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Abstract

Teaching students disciplinary writing skills is important in supporting them to develop a disciplinary
identity, to become a member of their scientific communities, and to be academically and
professionally more successful. Disciplinary writing practices are often implemented at the graduate
level where students are familiarized with the processes of creating knowledge and the forms of
written products within their disciplines. However, at the undergraduate level, disciplinary writing
instruction is not a common practice in most higher education institutions in Turkey. This study
addresses disciplinary writing needs of junior-level students in English Language and Literature
(ELL) and English Language Teaching (ELT) and seeks to contribute to our understanding of how we
can assist students' disciplinary writing skills at an early stage in their undergraduate studies. It
describes an undergraduate-level research-informed and genre-based disciplinary writing course for
the ELL and ELT disciplines. The course aims to equip students with disciplinary knowledge and
writing skills in line with the requirements of their departmental writing tasks. The course is
described with a focus on learning objectives, teaching units, weekly structure, sample teaching
materials and activities, and assessment of students' written work. The challenges associated with
developing and teaching this course are addressed, and some considerations that teachers must think
about when implementing and evaluating the course are given.

Keywords: Disciplinary writing, genre-based approach, undergraduate students, English language
and Literature, English Language Teaching

ingiliz dili programlarinda lisans diizeyinde disipliner yazma egitimi iizerine:
Tiir odakl yaklasim
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Ogrencilere disipliner yazma becerilerinin kazandirilmasi, disiplin kimliklerini olusturmalarini,
bilimsel topluluklarin bir iiyesi olmalarini, akademik ve mesleki acidan daha basarili olmalarim
desteklemek acisindan onemlidir. Disipliner yazma uygulamalar1 genellikle lisansiistii diizeyinde
bilgi tiretme ve yazili lirlinlere doniistiirme seklinde uygulanmaktadir. Ancak, lisans diizeyinde,
disipliner yazma egitimi Tiirkiye'deki cogu yliksekégretim kurumunda yaygin bir uygulama degildir.
Bu calisma, Ingiliz Dili ve Edebiyati ile Ingilizce Ogretmenligi programlarindaki lisans 6grencilerinin
disipliner yazma ihtiyaclarini ele almaktadir ve Ogrencilerin disipliner yazma becerilerini lisans
egitimlerinin erken bir asamasinda nasil gelistirebilecegine dair onlara nasil destek olabilecegimizi
anlamamiza katkida bulunmay1 amaclamaktadir. Bu calismada ingiliz Dili ve Edebiyat: ile Ingilizce
Ogretmenligi programlarindaki lisans 6grencilerini, béliim derslerinde yaptiklar: yazma 6devlerinin
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gereklilikleri dogrultusunda, disiplin bilgisi ve disipliner yazma becerileri ile donatmay1 amaclayan,
tiir odakh bir disipliner yazma dersi tanitilmaktadir. Ders ile ilgili, 6grenme hedefleri, tiniteler,
haftalik plan, 6rnek 6gretim materyalleri ve etkinlikleri ve degerlendirme cercevesinde bilgi verilir.
Bu dersi gelistirilmesinde ve uygulanmasinda yasanilan ya da yasanilabilecek zorluklar ele alinir ve
ogretmenlerin dersi uygularken ve degerlendirirken diisiinmesi gereken bazi hususlara yer verilir.

Keywords: Disipliner yazma, tiir odakli yaklasim, lisans 6grencileri, ingiliz Dili ve Edebiyaty,
ingilizce Ogretmenligi

1. Introduction

Every academic discipline consists of a specific community of individuals who have shared interest in
that discipline and aims to gain disciplinary knowledge (Lave & Wegner, 1991). Disciplinary
communities have their own way of creating knowledge and sharing it with their community members
in written forms. Thus, disciplinary writing skills are important for individuals to interact with their
scientific communities, to construct a disciplinary identity, to become a member of their communities,
and to be academically and professionally more successful.

Disciplinary writing practices are often implemented at the graduate level where students are
familiarized with the processes of creating knowledge and the forms of written products within their
disciplines. However, at the undergraduate level, disciplinary writing instruction that would prepare
students for the demands of their departmental writing tasks by engaging them in disciplinary reading
and producing discipline-specific texts is unfortunately not a common practice in most higher education
institutions around the world, including those in Turkey. Current departmental academic writing
courses in English majors underscore the urgency of acculturating students into their disciplinary
writing conventions starting from the undergraduate level. They are mostly designed around general
writing skills and general topics and are repetitive of the writing courses that students take at language
schools prior to their departmental courses. This is understandable given the challenges presented by
disciplinary writing instruction, which requires both knowledge of disciplinary content and academic
writing. Few academic staff members have expertise and experience in both domains. However, early
access to disciplinary writing practices is important in helping students develop disciplinary identities,
better manage their departmental writing tasks and achieve higher academic success. For this reason,
teaching academic writing in a discipline-specific way is worth the time and effort required.

This study addresses disciplinary writing needs of junior-level students in English majors and seeks to
contribute to our understanding of how we can assist students' disciplinary writing skills at an early
stage in their undergraduate studies. It argues against general teaching of academic writing skills to
undergraduate-level students of English majors and for a discipline-specific writing course that is
grounded in research and disciplinary content and writing skills. To this end, it describes an
undergraduate level research-informed and genre-based disciplinary writing course for English majors.
The course aims to equip students with disciplinary knowledge and writing skills addressing their needs
in line with the requirements of their departmental writing tasks.

The paper starts with the background of the study identifying the problem associated with current
academic writing practices in English majors and the need for disciplinary writing practices and
continues with reviewing existing pedagogical and scholarly work on disciplinary writing. The second
part describes the development of an undergraduate-level disciplinary writing course for English majors
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with a focus on learning objectives, weekly structure, sample teaching materials and activities, writing
tasks assigned, and assessment of students' written work. The paper concludes with the challenges
associated with developing the disciplinary writing course for undergraduate-level students in English
majors and some considerations that teachers must think about when implementing and evaluating the
course.

2. Background
2.1 Academic writing practices in English majors in Turkey

Academic writing is a highly essential skill for university students since academic achievement is largely
determined by written performance in several disciplines. Students' writing-related challenges in fact
predict their academic success in higher education institutions with English medium of instruction
(EMI) (Kamasak, Sahan, & Rose, 2021). Written assignments at university require disciplinary writing
skills, which are beyond the basic or generic academic writing skills, making writing one of the most
challenging skills for university students especially in EMI contexts. The ongoing struggle to successfully
meet the writing demands of college-level assignments convinces students that they are bad at writing,
and as a result, they develop negative identities as writers (Fernsten & Reda, 2011). Indeed, we, as
content area teachers, are partly to blame for such resistance, or failure, since it is our responsibility to
provide supportive pedagogies to assist our students in becoming competent writers who are equipped
with disciplinary knowledge and writing skills.

Undergraduate level English Language and Literature (ELL) and English Language Teaching (ELT)
programs in Turkey offer students writing courses within their first years in their departments. For
example, the curriculum of the ELT programs as developed by the Council of Higher Education in
Turkey includes two first-year academic writing courses: Writing Skills I for the Fall semester and
Writing Skills II for the Spring semester. In Writing Skills I, students practice paragraph-level writing
in different genres such as narration, summary, review, or letter. In Writing Skills II, students practice
process  writing, self- and peer-evaluation, composing and reporting (chrome-
extension://efaidnbmnnnibpcajpcglclefindmkaj/viewer.html?pdfurl=https%3A%2F%2Fwww.yok.gov.
tr%2FDocuments%2FKurumsal%2Fegitim_ ogretim_ dairesi%2FYeni-Ogretmen-Yetistirme-Lisans-
Programlari%2FIngilizce_ Ogretmenligi_ Lisans_ Programi.pdf&clen=177691&chunk=true see the
course descriptions by YOK). Although ELL programs do not have to follow the curriculum suggested
by YOK, they also offer writing courses designed in a similar way. The ELL program at Social Sciences
University of Ankara, for example, also focuses on different types of academic essay such as descriptive,
narrative, compare-contrast, cause-effect or argumentative
(https://obs.asbu.edu.tr/oibs/bologna/index.aspx?lang=tr&curOp=showPac&curUnit=5&curSunit=1
032see the course description).

Current departmental academic writing courses of ELL and ELT programs in Turkey are far from
meeting the discipline-specific writing needs of students since they are designed in a generic way,
teaching basic writing skills or the general academic essay. Ineffectiveness of such generic writing
courses is obviously a shared concern among Turkish scholars, as reflected by their perceptions
regarding the writing problems that students experience. Faculty members from Bogazici University, for
example, report that students cannot “transfer the writing knowledge they gain in their academic writing
courses to other departmental courses” (Altinmakas & Bayyurt, 2019, p. 101). It is highly probable that
this lack of transfer is a result of the mismatch or the lack of a connection between what practices are
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employed in academic writing classes and what writing tasks students are required to perform within
their departmental courses. Teaching the general academic essay in ELL and ELT departmental writing
courses is of relatively limited benefit since essay is not the only genre that students are required to
produce in their courses. In ELL, for example, in addition to argumentative essays, students are also
expected to write reviews, reflections, research papers (Altinmakas & Bayyurt, 2019) as well as literary
analysis papers. Thus, departmental writing courses in ELL and ELT programs should be designed in a
way that adheres to disciplinary content and writing tasks.

2.2 Disciplinary writing practices

Academic writing is a community practice, done with the purpose of communicating with groups of
communities from certain scientific disciplines (Hyland, 2000; Swales, 1990). Individuals from a
specific disciplinary community share interest in that discipline and engage in disciplinary
communication to gain and share disciplinary knowledge (Lave & Wegner, 1991). Discipline-specific (or
disciplinary) writing is defined more specifically focusing on the forms of writing in a discipline, in other
words the types of written products that individuals are engaged in. For example, individuals in
engineering disciplines commonly produce reports while individuals in literature produce literary
analyses. Such group of texts with similar discoursal features that specific academic communities
produce are referred to as genres (Hyland, 2007). Following this definition, a genre-based writing
pedagogy views writing as a social practice and focuses on the intersection between the communicative
purpose of writing, meaning and discoursal features of texts, audience addressed, and context
(Derewianka, 2003).

Discipline-specific instruction is not only valued by students, but it is also positively benefiting their
learning outcomes (Baik & Greig, 2009; Gimenez, 2008). It has been investigated in a range of
disciplines. Baik and Greig (2009) implemented a content-based English language program with first-
year Architecture students to help them learn the subject matter, develop discipline-specific language,
and learn the practices of the discipline. They found out that the regular participants of the program
“performed considerably better in both the European Architecture subject and in their studies in the
subsequent year” (p. 413). In another implementation, Kutevaa (2013) asked graduate students from
four different disciplines (i.e., archaeology, history, literature, and media studies) to compare and
contrast texts from the dissertation and research article genres and explored how this genre analysis
task increased students' genre awareness. Employing a workshop approach, Cargill et al. (2018)
implemented a four-week (16 hours) "Preparing to Write an International Science Article" course with
graduate students from science and technology disciplines. The course addressed "identifying take-
home messages from data, selecting target journals, and writing to meet the criteria of editors and
referees” as well as "strategies for developing discipline-specific English skills" (p. 13), which resulted in
increased confidence of students for publication.

Literature on discipline-specific writing includes several case studies in which particular attention has
been paid to the process of how novice scholars (i.e., graduates) engage in rhetorical reading of research
articles and contribute new knowledge to their disciplines through publications (e.g., Cheng, 2008;
Flowerdew, 2000; Li, 2006). Findings from these studies reveal the kinds of difficulties graduates
experience at various stages of publication and their coping strategies. They are also valuable in
informing our pedagogical decisions and processes to assist novice scholars in contributing knowledge
to their disciplines.
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What is rare in the literature is studies on genre-based writing practices in ESL/EFL teaching at the
undergraduate level. In one study, Chen and Su (2011) explored to what extent a seven-week genre-
based instruction facilitated students’ skills in summarization overall and specifically in content,
organization, vocabulary and language use. Their genre-based instruction included providing an explicit
summary template, guided practice, and relevant lexical and grammatical patterns. The instruction
enhanced students' summary performance overall, but facilitated their content development and
rhetorical organization more than vocabulary and language use. In a more recent study, Uzun and
Topkaya (2020) implemented genre-based instruction and feedback in an English Literature I course
with pre-service English teachers who produced literary analysis essays. According to their results,
students' performance in writing a literary analysis essay steadily improved throughout the semester
while the type of the feedback provided (i.e., direct feedback supported by a rationale versus indirect
feedback supported by a rationale) did not influence their writing development.

Answering the question of “how we should approach the teaching and learning of disciplinary practices”
(Johns & Swales, 2002, p.18) for English majors, this study proposes a disciplinary writing course for
undergraduate level students in the ELL and ELT disciplines. Teaching disciplinary writing to ELL and
ELT students requires to make important decisions about course design. Because junior students do not
have the disciplinary knowledge base at this level necessary to create and contribute new knowledge to
their disciplines, the course should rather target that students gain disciplinary knowledge and join
scholarly conversations by producing the forms of written texts that are a regular part of their
disciplines. In this course, writing tasks should serve not only the purpose of teaching discipline-specific
writing skills but also the purpose of teaching disciplinary content, a powerful combination that can
prepare students for their departmental requirements and for higher academic achievement.

3. Development of an undergraduate-level disciplinary writing course for English majors
3.1 Course description

To better respond to students' departmental writing needs, the undergraduate-level academic writing
course is designed around disciplinary writing skills for the students of English Language Teaching
(ELT) and English Language and Literature (ELL) programs. Based on inquiry and research, this genre-
based course aims to help students gain an understanding of what topics or issues are addressed within
their disciplines, what problems are tried to be solved, what multiple perspectives exist, and how
scholarly discussions are held. The course also aims to help students to join the scholarly conversations
by crafting their own positions, creating arguments based on what they have already learned, using
evidence, and considering counterarguments.

Learning objectives of the course are determined as the following:
e to demonstrate familiarity with disciplinary topics,
e to demonstrate an understanding of the key elements of argumentation,
o to effectively formulate arguments and support their arguments through evidence,

e to demonstrate an understanding of the key elements of reflective writing, argumentative
writing, and literary analysis writing,
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e to find reliable sources, to critically evaluate sources, and to synthesize information from the
sources appropriately,

e to accurately make in-text citations and create reference lists using the target citation format,

e to demonstrate an understanding of process-based writing as a series of stages as composing,
editing, and revising, and

e to produce advanced level texts in different disciplinary genres.

The content of the course is structured in five units as (1) understanding sourced-based writing, (2)
understanding argumentation, (3) understanding reflective writing, (4) understanding argumentative
essay writing, and (5) understanding literary analysis writing. Source-based writing and argumentation
are practiced first since they are central to the following writing tasks. Source-based writing and
argumentation are practiced at the sentence and paragraph levels, and no writing tasks are given for
these two units. Reflective writing, essay writing, and literary analysis writing are practiced via a writing
task following an instructional week on each genre. Table 1 illustrates the structuring of the course
around five units and presents a (flexible) weekly schedule that can be followed.

Table 1. Course structure and suggested weekly schedule

Week 1 Introduction to the course

Unit 1- Understanding Source-based Writing

Week 2 In-text citation rules

Hands-on practice

End-of-text citation rules

Week 3
Hands-on practice

Unit 2- Understanding Argumentation

The role of argument in research and academic writing
Week 4 Elements of argumentation

Identifying & developing arguments

Week 5
Hands-on practice

Unit 3- Understanding Reflective Writing

Purposes and essential features of reflection
Week 6 Analysis of sample written reflections

Week 7 Task 1: Written reflections
First drafts

Feedback on written reflections
Revisions & Final drafts

Week 8

Unit 4- Understanding Argumentative Essay Writing

Structuring of an argumentative essay

Week 9 Analysis of sample argumentative essays
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Task 2: Argumentative ELL/ELT essays
First drafts

Week 10

Feedback on Argumentative ELL/ELT essays
Revisions & Final drafts

Week 11

Units- Understanding Literary Analysis Writing

Week 12 Structuring of a literary analysis
Analysis of sample literary analyses

Week 13 Task 3: Literary analyses
First drafts
Feedback on Literary analyses

Week 14
Revisions & Final drafts

The course starts with source-based writing not because it is a common requirement in college-level
written assignments but because it is a core academic literacy skill that helps students acquire new
knowledge and socialize within their communities of practice (Cumming, Lai, & Cho, 2016). Thus,
proficiency in disciplinary writing requires the mastery of source-based writing, which is cognitively
challenging especially for undergraduate L2 writers. To this end, it is necessary to provide explicit
instruction on and learning opportunities for source-based writing rather than expecting students to
self-learn it (Wette, 2019).

The course continues with argumentation, which is covered separately from argumentative essay writing
because of the fundamental importance of argumentation in higher education, as well expressed by
Andrew's (2010) following remarks:

It is important to be able to argue rationally in a civilized society, and students in higher education
will be expected to be able to do so — both within their courses and in the wider world. Second,
advancement in knowledge often comes via argument. A case is proved; a dispute is opened up and
then solved; a new hypothesis is posited; academics, students, and everyone else are asked to look at
an old problem in a new way. Third, argument is about clarification as well as persuasion. Well-
argued speeches, essays, position papers, or research papers bring a sharper sense of meaning and
significance to an issue. Fourth, argument can be enjoyable — and universities and colleges are spaces
in which argument is encouraged and where it can flourish. (p. 1)

Argumentation as a higher-order intellectual skill is involved in several genres that students engage with
in ELL and ELT disciplines and is critical for academic success. The ability to produce good
argumentative texts has been found to be the best predictor of academic success during the first higher-
education year (Geiser and Studley, 2002). "The most successful undergraduates tend to be those who
can argue well, in speech and/or writing, whatever their discipline" (Andrews, 2015, p. 52). Closely tied
to critical thinking skills, argumentation skills are often hard for students. Turkish higher-education
students, for example, "cannot construct well-established arguments” and “they base their ideas and
arguments on over-generalized assumptions” (Altinmakas & Bayyurt, 2019, p. 101). This is partly
because students do not receive enough instructional support at university as argumentation is not
taught explicitly in undergraduate courses (Mitchell & Riddle, 2000). From a pedagogic perspective,
this course aims to provide students with explicit instruction on argumentation and ample opportunities

to develop their argumentation skills.
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The third unit of the course focuses on reflective writing (also referred to as reflective essay or reflective
journal by practitioners). Although often assigned as a writing task, reflective writing is infrequently
explicitly taught in classes (Pasternak & Rigoni, 2015). Reflective writing allows students to develop their
ability to think critically and deliberately, to reflect on personal thoughts and experiences associated
with learning, to increase their self-awareness, and to take responsibility of their learning (Penso,
Shoham, & Shiloah, 2001). It is widely used across different disciplines including EFL education (Cheng,
2017), teacher education (Lai & Calandra, 2010), or ELL (Altinmakas & Bayyurt, 2019), thus can be
viewed as a discipline-specific writing task for the ELL and ELT disciplines.

The fourth unit of the course is argumentative essay writing. Argumentative essay is one of the most
common genres undergraduate students write (Mei, 2006). Because students in the ELL and ELT
programs are often asked to take a position on disciplinary matters in their written assignments,
argumentative essay writing is a relevant task to their disciplines as it is already practiced in the ELL
and ELT programs in Turkey (Altinmakas & Bayyurt, 2019). Wingate (2012) argues that academic
teachers and students do not have a solid understanding of argumentation because specific
requirements of argumentation and the nature of an argumentative essay vary greatly across disciplines.
Thus, argumentative essay writing should be studied in a discipline-specific way, which this course aims
to do.

The course ends with the genre of literary analysis/criticism. Literary criticism is a discipline-specific
writing practice that aims to examine and interpret a literary work (Bressler, 2010). It is commonly used
as a writing task not only in ELL programs but also in ELT programs (see Uzun & Topkaya, 2020).
Because critically analyzing a work of literature also builds upon argumentation, developing persuasive
interpretative arguments is difficult for students (Marshall, 2000), and they basically produce literary
analyses in a plot summary form (Persky, Daane, & Jin, 2003). Research has shown that explicit
instruction on interpretative arguments about literature allows students to write higher quality literary
analyses including more textual evidence to support their literary interpretations (Lewis & Ferretti,
2011).

3.2 Sample teaching and learning materials and activities

Source-based writing can be first practiced inductively by enhancing autonomous learning. Authentic
teacher-designed materials such as simplified and shortened versions of published research articles in
ELL/ELT can be used for the citation analysis tasks having students, in pairs or groups, figure out in-
text and end-of-text citation rules and then check their self-generated rules with the lists provided by
the teacher. The citation format, APA (commonly used in ELT) or MLA (commonly used in ELL), can be
selected by the teacher in line with discipline practices. Students should then engage in both receptive
and productive tasks practicing in-text and end-of-text citations. Receptive tasks can involve, for
example, asking students to identify and fix the citation errors in the given texts, to identify the type of
citation (e.g., paraphrase or direct quotation), or to identify the type of resource cited (e.g., book, journal
article, etc.). In the productive tasks, students can be engaged in tasks that require them to practice both
in-text and end-of-text citations. For example, they can be asked to write small paragraphs on a given
topic making citations from the given sources. It is important that students practice both their direct
quoting skills and paraphrasing skills as well as summarizing skills. It is also important to make use of
different types of sources for the purposes of practicing end-of-text citation rules.
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When teaching reflective writing, Hatton and Smith’s (1995) framework can be used as it clearly
differentiates reflective writing from descriptive writing. It well illustrates the effectiveness of reflective
writing across three types: descriptive reflection (i.e., description of the event with some justification
efforts or recognition of alternative viewpoints), dialogic reflection (i.e., analytical discourse with oneself
exploring the experience with judgments and explanations), and critical reflection (i.e., awareness of
multiple perspectives and the influence of historical and socio-political contexts) (Pasternak & Rigno,
2015).

For their ELL/ELT argumentative writing task, students can be given a list of disciplinary argumentative
topics to choose from or they can be given flexibility to work on a different topic meeting the topic criteria
(that it will be related to the ELL or ELT discipline and it will be a debatable topic). Following are some
sample discipline-specific argumentative topics that can be offered:

Table 2. Sample ELL and ELT argumentative topics

Is cultural background linked to reading habits? Which one has a more important role in second
How does social media impact adolescences' language learning: intrinsic or extrinsic motivation?
interest in literature: positively or negatively? Which one should be the priority of teachers when
Does literary instruction have a function of teaching English to s'econd language learners:
ethical enterprise? accurate pronunciation or fluent speech?

To what extent do individuals' reading habits Should non-native speakers teach pronunciation?
shape their identity development? What type of feedback is the most effective in

What factor has a bigger role in children's reading supporting students' language development: teacher
habits: teacher encouragement or parental feedback, peer feedback or automated feedback from
encouragement? computer programs?

Which one develops students' academic success Which is a more influential factor in second language
better: out-of-school reading or school-related learning: exposure to language or interaction with
reading? language users?

Is it possible to change the perceptions of a Is using L1 when teaching English as a foreign
person who self-identifies themselves as a poor language a strategy or a problem?

reader? Are children better learners than adults in terms of

successful second language learning?
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Materials for argumentative essay writing can be developed by the course instructor using published
research articles from the ELL and ELT disciplines. Sample argumentative essays can be created based
on existing studies on disciplinary topics. Students can first study the structure of an argumentative
essay by close examining of sample argumentative essays.

SAMPLE ARGUMENTATIVE ESSAY CUIDING QUESTIONS

Learming styles:
A controversy in second language acquisition

Learners have been classified into different in terms of how leam for a long
time. A learming style is a "natural, habitual and preferred way" of gaining
new information (Reid, 1995). For example. leamers can be visual learners
who like learning from visnal stimuli or lanesthetic leamers who like moving
around and do not feel comfortable sithng at a desk for a very long time
{Oodoxd, 2003). Such styhstic diferences between learners have also been
we teach to leamers’ preferred ways of leaming can enhance students'
language learming. However. talloring language instruction according to
students’ learmng styles s practically not possible.

In the feld of second language feaching, several researchers hawve
investigated leamers' styles, which shows that style-specific instruction is not
practcal Hyland (1383), for example, showed that Japanese students did not
exhibit any major learning styles, but multiple minor learning styles. English
language leamers can have several of the lollowing leaming styles: global
or analyfc, beld-dependent or Beld-independent, feeling or thinlang.
impulsive or reflective, intuitive-random or concrete-sequential, closure-
oriented or open, extroverted or introverted; and visual, auditory, tactile or
kinesthetic (O=ford =t al.. 1992). In such a case, how would a teacher be able
to teach in away that addresses several minor learning styles of the students?
Ewen when students have distinet major learnung styles, tailoning instruction
aceordingly is practically not realistic. AsPashleretal. (2008) discuss, would
tailoring instruction mean grouping students by leaming style and then
giving customized mstruction to each group? This would require additional
teacher would not be able to teach to all groups at the same time. Much of
the Literature on learning styles in the field of second language focuses more
on the fact that stadents' learning styles should be assessed and on the ways
of how this assessment can be done than on how L2 instroction can be attuned
specifically to students' learming styles. Teaching suggestions simply
suggest incorporating materials addressing different sensory preferences
such as visual or sudio or grouping students as exiroverts or introverts. But
what about all the other different dimensions of learning styles? It 1s very
difficult to address them all when teaching.

Learmng 1= certainly multidimensional, and learners are certainly not the
same 1 terms of how they learn. Although some believe that we should
recognize the language learning differences between students, practcally
we cannot. Educational psychologists ask: "I every student is unique, how
can teachers draw on their experiences with other students to mprove the
mstrection of this particular student?” (Willingham, Hughes, & Dobely,
2015}). Language teaching can be more effective if teachers address the
commenalties among language students rather than their differences.

» What is the topic?

» What is the anthor's azgument
about the topic?

» How are ideas organized
thronghout the ntroduction?

# Is any definition given? What is
defined?

» It a counter-argqument given? What
iz it?

« How many sources are cited within
the introduction? For what
purposes?

= How are ideas organized
throughout the body?

= How does the body start and end?
With what ideas?

= Is fhe author's argument re-stated?

» How many sources are cited within
the body? For what purposes?

» What pieces of avidence are
presented to support the anthor's
SEgqument?

® Are any examples given? For what
purposes?

» Areany explanations given? For
what purposes?

» How are ideas orgamzed
thronghout the conclusion?

« Is fhe author's argument re-stated?

# Is a coumter-argument re-given?

« Are the main points summarzed?

= How is the text ended?

* What finzl comments are offered?

Figure 1. Sample argumentative essay on a topic from ELT and guiding analysis questions
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In addition to class discussions about the topics of the sample essays, students can be engaged in close
analysis tasks through some guiding questions related to the disciplinary topic, the author's argument,
counterarguments, evidence presented to support the argument, the organization of ideas across
paragraphs, citations, etc. A sample argumentative essay developed on a topic from the ELT discipline
(i.e., learning styles) as well as the guiding questions for its analysis are presented in Figure 1. A sample
literary analysis as well as the guiding questions are presented in Figure 2.

Feminism in Doris Lessing’s “To Room Nineteen”

Donis Lessing 15 one of the most controversial woman wnters of cur time.
Elthough Lessing herself does not consider her writing to be feminist, sheis
regarded as one of the sarly voices of the fermnist movement. Az mn several
of her works, feminism :svisible m her short story "To Room Nineteen” whach
was poblished in 1963 in the cellection "A Man and Two Women" " To Room
Nineteen" is based on the story of Susan Rawlings, a middle-aged woman
married with four children, who commits suicide. Lessing's story is a good
erxample of the gendered division of labor, which 15 central to the lemimist
discourse of victimization.

At the beginning of Iessing's story "To Room Nineteen,” Susan Rawlings is
in her late twenties, works at a well-paid job and is a social happy woman
with a nich sense of humor (p. 2302). Then she meets Matthew, gets marned,
quits her job and becomes the mother of four children. Susan and Matthew
are perceived as anideal couple as the namator describes their relationship:
“Not only they. but others, felt they were well matched™ (p. 2301). At the
begnming of therr marmage, Susan willngly adopts her new culturally- and
socially defined 1dentity of the ideal wife and mother who leaves her job
wnthout questoning her situaton. However, in the long turn, Snsan 1= lost in
the chaos of housework and in her roles as a mother and a wife and she loses
her self-identity. The "unfarr division of labor in patriarchal middle-class
family tumn= out to be a trap, and Lessing shows that in fact, it is the famly
ideal they follow that bring= the downfall of their relationzhip” (Ozyurt Kihg,
2017).

“To Room Mineteen” was published "when the fermmst movement was m s
climax" (Zhao, 2012, p. 1654). This was a penod when women were looking
for their lost self and freedom. Room Nineteen was where Susan escaped to
from housework, children, her unfaithful hushand and the patrarchal system
and where she found her lost self and freedom: "she went to the window,
siretching her arms, smiling treasuring her anomymity, to lock out. She was
no longer Busan Rawlings, mother of four, wife of Matthew, .._She no longer
was mistress of the big white house and garden, owning clothes suitable for
this and that activity or occasion. She was Mrs. Jones, and she was alone, and
she had no past and no future ™

Lessing's "To Room Mineteen" displays a number of themes specific to the
feminist movement; socially- and culturally-impesed roles for women, the
women's inner experiences, and forced Toles and identifies. Busan's death
at the end as a result of a failed marriage 15 not seen as a defeat, but her way
of resisting her culturally enforced image of mother and wife (Quawas,
200T).

» What is the literary work analyzed?

#« Who is the author?

« What information is given regarding
the anthor?

* What information is given regarding
the hiterary work?

» Whatis the anthor's interpretative
argument?

« What is the anfhor's point of analysis?

» Iz there a connection to a Ierary
theory? Which ons?

« How are ideas orgenized thronghout

« How are ideas organized throughont
the body?

» How does the body start and and?

# Is fhe author's interpretative argument
re-stated? Where?

# Is fhere a brief summary of the literary
work?

« How many outside sources are cited?
Why does the anthor make citations
from theze sources?

= What pieces of evidence are
presented to support the anthor's

= Are there any references to the literary
work 1tself? Why does the author nse
thes= references?

* [5 there a connection to the literary
theory used?

# How are ide=s orgamized fhiroughont
the conclusion?

#» How does the concluzion start? How
does itend?

« Is fhe author's interpretative argument
re-stated?

# Are the main points re-stated?

#» What are the final comments?

Figure 2. Sample literary analysis and guiding analysis questions
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3.3 Assessment

When teaching academic writing skills, it is important to provide students with detailed information
about their task performance so as to inform the improvement of their writing skills and their
performance in future tasks. For this reason, an analytic scoring rubric with sub-categories addressing
different aspects of writing, such as content, organization, and use of language can be used for evaluating
students' written work in the disciplinary writing course. Applying the several criteria in an analytic
rubric to students' written texts is time-consuming for the teacher; however, the advantages that analytic
scoring has over holistic scoring (i.e., detailed feedback in different aspects of writing and more reliable
and objective scoring (Weigle, 2002)) are important and worth the time and effort. Table 3 presents a
sample rubric that can be used for evaluating students' ELL/ELT argumentative essays.

Table 3. Sample analytic rubric for evaluating ELL/ELT argumentative essays
40% Task response Comments

Introduction: Sufficient background information, effective
introduction of the disciplinary topic, clear and debatable argument
revealing the author's position, acknowledgment of the
counterarguments, scholarly discussions or existing work on the topic

Body: Well-developed, relevant ideas (explanations, exemplifications
and/or details) supporting the author's position/argument

Conclusion: Restatement of the argument, summary of the main

points, final comments

15%  Coherence and Cohesion Comments
Skillful paragraphing

Logical sequencing of information and organization of ideas

Unity throughout the text

15% Lexical resource Comments

Wide range of lexical items
Natural and sophisticated use of vocabulary
Minor lexical errors

15%  Grammatical range and accuracy Comments

Wide range of grammatical structures
Natural and sophisticated use of grammatical structures
Minor grammatical errors

15% Citations Comments

Relevant citations from reliable resources
Appropriate amount of integration

Accurate use of in-text and end-of-text citation rules
Effective summarizing/paraphrasing/quoting skills

Total Score /100 =

The same rubric can be used for the evaluation of all writing tasks by just changing the task response
component. For example, to evaluate students' literary analyses, the following criteria can be included
in the task response component based on the literature on literary analysis and teaching literary analysis
(Lewis & Ferretti, 2011; Ong, 2016; Uzun & Topkaya, 2020):

Introduction: Sufficient background information, effective introduction to the literary analysis,
introduction of the literary work and the author (if available), very brief summary of the literary work
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(either in introduction or body), clear and debatable interpretative argument revealing the author's
perspective, clear point of analysis, a clear connection to the literary theory used, acknowledgment of
scholarly discussions or existing work on the topic (if available)

Body: Evidence (reasons) to support the interpretative argument, careful and thorough examination
of the literary work through specific references to the literary work and their explanations and
references to other scholarly work, identification of repeated patterns in the literary work that lead to
the argument

Conclusion: Restatement of the interpretative argument, summary of the main points, final
comments

4. Conclusions

Generic academic writing courses offered within the departmental curricula of ELL and ELT programs
do not seem to be adequately preparing students for their departmental writing tasks. Instead of a
generic writing course, this study argues for a discipline-specific, research-informed, and genre-based
writing course for the undergraduate-level students of ELL and ELT programs. Such a course would
have a much higher potential to support increasing students' awareness of their disciplines and
developing their knowledge of disciplinary content, knowledge of disciplinary genres, and disciplinary
writing skills. To this end, this study described the development of an undergraduate level disciplinary
writing course for ELL and ELT students. The course covers two general academic literacy skills (i.e.,
source-based writing and argumentation) and three genre-based writing skills (i.e., reflective writing,
argumentative essay writing, and literary analysis/criticism writing). Course objectives, course units,
weekly structuring of the course, sample teaching and learning activities and materials, and ideas for
formative assessment of students' learning were shared.

The main purpose of this study is to contribute to a better understanding of how we can support the
academic writing needs of undergraduate students in ELL and ELT programs. With regard to genre-
based disciplinary writing, seldom does one-size-fits-all approach work. Thus, the feasibility of this
course needs to be evaluated by course instructors for their specific contexts taking into account
program-specific features such as the level of their students, the number of academic writing courses
offered in their departments, the specific writing tasks students perform for their departmental
coursework, etc.

Teaching disciplinary writing skills is not easy for writing instructors as it demands expertise and
experience in two domains: ELL/ELT and genre-based academic writing. I am able to design this course
because I am a faculty member working in an ELL program with expertise in ELT, in particular L2
writing, as well as experience in teaching academic writing in several different contexts for several years.
During the process of developing this course, I personally experienced the challenge posed by the limited
availability of pedagogical resources that we can use to teach disciplinary writing skills to ELL/ELT
students, except a few studies that share some instructional ideas and assessment rubrics (see Lewis and
Ferretti (2011) and Uzun and Topkaya (2020)). For this research-informed course, we, as instructors,
must also play the role of material-developer, making use of published research studies with lots of
modification, in particular simplification for first-year students. On the part of the teacher, this course
is hard work, requiring resources of time and intellect. However, there is value in supporting students'
development of disciplinary content knowledge and writing skills starting at an early stage in their
undergraduate studies, thus it is worth the time and effort invested.

Because the disciplinary writing course proposed in this study is newly developed, practitioner-
researchers in ELL or ELT programs who choose to implement it should investigate its strengths and
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weaknesses to maximize its effectiveness. Utilizing a pre-test/post-test design assessing students’
disciplinary writing skills before and after receiving instruction will be a good way for such examinations
(see Chen and Su (2011) and Uzun and Topkaya (2020) for example studies). Benefiting from qualitative
data is also valuable for gaining insights into students' perceptions and supporting the quantitative
findings. Researchers should also consider longitudinal studies on the effectiveness and impact of
discipline-based writing courses for ELL and ELT students.
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