ve Bond,
2020; Wang, 2021).

Kriz durumuna bir ¢6ziim niteliginde hizli ve giivenilir bir sekilde egitim ve 6gretim
desteklerine gecici erisimin saglanmasi amaciyla yiliz ylze ortamlar i¢in hazirlanan
Ogretim programlari ve ders materyallerinin ¢evrimici ortama taginmasi ile sonuglanan
bu siirec acil uzaktan 6gretim (Emergency Remote Teaching) olarak isimlendirilmektedir
(Akkoyunlu ve Bardakci, 2020; Bozkurt, 2020; Hodges vd., 2020). Olagan kosullarda
gerceklestirilen uzaktan egitim bu dénemde gecici bir ¢éziim olarak kullanilan acil
uzaktan oOgretimden farklilik gostermekle birlikte, bu farkliligi “etkili bir 6grenme
ekolojisi olusturmak i¢in dikkatli planlama, tasarim ve hedeflerin belirlenmesini
gerektiren karmasik bir siire¢” olmasindan kaynaklanmaktadir (Bozkurt ve Sharma,
2020). Uzun bir gelisim siirecine sahip olan uzaktan egitim kavramu ile salgin kosullarinda
egitimin devamliliginin saglanmasi amaciyla gerceklestirilen uygulamalarin benzer
yonleri olmasi sebebiyle birbirinin yerine kullanilabilir terimler olarak algilamamak
onemlidir. Bahsedilen iki kavrami birbirinden ayiran bazi énemli ayrintilar su sekilde
siralanabilir (Bozkurt, 2020; Hodges vd., 2020):

e Acil uzaktan 6gretim bir zorunluluk, uzaktan egitim ise bir segenektir.

e Acil uzaktan 6gretim icinde bulunulan acil duruma yoénelik gecici ¢6ziim iiretme
calismasi, uzaktan egitim ise yasam boyu 6grenme genelinde kalici ¢6ziimler liretme
calismasidir.

e Acil uzaktan 6gretim kriz kosullarinda 6gretimin alternatif bir sekilde sunulmasi icin
mevcut olanaklarla siirdiirilmeye calisilirken, uzaktan egitim ise kuramsal ve
uygulamaya yonelik birikimler ile planlanan ve ¢evrimici olacak sekilde tasarlanan bir
deneyimdir.

Acil uzaktan 6gretim siirecinde egitim kurumlari, 6gretmenler, 6grenciler ve velilerin yeni
gelisen duruma ¢ok hizli uyum saglamalar1 beklenmis, 6gretmenlerin bir¢cok zorlukla
karsilastiklar1 goriilmiistiir. Bu derleme ¢alismasinda, acil uzaktan 6gretim déneminde
Ogretmenlerin karsilastiklari zorluklar ele alinmis, Covid-19 salgini ve sonrasi donemde
bu zorluklarin Ustesinden gelmelerine yardimci olacak mesleki gelisim ve 68renme
ihtiyaclarinin iizerinde durulmustur. Ozellikle, Covid-19 salgim1 déneminde 6gretmenler
arasinda giderek popiiler hale gelen sanal mesleki 6grenme aglarinin bu mesleki gelisim
ihtiyacini nasil karsilayabilecegi acikliga kavusturulmustur.
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2. YONTEM

Bu derleme calismasi Covid-19 salgini siirecinde 6gretmenlerin karsilastiklar1 zorluklar
ve ihtiya¢ duyduklar1 mesleki gelisim siirecinin niteliklerinin belirlenmesi amaciyla
giincel literatiir incelenerek olusturulmustur. Bu kapsamda basta Web of Science ve
SCOPUS olmak tizere farkl dijital veri tabanlarinda online 6grenme ve 6gretim, uzaktan
O6grenme ve Ogretim, Covid-19, salgin, acil uzaktan O0grenme ve Ogretim anahtar
kelimeleri iizerinden aramalar yapilarak Covid-19 salgini doéneminde yayinlanan
akademik calismalara ulasilmis ve incelenmistir.

3. OGRETMENLERIN ACIL  UZAKTAN OGRETIM SURECINDE
KARSILASTIKLARI ZORLUKLAR

Bilinmeyen bir siire icin beklenmedik bir sekilde acil uzaktan 6gretime gecis yapilmasi,
normalde sahip olunan yiiz ylize destek sistemlerinden uzak kalinmasi ve salginin zorunlu
kildig1 sosyal izolasyon 68retmenler agisindan hem psikolojik hem de mesleki zorluklar
ve ihtiyac alanlar1 olusturmustur (Abaci, Robertson, Linklater ve McNeill, 2021; Marek ve
Chew, 2021). Bu ¢alismada gilincel literatiiriin incelenmesi sonucunda 6gretmenlerin acil
uzaktan 6gretim siirecinde karsilastiklar1 zorluklar pedagojik, psikolojik ve 6grenciler ile
ilgili zorluklar temalar1 altinda asagida agiklanmaktadir.

Pedagojik Zorluklar

Cevrimici dijital kaynak yetersizligine ragmen tim derslerin ¢evrimici 6grenme
platformlari tizerinden verilmeye baslanmasiyla, 6gretmenlerin bu donemde 6gretme ve
O6grenme siirecinin planlanmasi, uygulanmasi ve degerlendirilmesi gibi bir¢cok pedagojik
zorluklarla karsilastiklar1 goriilmiistiir (Bakator ve Radosav, 2020; Carrillo ve Flores,
2020; Jackson, 2020; Schleicher, 2021). Dénem basinda tasarlanan derslerin yiiz yiize
egitime yonelik olmasi 68retmenlerin bu siirece hazirliksiz yakalanmalarina neden olmus
ve etkili bir sekilde planlanmis cevrimici 6gretim siireci olusturmada, 6grencilere ayrintil
geri bildirim saglamada, ¢evrimici 6grenme ciktilarini degerlendirmede ve ¢evrimici
Ogretim yontemleri ve pedagojilerinin benimsenmesinde zorlandiklar1 belirlenmistir
(Sokal, Trudel ve Babb, 2020; Surma ve Kirschner, 2020; TEDMEM, 2020; Y1ildiz ve Kartal,
2020). Ornegin, acil uzaktan 6gretim siirecini deneyimleyen 12 6gretmen ile yapilan nitel
bir arastirmada, 6gretmenler bu donemde karsilastiklar1 dezavantajlari; teknik alt yapi
yetersizligi, etkisiz 6grenci- 6gretmen etkilesimi, eksik geri bildirim, duygu aktariminda
zorluk, Olgcme-degerlendirme konusunda yasanan belirsizlik ve o6grencilerin esit
imkanlara sahip olamamasi ile ortaya cikan firsat esitsizligi ve motivasyon eksikligi olarak
ifade etmislerdir (Balaman ve Hanbay-Tiryaki, 2021). Keskin ve Ozer-Kaya (2020)'nin
652 yiiksekogretim dgrencisi ile gerceklestirdigi calismada da 6grencilerin acil uzaktan
Ogretim silirecinde 6gretim elemanlariyla rahat iletisim kuramamak, diistincelerini ifade
edememek ve yeterli geri bildirim alamamak gibi sorunlarla karsilastiklar1 ifade
edilmistir.
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Ayrica, ¢evrimici 6grenme ortamlarinda dijital teknolojilerin ve araglarin kullanimina
iliskin dijital bilgi ve becerilerin eksikligi de 6gretmenler icin bir baska 6nemli pedagojik
zorluk olusturmustur (Aktas- Salman, 2020; Telli-Yamamoto ve Altun, 2020).
Egitimcilerden ¢ok kisa stirede bilgi ve iletisim teknolojilerini kullanma becerisine sahip
olmalar1 beklense de bircok 6gretmen acil uzaktan 6gretim siirecinde dijital ders igerik ve
materyallerini ¢evrimici 6gretim i¢in hazirlama ve kullanma ag¢isindan uyum saglamakta
zorlanmislardir (Barbour vd., 2020; McKenzie, 2020; Sen Akbulut, 2020). Ornegin,
Irlanda'da yapilan c¢evrimici bir ankette, 6gretmenlerin karsilastigi zorluklar dijital
araclari kullanma konusunda giiven eksikligi, yetersiz teknik destek ve dijital araclarin
kullanimi i¢cin daha az egitim olanaklarinin mevcut olmasi olarak ortaya ¢ikmistir (Mohan
vd., 2020).

Psikolojik Zorluklar

Salgin déneminde kisilerin kendi sagliklar1 veya sevdiklerinin saglik durumlar1 hakkinda
endise duymalari, viriisten korunmaya yonelik alinan tedbirler ile yasam alanlarimizdaki
degisimlere adapte olma siireci ve karsilasilan zorluklar herkes gibi 6gretmenlerin de iyi
oluslar1 iizerinde etkili olmustur (Ozamiz-Etxebarria, Berasategi-Santxo, Idoiaga-
Mondragon, ve Dosil-Santamaria, 2021). Egitimcilerin salgin dncesine gore daha fazla
stres yasadiklar1 ve en fazla stresli hissettikleri anlarin is yogunlugundan, ailelerinin
saghg ile ilgili endiselerden ve islerinde kontrol kaybi yasamalarindan kaynaklandigi
yapilan arastirmalarla desteklenmektedir (MacIntyre, Gregersen ve Mercer, 2020;
Tugend, 2020). Stresin yani sira yas, umutsuzluk, hayal kirikligi, kaygi, korku ve 6fke gibi
negatif duygulara yogun olarak sahip olmalar1 duygusal tiikenmislik yasadiklarina isaret
ederken, Yale Duygusal Zeka Merkezi tarafindan o6gretmenlerin Covid-19 salgini
sirasinda en c¢ok hangi duygulari hissettiklerini ortaya koymak amaciyla yapilan
arastirmada en ¢ok bahsedilen ilk li¢ duygunun kaygi, korku ve endise oldugu sonucuna
ulasilmistir (Cipriano ve Brackett, 2020; Tugend, 2020). Bilgi ve iletisim teknolojilerini
kullanma konusunda kendilerini yeterli hissetmeme, uzaktan egitime karsi sahip
olduklar1 negatif tutum ve bu konuda yeterli mesleki destege sahip olamamanin
O6gretmenlerin yiiksek diizeyde stres yasamalarina neden oldugu da yapilan baska bir
arastirma ile ortaya cikarilmistir (Kosir vd., 2020). Poysa, Pakarinen ve Lerkkanen
(2021)’in ilk6gretimde gorev yapan 279 6gretmen ile gerceklestirdigi arastirmada; salgin
doneminde gerceklesen acil uzaktan 6gretim siirecinde 6gretmenlerin negatif duygular
yasadiklar1 ve stres seviyelerinin duygusal tlikenmislikleri lizerinde etkili oldugu
sonuclarina ulasilmistir. OECD (2020) tarafindan yayinlanan bir raporda da, salgin
doneminde mesleki ve psikolojik sikintilar yasayan egitim calisanlari i¢in kaygi duyulmus
ve bu siireci en iyi sekilde gecirebilmeleri i¢in destek almalar gerektigi belirtilmistir.

Ogrencilerle llgili Zorluklar

Acil uzaktan Ogretim siirecinde o6gretmenler gibi 6grencilerin de cevrimici egitim
stirecinde egitime erisim ve katilim konularinda zorluklarla karsilastiklar: gériilmektedir.
Acil uzaktan 6gretim siirecinin verimli gecirilebilmesinde etki sahibi olan bu zorluklarin
6grencilerin yani sira 6gretmenleri de etkiledigi soylenebilmektedir. Bu siirecte evlerinde
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kalmak zorunda olan 6grencilerin; evlerinde ¢evrimici derslerini takip edebilecekleri
uygun bir ortamin bulunmamasi, aile iiyelerinin evde bulunmasi ve giirtiltii kaynakli
olarak konsantre olmakta zorluk yasamalari, ev isleri ve giivenli bir ev ortamina sahip
olmamalar1 cevresel olarak karsilastiklar1 zorluklardir (Aguilera- Hermida, 2020;
Jackson, 2020). Bir diger zorluk olarak, baz1 6grencilerin dijital araclara ve internete
erisimlerinin bulunmamasi egitimde esitsizlik meselesinin daha belirgin hale gelmesini
saglamistir (Dias, Almodovar, Atiles, Vargas ve Leon, 2020, s.39; Heitz, Laboissiere,
Sanghvi ve Sarakatsannis, 2020; Jalote, 2020). Ebeveyn ve 68rencilerin ayni evde dijital
cihazlar1 paylasmak durumunda kalmalar1 (Barbour vd., 2020) ve ¢evrimici 6gretime
katilim saglamak icin yiiksek bir maliyete neden olan cihazlari1 satin almakta zorluk
yasamalar1 (U.S. Department of Education, 2021) o6grencilerin ders calismak, 6dev
hazirlamak ve gorevlerini zamaninda yerine getirmek gibi konularda sorunlar yasayarak
derslere etkili katiim gostermelerine engel olusturdugu goriilmektedir (Tonbulogluy,
2021, s.4; Yildiz ve Kartal, 2020). Kavuk ve Demirtas (2021)in 43 6gretmenle
gerceklestirdigi calismada, dgretmenler acil uzaktan 6gretim stirecinde 6grencilerin
uygun teknolojik araglara sahip olmamalari, internete erisiminin olmamasi veya internet
baglanti kalitesinin diisiik olmasi gibi sorunlarla karsilastiklarini ifade etmislerdir.

Cevrimici derslerde yasadiklar1 zorluklarin yani sira 6grencilerin fiziksel uyaranlar ve
sosyal iliskilerden yoksun kalmalar: giinliik rutinlerinin degismesine neden oldugu gibi
stres ve kaygi diizeylerinin artmasinda da etkili olmustur (TEDMEM, 2020). Avustralya’da
16-18 yas araligindaki 582 6grenci ile gerceklestirilen bir arastirmada, 6grencilerin
salgin tedbiri olarak uygulanan fiziksel mesafe sonrasinda fiziksel aktivitelerinde diisiis
yasandigl, sosyal medya ve internet kullanimlarinin artmasi ile ayni sekilde artan ekran
siirelerinin yam sira diisiik seviyede pozitif duygulara sahip olduklar ifade edilmistir
(Munasinghe vd., 2020). Dolayisiyla, bu siirecin 6grenciler icin de duygusal olarak zorlu
bir donem oldugu gorilmektedir. Buna yonelik, 270 6grenci ile yapilan bir arastirmada,
ogrencilerin stres, kaygi, hastalanma endisesi yasamalarinin yani sira kendilerine destek
saglayacak kaynaklardan da salgin tedbirleri nedeni ile uzak kalmalarinin ruh sagliklarini
olumsuz etkiledigi, motivasyon eksikligi ve olumsuz duygular deneyimledikleri
aktarilmaktadir (Aguilera-Hermida, 2020). Ogrencilerin bu siirecte karsilastiklari tiim bu
zorluklar géz oOniine alindiginda, 6grencilerin egitime erisim ve verimli bir ¢evrimici
egitim siirecine sahip olmalar1 konularinda zorluklarla karsilasmalari, derslere etkili
katilim saglayamamalarina neden oldugu gibi 6gretmenler icin de etkili bir sekilde
Ogretim siirecini olusturup siirdiirmelerinde zorluk yasamalarina neden olmustur.

4. KAPSAYICI, iSBIiRLIGINE DAYALI ve KiSISELLESTIRiLMi$ MESLEKi OGRENME ve
GELIiSIM SURECI

Yapilan literatiir incelemesi sonucunda ortaya koyuldugu tzere, Covid-19 salgini
sirasinda O6gretmenler cgesitli zorluklarla karsilasmislardir. Yasadiklari zorluklar hem
salgin hem de salgin sonrasi donemde 6gretmenlere ¢cok boyutlu ve biitiinciil bir mesleki
gelisim destegi saglanmasi gerekliligini ortaya koymaktadir. OECD tarafindan yayinlanan
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bir el kitabinda (2020), 6gretmenlerin bir kriz durumunda basarili olmalari i¢in dne
stiriilen dort politika dizisi, egitimcilerin iyi olusu, is birligi, 6grenme liderligi ve mesleki
O0grenme olarak aktarilmaktadir. Mevcut literatlir ayrica 68retmenlerin basarili bir
mesleki gelisim siirecine sahip olabilmeleri i¢in pedagojik, teknolojik ve psikolojik ihtiyac
ve ilgilerinin yani sira yeni bilimsel ve pedagojik gelismeler ve yaklasimlarin da dikkate
alindig1 biitiinciil bir yaklasimin benimsenmesi gerektigini vurgulamaktadir (Derri,
Vasiliadou ve Kioumourtzoglou, 2015). Yine yapilan politika analizlerinde egitimcilerin
olasi krizlerle basa ¢ikmada daha giiclii olabilmeleri i¢in sunulan {i¢ politika gostergesi,
egitimcilerin 6grenmelerini kendi ihtiyaclar1 dogrultusunda yonlendirebilmeleri, bu
ihtiyaclara yonelik araglarin kendilerine saglanmasi ve isbirlikgi iliskiler icinde olmalari
olarak aktarilmistir. Buna gore dgretmenlerin Covid-19 salgini sirasinda ortaya cikan
zorluklarin Ustesinden gelebilmeleri icin kapsayic, isbirlikei ve kisisellestirilmis bir
mesleki 6grenme ve gelisim slirecine ihtiya¢ oldugu goriilmektedir.

Temel olarak 6gretmenlerin mesleki ihtiyaclarinin yiizeysel yonlerine odaklanan ve yeni
edinilen bilgi ve becerileri siniflarda uygulanmasi icin daha az firsatlar saglayan
seminerler ya da atolye calismalari gibi 6gretmen mesleki gelisimine yonelik geleneksel
yaklasimlar ve uygulamalar glinlimiizde ¢ogu egitimci tarafindan artan sekilde daha fazla
elestirilmekte ve yeniden degerlendirilmektedir (Carpenter ve Krutka, 2015; Chen ve
McCray, 2012; Trust, Krutka ve Carpenter, 2016). Ozellikle geleneksel mesleki gelisim
faaliyetlerinin ¢ogunun salgin onlemleri nedeniyle yapilamamasi ile 6gretmenlerin
mesleki 6grenmelerinin her zaman, her yerde erisilebilir olmas1 ve bir biitiin olarak
bilissel, sosyal ve duygusal gelisim ihtiyaclarinm1 karsilamak icin bagskalariyla isbirligi
icinde destekleyici bir atmosferde yer almasi gerektigi giderek daha fazla kabul
gormektedir (Sancar, Atal ve Deryakulu, 2021).

Covid-19 salgini sirasinda, hemen hemen 6gretmenlerin tamami derslerini ¢evrimigi
ortama tasirken pedagojik ve dijital bilgi ve becerilerini gelistirmek icin herhangi bir
egitim almaya ne zamanlari ne de firsatlar1 olmustur (Chari, 2020; McKenzie, 2020). Ayn
zamanda, zaten yalniz bir meslege sahip olduklar1 kabul edilen (Brookfield, 1995; Ucan,
2016) ogretmenlerin salgin tedbirleri nedeniyle o©gretim siirecglerini uzaktan
sturdiirmeleri, ihtiya¢c duyduklar yiiz yiize destek sistemlerinden ve sosyal-duygusal
iliskilerden mahrum kalmalarina neden olmustur (Ferguson, 2020). Mesleki 6grenme
ihtiyaclar ve salgin kosullar1 nedeniyle yiiz ytlize destek sistemlerinden uzak kalinmasi
bir¢cok 6gretmenin mesleki destek almak ve saglamak icin sosyal medya platformlarina
yonelmesine yol agmistir (Greenhow, Willet ve Galvin, 2021; Talidong ve Toquero, 2020).
Buna bagli olarak, Ogretmenlere bilgi paylasma ve dinyanin doért bir yanindaki
egitimcilerle isbirligi icinde 6grenme firsatlari sunan sanal mesleki 6grenme aglar1 (Macia
ve Garcia, 2016) giderek daha fazla ilgi gormektedir.

Literatiirde sanal mesleki 6grenme ag1 kavrami i¢in c¢esitli tanimlar mevcuttur. Crowley
(2014) mesleki 6grenme agin1 6gretmenlerin hem paylasmak hem de 6grenmek icin
kullandiklari; degerlerini, tutkularini ve uzmanlik alanlarini yansitan canli ve stirekli
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degisen bir baglanti grubu seklinde tanimlamaktadir. “Etkilesimde ve bilgi alisverisinde
bulunulan kisilerin toplanmas1” (Richardson, 2011, akt. Faisal, 2015) ve “kisinin bilgi ve
fikir paylasimlari ile baglanti ve iletisim kurma, isbirligi yapabilme firsatlarinin yani sira
ilgi alanlarina iliskin bilgi ve anlayisini artirabildigi bir topluluk” (Novak, (t.y.) akt. Faisal,
2015) mesleki 6grenme ag1 icin yapilan diger tanimlardir. Trust vd. (2016) sanal mesleki
O6grenme aginin, mesleki baglantilar, sosyal medya alanlar1 ve cesitli dijital kaynaklar ve
araclardan olusan ¢ok daha genis ve cesitli bir sistem olarak diger resmi olmayan
cevrimici 6grenme topluluklarindan farkli oldugunu éne siirmektedir.

Sanal mesleki 6grenme ag1 olusturmak ve kullanmak, tiim 6gretmenler i¢in giderek artan
bir sekilde 21. yiizy1l becerisi olarak goriilmeye baslanmistir. “Ogrenmeyi ve mesleki
biiylimeyi destekleyen insanlardan, mekanlardan ve araclardan olusan benzersiz
etkilesim sistemlerinden” olusan (Krutka, Carpenter ve Trust, 2017, s. 247) sanal mesleki
o6grenme aglari, mesleki gelisim ve 6grenmeye asagidan yukariya dogru bir yaklasim
sunarak, 6gretmenlerin mesleki gelisim siireclerinin kontroliini ellerine alabildikleri,
ihtiyaclarina ve ilgi alanlarina gore Kkisisellestirilmis 6grenme deneyimlerine sahip
olduklar1 bir siire¢ ortaya koymaktadir (Davis, 2015; Sohaei ve lahad, 2014; Ucan, 2021).
Ucretsiz, erigilebilir ve her yerde mevcut olmasi ile 6gretmenlerin bilgi kaynaklarina ve
meslektaslarina aninda erisim saglayarak genis bir meslektas ve uzman toplulugu agiyla
kiiresel isbirligi yapilmasina izin verir (Visser, Evering ve Barrett, 2014). Sanal mesleki
O6grenme aglar1 bir dizi mesleki 6grenme etkinligi araciligiyla bireysel 6grenme, kollektif
bir sekilde bilgi olusturma ve beceri edinme siirecine katkida bulunabilir (Kimmerle,
Moskaliuk, Oeberst ve Cress, 2015).

Genel olarak, sanal mesleki 6grenme aglari 6gretmenlere mesleki yardim isteyebilecekleri
ve alabilecekleri, duygusal destek saglayabilecekleri ve yliz yiize mesleki 6grenme
aglarinin Otesinde mesleki bilgi ve beceriler kazanabilecekleri kapsayici, isbirlik¢i ve
kisisellestirilmis bir mesleki 6grenme siireci sunmaktadir (Goktalay ve Ozdilek, 2016;
Kelly ve Antonio, 2016; Trust vd. 2016; Tsiotakis ve Jimoyiannis, 2016). Geleneksel
mesleki gelisim yaklasimlarinin aksine, Ogretmenlerin mesleki 6grenimlerini
yonetebilecekleri bir stire¢ sunmasi nedeniyle, sanal mesleki 6grenme aglar1 6zellikle
Covid-19 donemi ve sonrasinda 6gretmenlere ihtiya¢ duyduklar etkili ve kapsamli bir
mesleki 6grenme ve gelisim siirecini saglamada 6ne ¢ikmaktadir.

5.SONUC

Yukarida agiklandig itizere, Covid-19 salgini sirasinda egitimin stirdurilebilirligini
saglamak icin uzaktan 6gretime acil ve beklenmedik bir ge¢isin yapilmasi, 6gretmenler
icin pedagojik, psikolojik ve 6grencilerle ilgili olan birtakim zorluklar olusturmustur. Bu
donemde hastalanma endisesi, sosyal izolasyon, evden 6gretimle ayni zamanda ev isi ve
cocuk bakimi sorumlulugunu tistlenmek, artan is yiikii nedeniyle dijital cihazlarin basinda
uzun saatler gec¢irmek, ebeveynlerle artan iletisim hacmi ve yeni yonetsel uygulamalara
adapte olmaya calismak Ogretmenlerin is ve 0zel yasamlar1 arasindaki dengeyi
korumasini zorlastirmis ve kacinilmaz olarak hem fiziksel hem de psikolojik olarak
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etkilenmelerine yol acmistir (Ferguson, 2020; Jackson, 2020; Schleicher, 2021; Tugend,
2020; Yildiz ve Kartal, 2020). Dijital teknolojilerin 6gretim siirecine hizli ve plansiz
entegrasyonu, cevrimici Ogretme ve Ogrenme siirecinin tasarim, uygulama ve
degerlendirme asamalarindaki zorluklari, dijital platformlarin ve araglarin egitsel
kullanimina iliskin bilgi ve beceri eksikligi 6gretmenleri mesleki olarak da olumsuz bir
sekilde etkilemistir. Ayrica, 6grencilerin motivasyon eksikligi, 6grenme siirecine
katilimda yasadiklari zorluklar ve olumsuz etkilenen iyi olus halleri 6gretmenler igin acil
uzaktan 6gretim stirecini daha da karmasik hale getirmistir.

Hig stiphe yok ki, Covid-19 salgini sirasinda bu ¢cok boyutlu zorluklarla karsi karsiya kalan
Ogretmenlerin hem bilissel, sosyal ve duygusal ihtiyaglarini bir biitiin olarak taniyan, cok
boyutlu ve biitiinctl bir bakis agisiyla desteklenmesi, hem de onlara kapsayici, isbirlikei
ve kisisellestirilmis mesleki 6grenme ve gelisim siireci sunulmasi1 gerekmektedir. Bu
baglamda, bu makalede, 6gretmenlerin farkl ihtiyaclari, ilgi alanlar1 ve uzmanliklar ile
uyumlu bir mesleki 6grenme ve gelisim stirecini etkinlestirmek ve kolaylastirmak icin
sanal mesleki 6grenme ag1 olusturmanin ve kullanmanin 6nemine isaret edilmektedir
(Trust vd., 2016; Visser vd., 2014).
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