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Okul oncesi egitim siirecinde yazi farkindalifina yonelik becerilerinin desteklenmesi ve gelistirilmesi,
¢ocuklarin okuma-yazmayr o6grenmedeki basarilarn iizerinde olduk¢a oOnemli gorilmektedir.
Arastirmada okul oOncesi egitimde yazi farkindalifini kazandirmaya yonelik yapilan g¢alismalarin
incelenmesi amaglanmistir. Nitel arastirma yonteminin kullanildigl arastirmada g¢alisma grubu kolay
ulasilabilir durum o6rneklemi ve Olgiit 6rneklem yontemlerine gore belirlenmistir: Arastirmanin
yapilacag okullar kolay ulasilabilir durum érneklemine gore Eskisehir ili merkez ilgelerinde bulunan bir
bagimsiz anaokulu ve bir ilkokulda bulunan anasiniflar olarak belirlenmistir. Olgiit 6rneklem yontemine
gore ise belirlenen okullarda gorev yapan 6gretmenlerin 5 yas grubu 6gretmeni olmasi 6l¢iit olarak
belirlenmis ve 12 okul 6ncesi dgretmeni arastirmaya katilmistir. Arastirmada nitel arastirma veri
toplama yontemlerinden gozlem, goriisme ve dokiiman analizi yontemleri kullanilmistir. Siniflarin yazi
farkindaligina yonelik kullaniminin ve materyallerinin belirlenmesinde gozlem, o6gretmenlerin
hazirladiklar: planlarin incelenmesinde dokiiman analizi ve 6gretmenlerin yazi farkindaligina yonelik
gorislerinin belirlenmesinde goriisme yontemi kullanilmistir. Siniflarin yazi farkindaligina yonelik sahip
oldugu o6zelliklerin belirlenmesinde gozlem yapilmis ve arastirmacilar tarafindan gelistirilen gézlem
formu kullanilmistir. Ogretmenlerin Ekim, Kasim, Aralik ve Ocak aylar olmak iizere aylik planlar ve
giinlik egitim akislar1 alinmis ve yazi farkindalifina yonelik yapilan ¢alismalar dokiiman olarak
incelenmistir. Ogretmenlerin yaz1 farkindah@ma yénelik goriis ve onerileri yiiz yilize goriismeler
yapilarak alinmistir. Elde edilen veriler dokiiman haline getirilmis ve arastirmanin alt amaglari
dogrultusunda betimsel analiz yontemi ile incelenmistir. Arastirmanin sonucunda okul 6ncesi siniflarda
yazi farkindaligina yonelik bir¢ok materyalin bulundugu; bu materyallerin ¢ocuklarin gelisimsel
ozelliklerine uygun oldugu; fakat siniflarda uygun sekillerde konumlandirilmadigi gézlemlenmistir. Okul
oncesi 6gretmenlerin planlarinda en fazla biitiinlestirilmis etkinlikleri tercih ettikleri, bu etkinliklerde en
fazla “Kigiik kas kullanimi gerektiren hareketleri yapar.” kazanimina yer verdikleri tespit edilmistir.
Yapilan goriismelerde ise 6gretmenlerin yaz farkindaligini gelistirmeye yonelik ¢alismalarinda biiyiik
grup etkinliklerini tercih ettikleri ve yazi farkindaligini gelistirmek icin en fazla kalem tutma becerisinin
kazandirilmasini ifade ettikleri gériilmiistiir. Ogretmenlerin yazi farkindaligina yonelik ise dogrudan
ilgili kazanimlara deginmedikleri gériilmiigtiir. Ogretmenler ¢ogunlukla okul éncesi dénemde yazi
farkindaliginin desteklenmesi gerektigini ifade etmis ve yazi farkindaligin1 desteklemeye yonelik dokuz
farkli 6neride bulunmustur. Elde edilen sonuglar alan yazinda tartisilmistir.
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Abstract

Supporting and developing print awareness skills in preschool education is essential for children's
success in learning how to read and write. This research aims to examine print awareness practises
carried out in preschool education. A qualitative research method was used in the study, and the study
group was determined using convenience sampling and criterion sampling. Accordingly, the schools
where the study would be conducted were determined as an independent kindergarden and a
kindergarden within a primary school in the central district of Eskisehir. The sampling criteria were set
as working in the selected schools and teaching a 5-year-old group, according to these criteria 12
preschool teachers participated in the research. Observation, interview, and document analysis, which
are qualitative data collection methods, were used in the research. The observation method was used to
determine the print awareness and materials used in classrooms; document analysis was used to
analyze the plans prepared by the teachers, and the interview was conducted to determine the teachers'
views on print awareness. The observation form, developed by the researchers, was used in the
observations to determine the print awareness' features of the classrooms. Teachers' monthly and daily
plans for October, November, December, and January were taken, and print awareness activities were
reviewed on these documents. The views and suggestions of the teachers on print awareness were
obtained through face-to-face interviews. The collected data were documented and analyzed with
descriptive analysis in line with the sub-objectives of the research. As a finding of the research, there are
many print awareness materials in preschool classrooms; these materials are suitable for the
developmental characteristics of children; however, they are not correctly positioned in the classrooms.
Regarding their plans, preschool teachers mostly prefer integrated activities and the gain of "Performing
movements that require the use of small muscles." On the other hand, teachers were observed to prefer
large-group activities during the interviews and mainly mentioned the acquisition of pen-holding skills
to improve print awareness. Teachers did not directly address the gains related to print awareness.
They stated that print awareness should be supported in the preschool period and made nine different
suggestions to support print awareness. Obtained results were discussed in line with the literature.

Keywords: Preschool education, teacher, child, print awareness.

GIRIS

21. ylzyilin gelisen diinyasinin temel ihtiyaglarindan biri okuma-yazma becerisidir. Cocuk
yasadig1 cevreyi algilamak, anlamak, gecmisteki bilgi ve birikimlerden yararlanabilmek ve
kendi kiltliriinii taniylp yasatabilmek icin okuma-yazma becerilerine ihtiya¢ duymaktadir.
Bireyler giinliikk yasantilarinda karsilastiklar1 bir¢ok alanda okuma-yazma becerilerini

kullanmaktadirlar. Bu beceriler, bireyin gelecek 6grenmelerinin de temeli niteligindedir
(Bayraktar, 2013, s.1).

Cocuklar okuma-yazma siirecine iliskin becerileri, dogduklar1 andan itibaren dogal bir gelisim
slireci icerisinde kazanmaya baslamaktadir (Erdogan, 2013, s.110). Bu stireg, yliksek dlizeyde
yeterlilige ihtiya¢ duyan bir siirectir ve erken ¢ocukluk egitimi ile kazanilan beceriler, okuma
yazma gelisimi i¢cin 6nemli bir altyap:t olusturmaktadir (Tugluk, Kok, Kogyigit, Kaya ve
Gengdogan, 2008, s.76). Okul 6ncesi donemde cocuklar, giinliik yasamlarinda karsilastiklari
olaylar ve cesitli uyaranlar sayesinde okuma-yazma ile ilgili ilk bilgilerini kazanmaya
baslamaktadirlar.

Cocuklarin erken okuryazarlik gelisiminde kazanmalar1 gereken bilgi ve beceriler iceren bazi
alanlar bulunmaktadir. Erken okuryazarlik becerileri; fonolojik farkindalik, yaz1 farkindaligi,
alfabe ve harf bilgisi, sozciik bilgisi ve anlama, yazi yazma becerileri olarak ele alinabilir
(Temel, 2015, s.22). Yaz1 farkindaligi, bir kitabin bir bashigl ve yazar1 olmasi gerektigi veya
kitaplarin soldan saga dogru okunmasi gibi bir ¢cocugun yazili dili ve kullanimlarini anlamasini
ifade eder (Liao, Chang, Huang ve Sung, 2020). Bir baska ifadeyle yazi farkindaligi, okul 6ncesi
doénemde ¢ocugun yazinin islevini kesfetmesi, harf, sozciik, ciimle gibi yaziy1 meydana getiren
birimleri tanimasi ve bunlarin islevleri hakkinda bilgi sahibi olmas1 gibi becerileri

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2022; 6(13);305-327 306



Benli, 0., B., Demir N., D., Bay, N., B. / Okul Oncesi Egitimde Yaz1 Farkindahigina Yénelik Ogretmenlerin Simifta
Yaptiklar1 Calismalarin Incelenmesi

icermektedir. Yaz1 farkindalig1 becerilerinin temelinde cocugun dikkatini yaziya cekmek ve
yazinin islevini kavratmak yatmaktadir (Bademci, 2016, s.58-59).

Yaz1 farkindaligi, ¢ocuklarda okuma-yazma becerilerinin kazandirilmasinda anahtar bir rol
oynamaktadir ve yazidaki s6zciik ve harflere dair bilgileri, kitaptaki yazilarin diizeni hakkinda
belli bir bilinci kazandirmay1 kapsamaktadir. Kitabin nasil tutulacagindan, sayfalarin nasil
cevrilecegine, yazinin akis yoniinden, okurken kitabin neresinden baslanacagina yonelik temel
bilgileri iceren bir siire¢ oldugu belirtilmistir (Griffith vd., 2008 s.12; Justice vd.2005, s.13;
Soderman vd.,2005 s.38 akt. Bayraktar, 2013, s.44). Bu siirecte yaziya dair bilgilerin temelinde,
cocuklarin yazinmn islevi ve fonksiyonlari (bi¢im) hakkinda edindikleri bilgiler yer almaktadir.
Cocugun karsilacag: harfler, sdzciikler ve sozciik dbekleri, climleler, oykiiler ve yazili isaretler gibi
bir dizi farklt metin yapisi ve noktalama isaretleri siire¢ icerisinde oldukea etkilidir ve yazili dilin
bicimleri (form) olarak ifade edilir. Cocuklarin yaz1 bilgilerinin gelismesi, sadece biiyiik ve kii¢iik
harfleri fark etme gibi yazinin ¢esitli formlarim1 kavramalarimin 6tesinde, ayni zamanda ciimlenin
bagindaki harfin biiyikk yazilmasi gibi kullanima yonelik kurallarim da igermektedir. Cocuklarin
yaziyla ilgili kazanmasi1 gereken beceriler, bircok agidan sozlii dil hakkinda 6grenmesi gereken
becerilere benzerdir (Canibey, 2022, s.11). Cocuklara yazi hakkinda kazandirilmasi hedeflenen
beceriler asagida verilmistir.

- Harfler biiyiik ve kii¢lik formlardan olusur ve bu formlarin bazilari birbirlerine benzerler.
- Sozciikler harflerin birlesiminden olugmaktadir.

- Sozciikler, bir anlam tasir ve yazili dilin anlamli birimleridir.

- Sozciikler ve harflerin yonii soldan saga, yukaridan asagiya dogrudur.

- Her bir sozciigii ifade etmek icin bosluklar kullanilir.

- Ciimleler, her zaman biiyiik harfle baglamali ve noktalama isareti ile bitmelidir.

- Ozel isimler, biiyiik harfle baglamalidir (Cetin, 2019, s.32-33).

Kendi adim1  karalayarak yazmayir O6grenmeye baslayan c¢ocuklar, her bir
¢izgisinin/karalamasinin harf olarak adlandirildigini ve birbirlerinden farkl olduklarini anlar.
Harflere farkli anlamlar yiikleyerek ayirt etmeye baslarlar. Ancak heniiz alfabenin sesle olan
iliskisini anlayamadig icin geleneksel okuma yazma yapamayabilirler (Altinkaynak, 2019).
Cocuklarin ilkokula baslamadan once yazi farkindaliina yonelik bu becerilerinin gelismis
olmasi, okuma-yazma gelisimleri i¢in olduk¢a Onemlidir (Bayraktar, 2013, s. 86). Erken
¢ocukluk doneminde yapilan arastirma sonuclarina gore, cocuklarin bu doénemlerde
kazandiklar1 yazi farkindaligina yonelik becerileri, gelecek dénemlerdeki okuma becerilerini
daha cok etkilemektedir (Demir, 2016, s.3).

Yazi Farkindaligi Becerilerinin Desteklenmesi

Cocuklar, erken g¢ocukluk doénemi icerisinde cevrelerinde bulunan yetiskinlerle okuma
yazmaya dair kurduklar1 etkilesimler ile yaz1 hakkindaki kavramlari olusturmaya
baslamaktadir. Bebeklerin daha sekiz aylikken bir kitab1 tuttuklari, sayfalarim1 cevirmeye
baslayabildikleri ve gercekten de okur gibi yaparak cesitli mirildanmalar yapmaya basladiklari
belirtilmistir. Ancak cocuklardaki bu temel, otomatik bir sekilde ortaya ¢ikmamaktadir. Bu
temelin ortaya cikabilmesi icin ¢ocuklarin yaslarina, bilissel, duygusal, sosyal ve fiziksel
durumlarina gore yazi merkezli etkilesimlerle ve yetiskinlerin de aktif katilimi ile
desteklenmeleri gerektirmektedir (Pullen ve Justice, 2003, 5.89).

Ogretmenlerin ¢ocuklarin erken yazma beceri gelisimlerini nasil destekleyebilecegine iliskin
arastirmalar, okul 6ncesi siniflarinda ¢evresel baski, yazma rutinleri ve yazma materyallerinin
yayginlig1 gibi fiziksel cevresel desteklerin 6nemli oldugunu gostermektedir (Bingham, Quinn
ve Gerde, 2017; Gerde, Bingham ve Wasik, 2017). Ogretmenler dergi, hikaye kitabi, reklam
panolari, gazete gibi materyalleri sinifinda bulundurarak ve c¢ocuklarin dikkatlerini bu
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materyallere ¢ekerek onlarin yaziy1 farketmelerini saglar. Bu sayede c¢ocuklar okumay1
bilmeseler de yazi ile konusma dilleri arasindaki iliskiyi anlamaya baslar ve bu iki dilin okuma
ile olan iligkisini de kesfeder (Altinkaynak, 2019). Bu baglamda ¢ocuklarin yazi farkindaligi
becerilerini gelistiren en 6nemli yontemlerden biri, yazi yoniinden zenginlestirilmis ortamlar
oldugu goriilmektedir. Ev ortamn ve okul da dahil olmak iizere ¢ocugun bulundugu ortamlarin
ozellikleri, yaz1 bilgilerinin gelisimini dogrudan etkilemektedir (Bay, Cetin, Hartman, 2013, 5.365;
Cetin, 2019, s.32). Nitelikli bir sinif ortami ¢ocuklar1 her alanda gelistirebilecegi gibi ¢cocugun,
okuma yazma becerileri alaninda da gelisimini saglayacaktir. Ogretmenler yazili uyaranlar ile sinif
ortamini zenginlestirerek cocuklarin yazi farkindaligi becerilerinin gelisimini destekleyebilirler. Siif
alaninda yaz1 merkezi, kitap merkezi olusturulmali ve merkezlerde renkli kagitlar, renkli kalemler,
alfabe Kkartlari, yazi tahtasi, tahta kalemi, harf kaliplar, g¢esitli kitaplar vb. materyaller
bulundurulmalidir (Canibey, 2022, s.14). Cocuklarin yaz1 farkindaligi becerilerini gelistiren bir
diger etkili olan yontem ise yetiskin-cocuk katilml kitap okumadir. Yazi1 kavramlarina dair
yetiskinlerin ¢ocuklara kitap okuma deneyimlerinin, ¢ocuklarin yazi kavramlarina iliskin
bilgilerini ve dolayisiyla yazi farkindalig1 becerilerini arttirdig: belirtilmistir (Pullen ve Justice,
2003, s5.89). Bu baglamda kitap okuma deneyimleriyle iyi bir yazi farkindaligr becerisi
kazanmis olan ¢ocugun yazilarin okunabildigini anlamasi, kitaplarin 6n ve arka taraflarinin
oldugu, kitaptaki sayfalarin basi ve sonunun oldugunu, sayfalarin 6nden arkaya dogru
ilerledigini ve tek seferde bir sayfa cevrildigini, sagdan 6nce soldaki sayfadan baslayarak
okundugunu, sol iist kisimdan baslayarak okumanin yapildigin1 kavramasi, kitabi dogru
tutmasi gibi becerileri gerceklestirmesi beklenmektedir (Erdogan, 2017, s.118).

Yetiskin-cocuk katilimli kitap okuma icin cocuklarin ¢cevresel yaz1 farkindaliklarinin ve alfabe
bilgilerinin gelistirilmesi gerekmektedir. Ayrica dikkat c¢ekici 06zelliklere sahip yaz ile
donatilmis kitaplarla yapilan okumalarin da, ¢ocugun etkinlige katilimini arttirdigi
belirtilmistir. Kullanilan kitaplar biiylik yazi, kisaltilmis metin ve 6ykiiniin konusuna uygun
gorsel metinler icermelidir. Ciinkii bu 6zellikteki kitaplar okunurken c¢ocuklar, éykiiye daha
cok gorsel olarak eslik etme egilimdedirler (Pullen ve Justice, 2003, s. 92).

Cocuklarin yazi farkindalig1 becerilerini gelistirmeye yonelik yaz1 yoniinden zenginlestirilmis
oyunlar da oldukga etkilidir ve bu baglamda 6zellikle dramatik oyunlar ele alinabilir. Okul
oncesi donemde ¢ocuklar, sik sik dramatik oyunlara dayanan etkilesimlerde bulunmaktadir.
Okuma yazma becerilerinin ¢ocuk oyunlar1 igerisine dahil edilmesinin, cocuklarin yazi
farkindalhigl becerilerini arttirdig: belirtilmistir. Cocuklarin oyunlarina entegre edilecek olan
bina etiketleri (6rnegin; okul, market, postane gibi), kalem, kagit, kitap gibi yazi arac¢ gerecleri
gittikce arttirilarak ¢ocuklarin oyunlarina dahil edilmelidir (Pullen ve Justice, 2003, s.93). 2-4
yasa gelindiginde, kalemi olgun bir sekilde tutma konusunda becerikli olsalar da ¢izim yaparken tam
adapte olamazlar ve zorlandiklar1 goriiliir (Bee ve Body, 2009, $.37). Bu baglamda okul 6ncesi
kurumlarinda c¢ocuklarin okuma-yazma becerilerini ve yazi1 farkindaliklarim1 desteklemek
amaciyla, erken ¢ocukluk yillarinda okumanin temellerinden olan yazi kavramlarnyla ilgili
calismalara yer verilmelidir (Bay, 2008, s.11; Bay, 2014, s.999; Giileg, 2008, s.2). ilgili
arastirmalar incelendiginde okul 6ncesi egitimde okuma-yazma calismalarina yer verildigi
fakat yaz farkindaligina yonelik arastirmalarin yetersiz oldugu belirlenmistir. Bu baglamda
yapilan arastirma okul dncesi egitimde yaz1 farkindaligi alaninda 6nem arz etmektedir.

Arastirmanin Amaci

Arastirmanin genel amaci; okul 6ncesi egitimde yazi farkindalifina yonelik 6gretmenlerin
sinifta yaptiklari ¢alismalarin incelenmesidir. Bu genel amag¢ dogrultusunda asagidaki alt amag
sorular1 belirlenmistir.

1. Okul o6ncesi egitimde yaz1 farkindaligina yonelik siniflarda bulunan mevcut materyaller
nelerdir?
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2. Okul Oncesi 6gretmenlerinin, giinliik egitim akisi ve aylik egitim planlarinda yer verdikleri
yazi farkindaligi ¢alismalarinin 6zellikleri nelerdir?

3. Okul oOncesi oOgretmenlerinin siniflarinda uyguladiklar1 yaz1 farkindaligina yonelik
etkinliklerin 6zellikleri (Etkinligin planlanma siklig, etkinlik tiirii, etkinlik planlamada tercih
edilen kazanim-gostergeler) nelerdir?

4. Okul 6ncesi egitimde cocuklara yazi farkindaliginin kazandirilmasina yonelik 6gretmenlerin
gortsleri nelerdir?

5. Okul 6ncesi donemde ¢ocuklarda yazi farkindaliginin gelistirilmesine yonelik 6gretmenlerin
oOnerileri nelerdir?

YONTEM
Arastirmanin Yontemi

Yapilan arastirmada, okul oOncesi egitimde yazi farkindaligina yonelik uygulamalarin
incelenmesi amaciyla nitel arastirma yontemi kullanilmistir. Nitel arastirma yontemi, goriisme
ve yazili dokiimanlarin analizi gibi ¢esitli veri toplama yontemlerini kullanarak, arastirmaya
dahil olan kisilerin deneyimleri ve algilar1 tizerine yapilir ve olaylarin kendi dogal ortamlarinda
biitiinciil ve betimsel gercekcei bir yapida ortaya konulabilmesine yonelik yapilan arastirmalar
olarak tanimlanmaktadir (Yildirnrm ve Simsek, 2013, s.41). Arastirmada okul Oncesi
O0gretmenlerinin yazi farkindaligina yonelik calismalari, onlarin deneyimlerini dikkate alarak
betimsel olarak ortaya konulmaya calisilmistir. Ayrica bu arastirmada nitel arastirma
desenlerinden durum ¢alismasi deseni kullanilmistir. Nitel ¢alisma desenlerinden olan durum
¢alismasi Yildirim ve Simsek’ e (2013) gore bir ya da birkac durumun biitiinctl bir yaklasimla
derinlemesine arastirilarak yapilmasidir. Bu baglamda yapilan arastirmada da nitel veri
toplama yontemlerinden dokiiman incelemesi, goriisme ve gozlem yontemleri kullanilarak
okul Oncesi egitimde yazi farkindaligina yonelik 6gretmen uygulamalarinin biitiincil ve
derinlemesine ortaya konulmaya calisiimistir.

Katilimcilar

Mevcut arastirmanin katilimcilarim1 Eskisehir ili merkez ilgelerinde bulunan bir bagimsiz
anaokulu ve bir ilkokul bilinyesinde altis1 sabah, altis1 6glen gruplarinda gorev yapmakta olan
12 okul oncesi Ogretmeni ve oOgretmenlerin gorev yaptigr alti sinif olusturmaktadir.
Arastirmada okullar, amach 6rneklem yontemlerinden kolay ulasilabilir durum 6rneklemine
gore belirlenmistir. Mevcut okullardaki siniflarin belirlenmesinde ise dlciit 6rneklem yontemi
kullanilmigtir. Olgiit 6rnekleme ile arastirmacilar tarafindan élgiite gore belirlenir ve bu sekilde
arastirmanin katilimcilar bir 6l¢iite baglanir (Yildirim ve Simsek, 2013, s.140) Arastirmada
belirlenen okullarda gorev yapan 6gretmenlerin 5 yas grubu 6gretmeni olmasi 6lgiit olarak
belirlenmis ve bu 6gretmenlerin ¢alistiklari siniflar ¢alisma kapsamina alinmistir.

Arastirmaya 12 okul oOncesi o6gretmeni gonillillik esasina dayali olarak katilmistir.
Arastirmaya katilan 6gretmenlerin tamami kadindir. Arastirmaya katilan 6gretmenlerin diger
demografik bilgileri asagida verilmistir.
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Tablo 1. Katilimcilarin Demografik Ozellikleri

Ozellikler N %
Cinsiyet Kadin 12 100
Yas 25-29 1 8
30-34 3 25
35-39 4 33
40+ 4 33
Mesleki Deneyim 0-5y1l 1 8
6-10 y1l 1 8
10 y1l ve iistii 10 83
Mezun Olunan Okul Tiirii Acik Ogretim 5 42
Orgiin Ogretim 7 58
Lisans 11 92
Calisilan Okul Tiri lIkégretim Okulu 6 50
Bagimsiz Anaokulu 6 50

Ogretmenlerin yas grubu %33 oraninda 40 yas ve lizerinde, %33 oraninda 35-39 yas
araliginda, %25 oraninda 30-34 yas aralifinda ve %8 oraninda 25-29 yas araligindadir.
Ogretmenlerin mesleki deneyimleri %83 oraninda 10 yil ve iizeri, %8 oranminda 0-5 yil
araliginda ve %8 oraninda 6-10 yil arahgindadir. Ogretmenlerin tamami lisans mezunudur.
Ogretmenlerin mezun olduklar1 okul tiirii %58 oraninda 6érgiin 6gretim, %42 oraninda agik
ogretimdir. Arastirmaya katilan 6gretmenlerin siniflarinda bulunan g¢ocuklarin; tiimii 5 yas
grubunda ve sinif mevcudu 16 ve ilizeridir. Arastirmaya katilan 6gretmenlerin tamami yarim
glin calismaktadir ve yanlarinda ¢alisan yardimci personel bulunmamaktadir.

Verilerin Toplanmasi

Arastirmada nitel arastirma veri toplama yontemlerinden gézlem, gériisme ve dokiiman analizi
yontemleri kullanilmistir. Siniflarin yaz1 farkindaligina yonelik diizeninin ve materyallerinin
belirlenmesinde gozlem, 6gretmenlerin hazirladiklar1 planlarin incelenmesinde dokiiman
analizi ve 6gretmenlerin yazi farkindaligina yonelik goriislerinin belirlenmesinde goriisme
yontemi kullanilmistir. Siniflarin yazi farkindaligina yoénelik sahip oldugu 6zelliklerin
belirlenmesinde gozlem yapilmis ve arastirmacilar tarafindan gelistirilen gézlem formu
kullanilmigtir. Ogretmenlerin Ekim, Kasim, Aralik ve Ocak aylar1 olmak iizere giinliik egitim
akis1 ve aylik egitim planlari alinmis ve yazi farkindaligina yonelik yapilan calismalar dokiiman
olarak incelenmistir. Ogretmenlerin yaz1 farkindaligina yonelik goriis ve onerileri, yiiz yiize
goriismeler yapilarak alinmistir

Arastirmada gozlemler alti sinifta simiflar bosken tek tek gezilerek yapilmistir. Siniflarda tiim
merkezler ile siniftaki sinif depo alanlari, dolap igleri gézden gecirilmis ve iki arastirmaci
tarafindan hazirlanan goézlem kontrol listesine ayr1 ayr1 kodlamalar yapilmis, sonrasinda
kodlamalar karsilastirilarak uzlagsmaya varilmis ve son hali verilmistir.

Dokiiman incelemesi nitel arastirmalarda gozlem ve goriismenin miimkiin olmadigl
durumlarda ya da arastirmanin gecerliligini arttirmak maksadiyla yapilan, amaclanan olgular
konusunda bilgi veren materyallerin incelenmesidir (Yildinm ve Simsek, 2013. s.217). Bu
arastirmada, 12 okul dncesi 6gretmeninin siniflarinin yazi farkindalhigina yonelik Ekim, Kasim,
Aralik ve Ocak aylarinda yapilan aylik ve glnlik planlari dokiiman olarak belirlenmis ve
incelenmistir. Ogretmenlerin planlar1 arastirmacilar tarafindan yazi farkindaligina yonelik
kazanim ve gostergeler acisindan incelenmis ve sonrasinda kodlama yapilarak tek bir forma
donistirilmistir.

Gorlisme bireyler arasinda 6nceden belirlenmis bir konuda belli bir amag¢ dogrultusunda soru
sorma ve sorulan bu sorulari cevaplamaya yonelik etkilesime dayali bir iletisim siirecidir
(Stewart ve Cash, 1985. akt Yildirim ve Simsek, 2013. s.147). Bu arastirmada ilkokul
biinyesinde calisan 6 6gretmen ve anaokulu biinyesinde calisan 6 6gretmen olmak {izere
toplam 12 6gretmenle ile yazi farkindalifina yonelik ¢alismalarin ortaya konmasi icin gériisme
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yapilmistir. Alt amag sorular1 dogrultusunda yari yapilandirilmis goriisme formu olusturulmus
ve okul Oncesi egitim alaninda tliniversite biinyesinde calismakta olan {i¢ alan uzmanindan
goris alinarak dizenlemeler yapildiktan sonra goriismeler yiiz ylize gerceklestirilmistir. Okul
oncesi 6gretmenlerine alt1 goriisme sorusu sorulmus, gorismeler yaklasik 30 dakika silirmiis
ve goriisme sonrasinda elde edilen verilerin dokiiman haline getirilmistir.

Verilerin Analizi

Bu arastirmada goriisme formu ile elde edilen veriler nitel veri analizi yontemlerinden olan
betimsel ve icerik analiz teknigi ile analiz edilmistir. Betimsel analizde ulasilan veriler, 6nceden
belirlenmis olan temalara goére yorumlanir. Bu analiz tiiriiniin amaci okuyucuya, ulasilan
bulgular1 yorumlanmis ve 6zetlenmis bir sekilde vermektir. Betimsel analizin sinir olusturma,
tematik sinira gore verilerin kaydedilmesi, bulgularin igeriginin belirlenmesi ve bulgularin
yorumlanmasi olmak lizere dort asamasi vardir. Sinir olusturma asamasinda arastirma
sorularindan yola ¢ikilarak veri analizine yonelik bir sinir olusturulur. Tematik sinira gore
verilerin kaydedilmesi asamasinda oncesinde belirlenen sinira uygun olarak veriler
diizenlenir. Bulgularin tanimlanmasi asamasinda veriler tanimlanarak alintilar ile desteklenir.
Bulgularin yorumlanmasi asamasinda ise bulgular arasindaki neden-sonug iliskisi ortaya
konulup aciklanir. Icerik analizinde ise ulasilan veriler; verilerin kodlanmasi, temalarin
olusturulmasi, kodlarinin ve temalarinin diizene alinmasi, bulgularin tanimlanmasi1 ve
bulgularin yorumlanmasi asamalar1 vardir (Yildirim ve Simsek, 2013, s.259-272). Yapilan
arastirmada betimsel analizde veriler diizenlenmis, temalar altinda dogrudan alintilara yer
verilerek yorumlanmistir. Icerik analizinde ise veriler kodlanmis, temalar olusturulmus ve
diizenlenmis, en son asamada ise bulgular tanimlanip yorumlanmistir.

Gecerlik ve Giivenirlik

Nitel arastirma yontemleri konusunda uzman olan ve arastirma konusu hakkinda bilgiye sahip
olan Kkisilerden arastirmanin incelenmesinin istenmesi arastirmacinin inandiriciligini
arttiracaktir (Yildirnm ve Simsek, 2013, s.302). Arastirmanin i¢ gegerligini (inandiriciligini)
artirmak icin ilgili alanyazin dogrultusunda konu ile ilgili kuramsal g¢erceve olusturularak
goriisme formu gelistirlmistir. Gelistirlen yar1 yapilandirilmis goriisme formunun kapsam
gecerligi icin okul Oncesi egitim alaninda uzmanolan ii¢ akademisyenin gorisleri alinmistir.
Uzmanlarin gorisleri ve onerileri dogrultusunda goriisme formuna son sekli verilmis ve
diizenlenmistir. Gorlismeler, 6nceden randevu alinan saatlerde katilimcilarla yiiz ytze
gerceklestirilmistir ve goriisme stresince hicbir sekilde yonlendirici davranilmamistir.
Arastirmanin dis gecerligini (aktarilabilirligini) artirmak i¢in arastirma siireci ve bu siirecte
yapilanlar ayrintili bir sekilde aciklanmis, alanyazinda okul dncesi egitimde yazi farklindalig
ile ilgili yapilan arastirmalarla yorumlanmasi yapilmistir. Arastirmada katilimcilarin adlar ve
diger kisisel bilgileri gizli tutulmustur.

Arastirmanin i¢ giivenirligini (tutarligl) saglayabilmek icin verilerin biitiin katilimcilardan ayni
sekilde toplanabilmesi i¢in yar1 yapilandirilmis goriisme formu olusturulmus, hazirlanan
sorular katilimcilara ayni sira ile sorulmus ve goriismeler kayit altina alinmistir. Elde edilen
veriler dokiiman haline getirilmis ve tutarh bir sekilde kodlanmistir. Giivenirligi saglamada
onemli Olciitlerden biri de katilimci kontroliidiir. Arastirmanin dis giivenirliginin (teyid
edilebilirlik) saglanmasi i¢in katilimcilarin isimleri gizli tutulmustur, arastirma icin gerekli olan
bilgiler verilmistir. Kuramsal ¢ergeve ve arastirmanin siireci ayrintili bicimde sunulmustur.

Nitel arastirmalar veri toplama konusunda giigliidiir ve zengin veri kaynaklarina ulasimi saglar
fakat bu arastirma siirecinde arastirmacilar verilerden farkli sonuglara ulasabilir. Bu durum
yanlis anlasilmalardan ve 6znel diisiincelerden kaynaklanabilir. Bundan dolay:1 katilimcilarin
teyidi ulasilan sonuglarda gercegi temsil etmede basarili olacaktir. Arastirmacinin ulastig
verilerin veri kaynaklari tarafindan teyit edilmesinde yarar vardir (Yildirim ve Simsek, 2013,
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s.302). Arastirmada, elde edilen veriler katilimcilara kontrol i¢in sunulmus ve katilimc teyidi
saglanmistir.

BULGULAR

Bu boéliimde gozlem ve gorlismelerden elde edilen bulgular alt amag¢ sorular1 dogrultusunda
verilmigtir.

Okul Oncesi Egitimde Yazi Farkindaligina Yénelik Siniflarda Bulunan Mevcut Materyaller

Arastirmada alt1 okul 6ncesi egitim sinifinda yaz1 farkindaligina yonelik gézlemler yapilmis ve
gozlemler sonucunda siniflarda yazi farkindaligina yonelik bulunan materyaller Tablo 1'de
verilmigtir.

Tablo 2. Okul Oncesi Siniflarda Bulunan Yaz1 Farkindaligina Yénelik Materyaller (N=6)

Materyal Cesidi f %

Yazi Tahtasi 6 100
Kalemler (kursun ve gazli) 6 100
Boyalar (kuru boya kalemleri, pastel boyalar, sulu boyalar) 6 100
Cesitli kitaplar 6 100
(kumas kitap, hareketli kitap, ti¢ boyutlu kitap, resimli kitap, hikaye kitabi, bilim kitabi)

Kagit Cesitleri (renkli fon kartonlar: ve A4 kagitlar) 6 100
Yazi igeren cesitli afisler 6 100
Bilgisayar 6 100
Saat 6 100
Yazili Dolap Etiketleri 4 67

Brogsiirler/dergiler 4 67

Sinifin Alanlarina Yénelik Yazili Etiketler 4 67

Cetvel 4 67

Bilmece kitap ve kartlari 4 67

Yazili materyal etiketleri 3 50

Yazi igeren nesne kartlari 3 50

Defter 2 33

Yapiskanl kagitlar 2 33

Resimli kartlar 2 33

Ansiklopediler 2 33

Harf panosu 1 17

Miknastish harfler 1 17

Harflibul-tak oyuncagi 1 17

Tablo 2'de gorildiigii gibi okul 6ncesi siniflarin tamaminda yaz1 tahtasi, kalemler (kursun ve
gazl), boyalar (kuru boya kalemleri, pastel boyalar, sulu boyalar), cesitli kitaplar (kumas kitap,
hareketli kitap, ti¢ boyutlu kitap, resimli kitap, hikaye kitaby, bilim kitabi), kagit cesitleri (renkli
fon kartonlar1 ve A4 kagitlari), yazi iceren cesitli afisler, bilgisayar ve saat materyallerinin yer
aldig1 gorulmiistir. Okul dncesi siniflardan sadece birinde harf panosu, miknatish harfler ve
harfli bul-tak oyuncaginin yer aldigi gézlenmistir. Ayrica siniflarda gézlemlenen materyallerin
disinda alan yazinda yer aldigi icin gézlem kontrol listesinde de yer verilen rulo kraft kagitlar,
atlaslar, gazeteler, restoran meniileri, telefon rehberi, mektup zarflar1 ve posta kutusu gibi
materyallerle karsilasilmamistir.

Okul 6ncesi siniflarinda yazi farkindaligina yonelik materyallerin uygunluk durumu ve sinif ici
diizenlemelerine yonelik gozlem sonuglar1 da Tablo 3’te verilmistir.
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Tablo 3. Okul Oncesi Siniflarda Bulunan Yazi Farkindaligina Yonelik Materyaller ve
Diizenlemeler (N=6)

Materyaller ve Sinif i¢i Diizenlemeler Yeterli  Yetersiz Yok

N % N % N %
Materyallerin ¢ocuklarin kullanimina uygunlugu (yas ve gelisimler ozellikleri 6 100 - - - -

acisindan)

Yazi tahtasinin ¢ocuklarin géz hizasina ve kullanimina uygunlugu 6 100 - -
Materyallerde yazili etiketlerin bulunmasi 4 67 2 33 - -
Materyallerin ¢ocuklarin ulagimina uygunlugu (boyuna uygun ve kapaksiz agitk - 6 100
dolaplarda)

Materyallerin siniftaki ¢ocuk sayisina uygunlugu - - 6 100 - -
Sinif panolarinin ¢ocuklarin géz hizasina ve kullanimina uygunlugu - - 6 100 - -
Yazma etkinliklerinin yapilabilecegi alanin/merkezin bulunmasi - - 2 33 4 67

Tablo 3'te sinmiflardaki yazi farkindaligi materyallerinin uygunluguna ve yazi farkindaligina
yonelik diizenlemelere bakildiginda materyallerin ¢ocuklarin yas ve gelisim oOzelliklerine
uygunlugu ve yazi tahtasinin ¢ocuklarin géz hizasina ve kullanimina uygunlugunun siniflarin
tamaminda yeterli diizeyde oldugu gézlenmistir. Materyallerde yazili etiketlerin bulunmasina
yonelik dort sinif yeterli diizeyde gozlenirken, iki sinifin ise yetersiz diizeyde oldugu
belirlenmistir. Siniflarin tamaminda bulunan materyallerin ¢ocuk sayisina uygunlugunun ve
siif panolarinin ¢ocuklarin géz hizasina ve kullanimina uygunlugunun ise yetersiz oldugu
gbzlenmistir. Siifta yazma etkinliklerinin yapilabilecegi bir alan ya da merkezin bulunmasina
yonelik yapilan gozlemde iki sinifta yetersiz de olsa bir alan olmasina ragmen, dort sinifta
boyle bir alanin yer almadig1 gorilmustiir.

Okul Oncesi Ogretmenlerinin, Yazi Farkindahgi Calismalarina Giinliik Egitim Akist ve Aylik
Egitim Planinda Yer Verme Durumu

Alt1 sinifta gérev yapan 12 okul 6ncesi 6gretmeninin Ekim, Kasim, Aralik ve Ocak aylarindaki
glnliik egitim akis1 ve aylik egitim planlar1 dokiiman halinde incelenmis ve 6gretmenlerin
hazir plan kullandiklar tespit edilmis olup, planlarinda yazi farkindaligina yonelik yapmis
olduklar etkinliklerin belirlenen aylara gore dagilimi asagidaki tabloda verilmistir.

Tablo 4. Okul Oncesi Ogretmenlerinin Yazi Farkindalgina Yénelik Etkinliklerinin Aylara Goére
Dagilimi (N=12)

Aylar Etkinlik Sayis1 Ogretmenler
N %

Ekim

5-9 etkinlik 12 100
Kasim

1-4 etkinlik 3 25

5-9 etkinlik 9 75
Aralik

5-9 etkinlik 6 50

10+ etkinlik 6 50
Ocak

1-4 etkinlik 12 100

Tablo 4 incelendiginde Ekim ayinda oOgretmenlerin tamaminin 5-9 aralifinda etkinlik
diizenledigi gorilmektedir. Ogretmenlerin %75’ Kasim ayinda 5-9 araliginda etkinlik
diizenlerken, %25'i ise 1-4 aralifinda etkinlik dizenlemislerdir. Aralik ayinda 6gretmenlerin
%50’si 5-9 araliginda etkinlik diizenlerken %50’sinin 10 ve iizeri etkinlik diizenledigi
belirlenmistir. Ocak ayinda ise 6gretmenlerin tamaminin 1-4 araliginda etkinlik diizenledigi
goriilmistir. Aylara gore dagilimda en ¢ok etkinligin Aralik ayinda (5-9 etkinlik, 10 + etkinlik)
yapildigy, en az etkinligin ise Ocak ayinda (1-4 etkinlik) yapildigi belirlenmistir.
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Dort aylik bir siirecte 12 6gretmenin okuma yazmaya hazirlik etkinligi kapsaminda toplamda
294 yaz farkindalig etkinligi gerceklestirdigi gortlmiistiir. Yapilan etkinlikler tiiriine gore
incelenmis ve etkinliklerin tiirlerine gére dagilimlari Tablo 5’te verilmistir.

Tablo 5. Okul Oncesi Ogretmenlerinin Giinliik Planlarinda Yaz1 Farkindaligina Yonelik Tercih
Ettikleri Etkinlik Tirleri (N=294)

Etkinlik Tiirii F %
Biitlinlestirilmis 258 88
Biiytlik Grup(Tek etkinlik) 33 11
Bireysel 3 1
Toplam 294 100

Tablo 5’te goriildiigii gibi etkinlik tiirlerinden en ¢ok tercih edilen etkinlik tiriiniin %88
oraninda biitiinlestirilmis etkinlik oldugu belirlenmistir. En az tercih edilen etkinlik tiirtiniin
ise %1 ile bireysel etkinlik oldugu goriilmiistiir. Etkinlik tiirleri arasinda yer alan kii¢iik gurup
etkinligine ise hi¢ yer verilmedigi gorilmiistr.

Okul 6ncesi 6gretmenlerinin dort aylik egitim siirecinde giinliik planlarinda yazi farkindalhigina
yonelik uyguladiklar1 294 etkinlikte, okul 6ncesi egitim programinda ¢ocuklara kazandirilmasi
hedeflenen 20 kazanima yer verdigi belirlenmistir. Etkinliklerde okul oncesi egitim
programinda yer alan kazanimlar ve kazanimlara yer verilme siklig1 asagidaki tabloda
verilmistir.

Tablo 6. Okul Oncesi Ogretmenlerinin Yaz1 Farkindaligina Yonelik Uyguladiklar Etkinliklerde
Yer Verilen Kazanimlar (N=294)

Tercih Edilen Kazanimlar f %
MG: K4: Kii¢iik kas kullanimi gerektiren hareketleri yapar. 114 39
BG: K1: Nesne/durum/olaya dikkatini verir. 78 27
BG: K2: Nesne/durum/olayla ilgili tahminde bulunur. 72 24
BG: K14: Nesnelerle oriintii olusturur. 72 24
DG: K6: Sozciik dagarcigini gelistirir. 72 24
BG: K6: Nesne ya da varliklar: dzelliklerine gore eslestirir. 66 22
DG: K8: Dinledikleri/izlediklerini ¢esitli yollarla ifade eder. 60 20
DG: K7: Dinledikleri/izlediklerinin anlamini kavrar. 60 20
DG: K6: Sozciik dagarcigini gelistirir. 48 16
DG: K10: Gorsel materyalleri okur. 48 16
DG: K12: Yazi farkindaligi gosterir. 48 16
BG: K8: Nesne ya da varliklarin 6zelliklerini karsilastirir. 36 12
BG: K10: Mekanda konumla ilgili yénergeleri uygular. 24 8
BG: K15: Parga-biitiin iligkisini kavrar. 24 8
BG: K18: Zamanla ilgili kavramlari agiklar. 24 8
BG: K19: Problem durumlarina ¢éziim tretir. 24 8
BG: K5: Nesne ya da varliklar1 gézlemler. 12 4
BG: K13: Giinliik yasamda kullanilan sembolleri tanir. 12 4
DG: K2: Sesini uygun kullanir. 12 4
DG: K11: Okuma farkindaligi gosterir. 12 4

Tablo 6 incelendiginde en ¢ok yer verilen kazanim %39 orani ile “MG: K4 Kiiciik kas kullanimi
gerektiren hareketleri yapar” olarak tespit edilirken en az tercih edilen kazanimlar ise %4 orani
ile “BG: K5 Nesne ya da varliklart gozlemler”, “BG: K13 Glinliik yasamda kullanilan sembolleri
tanir”, “DG: K2 Sesini uygun kullanir”, “DG: K11 Okuma farkindaligi gésterir’ kazanimlari olarak
belirlenmistir.

Okul Oncesi Ogretmenlerinin Yaz1 Farkindaligina Yénelik Uyguladiklar1 Etkinliklerin
Ozelliklerine Yénelik Gériisleri (Etkinlik Tiirii, Kazandirilmas: Hedeflenen Beceriler,
Etkinlik Siirecinde Tercih Edilen Materyaller, Etkinlik Planlamada Tercih Edilen Kazanim
Gostergeler)
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Okul oOncesi Ogretmenlerinin yazi farkindaligina yonelik yapmis olduklar etkinliklerin
ozeliklerini belirlemek amaciyla 6gretmenlerle goriismeler yapilmis ve goriismeler sonrasinda
yapilan etkinliklerin 6zellikleri Tablo 7, Tablo 8 ve Tablo 9’da verilmistir.

Asagidaki tabloda okul 6ncesi 6gretmenlerinin yazi farkindalifina yoénelik etkinliklerinde
tercih ettikleri etkinlik tiirleri verilmistir.

Tablo 7. Okul Oncesi Ogretmenlerinin Yazi1 Farkindahiina Yénelik Etkinliklerinde Tercih
Ettikleri Etkinlik Ttrleri (N=12)

Etkinlik Tiri f %
Biiyiik grup (Tek Etkinlik) 9 75
Biitlinlestirilmis 7 58
Bireysel 4 33
Kiiciik grup 2 17

Tablo 7’de goriildiigl gibi okul 6ncesi 6gretmenleri tarafindan siniflarda en ¢ok tercih edilen
etkinlik tiiri biiylik grup etkinligi (tek etkinlik) (%75), en az tercih edilen etkinlik tiirii ise
kiigiikk grup etkinligi (%17) olarak ifade edilmistir. Asagida baz1 6gretmenlerin dogrudan
gorilslerine yer verilmistir.

07: “Okuldaki diger 6gretmenlerle ortak hazir plan kullaniyoruz fakat ben planlari kendime gére
uyarlyorum. Her a¢idan. Planda biitiinlestirilmis etkinlik yer aliyor olabilir ama ben genelde o
etkinlikleri biiyiik grup etkinligi olarak yapiyorum. (iinkii siniflar kalabalik ve zaman kisitl.
Bundan dolay biiyiik grup etkinliklerinde daha ¢cok verim altyorum”

08: “Yazi farkindalgi etkinliklerinde biitiinlestirilmis etkinlik planladigim zaman daha ¢ok
cocuklarin dikkatini ¢ekiyor. Ben de biitiinlestirilmis etkinlik planliyorum.”

Ogretmenlerin ifadelerinde de goriildiigii gibi farkli nedenlere bagl olarak yaz farkindalifina
yonelik etkinliklerin ¢cogunlukla biiyiik grup ve biitlinlestirilmis etkinlikler olarak uygulandigi
goriilmektedir.

Tablo 7’de okul oncesi 6gretmenlerinin yazi farkindaligina yonelik yaptiklar etkinliklerde
cocuklara kazandirmay1 hedefledikleri becerilere yonelik ortaya ¢ikan temalar verilmigtir.

Tablo 8. Okul Oncesi Ogretmenlerinin Yazi Farkindalifina Yonelik Etkinliklerde Kazandirilmay:
Hedefledigi Beceriler (N=12)

Temalar f %
Kalem tutma becerisi 9 75
Ses tanima 7 58
Ayni sesle baslayan ve biten sozciikler liretme 4 33
Cizgi cizme 3 25
Gorsel alg1 2 17

Tablo 8'de goriildigii gibi okul Oncesi Ogretmenleri tarafindan en fazla kazandirilmasi
hedeflenen beceri kalem tutma becerisi (%75) olarak goriiliirken en diisiik oranda ise gorsel
alg1 becerisi (%17) ifade edilmistir. Goriismelerde sadece bir 6gretmenin yaz1 yazma, grup
icinde kendini ifade etme, dinlediklerini anlama ve kendi 06zelliklerini tanima becerilerini
kazandirmay1 hedefledigini ifade ettigi goriilmiistiir. Asagida bazi 6gretmenlerin gorisleri
verilmistir.

O1: “Aymi sesle baslayan ve biten sézciikler tiretme becerisi bu etkinliklerde eglenceli oluyor ve
stk¢a kullantyorum.”

02: “Yaz1 farkindalig etkinliklerinde hedefledigim en énemli becerilerden birisi ¢ocugun grup
icerisinde kendini ifade etmesi. Mesela etkinliklerde yazdiklarini sinif icinde okuyormugs gibi
yaparak bunu ¢ok giizel yapiyor.” (“Yazdiklarin1” ifadesi ile sinifta cocugun karalamalan ifade
edilmistir.)
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08: “Bu tiir etkinliklerde en cok kalem tutma becerisi benim icin énemli. Cocuklar da kalemle bir
seyler yazmaya ¢ok meyilli.”

Ifadelerde de goriildiigii gibi o6gretmenler yazi farkindaligina yénelik uyguladiklar
etkinliklerde ses farkindaligi, konusma, kalem tutma gibi becerileri hedefledikleri
goriilmektedir.

Tablo 9’da okul Oncesi 6gretmenlerinin yazi farkindaligina yonelik etkinliklerde kullandiklari
materyaller verilmistir.

Tablo 9. Okul Oncesi Ogretmenlerinin Yazi Farkindaligina Yénelik Etkinliklerde Kullandiklar:
Materyaller (N=12)

Materyaller f %
Kitap 12 100
Atik materyal 9 75
Kalem 9 75
Calisma sayfasi 9 75
Akilli tahta 5 42
Dogal materyal (nohut, fasulye) 4 33
Kagit 4 33
Dil gubugu 3 25
Boncuk 3 25
Klasik yazi1 tahtasi 3 25
Oyun hamuru 2 17

Tablo 9’da okul oOncesi Ogretmenlerin ifadelerinde tamaminin materyal olarak Kkitab
kullandiklari, sonrasinda ise sirasiyla atik materyal, kalem, ¢alisma sayfasi, akilli tahta, dogal
materyal, kagit, dil ¢ubugu, boncuk, klasik yazi tahtasi ve oyun hamuru materyallerini
kullandiklarini belirlenmistir. Bu materyallerin disinda sadece bir 6gretmen ritim malzemeleri,
animasyon, sesli materyal (miizik calar, teyp), sarkiy, ¢izgi film, kiip, plastik/ahsap
¢ubuk, oyuncak, pano materyallerini kullandigini ifade etmistir.

Okul 6ncesi 6gretmenlerinin yazi farkindalig1 etkinliklerinin icerigine yonelik ifadelerinden
ortaya ¢ikan temalar Tablo 10’da verilmistir.

Tablo 10. Okul Oncesi Ogretmenlerinin Yazi1 Farkindahigina Etkinliklerinin icerigi (N=12)

Temalar f %
Sesleri ayirt etme 10 83
isim farkindalig1 cahigmalar (isimlerindeki sesleri farketme ve isimlerini gérsel olarak tanima) 10 83
Seslerden yeni sozclik tiretme 8 67
Ogretmenin sinifta kitap okumasi 8 67
Cizgi calismalari 7 58
Ayni sesle baslayan ve biten sozciikleri sdyleme 7 58
Tahtaya yazi yazma 5 42
Calisma kagitlari 4 33
Parmakla yaz takibi 3 25
Yazili materyaller olusturma 3 25
Ses esleme 3 25
Yazili materyallerin igeriginin tahmin edilmesi 2 17
Yazili materyalleri gésterme 2 17
Yazili materyalleri okuma 2 17

Tablo 10 incelendiginde okul 6ncesi 68retmenleri yazi farkindaligina yonelik etkinliklerde en
fazla tercih ettikleri icerikleri “sesleri ayirt etme” (%83) ve “isim farkindaligi calismalart” (%83)
olarak ifade etmistir. Okul 6ncesi 6gretmenlerinin en az tercih ettigi etkinlik icerikleri ise %17
orani ile “yazili materyallerin iceriginin tahmin edilmesi’, “yazili materyalleri gésterme” ve
“yazili materyalleri okuma” oldugu goriilmiistiir. Belirtilen bu etkinliklerin disinda yine bir
o0gretmenin hecelerden yeni sozciik tiiretme, animasyon ve ¢izgi filmlerde 6grenilen ses ile
tliretilen so6zciikleri bulma ve yazinin yoniinii gésterme iceriklerini ifade etmistir. Asagida bazi
O0gretmenlerin goriislerine yer verilmistir.
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05: “Siniftaki cocuklarin isimlerindeki sesleri ayirt etme oyunu oynuyoruz. Cocuklarin ok ilgisini
cekiyor. Sesleri ayirt etmeyi sadece ¢ocuklarin isimlerinde degil siniftaki tiim nesne isimlerinde de
yapiyoruz.”

03: “Cocuklar isimlerinindeki seslerin farkina varana kadar isim farkindalgi calismalari
yaptyorum. Cocuklar bir stire sonra kendi isimlerini yaziyor hatta arkadaslarinin isimlerini bilip
onlari da yaziyor.”

010: “Cocuklarla sesleri ayirt etmeye yoénelik oyunlar oynuyoruz. Burada ézellikle sarki ile
desteklenen oyunlar c¢ok etkili oluyor. Ornegin hayvanlarla ilgili bir sarki acip hayvan
isimlerindeki harfleri sesleri seslendiriyoruz.”

Katilimcilar goriislerinde belirttikleri gibi yaz1 farkindalhigi etkinliklerinde, sesleri ayirt etme
ve isim farkindaligi calismalari basta olmak tizere gesitli iceriklere yer vermislerdir.

Okul Oncesi Egitimde Cocuklara Yazi1 Farkindahginin Kazandirilmasina Yénelik Okul
Oncesi Ogretmenlerinin Goriisleri

Okul oOncesi egitimde c¢ocuklara yazi farkindaliginin kazandirilmasina yonelik okul oncesi
O0gretmenlerinin goriisleri Tablo 11’de verilmistir.

Tablo 11. Okul Oncesi Ogretmenlerinin Yazi Farkindahgl Kazandirmaya Yénelik Goriisleri

(N=12)
Temalar f %
Yazi farkindalhiginin desteklenmesinin gerekliligi 12 100
Ogretmenin yaptig1 yazi farkindalig1 calismalarinin aileler tarafindan desteklenmesinin énemi 11 92
Programin yeterliligi 6 50
flkokula hazirbulunusluk i¢in yazi farkindaligi calismalarinin énemli oldugu 4 33
Ogretmenin kendini gelistirmesinin gerekliligi 3 25
Programdaki kazanim ve gostergelerin yetersizligi 3 25
Programin esnekliginin yazi farkindaligi calismalarinin ¢esitlendirilmesine olanak saglamasi 3 25
Yazi farkindalig1 calismalarinin oyunlastirilmasi 2 17
Kitap okunmasi 2 17
Program yetersizligi 2 17
Program gelistirilmesinin énemi 2 17
Sinif ortaminin yaz farkindaliginin kazandirilmasina uygun olarak diizenlenmesi 1 12
Programa kitap dahil edilmesi 1 12

Tablo 11 incelendiginde okul oOncesi Ogretmenlerinin tamaminin yazi farkindaliginin
desteklenmesinin gerekliligi goriigiinii belirttikleri belirlenmistir. Ogretmen goriislerinden en
az ifade edilen goriisler ise yaz farkindaligi calismalarinin oyunlastirilmasi (%17), kitap
okunmasi (%17), programin yetersiz olusu (%17), programin gelistirilmesinin énemi (%17)
gorisleridir. Bu goriislerin disinda sinif ortaminin yazi farkindaliginin kazandirilmasina uygun
olarak diizenlenmesi ve programa kitap dahil edilmesinin gerekliligi goriisleri ise sadece bir
0gretmen tarafindan ifade edilmistir. Asagida bazi1 6gretmenlerin goriislerine yer verilmistir.

O1: “Ailelerin, cocuklari okuma yazma erken dégrensin diye aceleleri var ve bu konuda
dgretmenleri sikistiriyorlar. Aileler dgretmenlere baski yapmadan, yapilan yazi farkindaligi
calismalarina destek olmali. Bu destek yazi farkindaligi calismalarinin bagariya ulagsmasi icin cok
6nemli.”

011: “Yaz1 farkindaligini gelistirecek ve cesitlendirecek olan égretmen. Ona biiyiik is diistiyor.
Ogretmenler cocuklarin yazi farkindaligin gelistirecek etkinlikler yapmall.”

05: “Yazi1 farkindalhigini kesinlikle desteklemek gerek. Bence yazi farkindaligi, cocugu ilkokula
hazirlayan en onemli becerilerinden biri. Yazi farkindaligi becerileri okul éncesi donemde
gelismis olan ¢ocugun ilkokula gegtiginde daha basarili olacagina inaniyorum.”
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Katilimcilar yazi farkindaliginin kazandirilmasina yonelik farkl goriisler ifade etmisler ve
cocuklara yazi farkindaligl becerilerinin kazandirilmasini vurgulamislardir.

Okul Oncesi Dénemde Cocuklarda Yazi Farkindahiginin Gelistirilmesine Yénelik
Ogretmenlerin Onerileri

Okul 6ncesi donemde ¢ocuklarda yazi farkindali§inin gelistirilmesine yonelik 6gretmenlerin
onerileri Tablo 12’de verilmistir.

Tablo 12. Okul Oncesi Ogretmenlerinin Yazi Farkindahg Kazandirmaya Yénelik Onerileri

(N=12)

Oneriler f %
Okuma yazma 6gretiminin simif 6gretmenlerine birakilmasi 10 83
Ogretmenin yaptig1 yazi farkindalig calismalarina ailenin destek olmasi 7 58
Ailelerin ¢ocuga harf 6gretmemesi 5 42
Ogretmenin yaz1 farkindaligi cahismalarini desteklemesi 3 25
Okuma yazmanin 6gretilmemesi 3 25
Ogretmenin kendini gelistirmesi 2 17
Programa uygun bir sekilde ilerlenmesi 2 17
Programin gelistirilmesi 2 17
Programa yardimci kitaplarin dahil edilmesi 2 17
Harf 6gretiminin degil ses farkindaligi calismalarinin yapilmasi 1 12
Harf 6gretimi icin velilerin 6gretmene baski yapmamasi 1 12
Okul 6ncesi egitimde branslasma olmasi 1 12
Programa yeni kazanim gosterge eklenmesi 1 12
Etkilesimli kitap okuma yapilmasi 1 12
Defter tutulmamasi 1 12
Hazir olan ¢ocuklara harf yazmanin 6gretilmesi 1 12
Cocuklarda yazi farkindaligi kazandirmaya destek olmak i¢in ailelere egitim verilmesi 1 12
Cocuklara hayali okumalar yaptirilmasi 1 12
Okuma yazma merkezlerinin olusturulmasi 1 12
Yazi farkindaligl calismalarinda gesitli materyaller kullanilmasi 1 12
Siniflarda yazi tahtasi olmasinin gerekliligi 1 12

Tablo 12 incelendiginde 6gretmenlerin ¢ogunlugunun yazi farkindaliginin gelistirilmesine
yonelik en fazla 6ne ¢ikan 6gretmen onerisinin okuma yazma 6gretiminin sinif 6gretmenlerine
birakilmasi (%83) oldugu belirlenmistir. En az ifade edilen Oneriler ise 6gretmenin kendini
gelistirmesi (%17), programa uygun sekilde ilerlenmesi (%17), programin gelistirilmesi (%17)
ve programa yardimci kitaplarin dahil edilmesi (%17) olarak belirlenmistir. Bu onerilerin
disinda Ogretmen oOnerilerinden harf Ogretiminin degil ses farkindaligi ¢alismalarinin
yapilmasi, harf 6gretimi i¢in velilerin 6gretmene baski yapmamasi, okul 6ncesi egitimde
branslasma olmasi, programa yeni kazanim gosterge eklenmesi, etkilesimli kitap okuma
yapilmasi, defter tutulmamasi, hazir olan ¢ocuklara harf yazmanin 6gretilmesi, ¢ocuklarda
yazl farkindaligi kazandirmaya destek olmak icin ailelere egitim verilmesi, cocuklara hayali
okumalar yaptirilmasi, okuma yazma merkezlerinin olusturulmasi, yaz1 farkindalig
calismalarinda cesitli materyaller kullanilmasi, siniflarda yazi tahtasi olmasinin gerekliligi
gorisleri ise bir 6gretmen tarafindan ifade edilmistir. Asagida 6gretmenlerden dogrudan
alintilanan bazi goriislere yer verilmistir:

02: “Okuma yazma isi sinif Ggretmenlerine birakilmall. Biz sadece yazi farkindalig
kazandirmaliyiz.”

07: “Aileler bu konuda cok bilingsiz. Yazi farkindaligi kazandiralim derken cocuklarina okuma
dgretmeye calisiyorlar. O da ¢cok yanlis yontemlerle. Yanlis 6gretileni diizeltmek daha zor oluyor.
Aileler bu konuda egitilip bilinglendirilmeli. Aileler égretmenin yaptigi yazi farkindaligi
calismalarina destek olmall.”
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011: “Harf égretimi ve yazdirmasi kesinlikle okul éncesinde yeri olmayan bir siirec. Cocuklarin
yazi farkindaligi calismalarindan uzaklasmasina bile sebep olabilir. Bu stire¢ sinif égretmenlerine
birakilmali.”

Katilmcilar yazi farkindaligini kazandirmaya yonelik farkli 6nerilerde bulunmuslar, okul
oncesi donemde okuma yazma 6gretiminin yeri olmadigini ve ailelerin yazi1 farkindaligi
strecine dahil edilmesi gerektigini vurgulamislardir.

TARTISMA

Okul oOncesi donemde yazi farkindaligina yonelik Ogretmenlerin smifta yaptiklar
uygulamalarin incelenmesinin amaglandig1 bu arastirmada elde edilen bulgular alan yazin
dogrultusunda tartisilmis ve okul oOncesi 6gretmenlerinin yazi farkindaligina yonelik
uygulamalari, goriis ve 6nerileri belirlenmeye calisiimistir.

Okul Oncesi Egitimde Yazi Farkindaligina Yénelik Siniflarda Bulunan Mevcut Materyaller

Okul oncesi siniflarinda yazi1 farkindaligina yonelik bulundurulan mevcut materyaller
incelendiginde siniflarda en fazla yazi tahtasi, yazi iceren afisler, cesitli kalemler ve kagitlar
oldugu belirlenmistir. Akbaba, Simsek Cetin ve Bay'in (2014) okuma yazmaya hazirlik
calismalarina yonelik 6gretmen goriisleri konulu arastirmalarinda 6gretmenlerle yaptiklari
gorismeler sonucunda, okul dncesi egitim siniflarinda en ¢ok bulunan materyalin yazili gorsel
materyaller oldugunu belirlemislerdir. Deniz ve Coskun (2017) okul dncesi 6gretmelerinin
cocuklarin okuma yazmaya hazirlik becerilerini desteklemeye yonelik uygulamalar1 adli
calismalarinda, 6gretmenlerin siniflarinda en fazla harf, s6zciik ve yazilarin bulundugu gorsel
afislerin ve cesitli kitaplarin cogunlukla yer aldigini belirtmislerdir. Bolat'in (2019) okul dncesi
ogretmenlerinin okuma yazmaya hazirhlk calismalart konusundaki goriisleri adh
arastirmasinda 6gretmenlerle yapilan gériismeler sonucunda okul éncesi egitim siniflarinda en
fazla calisma kagitlari, kalem ve boya gibi materyallerin ¢ogunlukta oldugu sonucuna
ulasilmistir. Altinkaynak (2019) etkilesimli kitap okuma etkinliklerinin ¢ocuklarin sesbilgisi ve
yazi1 farkindalig1 becerilerinin gelisiminde énemli etkileri oldugu tespit edilmistir. Bu baglamda
etkinliklerde kullanilan gorsel yazili materyallerin siniflarda bulunmasi, yaz1 farkindalhigini
gelistirmesi agisindan olumlu olarak degerlendirilmektedir.

Arastirmada okul dncesi egitim siniflarinda en fazla bulunan yazi farkindaligini destekleyen bir
diger materyalin ise cesitli kitaplar oldugu belirlenmistir. Benzer sekilde Kilingar ve
Bayraktar’in (2021) arastirmalarinda okul 6ncesi egitim siniflarinin neredeyse tamaminda en
fazla bulunan materyalin kitaplar oldugu sonucuna ulasmislardir. Ergil ve arkadaslarinin
(2014) da okul 6ncesi 6gretmenlerinin erken okuryazarlik kavramina iliskin bilgileri ve sinif
uygulamalar1 adli arastirmalarinda ¢ocuklarin erken okuryazarlik becerilerini, 6gretmenlerin
her sinifta cesitli kitaplar bulundurarak desteklediklerini belirlemislerdir. Ilgili arastirmalarin
sonuclarinda da goriildiigii gibi 6gretmenlerin sinif icerisinde yazili materyalleri ve yazmada
kullanilan kalem kagit gibi materyalleri cogunlukla kullanmay1 tercih ettikleri sdylenebilir.
I1gili arastirmalarda elde edilen benzer sonuglar aragtirmay1 destekler niteliktedir.

Okul Oncesi simiflarda bulunan yazi farkindaligina yonelik alanlarin ve materyallerin gézlemine
yonelik sonuclar incelendiginde, smif icerisinde yazi farkindaligina yonelik materyallerin
¢ocuklarin istedikleri zaman ulasabilecekleri sekilde (boyuna uygun ve kapaksiz acik
dolaplarda) yerlesimi, sinif icerisinde ¢ocuklarin yazi farkindaligina yoénelik kullanacag arag-
gereclerin siniftaki cocuk mevcuduna gore bulundurulmasi ve sinifta yazi ve gorselin bir arada
kullanildig1 panolarin ¢ocuklarin goz hizasina ve kullanimina uygun sekilde konumlandirilmasi
kriterlerinin tamamen yetersiz oldugu belirlenmistir. Benzer olarak Deretarla Giil ve Bal
(2006) anasmnifi 6gretmenlerinin okuma yazmaya hazirlik ¢alismalarina iliskin kullanilan
materyal ve etkinliklere ¢ocuklarin ilgilerini inceledikleri arastirmalarinda siniflarda yaptiklari
gozlemler sonucunda, yazi farkindaligina yonelik alanlarin ve materyallerin c¢ocuklarin
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mevcuduna uygun olmadigl sonucuna ulasmislar. Roskos, Christie ve Richgels (2003) ise
arastirmalarinda c¢ocuklarin yazi yazma becerilerini desteklemek icin kalem, kagit vb.
materyallerin  onlarin  ulasabilecekleri sekilde ve kullanimlarina uygun olarak
konumlandirilmalar1 gerektigi ve materyallerin sinif mevcuduna uygun olmadigi sonucuna
ulasmislardir. Yapilan arastirmalarda goriildigii gibi simif igerisindeki materyallerin
konumlandirilmasinda ve sinif mevcuduna uygun sayida bulundurulmasinda yetersizlikler
oldugu so6ylenebilir.

Okul Oncesi Ogretmenlerinin, Yazi Farkindaligi Calismalarina Giinliik Egitim Akisi ve Aylik
Egitim Planlarinda Yer Verme Durumu

Arastirma alt amag¢ sorusuna yonelik olarak okul dncesi 6gretmenlerinin yazi farkindalhigi
calismalarina giinliik egitim akis1 ve aylik egitim planlarinda yer verme durumlarini belirlemek
amaciyla planlar incelenmistir. Etkinliklerin yer verme sikliklarina bakildiginda en fazla 10+
etkinligin aralik ayinda uygulandig, diger aylarda ise 5-9 etkinlik seviyesinde kaldig1 ve ocak
ayinda ise 0-4 etkinlige diistiigii saptanmustir. ilgili alanyazin incelendiginde Bay, Altun ve
Simsek Cetin (2014) okuma yazmaya hazirlik ¢alismalarina y6nelik 6gretmen goriisleri adl
calismalarinda, okul 6ncesi 6gretmenlerinin neredeyse her giin okuma yazmaya hazirhik
calismalarina yer verdikleri sonucuna ulasmislardir. Benzer sekilde Bolat (2019) okul 6ncesi
O6gretmenlerinin ¢ogunun, hemen hemen her giin yazi farkindalig1 ve okuma yazmaya yonelik
etkinliklere yer verdiklerini tespit etmistir. Mcginty ve arkadaslar1 (2011) da okul 6ncesi
¢ocuklarinin yazi farkindalig1 becerilerinin gelistirilmesi konulu ¢alismalarinda haftada en az
dort kez uygulanan yazi farkindaligi calismalarinin ¢ocuklarin yazi farkindalhigi becerilerini
gelistirdigi sonucuna ulasmiglardir. Bu baglamda arastirma sonuglarina goére 6gretmenlerin
yazi farkindaligina yonelik etkinliklere yeteri kadar yer vermedikleri diistiniilmektedir. Ayrica
aylik ve giinlik planlar incelendiginde kiiciik grup etkinliklerine hi¢ yer verilmedigi
belirlenmesine ragmen, 6gretmenlerin gortiismelerinde yazi farkindaligi calismalarinda etkinlik
tiiri olarak kiiciik grup etkinliklerine yer verdiklerini ifade ettikleri gorilmistiir. Benzer
sekilde Biiyiiktaskapu Soydan (2019) 6gretmenlerin etkinlik planlarini inceledigi arastirmada
O0gretmenlerin okuma yazmaya hazirlik etkinligini diger etkinlik cesitlerine gére daha az
planladiklarini ortaya koymustur.

Okul 6ncesi 6gretmenlerinin yaz1 farkindaligina yonelik etkinlik planlarinda tercih ettikleri
kazanimlardan, en ¢ok kullanilan kazanimin MG: K4 Kiiciik kas kullanimi gerektiren
hareketleri yapar oldugu belirlenmistir. Alisinanoglu ve Simsek’in (2012) de okuma yazmaya
hazirlik ¢alismalarinin okul oncesi donemdeki ¢ocuklarin yazmaya hazirlik becerilerine
etkisinin inceledikleri ¢alismalarinda okul 6ncesi dénem c¢ocuklarinda yazma becerisinin
fiziksel siireci icinde, kalem tutma, cizgi ¢cizme, el hareketleri ve soldan saga yazma gibi kiiciik
kas kullanimini gerektiren becerilerin yer aldigini belirlemislerdir. Bircan (2019) ise okul
oncesi 6gretmenlerinin okuma-yazma becerisinin gelisimine yonelik rolleri ve uygulamalarinin
incelenmesi adli arastirmasinda, siniflarin tamaminda ¢ocuklara kiigiik kas kullanimi
gerektiren c¢alismalar yaptirildigi sonucuna ulasmistir. Bu baglamda ilgili alan yazin
arastirmay1 destekler niteliktedir.

Arastirmada okul dncesi 6gretmenlerinin planlarinda, programda dogrudan yazi farkindaligina
yonelik olan “DG: K12: Yazi farkindalif1 gosterir” kazanima yeterince yer vermedikleri ve
etkinlik planlari ile uygulamalar arasinda da tam anlamiyla bir tutarhiligin olmadig: tespit
edilmistir. Benzer sekilde Bingham, Quinn ve Gerde (2017) erken ¢ocukluk 6gretmenlerinin
yazma uygulamalarinin inceledikleri arastirmalarinda oOgretmenlerin c¢ocuklarin yazi
kullanimini destekledigini, ancak kullanilan destekleyici stratejilerin kapsaminin ve odaginin
simrli oldugunu tespit etmistir. Ogretmenlerin goriismelerinde ifade ettikleri kazanimlar ile
planlarinda kullandiklar1 kazanim-gostergelerin birbirinden farkli oldugu sonucuna
ulasilmistir. Elde edilen sonuglar, 6gretmenlerin hazir plan kullandiklarini disiindiirmektedir.
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Okul Oncesi Ogretmenlerinin Yazi Farkindaligina Yénelik Yaptiklar1 Etkinliklerin
Ozellikleri

Arastirmada, okul Oncesi Ogretmenlerinin yazi farkindaligina yoénelik yaptiklar etkinlik
ozelliklerini belirlemek i¢in 6gretmenlerle goriisme yapilmis ve 6gretmenlerin aylik ve glinliik
planlar1 incelenmistir. Yazi farkindalig1 etkinliklerin cocuklarin ilgi alanlarina gore diger
etkinliklerle anlamli baglamlarda iliskilendirilmesi gerekmektedir (Bingham, Quinn ve Gerde,
2017, s. 37). Arastirmada 6gretmenlerin bu iliskilendirmeyi etkinlik cesitlerine goére nasil
yaptiklar1 incelenmis; goriismeler ve dokiiman incelemesi sonucunda etkinlik tiirlerine ait
birbirinden farkli sonuglar ortaya cikmistir. Dokiiman incelemelerinde yazi farkindaligina
yonelik en c¢ok tercih edilen etkinlik tiirliniin biitiinlestirilmis etkinlik oldugu goriiliirken,
goriismeler sonucunda tercih edilen etkinlik tiirtiniin biiylik grup etkinligi oldugu sonucuna
ulasilmistir. Benzer sekilde Biiyiiktaskapu Soydan (2019) 6gretmenlerin 6gretmenlerin en
fazla blyiik grup etkinligi planlandigini, en az ise kiigik grup etkinligi planlandigini
belirlemistir. Bu sonu¢ farkliliginin nedeni olarak o6gretmenlerin kendi planlarini
hazirlamamasi, ortak plan kullanmasi, kullandiklar1 ortak planlara uymamasi ve farkl etkinlik
tiirlerine periyodik olarak yer vermemeleri gosterilebilir. Donmezler (2016) de okul dncesi
dénemde okuma yazmaya hazirlik calismalarinin 6gretmen goriislerine gore incelenmesi adli
arastirmasinda etkinlik tiirlerinin okul 6éncesi 6gretmenleri tarafindan biiyiik grup, kiiciik grup,
biitlinlestirilmis ve bireysel etkinlikler olarak ele alinmadigl sonucuna ulasmistir. Bu durum,
okul oOncesi o6gretmenlerinin farkli etkinlik tiirlerine periyodik olarak yer vermedikleri
goruisiinii destekler niteliktedir. Oysaki 6gretmenler, okuma yazmaya hazirlik etkinliklerini
cocuklarin yaraticiliklarini gelistirmelerine, farkli beceri alanlarim1 kullanmalarina ve zevk
almalarina imkan taniyacak etkinlik cesitleriyle biitiinlestirerek yapilmalidir (Bredekamp,
2015; Fox ve Schirrmacher, 2014).

Arastirma sonuglarina gore ogretmenlerin yazi farkindaligi etkinliklerinde kazandirmayi
hedefledikleri becerilerin basinda kalem tutma becerisinin geldigi belirlenmistir. Yangin
(2007) okul oncesi egitim kurumlarindaki alti yas cocuklarinin yazmaylr o6grenmeye
hazirbulunusluk durumlari adli ¢alismasinda, kalemi dogru tutma ¢alismalari yapmalarinin
yazl farkindalig1 becerilerini gelistirecegi sonucuna ulasmistir. Akbaba, Simsek Cetin ve Bay
(2014) okuma yazmaya hazirlik ¢alismalarina yonelik 6gretmen goriisleri adli calismalarinda,
okul oncesi 6gretmenlerinin ¢ocuklarin okuma yazma becerilerini gelistirmek icin en ¢ok
kalem tutma ve c¢izgi c¢izme becerilerinin 6nemli oldugunu belirttikleri sonucunu elde
etmislerdir. Alisinanoglu ve Simsek Cetin (2012) ise arastirmalarinda okul 6ncesi donem
¢ocuklarinin kalemi dogru tutma becerisinin, ilerleyen donemde ¢ocuklarin harfleri dogru
yazma becerilerini destekledigi ve bu calismalarin ¢ocuklarin yazi farkindaligi becerilerini
gelistirdigi sonucunu elde etmislerdir. Bu baglamda ilgili calismalarin, arastirmay1 destekledigi
sonucuna ulasilabilir.

Ogretmenlerin goriismelerde yazi farkindahgina yonelik yaptiklar etkinliklerde en c¢ok
kullandiklar1 materyal kitap olarak belirlenmistir. Benzer sekilde Akbaba, Cetin ve Bay (2014)
arastirmalarinda, okul éncesi ddonemde 6gretmenler tarafindan en ¢ok tercih edilen materyalin
kitap ve ¢alisma kadgitlarinin oldugu sonucuna ulasmislardir. Bayraktar ve Temel (2014)
okuma yazmaya hazirlik egitim programinin ¢ocuklarin okuma yazmaya hazirlik becerilerine
etkisi adli arastirmalarinda c¢ocugun dikkatini yaziya yoneltmekte ve c¢ocuklarin yazi
farkindalig1 becerilerini gelistirmekte kitaplarin 6nemli unsurlar oldugu sonucuna ulastiklarini
belirtmislerdir. Deniz ve Coskun (2017) ise okul 6ncesi dgretmenlerinin ¢ocuklarin okuma
yazmaya hazirlik becerilerini desteklemeye yonelik uygulamalari adli ¢alismalarinda,
¢ocuklarin okuma yazmaya hazirlik becerilerini desteklemek amaciyla arastirmaya katilan tim
ogretmenlerin, kitaplarn tercih ettiklerini belirttikleri sonucuna ulasmuglardir. Ilgili
aragstirmalar da okul Oncesi 6gretmenlerinin ¢ocuklarin yazi farkindaligi becerilerinin
gelisiminde kitaplar tercih ettikleri sonucunu destekler niteliktedir.
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Okul oOncesi oOgretmenlerinin yazi farkindaligl etkinliklerine yonelik etkinlik icerikleri
sonuclarina bakildiginda en fazla sesleri ayirt etme, daha sonra ise seslerden yeni sozctlk
tliretme, ¢izgi calismalarin tercih ettikleri sonucuna ulasilmistir. Benzer sekilde Korkmazhan
(2019), okul 6ncesi 68retmenlerinin okuma yazma becerilerine yonelik yaptiklar: etkinliklere
iliskin gorislerinin degerlendirilmesi adli arastirmasinda 6gretmenlerin etkinlik icerigi
tercihlerinde en c¢ok sesleri ayirt etme calismalarini ifade ettiklerini tespit etmistir.
Arastirmada sesleri ayirt etme, seslerden sozciik liretme, ayni sesle baslayan biten sozciikleri
soyleme gibi fonolojik farkindalik ¢alismalardan sonra en fazla cizgi calismalarinin ifade
edildigi belirlenmistir.  Altun, Simsek Cetin ve Bay (2014) da yine ¢alismaya katilan
o0gretmenlerin bu konu ile ilgili olarak genelde ses ve ¢izgi ¢alismalarina yer verdiklerini tespit
etmislerdir. Ayrica Coskun ve Deniz (2017) Amerika’da ki okul 6ncesi 6gretmenlerinin okuma
yazmaya hazirlik kapsaminda yazi farkindaligi, fonolojik farkindalik, s6zciik tanima, yazma ve
alfabe bilgisini desteklemeye yonelik etkinlikler oldugu sonucuna ulasilmistir. Kocak ve Duman
(2019) okuma yazmaya hazirlik etkinliklerinde 6gretmenlerin planlarinda yer verdikleri
kazanim gostergeleri inceledikleri arastirmada yazi farkindaligina yonelik alinan géstergelerin
oldukca zayif diizeyde oldugu, dinleme ve konusma, gorsel algi ve dikkat ve bellek
calismalarina yonelik kazanimlara ise daha fazla yer verildigi gorilmiistiir.

Arastirma sonuglarinda fonolojik farkindaliga yonelik calismalarin en fazla ifade edilmesine
ragmen, yazi farkindaligl becerilerine yonelik olan yazili materyalleri gosterme, yazili
materyalleri okuma ¢alismalarinin en az ifade edilmesi, okul 6ncesi 6gretmenlerinin sesli
harfleri fark ettirme ile ilgili calismalar1 yazi farkindaligi kapsaminda degerlendirdigi
gorilmustiir. Bu bilgiden yola cikarak okul 6ncesi 6gretmenlerinin fonolojik farkindalik ile
ilgili calismalarini yazi farkindaligi kapsaminda ele aldig1 goriilmiistiir. Elde edilen bu bilgiler
dogrultusunda okul 6ncesi 6gretmenlerinin yazi farkindaliginin iceriginin ne oldugu hakkinda
bilgi diizeylerinde eksiklik oldugu sonucuna ulasilmistir. Alan yazinda fonolojik farkindalik,
sozel dildeki ses yapilarinin bilgisini ve 6zelliklerini anlamlandirma olarak tanimlanirken; yazi
farkindalhgi, alfabe bilgisini de iceren yazili dilin sekillerini erken anlama olarak
tanimlanmaktadir (Ezell ve Justice, 2005). Nitekim Cabuk ve arkadaslarinin (2020)
O6gretmenlerin okuma yazmaya hazirlik etkinlikleriyle ilgili algilarini inceledikleri aragtirmada
ogretmenlerin yaz1 farkindahigini harf tamima ve harf seslendirme olarak algiladiklarini
belirlemistir.

Okul Oncesi Egitimde Cocuklara Yazi Farkindahginin Kazandirilmasina Yénelik Okul
Oncesi Ogretmenlerinin Gériisleri

Arastirma alt amag sorusuna yo6nelik olarak 6gretmenlerin yazi farkindaliginin kazandirilmasi
ile ilgili gorisleri alinmistir. Bu baglamda okul 6ncesi 6gretmenlerinin tamaminin, yazi
farkindaliginin desteklenmesinin gerekliligi goriistinii belirttikleri sonucuna ulasilmistir.
Benzer sekilde Donmezler’ in (2016) okul 6ncesi ddinemde uygulanan okuma yazmaya hazirlik
calismalarini  6gretmen goriislerine gore incelendigi arastirmasinda okul o©ncesi
o0gretmenleriyle yaptig1 goriismelerde, 6gretmenlerin tamaminin okul oncesi egitimde yazi
farkindaligr calismalarinin desteklenmesi gerektigini ifade ettikleri sonucuna ulastigini
belirtmistir.

Okul 6ncesi Ogretmenleri tarafindan en fazla ifade edilen diger goriis ise, yaptiklari yazi
farkindaligr ¢alismalarinin aileler tarafindan desteklenmesi olmustur. Ailelerin evde
cocuklarina hikaye kitab1 okuma ve kitaptaki yazilar isaret ederek hikaye kitab1 okumalari,
yazl farkindaliginin gelismesi acisindan etkili goriilmektedir (Liao, Chang, Huang ve Sung,
2020). Roberts, Jurgens ve Burchina (2005)’ya gore, ¢ocuklar ile ilgilenen, onlara kars: duyarl
olan ve onlarla oyunlar oynayarak duygusal bag kuran ailelerin ¢ocuklari, okuma yazma becerileri ve
dil becerileri yoniinden daha fazla gelismektedir. Bayraktar (2018) Okul o6ncesi donemdeki
cocuklarin yazi farkindaligl becerilerinin gelisiminde etkilesimli kitap okumanin 6énemi adh
calismasinda, c¢ocuklarin ebeveynleri tarafindan desteklenmesinin, ¢ocuklarin yazi
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farkindaligina yonelik becerilerini gelistirecegi sonucunu elde etmistir. Bolat'in (2019) okul
oncesi O0gretmenlerinin okuma yazmaya hazirlik ¢alismalar1 konusunda goriislerine yonelik
yaptig1 arastirmaya bakildiginda oOgretmenlerin en fazla, yazi farkindaligin1 gelistirmeye
yonelik yaptiklari etkinliklerin evde de tlizerinde durulmasinin gerekliligi hakkinda goriis
bildirdikleri sonucuna ulasmistir. Arastirmalarin sonuclari mevcut arastirma sonucunu
destekler niteliktedir.

Okul Oncesi Egitimde Cocuklara Yazi Farkindahginin Kazandirilmasina Yénelik Okul
Oncesi Ogretmenlerinin Onerileri

Okul Oncesi 6gretmenlerinin yaz1 farkindaligina yonelik onerilerini belirlemek icin yapilan
goriismelerde, 6gretmenler tarafindan en fazla okuma yazma 6gretiminin sinif 6gretmenlerine
birakilmasi 6nerisi ifade edilmistir. Bu baglamda okul 6ncesi 6gretmenlerinin ¢ogunlukla yazi
farkindaligr etkinliklerinde okuma yazma 6gretiminin yapilmamasi gerektigi goriisiine sahip
olduklar1 gorilmektedir. Bu durum okul 6ncesi egitim programinda da acgik bir sekilde:
“Programda okuma ve yazma 6gretimi yoktur. Harfleri gostermek ve harfleri yazdirmak da
yoktur.” ifadeleriyle belirtilmistir (MEB, 2013). Donmezler 'in (2016) okul 6ncesi donemde
uygulanan okuma yazmaya hazirlik calismalarinin 6gretmen gorislerine goére inceledigi
arastirmasinda okul oncesi 6gretmenlerinin en fazla, kendi gorevlerinin okuma yazmay1
ogretmek degil ¢ocuklar ilkokula hazirlamak oldugunu onerisinde bulunduklari sonucuna
ulasmistir. Benzer sekilde Taskin, Sak, Sahin Sak (2015) ise okul 6ncesi donemde okuma
yazma O0gretimi lizerine 68retmen goriislerini inceledikleri arastirmalarinda, 6gretmenlerin, en
fazla okul oOncesi donemde okuma yazma Ogretiminin dogru olmadigimi ifade ettikleri
sonucunu elde etmislerdir.

Yapica ve Ulu (2010) ilkégretim 1. simif dgretmenlerinin okul éncesi dgretmenlerinden
beklentilerine yonelik yaptiklar1 c¢alismalarinda, sinif 6gretmenlerinin, okul 06ncesi
o0gretmenlerinin programlari disinda olan okuma yazma becerilerini 6gretmelerinin, cocuklar
ilkokula basladiklarinda okulu hafife alma ve okula gitmek istememe gibi sonuclara neden
oldugunu ifade ettikleri goriilmiistiir. Yildizbas ve Parlakyildiz’ in (2004) da Okul 6ncesi
egitimde oOgretmenlerin okuma yazma hazirhk calismalarina yonelik uygulamalarin
degerlendirdikleri ¢alismalarinda, okul 6ncesi donemde yapilan program disi okuma yazma
calismalarinin, ¢ocuklarin ilkokula gectiklerinde okuma yazmay1 6grenme siireclerini olumsuz
etkiledigi sonucuna ulagsmistir. Ilgili aragtirmalarda elde edilen bu sonuclar, arastirma
sonucunu destekler niteliktedir.

Arastirma sonuglarina gore en fazla ifade edilen dnerilerden bir digeri ise 6gretmenin yaptig
yazi farkindali1 calismalarina ailenin destek olmasi olarak belirlenmistir. Bolat (2019) da okul
oncesi Ogretmenlerinin okuma yazmaya hazirlik ¢alismalarnt konusundaki gortsleri adh
arastirmasinda 6gretmenler tarafindan en fazla, velilerle is birligi kurulmasi ve aile katilimi
saglanmasi Onerisinin 6n plana sonucuna ulasmis ve Ogretmenlerin ailelerin de strece
katilmasi gerektigini belirttiklerini ifade etmistir.

SONUC

Okul 6ncesi egitimde yazi farkindaligina yonelik uygulamalarin incelenmesinin amag¢landigi bu
arastirmada Eskisehir merkezde bulunan bir bagimsiz anaokulunda ve bir ilkokul biinyesinde
5 yas grubunda gorev yapmakta olan 12 okul 6ncesi 6gretmeni ve 6 okul o6ncesi simif
arastirmaya dahil edilmistir. Arastirmada veriler gozlem, dokiiman incelemesi ve goriisme
yontemleri ile elde edilmistir. Toplanan bu veriler betimsel ve icerik analiz teknikleri
kullanilarak incelenmis ve elde edilen sonuclar alt amaclar dogrultusunda diizenlenmistir.

Arastirmanin ilk alt amaci olan okul dncesi egitim siniflarinda yaz1 farkindaligina ydnelik
materyallerden yazi tahtasi, kursun kalemler, gazli kalemler, kuru boya kalemleri, sulu boyalar,
pastel boyalar, yaz1 iceren cesitli afisler, cesitli kitaplar, renkli fon kartonlari, A4 kagitlar,
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afisler, bilgisayar ve saat materyallerinin tiim siniflarda bulundugu goriilmiistiir. Siniflarda
bulunan yaz1 farkindaligina yonelik materyallere ve sinif ici diizenlemelere yonelik gozlem
sonuclarina bakildiginda smiflarin tamaminda ¢ocuklarin yazi farkindaligina yodnelik
kullanacag1 arac-gereclerin cocuklarin kullanima uygunlugu (yas ve gelisimler o6zellikleri)
acisindan yeterli oldugu fakat bu materyal ve diizenlemelerinin ¢ocuklarin géz hizasina ve
kullanimina uygun olmadig belirlenmistir.

Arastirmanin ikinci alt amaci olan okul 6ncesi 6gretmenlerinin, yaz1 farkindalig1 ¢alismalarina
giinliik ve aylik egitim planinda yer verme durumlarina bakildiginda en fazla etkinligi Aralik
ayinda yaptiklar1 gorilmektedir. Katilimcilarin %50’sinin Aralik ayinda 5-9 etkinlik
diizenledigi, %50’sinin ise 10’dan fazla etkinlik diizenledigi belirlenmistir. Ogretmenlerin
giinliik ve aylik planlar1 yapilan etkinliklerin tiirii acisindan incelendiginde %88 oraniyla en
cok biitiinlestirilmis etkinliklerin yapildig1 gériilmiistiir. incelenen giinliik ve aylik planlarda
kiiciik grup etkinligine hi¢c yer verilmedigi belirlenmistir. Giinlik ve aylik planlardaki
etkinliklerde tercih edilen kazanimlar agisindan bakildiginda en ¢ok tercih edilen kazanimin
%35 orani ile MG: K4 Kiigiik kas kullanimi gerektiren hareketleri yapar oldugu goriilmiistiir.

Arastirmanin ii¢iincii alt amaci olan okul 6ncesi 6gretmenlerinin siniflarinda uyguladiklar yazi
farkindalhigina yonelik etkinliklerin 6zelliklerine etkinlik tiirti agisindan bakildiginda en fazla
%75 orani ile biiyiik grup etkinliginin tercih edildigi tespit edilmigtir. Incelenen giinliik
planlarda hig tespit edilmemis olmasina ragmen 6gretmen goriismelerindeki ifadelerde, %17
oraninda en az kiiglik grup etkinligine yer verildiginin ifade edildigi belirlenmistir. Etkinlik
ozelliklerinden kazandirilmasi hedeflenen becerilere bakildiginda en fazla %75 orani ile kalem
tutma becerisi oldugu tespit edilmistir. Etkinlik o6zelliklerinden kullanilan materyallere
bakildiginda tiim siniflarda kullanillan materyalin kitap oldugu gorilmistir. Etkinlik
ozelliklerinden etkinligin icerigine bakildiginda, 6gretmenlerin etkinliklerinde en ¢ok tercih
ettigi iceriklerin sesli harfleri fark ettirme (%83), isim farkindaligi ¢alismalar1 (%83) oldugu
goriilmektedir. Yazili materyallerin iceriginin tahmin edilmesi, yazili materyalleri gdsterme ve
yazili materyalleri okuma ise %17 orani ile en az tercih edilen icerikler olarak saptanmistir.

Arastirmanin dordiinct alt amaci olan okul 6ncesi egitimde c¢ocuklara yazi farkindaliginin
kazandirilmasina yonelik 6gretmenlerinin goriislerine bakildiginda, 6gretmenlerin tamaminin
yazi farkindaliginin desteklenmesinin gerekliligi goriisiinii belirttikleri tespit edilmistir.

Arastirmanin besinci alt amaci olan okul 6ncesi dénemde c¢ocuklarda yazi farkindaliginin
gelistirilmesine yonelik dokuz farkh 6éneri belirlenmistir. Ogretmenler tarafindan %83 oraniyla
en fazla ifade edilen 6nerinin okuma yazma 6gretiminin sinmif 6gretmenlerine birakilmasi
oldugu gorilmistir.

Arastirmanin sonuglari genel olarak degerlendirildiginde okul dncesi egitim siniflarinda yazi
farkindaligina yonelik pek cok materyalin yer aldig1 gériulmiistiir. Belirlenen bu materyallerin
ise cocuklarin gelisimsel o6zelliklerine ve kullanimina uygun sekilde siniflarda
konumlandirildig1 tespit edilmistir. Ogretmenlerin ayhk ve giinlik planlarinda ise yaz
farkindaligina yonelik etkinliklere yer verdikleri, bu etkinliklerde ise en fazla biittinlestirilmis
etkinlik yapmay tercih ettikleri gorilmiistiir. Ancak 6gretmen goriisleri incelendiginde ise
o0gretmenlerin, biitlnlestirilmis etkinlik degil daha c¢cok biiylik grup etkinliklerini tercih
ettikleri, kiiciik grup etkinligine ise yeteri kadar yer vermedikleri belirlenmistir. Ogretmenlerin
yazl1 farkindaligina yonelik yapmis olduklar1 etkinliklerde kalem tutma becerisini
kazandirmanin yani sira fonolojik farkindalik ve gorsel ayirt etmeye yonelik etkinlik
iceriklerini ifade ettikleri ve yazi farkindaligina yonelik kazanimlarin, etkinlik icerigine yonelik
goriis olarak dogrudan bildirilmedigi belirlenmistir. Cocuklara yaz1 farkindaliginin
kazandirilmasina yonelik 6gretmen goriislerine bakildiginda, yazi1 farkindaligi becerilerinin
desteklenmesi gerektigi ifade edilirken okuma yazma 6gretim siirecinin sinif 6gretmenleri
tarafindan gerceklestirilmesi gerektigi ifade edilmis ve yonelik etkinlik igeriklerinin dogrudan
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yazi farkindaligina yonelik Ogretmenler tarafindan tam olarak ifade edilemedigi tespit
edilmistir.

ONERILER

Okul 6ncesi egitimde yaz1 farkindaligina yonelik uygulamalarin incelenmesi amaci ile yapilan
bu arastirma; okul dncesi kurumlarinda calisan 12 okul 6ncesi 6gretmeni ile gériisme, bu
ogretmenlerin Ekim, Kasim, Aralik ve Ocak aylarinda yaptiklar1 aylik ve giinliik planlarin
incelenmesi ve calistiklar1 smiflarin gozlemi ile sinirhdir. Arastirmanin siirhiliklarn ve
arastirmadan elde edilen sonuclar dogrultusunda asagida bazi dnerilerde bulunulmustur.

-Okul 6ncesinde yazi farkindaligi ¢alismalarina yonelik daha kapsamli bir arastirma i¢in okul
oncesi egitim siniflarinda 1 yillik egitim dénemini kapsayan tiim aylar arastirmaya dahil
edilerek, bu aylarda planlanan aylik ve giinliik egitim planlari incelenebilir. Ayrica arastirmaya
dahil edilen aylarda yapilan yazi farkindaligina yonelik etkinlikler sinifta gézlemlenmelidir.

-Daha fazla ilden farkli 6rneklem gruplar1 olusturularak ve farkli arastirma yontemleri
kullanilarak arastirma sonuglar1 dogrulanabilir.

-Yillik 6gretmen seminer donemlerinde hizmet ici egitim seklinde okul 6ncesi 6gretmenlerine
yaz1 farkindaligi calismalarini daha etkili bir sekilde saglamaya yonelik materyal, sinif igi
diizenleme, etkinlik planlama ve uygulamaya yonelik egitimler verilebilir.

-Okul oncesi 6gretmenlerinin lisans egitim siirecinde 6gretmenlerin yetistirilmesinde yazi
farkindaligina yonelik dogrudan ders igerikleri gelistirilebilir.
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Abstract

Supporting and developing print awareness skills in preschool education is essential for children's success
in learning how to read and write. This research aims to examine print awareness practises carried out in
preschool education. A qualitative research method was used in the study, and the study group was
determined using convenience sampling and criterion sampling. Accordingly, the schools where the study
would be conducted were determined as an independent kindergarden and a kindergarden within a
primary school in the central district of Eskisehir. The sampling criteria were set as working in the
selected schools and teaching a 5-year-old group, according to these criteria 12 preschool teachers
participated in the research. Observation, interview, and document analysis, which are qualitative data
collection methods, were used in the research. The observation method was used to determine the print
awareness and materials used in classrooms; document analysis was used to analyze the plans prepared
by the teachers, and the interview was conducted to determine the teachers' views on print awareness.
The observation form, developed by the researchers, was used in the observations to determine the print
awareness' features of the classrooms. Teachers' monthly and daily plans for October, November,
December, and January were taken, and print awareness activities were reviewed on these documents.
The views and suggestions of the teachers on print awareness were obtained through face-to-face
interviews. The collected data were documented and analyzed with descriptive analysis in line with the
sub-objectives of the research. As a finding of the research, there are many print awareness materials in
preschool classrooms; these materials are suitable for the developmental characteristics of children;
however, they are not correctly positioned in the classrooms. Regarding their plans, preschool teachers
mostly prefer integrated activities and the gain of "Performing movements that require the use of small
muscles." On the other hand, teachers were observed to prefer large-group activities during the interviews
and mainly mentioned the acquisition of pen-holding skills to improve print awareness. Teachers did not
directly address the gains related to print awareness. They stated that print awareness should be
supported in the preschool period and made nine different suggestions to support print awareness.
Obtained results were discussed in line with the literature.
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INTRODUCTION

One of the basic requirements of the progressing world of the 21st century is reading & writing.
Children need literacy skills to perceive and understand their environment, benefit from past
knowledge and experiences, and recognize and sustain their own culture. Individuals use
literacy skills in many situations they encounter in their daily lives. These skills also form the
basis of an individual's future learning (Bayraktar, 2013, p.1).

Children begin to acquire early literacy skills during their natural development process from the
moment they are born (Erdogan, 2013, p.110). This process requires a high level of proficiency,
and the skills gained through early childhood education constitute the foundation essential for
literacy development (Tugluk, Kok, Kocyigit, Kaya, & Geng¢dogan, 2008, p.76). Children gain the
knowledge of reading &writing for the first time in the preschool period through the events they
encounter in their daily lives and various stimuli.

Some development areas include the knowledge and skills children should acquire for pre-
literacy development. Pre-literacy skills are phonological awareness, print awareness, alphabet
& letter knowledge, vocabulary & comprehension, and writing skills (Temel, 2015, p.22). Print
awareness refers to a child's understanding of written language and its uses, i.e., a book should
have a title & author, or a text should be read from left to right (Liao, Chang, Huang, & Sung,
2020). In other words, print awareness includes discovering the function of print in the
preschool period, recognizing the units that make up the print, i.e., letters, words, and sentences,
and knowing their functions. The basis of teaching print awareness is drawing child's attention
to the print and making them understand the function of print (Bademci, 2016, p.58-59).

Print awareness plays a crucial role in children's acquisition of literacy skills. It includes
knowledge of the words & letters in a text and gaining awareness about the order of the texts in
the book. It is a process that includes basic information about how to hold the book, how to turn
the pages, the flow of the print, and where to start while reading (Griffith et al., 2008, p.12;
Justice et al.2005, p.13; Soderman et al,, 2005 p. 38 cited in Bayraktar, 2013, p.44). In this
process, the knowledge children have acquired about the functions and forms of print
constitutes the basis of print knowledge. Various text structures and punctuation marks, such as
letters, words and phrases, sentences, stories, and written signs, that the child encounters are
very effective in the process. They are expressed as forms of written language. The development
of children's print knowledge includes understanding various forms of print, such as recognizing
capital and small letters and knowing their rules, such as capitalizing the letter at the beginning
of the sentence. Children's print skills are similar to the skills they should learn about the oral
language (Canibey, 2022, p.11). The skills aimed at providing for children about print are given
below.

- Letters have uppercase and lowercase forms, and some of these forms are similar to each other.
- Words are made up of combinations of letters.

- Words carry meaning and are meaningful units of written language.

- Words and letters are oriented from left to right, top to bottom.

- Spaces are used to separate each word.

- Sentences should always start with a capital letter and end with a punctuation mark.

- Proper nouns should start with a capital letter (Cetin, 2019, p.32-33).

Children who start to learn to scribble their name understand that each line/scribble is called a
letter and differs from others. They begin to recognize letters by attributing different meanings
to them. However, they may not be able to perform traditional reading & writing because they
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cannot understand the relationship of the alphabet with sounds (Altinkaynak, 2019). Developing
these print awareness skills in children before they start primary school is crucial for the
development of their reading&writing (Bayraktar, 2013, p. 86). The studies conducted during
early childhood show that the print awareness skills acquired during these periods affect
reading skills in the future (Demir, 2016, p.3).

Supporting Print Awareness Skills

Children begin to form concepts about print in early childhood through interactions with the
adults around them. Eight-month-old babies can hold a book, turn its pages, and make various
murmurs pretending to read. However, this does not emerge automatically in children. They
must be supported with print-centered interactions suitable for their age and their cognitive,
emotional, social, and physical conditions, accompanied by the active participation of adults
(Pullen and Justice, 2003, p.89).

Studies on how teachers can support children's early writing skill development show that
physical environmental supports such as peer engagement, writing routines, and the prevalence
of writing materials in preschool classrooms are important (Bingham, Quinn, & Gerde, 2017;
Gerde, Bingham, & Wasik, 2017). Teachers allow children to notice the print by keeping
materials such as magazines, storybooks, billboards, and newspapers in their classrooms and
drawing their attention to these materials. In this way, even if children do not know how to read,
they begin to understand the relationship between written and spoken languages and discover
the relationship between these two languages and reading (Altinkaynak, 2019). In this context, a
setting enriched in print is one of the most important methods to develop children's print
awareness skills. The characteristics of the setting, including the home and school, directly affect
the development of print knowledge (Bay, Cetin, Hartman, 2013, s.365; Cetin, 2019, p.32). A
proper classroom environment will develop children in all areas and ensure the development of
the child's pre-literacy skills. Teachers can support children's print awareness skills by enriching
the classroom with written stimuli. A print center and a book center should be established
within the classroom, and materials such as colored papers, colored pencils, alphabet cards,
blackboard, stylus, letter patterns, and various books should be available in these centers
(Canibey, 2022, p.14). Another effective method that improves children's print awareness skills
is adult-and-child shared reading. Adults' reading books to children increases children's
knowledge of print concepts and, by extension, their print awareness skills (Pullen and Justice,
2003, p.89). In this context, the child who has gained print awareness through the shared book-
reading experience is expected to grasp that: the texts can be read, the books have front and
back sides, the pages in the book have a beginning and an end, the pages go from front to back,
one page is turned at a time, the reading starts from the left page, and the knowledge of how to
hold a book properly (Erdogan, 2017, p.118).

Children's environmental print awareness and alphabet knowledge should be developed for
adult-and-child shared reading. In addition, reading books equipped with texts with attention-
grabbing features increases the child's participation in the activity. The books should contain
large letters, short texts, and visual texts suitable for the story's subject. Children tend to
accompany the story visually when reading books with these features (Pullen & Justice, 2003, p.
92).

Text-enriched plays are also very effective in improving children's print awareness skills;
mainly, dramatic plays are considered in this context. Preschoolers often engage in dramatic
play-based interactions. Including pre-literacy skills in children's plays was reported to increase
children's print awareness skills. The labels on the buildings (such as school, market, and post
office) and writing tools, such as pens, paper, and books, should be integrated into children's
games and increased in time (Pullen and Justice, 2003, p.93). A child can hold a pen like an adult
at the age of 2-4, but they cannot properly use it while drawing and they experience difficulty
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(Bee and Body, 2009, p.37). In this context, activities on print concepts, one of the bases of
reading in early childhood, should be carried out in preschool institutions to support children's
pre-literacy skills and print awareness (Bay, 2008, p.11; Bay, 2014, s.999; Giileg, 2008, p.2). The
review of the relevant literature shows that while there are studies on early literacy practices in
preschool education, the studies on print awareness are insufficient. In this context, this study
will significantly contribute to the literature on print awareness in preschool education.

Purpose of the Study

The general purpose of the research is to review classroom practices on print awareness in
preschool education. In line with this general purpose, the following questions were addressed:

1. What print awareness materials are available in preschool classrooms?

2. What are the characteristics of print awareness activities that preschool teachers include in
their daily flow and monthly education plans?

3. What are the characteristics of the print awareness practices that preschool teachers
implement in their classrooms (the frequency of the activity, the type of activity, and the
achievement indicators sought out in activity planning)?

4. What are the teachers' views on providing print awareness to children in preschool
education?

5. What are the teachers' suggestions for improving print awareness in preschool children?

METHODOLOGY
Research Method

A qualitative research method was used in the study to examine print awareness practices in
preschool education. The qualitative method is based on the experiences and perceptions of the
people involved in the research through various data collection methods such as interviews and
document analysis. It is described as revealing the events in their natural environment
holistically and in a descriptive, realistic form (Yildirim & Simsek, 2013, p. p.41). This study tried
to descriptively explore preschool teachers' print awareness practices, considering their
experiences. The case study design, one of the qualitative research designs, was used in this
study. According to Yildirim and Simsek (2013), a case study is in-depth research of one or more
cases with a holistic approach. The study tried to explore teacher print awareness practices in
preschool education in a holistic and in-depth manner by using qualitative data collection
methods, namely document analysis, interview, and observation.

Participants

The current study participants consist of 12 preschool teachers working in an independent
kindergarten and a primary school in the central districts of Eskisehir, 6 working in the morning
and 6 in the afternoon groups, and 6 classes in which the teachers work. The schools were
determined according to convenience sampling, one of the purposeful sampling methods. The
criterion sampling method, in which the participants meet a criterion determined by the
researchers, was used to determine the classes in selected schools (Yildirim & Simsek, 2013,
p-140). The criterion was set as being the teacher of a 5-year-old group. The classes of the
teachers who met this criterion were included in the study.

Twelve preschool teachers participated in the research voluntarily. All teachers participating in
the research were women. Other demographic information of the participants is shown below.

Table 1. Demographic Characteristics of Participants

Characteristics N %

Gender Female 12 100
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Age 25-29 1 8
30-34 3 25
35-39 4 33
40+ 4 33
Professional experience 0-5 years 1 8
6-10 years 1 8
10 years and more 10 83
Type of the Graduated School Distance Education 5 42
Formal education 7 58
License 11 92
Type of the Worked School Primary School 6 50
Independent Kindergarden 6 50

Regarding the age group of teachers, 33% were 40 and over, 33% were between 35-39, 25%
were between 30-34, and 8% were between 25-29. 83% of the teachers had a professional
experience of 10 years and above, 8% between 6-10 years, and 8% between 0-5 years. All
teachers had bachelor's degrees. 58% of the teachers graduated from formal education, and 42%
from distance education. The children in the teachers' classrooms were in the 5-year-old age
group, and the class sizes were 16 and over. All teachers participating in the research worked
part-time, and no auxiliary staff was working with them.

Data Collection

Observation, interview, and document analysis, which are data collection methods used in
qualitative research, were used in the study. The observation was used to determine the layout
of the classrooms and materials related to print awareness, the document analysis was used to
review the plans prepared by the teachers, and the interview was used to determine teachers'
views on print awareness. Observations were made to determine the characteristics of the
classrooms related to print awareness, and an observation form developed by the researchers
was used. The teachers' daily flow and monthly educational plans for October, November,
December, and January were considered, and print awareness activities were examined. The
views and suggestions of teachers on print awareness were obtained through face-to-face
interviews.

The observations were made by visiting six classrooms while the classrooms were empty. The
centers in the classrooms, storage areas, and cabinets were observed, and two researchers
coded the prepared observation checklist separately. Afterward, the codes were compared, a
consensus was reached, and finalized.

Document analysis is the review of the materials that provide information about the intended
phenomena, used in cases where observation and interview are not possible or used to increase
the validity (Yildinm and Simsek, 2013. p.217). This study documented and examined 12
preschool teachers' daily flow and monthly plans for October, November, December, and January
in terms of print awareness. The researchers examined the teachers' plans regarding print
awareness achievement indicators and then coded and converted them into a single form.

The interview is a communication process based on the interaction between individuals; it
involves asking questions on a predetermined subject for a specific purpose and answering
these questions (Stewart & Cash, 1985. cited in Yildirim & Simsek, 2013. p.147). In this study,
interviews were conducted with 12 teachers, 6 of whom worked in the primary school and 6 in
the kindergarden, to reveal their print awareness practices. A semi-structured interview form
was created in line with the research questions, the opinions of three field experts working
within the university in the field of preschool education were taken, the form was revised and
finalized, and the interviews were conducted face-to-face. Six questions were asked to the
preschool teachers; the interviews lasted about 30 minutes, and the data obtained after the
interview was documented.
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Data analysis

The data obtained from the interviews were analyzed using descriptive and content analysis,
two qualitative data analysis techniques. In the descriptive analysis, the obtained data are
interpreted according to the predetermined themes, aiming to give the reader the findings in an
interpreted and summarized way. There are four stages of descriptive analysis: setting
boundaries, dividing data according to thematic boundaries, determining the findings, and
interpreting the findings. The boundaries are set based on the research questions in the
boundary-setting stage. Then the data is organized according to these boundaries, tabulated, and
supported with quotations. The cause-effect relationship between the findings is revealed and
explained at the interpretation stage. The content analysis includes the stages of coding the data,
creating themes, organizing the codes and themes, and determining and interpreting the
findings (Yildirim & Simsek, 2013, p.259-272). In the descriptive analysis of the current study,
the data were organized and interpreted under the themes using direct quotations. In the
content analysis, the data were coded, themes were created and organized, and finally, the
findings were given and interpreted.

Validity and Reliability

Consulting experts in qualitative research and experts on the research subject will increase the
research's credibility (Yildirim & Simsek, 2013, p.302). In order to increase the study's internal
validity (credibility), an interview form was developed according to the theoretical framework
created in line with the relevant literature. Three academicians who were experts in preschool
education were consulted to improve the content validity of the semi-structured interview form.
Then it was finalized and arranged in line with their opinions and suggestions. The interviews
were conducted face-to-face with the participants during the appointed hours, and no guidance
was given during the interview. In order to increase the study's external validity
(transferability), the research process and what was done in this process was explained in detail,
and the results were interpreted with the literature on print awareness in preschool education.
The participants' names and other personal information were kept confidential.

The following measures were taken to ensure the study's internal reliability (consistency); a
semi-structured interview form was created to collect data from all participants in the same
way, prepared questions were asked in the same order, and the interviews were recorded. The
obtained data were documented and coded systematically. One of the most important criteria
for ensuring reliability is participant control. The participants' names were kept confidential to
ensure external reliability (confirmability), and only the necessary information was given. The
theoretical framework and the research process were explained in detail.

Qualitative research is a strong tool for collecting and accessing rich data sources. However,
researchers may reach different conclusions from the data due to misunderstandings and
subjective thoughts. Therefore, getting participants' confirmation will help the results be more
in-line with reality. It is helpful to get the confirmation of the outcomes reached by the
researcher from the data sources (Yildirim & Simsek, 2013, p.302). In this study, the data
obtained were presented to the participants for control, and participant confirmation was
provided.
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FINDINGS

This section gives the outcomes of the observations and interviews according to the research

questions.

Print Awareness Materials Available in Preschool Classrooms

Observations on print awareness were made in six preschool classrooms, and the print

awareness materials available in classrooms are given in Table 2.

Table 2. Print awareness Materials Available in Preschool Classrooms (N=6)

Material f %

Writing board 6 100
Pens (black and colored) 6 100
Paints (crayon, pastel, watercolor) 6 100
Various books 6 100
(fabric book, animated book, three-dimensional book, picture book, storybook, science book)

Various papers (railroad board and A4) 6 100
Various posters with text 6 100
Computer 6 100
Clock 6 100
Cabinet Labels 4 67

Brochures/magazines 4 67

Labels for various areas of the classroom 4 67

Ruler 4 67

Riddle books and cards 4 67

Material labels 3 50

Object cards with text 3 50

Notebook 2 33

Adhesive papers 2 33

Picture cards 2 33

Encyclopedias 2 33

Letterboard 1 17

Magnetic letters 1 17

Find-and-plug toy with letters 1 17

As seen in Table 2, writing board, pens (black and colored), paints (crayon, pastel, watercolor),
various books (fabric, animated, three-dimensional, story and picture book), various papers
(railroad board and A4), various posters with text, computer and clock are available in all
preschool classrooms. Only one classroom had a letter board, magnetic letters, and a find-and-
plug toy with letters. In addition, materials such as rolled kraft papers, atlases, newspapers,
restaurant menus, phone books, envelopes, and mailboxes, which have been put in the
observation checklist because of being mentioned in the literature, were not observed in any

classroom.

The results of the observations regarding the suitability and layout of print awareness materials

in preschool classrooms are shown in Table 3.

Table 3. Print Awareness Materials and Their Layout in Preschool Classrooms (N=6)

Materials and in-class arrangements Sufficient  Insufficient  Unavailable
N % N % N %

Suitability of materials for children (regarding age and developmental 6 100 - - - -

characteristics)

Suitability of the blackboard for children's eye level and use 6 100 - - - -

Presence of labels on materials 4 67 2 33 - -

Suitability of the materials for children's access (in open cabinets suitable - - 6 100 - -

for their height and without a door)

Suitability of materials to the number of children in the class - - 6 100 - -

Suitability of the boards in the classroom for children's eye level and use - - 6 100 - -

Having an area/center where writing activities can be performed - - 2 33 4 67
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Regarding the suitability of print awareness materials in the classrooms and their layout shown
in Table 3, in all classrooms, the materials are suitable for children's age and developmental
characteristics, and the whiteboard is suitable for children's eye level and use. Four classrooms
were at a sufficient level regarding the presence of labels in the materials, and two were
insufficient. The materials were insufficient for the number of children in all classrooms, and the
boards in the classroom were not at children's eye level and thus unsuitable for their use.
Regarding the availability of an area or center to perform writing activities in the classroom, two
classrooms had such an area, but they were insufficient; there was no such area in four
classrooms.

Preschool Teachers' Inclusion of Print Awareness Activities in Daily Flow and Monthly
Education Plan

The daily flow and monthly education plans of 12 teachers in October, November, December,
and January were reviewed, and it was found that the teachers used ready-made plans. The
distribution of the print awareness activities according to months is given in the table below.

Table 4. Distribution of preschool teachers' print awareness activities according to months (N=12)

Months Number of Activity Teachers
N %

October

5-9 activities 12 100
November

1-4 activities 3 25

5-9 activities 9 75
December

5-9 activities 6 50

10+ activities 6 50
January

1-4 activities 12 100

Table 4 shows that all teachers organized 5-9 activities in October. 75% of the teachers
organized 5-9 activities in November, while 25% organized 1-4activities. In December, 50% of
the teachers organized 5-9 activities, while 50% organized 10 or more activities. In January, all
teachers organized 1-4 activities. Regarding the distribution of the activities by month, most
activities were performed in December (5-9 events, 10 + events) and least in January (1-4
events).

In four months, 294 print awareness activities were performed within the scope of pre-literacy
education. The activities were reviewed according to type; their distribution is given in Table 5.

Table 5. Types of print awareness activities preferred by preschool teachers in their daily plans
(N=294)

Activity type F %
Integrated 258 88
Large-Group (Single activity) 33 11
Individual 3 1
Total 294 100

As seen in Table 5, the most preferred activity type is integrated activity (88%), whereas the
least preferred one is individual activity (1%). Small-group activities, which were included in the
activity list, were not observed in any plan.

During the four-month education period, preschool teachers included 20 gains mentioned in the
preschool curriculum through 294 print awareness activities of their daily flow. The gains and
frequency of the activities are given in the table below.
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Table 6. Gains included in print awareness activities implemented by preschool teachers

(N=294)

Gains f %
MG: K4: Performs movements that require the use of small muscles. 114 39
BG: P1: Pays attention to the object/situation/event. 78 27
BG: C2: Makes a prediction about the object/situation/event. 72 24
BG: K14: Creates patterns with objects. 72 24
DG: K6: Improves vocabulary. 72 24
BG: K6: Matches objects or entities according to their properties. 66 22
DG: K8: Expresses what they listen to/watch in various ways. 60 20
DG: K7: Understands the meaning of what they listen to/watch. 60 20
DG: K6: Improves vocabulary. 48 16
DG: K10: Reads visual materials. 48 16
DG: K12: Exhibits print awareness. 48 16
BG: K8: Compares the properties of objects or entities. 36 12
BG: K10: Follow location-related instructions. 24 8
BG: K15: Comprehends the part-whole relationship. 24 8
BG: K18: Explains the concepts related to time. 24 8
BG: K19: Produces solutions to problem situations. 24 8
BG: K5: Observes objects or entities. 12 4
BG: K13: Recognizes symbols used in daily life. 12 4
DG: K2: Uses the voice appropriately. 12 4
DG: P11: Exhibits reading awareness. 12 4

Table 6 shows that the most preferred gain is "MG: K4 Performs movements that require the use
of small muscles” (39%). On the other hand, the least preferred gains are "BG: K5 Observes
objects or entities”, "BG: K13 Recognizes symbols used in daily life", "DG: Uses the voice
appropriately,” and "DG: K11 Exhibits reading awareness" (4%).

Preschool teachers' views on the characteristics of the print awareness activities they carry
out (Type of activity, aimed skills to be gained, materials preferred in the activity,
achievement indicators preferred in activity planning)

Interviews with teachers were conducted to determine the characteristics of the print
awareness activities. The characteristics of the activities are given in Table 7, Table 8, and Table
9.

The table below shows preschool teachers' activity types used in their print awareness activities.

Table 7. Activity types that preschool teachers prefer in their print awareness activities. (N=12)

Activity type f %
Large-group (Single activity) 9 75
integrated 7 58
Individual 4 33
Small-group 2 17

As seen in Table 7, the most preferred activity type is the large-group activity (single activity)
(75%), and the least preferred one is the small-group activity (17%). Direct quotations from
teachers are given below.

T7: "We use the same ready-made plans as other teachers in the school, but I adapt the plans my
way. In every way. There may be an integrated activity in the plan. However, I usually carry out
those activities as large group activities because the classes are crowded and we have limited time.
Therefore, I get more efficiency in large-group activities."

T8: "When I plan an integrated activity in print awareness, it attracts children's attention more. So,
I am planning integrated activities.”

As seen in the teachers' statements, print awareness activities are carried out in large-group and
integrated for different reasons.
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Table 8 shows the themes that emerged from the skills preschool teachers aim to provide
children in print awareness activities.

Table 8. The skills preschool teachers aim to gain for children in print awareness activities

(N=12)
Themes f %
Pen-holding skill 9 75
Voice recognition 7 58
Producing words that start and end with the same sound 4 33
Drawing lines 3 25
Visual perception 2 17

As seen in Table 8, the skill aimed to be gained the most is pen-holding (75%), while the lowest
is visual perception (17%). In the interviews, only one teacher stated that she aimed to provide
writing skills, express themselves in the group, understand what is listened to, and recognize
their characteristics. Direct quotations from teachers are given below.

T1: " In these activities producing words that start and end with the same sound is fun, and I use it
frequently."

T2: "One of the essential skills I aim at in print awareness activities is the child's self-expression
within the group. For example, they do this very well by pretending to read what they wrote in the
class activity.” (The expression "what they wrote" refers to the child's scribbling in the classroom.)

T8: "Pen-holding skill is most important to me in such activities. Children are also very inclined to
write with a pen."”

As seen in the statements, teachers target the skills such as voice awareness, speaking, and pen-
holding in print awareness activities.

Table 9 shows the materials preschool teachers use in print awareness activities.

Table 9. The materials preschool teachers use in print awareness activities (N=12)

Materials f %
Book 12 100
Waste material 9 75
Pen 9 75
Worksheet 9 75
Smartboard 5 42
Natural material (chickpeas, beans) 4 33
Paper 4 33
Language bar 3 25
Bead 3 25
Classic blackboard 3 25
Playdough 2 17

Table 9 shows that all preschool teachers use books as material, followed by waste material,
pens, worksheets, smartboards, natural materials, paper, language bars, beads, classical
blackboard, and play dough in decreasing order. Apart from these materials, only one teacher
stated that she used rhythm materials, animation, audio material (music player, tape recorder),
songs, cartoons, cubes, plastic/wooden sticks, toys, and board materials.

The themes emerging from preschool teachers' statements about the content of print awareness
activities are given in Table 10.
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Table 10. The content of print awareness activities that preschool teachers carry out (N=12)

Themes f %

Letter/sound recognition 10 83
Name awareness exercises (Recognizing the sounds in their names and recognizing their names 10 83
visually)

Generating new words from sounds 8 67
Teacher reading a book in the classroom 8 67
Line-drawing activities 7 58
Saying words that start and end with the same sound 7 58
Writing on the board 5 42
Worksheets 4 33
Finger-tracking 3 25
Creating printed materials 3 25
Sound matching 3 25
Predicting the content of printed materials 2 17
Showing printed materials 2 17
Reading printed materials 2 17

Table 10 shows that preschool teachers' most preferred contents in print awareness activities
are "Letter/sound recognition” (83%) and "name awareness exercises" (83%). The least
preferred contents were "predicting the content of printed materials,” "showing printed
materials," and "reading printed materials" (17%). Apart from these activities, one teacher also
mentioned deriving new words from syllables, finding words derived from the sound learned in
animation and cartoons, and showing the direction of the print. Direct quotations from some
teachers are given below.

T5: "We are playing the game of recognizing the sounds in children's names in the classroom. It is
very interesting for children. We work on the sounds in children's names and the names of all
objects in the classroom.”

T3: "I carry out name awareness exercises until children become aware of the sounds in their
names. After a while, the children write their names and even know their friends' names and write
them too.”

T10: "We play games with children to recognize sounds. Here, especially the games supported with
songs are very effective. For example, we sing a song about animals and vocalize the letters in
animal names.”

Participants stated that they included various content in the print awareness activities, starting
with sound recognition and name awareness.

Preschool teachers’ views on providing print awareness to children in preschool education
Preschool teachers' views on providing print awareness to children are given in Table 11.

Table 11. Preschool teachers' views on providing print awareness (N=12)

Themes f %
Print awareness should be supported 12 100
The importance of family support for the teacher's print awareness activities 11 92
Sufficiency of the curriculum 6 50
Print awareness activities are essential for primary school readiness. 4 33
Teachers should improve themselves 3 25
The achievement indicators in the curriculum are insufficient 3 25
The flexibility of the curriculum allows the diversification of print awareness activities. 3 25
Gamification of print awareness activities 2 17
Reading books 2 17
Insufficiency of the curriculum 2 17
Importance of curriculum development 2 17
Organizing the classroom layout to gain print awareness 1 12
Books should be included in the curriculum. 1 12
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Table 11 shows that all preschool teachers expressed the need to support print awareness. The
least expressed teacher views were the gamification of print awareness activities (17%), reading
books (17%), insufficiency of the curriculum (17%), and the importance of curriculum
development (17%). Apart from these views, only one teacher expressed that the classroom
environment should be organized to gain print awareness and that books should be included in
the program. Direct quotations from some teachers are given below.

T1: "Families are in a hurry for their children to learn how to read and write earlier, putting
pressure on the teachers about it. Families should support print awareness activities without
forcing teachers. This support is crucial for the success of print awareness efforts.”

T11: "The teacher is the person who will develop and diversify print awareness. They play a
significant role. Teachers should carry out activities that will improve children's print awareness.”

T5: "Print awareness should be supported. I think print awareness is one of the most important
skills that prepare the child for primary school. I believe that the child whose print awareness skills
are developed in preschool will be more successful in primary school.”

Participants expressed different views on providing print awareness and emphasized that
children should gain print awareness skills.

Teachers' Suggestions for Improving Print Awareness in Preschool Children
Teachers' suggestions for improving print awareness in preschool children are given in Table 12.

Table 12. Preschool teachers' suggestions for improving print awareness (N=12)

Suggestions f %
The teaching of reading & writing should be left to classroom teachers 10 83
The family should support print awareness activities carried out by the teacher. 7 58
Parents should not teach children letters 5 42
The teacher should support print awareness activities 3 25
Reading & writing should not be taught 3 25
Teachers should develop themselves 2 17
The education should go according to the curriculum 2 17
The curriculum should be improved 2 17
Supplementary books should be included in the curriculum 2 17
Sound recognition activities should be carried out, not letter teaching. 1 12
Parents should not put pressure on the teacher to teach letter 1 12
There should be branching in preschool education 1 12
New achievement indicators should be added to the curriculum 1 12
Interactive book reading should be performed 1 12
They should not keep a notebook 1 12
Writing letters could be taught to children who are ready for it 1 12
Families should be trained to support children in providing print awareness 1 12
Children should do imaginary readings. 1 12
Reading & writing centers should be established 1 12
Various materials should be used in print awareness activities 1 12
There should be a blackboard in the classroom. 1 12

Table 12 shows that the most popular suggestion regarding developing print awareness is
leaving reading & writing teaching to the classroom teachers (83%). The least expressed
suggestions were teachers' self-development (17%), following the curriculum (17%), improving
the curriculum (17%), and including supplementary books (17%). Apart from these, the
following views were mentioned by one teacher: doing sound recognition activities rather than
letter teaching, parents should not put pressure on the teacher to teach letters, branching in
preschool education, adding new achievement indicators to the curriculum, interactive book
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reading, not keeping a notebook, teaching to write letters to ready children, providing training to
families to support children in gaining print awareness, children doing imaginary readings,
establishing reading & writing centers, using various materials in print awareness activities and
having a blackboard in the classroom. Direct quotations from some teachers are given below:

T2: "The teaching of reading & writing should be left to the classroom teachers. We should only
raise print awareness."

T7: "Families are very senseless about this. They are trying to teach their children to read, not
raising print awareness, and through very wrong ways. It is tough to correct something taught
wrongly. Families should be trained and made aware of this issue. Families should support the
teacher's print awareness efforts.”

T11: "Teaching and writing letters is a process that has no place in preschool. It may even cause
children to move away from print awareness activities. This process should be left to the classroom
teachers.”

Participants made different suggestions to increase print awareness; they emphasized that
teaching reading & writing has no place in preschool and that families should be included in the
print awareness process.

DISCUSSION

The findings of this study, aiming to examine teachers' print awareness practices in the
preschool period, were discussed in line with the literature. The practices, views, and
suggestions of preschool teachers on teaching print awareness were determined.

Print Awareness Materials Available in Preschool Classrooms

The review of the existing print awareness materials in preschool classrooms revealed that
blackboards, posters with text, and various pens and papers were available in the classrooms.
Akbaba, Simsek Cetin, and Bay (2014) interviewed teachers in their study examining "teacher
views on pre-literacy activities." They found that the most common materials available in
preschool classrooms were visual materials with text. In their study titled "Preschool teachers'
practices to support children's pre-literacy skills," Deniz and Coskun (2017) reported that visual
posters with letters, words, prints, and various books were used in teachers' classrooms. In
Bolat's (2019) study titled "Preschool teachers' views on pre-literacy practices,” the interviews
with teachers revealed that the most common print-awareness materials found in preschool
classrooms were worksheets, pencils, and paints. Altinkaynak (2019) reported that interactive
book-reading activities had significant effects on the development of children's phonetic
awareness and print awareness skills. In this context, the presence of visual and printed
materials used in classroom activities is considered to have a positive effect on improving print
awareness.

The current study revealed that books are another supporting print awareness material
available in most preschool classrooms. Similarly, Kilingci and Bayraktar (2021) concluded that
one of the print-awareness materials available in almost all preschool classrooms is books. Ergiil
et al.'s (2014) study on preschool teachers' pre-literacy knowledge and classroom practices also
determined that teachers support children's pre-literacy skills by having a variety of books in
the classroom. As seen in the outcomes of relevant studies, it can be said that teachers mostly
prefer to use printed materials and materials used in writing, such as pens and paper. The
results obtained in related studies are similar and support the research.

Regarding the observations of areas and materials involved in print awareness activities in the
preschool classrooms: the layout of the print awareness materials in the classroom does not
allow children to access them whenever they want (in open cupboards suitable for their height
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and without a door), the amount of tools and equipment that can be used to provide print-
awareness is not sufficient, and the boards where text and visuals can be used together are not
placed at children's eye level to facilitate their use. Similarly, in their study examining children's
interest in the materials and activities used by kindergarden teachers in their pre-literacy
activities, Deretarla Giil and Bal (2006) concluded that print awareness areas and materials
were insufficient to support the number of children in the class. Roskos, Christie, and Richgels
(2003) concluded that the materials that support children's pre-literary skills, such as pens and
paper, should be placed within children's reach and sorted according to their uses.; moreover,
the materials are not enough for the class size. As seen in the literature, the layout of the
materials in the classroom is inadequate, and the materials are insufficient for the class size.

Preschool Teachers' Inclusion of Print Awareness Activities in Daily Flow and Monthly
Education Plans

Preschool teachers' plans were examined to determine whether they included print awareness
activities in their daily flow and monthly education plans. Regarding the frequency of the
activities, the maximum number of activities was implemented in December (10+). The number
of activities was 5-9 in the other months and fell to 0-4 in January. Bay, Altun, and Simsek Cetin
(2014) reported that preschool teachers perform pre-literacy activities almost every day.
Similarly, Bolat (2019) reported that most preschool teachers carry out print awareness and
pre-literacy activities almost daily. In their study on improving preschool children's print
awareness skills, Mcginty et al. (2011) reported that print awareness activities carried out at
least four times a week improved children's print awareness skills. In this context, it is thought
that teachers do not include enough print awareness activities. In addition, small-group
activities were not included in the monthly and daily plans. However, during the interviews,
teachers said they carried out small-group activities in their print awareness practices. Similarly,
Biiyliktaskapu Soydan (2019) examined the activity plans of the teachers and revealed that
other activity types overshadowed pre-literacy activities.

Regarding the gains preschool teachers include in their print awareness activity plans, the most
cited gain was "MG: K4 Performing movements that require the use of small muscles".
Alisinanoglu and Simsek (2012) also examined the effects of pre-literacy activities on the pre-
writing skills of preschool children. They reported that the physical processes of preschool
children's writing included skills that use small muscles, such as pen-holding, drawing lines,
hand movements, and writing from left to right. The study by Bircan (2019), titled "Review of
preschool teachers' roles and practices in the development of reading & writing skills,"
concluded that children in all classes do activities that require the use of small muscles. In this
context, the relevant literature supports this study.

It has been found that preschool teachers do not sufficiently emphasize the "DG: K12: Exhibits
print awareness"” gain in the curriculum, which is directly related to print awareness, and that
there is no consistency between the activity plans and the practices. Similarly, in their study on
early childhood teachers' print practices, Bingham, Quinn, and Gerde (2017) found that teachers
support children's print use. However, the scope and focus of the supportive strategies are
limited. The gains teachers expressed in their interviews and the achievement indicators they
used in their plans differed. The obtained results suggest that teachers use ready-made plans.

Characteristics of Print Awareness Activities Carried out by Preschool Teachers

In the research, preschool teachers were interviewed to determine print awareness activities,
and their monthly and daily plans were reviewed. Print awareness activities should be
integrated with other activities in meaningful contexts regarding children's interests (Bingham,
Quinn, & Gerde, 2017, p. 37). The study examined how the teachers made this association, and
the interviews and document analysis provided different results regarding the activity types. In

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2022; 6(13);305-327 318



Benli, 0., B., Demir N., D., Bay, N., B. / Examination of Teachers' Classroom Practises on Print Awareness in
Preschool Education

the document analysis, the most preferred activity involving print awareness was integrated
activity; however, the preferred activity type appeared as the large-group activity in the
interviews. Similarly, Blyliktaskapu Soydan (2019) found that teachers planned large-group
activities the most and small-group activities the least. This difference is caused by teachers not
preparing their plans; Instead, they use a standard plan, fail to follow it entirely, and do not
periodically include different activities. In her study titled "Examination of pre-literacy activities
in preschool period according to teacher views," Donmezler (2016) concluded that preschool
teachers do not classify activity types as large-group, small-group, integrated and individual
activities. This result supports that preschool teachers do not periodically include different
activity types. However, teachers should integrate pre-literacy activities with other activities
that will allow children to develop their creativity, use different skill areas, and enjoy them
(Bredekamp, 2015; Fox & Schirrmacher, 2014).

According to the results, the pen-holding skill is the first skill teachers aim to give in print
awareness activities. In his study, "The readiness of six-year-old preschool children to learn how
to learn to write,"” Yangin (2007) concluded that proper pen-holding would improve print
awareness skills. Akbaba, Simsek Cetin, and Bay (2014) reported that according to preschool
teachers, the most important skills for improving children's pre-literacy skills are pen-holding
and drawing lines. Alisinanoglu and Simsek Cetin (2012) reported that correct pen-holding
makes it easier to write letters correctly in the future. They concluded that these activities
improved children's print awareness skills. In this context, it can be said that the relevant
literature supports the study.

During the interviews, books were found to be the material teachers use the most in print
awareness activities. Similarly, Akbaba, Cetin, and Bay (2014) reported that the most common
materials used by teachers in the preschool period were books and worksheets. In their study
titled "The effect of the pre-literacy education program on children's pre-literacy skills,"
Bayraktar and Temel (2014) concluded that books are very important in directing children's
attention to print and improving their print awareness skills.

Deniz and Coskun (2017) reported that all teachers who participated in the research preferred
to use books to support children's pre-literacy skills. So, related literature also supports that
preschool teachers prefer books to develop children's print awareness skills.

Regarding the contents of print awareness activities, preservice teachers mostly prefer
recognizing the sounds, followed by deriving new words from the sounds and drawing lines.
Similarly, in the study titled "Evaluation of preschool teachers' views on pre-literacy activities,"
Korkmazhan (2019) found that most teachers included "recognizing the sounds" in their
activity. In this study, line drawing was mentioned the most after phonological awareness
activities, i.e., recognizing sounds, producing words from sounds, and findings words that start
and end with the same sound. Altun, Simsek Cetin, and Bay (2014) reported that the teachers
who participated in their study used voice and line exercises. In addition, Coskun and Deniz
(2017) reported that preschool teachers in the USA include print awareness, phonological
awareness, word recognition, and print and alphabet knowledge activities to support pre-
literacy. In their study examining the achievement indicators included in teachers' pre-literacy
activity plans, Kocak and Duman (2019) observed that print awareness indicators were very
weak, and the gains involved listening and speaking, visual perception, attention, and memory
activities were promoted.

Regarding the results of this study, phonological awareness activities were expressed the most.
In contrast, print awareness activities involving showing and reading printed materials were
expressed the least. Preschool teachers evaluated vowel recognition activities within the scope
of print awareness. Based on this information, it can be said that preschool teachers saw
phonological awareness activities within the scope of print awareness. Then, it has been
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concluded that preschool teachers lack knowledge about the content of print awareness. In the
literature, phonological awareness is defined as making sense of the knowledge and properties
of sound structures in verbal language; Print awareness is defined as an early understanding of
the forms of written language, including alphabet knowledge (Ezell and Justice, 2005). In the
study of Cabuk et al. (2020), examining teachers' perceptions of pre-literacy activities, teachers
perceived print awareness as letter recognition and letter vocalization.

Pre-School Teachers' Views on Providing Print Awareness to Children in Pre-School
Education

Teachers' views on providing print awareness were asked to address the relevant research
question. All preschool teachers said that print awareness should be supported. Similarly,
Doénmezler (2016) reported that all teachers favored supporting print awareness practices in
preschool education.

Another view mentioned by preschool teachers was getting family support for print awareness
practices. Families reading storybooks to their children at home and pointing out the book's
texts improve print awareness (Liao, Chang, Huang, & Sung, 2020). According to Roberts,
Jurgens, and Burchina (2005), the children of families who take care of their children, who are
sensitive to them, and who establish emotional bonds by playing games with them develop
better literacy and language skills. The study by Bayraktar (2018) titled "The importance of
reading interactive books in the development of preschool children's print awareness skills"
concluded that parent support would improve children's print awareness skills. Bolat (2019)
reported that most of the teachers mentioned the necessity of supporting activities at home to
improve print awareness. The results of these studies support the results of the current study.

Pre-School Teachers' Suggestions for Providing Print Awareness in Pre-School Education

In the interviews, teachers mostly said that teaching reading & writing should be left to
classroom teachers. In this context, most preschool teachers believe that reading & writing
teaching should not be a part of print awareness activities. This fact is also clearly stated in the
preschool curriculum: "The curriculum does not include the teaching of reading and writing.
Showing and printing letters are not included as well." (MoNE, 2013).

Doénmezler (2016) concluded that preschool teachers' duty is not teaching reading & writing but
to prepare children for primary school. Similarly, in the study by Taskin, Sak, and Sahin Sak
(2015), examining teachers' views on the teaching of reading & writing in the preschool period,
teachers stated that teaching reading & writing in the preschool period is incorrect.

In the study by Yapict and Ulu (2010) on primary school 1st-grade teachers' expectations from
preschool teachers, primary school teachers stated that teaching literacy skills outside of the
curriculum caused children to underestimate school and be unwilling to attend the school when
they started primary school. In the study of Yildizbas and Parlakyildiz (2004), which reviewed
teachers' pre-literacy practices in preschool education, it was reported that non-scheduled
reading & writing activities in the preschool period negatively affect the learning processes of
children when they go to primary school. These results obtained in related literature support the
results of the current study.

Another most expressed suggestion was increasing family support to print awareness practices
performed by the teacher. Bolat (2019) reported that, according to teachers, families should also
participate in the process, concluding that establishing cooperation with parents and ensuring
family participation should be promoted.
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CONCLUSION

In this study, which aims to examine print awareness practices in preschool education, 12
preschool teachers working in an independent kindergarden or a primary school at the center of
Eskisehir, teaching 5-year-old children, and 6 preschool classrooms were included in the study.
The data were collected by observation, document review, and interview. These collected data
were analyzed using descriptive and content analysis techniques, and the results were given
according to the research questions.

The first research question involved available print awareness materials in preschool
classrooms. Writing boards, pens (black and colored), paints (crayon, pastel, watercolor),
posters with text, books, railroad boards, A4 papers, posters, computers, and clocks are available
in all classrooms. Regarding the observation results on print awareness materials and their
layout, the tools and equipment used for print awareness are sufficient in terms of suitability for
children (age and development characteristics). However, the materials were insufficient for the
number of children in classrooms, and the boards in the classroom were not at children's eye
level, making their use unsuitable.

Regarding preschool teachers' inclusion of print awareness activities in their daily flow and
monthly education plans, a part of the second research question, the highest number of activities
were performed in December. 50% of the participants organized 5-9 events in December, and
50% organized more than 10 events. The review of teachers' daily and monthly plans regarding
the type of activities showed that integrated activities were carried out the most, with a rate of
88%. Small group activities were not included in their daily and monthly plans. The most
mentioned gain is MG: K4 performing movements requiring using small muscles (35%).

Regarding the characteristics of print awareness activities carried out by the preschool teachers
in classrooms, which is the third research question, large-group activity is preferred the most,
with a rate of 75%. Although small-group activities were not observed in daily plans, they were
mentioned in 17% of the teacher interviews. Regarding the skills provided by the activities, the
pen-holding skill was mentioned the most (75%). The book is the material used in all
classrooms. The review of the contents of the activities showed that the most preferred contents
were sound recognition (83%) and name awareness (83%). Predicting the content of printed
materials, showing printed materials, and reading printed materials were the least preferred
contents, with a rate of 17%.

The fourth research question addressed teachers' views on providing print awareness to
children in preschool education. All teachers stated that print awareness should be supported.

Nine suggestions were made to improve print awareness in preschool children, which is the fifth
question of the study. The suggestion expressed by most teachers is to leave the teaching of
reading & writing to classroom teachers (83%).

The overall evaluation of the results shows that many print awareness materials were available
in preschool classrooms. These materials were suitable for the children's developmental
characteristics but were not positioned in the classrooms in a way suitable for children's use.
Teachers included print awareness activities in their daily and monthly plans; the preferred
activity type was integrated activities. However, the review of teachers' statements revealed that
they preferred large-group activities more than integrated activities and did not perform small-
group activities sufficiently. Regarding the content of print awareness activities, pen-holding,
phonological awareness, and visual differentiation were mentioned the most; print awareness
gains were not mentioned in the content of the activity. Regarding teachers' views on providing
print awareness to children, print awareness skills should be supported, and the teaching of
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reading & writing should be left to classroom teachers. Teachers could not fully express the
contents of the print awareness activities.

RECOMMENDATIONS

The limitations of this research, which was conducted to examine print awareness practices in
preschool education, are: interviewing only 12 preschool teachers, examining the monthly and
daily plans made by these teachers for October, November, December, and January, and
observing only the classrooms they work in. Some suggestions are given below, considering the
limitations and the results obtained from the study.

o For more comprehensive research on preschool print awareness practices, the research
should include all months of the preschool education year. Monthly and daily education plans for
these months should be reviewed. In addition, print awareness activities included in the study
should be observed in the classroom.

o The research results can be verified by creating different sample groups from more
provinces and using different research methods.
o During the annual teacher seminar periods, in-service training involving the materials,

in-class arrangements, activity planning & performing can be provided to preschool teachers to
perform print awareness activities better.

° Direct course contents can be developed for print awareness to train preschool teachers
in undergraduate education.
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