TURKDO TURKGE KONUSANLARIN
PHONE AKADEMIK DERGISI
@  1ssn: 21436808
Received: 03.03.2022 Received in revised form: 06.05.2022
Accepted: 17.06.2022 Available online: 20.06.2022

Original Research

Karahisar, A. (2022). The difficulties faced by bilingual Turkish-French children living in France in Turkish and French language
acquisition. Turkophone, 9(2), 56-67. https://dx.doi.org/10.55246/turkophone.1089019

The Difficulties Faced by Bilingual Turkish-French Children Living in

France in Turkish and French Language Acquisition

Avni KARAHISAR"

ABSTRACT

The difficulties faced by the children of Turkish families who arrived in France with the migration of workers in
language learning have now evolved in its 50th year, and in this regard, many articles and theses have been written
on the extent to which these problems are encountered. . At the point where we are today, it has been observed
that bilingual Turkish children have difficulty in acquiring the language of listening, speaking, reading and writing.
In this study, a review of the literature was performed using the traditional scanning method. Purpose of the article:
To discuss the difficulties encountered by bilingual children of Turkish origin living in France in the acquisition
of Turkish and French, and to examine the effects of bilingualism on language acquisition. For this reason, in the
first chapter, bilingualism and its definitions were examined. Then, different structures of bilingualism are
explained. Next, the effects of bilingualism on the language skills of Turkish children of primary school age living

in France were examined.
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1. INTRODUCTION

Since the 1970s, France has recruited workers from many countries. Turkish labor migration to France
in these days when its 50th anniversary was completed, in the 1990 census, the Turks numbered 202000.
They constituted the 4th immigrant community of the country (compared to 5% of the number of
foreigners) (Akinci, 2014). Labor migration, which took place due to economic reasons at the beginning,
later indicated the Turkish families who fully settled to France under the name of “family reunification".
According to INSEE (2000) data 262,652 Turks live in France. This number, according to the Ministry
of Labor and Social Security’ s January 2014 data, it is around 611,515.
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Graphic 1. Distribution of Turks in France (Rollan and Sourou, 2006, p.41)

Relations between France and Turkey extends to the reign of Suliman the Magnificent and Francis the
1st .Although these relations with the Egypt expedition of France was interrupted for three years (Henry
Laurens, 1997) eventually it came to an end in Istanbul . The opening of France's schools, also indicates

that the relations are deep rooted in education and culture.

Looking at today, a problem is encountered. It is observed that, the children of Turks who settled in
France because of economic reasons since 1070s ,have had language acquisition problems due to
various reasons. It is observed that, these generations, who have two languages and two cultures, did
not plan to return back to turkey, on the contrary, they settled in France permanently and acquired French
citizenship. Therefore, the bilingual children of the Turkish residents in France also face many

difficulties in the acquisition of the Turkish language.
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In this study, firstly, the definition and types of bilingualism will be given, and then the difficulties
experienced by the children of Turkish families in language acquisition, and problems of learning
Turkish in France will be discussed. The problems that emerge in the county of settlement by the
children with an unbalanced level of bilingualism makes this research necessary. While discussing this
topic in our study, it is not expected that the language acquisition problems should be solved
immediately. There are variables that affect this situation. Because every child has a different reality.
E.g; Some were born in France, while others migrated to France in their later years. Some children's
parents do not know French at all, while some children have at least one of his parent who can speak
French. In some families, while the parents are entirely of Turkish origin, in some families, the mother
or the father may be of French origin, that is, it is a mixed family. These make up some of the variables.
Hence, all these sociological differences affect acquisition. Therefore, in the study,

it is intended to reveal the level of linguistic skills of two Turkish students who were born in France by
emphasizing on the language acquisition problems faced by these childen. In this context, at two schools
based in areas like France lle-de-France and Seine et Marne, Elo Khomsi (2001) language skill
assessment test was applied to 14 Turkish-French bilingual and 1 French monolingual student. Moreover
PaBiQ (Tuller, 2015) Parent questionnaire evaluation test used in the child's language history gave us

hints about it.
1.1 Bilingualism in France

Teaching Turkish in France firstly started with an agreement signed between Turkey and France with
the Mother Language and Culture Lessons in 1978 (Enseignement des Langues et Cultures d'Origine,
ELCO) and then in 2020 with a new agreement signed between Turkey and France within the framework
of International Foreign Language Teaching (Official Gazette, Resolution number: 3563, 2020), the
name and content of the courses were changed and renamed as International Teaching of Foreign
Languages. (Enseignement Internationaux des Langues Etrangeres, EILE). In this framework, the
process of teacher assignment has been carried out by Turkey, as in 1978. Turkish children acquire
Turkish as their mother tongue from their parents from the very first age. They generally encounter
French at the age of 3 in the school setting .This age i also refers to the age to start compulsory
kindergarten in France. This group of age covers a very important period in terms of acquisition.
“Children between the ages of 2 and 3 begin to be able to make more complex sentences instead of
simple sentences” (Martin, 1987). Therefore, this period of language acquisition is very critical

(Santrock, 2014, p.30). live this The French they learned until this age comes from the family



environment, mostly from their parents or siblings and sometimes it is earned from a cartoon watched

on television. This situation also shows similarities in terms of Turkish language acquisition.

The language inherited is the language of the rural region, from where the parents generally immigrates.
Therefore, the acquired Turkish language takes place through oral transmission and this happens with
the local dialect. In this regard, the child’s language acquisition should be able to be performed in a
more qualified way without entering the kindergarten environment in the field of Turkish.From this
point of view, it is understood that practical applications of pre-school education is very important at
this point (Akinci, 2002). Another issue is that the child acquires the language in the real sense at the
ages of the 3 and 6. This period covers the age group of 3-6 or even 7 and the child can use this language
as his/her mother tongue or in other words sees them as equivalent to their mother tongue (Giinay, 2015).
The language acquired by children up to the age of 3 and the structure of the language is at the level of
what is earned in the family, and this is often not sufficient.

1.2 Bilingualism
1.2.1 Definitions of Bilingualism

The society acculturates each individual who participates in it in a certain socialization process; in other
words, it is in an effort to introduce and adopt its own value judgments. This trend is both explained by
the sociability feature of the culture and the learnable feature of the culture (ince, 2011). However,
although there is a deep interaction between bilingualism and culture, this link is not given enough
attention. From past to present the concept of biculturalism according to Grosjean, has not been studied
as much as the concept of multilingualism (Grosjean, 2014). It would be more appropriate to deal with
the studies of bilingualism together with the studies of biculturalism. Although there are many

definitions of bilingualism, according to TDK, bilingualism (2020) is "being bilingual”. In the West, in

Petit Robert, it is defined as "the individual who can speak the language and who has a perfect level of
language as well. Bloomfield, on the other hand, defines bilingualism as a person who can express
himself at least as well as monolinguals in a language (1933, as cited in Bauer, 2008). However, it has
been observed that bilingualism contributes at many points, especially at the cognitive level, in the areas
of self-actualization, memory agility and working memory (Bialystok & Viswanathan, 2009; Carlson &
Meltzoft, 2008; Kovacs & Mehler, 2009; Poulin-Dubois, Blaye, Coutya & Bialystok, 2010). Cummins
(2001) asserts that bilingual children do better in school life and are more successful in understanding

activities and intellectual subjects than monolingual children.

People all over the world now have more than one language. Bilingual individuals as well as multilingual

individuals are now an accepted reality. However, the phenomenon of bilingualism also differs



according to age and language skills. For example, there are cognitive skills in age-related language
acquisition, so if a child is to acquire functional bilingualism, they must have some brain plasticity. This
is how today we can classify the acquisition of language according to certain ages. For example, we can
define differences in early language acquisition (early bilingualism) or late language acquisition (late
bilingualism), adolescent bilingualism (late bilingualism) and adult bilingualism (adult bilingualism).
Bilingual Turkish children living in France are sometimes referred to language and speech specialists
because of their language deficiencies (Karahisar, 2021)

2. METHOD

In the proficiency study conducted by using the mixed method, Khomsi (2001) oral language assessment
test (ELO) was used on 4th and 5th graders to determine language skills in the oral dimension of Turkish-
French bilingual students living in France, it was applied to 14 students. At the time of applying the
ELO test, the PaBiQ parent assessment test (Tuller, 2015) was also applied, so that the language history
of the students was revealed by the parents which ensured in terms of validity of the test. All bilingual
students of Turkish-French origin participating in the test regularly attend the Turkish language and
Turkish culture classes closest to their schools in their region. Therefore, after acquiring Turkish as their
mother tongue at home, they attended regular Turkish language and Turkish culture lessons for 1.5 hours
per week. Another point is that the children of other immigrant families who attend the French school

they attend and the monolingual French students come from the same socio-economic background.
2.1 Data Collection Process and Tool

Thus, 4 of the 14 students are followed by a specialist in language and speech disorders, and 10 of them
are students who do not have visual, hearing, pronunciation and neurocognitive problems. On the other
hand, in light of the information we obtained via PaBiQ (Tuller, 2015), we understand that the 14
students who were tested were all born in France and that they obtained their first language acquisition
of their parents and siblings in the family environment. With the ELO test, an assessment of language
skills focused on the oral language repertoire, we were able to determine students' phonology,
comprehension and expression skills. The aforementioned study was carried out among students from
lle de France and Seine et Marne who take Turkish language and culture courses in France. The study
lasted three months and an average of 40 minutes was conducted with each student. In addition, the
difficulties brought about by the pandemic period required the work to be carried out entirely remotely.
However, having the students in geographically dispersed locations made it possible to conduct the study
remotely and to be more time efficient. The results obtained were compared to the level of language

development of the monolingual French student who participated in the test and according to the data
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scale presented by the ELO test, and the results of the linguistic skills of the Turkish-French bilingual
students could be evaluated.

3. FINDINGS AND INTERPRETATION

The results of the tests we applied based on the ELO language test revealed that Turkish students are
not far behind their monolingual French peers. In contrast, 4 students seen by a language and speech
disorder specialist were found to have difficulties with verbal production, but did not experience
pronunciation errors. In this context, in accordance with the study of the vocabulary of the participating
pupils, the first studies of vocabulary and produced vocabulary, phonology, morphosyntactic
comprehension, language production and word repetition were carried out. The ELO test was used to
determine language levels in these five areas. In the application of ELO test, the sample presented in
accordance with the content of the test was used and each result was assessed through this sample and

the language level was revealed in these five areas.

Table 1

Leveling Language Areas

Dom. Receptive Product Word Comprehension Expressiv  Product
Word Word Repetition
(IexR) (LexP) (RépM)

Language X X

Vocabulary

Phonology X

Comprehension X

Expressiv X X

* Language areas according to Elo Khomsi(2001)

In the Elo Applied Language Test (2001), six language domain levels were determined separately for
each of the 14 participating students, as shown in the table above. For each student, our test lasts an
average of 40 minutes. In the test, it was observed that students were able to repeat French words at near
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perfect level, but had difficulty when asked what the picture content was in French. So much so that
some students replaced the word in question with the closest French word or said the Turkish equivalent
which has the closest meaning in Turkish. Another point is that all the families, mother and father, were
born in Turkey and then learned French at some level. The mother and father are workers who
immigrated from Turkey. Thus, children encountered French for the first time in school at the age of
three. It is understood that they have started to acquire French as a second language. The test applied
did not reveal any obvious language impairments, except for vocabulary problems. This shows that he
can learn that word when he needs it in time, or he can use the French word when he needs to know the
Turkish equivalent. In the morphosyntactic dimension, everyone passed the test without error.
Therefore, they knew how to use words in sentences according to the rules.
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Figure 1. Rouen University master's thesis (Karahisar, 2021)

According to Table 2, personal data was protected using different names for each of the participating
students. In this sense, as can be seen in the figure, the results of the ELO test performed are visible.
Thus, it can be observed that not all students are far behind their French peers according to the evaluation
criteria of the screening test in the field, which we have set out in Table 1, and that they have gaps in
the repertoire linguistic. In addition, it can be observed that they give a very good result in the word
repetition study according to the criteria of the ELO test.
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4. CONCLUSION, DISCUSSION AND SUGGESTIONS

First of all, when the language skills of children of Turkish-French origin at the primary level in France
are determined and compared with those of their monolingual French peers, it is understood that they
are not far behind their monolingual French pair s, even if they have difficulties due to the linguistic
repertoire. The point that attracts attention here is that the students participating in the test follow the
Turkish language and culture courses. In this way, we saw that they preferred to use Turkish instead of
words that they could not find in French during the test. In this context, it is observed that the students
who are referred to the speech therapist do not present a language development disorder, but that they
present deficiencies in terms of the language repertoire. Although we observe that there is a language
policy in France, we sometimes see a lack of organization in practice, thus, there are certain difficulties
in the acquisition of the language of Turkish-French bilingual children in the context of mother tongue
learning. “A new language acquisition cannot be built on the ruins of the mother tongue” (Alain
Bentolila, 2008). It is therefore essential that the acquisition of the mother tongue rests on very solid
foundations. In the studies carried out, it can be said that when bilingual Turkish children living in
France learn Turkish in a healthy way, they also learn French and the desired balanced language
acquisition is thus obtained. When bilingualism is defined as “the balanced and simultaneous
learning of two languages” (Zeynep Atesal, 2017), this will of course contribute to success in the
school environment. It is understood that studies show that Turkish children start at the age of five
following the French language with a delay, and this gap has gradually closed over time, and the
acquisition of Turkish has reached its peaked from the age of 15, and a balance was formed in the two

languages.

For this reason, the important thing is to create an education and training environment adapted to the
level of the language threshold in both languages, and a specific program for French should be created,
especially in the acquisition of the Turkish language. On the other hand, we see that the content of the
books must be prepared in a format adapted to the language level of the children at the point of material
supply. This question was raised in an article published in 2018. As a result, in the research conducted,
it was determined that the activities of the Turkish section of the Turkish language and culture textbooks
from 1st to 3rd grade and 4th grade to grade 5 (MEB, 2010a, MEB, 2010b) prepared for Turkish children
living abroad and trying to learn Turkish in the culture of the country they live in (MEB, 2009) has been
prepared in order to assess its compatibility with the acquired knowledge. As a result of research, in
accordance with the contents of the program 1-3 and 4-5. He explains that the content of the activities
in the Workbook of Turkish and Turkish Culture in the Classroom is not organized according to the
objectives. Therefore, the activities must be prepared according to the programs and the content of the

text must be prepared according to the level called language threshold level, in the light of the teachings



of comprehension, oral, writing and speaking. While learning the French language, the Turkish language
infrastructure will be built on a solid foundation, which will facilitate language transfer. However, in
cases where the Turkish infrastructure is not sufficient, studies show that French language acquisition
is also negatively affected. In this context, our suggestion is to prepare bilingual storybooks in both
languages and appropriate textual content for them, to reproduce bilingual dictionary studies suitable
for children and to include illustrated content important for the acquisition of both languages.

On the other hand, since there is no post approved by the French Ministry of National Education for
teaching Turkish in the French education system (there are 7 teachers), it is important that the teachers
of Turkey be trained in accordance with the realities of French life at this point and sent. In the recent
period, the insistent steps, in particular in terms of improving the levels of French language, have
positive effects on the pupils and contribute positively to their acquisition of Turkish. In this way, it is
understood that teachers coming from Turkey are intended to be more active in the French education
system and to participate in school activities and projects. However, the fact that the course durations
are only 1.5 hours per week is insufficient for pupils to achieve a sufficient level of proficiency in the
school language. It also causes teachers to interact weakly or not at all with the school's pedago gical
team. Apart from this, the Yunus Emre Institute, which is established in France and has the status of a
foundation, mainly carries out activities to promote Turkish culture and language among the French
people. The fact that the teachers assigned here locally have a good knowledge of French and Turkish
makes a significant contribution to the teaching of the Turkish language. It is extremely positive that a
teaching program specific to France has been prepared by the Yunus Emre Institute, especially in recent
years, and that the number of books prepared in accordance with the 4 basic language skills has
increased. At this stage, the Maarif Foundation has not yet been observed in terms of study on the
learning of the Turkish language in France. However, schooling in Turkey, like French schools in

Turkey, will have positive benefits for children of Turkish origin living in France.

Another point is that the materials developed in the same way in accordance with distance learning
models, in France, this will make a great contribution to students who have not yet met a teacher at the
time of language acquisition Turkish. Especially in recent years, the rapid development of digital
educational platforms and easy access will play an important role in providing book content to children.
In other words, providing these students with educational technologies in accordance with distance
education systems will both facilitate their adaptation to France and minimize the linguistic insecurity
observed from time to time. Therefore, the development of distance education methods in this direction

is more suited to the realities of the new world order.
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The National Institute of Oriental Languages and Civilizations (INALCO), the University of Strasbourg,
the University of Lyon and the University of Rouen/Normandy in France, where introductory courses
in Turkish have recently started, mainly teach Turkish to foreigners at basic levels called Al and A2. ,
modeled on teaching Turkish to foreigners. Of these, the National Institute of Oriental Languages and
Civilizations in Paris has a deep history and has long taught Turkish to students in the Turkology
department. In particular, the rapid increase in the number of students of Turkish origin who have grown
up here in recent years and their mastery of the Turkish language in a university in Turkey at the higher
level to follow the programs titled Teaching Turkish to Foreigners is promising. for the future.

As a result, teaching Turkish at a sufficient level will enable pupils of Turkish origin living in France to
learn French better, which will facilitate their adaptation to France where they are settled.
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Fransa'da Yasayan Ikidilli Tiirk-Fransiz Cocuklarin Tiirkce ve Fransizca

Dil Ediniminde Karsilastiklar1 Zorluklar

Avni KARAHISAR”

OZET

Fransa'da is¢i gocti ile gelen Tiirk ailelerinin ¢ocuklarinin dil 6greniminde karsilastiklar: sikintilar bugiin artik
50.y1lma evrilmis ve bu bakimdan bu sorunlarin hangi boyutta karsilasildigi iizerine bircok makale ve tez
yazilmistir. Bugiin geldigimiz noktada iki dilli Tirk ¢ocuklarinin dil ediniminde dinleme, konusma, okuma ve
yazma alanlarinda sikintilar yasadiklari gozlemlenmistir. Bu ¢alismada, geleneksel tarama yontemi kullanilarak
bir alan yazin taramasi yapilmistir. Bu ¢alisgmada, Fransa’da yasayan Tiirkiye kokenli iki dilli ¢ocuklarin Tiirkge
ve Fransizca dil ediniminde yasadiklari sikintilari ele almak ve iki dilliligin dil edinimindeki etkilerini
incelemektir. Bu amagla birinci boliimde 6nce iki dillilik ve tanimlar1 incelenmistir. Daha sonra ise iki dilliligin
degisik yapilar1 agiklanmistir. Devaminda ise ikidilliligin Fransa’da yasayan ilkokul ¢agindaki Tiirk cocuklarinin

dil becerileri tizerindeki etkileri irdelenmistir.
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1. GIRIS

1970'lerden itibaren Fransa bircok iilkeden is¢i alimi yapmustir. Fransa'ya Tiirk is¢i gociiniin 50.y1linin
tamamlandig1 su giinlerde, 1990 yili niifus sayiminda, Tirkler 202000 kisi ile bu iilkenin 4. go¢men
toplulugunu olusturmuslardir (Yabanci sayisinin %5’ine karsilik gelmektedir) (Akinci, 2014). Basta
kisa siireligine ve daha ¢ok ekonomik nedenlerle gerceklesen is¢i gocii daha sonra “ aile birlesimi *” ad1
altinda Fransa'ya tamamen yerlesmis olan Tiirk ailelerini ifade etmektedir. INSEE (2000) verilerine gore

262,652 kadar Tiirk Fransa'da yasamaktadir. Bu say1 Calisma ve Sosyal Giivenlik Bakanligi’nin Ocak
2014 verilerine gore 611,515 kadardir.
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Fransa ile Tiirkiye arasindaki iliskiler Kanuni Sultan Silleyman ve 1.Fransuva donemine kadar
uzanmaktadir. Bu iliskiler Fransa'nin Misir seferi ile her ne kadar {i¢ sene kadar sekteye ugramis olsa da
(Laurens, 1997) nihayetinde Istanbul'da Fransa'nin okullarinin agilmis olmasi, bu iliskilerin aym

zamanda egitim ve kiiltiir alaninda da koklii oldugunu ortaya koymaktadir.

Giliniimiize bakildiginda ise bir sorunsalla karsilagiliyor. 1970'lerden itibaren ekonomik sebeplerle
Fransa'ya yerlesen Tiirklerin cocuklarinin dil edinim sikintilar1 yasadiklar1 gozlemlenmektedir. iki dil

ve iki kiiltiire de sahip olan bu nesillerin Tiirkiye'ye geri donmeyi diistinmedikleri bilakis Fransa'ya kalici
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olarak yerlestikleri ve Fransiz vatandashigina gectikleri goriilmektedir. Dolayisiyla Fransa’da yerlesik

bulunan Tiirk kékenli iki dilli gocuklar Tiirk¢e dil ediniminde bir¢ok zorlukla karsilagsmaktadirlar.

Bu ¢aligmada 6ncelikle iki dilligin tanimina ve tiirlerine yer verilecek sonra da Fransa'ya yerlesen Tiirk
ailelerinin ¢ocuklarinin dil ediniminde yasadiklar sikintilar ele alinarak Fransa'da Tiirk¢e 6greniminin
sorunlar1 iizerinde durulacaktir. Dengeli iki dillilige ulasamayan 6grencilerin yerlesilen tilkedeki
toplumsal hayata uyum saglamak noktasinda birtakim uyum sorunlar1 yagamalari bu ¢alismay1 gerekli
kilmaktadir. Calismamizda bu konu ele alinirken yasanilan dil edinim sorunlarinin hemen ¢o6ziilmesi
beklenmemektedir. Bu duruma etki eden degiskenler s6z konusudur. Ciinkii her ¢gocugun farkli bir
gercekligi vardir. Ornegin; kimisi Fransa’da dogmusken, kimisi de ilerleyen yas dilimlerinde
Fransa’ya gelmistir. Kimi ¢ocugun ebeveynleri Fransizcay1 hi¢ bilmezken, kimi ¢ocugun en az bir tane
velisi Fransizcayi bilebilmektedir. Kimi ailede ebeveynler tamamen Tiirkiye kokenliyken, kimi ailede
anne ya da baba Fransiz menseli olabilmekte yani karma ailedir. Bunlar degiskenlerin bir kismini
olusturmaktadir. Dolayisiyla, tiim bu sosyolojik farkliliklar dil edinimini etkilemektedir. Bu ylizden
calismada, Fransa’da dogmus ilkokul diizeyindeki iki dilli Tiirk 6grencilerin dil edinim sorunlari
iizerinde durularak dilsel becerilerinin hangi diizeyde oldugunu ortaya ¢iktigi amaclanmaktadir. Bu
baglamda Fransa Ile-de-France ve Seine et Marne bolgesindeki okullarda egitim gormekte olan 14 Tiirk-
Fransiz iki dilli ve 1 Fransiz tek dilli 6grenciye Khomsi (2001) dil becerisi 6l¢me testi uygulanmustir.
Ayrica yararlanilan PaBiQ (Tuller, 2015) Veli anketi degerlendirme testi de gocugun dil ge¢misi

hakkinda bize ipuglar1 saglamistir.
1.1 Fransa’da Ikidillilik

Fransa'da Tirk¢e 6gretimi ilk olarak Tirkiye'nin Fransa'yla imzalamis oldugu bir anlagma ile 1978'de
Anadil ve Kiiltiir Dersleri ile baglamis (Enseignement des Langues et Cultures d'Origine, ELCO) daha
sonra ise 2020 yilinda Tiirkiye ile Fransa arasinda Uluslararast Yabanci Dil Ogretimleri
cercevesinde Fransa’da Tiirk¢e dgretimine dair igbirligi adli yeni bir anlasma (Resmi gazete, Karar
sayist: 3563, 2020) ile derslerin adi ve igerigi degiserek, Yabanci Dillerin Uluslararas1 Ogretimi
adi ile (Enseignement Internationaux des Langues Etrangeres, EILE) diizenlenmistir. Bu g¢ercevede
ogretmen gorevlendirilmesi siireci 1978'deki gibi yine Tiirkiye tarafindan yiirtitilmektedir. Daha ilk
yaslardan itibaren Tiirk ¢cocuklar1 Tiirkgeyi ailelerinden anadili olarak edinirken genelde Fransizcayla
tam olarak 3 yaslarinda okul ortaminda karsilasmaktadirlar. Bu yas ayn1 zamanda Fransa'da mecburi
anaokuluna baglama yasini da ifade etmektedir. Bu yas grubu dil edinimi agisindan ¢ok dnemli bir

donemi kapsamaktadir. “Cocuklar 2 ve 3 yas arasinda basit ciimleler yerine daha karmagik ciimleler
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kurabilir hale gelmeye baglarlar’® (Martin, 1987). Bu nedenle dil ediniminin bu dénemi oldukga kritiktir
(Santrock, 2014, s.30). Bu yasa kadar 6grendikleri Fransizca daha ¢ok aile ortaminda anne ve babadan
ya da kardeslerden gelen kimi zaman da televizyonda izlenen bir ¢izgi filmden kazamilmaktadir.
Bu durum Tiirkge dil edinimi agisindan da benzerlikler gostermektedir. Zira anne ve babadan aktarilan
dil, genelde Tiirkiye’den go¢ edilen kirsal bdlgenin dilidir. Dolayisiyla 6grenilen Tiirkge dili sozlii
aktarimla gerceklesmekte ve bu yoresel agizla olmaktadir. Bu bakimdan c¢ocuk anaokulu ortamina
girmeden daha nitelikli bir sekilde dil edinimini Tiirkge alaninda gergeklestirebilmelidir. Olaya bu
acidan bakildiginda okul Oncesi egitimin pratik uygulamalar noktasinda oldukg¢a 6nemli oldugu
anlagilmaktadir (Akinci, 2002). Diger bir husus ise dil edinimini ¢ocuk gercek anlamiyla 3-6 yas
doneminde elde etmektedir. Bu donem 3-6 hatta 7 yas grubunu kapsar ve ¢ocuk 6grendigi bu dili kendi
anadili gibi ya da diger bir anlatimla kendi anadiline es goriir (Giinay, 2015). 3 yasa kadar ¢cocuklarin

edindigi dil ve dilin yapisi aileden kazanilan kadardir ve bu ¢ogunlukla da yeterli diizeyde degildir.
1.2 Ikidillilik
1.2.1 ikidilliligin Tanimlar:

Toplum kendisine katilan her bireyi belli bir sosyallesme siireci i¢inde kiiltiirleme; bagka bir deyisle
kendi deger yargilar1 ile tanistirip benimsetme g¢abasi i¢indedir. Bu egilim hem kiiltiiriin
toplumsallik 6zelligi ile hem de kiiltiiriin 6grenilebilir olma 6zelligi ile agiklanabilir (Ince, 2011). Ancak
iki dillilik ve kiiltlir arasinda derinden bir etkilesim olmasina ragmen bu bagin iizerinde yeterince
durulmamaktadir. Gegmisten giiniimiize iki kiltiirliiliik kavrami, iki dillilik kavrami kadar
calisilmamistir (Grosjean, 2014). Grosjean’a gore iki kiiltiirliiliik kavraminin {izerinde yeterince ¢alisma
yapilmamaktadir. Bu yonii itibariyle iki dillilik ¢aligmalarinin iki kiltiirliiliik caligmalariyla birlikte ele
alinmas1 daha dogru olacaktir. Iki dilliligin ise birgok tanimi olmakla beraber TDK’ ya gére iki dillilik
(2020) “iki dilli olma durumu” olarak tanimlanmistir. Batida Petit Robert’de ise “dili konusabilen birey
ve her iki dile de miikemmel derecede sahip birey’” olarak tanimlanmaktadir. Bloomfield (2008) ise
Bauer’de aktaran). Bununla birlikte iki dilliligin bir¢ok noktada ve 6zellikle biligsel diizeyde, kendini
gerceklestirme, hafiza kivrakligi ve is hafizas1 alanlarinda katkilar oldugu goézlenmistir (Bialystok ve
Viswanathan, 2009; Carlson ve Meltzoff, 2008 ; Kovacs ve Mehler, 2009 ; Poulin-Dubois, Blaye,
Coutya, ve Bialystok, 2010). Cummins (2001) ise iki dil bilen gocuklarin akademik hayatta daha basarili
olduklarini, diisiinsel etkinlikler ve konular1 kavramadaki basarilarinin tek dilli ¢cocuklardan daha yiiksek

oldugunu sdylemektedir.
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Diinya genelinde ise artik bireyler birden fazla dile sahiptirler. iki dilliler oldugu gibi ayn1 zamanda da
cok dilli bireyler de artik kabul gormiis bir gercekliktir. Bununla birlikte iki dillilik olgusu da yasa gore
ve dil becerilerine gore farkliliklar gostermektedir. Ornegin yasa bagli dil ediniminde biligsel
yetkinlikler s6z konusudur dolayisiyla bir ¢ocuk islevsel iki dil (functional bilingualism) edinimine
sahip olacaksa belli bir serebral plastisiteye sahip olmalidir. Bu sayededir ki giiniimiizde dil edinimini
belli yaslara gore simiflandirabiliyoruz. Ornegin erken yastaki dil edinimini (Early Bilingualism) ya da
gecikmis dil edinimi (Late Bilingualism), ergen iki dilliligi (Late bilingualsim) ve yetiskin iki
dillilik  (Adult bilingualism) farkliliklarin1 tamimlayabiliyoruz. Fransa’da yasayan iki dilli Tirk
cocuklart ise zaman zaman dil yetersizlikleri nedeniyle dil ve konusma uzmanlarina

yonlendirilmektedirler (Karahisar, 2021).

2. YONTEM

Karma yontemle, Fransa’da yasayan iki dilli Tiirk-Fransiz 6grencilerine s6zlii boyutta dil becerilerinin
tespiti noktasinda 4. ve 5. sinif 6grencileri tizerinde Khomsi'nin (2001) (ELO) Soézlii Dil Degerlendirme
testi 14 Ogrenciye uygulanmistir. ELO testinin uygulanmasi noktasinda PaBiQ (Tuller, 2015) veli
degerlendirme testi de uygulanmis boylece 6grencilerin dil gecmisi veli araciligiyla irdelenerek testin
gecerliligi noktasinda gereken titizlik saglanmigstir. Teste katilan tiim Tirk-Fransiz kokenli iki dilli
ogrenciler diizenli olarak bulunduklar1 bdlgede okullarina en yakin olan Tiirkge ve Tiirk Kiiltiirii
derslerine katilmaktadirlar. Dolayisiyla evde edinilen anadili Tiirkge ediniminden sonra diizenli olarak
haftada 1,5 saat Tiirk¢e ve Tiirk Kiiltiirli derslerini takip etmiglerdir. Diger bir husus ise gittikleri Fransiz
okulunu takip eden diger gogmen kokenli ailelerin ¢ocuklari ile Fransiz kokenli tek dilli 6grencilerle

ayni diizeyde sosyo-ckonomik ¢evreden gelmektedirler.
Veri Toplama Siireci ve Araci

Buna gore 14 6grencinin 4 tanesi dil ve konugma bozukluklari uzmani tarafindan takip edilmekte ve 10
tanesi de gorsel, isitsel ve telaffuz noktasinda ve ndrobiligsel diizeyde sikintilart olmayan dgrencilerdir.
Diger taraftan PaBiQ (Tuller, 2015) aracihigiyla elde ettigimiz bilgiler 1s18inda, teste konu olan 14
Ogrencinin tamaminin Fransa’da dogdugunu ve ilk dil kazanimlarini aile ortaminda anne, baba ve
kardeslerden sagladiklarin1 anliyoruz. ELO Testi dilsel becerileri degerlendirme testi ile 6grencilerin
sozlii dil dagarcigi, sesbilim, anlama ve anlatim becerileri tizerinde durulmustur. S6z konusu ¢alisma,

Fransa’da Tiirk¢e ve Tiirk Kiiltlirii derslerini takip eden ile de France ve Seine et Marne bolgesi
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ogrencileri ile yurttiilmistiir. Calisma {i¢ ay siirmiis ve her 6grenci ile ortalama 40 dak kadar siiren bir
calisma yliriitiilmiistiir. Ayrica pandemi déneminin getirdigi zorluklar ¢aligmanin tamamen uzaktan
yiiriitiilmesini gerektirmistir. Ancak 6grencilerin cografi olarak daginik yerlerde bulunmalari ¢aligmanin
uzaktan yiiriitiilmesi ile zaman agisindan daha verimli gegmesine olanak vermistir. Elde edilen sonuglar
tek dilli yine teste katilan tek dilli Fransiz 6grencinin dil gelisim diizeyiyle ve ELO testinin sunmus
oldugu veri Olgegine gore karsilastirilarak, iki dilli Tirk-Fransiz 6grencilerinin dilsel becerileri

noktasinda sonuglart degerlendirilebilmistir.

3. BULGULAR VE YORUM

ELO dil testinden hareketle uyguladigimiz test sonuglar1 bize Tiirk 6grencilerin tek dilli Fransiz
akranlarindan ¢ok geride olmadiklarini ortaya koymustur. Diger taraftan dil ve konusma bozukluklari
uzmaninca takip edilen 4 dgrencinin ise sozlii iiretimde sikintilar yasadiklarini ancak telaffuz hatasi
yasamadiklarini ortaya koymustur. Bu baglamda katilimci 6grencilerin, s6z dagarcigi caligmasi
dogrultusunda ilk s6z dagarcigi ve iiretilen kelime dagarcigi, sesbilim, morfosentaktik anlama, dil
iretimi ve kelime tekrarlar1 calismalar1 gergeklestirilmistir. Dil diizeylerinin bu bes alandaki
seviyelerinin tespitinde ELO testi uygulanmistir. ELO testinin uygulanisinda, test igerigine uygun
olarak sunulan oOrneklem kullanilmig ve her bir sonug¢ bu 6rneklem iizerinden degerlendirilerek dil

seviyesi bu bes alanda ortaya konulmustur.
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Tablo 1

Seviye Tespiti Dil Alanlar

Alan Alimlanan Uretilen Kelime Anlama Anlatma  Uretme
Kelime kelime tekrari
(IexR) (LexP) (RépM)

Dil X X

Dagarcigi

Seshilim X

Anlama X

Anlatma X X

* Elo Khomsi(2001)’ye gore Dil alanlart

Uygulanan Elo (2001) dil testinde katilimci 14 6grencinin her biri i¢in ayr1 ayri olarak yukaridaki tablo
iceriginde de goriildiigii gibi alt1 dil alam1 seviye tespiti yapilmistir. Her bir 68renci i¢in testimiz ortalama
40 dak. stirmstiir. Test esnasinda 6grencilerin mitkemmel denecek diizeyde Fransizca kelimeleri tekrar
edebildikleri ancak sunulan resim igeriklerini Fransizca olarak ne oldugu soruldugunda sikintilar
yasadiklar1 gdzlenmistir. Oyle ki kimi 6grenci sdz konusu kelimeyi en yakin olan Fransizca
kelimeyle yer degistirmis ya da Tiirk¢ede anlamca en yakin olan Tiirkge karsiligini sdylemistir. Diger
bir husus ise ailelerin tamami gerek anne ve gerek baba olsun Tiirkiye dogumlu olup Fransizcayi
sonradan belli bir diizeyde 6grenmiglerdir. Hem anne ve hem de baba Tiirkiye’den gbé¢ eden
iscilerdendir. Dolayisiyla Fransizcayla ilk defa tam olarak okul ortaminda 3’li yaslardayken
tanigmiglardir. Bu da Fransizcayi ikinci dil olarak edinmeye bagladiklart anlasilmaktadir. Uygulanan test
bize kelime dagarcigi sikintis1 haricinde ¢ok belirgin dil bozuklugu ortaya koymamistir. Bu da o
kelimeyi bilmede zaman igerisinde ihtiya¢ duydugu bir anda dgrenebilecegi ya da karsiligim Tiirkge
bildigi bu kelimeyi gerektiginde ve Ogrendiginde Fransizcasimi kullanabilecegini ortaya koymustur.
Morfosentaktik boyutunda her biri de hatasiz olarak testi gegmiglerdir. Dolayisiyla kelimeleri ciimle

icerisinde kuralina uygun olarak kullanmay1 bilmiglerdir.
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Sekil 1. Rouen Universitesi yiiksek lisans tezi (Karahisar, 2021)

Tablo 2’ye gore, katilimci &grencilerin her biri igin farkli isimler kullanilarak kigisel verileri
korunmustur. Bu dogrultuda figiirde de goriildiigii iizere gerceklestirilen ELO testi sonuglart yer
almaktadir. Buna gore Ogrencilerin tamami 1 no’lu tabloda belirttigimiz alan taramasi testi
degerlendirme 6lgiitlerine gore, Fransiz akranlarindan ¢ok geride olmadiklari, dil dagarcigi ¢calismasinda
eksikliklerinin oldugu gozlenebilmektedir. Ayrica kelime tekrar1 calismasinda ELO testi dlgiitlerine

gdre cok iyi bir sonug verdikleri yine gézlemlenebilmektedir.

4. SONUC

Oncelikle, calismada Tiirk-Fransiz kokenli cocuklarin Fransa’da ilkokul diizeyindeki dilsel becerilerinin
tespit edilerek Fransiz tek dilli akranlaryla karsilastirilmasi yapildiginda, her ne kadar dil dagarcigi
kaynakli sikintilar yasasalar da, Fransiz tek dilli arkadaslarindan ¢ok da geride olmadiklar
anlasilmaktadir. Burada dikkat ¢eken husus, teste katilan 6grencilerin Tiirkge ve Tiirk Kiiltiirii derslerine
katilmalaridir. Bu sayede test esnasinda Fransizca bilemedikleri  kelimelerin  yerine  Tiirk¢esini
kullanmay1 yegledikleri goriilmiistiir. Bu baglamda dil ve konusma terapisi uzmanina gonderilen
ogrencilerin esasinda dil gelisim bozuklugu gostermedikleri fakat dil dagarcigi noktasinda eksiklikleri
oldugu goriilmektedir. Fransa’da her ne kadar bir dil politikasi oldugunu gézlemlesek de uygulamada

eksiklikler oldugu bundan &tiirii de iki dilli Tiirk-Fransiz ¢gocuklarinin dil ediniminde ana dil 6grenimi
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baglaminda birtakim eksiklikler oldugu goriilmektedir. “ Yeni bir dil edinimi anadili kalintilart
iizerine insa edilemez’’ (Alain Bentolila, 2008). Dolayistyla anadili ediniminin ¢ok saglam temeller
iizerine insa edilmesi elzemdir. Yapilan ¢aligmalarda Fransa’da yasayan iki dilli Tirk c¢ocuklarinin
Tirkce dil Ogreniminin saglikli  bir sekilde gergeklestiginde Fransizcayr da o derecede iyi
ogrendigi ve arzu edilen dengeli dil ediniminin de bu suretle gerceklestigini sdyleyebiliriz. Iki dilliligi «
iki dilin dengeli ve ayn1 anda 6grenilmesi olarak tanimlandiginda’ (Zeynep Atesal, 2017 ), bunun
elbette okul ortamindaki basarisina da katkisi olacaktir. Caligmalar besli yaslarda Tiirk ¢ocuklarinin
Fransizcayi geriden takip ederek basladigi, zaman igerisinde de bu agigin giderek kapandigi ayni1 sekilde
Tiirk¢e ediniminin de 15°1i yaglardan itibaren doruga ulastig1 ve her iki dilde de bir dengenin olustugunu
anlagilmaktadir. Bunun i¢indir ki 6nemli olan her iki dilde de dil esik diizeyine uygun bir egitim ve
Ogretim ortaminin olusturulmas: gerektigi 6zellikle Tiirkge dil ediniminde mutlak surette Fransa’ya
0zgl bir miifredatin olusturulmasi gerektigi diger taraftan da materyal temini noktasinda ¢ocuklarin
dil seviyelerine uygun formatta kitap igeriklerinin hazirlanmasi gerektigi goriilmektedir. 2018 yilinda
yayinlanan bir makalede bu husus giindeme getirilmistir. Buna gore yapilan arastirmada yurt
disinda yasayan ve Tiirkceyi yasadiklari iilkenin kiiltiirli i¢inde 6grenmeye ¢alisan Tiirk ¢cocuklari i¢in
hazirlanan 1-3 ve 4-5 siif Tiirk¢e ve Tiirk Kiiltiirii ¢alisma kitaplarinin (MEB, 2010a, MEB, 2010b)
Tiirkce kisminda yer alan etkinliklerin Program’daki (MEB, 2009) kazanimlarla uyumunu
degerlendirmek amaciyla hazirlanmistir. Aragtirmanin sonucu olarak, program igerigine uygun olarak
1-3 ve 4-5. Smif Tiirkce ve Tiirk Kiiltiirii Caligma Kitabi’ndaki etkinliklerin kazanimlara uygun olarak
etkinlik igeriklerinin diizenlenmedigini anlatmaktadir. Dolayisiyla etkinliklerin programlara uygun
olarak hazirlanmas1 gerektigi ve metin igerikleri dil esik diizeyi denilen seviyeye uygun olarak
anlama, anlatma, yazma ve konusma Ogretileri 1s1§inda hazirlanmalidir. Fransizca dili 6grenilirken
Tiirk¢e dili alt yapisinin saglam zeminlerde insa edilmis olmasi dil transferini kolaylastiracaktir. Ancak
Tiirk¢e alt yapisinin yeterli olmadig1 durumlarda Fransizca dil ediniminin de olumsuz yonde etkilendigi
yapilan ¢aligsmalardan anlagilmaktadir. Bu baglamda 6nerimiz her iki dilde de iki dile 6zgii hikaye
kitaplarinin ve buna uygun metin igeriklerinin hazirlanmasi, yine ¢ocuklara uygun olarak iki dilli sozliik
calismalarinin ¢ogaltilmasi, 6zellikle resimli igeriklere yer verilmesi her iki dilin de edinimi agisindan
onem arz etmektedir. Diger taraftan Fransa egitim sisteminde Tirkce Ggretimi noktasinda Fransa
Milli Egitim Bakanligi tarafindan gorevlendirme olmadigindan (7 6gretmen vardir), Tirkiye’den
gelen 6gretmenlerin bu noktada Fransa yasam gergekliklerine uygun olarak formasyondan gegirilerek
gonderilmeleri 6nemlidir. Son dénemde 6zellikle Fransizca dil seviyelerinin daha iyi olmasi noktasinda

srarli yaklagimlar 6gretmenlerin 6grenciler {izerinde olumlu etkileri olmakta ve onlarin Tiirkce



Avni KARAHISAR

edinimine olumlu katkida bulunmaktadir. Zira bu sayede Tiirkiye’den gelen 6gretmenlerin Fransiz
egitim sisteminde daha aktif olmalar1 ve okul etkinlik ve projelerine katilimlarinin hedeflendigi
anlasilmaktadir. Fakat ders siirelerinin haftada sadece 1.5 saat kadar olmas1 6grencilerin yeterli diizeyde
okul dili yeterliligine ulasmasinda yetersiz kalmaktadir. Ayni zamanda 6gretmenlerin de okul pedagojik
ekibiyle cok fazla etkilesim ya da hig iletisim kuramamasina neden olmaktadir. Bunun diginda Fransa’da
kurulu bulunan ve vakif statiisiinde bulunan Yunus Emre Enstitiisii daha ziyade Tiirk kiiltiiriiniin ve
dilinin Fransizlara tanmitimi noktasinda faaliyetler yiiriitmektedir. Burada mahallen gorevlendirilen
ogretmenlerin hem Fransizcaya ve hem de Tiirkceye iyi derecede vakif olmalar1 Tiirkce dil 6gretiminde
onemli katki sunmaktadir. Ozellikle son yillarda Yunus Emre Enstitiisii tarafindan Fransa’ya
0zgili bir egitim miifredatinin hazirlanmig olmasi ayrica 4 temel dil becerisine uygun olarak hazirlanmig
olan kitaplarin sayisinin artmasi son derece miispettir. Maarif Vakfi’'nin bu noktada heniiz
Fransa’da Tiirk¢e dil 6grenimi noktasinda bir ¢aligmasi gozlenememistir. Ancak Tiirkiye’nin de
Fransa’nin Tiirkiye’deki okullar1 gibi okullasmaya gidilmesi Fransa’da yasayan Tiirk kdkenli cocuklara
olumlu katkilart olacaktir. Diger bir husus ise gelistirilen materyallerin ayn1 sekilde uzaktan 6grenim
modellemelerine uygun olarak ele alinmasi en azindan Fransa’da heniiz Tiirkge dil edinimi noktasinda
bir dgretmenle tamgmamus dgrencilere ¢ok biiyiik katkist olacaktir. Ozellikle son dénemlerde dijital
egitim platformlarinin hizla gelismesi ayrica ulasilabilirlik noktasinda kolaylasmis olmasi kitap
iceriklerinin ¢ocuklara ulastirilmast agisindan  6nemli  bir rol oynayacaktir. Yani egitim
teknolojilerinin uzaktan egitim sistemlerine uygun olarak bu 6grencilere sunulmasi, onlarin Fransa’ya
intibakin1 hem kolaylastiracak ve hem de zaman zaman gézlemlenen dil giivensizligi durumlar1 en aza
indirgenebilecektir. Dolayisiyla uzaktan 6gretim metotlarmin bu dogrultuda gelistirilmesi yeni diinya

diizeninin gergekliklerine daha uygundur.

Fransa’da bulunan Ulusal Dogu Dilleri ve Medeniyetleri (INALCO), Strasbourg Universitesi, Lyon
Universitesi ve son donemlerde Tiirkgeye giris derslerinin verilmeye baslandigi Rouen/Normandie
Universitesi daha ziyade Al ve A2 denilen temel diizeylerde yabancilara Tiirkge 6gretimi modelinden
hareketle dersler vermektedir. Bunlarin igerisinde Paris Dogu Dilleri ve Medeniyetleri Ulusal Enstitiisii
cok koklii bir gegmise sahip olarak Tiirk¢eyi ¢ok uzun zamandan beri Tiirkoloji kiirsiisiinden 6grencilere
ulastirmaktadir. Ozellikle son dénemlerde buralarda yetisen Tiirkiye kokenli 6grencilerin sayisinin hizla
artmas1 ve Tiirkce dil yeterliliklerini Tiirkiye’de bir iiniversitede yiiksek lisans diizeyinde yabancilara

Tiirk¢e 6gretimi adli programlari takip etmeleri ilerisi i¢cin umut vaat etmektedir.
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Sonug olarak Tiirkgenin yeterli diizeyde Ogretilmesi Fransa’da yasayan Tiirk kokenli 6grencilerin
Fransizcayr da daha iyi bir bigimde 6grenmelerine olanak saglayacaktir ve bu da yerlesik olduklari

Fransa’ya intibaklarini kolaylastiracaktir.
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