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Bu arastirma; birlestirilmis sinif 6gretmenlerinin Ingilizce dersi 6gretim programim uygularken
karsilastiklar giigliikleri ve 6gretmenlerin yeterlik algilarini belirlemeyi amaglamaktadir. Aragtirmanin
katilimcilarini, Samsun ili Vezirkoprii ilgesinde birlestirilmis siniflarda gérev yapan yirmi goniilli sinif
O0gretmeni olusturmaktadir. Arastirmanin deseni, nitel arastirma yontemlerinden olgu bilim desenidir.
Arastirmanin verileri goriisme formu yardimiyla toplanmustir. iki béliimden olusan formun ilk kisminda
sinif 6gretmenlerinin genel o6zelliklerine dair sorular; ikinci bolimiinde ise arastirmanin amaglari
dogrultusunda olusturulmus sekiz tane acik uclu soru yer almaktadir. Doldurulan formlarin igerigi
analiz edilerek bulgular ortaya konmustur. Elde edilen bulgulara gore birlestirilmis sinif
6gretmenlerinin; hizmet i¢i egitime dair bilgisinin olmadigi, gorev yaptigi egitim bdlgesinde kurs
faaliyetlerinin yetersiz oldugu, iiniversitede Ingilizce temelini yeterince almadiklari icin programi
okuyup anlamadiklari, Ingilizce dersi 6gretim programim uygulayacak kadar kendilerini bu alanda
yeterli bulmadiklari, birlestirilmis sinifta tek 6gretmen olarak calismalarindan kaynakli stire yetersizligi
yasamalar1 ve benzer nedenlerden dolay1 kazanimlari vermekte zorlanmalari, kdyde velilerin ilgisizligi
ve giinliik hayatin ingilizceye elverissizliginden kalicilhgl saglayamamalari, teknolojik donanim eksikligi
yasamalan ve Ingilizce 6gretimi ile ilgili bilgi eksikligi yasadiklar1 gorilmistiir. Birlestirilmis sinif
ogretmenleri tarafindan ingilizce derslerine brans égretmenlerinin gérevlendirilmesi, tiim birlestirilmis
simfli okullara materyal temininin yapilmasi, 6gretmenlerin belirli araliklarla Ingilizce 6gretimi
hakkinda hizmet i¢i egitim almasi, Ingilizce ders saatinin arttirilmasi ve birlestirilmis simif uygulamasi
yapan okullarda Ingilizce dersi 6gretim programinin 6zel olarak yazilmasi gibi 6neriler dile getirilmistir.

Anahtar Kelimeler: ingilizce dersi 6gretim programi, birlestirilmis simiflar, simf 6gretmenligi, yeterlik
algilan

Abstract

The aim of this study is to determine the difficulties faced by multigrade classroom teachers while
applying the English lesson curriculum and their perceptions of efficacy. The participants of the research
consist of twenty volunteer classroom teachers working in multigrade classes in Vezirképri, Samsun.
The model of the research is the phenomenology model, one of the qualitative research methods. In this
study, a written opinion form was used to obtain the data. In the first part of the form, which consists of
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two parts, there are questions about the general characteristics of classroom teachers; in the second
part, there are eight open-ended questions created in line with the aims of the research. The contents of
the filled forms were analyzed and the findings were revealed. According to the findings, it was seen that
the multigrade classroom teachers lacked knowledge about in-service training, the course activities are
insufficient in the education area where they work, they do not read and understand the program
because they do not take enough English education at the university, they do not find themselves
sufficient in this field to implement the English language curriculum, they experience a lack of time due
to working as a single teacher in a multigrade classroom, etc. Due to these reasons, they have difficulty in
making gains, the uninterest of the parents in the village and their inability to maintain their
permanence due to the inconvenience of daily life with English, the lack of technological equipment and
the lack of English teaching. Suggestions such as assigning branch teachers to English lessons, supplying
materials to all multi-class schools, receiving in-service training on English teaching at regular intervals,
increasing English lesson hours, and writing a special English curriculum in schools that implement
multi-class classes were expressed by the multigrade teachers.

Keywords: English curriculum, multigrade classes, classroom teaching, efficacy perceptions

GIRIS

Ozellikle teknolojinin hizla gelistigi ve insan hayatinda énemli bir yer tuttugu 21. yiizyilda,
diinya her gecen giin daha da kiigilmektedir. Kii¢lilen bu diinyada iletisimin en etkili yolu olan
dil, insanlar arasi iletisimde en 6nemli iletisim araci olmustur. Uluslararasi iletisim, sosyal ve
ekonomik iligkiler, ticari iliskiler, tarihsel ve kiiltiirel etkilesim her gecen giin 6nem
kazanmaktadir. Bu nedenle kiiresellesen diinyada insanlar arasinda iletisim, ¢ok y6nlii olarak
her gecen giin daha da artmakta, insanlar kendi ana dillerinin yaninda ilave bir yabanci dil
daha kullanmak zorunda kalmaktadir (Kirkic ve Boray, 2017). Bu kiiresellesme ile birlikte
farkli ana dile sahip olan insanlar arasinda etkilesim de artmistir (Basar ve Tosuncuk, 2016).
Artik her tilke kendi egitim politikalarinda ana dilinin yaninda yabanci bir dilin 6grenilmesine
onem vermistir. Ciinkii yabanci dil insana kendi diinyasindan baska bir diinyay1 tanima firsati
verir (Avsar, 2011: 16; akt. Basar ve Tosuncuk, 2016: 103). Yeni bir dil; yeni bir insan ve yeni
bir diinya demektir. Yeni bir dil deyince akla ilk gelen neredeyse tiim diinyanin ortak bir dil
gibi kullandig), hemen hemen her alanda kullanilan ingilizcedir (Demirel, 2012; akt. Altun ve
Saracaloglu, 2018: 138).

“Tiirkiye'nin de tiyesi oldugu NATO ve BM Ingilizceyi resmi ¢alisma dili olarak secmislerdir”
(Karc1 ve Akar-Vural, 2011: 595). Tiirkiye bolgesel ve siyasal konumu agisindan diinya
tizerindeki kritik bolgelerin birinde bulunmaktadir. Bu nedenle, Tirkiye cesitli tlkelerle
ekonomik, politik, askeri ve kiiltlirel alanlarda iligkiler kurmak zorundadir (Harman, 1999).
20. ylizyildan itibaren ABD’'nin diinyada stiper gii¢c olmasiyla tiim diinya iilkeleriyle birlikte
lilkemizde de Ingilizce 6gretimi ikinci bir yabanci dil olarak égretilmeye baslanmistir (Kirkig
ve Boray, 2017). Cumhuriyetin kurulusundan itibaren egitim sistemimizde Ingilizce 6gretimi
onem verilen hususlardan biri olmustur. Bu amagla yabanci dille egitim veren okullar
kurulmus, ¢alismalar yiiriitiilmiistiir. Ozellikle 80’ li yillardan itibaren ingilizce 6grenimini
yayginlastirmak ve Tiirk gencligini Diinya tlkeleri ile her alanda entegre edebilmek icin
Ingilizce ders saatleri arttirilmistir. Baslangicta ingilizce 6grenme diizeyi 4. ve 5. sif
diizeylerinde iken 2013-2014 egitim 6gretim yilindan itibaren ilkokul 2. sinif programinda yer
almaya baslamis ve tiim kademelerde belli program dahilinde verilmeye baslanmistir (Kirki¢
ve Boray, 2017). Boylelikle, en yaygin dil 6grenme grubunu olusturan 6grencilerin yabanc dili
o0grenme yaslari iki y1l 6ne cekilmistir (Siier, Demirkol ve Oral, 2019). Ayrica, ikinci bir yabanci
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dil 6gretimini ergenlik déneminden 6nce alanlarin dili daha etkin 6grendikleri ve kullandiklari
yapilan arastirmalarda ifade edilmistir (Cameron, 2005; Aktaran Akdeniz ve Burakgazi, 2020)

Giintimiizde bir dil hakkinda bilgi veren degil dili, islevsel olarak kullanabilmeyi saglayan bir
yonteme gereksinim vardir (Durmuscelebi ve Suna, 2013: 15). Bu nedenle yabanc dil
egitiminde Ozellikle program, yalnizca ders icerigini olusturan bir kavram olmaktan ote
egitimin her ayrintisini planlayan biiyiik bir sistemin pargasidir (Sahin ve Aykag, 2019: 572).
Tiim bu amaclara dayanarak 2018 yilinda Ingilizce miifredati, Tiirk Milli Egitim Programinin
genel hedeflerine uygun olarak revize edilmistir (MEB Ingilizce Dersi Ogretim Programi, 2018).

Revize dilen ingilizce dersi 6gretim programina gére 2. siniflarda hedefler belirlenirken
dinleme ve konusma becerileri, 3. ve 4. siniflarda ise dinleme ve konusma becerilerine ek
olarak ¢ok sinirli okuma ve yazma becerileri hedeflenmis; tiim fiziksel tepki, el isleri ve drama
etkinlikleri ile de hedeflerin desteklenmesi planlanmistir (MEB Ingilizce Dersi Ogretim
Programi, 2018). Ingilizce dersi 6gretim programinda “dért dil becerisini 6gretirken iletisimsel
becerileri 6n planda tutulmasinin amaci, 6grencilerin yabanci dilde kolayca iletisim saglayarak
bir diinya vatandasi olmasin saglamaktir” (Akdeniz ve Burakgazi, 2020: 66).

Bu program cercgevesinde iilkemizde 2. siniftan itibaren Ingilizce dersi 6gretim programi brans
O0gretmenleri tarafindan uygulanmaktadir. “Ancak iilkemizde orgiin egitim sistemi icerisinde
o6grenme amacina yonelik degisik uygulamalar vardir” (Sidekli, Coskun ve Aydin, 2015). Bu
uygulamalardan birisi de kdylerde bulunan okullardaki birlestirilmis simif uygulamasidir.
Birlestirilmis sinif uygulamalari, tarim ve hayvanciligin yan sira kimi alanlarda oldugu gibi
turizmle ugrasan fakat niifusu daginik ve seyrek, bunun yani sira diger yerlesim yerlerinden
uzakta olmasiyla izole konumda ve dolayisiyla ekonomik hareketliligin sinirli oldugu yerlesim
yerlerindeki bir 6gretim bicimidir (Birlestirilmis Simifli Kdy Okullar: icin Etkinlik Kitabi, 2019:
17). Ulkemizdeki ilkokullar ile ilgili yayinlanan son istatistik verilerine gére 6grenci, 6gretmen
ve okul sayisi asagidaki tablodaki gibidir.

Tablo 1. 2019-2020 Egitim-Ogretim Yih Istatistik Veriler Tablosu (MEB, 2020).

Koy ilkokullar: 0
Toplam (mevcut istatistiklere Oran (%)
gore)*
Okul sayisi 24.790 5.574 22,4
Ogretmen sayisi 309.247 22918 7,4
5.005.927 270.506 5,4

Ogrenci sayisi

Tablo incelendiginde Tiirkiye’ deki toplam ilkokul sayisinin 24.790, bu okullar igerisindeki koy
ilkokullar1 sayisinin 5.574 ve koy ilkokullarinin toplam ilkokul sayisina oraninin 22,4 oldugu;
ilkokullarda gorev yapan toplam o6gretmen sayisinin 309.247, bu o6gretmen sayisinin
icerisindeki koy ilkokullarinin sayisinin 22.918 ve kdy ilkokullarindaki 6gretmen sayisinin
toplam 6gretmen sayisina oranin 7,4 oldugu; toplam ilkokul 6grenci sayisinin 5.005.927;
toplam koy ilkokullar 6grenci sayisinin 270.506 ve koy ilkokullarindaki toplam ilkokul 6grenci
sayisina oranin 5,4 oldugu goriilmektedir.

“Mevcut durumda Tiirkiye’de bulunan birlestirilmis sinifli kéy okulu sayisinin 7.000 civarinda
oldugunu tahmin edilmektedir” (KODA, 2018). 2012 yilinda 4+4+4 egitim sistemine gecilmesi ile
beraber Ingilizce dersi 6gretim programinmn, birlestirilmis sinifli okullardaki tiim kademelerde
sinif 6gretmenleri tarafindan okutulmast karari alinmigtir (Aslan ve Dinger, 2016). Ingilizce dersi,
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2013-2014 egitim dgretim yil itibariyle 2. siniflarda ve 2014-2015 egitim dgretim yilindan
itibaren ise 3. siniflarda haftalik 2 saat olarak verilmeye baslanmastyla haftalik ders ¢izelgesinde
2, 3 ve 4. siniflarda yerini almigtir (Aslan ve Dinger, 2016).

Birlestirilmis siniflarda dersler, dgretmenli ve Gdevli olarak ayni anda uygulanir; dgretmenin
kendisinin yonettigi derslere “6gretmenli dersler” denir. Bu siniflardaki égretimin bagarisi dnemli
olctide odevli gegen derslerde dgrencilerin kendi kendine yaptiklart calismalara baghdir (Talim
Terbiye Kurulu, 2014: 3).

Tek égretmenli birlestirilmis siniflarda 1, 2, 3 ve 4. sinif dgrencileri birlestirilerek bir égretmen
tarafindan okutulur. Bu nedenle ydnetimi en zor olan birlestirilmis sinif bicimidir. Bu tiir
siniflarda kazanimlarin tiimii icin etkinlik yaptirmak diger siniflara gore daha giictiir.

[ki 6gretmenli birlestirilmis siniflarda normal kosullarda 1 ve 2. sinif égrencileri bir grup, 3 ve 4.
sinif ogrencileri bir grup olacak sekilde birlestirilmeleri énerilir. Ancak égrenci ve derslik sayist
gibi etkenler géz oniinde bulundurularak farkli modeller diizenlenebilir (1) ve (2+3+4) ya da
(1+2+3) ve (4) gibi.

Uc 6gretmenli birlestirilmis siniflarda normal kosullarda 1. sinif bagimsiz, 2 ve 3. sinif égrencileri
bir grup, 4. sinif bagimsiz olacak sekilde uygulama yapilmasi 6nerilir. Ancak dgrenci ve derslik
sayisi gibi etkenler géz dntinde bulundurularak farkli modeller diizenlenebilir (1+2) ve (3) ve (4)
yada (1) ve (2,+3) ve (4) gibi (Talim Terbiye Kurulu Baskanligi, 2014: 4).

Birlestirilmis sinif uygulamasinda farkli yas gruplarinin olmasi, 6grenci sayisinin azligi ve yeni bir
dil 6§renmenin sira disiligi bu dilin belli bir diizeyde 6Grenimini Ingilizce éGretmeni olmadan da
miimkiin hale getirmektedir. Ingilizce brans égretmeninin olmadig birlestirilmis sinflarda 2.
siniftan itibaren Ingilizce derslerini sinif 6gretmenleri okutmak zorundadir (KODA, 2019).

Ogretmenler, cocuklarin gelisimlerini goz iiniinde bulundurarak yapip yapamayacag: seyleri
onlarin 6grenme yasantilarina uygun olani secerek 6grenmelerini saglamalidir (Linse, 2005;
akt. Kiigliktepe ve Baykin, 2014). Bu baglamda “Cocuklara yabanci dil 6gretiminde, 6gretmenin
mesleki yeterlilikleri son derece 6nemlidir” (Bachrudin, 2010; akt. Sad ve Karova, 2015).
Ogretmenlerin programu algilayis bicimleri, programi uygularken gosterdikleri kararlihk ve
uygulamadaki inanci programin nasil etkili olacagi hususunda 6nemli ipuglar1 verecegi
diisiintilmektedir (Bulut ve Atabey, 2016). Birlestirilmis siniflarda gérev yapan sinif
ogretmenleri, yeterli dil egitimi almadig1 halde ingilizce Dersi Ogretim Programini uygulanmak
zorunda kalmaktadir.

Yapilan literatiir taramasinda, ilkokullarda simf 6gretmenlerinin ingilizce dersi ve Ingilizce
dersi 6gretim programini uygulayisi ile ilgili ¢alismalara rastlanmis ancak birlestirilmis
smiflarda Ingilizce dersi 6gretim programinin uygulayicisi olan sinif égretmenlerinin programa
hakim olup olmadigi, programin birlestirilmis siniflarda uygulanabilirligi ya da uygularken
sinif dgretmenlerinin karsilastigl giiclikkler ile ilgili bir arastirmaya rastlanmamistir. Bu
nedenle bu arastrmanin alanyazindaki boslugu doldurarak Ingilizce dersi o6gretim
programinin birlestirilmis siniflardaki etkin kullanimini artiracagi diisiintilmektedir.
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Arastirmanin Amaci

Bu arastirmanin amaci; birlestirilmis sinif 6gretmenlerinin ingilizce dersinin {initelerini
planlarken, plani uygularken, ingilizce dersi 6gretim programini diger derslerle birlikte
verirken ne gibi giicliikkler yasandigini, bu giicliiklerin nereden kaynaklandigini ve bu
glicliiklere ne gibi ¢6ziim onerileri getirdiklerini belirlemektir. Bu giicliikler ve giicliiklerin
¢6zUm oOnerileri belirlenirken asagidaki alt problemlere yanit aranmistir. Birlestirilmis sinif
O0gretmenlerinin;

1. Ingilizce dersi 6gretim programina yoénelik hizmet ici egitim alip almadiklan ile ilgili
gortsleri,

2. Ingilizce dersi 6gretim programinin tamamini okuyup okumadiklart ile ilgili gériisleri,

3. Ingilizce dersi 6gretim programini uygulamada yeterlilikleri ile ilgili gériisleri,

4. Ingilizce dersi 6gretim programinin kazanimlarini uygularken karsilastiklar1 giicliikler ile
ilgili gorusleri,

5. Ingilizce dersi 6gretim programinin kazanimlarina yonelik etkinlikleri secip diizenlemede
herhangi bir gli¢liikle karsilasip karsilasmadiklari ile ilgili goriisleri,

6. Ingilizce dersinde 6grencilerin basarilarinin élciilmesi ve degerlendirilmesinde herhangi bir
giicliikle karsilasip karsilasmadiklari ile ilgili goriisleri,

7. Ingilizce dersi égretim programim uygularken simflarinda bagka herhangi bir giicliikle
karsilasip karsilasmadiklar ile ilgili goriisleri,

8. Ingilizce dersi 6gretim programinin birlestirilmis simflarda daha etkin uygulanabilmesi i¢in
gorusleri nelerdir?

YONTEM

Arastirmanin Modeli

Siif Ogretmenlerinin Ingilizce dersi 6gretim programinin  birlestirilmis  simiflarda
uygulanmasina yonelik yeterlik algilar1 ve algiladiklar giicliikleri belirlemek icin yapilan bu
calisma, diger nitel arastirma desenlerine kiyasla siire ve tecriibe yoniinden daha kullanish
olarak degerlendirilen (Creswell, 2013) olgubilim (fenomenoloji) desenine gore tasarlanmistir.
Olgubilim ¢alismalari, farkinda oldugumuz ancak derinlemesine ve ayrintili bir anlayisa sahip
olmadigimiz olgulara odaklanmaktadir (Biiyiikoztirk, Cakmak, Akgilin, Karadeniz ve Demirel,
2012).

Calisma Grubu

Arastirma, karar ornekleme (judgement samplying) yontemi kullanilarak Samsun ilinin bir
ilcesinde birlestirilmis sinifli ilkokullarda goérev yapmakta olan 20 smif 6gretmeni ile
gerceklestirilmistir. Bu ornekleme tiirii, arastirmacinin daha 6nceki tecriibe ve bilgilerine
dayanarak evren hakkindaki ¢ikarimlariyla 6rneklem belirlemesidir (Erkus, 2011).

Arastirmacinin; arastirma yapilan yer ve c¢evre hakkinda bilgi sahibi olmasi, calisma
grubundaki katilimcilara kolayca ulasabilmesi ve istenilen verilerin pratik ve daha gilivenilir bir
sekilde elde edilecegi diislintldiigiinden karar ornekleme yontemi ve 20 katiimci tercih
edilmistir. Calisma grubunda, goriis ve dnerilerine basvurulan 20 6gretmene ait demografik
bilgiler Tablo 2’ de verilmistir.
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Tablo 2. Birlestirilmis Simf Ogretmenlerinin Demografik Bilgilerine Ait Tablo.

Kod Ad1 Cinsiyet Brans Okuttugu Mesleki Kidem
Birlestirilmis Simf
01 K Sinif Ogret. 3. ve 4. Siniflar bir arada 16- 20 y1l
02 E Sinif Ogret. 1, 2., 3. Ve 4. Siniflar bir arada 16- 20 y1l
03 E Sinif Ogret. 3. ve 4. Siniflar bir arada 11-15y1l
04 E Sinif Ogret. 3. ve 4. Siniflar bir arada 6- 10 y1l
05 E Sinif Ogret. 3. ve 4. Siniflar bir arada 11- 15 y1l
06 E Sinif Ogret. 1.ve 2. Siniflar bir arada 11-15y1l
07 E Sinif Ogret. 3. ve 4. Siniflar bir arada 11- 15 y1l
08 E Sinif Ogret. 1., 2., 3. ve 4. Siniflar bir arada 11- 15 y1l
09 K Sinif Ogret. 3. Ve 4. Siniflar bir arada 11-15y1l
010 K Sinif Ogret. 3. Ve 4. Siniflar bir arada 6- 10 y1l
011 K Sinif Ogret. 1.ve 2. Siniflar bir arada 6- 10 y1l
012 E Sinif Ogret. 1., 2., 3. ve 4. Siiflar bir arada 11-15 y1l
013 K Sinif Ogret. 3. ve 4. Siniflar bir arada 6- 10 y1l
014 E Sinif Ogret. 1.ve 2. Siniflar bir arada 11- 15 y1l
015 K Sinif Ogret. 1.ve 2. Siniflar bir arada 6- 10 y1l
016 E Sinif Ogret. 1., 2., 3. Ve 4. Siiflar bir arada 16- 20 y1l
017 E Sinif Ogret. 1, 2., 3. Ve 4. Siiflar bir arada 21-25y1l
018 E Sinif Ogret. 1.ve 2. Siniflar bir arada 6- 10 y1l
019 E Sinif Ogret. 3. ve 4. Siniflar bir arada 21-25y1l
020 K Sinif Ogret. 1, 2., 3. Ve 4. Siiflar bir arada 1-5y1l

Arastirmaya katilan 6gretmenlerden 7’si kadin, 13’ erkektir. Katilim saglayan 20 6gretmen de
Sinif Ogretmenligi mezunudur. Ogretmenlerden 5'i 1. ve 2. sinifi, 9'u 3. ve 4. sinifi, 6’s1 1, 2, 3 ve
4. smifi bir arada okutmaktadir. Mesleki kidem olarak 6gretmenlerden 1 kisi 1-5 yil, 6 kisi 6-10
yil, 8 kisi 11-15 yil, 3 kisi 16-20 y1l, 2 kisi de 21-25 mesleki kideme sahiptir.

Veri Toplama Araci

Bu aragtirmada, birlestirilmis sinif 6gretmenlerinin Ingilizce dersi 6gretim programinin
birlestirilmis siniflarda uygulanmasina yonelik yeterlik algilar1 ve karsilatiklar1 giigliikleri
arastirmak amaciyla yari yapilandirilmis bireysel goriismeler yapilmasi planlanmistir. Bu
amacla yar1 yapilandirnilmis gériisme formu hazirlanmadan once Ingilizce dersi 6gretim
programinin icerigi ve birlestirilmis smiflarda uygulanisi, simnif 6gretmenlerinin yeterlilik
algilar ile bu alanda karsilasilan giligliikler arastirilmis; sorular alanyazina dayali olarak
olusturulmustur. Hazirlanan bu sorular birlestirilmis sinif tecriibesi de olan bir akademisyenin
gorisiine sunulmus ve onun tavsiyesi dogrultusunda hazirlanmistir. iki kisimda hazirlanan
goriisme sorularinin birinci kisminda kisisel bilgiler bashig1 altinda dort soru; ikinci kisimda ise
miilakat sorular1 baslig1 altinda sekiz soru bulunmaktadir. Goriismeler 2021-2022 egitim
0gfretim yilinin birinci doneminde yapilmistir.

Verilerin Analizi

Tamami gonillii birlestirimis simiflarda gorev yapan sinif ogretmenlerinden olusan bu
arastirmada, elde edilen verilerin degerlendirilmesinde betimsel analiz teknigi kullanilmistir.
Betimsel analiz tekniginde, arastirmaci derinlemesine yorumlama yapmaz alinan goriislerin
tamamini degil tasvir ettigi verileri yorumlayarak sunar (Sénmez ve Alacapinar, 2013).

Belirlenen sinif 6gretmenlerine 6nceden hazirlanmis goriisme formu yazili olarak verilmis,
bilgilerin ve ismin gizli tutulacagi belirtilmis, arastirma raporunda katilimcinin kimlik
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bilgilerinin yer almayacagi yazil olarak da gortisme formunda da ifade edilmistir. Katilimcilara
belli bir siire verildikten sonra formlar toplanmistir. Arastirmada elde edilen veriler
incelenerek kodlamalar yapilmis ve kategoriler olusturulmustur. Calismada katilimcilarin
gercek isimleri kullanilmamis, 6gretmenlere 01, 02, 03, ..., 020 seklinde kodlar verilmistir.
Gortisme formundaki cevaplar tablolara donistirilip degerlendirilmis, frekanslar
hesaplanarak yorumlanmistir.

Arastirmada Giivenirlik ve Gecerlilik

Nitel calismalarda giivenirlik i¢in en kullanish yéntemlerden biri, arastirmanin her asamasinin
ve arastirmada izlenen yolun detayli olarak aciklanmasidir. Calismada da, giivenirlik i¢in bu yol
izlenmistir. Oncelikle arastirmacilar, nitel arastirmalarla ilgili yeterliligi saglamak, arastirmay1
dogru bir sekilde strdiirmek ve giivenirligi artirmak amaciyla arastirma Oncesi nitel
arastirmalar konusunda egitim almistir. Aragstirma icin yari yapilandirilmis goériisme formu
hazirlanmadan once uzman gorisii alinmistir. Daha sonra, gilivenirligi artirmak igin
aragstirmaya dahil edilmeyen dort birlestirilmis sinif 6gretmenine sorularin anlasilip
anlasilmadig1 hususunda 6n uygulama yapilmistir. Gegerlilik icin, verilerin iki farkli uzman kisi
tarafindan degerlendirilip Kkarsilastirilmas1 yapilmistir. Ayrica, dogrudan alintilara
(katilimcilarin ifadelerini hi¢ degistirmeden) sik yer verilmeye ¢alisiimistir.

BULGULAR

Arastirmanin bu béliimiinde elde edilen bulgular, birlestirilmis siniflarda kadrolu olarak gorev
yapan smif dgretmenlerinin sorulara verdigi cevaplar dogrultusunda simif 6gretmenlerinin
gorislerinden dogrudan alintilar yapilarak verilmekte ve yorumlanmaktadir. Arastirmanin
bulgular1 “Yazili Goériis Alma Formunda” yer alan sorular goéz o6nilinde bulundurularak
boliimlere ayrilmis ve incelenmistir. Olusturulan boliimler asagida ifade edilmis olup
O0gretmenlerin goriislerinden dogrudan alintilar yapilarak arastirma bulgular1 desteklenmistir.

Birlestirilmis sinif 6gretmenlerinden alinan cevaplarin analizi sonucunda elde edilen veriler
asagida tablolar halinde verilmistir.

Ogretmenlerin, “Ingilizce dersi 6gretim programina yonelik bir hizmet i¢i egitim aldiniz mi?
Neden? ” sorusuna yonelik verdigi cevaplar, nedenleri/gorisleri ve frekanslar1 Tablo 3’ te
gosterilmigtir.
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Tablo 3. Ogretmenlerin ingilizce Dersi Ogretim Programina Yénelik Hizmet i¢i Egitim Alma
Durumlari ve Nedenleri.

Durum f Katilimcilar Goriisler/Nedenler f
07,09, 010, 013, Hizmet ici egitime dair bilgim olmadi .
014, 016,017
Evet 2
Gorev yapilan egitim bolgesinde kurs faaliyetleri
((--)1' (-)2) 03, 015,018,019 yetersiz 4
Kendini Ingilizce dersi konusunda temelsiz ve
06,013 yetersiz buluyorum 2
18
08,012 .
Kendimi Ingilizce konusunda yeterli goriiyorum 2
Hayir
2 Bakanligin  zorunlu tuttugu Dbir seminer 1
(03, 04, 05, 06, calismasina katildim
07, 08, 09, 010, 1 Kendimi gelistirmek icin hizmet i¢i egitim L
011, 012, 013, faaliyetine katildim
014, 015, O1s, Ilkokullarda ingilizce dersi 6nemsenmiyor,
017, 018, 019. 04 Tiirkce dersinin yaninda ikinci bir dil égretimi 1
020) cok zor
620 Birlestirilmis smif programi yogun oldugundan 1

hizmet i¢i egitim almadim

Tablo 3’ te “Ogretmenlerin Ingilizce dersi 6gretim programina yénelik hizmet ici egitim alma
durumlar ve nedenleri” ile ilgili soruya verdigi cevaplar incelendiginde; arastirmaya katilan
20 birlegtirilmis simf égretmeninden 2 katilimcr (01, 02) “Evet”, 18 katthma ise (03, 04, 05,
06, 07, 08, 09, 010, 011, 012, 013, 014, 015, 016, 017, 018, 019. 020) “Hayir” cevabi
vermistir.

“Hayir” cevab1 verenlerden: 03, 015, 018, 019 gérev yaptig1 egitim bolgesinde kurs
faaliyetlerinin yetersiz oldugunu; 07, 09, 010, 013, 014, 016 ve 017 hizmet ici bir egitime dair
bilgisinin olmadigini belirtmistir. Ayrica, 019 “Sinif gretmeni oldugum icin hizmet ici egitimin
yeterli olacagini zannetmiyorum .” seklinde goriis bildirmistir. 016 ise, “Ingilizce dersi égretim
programina yénelik hizmet i¢i programindan haberim olmadi.” olarak gorisiinii ifade etmistir.

Tablo 3. Incelendiginde; arastirmaya katilan birlestirilmis sinif 6gretmenlerinin cogunlugunun,
Ingilizce dersi 6gretim programina yonelik hizmet ici egitime dair bilgisinin olmadig1 ve hizmet
ici egitim almadig1 goriilmustiir. Bunun yaninda, aragtirma yapilan bolgede hizmet i¢i egitimin
yetersiz oldugu gorilmiistiir.

Ogretmenlerin; “Ingilizce dersi 6gretim programinin tamamim okudunuz mu? Okumadiysaniz
neden? ” sorusuna yonelik verdigi cevaplar, nedenleri/goriileri ve frekanslar1 Tablo 4’ te
gosterilmistir.
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Tablo 4. Ogretmenlerin Ingilizce Dersi Ogretim Programini Okuma Durumlari ve Nedenleri.

Durum f Katilimcilar Gorusler/Nedenler f
ingilizce temelimin olmamasi ve iiniversitede
86, 015, 016, 019 yeterli egitim almadigim igin okudugumu
anlamiyorum
Evet
(04, 08) Birden fazla sinifa 6gretmenlik yaptigim icin
’ 02,07,017,020  gereken zamani bulamiyorum
01,014 fhtiyac duymadim
Hayir 62 620 Dort sinif bir arada okuttugum i¢in fazla zaman
’ alacagini diisiiniiyorum
(01, 06, 07,
(__)12» 913. Sene basinda Ingilizce dersinde planlama
9141 ) 015, 02,08 yaparken, kazanim ve etkinlikleri diizenlerken
019, 020) okudum
09,018 Ogretim  programimin  birlestirilmis  siif
uygulamast yapan okullarda uygulanabilir
Kismen oldugunu diisinmiiyorum
(02, 03, 05, 010, 020 Oncelikli olarak alamma ait kazanim
09, 010, 011, paylasimlarina énem veriyorum
016,017, 018) 03 Miifredat degisikligi formatérligi egitiminde 1
genel olarak inceleme imkan1 buldum
05 Konu bagliklarin yeri geldiginde okuyorum 1
Anadolu Lisesi mezunu oldugum ic¢in iyi bir
04 Ingilizce egitimi aldim 1
02 Faydali bulmuyorum 1

Tablo 4’ teki “Ogretmenlerin Ingilizce dersi 6gretim programini okuma durumlart” ile ilgili
soruya verdigi cevaplar incelendiginde; arastirmaya katilan 20 birlestirilmis simif
ogretmeninden 2 katima (04, 08) “Evet”, 9 katthma (02, 03, 05, 09, 010, 011, 016, 017,
018) “Hayir” ve 9 katiima da (02, 03, 05, 09, 010, 011, 016, 017, 018) “Kismen” cevabi
vermistir.

Birlestirilmis sinif 6gretmeninden: 06, 015, 016 ve 019 Ingilizce temelleri olmadiginm ve
tiniversitede yeterli egitim almadiklar i¢in okuduklarini anlamadiklarini; 02, 07, 017 ve 020
ise dort sinifi bir arada okuttuklarn icin fazla zaman alacagini diistindiiklerini belirtmistir.
Ayrica; hayir cevabi veren 019 kod adli 6gretmen , “Ingilizce dersi ayri bir yetenek istedigi icin
basarili olamayacagimi anladigimdan faydah olacagim egitime agirlik verdim. ” seklinde; 020
ise “Dért sinif grubunun bir arada olmast , 6grencilerin hazir bulunugsluk seviyelerinin diisiik
olmasi ve ana dillerinin Tiirkce olmasi gibi sebeplerden dolayr ben Ingilizce dersini programda
yer alan kazanimlara gére isleme firsati bulamiyorum. Maalesef diger derslere (Tiirkge,
Matematik) daha fazla zaman ayirmak durumunda kaltyorum.” seklinde goriis bildirmistir.

Tablo 4. incelendiginde; arastirmaya katilan birlestirilmis sinif 6gretmenlerinin ¢ogunlugunun
” Ingilizce dersi 6gretim programim” birden fazla sinifa 6gretmenlik yaptig1 icin okumaya
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zaman bulamadigl, bu nedenle ya hi¢ okumadigi ya da programa kismen goz attigl
gorilmiistir.
Ogretmenlerin; “Ingilizce dersi 6gretim programim uygulamada kendinizi yeterli gériiyor

musunuz? Yeterli gormiiyorsaniz neden? sorusuna yonelik verdigi cevaplar,
nedenleri/goriisleri ve frekanslar1 Tablo 5’ te gosterilmistir.

Tablo 5. Ogretmenlerin ingilizce Dersi Programini Uygulamada Kendilerini Yeterli Gorme
Durumlari ve Nedenleri.

Durum f Katilimcilar Gorusler/Nedenler f
06, 07, 09, 013, 015,
Evet 2 019, 020 Ingilizce o6gretimi konusunda kendimi yetersiz 7
goruyorum
(01, 04)
07,010,012, 013, Ogretmenlik mesleginin 6gretilmesinin gerektigi 7
014,015, 016 {iniversite hayatimda béyle bir egitim almadim
013,017,018 Tamamen hakim olmadifim bir  bransmn
kazanimlarina, igeriklerine hakim olmadigimdan 3
dolay1
02, 04, 05 Ogrencilerin 6grenme giigliikleri en temel sorun 3
Hayir 1 Birlestirilmis simmifli okullarda Ingilizce dersinin
i i i 02, 03,08 islenmesi ve 3
(06, 07, 09,

etkinlilerin planlamasinda 6grenci farkliliklarin

010, 012, 013, dezavantajli olmasi ve siire yetersizligi

014, 015, 016,

619, 620) 06 Kendimi ¢ocuklarla birlikte gelistirmeye ¢alisiyorum 1

Kismen 7 01 Bu konuda egitimim var 1
7 yil lise agir ingilizce 6gretimi aldigim igin ,ilkokul-

(02, 03, 05, 04 ortaokul hatta lise Ingilizce miifredatina ¢ok rahat 1

08, 011, 017, hakimim

018)

Tablo 5’ teki  Ogretmenlerin ingilizce dersi programim uygulamada kendilerini yeterli gorme
durumlan” ile ilgili soruya verdigi cevaplar incelendiginde; arastirmaya katilan 20
birlestirilmis sinif 6gretmeninden 2 katihmci (01, 04) “Evet”, 11 katihma (06, 07, 09, 010,
012, 013, 014, 015, 016, 019, 020) “Hayir” ve 7 katilimc1 da (02, 03, 05, 08, 011, 017, 018)
“Kismen” cevabl1 vermistir.

Birlestirilmis sinif 6gretmenlerinden: 06, 07, 09, 013, 015, 019, 020 Ingilizce 6gretimi
konusunda kendini yetersiz gordiigiinii; 07, 010, 012, 013, 014, 015, 016 ise 6gretmenlik
mesleginin 6gretilmesinin gerektigi tiniversite hayatimda bdyle bir egitim almadigini ifade
etmistir. Ayrica; 09 kod adli arastirmac1 “ingilizce dersi 6gretim programi konusunda kendimi
yeterli gérmiiyorum, giin gectikce de programdan uzaklastigim diistiniiyorum. ” seklinde, 013
kod adli katilima “Universitede bununla ilgili herhangi bir egitim verilmedi bize. Brans
dgretmenlerine ait bir ders oldugu séyleniyordu. Ingilizce Ggretimi icin bize egitim verilmedi
" seklinde, 02 kod adli arastirmaci da “Birlestirilmis siniflarda
dort égretmen giiciinde ¢alisamayacaginiza gore temel kazanimlart verebilmek ugruna bazi
dersleri geri plan itmek zorunda kalabiliyorsunuz ve bu hususta yeterli dil becerinse erisemeyen

maalesef. O yiizden yetersizim.
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kéy cocuklart icin Ingilizce en énce akla gelen seceneklerden birisi oluyor maalesef. ” seklinde
goris bildirmistir.

Tablo 5. incelendiginde; arastirmaya katilan birlestirilmis sinif 6gretmenlerinin ¢gogunlugunun
yukarida belirtilen cesitli sebeplere bagh olarak “Ingilizce dersi 6gretim programini
uygulamada kendilerini yeterli gérme” hususunda kendini yetersiz gordigiinii, 6zel bir alan
bilgisi gerektiren Ingilizce 6gretiminin birlestirilmis sinifli okullarda éncelikli olarak gérmedigi
gorilmiistir.

Ogretmenlerin; “Ingilizce dersi 6gretim programinin kazanimlarini uygulamada herhangi bir
glcliikle karsilastimiz mi? Karsilastiysaniz neden?” sorusuna yonelik verdigi cevaplar,
nedenleri ve frekanslar1 Tablo 6’ da gdsterilmistir.

Tablo 6. Ogretmenlerin Ingilizce Dersi Ogretim Programinin Kazanimlarini Uygularken
Karsilastig1 Giicliikler ile ilgili Gériisleri ve Nedenleri.

Durum f Katilimcilar Goriisler/Nedenler f

Birlestirilmis sinifta tek 6gretmen olmaktan 5
02,03,09,013,020 dolay1 bas gosteren siire yetersizligi gibi

Evet 19 nedenlerden, kazanimlari vermekte
zorlaniyorum

(02, 03, 04, 02, 05,08, 014 Koyde velilerin ve giinliik hayatin Ingilizce’ 4

05, 06, 07, 08, ye elverigsizligi

09, 010, 011, 013, 016,018 Kazanimlar brans o6gretmenlerine gore 3

012, 013, 014, hazirlaniyor, yetersiz kaliyorum

015, 016, 017,
018, 019, 620)

04,08 Ogrencilerin Ingilizce kelimelerin anlamlarini 2
Tiirkge olarak 6grenmede zorlanmalari
04,013 ingilizce’ de kelimelerin yazimlar1 ile 2
telaffuzlarinin ~ farkli  olmas1  sebebiyle
Hayir 1 6grencilerin zorlanmalari
019, 020 Kitabin tamamen Ingilizce olmasi problem 2
(01)
010, 015 Ingilizce ders kitaplari seviyeye uygun degil 2
017,019 Anlamiyorum, kazamimlari  uygulamada 2
glicliik cekiyorum
015 Siiflarda gerekli fiziki ve teknolojik alt yap1 1
yetersiz
04 Tiirkce gramer yapisiyla, Ingilizce gramer 1
yapisinin, ciimle olusumunun farklilig
012 Diger ders programlarini yetistirmek igin 1
Ingilizce dersi yetismemekte
03 Kazanimlarin ¢oklugu 1
018 Kilavuz kitap yok 1
08 Ogrencilerin derse hazirliksiz gelmeleri 1

Tablo 6’ daki “Ogretmenlerin Ingilizce dersi programin uygularken karsilastigi giicliikler ile
ilgili gorusleri ve nedenleri ” ile ilgili soruya verdigi cevaplar incelendiginde; arastirmaya
katilan 20 birlestirilmis sinif 6gretmeninden 19 kattlima (02, 03, 04, 05, 06, 07, 08, 09, 010,
011, 012, 013, 014, 015, 016, 017, 018, 019, 020) “Evet”, 1 katihmai (01) “Hayir” cevabi
vermistir.
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Birlestirilmis simf égretmenlerinden; 02, 03, 09, 013, 020 birlestirilmis sinifta tek 6gretmen
olmaktan ve bas gosteren siire yetersizligi gibi nedenlerden kazanimlari vermekte
zorlandigin;; 02, 05, 08 ve 014 ise koyde velilerin ve giinliik hayatin ingilizce’ ye
elverissizligini ifade etmistir. Ayrica; 09 kod adll katthma, “Kazamim siireleri siniflarimiza
uygun degil, diger temel ders kazanimlarinin égretilmesi konusunda olduk¢a zorluk yasiyoruz,
Ingilizce kazanim ve etkinliklerini yetistiremiyoruz.” seklinde goriis bildirmigtir.

Birlestirilmis sinif 6gretmenlerinden; 013, 016 ve 018 kazanimlarin brans égretmenlerine
gore hazirlandigim ve yetersiz kaldigini bildirmistir. Ayrica; 016 kod adh katthma  Aldigim
editim seviyesinin listiinde konular oldugu icin zorluk cekiyoruz. ” seklinde, 018 ise “Ders
kitaplarinin yaninda dersi kolaylastirici dgretmen kilavuz kitabinin olmamasi derslerde giicliik
olusturuyor. Ogrenci kitaplari, gretmenlerin derse tamamiyla hakim égretmen kimligine gére
hazirlanmis. © seklinde goriis bildirmistir.

Tablo 6. incelendiginde; “Ogretmenlerin Ingilizce dersi 6gretim programini uygularken
karsilastig1 giicliikler ile ilgili goriisleri” hususunda sorulara verdigi cevaplar incelendiginde
arastirmaya katilan birlestirilmis sinif 6gretmenlerinin ¢ogunlugunun tek 6gretmen olmaktan
kaynakli olarak siireyi yetersiz buldugu ve bu nedenle ingilizce 6gretimiyle ilgili kazanimlarini
vermekte zorlandigi, velilerin ve koéy hayatinin Ingilizceye elverigsiz olmasi nedeniyle de
Ingilizce dersi 6gretimi programini uygulamada giigliikler yagsadig1 goriilmiistiir.

Ogretmenlerin, “Ingilizce dersi égretim programinin kazanimlarina yonelik etkinlikler secip
diizenlemede herhangi bir giicliikle karsilastiniz m1? Karsilastiysaniz neden? ” sorusuna
yonelik verdigi cevaplar, nedenleri ve frekanslar1 Tablo 7’ de gosterilmistir.
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Tablo 7. Ogretmenlerin Ingilizce Dersi Ogretim Programimin Kazanimlarina Yénelik Etkinlikleri
Se¢cmede Karsilastig1 Giicliiklere Ait Gorlisleri ve Nedenleri.

Durum f Katilimcilar Goriisler/Nedenler f
02,06,09,013  Cektigim tek sikint1 siire sikintisi oluyor 4
09,014,015 Okulum egitim teknolojileri konusunda yeterli degil 3
010,014,019 Bu dersin 6gretimi ile ilgili bilgiye sahip degilim 3
Evet 16 _
03,015 Sadelestirme yapmakta zorlaniyorum 2
(01, 02, 03, — — — —— ,
04, 06, 08, 09, 02, 04 Etkinlikler ders icinde verimli bir sekilde yapiliyor 2
010, 011, 013, 04,08 Ogrencinin ilgisizligi ve tekrar etmemesi siirekli 2
014, 015, 016, unutmaya neden oluyor
018,019, 020) _

06, 08 Okuma yazma becerilerinde yasanan gigliikler 2
nedeniyle bulunduklar1 smifta okutulan dersin
kazanimlar1 ¢ogu zaman yetersiz kaliyor

03,016 Gorsel materyallerin yetersizligi 2

018, 020 Daha ¢ok kelime ezberleme iizerine konularda ilerledik 2
013,020 Haftada en fazla 2 saat ortak ders yapabiliyorum 2
Hayir 4
07 Basit seviye ve sadece Ingilizce’ ye giris konularim 1
(05, 07, 012, anlattigimdan etkinlik se¢iminde zorluk yasamiyorum
017) 09 ingilizce dersi kazamimlarini 6gretip pekistirmek ve 1
bunu etkinlige dokmekte zorlaniyorum
06 Birlestirilmis smifli bir kéy okulunda 6grenci hazir 1
bulunusluklari farkl farkl oldugu
05 internet ortaminda etkinlik ve kaynak sikintis1 pek 1
olmuyor
013 Internette simif diizeyime uygun etkinlik bulmam 1
oldukea gii¢
015 Kitaplardaki etkinlikleri anlamakta gii¢liik ¢ektigimizden 1
ekstra kaynaklara yoneliyoruz
02 Ders kitaplarindaki etkinlikler genel anlamda yeterli 1
seviyede
01 Materyal yetersizligi sebebiyle kendi materyallerimizi 1
trettik

Tablo 7’ deki “ Ogretmenlerin Ingilizce dersi 6gretim programinin kazanimlarina yonelik
etkinlikleri secmede karsilastig1 glicliiklere ait goriisleri ve nedenleri ” ile ilgili soruya verdigi
cevaplar incelendiginde; arastirmaya katilan 20 birlestirilmis sinif 6gretmeninden 16 katilimci
(01, 02, 03, 04, 06, 08, 09, 010, 011, 013, 014, 015, 016, 018, 019, 020) “Evet”, 4 katihma
ise (05,07, 012, 017) “Hayir” cevabi vermistir.

Birlestirilmis simif 6gretmenlerinden; 02, 06, 09, 013 cektikleri tek sikintinin siire sikintisi
oldugunu belirtmistir. Ayrica, 02 kod adli katthmc1 “ Ashnda ders kitaplarindaki etkinlikler
genel anlamda yeterli seviyede. Bununla birlikte internette de yeterli miktarda ve nitelikte
etkinlik bulunmakta sikinti cekmiyorum. ” seklinde goriis bildirmistir.

Birlestirilmis sinif 6gretmenlerinden; 09, 014, 015 ise okulunun egitim teknolojileri
konusunda yeterli olmadigin;; 010, 014, 019 bu dersin 6gretimi ile ilgili bilgiye sahip

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 35
Journal of Interdisciplinary Educational Research 2023; 7(14);23-43



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

olmadiklarin ifade etmistir. Ayrica, 019 “Ingilizce 6gretim kalibini bilmedigim icin verimli bir
ders yapamiyorum. ” seklinde goriis bildirmistir.

Tablo 7. Incelendiginde; arastirmaya katilan birlestirilmis sinif 68retmenlerinin ¢ogunun
“Ogretmenlerin Ingilizce dersi 6gretim programimin kazanimlarina yénelik etkinlikleri
secmede karsilastig1 giicliiklere ait gorisleri ve nedenleri” ile ilgili soruya verdigi cevaplardan
en c¢ok sure yetersizligi, sonra sirasiyla okulunun egitim teknolojileri konusunda yeterli
olmamas1 ve dersin Ogretimiyle ilgili yeterli bilgiye sahip olmamalar1 kaynakh glgliik
yasadiklari gorilmustiir.

Ogretmenlerin;  “Ingilizce ~ dersinde  6grencilerin  basarilarmin  élgiilmesi ~ ve
degerlendirilmesinde herhangi bir giicliikle karsilastiniz mi? Karsilaytiysaniz neden? “
sorusuna yonelik verdigi cevaplar, nedenleri ve frekanslari Tablo 8’ de gosterilmistir.

Tablo 8. Ogretmenlerin ingilizce Dersinde Ogrencilerin Basarilarinin  Olgiilmesi ve
Degerlendirilmesi ile Ilgili Gériisleri ve Nedenleri.

Durum f Katilimcilar Goriisler/Nedenler
013,019,016 Kendimi yeterli bulmuyorum
012,013,017 ingilizce 6gretimi icin zaman yok 3
Evet 12
02,015 Telaffuzda sikint1 yasiyorlar 2
(01, 06, 08, 09,
010, 011, 012, 07,018 Basit seviye degerlendirmeler yaptigim icin zorlukla 2
013, 015, 016, karsilasmadim
017,019) — - —
02,03 Verilen kazanimlari hem etkinlik hem de yazili 2

degerlendirmesinde o6grencilerin gelisimine hakim
oldugumuz icin problem yasanmamaktadir

010 Kitabin geneline bakarak 6grenmeleri gereken konu 1
baghklarini  belirledim. Bilgi birikimine gore
aktarmaya calistim.

01 Sorular1 Tirkge sormak zorunda kaliyoruz 1
anlamadiklari igin
08 Cocuklarin Ingilizceye olan 1
Hayir 8 tutumlari,ilgisizleri,okumada ve anlamada yagsanilan
giicliikler nedeniyle temel kavramlar1 6grenmenin
(02, 03, 04, 05, étesine gegmekte sikint1 yasiyoruz
07, 014, 018, 06 Birlestirilmis simfli bir kdy okulunda 6grenci hazir 1
020) bulunusluklar: farkl farkl oldugu i¢in ve zamanlama

acisindan  yeterli zamami bulamadiklart igin
zorluklarla karsilagsmaktay1z.

09 Iki smf bir arada egitim gordiiklerinden 1
kazanimlarin pekismesi zorlasiyor,
degerlendirmeleri basit seviyelerde yapmak zorunda
kaliyorum.

014 Cocuklar1 bu konuda degerlendirme yapmiyorum 1

015 Ingilizce yazildigi gibi okunmadigindan kelimeler 1
hep yanhs yaziliyor

017 Seviye agr. 1

Tablo 8" deki “ Ogretmenlerin ingilizce dersinde 6grencilerin basarilarinin dlgiilmesi ve
degerlendirilmesi ile ilgili goriisleri ve nedenleri. ile ilgili soruya verdigi cevaplar
incelendiginde; arastirmaya katilan 20 birlestirilmis simif 6gretmeninden 12 katihmc (01, 06,
08, 09, 010, 011, 012, 013, 015, 016, 017, 019) “Evet”, 8 katihma (02, 03, 04, 05, 07, 014,
018, 020) “Hayir” cevabi vermistir.

”
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Birlestirilmis simf égretmenlerinden, 02 ve 015 telaffuzda sikinti ¢ektiklerini belirtmistir. Bu
konuda 015, “Ingilizce yazildigi gibi okunan bir dil olmadigi icin telaffuzda ¢cok zorlaniyoruz. Keli
meler bu ytizden devamli yanlis yaziliyor ” seklinde goriis bildirmistir.

Birlestirilmis simif 6gretmenlerinden; 013, 019 ve 016 kendilerini yeterli bulmadiklarini, 012,
013 ve 017 ise ingilizce 6gretimi icin zamanin yeterli olmadigini ifade etmistir. Ayrica, 019
“Kendim Ingilizce dersinde yeterli olmadigim icin 6grencilerin degerlendirilmesinde nasil verimli
olabilirim ki... ” seklinde gorus bildirmistir.

Tablo 8. incelendiginde; arastirmaya katilan birlestirilmis sinif 6gretmenlerinin ¢ogunun,
“Ogretmenlerin ingilizce dersinde 6grencilerin basarilarinin él¢iilmesi ve degerlendirilmesi ile
ilgili goriisleri ve nedenleri. ” ile ilgili soruya verdigi cevaplardan kendilerini yeterli gormedigi
icin 6grencileri degerlendirmenin verimli bir sonu¢ vermedigini soyledigi gériilmustiir.

Ogretmenlerin, “Ingilizce dersi 6gretim programini uygularken sinifimizda baska herhangi bir
glclikle karsilastimiz m1? Karsilastiysaniz neden? ” sorusuna yonelik verdigi cevaplar,
nedenleri ve frekanslar1 Tablo 9’ da gosterilmistir.

Tablo 9. Ogretmenlerin Ingilizce Dersi Programini1 Uygularken Sinifta Karsilastig1 Giigliiklerle

Igili Gériisleri.

Durum f Katilimcilar Goriisler/Nedenler f
01, 02,011,014, 020 Birlestirilmis sinif ortami

Evet 13 04,06 ingilizce kelimelerin 6grenciler tarafindan yazilmasi 2

L. . zorlugu (W, X, Q gibi yabanci harfler)
(01, 02, 04, 06,

08, 09, 011, 013, 01,04 Ingilizce kelimelerin telaffuz zorlugu ( Yazilislar1 ve 2
014, 015 016 okunuslar1 tamamen farklh kelimeler )
019, 020) 019,020 Ingilizcede yeterli bilgiye sahip degilim 2
01 Ders saati yetersizligi 2
08 Ogrenilen yeni bir konunun tekrar edilmemesi 1
08 Kelime dagarciginin yetersiz olmasi 1
08 Yeni konular 6grenilirken eskilerin unutulmasi gibi 1
nedenlerle ¢ocuklar bir {ist konuyu o6grenmede
zorluk yasamaktadir
09 Sinifimda Internet, Bilgisayar, projeksiyon gibi 1

egitime  katki  saglayan teknolojik  triinleri
kullanamiyor olmam 6grencilerin dinleme, diksiyon,

Hayir 7 konusma becerilerini olumsuz etkiliyor
013 Ingilizce ders kitaplari seviye iistii 1

(03, 05, 07, 010, _

012,017, 018) 013 Kilavuz kitabi eksikligi 1
014 Koylerde velilerin egitimin icinde olmamasi 1
015 Siifimizda okuma ve yazmada gliglik ¢eken 1

égrenciler Ingilizce harfleri okumakta ve yazmakta
ekstra zorluk gekiyor

016 Ogrencilere konular soyut geliyor 1

02 Pano diizenleme sikintisi 1

Tablo 9’ daki “Ogretmenlerin Ingilizce dersi 6gretim programini uygularken sinifta karsilastigi
gucluklerle ilgili gortisleri ve nedenleri. ” ile ilgili soruya verdigi cevaplar incelendiginde;
arastirmaya katilan 20 birlestirilmis sinif 6gretmeninden 13 katthma (01, 02, 04, 06, 08, 09,

”
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011, 013, 014, 015, 016, 019, 020) “Evet”, 7 katihma (03, 05, 07, 010, 012, 017, 018)
“Hayir” cevabi vermistir.

Birlestirilmis sinif égretmenlerinden; 01, 02, 011, 014, 020 birlestirilmis siif ortami
olmasimin giicliilk yaratugim belirtmistir. Ayrica; bu konuda 011, “ Birka¢ sinif bir arada
okudugundan dersleri tam olarak verimli bir sekilde isleyemedim. Konulari basit tutup diger
sinifin da derse katilimini saglamak zorunda kaldim. Bu da ¢ogu zaman dersin yetersiz kalmasina
neden oldu” seklinde goris bildirmistir.

Birlestirilmis simf 6gretmenlerinden 019 ve 020 ise, Ingilizcede yeterli bilgiye sahip
olmadigini belirtmistir.

Tablo 9. incelendiginde; arastirmaya katilan birlestirilmis sinif 6gretmenlerinin ¢ogunun
“Ogretmenlerin Ingilizce dersi dégretim programini uygularken sinifta karsilastii giicliiklerle
ilgili gorisleri.” ile ilgili soruya verdigi cevaplardan birlestirilmis sinif ortaminin, Ingilizce
dersi 6gretim programini sinifta uygulamada karsilastigi en buyiik giicliik oldugu gorilmiistiir.

Ogretmenlerin, “Ingilizce dersi 6gretim programinin birlestirilmis simflarda daha etkin
uygulanabilmesi icin neler Onerirsiniz? ” sorusuna yonelik verdigi cevaplar ve frekanslar
Tablo 10’ da gosterilmistir.

Tablo 10. Ingilizce Dersi _Qgretim Programinin Birlestirilmis Siniflarda Daha Etkin
Uygulanabilmesi Hususunda Onerileri.

Katilimcilar Oneriler f
01,02,03,06,07,08, ingilizce derslerine kesinlikle brans égretmenleri gérevlendirilmeli 12
09,011, 013,015,019,
020
01,02, 03,04, 08,013, Tiim okullara ingilizce dersi materyal temini ihmal edilmemeli 9
014,016,017
02,05,09,010,012, Birlestirilmis simflarda egitim veren o6gretmenlerin belirli periyotlarla Ingilizce 7
013,016 égretimi hakkinda hizmeti ici egitim almasi
02,05,07,08,012,  Birlestirilmis siniflarda Ingilizce ders saati arttirilmal 7
017,019
05,07,09,011,014, Birlestirilmis sinif uygulamasi yapan okullarda ingilizce egitim programinin 6zel olarak 6
017 yazilip uygulanmasi gerekir
08,010,012 Ders kitaplarinin daha da basitlestirilmesi gériisiindeyim 3
04,017 Birlestirilmis simnifli ilkokullarda fatih projesi gibi teknolojik altyapinin uygulanmasi 2
gereKir
09 Milli egitim bakanligl tarafindan ders kitabi disinda egitici kaynaklar olusturup dgrenci 1
ve 6gretmenlere ulastirmasi
09 Kazanim degerlendirmelerinin 6gretmenin belirledigi konu ve sinirlarda olmasi 1
011 1. Siniflara da basit diizey Ingilizce dersi konulabilir 1
013 2-3-4. Siiflar i¢in ortak bir program hazirlanip buna uygun kilavuz ve etkinlik kitaplari 1
gonderilebilir
014 Koy okullarinda ingilizce dersi degerlendirmeye tabi tutulmamasi 1
017 Tiirkge yonlendirmeler olmali 1
018 Ogretmen kilavuz kitabi olmal 1
02 Siire yetersizligini asmak igin 6gretmenlere Ingilizce egzersiz agma imkani verilip 1
tesvik edilmeli
07 Formasyon aldigimiz fiiniversitelerde bu dersin o6gretimine uygun yeterli egitimi 1
almaliyiz
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Tablo 10’ daki “Ogretmenlerin Ingilizce ders égretim programinin birlestirilmis siniflarda
daha etkin uygulanabilmesi hususunda oOnerileri. ile ilgili soruya verdigi cevaplar
incelendiginde; arastirmaya katilan 20 birlestirilmis sinif 6gretmeninin 12 katthma (01, 02,
03, 06, 07, 08, 09, 011, 013, 015, 019, 020), ingilizce derslerine kesinlikle brans
O0gretmenlerinin gorevlendirilmesi gerektigini diislinmektedir. Bu durum birlestirilmis sinif

”

ogretmenlerinin ortak noktada en ¢ok bulustugu 6neri olmustur. Bu hususta 06 kod adl
katilmci, “Ingilizce derslerinin merkez okullarda isin ehli Ggretmenlere yani Ingilizce
dgretmenlerine birakildigi gibi kéy okullarinda da haftada en az bir giin onlarin egitimine
birakilmast bu isin ¢éziime kavugsacagini bir nebze gdsterecektir. ” seklinde ve 07 adh katihma
da “Brang 6gretmenlerinin en yakinindaki birlestirilmis sinifli okullarda haftanin bir giinti gérev
yapabilmelerini saglayan bir uygulama yapilabilir. Birlestirilmis okullarin talebi olarak degil
rutine baglanmis bir uygulama olabilir. ” seklinde goris bildirmistir.

Birlestirilmis sinif 6gretmenlerinden; 02, 05, 09, 010, 012, 013, 016 birlestirilmis siniflarda
egitim veren 6gretmenlerin belirli periyotlarla ingilizce 6gretimi hakkinda hizmeti ici egitim
almasi gerektigini; 05, 07, 09, 011, 014, 017 birlestirilmis simif uygulamasi yapan okullarda
Ingilizce dersi 6gretim programinin 6zel olarak yazilip uygulanmasi gerekir gériisiinii; 01, 02,
03, 04, 08, 013, 014, 016, 017 tiim okullara Ingilizce dersi materyal temini ihmal edilmemeli
ifadesini; 05, 07, 09, 011, 014, 017 birlestirilmis simf uygulamas: yapan okullarda ingilizce
dersi egitim programinin 6zel olarak yazilip uygulanmasi gerekir diisiincesini; 02, 05, 07, 08,
012, 017, 019 adh katihmcilar ise birlestirilmis siniflarda ingilizce ders saati arttirilmalisinin
gerektigini ifadesini belirtmistir.

Tablo 10. incelendiginde; arastirmaya katilan birlestirilmis sinif 6gretmenlerinin ¢ogunun
“Ogretmenlerin Ingilizce dersi &égretim programimin birlestirilmis simflarda daha etkin
uygulanabilmesi hususunda onerileri. ” ile ilgili soruya verdigi cevaplardan birlestirilmis
simflarda daha etkin Ingilizce dersi 6gretim programinin uygulanabilmesi icin Ingilizce
derslerine Kkesinlikle brans o6gretmenlerinin gorevlendirilmelisinin daha dogru olacag:

”

gorisiini belirtmislerdir. Ayrica materyal destegi ve ara ara verilen hizmet ici egitimlerle de
desteklenmesi gerektigi de 6neriler arasinda yer almistir.

SONUCLAR VE TARTISMA

Bu calismada birlestirilmis siniflarda Ingilizce dersi 6gretim programmnin uygulanmasina
yonelik sinif 6gretmenlerinin yeterlik algilar1 ve programi uygularken karsilastiklar giligliikler
incelenmistir. Ek olarak karsilastiklar1 giicliikklere karsi sunduklar1 ¢6ziim Onerileri,
birlestirilmis siniflarda daha iyi bir Ingilizce 6gretimi i¢in neler yapilabilecegi belirlenmeye
calisilmistir.

Birlestirilmis siniflarda gérev yapan sinif égretmenlerinin ingilizce dersi 6gretim programinin
uygulanmasina yonelik yeterlik algilar1 ve programi uygularken karsilastiklar1 giicliiklere
iliskin gorislerini belirlemek amac ile yapilan bu calismada, katilimcilarin sorulan sorulara
verdikleri cevaplardan elde edilen nitel veri analizi yapilarak elde edilen bulgulardan asagidaki
sonuclara ulasiimistir.

Ilk olarak, birlestirilmis sinif 6gretmenlerinin simifta Ingilizce dersi 6gretim programim etkin
bir sekilde uygulayabilmesi icin Ingilizceye hakim olmasi1 ve bu dilin 6gretim yontem ve
tekniklerine sahip olmas1 gerekir. Ancak; birlestirilmis siniflarda gorev yapan sinif
O0gretmenleri ile yapilan arastirma ve inceleme sonucunda bir¢ok sinif 6gretmeninin hizmet ici
egitime dair bilgisinin olmadigi, gorev yaptig1 egitim bolgesinde bu alandaki kurs
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faaliyetlerinin yetersiz oldugu sonucuna varilmistir. Ayrica; Unal, Tagkaya ve Ozdemir (2016)
siif dgretmenlerinin yabanc dil konusunda hicbir egitim almamis olmalarim Ingilizce
egitiminin basarisiz olmasinin en biiyiik sebebi olarak gostermistir. Unal, Taskaya ve Ozdemir
(2016) yapmis olduklari ¢alismada da ilkokullarda bulunan birlestirilmis sinif 6gretmenlerinin
Ingilizceye hakim olmalan ve Ingilizceyi etkin bir sekilde 6gretebilmeleri konusunda hizmet ici
egitim verilmesi gerektigini belirtmistir.

Birlestirilmis sinif 6gretmenlerinin Ingilizce hakimiyetinin olmamasi ve dil égretimi hususunda
egitim almamis olmasi c¢esitli sorunlara yol acmaktadir. Ogrenciler yeterli diizeyde
ogrenememekte ve kavramlari i¢sellestirmemektedir. Sinif 6gretmeni nasil ve ne sekilde
konuyu verecegini bilmedigi icin verilen kavramlar 6grenciler tarafindan yasam igerisine
aktarilamamaktadir.

Birlestirilmis siniflarda gorev yapan siif é6gretmenlerinin, ingilizce dersi 6gretim programini
uygulayabilmesi icin oncelikli olarak programa hakim olmasi ve programi okuyup
anlayabilmesi gerekir. Ancak, yapilan arastirma sonucunda sinif 6gretmenlerinin iiniversitede
ingilizce temelini yeterince almadifl icin programi okuyup anlayamadigi goriilmiistiir. Bu
hususta, Kandemir (2016), yaptif1 arastirmada Ogretmenlerin programin 6geleri ile ilgili
yeterince bilgi sahibi olmadig1 sonucuna ulasmistir. Buna karsilik bir kisim 6gretmenin ise,
yeterince Ingilizce temeline sahip olsalar bile birden fazla sinifa 6gretmenlik yapmak zorunda
kalmalarinin zaman yetersizligi olusturdugu sonucuna varilmistir. Bu durumun da
birlestirilmis simif 6gretmenlerine, programi yeterince okuyup inceleme firsati vermedigi
anlasilmistir. Siiphesiz ki, okuyup anlasilamayan bir programin uygulanabilirligi de miimkiin
olmayacaktir.

Bir dil 68retiminin gerceklesebilmesi, ancak o alanda egitim almis uzman kisilerle miimkiindiir.
Birlestirilmis sinif uygulamasi yapilan ilkokullarda Ingilizce 6gretimini gerceklestirecek olan
da sinif 6gretmenleridir. Ancak, yapilan arastirmada sinif 6gretmenlerinin ingilizce dil 6gretimi
programini uygulayacak kadar kendini bu alanda yeterli bulmadig1 gorilmiistiir. Karci ve Akar-
Vural (2011) da, yaptif1 arastirmalar neticesinde sinif 6gretmenlerinin bir¢ogunun birkag
istisna disinda ileri diizeyde Ingilizce alan bilgisine -uzman diizeyde- sahip olmadig1 sonucuna
varmistir. Bu nedenle de 6grencilere kavramlar1 dogru olmayan bicimde 6gretebildiklerini
belirtmistir. Buradan hareketle simif 6gretmenlerinin, ingilizce dersi programini uygulamada
kendini yeterli gormemesinin programa uygun Ingilizce 6gretimini miimkiin kilmayabilir.

Cesitli sebeplere bagli olarak tilkemizde belli bdlgelerde birlestirilmis sinif uygulamasi
yapilmakta, tlim dersler ve kazanimlar: tek 6gretmen tarafindan verilmek zorundadir. Her ne
kadar 6zel bir alan bilgisi gerektirse de Ingilizce dersi programinin kazanimlar1 da bu sinif
O0gretmeni tarafindan verilmektedir. Ancak, gerek birlestirilmis sinif ortaminda tek 6gretmen
olmaktan dolay1 bag gésteren siire yetersizligi, gerekse de velilerin Ingilizceye bakis agilar ve
giinliik hayatin elverissizligi kazanimlari tam ve etkin bir sekilde vermeyi giiclestirmektedir.
Literatliri taradifimizda da ayni sonuglarin arastirmacilar tarafindan elde edildigi
goriilmektedir. Bu baglamda Karayel (2017) birlestirilmis simif 68retmenlerinin yasadigl
sorunlar tespitinde veli ilgisizligine deginmis ve Ogrencilerin ayni sinif icerisinde egitim
Ogretim faaliyetini gerceklestirmesini ilk sorunlar arasina koymustur. Ayrica; Gomleksiz, Ciiro
ve Kiling (2011) da yaptiklari arastirmada farkli siniflarin bir arada ders goériiyor olmasini,
birlestirilmis sinif 6gretmenlerinin yasadig sikintilar arasinda saymis ve bu sonuca varmistir.
Yaptigimiz bu arastirmada 6gretmenlerin kidem yillarindaki farlilik sonuca etki etmemis ve 1-
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5 yil kideme sahip 6gretmen de 16-20 yil kideme sahip 6gretmen de birlestirilmis sinif
uygulamasinda siirenin yetersiz oldugunu ifade etmistir. Birlestirilmis siniflarda zamanin
yetersiz olmasi ders konularinin anlasilamadan gecilmesine, 06grenilen konularin
pekistirilmesine ve uygulanmasina firsat kalmadan yeni bir konuya gecilmesine sebep
olmaktadir. Bu da birlestirilmis simif uygulamasinda egitim ve 6gretim gormiis 6grencilerin
Ingilizce dersinde konu eksigi ile bir {ist sinifa gectiginin bir kanitidir.

Birlestirilmis siniflarda goérev yapan ogretmenlerin bircogunun; Ingilizce dersi 6gretim
programinin kazanimlarina yonelik etkinlikleri secip diizenlerken siire yetersizligi, teknolojik
donanim eksikligi ve ingilizce égretimi ile ilgili bilgi eksikligi konusunda sikinti yasadig
gorilmustiir. Sag, Savas ve Sezer (2009) yapmis olduklar1 arastirmada birlestirilmis sinif
o0gretmenlerinin okulun teknoloji donaniminin eksiliginin sorun olusturdugunu belirterek
yapmis oldugumuz arastirma sonucunu desteklemistir. Ogretmenin; var olan diger sorunlarina
ek olarak bir de teknolojik donanim eksikligi yasamasi, 6grenilen Ingilizce kavramlarin
pekistirilmesini zorlastiracaktir. Buradan hareketle kalic1 6grenmenin olmayacagi ve 6grenilen
Ingilizce kavramlarin yasam icerisine aktarilamayacag da kaginilmaz olabilir.

Katihmalarin, 6gretmenlerin Ingilizce dersinde 6grencilerin bagarilarinin  dlgiilmesi ve
degerlendirmesi ile ilgili karsilastiklar giicliikler ilgili soruya verdigi cevaplar incelendiginde
dikkate deger bir cogunlugun sikint1 ¢ektigi anlasilmaktadir. Temel sikintinin siire yetersizligi
ve yine kendilerini yeterli gormeme durumunun olmasi dikkat ¢ekici olmustur. Ayrica, bir dil
ogretiminde ¢ok 6nemli olan dogru telaffuzu yapamadiklarini ve 6grencilerinin de bu hususta
¢ok sikinti yasadiklarini belirtmislerdir. Literatiir incelendiginde Karci ve Akar-Vural (2011)
bu alanda yapmis oldugu arastirmada 6gretmenlerin 6grencilerine model olabilecek bir
telaffuz ve tonlama yeterliliinde olmadigini ve kendilerini bu alanda yeterli gérmediklerini
ifade etmistir. Bu hususta da Aksoy ve Bozdogan (2019), 6gretilen yanlis telaffuzlarin farkina
varildiginda 6gretmenin sonradan diizeltme ¢abasina girdigini ifade etmistir. Bu nedenle
kendini yeterli bulmayan ve 6gretecegi dilin telaffuzuna hakim olmayan bir 6gretici dogru bir
0lgme yapamayabilir.

Arastirmamiza katilim saglayan birlestirilmis sinif égretmenlerinin ingilizce dersi 6gretim
programini uygularken yasadiklari en biiyiik giicliigiin birlestirilmis sinif uygulamasi oldugunu
belirtmislerdir. Literatiir tarandiginda, Giil ve Ozdemir (2016) yapmis olduklar1 arastirmada
farkli siniflarin ayni ortamda ve ayni zamanda ders islemenin ¢esitli sorunlara yol actigini ifade
etmistir. Bu hususta Dursun (2006) ayni ders saatinde birden fazla sinifin hedef ve
kazanimlara ulasmada sikinti olusturdugu sonucuna varmustir. Ayrica bilestirilmis sinif
uygulamasinin, bir 6grenciye yeterli ilgiyi ve zamani ayirma firsati vermedigi sonucuna
varmigtir. Bu durumda zaman sikintisi yasanan birlestirilmis simflarda, Ingilizce kavramlarin
Ogretilmesi ve kalic1 hale gelmesi; birlestirilmis sinifin ve 6gretmenlerin diger tiim problemleri
ile bir araya geldiginde zor olacaktir.

Yapmis oldugumuz arastirmada katihmailar ingilizce dersi égretim programinin birlestirilmis
siniflarda daha etkin uygulanabilmesi hususunda o6nerileri alindiginda ise agirlikli olarak;
Ingilizce derslerine kesinlikle brans o6gretmenlerinin gérevlendirilmesi, tiim birlestirilmis
simfli okullara ingilizce dersi materyal teminin yapilmas, birlestirilmis siniflarda egitim veren
ogretmenlerin belirli periyotlarla Ingilizce 6gretimi hakkinda hizmet i¢i egitim almasi,
birlestirilmis siiflarda Ingilizce ders saatinin arttirilmasi ve birlestirilmis siif uygulamasi
yapan okullarda Ingilizce dersi &6gretim programinin &zel olarak yazilmasi goériisiinii
bildirmistir. Tiim bu ©6nerilerden hareketle Ingilizce dersi dgretim programinin miistakil
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siniflarla ayn1 dogrultuda ve icerikte olamayacagi ¢linkii egitim 6gretim ortaminin benzer
olamadigi ve ayni egitim 6gretim imkanlarina sahip olamadig1 anlasilmaktadir.

Oneriler

Yapmis oldugumuz arastirma sonucunda elde edilen bulgulara dayanarak asagidaki oneriler
getirilmistir:

v’ Birlestirilmis sinif ortaminin, kendine 6zgii yapisindan dolayir 6gretim programlari
miistakil okullardaki gibi diisiiniilemez. Bu nedenle Ingilizce dersi égretim programi
birlestirilmis siniflarin yapisina uygun olarak konular sadelestirilmeli, dort sinifin bir
arada ve ayni anda egitim aldif1 g6z Oniine alinarak hazirlanip zaman sikintisi
yasanmasinin oniine gecilmelidir.

v' Birlestirilmis sinif 6gretmenlerine 6zel olarak ingilizce dersi 6gretmen klavuzu Tiirkce
olarak hazirlanmalidir. Ciinkii arastirmaya katilan dégretmenlerin bircogu ingilizce
Dersi 6gretim programini anlamakta sikinti ¢ektigini ifade etmistir.

v' Ingilizce dersinin, 6zel bir alan bilgisi gerektirmesi nedeniyle Ingiizce 6gretiminin bu
alanda uzman Kkisilerce yapilmasi zorunlulugu dogmaktadir. Bu nedenle tiim egitim
kademelerinde oldugu gibi birlestirilmis siniflarda Ingilizce dersine brans
o0gretmenlerinin girmesi daha dogru olacaktir.

v' Arastirmaya katilan birlestirilmis sinif 6gretmenlerinin énemli bir ¢ogunlugu, ingilizce
bransinda daha once kapsamli ve yeterli egitim almadigini ifade etmitir. Eger brans
O0gretmenlerinin birlestirilmis siniflarda goérevlendirilmesi miimkiin olmayacaksa,
egitim fakiiltelerinden mezun olmadan 6énce smf égretmenleri mutlaka Ingilizce
dersini daha kapsamh almalidir. Ayrica, diger temel derslerde oldugu gibi “ ingilizce
ogretimi ” dersi egitim fakiiltelerinde okutulmalidir. Hatta ingilizce dersi 6gretiminin,
birlestirilmis siniflarda nasil olacagi alt baslik olarak verilmelidir.

v' Birlestirilmis siniflarda gorev yapan sinif 6gretmenlerine belli zaman araliklariyla bu
egitim bolgesine 6zgl 6zel hizmet ici egitim verilmelidir.

v' Ingilizce ders saatleri arttirilmali ve ingilizce dersi 6devli olarak uygulanmamahdir.

v' Birlestirilmis siniflara teknolojik donanim ve materyal destegi saglanmalidir.

Arastirmacilara Oneriler

v Bu cahisma sadece Ingilizce dersi icin degil, birlestirilmis simiflarda uygulanan
tiim derslerin 6gretim programlari icin yapilabilir.
v" Arastirmaya égrenciler de dahil edilebilir.
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Abstract

The aim of this study is to determine the difficulties faced by multigrade classroom teachers while applying
the English lesson curriculum and their perceptions of efficacy. The participants of the research consist of
twenty volunteer classroom teachers working in multigrade classes in Vezirkoprii, Samsun. The model of
the research is the phenomenology model, one of the qualitative research methods. In this study, a written
opinion form was used to obtain the data. In the first part of the form, which consists of two parts, there are
questions about the general characteristics of classroom teachers, and in the second part, there are eight
open-ended questions created for the purposes of the research. The contents of the filled forms were
analyzed and the findings were revealed. According to the findings, it was seen that the multigrade
classroom teachers lacked knowledge about in-service training, the course activities are insufficient in the
education area where they work, they do not read and understand the program because they do not take
enough English education at the university, they do not find themselves sufficient in this field to implement
the English language curriculum, they experience a lack of time due to working as a single teacher in a
multigrade classroom, etc. They have difficulty in making gains, due to the reasons: the uninterest of the
parents in the village and their inability to maintain their permanence due to the inconvenience of daily life
with English, the lack of technological equipment and the lack of English teaching. Suggestions such as
assigning branch teachers to English lessons, supplying materials to all schools with multigrade classrooms,
receiving in-service training on English teaching at regular intervals, increasing English lesson hours, and
writing a special English curriculum in schools that implement multigrade classes were expressed by the
multigrade teachers.

Keywords: English curriculum, multigrade classes, classroom teaching, efficacy perceptions

INTRODUCTION

Especially in the 21st century, where technology develops rapidly and holds an important place
in human life, the world is getting smaller day by day. Language, which is the most effective way
of communication in this shrinking world, has become the most important communication tool in
interpersonal communication. International communication, social and economic relations,
commercial relations, historical and cultural interaction are gaining importance day by day. For
this reason, in the globalizing world, communication between people is increasing day by day, and
people have to use an additional foreign language besides their mother tongue. (Kirkic & Boray,
2017). With this globalization, interaction between people with different mother tongues has also
increased (Basar & Tosuncuk, 2016).

Now, every country has given importance to learning a foreign language besides their mother
tongue in their education policies. Because a foreign language gives people the opportunity to
know a world other than their own. (Avsar, 2011: 16; cited. Basar & Tosuncuk, 2016: 103). A new
language means new people and a new world. When talking about a new language, the first thing
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that comes to mind is English, which is used almost everywhere in the world as a common
language (Demirel, 2012; cited. Altun & Saracaloglu, 2018: 138).

“NATO and UN, of which Turkey is a member, have chosen English as their official working
language” (Karc1 & Akar-Vural, 2011: 595). Tiirkiye is located in one of the critical regions in the
world in terms of its regional and political position. Therefore, Turkey has to establish relations
with various countries in the economic, political, military and cultural fields (Harman, 1999).
Since the 20th century, with the USA becoming a superpower in the world, English education has
started to be taught as a second foreign language in our country along with all the countries of the
world (Kirki¢ & Boray, 2017). Since the foundation of the Republic, teaching English has been one
of the important issues in our education system. For this purpose, schools providing education in
a foreign language were established and studies were carried out. Especially since the 80's,
English course hours have been increased in order to spread English learning and to integrate
Turkish youth with the world's countries in every field. While the level of learning English was at
the 4th and 5th grade levels at the beginning, it started to take place in the 2nd grade program of
primary school as of the 2013-2014 academic year and it started to be given within a certain
program at all levels (Kirkic & Boray, 2017). Thus, the foreign language learning age of the
students, who constitute the most common language learning group, was brought forward by two
years (Ster, Demirkol & Oral, 2019). In addition, it has been stated in the researches that those
who take a second foreign language education before adolescence learn and use the language
more effectively (Cameron, 2005; cited. Akdeniz & Burakgazi, 2020).

Today, there is a need for a method that provides functional use of the language, not providing
just information about a language (Durmuscelebi & Suna, 2013: 15). For this reason, especially in
foreign language education, the program is not only a concept that composes the course content,
but also a part of a large system that plans every detail of education (Sahin & Aykag, 2019: 572).
Based on all these purposes, the English curriculum was revised in 2018 in accordance with the
general objectives of the Turkish National Education Program (MEB, 2018).

According to the revised English curriculum, targets were set for the 2nd grade listening and
speaking skills, and for the 3rd and 4th grades, in addition to listening and speaking skills, very
limited reading and writing skills were targeted; it is planned to support the targets with all
physical reaction, handicrafts and drama activities (MEB, 2018). "The purpose of prioritizing
communicative skills while teaching four language skills is to ensure that students become a world
citizen by easily communicating in a foreign language" stated in the English curriculum (Akdeniz
& Burakgazi, 2020: 66).

Within the framework of this program, the English course curriculum is implemented by branch
teachers from the second grade in our country. "However, there are different applications for
learning purposes in the formal education system in our country” (Sidekli, Coskun & Aydin, 2015).
One of these applications is the multigrade classroom application in schools in villages. Multigrade
applications are a form of teaching in settlements that deal with agriculture and animal
husbandry, as well as tourism, but where the population is scattered and sparse, and in addition
to being isolated from other settlements, and therefore in settlements where economic mobility
is limited (MEB, 2019: 17). According to the latest statistical data published on primary schools in
our country, the number of students, teachers and schools is as in the table below.
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Table 1. 2019-2020 Academic Year Statistical Data Table (MEB, 2020).

Total Village primary schools Rate (%)
(based on available
statistics)*
Number of schools 24.790 5.574 22,4
Number of teachers 309.247 22.918 7,4
Number of students 5.005.927 270.506 54

When the table is examined, it is seen that the total number of primary schools in Turkey is 24,790,
the number of village primary schools in these schools is 5,574 and the ratio of village primary
schools to the total number of primary schools is 22.4; The total number of teachers working in
primary schools is 309.247, the number of village primary schools in this number of teachers is
22,918 and the ratio of the number of teachers in village primary schools to the total number of
teachers is 7.4; 5,005,927 of the total number of primary school students; it is seen that the total
number of students in village primary schools is 270,506 and the ratio of the total number of
primary school students in village primary schools is 5,4.

“Currently, it is estimated that the number of village schools with multigrade classrooms in Turkey
is around 7,000” (KODA, 2018). With the transition to the 4+4+4 education system in 2012, it was
decided that the English lesson curriculum should be taught by classroom teachers at all levels in
multigrade classrooms (Aslan & Dinger, 2016). As of the 2013-2014 academic year, the English
course took its place in the 2nd grade as 2 hours per week and from the 2014-2015 academic year it
was seen in the 2nd, 3rd, 4th grades with 2 hours in the weekly schedule (Aslan & Dinger, 2016).

In multigrade classes, lessons are applied simultaneously with teacher and homework; Lessons
directed by the teacher himself are called “teacher-led lessons”. The success of teaching in these
classes is highly dependent on the self-study of the students on the homework (Talim Terbiye Kurulu,
2014: 3).

In multigrade classrooms with one teacher, 1st, 2nd, 3rd and 4th grade students
are combined together and taught by one teacher. That's why it's the most
difficult to manage, the unified classroom format. In such classes, it is more
difficult to carry out activities for all of the achievements compared to other
classes.

In multigrade classrooms with two teachers, it is normally recommended to
combine 1st and 2nd grade students as a group, and 3rd and 4th grade students
as a group. However, considering factors such as the number of students and
classrooms, different models can be arranged such as (1) and (2+3+4) or
(1+2+3) and (4).

In multigrade classes with three teachers, under normal conditions, it is
recommended to practice with 1st grade independent, 2nd and 3rd grade
students as a group and 4th grade independently. However, considering factors
such as the number of students and classrooms, different models can be arranged
such as (1+2) and (3) and (4) or (1) and (2,+3) and (4). (Talim Terbiye Kurulu
Baskanligi, 2014: 4).

The fact that there are different age groups, the small number of students and the unusualness of
learning a new language in the multigrade class application make it possible to learn this language
at a certain level without an English teacher. In the combined classes where there is no English
branch teacher, the class teachers have to teach English lessons from the 2nd grade (KODA, 2019).

Teachers should ensure that children learn what they can and cannot do by considering their
development, by choosing the ones that are appropriate for their learning experiences (Linse,
2005; cited. Kiiciiktepe & Baykin, 2014). In this context, "The professional competence of the
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teacher is extremely important in teaching foreign languages to children" (Bachrudin, 2010; cited.
Sad & Karova, 2015). It is thought that the way the teachers perceive the program, the
determination they show while applying the program and their belief in the application will give
important clues about how the program will be effective (Bulut & Atabey, 2016). Classroom
teachers working in multigrade classes have to apply the English Curriculum even though they do
not receive sufficient language training.

In the literature review, there were studies on the English lesson and the implementation of the
English lesson curriculum by the classroom teachers in primary schools; however, any study on
teaching English by classroom teachers in multigrade classrooms could not bu reached. For this
reason, it is thought that this research will fill the gap in the literature and increase the effective
use of the English curriculum in multigrade classes.

Purpose of the research

The aim of this study is to determine the difficulties experienced by multigrade classroom
teachers when planning the units of the English lesson, applying the plan, and giving the English
lesson curriculum together with other lessons, where these difficulties originate and what
solutions they offer to these difficulties. Answers to the following sub-problems were sought while
determining these difficulties and solutions to these difficulties. Multigrade classroom teachers;

1. Their opinions about whether they received in-service training for the English course
curriculum,

2. Opinions about whether they have read the entire English curriculum,
3. Opinions about their proficiency in applying the English course curriculum,

4. Their opinions about the difficulties they encountered while applying the achievements of the
English curriculum,

5. Their opinions about whether they encountered any difficulties in choosing and organizing the
activities for the achievements of the English lesson curriculum,

6. Their opinions about whether they have encountered any difficulties in measuring and
evaluating the success of the students in the English course,

7. Their opinions about whether they encountered any other difficulties in their classes while
applying the English curriculum,

8. What are their views on the more effective implementation of the English curriculum in
multigrade classes?

METHOD
Model of the Research

This study, which was conducted to determine the efficacy perceptions and perceived difficulties
of primary school teachers in the implementation of the English lesson curriculum in multigrade
classes, was designed according to the phenomenology design, which is considered to be more
useful in terms of time and experience (Creswell, 2013) compared to other qualitative research
designs. Phenomenology studies focus on issues that we are aware of but do not have in-depth
and detailed knowledge (Biiyiikoztirk, Cakmak, Akgiin, Karadeniz & Demirel, 2012).

Working Group

The research was carried out with 20 classroom teachers working in primary schools with
multigrade classrooms in a district of Samsun, using the judgement sampling method. In this type
of sampling, the researcher determines the sample with his inferences about the universe based
on his previous experience and knowledge (Erkus, 2011).
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Decision sampling method and 20 participants were preferred because it was thought that the
researcher had knowledge about the place and environment where the research was conducted,
could easily reach the participants in the study group, and the desired data would be obtained in
a practical and more reliable way. Demographic information of 20 teachers whose opinions and

suggestions were consulted in the study group are given in Table 2.

Table 2. Demographic Information of Multigrade Class Teachers

Code Gender Branch Taught Professional
Name Combined Class Seniority
01 F Classroom Teach. 3rd and 4th grades together 16- 20 years
02 M Classroom Teach. 1st, 2nd, 3rd and 4th Grades together 16- 20 years
03 M Classroom Teach. 3rd and 4th grades together 11- 15 years
04 M Classroom Teach. 3rd and 4th grades together 6- 10 years
05 M Classroom Teach. 3rd and 4th grades together 11- 15 years
06 M Classroom Teach. 1st and 2nd Grades together 11- 15 years
07 M Classroom Teach. 3rd and 4th grades together 11- 15 years
08 M Classroom Teach. 1st, 2nd, 3rd and 4th Grades together 11- 15 years
09 F Classroom Teach. 3rd and 4th grades together 11-15 years
010 F Classroom Teach. 3rd and 4th grades together 6- 10 years
011 F Classroom Teach. 1st and 2nd Grades together 6- 10 years
012 M Classroom Teach. 1st, 2nd, 3rd and 4th Grades together 11-15 years
013 F Classroom Teach. 3rd and 4th grades together 6- 10 years
014 M Classroom Teach. 1st and 2nd Grades together 11- 15 years
015 F Classroom Teach. 1st and 2nd Grades together 6- 10 years
016 M Classroom Teach. 1st, 2nd, 3rd and 4th Grades together 16- 20 years
017 M Classroom Teach. 1st, 2nd, 3rd and 4th Grades together 21-25years
018 M Classroom Teach. 1st and 2nd Grades together 6- 10 years
019 M Classroom Teach. 3rd and 4th grades together 21-25 years
020 F Classroom Teach. 1st, 2nd, 3rd and 4th Grades together 1-5years

Of the teachers participating in the research, 7 are female and 13 are male. All 20 participating
teachers are graduates of Classroom Teaching Department of Education Faculties. 5 of the
teachers teach the 1stand 2nd grades, 9 of them teach the 3rd and 4th grades, and 6 of them teach
the 1st, 2nd, 3rd and 4th grades together. In terms of professional seniority, 1 person has 1-5
years, 6 people 6-10 years, 8 people 11-15 years, 3 people 16-20 years, 2 people have 21-25
professional seniority.

Data Collection

In this study, semi-structured individual interviews were planned to investigate the efficacy
perceptions and difficulties faced by multigrade classroom teachers regarding the
implementation of the English lesson curriculum in multigrade classrooms. For this purpose,
before the semi-structured interview form was prepared, the content of the English lesson
curriculum and its application in multigrade classes, the perceptions of classroom teachers and
the difficulties encountered in this area were investigated; the questions were created based on
the literature. These prepared questions were presented to the opinion of an academician who
also had multigrade classroom experience and were prepared in line with his recommendation.
In the first part of the interview questions prepared in two parts, four questions under the title of
personal information; in the second part, there are eight questions under the heading of interview
questions. The interviews were held in the first semester of the 2021-2022 academic year.
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Data Analysis

The descriptive analysis technique was used in the evaluation of the data obtained in this study,
which consisted of classroom teachers who were all volunteers working in multigrade classrooms.
In the descriptive analysis technique, the researcher does not make an in-depth interpretation,
but presents the data by interpreting, not all of the views received (S6énmez & Alacapinar, 2013).

The pre-prepared interview form was given to the designated classroom teachers in writing, it
was stated that the information and name would be kept confidential, and it was stated in the
interview form as well as in writing that the identity information of the participant would not be
included in the research report. After giving the participants a certain amount of time, the forms
were collected. By examining the data obtained in the research, coding was made and categories
were created. The real names of the participants were not used in the study, and the teachers were
given codes such as 01, 02, 03, ...., 020. The answers in the interview form were converted into
tables and evaluated, and their frequencies were calculated and interpreted.

Reliability and Validity in Research

One of the most useful methods for reliability in qualitative studies is to explain in detail each
stage of the research and the path followed in the research. In the study, this way was followed
for reliability. First of all, the researchers received training on qualitative research before the
research in order to ensure competence in qualitative research, to carry out the research correctly
and to increase reliability. Expert opinion was taken before the semi-structured interview form
was prepared for the research. Then, in order to increase reliability, a preliminary application was
made to four combined classroom teachers, who were not included in the study, on whether the
questions were understood or not. For validity, the data were evaluated and compared by two
different experts. In addition, direct quotations (without changing the statements of the
participants) have been tried to be included frequently.

RESULTS

The findings obtained in this part of the research are given and interpreted by directly quoting the
opinions of the classroom teachers in line with the answers given to the questions by the
classroom teachers working in multigrade classes. The findings of the research were divided into
sections and examined by considering the questions in the "Written Opinion Form". The sections
created are expressed below and the research findings are supported by direct quotations from
the views of the teachers.

The data obtained as a result of the analysis of the answers received from the multigrade
classroom teachers are given in tables below.

Have you received an in-service training for the teachers' English lesson curriculum? From where?
The answers given to the question, reasons/opinions and frequencies are shown in Table 3.
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Table 3. The Status and Reasons of Teachers' In-Service Training for the English Curriculum.

Situation f Participants Comments/Reasons f
07,09, 010, 013, I did not k bout i ice traini 7
514, 016, 017 id not know about in-service training
Yes 2 53 H15. & .. d ivities in th o
(61, 62) 03,015, 018,019 Inadequate course activities in the training area 4
6, 013 I find myself baseless and inadequate in English 2
lessons.
08,012 I consider myself sufficient in English 2
No 18 62 [ participated in a seminar work required by the 1
L Ministry.
(03, 04, 05, 06, I participated in the in-service training activity to
07, 08, 09, 610, 01 _particip g 1
. . .« improve myself
011, 012, 013, - - - - -
014. 015 616 English lessons are ignored in primary schools, it
017' ('518' 019' 04 is very difficult to teach a second language 1
020) besides Turkish.
620 [ did not receive in-service training as the 1

multigrade class program was intense.

In Table 3, when the answers given by the teachers to the question about "the situation and
reasons for receiving in-service training for the English course curriculum" are examined; 2
participants (01, 02) of the 20 multigrade classroom teachers participating in the research said
"Yes", and 18 participants (03, 04, 05, 06, 07, 08, 09, 010, 011, 012, 013, 014, 015, 016, 017,
018, 019, 020) answered "No".

Among those who answered "No": 03,015, 018, 019 said that the course activities in the training
area they worked in were insufficient; 07, 09, 010, 013, 014, 016 and 017 stated that they had
no knowledge of in-service training. In addition, 019 stated that "I do not think that in-service
training will be sufficient because I am a classroom teacher." 016, on the other hand, expressed
his opinion as “I did not know about the in-service program for the English course curriculum.”

When Table 3 is examined; It was seen that the majority of the multigrade classroom teachers
who participated in the study did not have knowledge of in-service training for the English lesson
curriculum and did not receive in-service training. In addition, in-service training was found to be
insufficient in the research area.

The answers, reasons/opinions and frequencies of the teachers for the question “Have you read
the entire English course curriculum? If you haven't read it why? " are shown in Table 4.
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Table 4. The Status and Reasons of Teachers to Read the English Curriculum.

Situation f Participants Comments/Reasons f
I don't understand what I'm studying because I
06,015,016,019  don't have much English and I didn't get enough 4
Yes 2 education at the university.

(04, 08) 92, 07,017, 020 I can't find the time I need because I teach more 4
than one class

01,014 I didn't need 2
o 62, 020 I think it will take too much time since I teach )
9 four classes together.
(01, 06, 07,
912' (")13. At the beginning of the year, 1 read while
014, 015, 02,08 planning the English lesson, organizing the 2
019, 020) achievements and activities.
I do not think that the curriculum is applicable in
09,018 schools that have multi-grade classrooms. 2
Partially 9 First of all, I give importance to the sharing of
(62,03, 05, 09, 010,020 achievements belonging to my field. 2
010, 011, 016, 03 I had the opportunity to review the curriculum 1
017,018) change formatting training in general.
05 I read threads when appropriate. 1
Since I graduated from Anatolian High School, I
04 received a good English education 1
02 I do not find it useful 1

When the answers given by the teachers in Table 4 to the question about "reading the English
course curriculum" are examined; 2 participants (04, 08) out of 20 multigrade classroom teachers
participating in the research said "Yes", 9 participants (02, 03, 05, 09, 010, 011, 016, 017, 018)
said "No", and 9 participants (02, 03, 05, 09, 010,011, 016, 017, 018) answered "Partly".

From the multigrade classroom teachers: 06, 015, 016 and 019, they did not have much English
and did not understand what they read because they did not receive sufficient education at the
university; 02, 07, 017 and 020 stated that they thought it would take more time because they
taught all four grades together. Moreover; the teacher, codenamed 019, who answered no, said,
“Because I understood that I would not be successful because the English course requires a
different skill, I focused on the education that would be useful”. 020: “Due to reasons such as the
fact that four grade groups are together, students' readiness levels are low and their mother
tongue is Turkish, I cannot find the opportunity to teach English according to the gains in the
program. Unfortunately, | have to devote more time to other courses (Turkish, Mathematics). ' he
commented.

When Table 4 is examined; it was seen that the majority of the multigrade classroom teachers who
participated in the research could not find time to read the "English lesson curriculum" because
they were teaching more than one class, therefore either they did not read at all or they only
partially skimmed the program. The answers, reasons/opinions and frequencies of the teachers
for the question “Do you consider yourself sufficient in applying the English course curriculum? If
you don't see enough, why? "' are shown in Table 5.
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Table 5. The Reasons for Teachers' Self-Efficacy in the Application of the English Curriculum.

Situation f Participants Comments/Reasons f
06,07, 09,013,015, I consider myself inadequate in teaching English.
Yes 2 019, 020 7
I have not received such an education in my university
(01, 04) 07,010,012, 013, life, where the teaching profession should be taught. 7
014,015,016
013,017,018 Due to the fact that I do not have full knowledge of the
achievements and contents of a branch that I do nothave 3
complete control over.
Students' learning difficulties are the main problem.
02, 04, 05 3
No 1 The teaching of English in multigrade schools and
. . . 02,03,08 disadvantageous student differences in planning 3
(_06' __07' ,_09' activities and lack of time
910’ (__)12' 913’ 06 [ try to improve myself with children 1
014, 015, 016,
019, 020)
Partially 7 01 I have training in this 1
Since I have had heavy English education in high school
(02, 03, 05, 04 for 7 years, I am good at the English curriculum of 1
08, 011, 017, primary, secondary school and even high school.
018)

When the answers given by the teachers in Table 5 to the question "The state of seeing themselves
competent in applying the English lesson program" are examined; 2 participants (01, 04)
answered "Yes", 11 participants (06, 07, 09,010, 012, 013, 014, 015, 016, 019, 020) answered
"No" and All 7 participants (02, 03, 05, 08, 011, 017, 018) answered "Partly".

From the multigrade classroom teachers: 06, 07, 09, 013, 015, 019, 020; 07,010, 012,013,014,
015, and 016 stated that they did not receive such an education in their university life, where the
teaching profession should be taught. Moreover; the researcher, codenamed 09, said, “I don't see
myself enough about the English curriculum, and I think that I am getting away from the program
day by day. In the form of the participant with the code name 013 said ""We were not given any
training on this at the university. It was said that it was a course belonging to branch teachers.
Unfortunately, we were not given training for teaching English. That's why I'm inadequate”. "Since
you cannot work with the power of four teachers in multigrade classes, you may have to push
some lessons to the background in order to give basic gains, and unfortunately, English is one of
the first options that come to mind for village children who do not have sufficient language skills.
" he commented.

When Table 5 is examined; It was seen that the majority of the multigrade classroom teachers
who participated in the research considered themselves inadequate in terms of "seeing
themselves competent in applying the English lesson curriculum" due to various reasons
mentioned above, and that they did not get English teaching courses at the university, which
requires a special content knowledge, as a priority in multigrade schools.

The answers, reasons and frequencies of the teachers for the question “Did you encounter any
difficulties in implementing the achievements of the English curriculum? If you did, why?" are
shown in Table 6.
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Table 6. The Opinions and Reasons of the Difficulties Encountered by the Teachers in
Implementing the Achievements of the English Curriculum.

Situation f Participants Comments/Reasons f
I have difficulty in giving the gains due to 5
02,03,09,013,020 reasons such as lack of time due to being the
Yes 19 only teacher in the multigrade classroom.
02,05, 08,014 Inconvenience of parents and daily life in the 4
(02, 03, 04, 05, village to English
06, 07, 08, 09, 013,016,018 The gains are prepared according to the 3
010, 011, 012, branch teachers; [ am inadequate
013, 014, 015,
016, 017, 018,
019, 020)
04,08 Students' difficulties in learning the meanings 2
of English words in Turkish
04,013 Students have difficulties due to the different 2
spellings and pronunciations of words in
No 1 English.
019, 620 The problem is that the book is entirely in 2
(01) English.
010,015 English textbooks are not suitable for the level 2
017,019 I don't understand, I'm having trouble applying 2
the gains
015 Insufficient  physical and technological 1

infrastructure in classrooms

04 The difference between Turkish grammatical 1
structure and English grammatical structure
and sentence formation

012 English courses are not enough to train other 1
curriculum.

03 Multitude of gains 1

018 No guidebook 1

0s Students’ coming to class unprepared 1

When the answers given to the question "Teachers' views and reasons for the difficulties they
encounter while applying the English curriculum" in Table 6 are examined; 19 participants (02,
03, 04, 05, 06, 07, 08, 09, 010, 011, 012, 013, 014, 015, 016, 017, 018, 019, 020) out of 20
multigrade classroom teachers who participated in the research answered “yes", 1 participant
(01) answered "No".

From the multigrade classroom teachers; 02, 03, 09, 013, 020 said that they had difficulty in
giving the gains due to being the only teacher in the multigrade classroom and due to lack of time;
02, 05, 08 and 014 stated that parents and daily life in the village are unsuitable for English.
Moreover; the participant, codenamed 09, said, “The learning periods are not suitable for our
classes, we have difficulties in teaching other basic course outcomes, we cannot train English
learning outcomes and activities. ' he commented.

From the multigrade classroom teachers; 013, 016 and 018 reported that the learning outcomes
were prepared according to branch teachers and were insufficient. Moreover; the participant with
the code name 016 said, "We have difficulties because there are subjects above the level of
education I have received,” and 018 said, "The absence of a teacher's guide book that facilitates
the lesson creates difficulties in the lessons. The student books have been prepared according to
the teacher identity of the teachers who have full command of the lesson’ he commented.
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When Table 6 is examined; when the answers given to the questions about the "teachers' views
on the difficulties they encounter while applying the English curriculum" are examined, it is seen
that the majority of the multigrade classroom teachers who participated in the research found the
time insufficient due to being a single teacher and therefore had difficulty in giving their gains in
English teaching, parents and village life were unsuitable for English. It was observed that he had
difficulties in implementing the English course teaching program due to these.

Teachers were asked, “Did you encounter any difficulties in choosing and organizing activities for
the achievements of the English lesson curriculum? Why did you meet? The answers, reasons and
frequencies for the question are shown in Table 7.

Table 7. Opinions and Reasons of the Difficulties Encountered by the Teachers in Choosing the

Activities for the Achievements of the English Curriculum
Situation f Participants Comments/Reasons f
02, 06,09, 013 The only problem I have is the time constraint.

4
09,014,015 My school is not good enough about educational technologies
3
Yes 16 010,014,019 I do not have information about the teaching of this course
3
(01, 02, 03, 04, —
06, 08, 09, 010, 03,015 I'm having trouble simplifying
011, 013, 014, R 2
015, 016, 018, 02,04 Activities are done efficiently during the lesson.
019, 620) . 2
04, 08 Student's indifference and non-repetition cause constant
forgetting 2
06, 08 Due to the difficulties experienced in literacy skills, the

achievements of the course taught in the classroom that they are 2
in are often insulfficient.

03,016 Lack of visual materials
2
018,020 We progressed more on memorizing words.
2
No 4 013,020 I can do joint lessons for a maximum of 2 hours a week.
2
(_05. 07, 012, 07 I don't have any difficulty in choosing an activity as I explain the
017) basic level and only the introduction to English. 1
09 I have difficulty in teaching and reinforcing English lesson
achievements and putting it into activity. 1
06 Student readiness in a multigrade village school is different. 1
05 There is no shortage of activity and resources on the Internet. 1
013 It is very difficult for me to find activities suitable for my grade 1
level on the Internet.
015 Since we have difficulty in understanding the activities in the 1
books, we turn to extra resources.
02 The activities in the textbooks are generally sufficient. 1
01 Due to material shortage, we produced our own materials 1

When the answers given to the question in Table 7 regarding "The opinions and reasons of the
difficulties faced by the teachers in choosing the activities for the achievements of the English
lesson curriculum" are examined; 16 participants (01, 02, 03, 04, 06, 08, 09,010, 011, 013,014,
015, 016, 018, 019, 020) out of 20 multigrade classroom teachers who participated in the
research replied with "Yes", 4 participants (05, 07,012, 017) answered "No".
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From the multigrade classroom teachers; 02, 06, 09, 013 stated that the only problem they had
was time constraint. In addition, the participant with the code name 02 said, “Actually, the
activities in the textbooks are generally sufficient. However, I don't have any trouble finding
enough and quality activities on the internet."

From the multigrade classroom teachers; on the other hand, 09, 014, and 015 stated that their
school is not sufficient in terms of educational technologies; 010, 014, 019 stated that they did
not have any knowledge about the teaching of this course. In addition, 019 stated that "I cannot
teach an efficient lesson because I do not know the English teaching pattern.”

When Table 7 is examined; among the answers given by most of the multigrade classroom
teachers participating in the research to the question "The opinions and reasons for the difficulties
faced by the teachers in choosing the activities for the achievements of the English lesson
curriculum", the most is lack of time, then the school's inadequacy in educational technologies and
the lack of sufficient knowledge about the teaching of the course, respectively. It was observed
that they had difficulties due to their absence.

The answers of teachers; “Did you encounter any difficulties in measuring and evaluating
students' success in English class? If you did, why?”, the reasons and frequencies given to the
question are shown in Table 8.

Table 8. Teachers' Opinions and Reasons for Measuring and Evaluating Students' Achievement

in English Class
Situation f Participants Comments/Reasons f
013,019,016 I don't find myself enough 3
012,013,017 No time for teaching English 3
Yes 12
02,015 They have trouble with pronunciation 2
(01, 06,08, 09,
010, 011, 012, 07,018 I did not encounter any difficulties as I made 2
(:)13; _(._.)151 016, simple level assessments
017,019) 02,03 There is no problem as we have a good command 2
of the students' development in both the activity
and the written evaluation of the given
achievements.
010 By looking at the book as a whole, I determined 1
the topics that they should learn. I tried to
convey according to his knowledge.
01 We have to ask the questions in Turkish because 1
they do not understand
08 We have difficulties in going beyond learning 1
No 8 basic concepts due to children's attitudes
towards English, irrelevance, difficulties in
(02, 03, 04, 05, reading and understanding,
07, 014, 018, 06 In a multigrade village school, we encounter 1
020) difficulties because student readiness is

different and they cannot find enough time in
terms of timing.
09 Since two grades are educated together, it 1
becomes difficult to consolidate the gains, I have
to make the assessments at simple levels.

014 I don't judge children on this 1

015 Words are always misspelled because English is 1
not pronounced as it is written.

017 The level is heavy 1
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When the answers given by the teachers in Table 8 to the question about "The opinions of the
teachers about the measurement and evaluation of the success of the students in the English
lesson and their reasons" are examined; twelve participants (01, 06, 08, 09, 010,011, 012, 013,
015, 016, 017, 019) out of 20 multigrade classroom teachers who participated in the research
said "Yes", 8 participants (02, 03, 04, 05, 07, 014, 018, 020) answered "No".

02 and 015 from the multigrade classroom teachers stated that they had difficulties in
pronunciation. On this subject, 015 said, “We have a lot of difficulty in pronunciation because
English is not a language that can be read as it is written. That's why words are always misspelled.”

From the multigrade classroom teachers; 013, 019 and 016 stated that they did not find
themselves sufficient,and 012, 013 and 017 stated that time was not enough for teaching English.
In addition, 019 expressed his opinion as "How can I be efficient in the evaluation of students
since I am not competent in English class myself...".

When Table 8 is examined; most of the multigrade classroom teachers who participated in the
research, "Teachers' views and reasons for measuring and evaluating students' success in English
class”, it was seen that they said that the evaluation of the students did not give an efficient result
because they did not see themselves as sufficient.

Teachers were asked, “Did you encounter any other difficulties in your class while applying the
English lesson curriculum? Why did you meet? The answers given to the question "', the reasons
and frequencies are shown in Table 9.
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Table 9. Opinions of Teachers about the Difficulties Encountered in the Classroom while
Applying the English Curriculum

Situation f Participants Comments/Reasons f
01,02,011,014,020  Multigrade classroom environment 5
Yes 13 04, 06 Difficulty in writing English words by students 2
(foreign letters such as W, X, Q)
(01, 62, 64, 06, 01, 04 Difficulty in pronunciation of English words 2
08,09,011, 013, (Words that are spelled and pronounced
014, 015, 016, completely different)
019, 620) 019, 020 I do not have enough knowledge in English
01 Lack of lesson hours
0s Not repeating a new subject learned 1
08 Insufficient vocabulary 1
0s While learning new subjects, children have 1

difficulty in learning a higher subject due to
reasons such as forgetting the old ones.

09 The fact that I cannot use technological products 1
that contribute to education such as the Internet,
computers and projections in my classroom

No 7 negatively affects the listening, diction and
speaking skills of the students.
(03, 05, 07, 010, 013 English textbooks above level 1
012,017,018) ..
013 Lack of guidebook 1
014 Lack of parents interest in education in villages 1
015 Students who have trouble in reading and 1

writing in our classroom have extra trouble in
reading and writing English letters

016 Subjects seem abstract to students 1

02 Clipboard editing problem 1

In Table 9, “Teachers' views and reasons for the difficulties they encountered in the classroom
while applying the English curriculum.” were presented. When the answers given to the question
are examined; thirteen participants (01, 02, 04, 06, 08, 09, 011, 013, 014, 015, 016, 019, 020)
out of 20 multigrade classroom teachers who participated in the research said "Yes", 7
participants (03, 05, 07,010, 012, 017, 018) answered "No".

From the multigrade classroom teachers; 01, 02, 011, 014, 020 stated that the multigrade
classroom environment created difficulties. Moreover; on this subject, 011 said, “Since several
classes were taught together, I could not teach the lessons efficiently. I had to keep the topics
simple and ensure that the other class participated in the lesson. This often caused the course to
be inadequate.”

On the other hand, 019 and 020, multigrade teachers, stated that they do not have sufficient
knowledge in English.

When Table 9 is examined; from the answers given by most of the multigrade classroom teachers
who participated in the research to the question about "Teachers' views on the difficulties they
encounter in the classroom while applying the English curriculum.”, that the environment in the
multigrade classrooms is seen as the biggest problem can be revealed.
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To the question “What would you recommend for teachers to implement the English lesson
curriculum more effectively in multigrade classes?” the answers given to the question " and their
frequencies are shown in Table 10.

Table 10. Recommendations for More Effective Implementation of the English Curriculum in
Multigrade Classes

Participants Recommendations f
01,02,03,06,07, Branch teachers should definitely be assigned to English lessons. 12
08,09, 011, 013,
015,019, 020
01,02,03,04,08, English course materials should not be neglected to all schools. 9
013,014, 016,017
02,05,09,010,012, Teachers teaching in multigrade classes receive in-service training on teaching 7
013,016 English periodically
02,05,07,08,012, English lesson hours should be increased in multigrade classes 7
017,019
05,07,09,011, 014, The English education program should be specially written and implemented in 6
017 schools that use multi-grade classrooms.
08, 010,012 I am of the view that the textbooks should be further simplified. 3
04,017 Technological infrastructure such as the Fatih project should be implemented in 2
primary schools with combined classrooms.
09 Creating educational resources other than textbooks by the Ministry of National 1
Education and delivering them to students and teachers
09 The outcome evaluations are within the subjects and limits determined by the 1
teacher.
011 Simple English lessons can be added to the 1st grades. 1
013 2-3-4. A common program can be prepared for classes and appropriate guides 1

and activity books can be sent.

014 The students should not be evaluated of English lessons in village schools 1

017 There should be instructions in Turkish. 1

018 There should be a teacher's guidebook 1

02 In order to overcome the lack of time, teachers should be given the opportunity 1
to exercise in English and be encouraged.

07 We must receive adequate training in accordance with the teaching of this course 1

in the universities where we get the information to be a teacher.

The suggestions of the teachers were presented in Table 10 regarding the more effective
implementation of the English curriculum in multigrade classes. When the answers given to the
question are examined; twelve participants (01, 02, 03, 06,07, 08, 09,011,013, 015,019, 020)
of the 20 multigrade classroom teachers who participated in the research think that branch
teachers should definitely be assigned to English lessons. This situation has been the suggestion
that the multigrade classroom teachers meet the most on a common point. In this regard, the
participant with the code name 06 said, “Leaving English lessons to competent teachers, namely
English teachers in central schools, at least one day a week in village schools will show that this
issue will be resolved to some extent." An application can be made that allows branch teachers to
work one day a week in the nearest multigrade schools. It may be a routine practice, not as
demanded by multigrade schools. he commented.

From the multigrade classroom teachers; 02, 05, 09, 010, 012, 013, 016 said that teachers
teaching in multigrade classes should receive in-service training on teaching English at certain
intervals; 05, 07, 09, 011, 014, 017 said that the English curriculum should be specially written
and implemented for schools that have multi-grade classes; 01, 02, 03, 04, 08, 013, 014, 016,
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017 stated that the provision of English course materials to all schools should not be neglected;
05, 07, 09, 011, 014, 017 thought that the English curriculum should be specially written and
implemented in schools that use multi-grade classes; Participants 02, 05, 07, 08, 012, 017, and
019 stated that English lesson hours should be increased in multigrade classes.

When Table 10 is examined; most of the multigrade classroom teachers who participated in the
study stated that it would be more appropriate to assign branch teachers to English lessons in
order to implement a more effective English lesson teaching program in multigrade classrooms.
It was also among the suggestions that it should be supported with material support and in-
service trainings to be given from time to time.

RESULTS AND DISCUSSION

In this study, classroom teachers' perceptions of efficacy towards the implementation of the
English lesson curriculum in multigrade classes and the difficulties they encountered while
applying the program were examined. In addition, it was tried to determine the solutions they
offered against the difficulties they faced and what could be done for a better English teaching in
multigrade classes.

In this study, which was conducted with the aim of determining the perceptions of the classroom
teachers working in multigrade classes about the efficacy perceptions of the implementation of
the English lesson curriculum and the difficulties they encountered while applying the program,
the following results were obtained from the findings obtained by analyzing the qualitative data
obtained from the answers given by the participants to the questions asked.

First of all, multigrade classroom teachers must be good at English and have teaching methods
and techniques in order to be able to effectively implement the English curriculum in the
classroom. However; as a result of the research and examination conducted with the classroom
teachers working in multigrade classrooms, it has been concluded that many classroom teachers
do not have knowledge about in-service training and that the course activities in this field are
insufficient in the education region where they work. Moreover; Unal, Tagkaya, and Ozdemir
(2016) showed that the primary reason for the failure of English education is that the classroom
teachers have not received any training in foreign language. In their study, Unal, Taskaya, and
Ozdemir (2016) stated that in-service training should be provided for multigrade classroom
teachers in primary schools to master English and to teach English effectively.

The fact that multigrade classroom teachers are not very good at English and have not been
trained in language teaching cause various problems. Students do not learn adequately and do not
internalize the concepts. Since the classroom teacher does not know how and in what way to give
the subject, the concepts given cannot be transferred into life by the students.

Classroom teachers working in multigrade classes must have a good command of the program and
be able to read and understand the program in order to be able to implement the English
curriculum. However, as a result of the research, it was seen that the classroom teachers could not
read and understand the program because they did not take English sufficiently at the university.
In this regard, Kandemir (2016) concluded in his research that teachers do not have enough
knowledge about the elements of the curriculum. On the other hand, it was concluded that some
teachers had to teach more than one class, even if they had a sufficient English background, which
caused a lack of time. It has been understood that this situation does not give the multigrade
classroom teachers the opportunity to read and examine the program sufficiently. Undoubtedly,
the applicability of a program that cannot be read and understood will not be possible.

The realization of a language teaching is only possible with experts who have been trained in that
field. Classroom teachers are also the ones who will teach English in primary schools where
multigrade classroom practice is implemented. However, in the study, it was seen that the
classroom teachers did not find themselves sufficient enough to implement the English language
teaching program. Karci and Akar-Vural (2011), as a result of their research, concluded that most
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of the classroom teachers, with a few exceptions, do not have an advanced level of English content
knowledge - at an expert level. For this reason, he stated that they could teach the concepts to the
students incorrectly. From this point of view, the fact that the classroom teachers do not consider
themselves sufficient in applying the English lesson program may not make it possible to teach
English in accordance with the program.

Due to various reasons, multigrade classroom practice is carried out in certain regions in our
country, and all lessons and gainings must be given by a single teacher. Although it requires a
special field knowledge, the gainings of the English lesson program are also given by this
classroom teacher. However, both the lack of time due to being the only teacher in the multigrade
classroom environment, the parents’ perspectives on English and the inconvenience of daily life
make it difficult to give the gainings fully and effectively. When we search the literature, it is seen
that the same results were obtained by the researchers. In this context, Karayel (2017) mentioned
the uninterest of parents in determining the problems experienced by multigrade classroom
teachers and put the students' realization of education and training activities in the same
classroom among the first problems. Moreover; In their study, Temiz, Ciiro, and Kiling (2011)
counted the fact that different classes were taught together as one of the difficulties experienced
by multigrade classroom teachers and reached this conclusion. In this study we conducted, the
difference in the years of seniority of the teachers did not affect the result and both the teacher
with 1-5 years of seniority and the teacher with 16-20 years of seniority stated that the time in
the multigrade classroom application was insufficient. Insufficient time in multigrade classrooms
causes the course topics to be passed without being understood, and to move on to a new topic
without having the opportunity to reinforce and apply the learned topics. This is a proof that the
students who have been educated and trained in the multi-class application have passed to the
upper class with the lack of subjects in the English lesson.

Many of the teachers working in the multigrade classrooms; it was observed that while choosing
and organizing the activities for the achievements of the English lesson curriculum, he had
difficulties in terms of lack of time, lack of technological equipment and lack of knowledge about
teaching English. Sag, Savas and Sezer (2009) supported the result of our research by stating that
the lack of technology equipment of the school is a problem for the multigrade classroom teachers
in their research. In addition to other existing problems, the lack of technological equipment will
make it difficult to consolidate learned English concepts. From this point of view, it may be
inevitable that there will be no permanent learning and that the learned English concepts cannot
be transferred into life.

When the answers given by the participants to the question about the difficulties faced by teachers
in measuring and evaluating students' achievements in English lessons are examined, it is
understood that a remarkable majority of them suffer. It was remarkable that the main problem
was the lack of time and the situation of not seeing themselves as sufficient. They also stated that
they could not pronounce correctly, which is very important in teaching a language, and that their
students had a lot of trouble in this regard. When the literature is examined, Karci and Akar-Vural
(2011) stated that teachers do not have a pronounciation and intonation competence that can be
a model for their students, and that they do not consider themselves sufficient in this field. In this
regard, Aksoy and Bozdogan (2019) stated that when mispronunciations are noticed, the teacher
tries to correct them later. For this reason, a teacher who does not find himself sufficient and does
not have a good command of the pronunciation of the language to be taught may not be able to
make an accurate measurement.

Multigrade classroom teachers who participated in our research stated that the biggest difficulty
they experienced while applying the English lesson curriculum was the multigrade classroom
application. When the literature is reviewed, Giil and Ozdemir (2016) stated in their research that
teaching different classes in the same environment and at the same time causes various problems.
In this regard, Dursun (2006) concluded that more than one class in the same class hour creates
difficulties in reaching the goals and gainings. He also concluded that the combined classroom
application did not give a student the opportunity to devote sufficient attention and time. In this

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2023; 7(14);23-43 39



Journal of Interdisciplinary Educational Research

case, teaching English concepts and making them permanent; it will be difficult when combined
with all the other problems of themultigrade classroom and teachers.

In the research we have done, the participants delivered their suggestions about the more
effective implementation of the English course curriculum in multigrade classes as follow; the
assignment of branch teachers to English lessons, the supply of English lesson materials to all
multigrade schools, the in-service training of teachers who teach in multigrade classrooms on
teaching English at certain periods, the increase of English class hours in multigrade classrooms,
and the specialization of the English lesson curriculum for schools that implement multigrade
classes. Based on all these suggestions, it is understood that the English lesson teaching program
cannot be in the same direction and content for the multigrade classrooms as they are for the
individual classrooms because the education and training environment cannot be similar and
cannot have the same education and training opportunities.

Suggestions
Based on the findings of our research, the following recommendations were made:

v Due to the unique structure of the multigrade classroom environment, curricula cannot be
thought of as in detached schools. For this reason, the English course curriculum should
be simplified in accordance with the structure of the multigrade classrooms, and it should
be prepared considering that four grades receive education together and at the same time,
and time constraints should be avoided.

v' An English lesson teacher's guide should be prepared in Turkish specifically for
multigrade teachers. Because most of the teachers who participated in the research stated
that they had difficulties in understanding the English Course curriculum.

v" Since the English course requires a special field knowledge, it is obligatory to teach English
by experts in this field. For this reason, it would be more appropriate for branch teachers
to enter English lessons in multigrade classes, as in all education levels.

v A significant majority of the multigrade classroom teachers participating in the research
stated that they had not received comprehensive and sufficient training in the English
branch before. If it will not be possible for branch teachers to be assigned in multigrade
classrooms, classroom teachers should definitely take a more comprehensive English
course before getting graduated from education faculties. In addition, as in other basic
courses, the "English teaching" course should be taught in education faculties. In fact, how
to teach English in the multigrade classes courses should be given.

v Classroom teachers working in multigrade classrooms should be given special in-service
training specific to this education region at certain intervals.

v English course hours should be increased and English course should not be applied with
homework.

v" Technological equipment and material support should be provided to the multigraded
classrooms.
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Suggestions to Researchers
v' This study can be done not only for the English course, but also for the curricula of all the
courses applied in the multigrade classrooms.
v' Students can also be included in the research.
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