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0z

Bu arastirmada 6zel gereksinimli okul 6ncesi 6grenci velilerinin 6zel egitim siirecine iliskin gortslerini
incelemek amaglanmistir. Bu c¢alisma nitel arastirma yontemlerinden fenomenolojik desen ile
yuritilmistiir. Arastirmanin ¢alisma grubunu 2019-2020 egitim-6gretim yi1linda Samsun ilinin t¢ farkh
ilcesinde bulunan bagimsiz ana okullarda egitim goren 40 okul 6ncesi 6zel gereksinimli 68renci velisi
olusturmaktadir. Velilerin goriislerini ortaya ¢ikarmak i¢in arastirmacilar tarafindan 12 maddeden
olusan bir soru formu hazirlanmistir. Arastirma kapsaminda elde edilen verilerin ¢éziimlenmesinde
icerik analizi yapilmistir. Analiz sonucunda okul 6ncesi 6zel gereksinimli 6grenci velilerinin 6zel egitim
strecine iliskin gorisleri alt1 tema altinda toplanmistir. Velilerin goriislerini yansitan bu temalar;
Gelisim, Farkindalik, Sinif Mevcudu, Okul Yonetimi ve Rehberlik Servisi ile isbirligi, Sinif Arag¢ Geregleri
ve Ogretmenle iletisim olarak siralanmistir. Arastirmanin bulgularinda yer alan temalar ve ilgili
alintilamalar birlikte degerlendirilip tartisilmistir. Genel olarak velilerin 6zel egitim siirecine dair hem
olumlu hem de olumsuz cesitli goriislerinin bulundugu sonucuna ulasilmistir. Bununla beraber velilerin
biiyiik cogunlugu 6zel egitim siirecinin dzel gereksinimli ¢ocuklarin gelisimine biiyiik katki sagladigini
diistinmektedir.

Anahtar Kelimeler: Ozel egitim, kaynastirma egitimi, okul dncesi

Abstract

In this study, it was aimed to examine the views of the parents of preschool students with special needs
regarding the special education process. This study was carried out with a phenomenological design,
one of the qualitative research methods. The study group of the research consists of 40 parents of
special needy preschool students studying in independent kindergartens in three different districts of
Samsun in the 2019-2020 academic year. A questionnaire consisting of 12 items was prepared by the
researchers in order to reveal the views of the parents. Content analysis was performed in the analysis
of the obtained data. As a result of the analysis, the opinions of the parents of preschool special needy
students about the special education process were gathered on six themes. These themes reflecting the
views of the parents are listed as Development, Awareness, Class Size, Cooperation with School
Administration and Counseling Service, Classroom Equipment and Communication with the Teacher.
The themes and related citations in the findings of the research were evaluated and discussed together.
In general, it has been concluded that parents have both positive and negative views about the special
education process. However, the majority of parents think that the special education process contributes
greatly to the development of children with special needs.
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GIRIS

Bireyler dogumdan itibaren yasam sona erene kadar kendini, digerlerini ve ¢cevreyi 6grenme
egilimindedirler. Cocuklar da diinyaya gozlerini a¢masiyla birlikte her seyi incelemek,
ogrenmek ve kesfetmek isterler. Erken donemlerden itibaren baslayan egitim 06gretim
stirecleri de bu 6grenme egilimini desteklemektedir. Ozellikle cocukluk déneminde cevreden
gorilen destek ve alinan egitimin 6nemli bir yeri bulunmaktadir. Dogum ile 6 yas arasini
kapsayan okul 6ncesi egitim donemi ise cocuk gelisiminde olduk¢a 6nemli bir role sahiptir
(Celik ve Glindogdu, 2007). Okul 6ncesi egitim “0-72 aylik c¢ocuklarin; tiim gelisimlerini,
toplumun kiiltiirel degerleri dogrultusunda yénlendiren, duygularin gelisimini ve algilama
giictinii arttirarak akil yiiriitme stirecinde ona yardimci olan ve yaraticiligini gelistiren, kendini
ifade etmesini ve 0z denetimlerini kazanmasint saglayan, sistemli bir egitim stireci” olarak
kavramsallastirilmaktadir ~ (Yilmaz, 2003). Erken cocukluk doéneminde, g¢ocugun
gereksinimlerinin tamamini saglikli bicimde karsilayacak ve 6grenim imkénlar1 sunacak bir
cevrenin olmasi cocugun gelecekte basarili olmasini saglayan etkenlerden biridir (Beckman,
1992: Sucuka ve Yalkin, 1993). Erken c¢ocukluk doneminde gelisim yo6niinden destek
saglayacak uygun cevre olanag1 saglanmadiginda, ¢ocuklar sosyal ve cevresel risklerle karsi
karsiya kalmaktadirlar. Ote yandan bu imkanlarin erken ¢ocukluk déneminde sunulmamasi
halinde ozellikle ilerleyen yillarda ¢ocugun akademik alanda sorunlar yasamasina ve
akranlarina gore daha diisiik bir akademik basariya sahip olmalarinda sebep olmaktadir (Atay
vd., 2005).

Gelisimi normal seyreden ¢ocuklarda oldugu gibi zihinsel islev bakimindan ortalamanin altinda
farklilik gosteren, buna bagh olarak bazi becerileri yapmakta zorlanan ya da becerileri yerine
getiremeyen 6zel gereksinimli ¢ocuklarda da (MEB, 2015) erken egitim ve okul 6ncesi egitim
hizmetleri buiyiik 6nem tasimaktadir. Saglanan bu egitimlerle 6zel gereksinimi olan ¢ocuklarin
her acidan gelisimlerinin hizlandirilmasi, bu c¢ocuklarin okul c¢agina geldiklerinde 6zel
gereksinimi bulunmayan yasitlari ile ayni egitim ortamindan faydalanmasi amag¢lanmaktadir.
Ote yandan 6zel gereksinimi olan ¢ocuklarin ailelerinin maruz kaldiklar toplumsal ve duygusal
problemlerin azaltilmasi yine bu egitimlerin amaclar1 arasindadir (Akcamete, 1998). Okul
oncesi donemde uygulanan 6zel egitim diger her alanda uygulandig: gibi, gerek 6zel, gerekse
normal egitim alaninda bulunan uzman bireylerin sorumluluk ve denetimleri altinda yapilan,
sistemli ve diizenli organizasyonlardan faydalanilarak 6zel gereksinimi bulunan g¢ocuklarin
0zel gereksinimi olmayan ¢ocuklarla ayni egitim imkénlarindan yararlanmalarinmi saglayan bir
egitim modelidir. Cesitli asamalardan ge¢mis 6zel egitim, son donemlerde egitimin 6nemli bir
bileseni olarak kabul edilmektedir (Aral ve Giirsoy, 2007). Ozellikle ézel gereksinimi bulunan
cocuklarla gelisimi normal bireylerin ayni ortamda egitim almasi anlamina gelen destek
egitimi ve kaynastirma egitimi hizmetleriyle birlikte 6zel egitim hizmetleri daha da gelisim
gostermistir.

Tiirkiye’de 1983 yilinda ¢ikarilan Ozel Egitime Muhtag Cocuklar Yasast ile beraber kaynastirma
egitimi ilkogretimin her basamaginda uygulama alani bulmustur. Bununla beraber 1997
yilinda c¢ikarilan 573 sayili kanun hiikmiinde kararname ile de okul 6ncesi egitim zorunlu
egitimin pargasi haline gelmistir (MEB, 1997). Kanun yoluyla desteklenmekte olan okul 6ncesi
kaynastirma egitimi cesitli zorluklar1 da beraberinde getirmistir. Yasanan zorluklarin basinda
ozel gereksinimli ¢ocuklarin okula kabul edilmesi asamasinda ailelerin yasadiklar1 sorunlar
gelmektedir (Wesley vd., 1997). Herhangi bir nedenden dolay1 06zel gereksinimi olan
cocuklarin aileleri okullarin fiziki yapisi, 6grenci sayisi, okul idarelerinin ve 6gretmenlerin
tutumlar1 nedeniyle ¢ocuklarimi okul oOncesi egitim kurumlarina géndermede problem
yasamaktadirlar. Okul 6ncesi donemde kaynastirma egitimine iliskin alanyazin incelendiginde,
kaynastirma 6grenci velilerinin kaygi ve beklentilerini ortaya ¢ikaran bir¢ok calismanin
bulundugu gorilmektedir (Guralnick, 1994; Guralnick vd., 1995; Peck vd., 1992; Rafferty ve
Griffin, 2001; Seery vd., 2000). Yurti¢i alanyazinda ise 6zel gereksinimli olan ve olmayan ¢ocuk
sahibi ailelerin goriis ve tutumlarina yer verilen arastirmalarda, ailelerin genel anlamda
kaynastirma egitimine yonelik olumlu goriislerinin oldugu fakat bu siirece ydnelik yogun
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endiselerinin bulundugu goriilmektedir (Bayko¢-Dénmez vd., 1997; Kargin, Acarlar ve
Sucuoglu, 2003; Metin, 1992; Onciil ve Batu, 2004; Temir, 2002). Ozellikle 6zel gereksinimli
¢ocuklarin aileleri cocuklarinin, normal gelisim gosteren cocuklar tarafindan dislanacagi
kaygis1 da tasimaktadir (Guralnick vd., 1995). Ote yandan gelisimi normal seyreden ¢ocuklarin
velilerinin, kaynastirma egitimine yonelik olumlu gorts icinde olmalar1 ve 6zel gereksinimi
bulunan ¢ocuklarin sinifa kabul edilmesi hususunda destekleyici tavirda olmalar1 olumlu akran
davranislarinin olusmasinda dnem tasimaktadir (Fisher vd., 1998). Kaynastirma egitiminin
basarili bicimde siirdiriilebilmesi icin, 6zel gereksinimi bulunan c¢ocuk ve ailelerinin
karsilastiklar1 problemlerin belirlenerek, gereken ¢oziim yollarinin bulunmasi ve tartisilmasi
oldukca dnemli goriilmektedir.

Arastirmanin Amaci

Okul 6ncesi 6zel gereksinimli 6grenci velilerinin 6zel egitim siirecindeki rolii ve karsilastiklari
sorunlar goz dniine alindiginda 6zel egitimin en 6nemli bilesenlerinden biri olan velilerin 6zel
egitime iliskin goriislerini ortaya cikarmak oldukga gerekli goriilmiistiir. Bu dogrultuda mevcut
arastirmada 0Ozel gereksinimli okul 6ncesi 6grenci velilerinin 6zel egitim siirecine iliskin
goruslerini ortaya ¢cikarmak amacglanmistir.

YONTEM

Bu arastirma nitel arastirma yontemlerinden fenomenolojik arastirma deseni ile
yuritilmustiir. Nitel arastirmalar “Katilimcilarin olaylari nasil anlamlandirdigi ile ilgilenir ve
sonuglart sayilardan ¢ok zengin tamimlama ve agiklamalarla ifade eder” seklinde
kavramsallastirihir (Isikoglu, 2005). Fenomenolojik arastirma ise bireylerin bir olgu, olay ve
yasantiya yonelik bakis acisini ortaya ¢ikarmay1 amaglayan bir desendir (Patton, 2014). Okul
oncesi 0zel gereksinimli 68renci velilerinin 6zel egitim stlirecinde karsilastiklar1 sorunlar ile
ilgili gorislerin tespit edilmesi icin goriisme teknigi kullanilmis ve yiiz ylize goriismeler
gerceklestirilmistir.

Calisma Grubu

Arastirmanin ¢alisma grubunu 2019-2020 egitim-68retim yilinda Samsun ilinin ii¢ farkh
ilcesinde bulunan bagimsiz ana okullarda egitim géren 40 okul oncesi 6zel gereksinimli
ogrencinin velisi olusturmaktadir. Calisma grubuna ait demografik 6zellikler asagidaki tabloda
yer almaktadir.

Tablo 1. Katilimcilara Ait Sosyodemografik Ozellikler

Ozellik Kategori f
Kadin 25
Cinsiyet
Erkek 15
20 Yas Alt1 4
21-30 Yas 24
Yas
31-40 Yas
41-50 Yas
flkokul
. Ortaokul 7
Ogrenim Durumu
Lise 13
Yiiksekokul 15

Tablo 1 incelendiginde 6zel gereksinimli 68renci velisi katiimcilarin 25’inin kadin 15’inin
erkek oldugu gortilmektedir. Yas1 20 ve alt1 olan 4, 21-30 arasi olan 24, 31-40 arasi olan 8 ve
41-50 olan 4 velinin bulundugu belirlenmistir. Ogrenim durumuna bakildiginda ise 5 velinin
ilkokul, 7’sinin ortaokul, 13'linilin lise ve 15’inin yiiksekokul mezunu oldugu saptanmistir.
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Veri Toplama Araglari

Arastirmada verilerin toplanmasi amaciyla Oncelikle alanyazin incelemesi yapilmistir.
Calismanin verileri nitel arastirma yontemi ile elde edilmis ve yapilan ¢alismanin amacina
uygun olarak arastirmacilar tarafindan goriisme formu hazirlanmistir. Bu goériisme formunda
yer alan sorular hazirlanirken alanyazindaki ilgili arastirmalardan (Aydogdu, Benli ve Kapucu,
2020; Hasanoglu, 2013; Katitas, 2019; Seylim, 2018) yararlanilmistir. Arastirmacilar
tarafindan velilere yonelik hazirlanan bu sorularin kapsam gecerligini test etmek amaciyla
0gretim liyesinden uzman goriisii alinmistir. Soru formunun son halinin verilmesiyle birlikte
goniillii veliler arastirmaya dahil edilerek 40 goriisme formu tlizerinden degerlendirme
yapilabilmistir. Hazirlanan goriisme formunda okul 6ncesi 6zel gereksinimli 68renci velilerine
ozel egitim siirecine iliskin goriisleri sorulmustur. Alinan yanitlar 1s18inda okul 6ncesi 6zel
gereksinimli 6grenci velilerinin konuya iliskin gorisleri detayli bir sekilde incelenmeye
calisilmistir.

Arastirmanin “Okul oOncesi Ozel gereksinimli dgrenci velilerinin 6zel egitime iliskin goriisleri
nelerdir?” seklinde belirlenen problem ciimlesi dogrultusunda hazirlanan soru formunda yer
alan sorular asagidaki gibidir:

1- Okulda kaynagstirma egitimi yeterli midir?

2- Ogrencinizin okulu kaynastirma egitimi icin uygun mudur?

3- Okul idaresi ve rehberlik servisi ile isbirligi icinde ¢calismakta misiniz?
4- Sinif ders arag geregleri yeterli midir?

5- Sinif mevcudu kaynastirma egitimi icin uygun mudur?

6- Sinif 6gretmeniniz kaynastirma egitimini bilir mi?

7- Sinif 6gretmeninizin ézel gereksinimli cocuga bakist olumlu mudur?
8- Sinif 6gretmeniniz sizinle iletisim halinde midir?

9- Diger velilerin kaynastirma egitimi hakkinda bilgileri var midir?

10- Siniftaki diger ¢ocuklar kaynastirmanin ne oldugunu bilmekte midir?
11- Kaynastirma egitimi cocugunuzu olumlu yénde etkiliyor mu?

12- Kaynastirma egitiminde akran destegi 6nemli midir?

Islem

Calisma verileri, okul dncesi 6zel gereksinimli 6grenci velilerinin bu siirecte karsilastiklar
sorunlari ve diisiincelerini belirlemek amaciyla yiiz yiize goriisme teknigi ile elde edilmistir.
Veli gorislerini belirleyebilmek amaciyla nitel arastirma yontemini kullanmaktaki dncelikli
amag, belirlenen calisma konusunu detayli olarak inceleyebilmek, velilerin konuya iliskin
diistincelerini, siireg icerisinde karsilastiklar1 problemleri ve s6z konusu problemleri ¢ozmede
neler yapilabilecegine yonelik diistincelerini belirleyebilmektir. Yiiz ylize goriisme teknigi ile
velilerle yapilan gériisme en az yarim saatlik bir zaman diliminde gergeklesmistir.

Verilerin Analizi

Arastirma kapsaminda elde edilen verilerin ¢oOziimlenmesinde igerik analizi
gerceklestirilmistir. Verilerin tamami okunduktan sonra katilimcilarin verdikleri cevaplar, ilgili
sorularin altinda toplanmistir. Ardindan her sorunun altinda yer alan cevaplar, okunarak
kodlanmis ve benzer kodlar bir araya getirilerek temalara ulasilmistir. Temalar katilimcilarin
alintilamalariyla  desteklenerek  bulgular  bdliimiinde  sunulmustur.  Katilimcilarla
gerceklestirilen goriismelerden elde edilen ifadeler alintilamalar halinde sunularak
arastirmanin agimlayici niteligini (Merriam, 2013) ve giivenirligini desteklemek amaglanmistir
(Coskun, 2019).
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BULGULAR

Arastirmada gorusleri toplanan ¢alisma grubundaki velilerin verdikleri yanitlar {izerinde
yapilan icerik analizi sonucu alti temaya ulasilmistir. Temalara ait alintilamalar ise
katilimcilara verilen K1, K2, K3... K40 kodlamalariyla sunulmustur. Elde edilen temalar ve ilgili
alintilamalar asagidaki gibidir:

Tablo 2. Ozel Gereksinimli Okul Oncesi Ogrenci Velilerinin Ozel Egitime Yonelik Goriislerine
Iliskin Olusturulan Temalar

Temalar f %

Gelisim 6 21.43
Farkindalik 5 17.86
Sinif Mevcudu 5 17.86
Okul Yonetimi ve Rehberlik Servisi ile Isbirligi 4 14.28
Sinif Arac Gerecleri 4 14.28
Ogretmenle iletisim 4 14.28

Yukaridaki tablo incelendiginde okul 6ncesi 6zel gereksinimli 6grenci velilerinin 6zel egitim
slirecine iliskin gortslerinin alti tema altinda toplandig1 goriilmektedir. Bu temalar; Gelisim
(%21.43), Farkindalik (%17.86), Sinif Mevcudu (%17.86), Okul Yonetimi ve Rehberlik Servisi ile
Isbirligi (%14.28), Sinif Arac Geregleri (%14.28) ve Ogretmenle Iletisim (%14.28) olarak
siralanmaktadir. Asagida bu temalara iliskin bulgulara ve ilgili alintilamalara yer verilmistir.

Gelisim Temasi

Velilerden gelen ifadeler dikkate alindiginda 6zel egitim siireciyle birlikte 6zel gereksinimli
ogrencilerin pozitif yonde gelisim gosterdikleri anlagilmistir. Ozellikle cocuklarinin
davranislarindaki olumlu degisime dikkat c¢eken veliler sosyal becerilerdeki gelisimi de
vurgulamiglardir.

“Cocugumun iyi vakit gecirmesi ve bir seyler 6grenmesi benim icin énemlidir. Cocugumda
degisiklikler gériiyorum. Benim icin yeterlidir” (K 12)

“Cocugumda az da olsa degisiklikler gozlemleyebiliyorum” (K18)
“Cocugum okula bagsladiktan sonra ¢ok iyi seyler yapmaya basladi” (K 30)
“Cocugumun sosyallesmesi ve iliskileri olumlu ydnde gelisim gésterdi” (K5)
“Cocugumun artik arkadaslart var ve bu durum beni mutlu ediyor” (K 33)

“Cocugun sosyal hayata hazirlanmasinda arkadasg destegi cok 6nemli” (K 39)

Farkindalik Temasi

Ozel gereksinimli 6grencisi olan velilerin ¢ogunlukla diger veliler tarafindan anlasilmadigini
diistindiikleri goriilmektedir. Bunun yaninda diger 6grencilerin de kaynastirma égrencilerine
ait farkindalik diizeylerinin diisiik oldugu diisiiniilmektedir. Bunun sonucunda kendilerinin ve
¢ocuklarinin sorun yasadiklarin1 ifade eden veliler cocuklarinin dislandiklarina da dikkat
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cekmislerdir. Bu veliler okullardaki diger 6grencilerin ve velilerin 6zel egitim konusunda
farkindalik kazanmasinin énemine vurgu yapmislardir.

“Diger veliler bizleri anlamiyor” (K9)
“Cocugumun sinifindaki arkadaslari tarafindan dislandigint hissediyorum.” (K18)

“Siniftaki diger velilerin ¢cocugumun sinifinda ¢ocuklarinin olmasindan rahatsiz oldugunu
diisiintiyorum” (K37)

“Sadece yasayan tam anlamiyla bilir. Ben diger velilerin anladigini sanmiyorum.” (K3)

“Cocuk her yerde ¢ocuktur. Cok dislanmiyor ama sanki diger ¢ocuklar da tam anlamiyla
bilmiyor.” (K 25)

Sinif Mevcudu Temasi

Velilerin sinif mevcudu konusunda memnuniyetsizlik yasadiklar1 ve siniflarin ¢ogunlukla
kalabalik olmasindan sikayetci olduklar1 goriilmiistiir. Ancak bu durumdan dolay1 kimseyi
suclamayan veliler cocuklarini bu okullara mecburen goéndermeye devam ettiklerini
belirtmislerdir. Yalnizca bir velinin 68renci sayisinin az oldugunu vurguladig: dikkat cekmistir.

“Sinifta dgrenci sayisi ¢ok fazla bence bu durum kaynastirmayi olumsuz etkiliyor. “ (K 4)
“Sinifta igne atsan yere diismiiyor ama mecburuz géndermeye”(K 22)
“Bizim sinifimizin sayisi ¢ok kalabalik 6gretmen ne yapsin” (K 34)
“Sinifimiz kiiciik yas oldugu icin égrenci sayisi az”(K 36)
“25 kisi bizim sinifimiz ve ¢cok kalabalik” (K 12)
Okul Yonetimi ve Rehberlik Servisi ile isbirligi Temasi

Velilerin genel olarak okul yonetimi ve rehberlik servisinin beklentilerini karsilamadigini ifade
etmislerdir. Yalnizca bir velinin rehberlik servisinden memnun oldugu ancak okul yonetimi
hakkinda olumlu seyler sdylemedigi tespit edilmistir.

“Dogruyu séylemek gerekirse bir sorun oldugunda gériisiilmektedir. Sadece sene basinda
bir gortisme yapildi”(K 32)

“Cocugumla ilgili bir sikdyet oldugunda gortistiliiyor” (K 23)
“Okul idaresi ve rehberlik servisi degil genel anlamda 6gretmen bizimle konugsuyor” (K 15)

“Okula basladigimizdan beri ¢ocugumuzun gelisimi icin sik sik rehberlik servisi
tarafindan bilgilendiriliyorum” (K 12)

Sinif Aracg Geregleri Temasi

Siniflarda kullanilan arag¢ gereclerin uygunlugu ve yeterliligi konusunda velilerin birbirinden
farkli gorislere sahip olduklari ve olumlu ve olumsuz cesitli tutumlar sergiledikleri
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anlasilmistir. Kimi veliler sinif ara¢ gereglerini ve materyallerini uygun ve yeterli bulurken
kimi veliler bu materyallerin bir ayricaliga sahip olmadigini belirtmislerdir.

“Diger cocuklarla ayni oyuncaklarla oynuyor. Bence bir farki yok” (K 32)
“Cocugumun gelisim 6zelliklerine uygun oyuncaklar oldugunu diisiintiyorum” (K 21)

“Sinifta yapilandirilmis materyaller kullanildigindan tam katilmasam da yeterli oldugunu
diisiintiyorum” (K 4)

“Cocuklar genelde ayni oyuncaklarla oynarlar. Baya oyuncak var sinifimizda” (K 33).

Ogretmenle iletisim Temasi

Velilerin genel olarak 6gretmenlerle kurduklar iletisimden ve 6gretmenlerin yaklasimindan
memnun olduklari anlasilmistir. Ogretmenlerle siklikla iletisim halinde olmanin énemine
dikkat ceken veliler cocuklarinin 6gretmenleri tarafindan sevilmesini degerli bulmuslardir.

“Bence ogretmenimiz bu konuda ¢ok iyi, cocuguma davranisi glizel” (K 16)

“Ogretmenimizin bize ve cocugumuza yaklagimi olumludur. Bizimle siirekli iletisim
halindedir” (K 13)

“Ogretmenimiz cocuk ayirt etmeksizin égrencilerini sevmektedir” (K 28)
“Cocugum otizmli ve 6gretmenimiz bizimle iletisim halindedir” (K 33)

SONUCLAR ve TARTISMA

Arastirmanin bulgularinda yer alan temalar ve ilgili alintilamalar birlikte degerlendirildiginde
velilerin 06zel egitim silirecine dair olumlu ve olumsuz cesitli gorislerinin bulundugu
anlasilmaktadir. Veliler ¢ogunlukla 6zel egitim siirecinin c¢ocuklarinin gelisimine katki
sagladigini diisiinmektedir. Ozellikle sosyal becerilerindeki artisa dikkat ceken veliler
davranislarimin da pozitif yonde farklilastigim ifade etmislerdir. Ozel gereksinimli okul 6éncesi
ogrenci velileri ile yirttiilen bir arastirmada ¢alisma grubunda yer alan ailelerin yarisindan
fazlas1 c¢ocuklarinin sosyal becerilerdeki eksikliginden dolayr tziinti duyduklarim
belirtmislerdir (Parlak, 2017). Bir baska calismada ise 6zel egitim siirecine dahil olan 6zel
gereksinimli ¢ocuklarin sosyal beceri ve iletisimlerinin pozitif yonde gelistigi goriilmistiir
(Aydogdu, Benli ve Kapucu, 2020). Nitekim Duman ve Kocak (2013) da 6zel gereksinimli
cocuklarin sosyal iletisim oOzelliklerine ait bilesenler dogru sekilde kullanildiginda sosyal
becerilerinin olumlu gelisim gosterebilecegini aktarmaktadir. Otizm tanis1 almis kaynastirma
ogrencileri ile yiiriitillen 16 6ykii ve bu oykiilere ait resimli kartlarin kullanildigi ampirik bir
calismada ise verilen egitimin 6grencilerin alay edilmeyle basa c¢ikma ve uygun olmayan
dokunmadan kag¢inma gibi sosyal becerilerini gelistirdigi tespit edilmistir (Girli ve Atasoy,
2010). Bunun yaninda mevcut arastirmada oldugu gibi 6zel egitimin 6grenciler lizerinde
olumlu etkilere sahip olduguna inanan velilerin bulundugunu ifade eden arastirmalar da
bulunmaktadir. Ozel gereksinimli egitim ihtiyac1 olan ve 6zellikleri nedeniyle evde egitim
almak durumunda kalan 6grencilerin velileri ile yiiriitiilen bir baska arastirmada veliler 6zel
egitimi oldukca etkili ve faydali bulmuglardir (Susam, Bridge ve Sahin, 2018). Okul 6ncesi
doneminde o6grenim goren cocugu bulunan velilerin okul 6ncesi egitimine dair yiliksek
beklentilere sahip oldugu goriilmektedir (Kildan, 2012). Alanyazindaki tiim bu arastirma
bulgular1 mevcut arastirmanin bulgusunu destekler niteliktedir.
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Arastirmanin bir diger bulgusunda veliler diger veli ve Ogrencilerin 6zel gereksinimli
¢ocuklarina yonelik farkindaliginin diisiik oldugunu belirtmislerdir. Bu farkindalik diizeyinin
diisiik olmasi ile g¢ocuklarinin dislandigini ve digerleri tarafindan anlasilmadiklarini ifade
etmislerdir. Benzer bir bulgu ortaya koyan Onciil ve Batu (2005) da normal gelisim gdsteren
ogrenci velilerinin 6zel egitim ve kaynastirma siirecine iliskin olumlu bir bakis agisina sahip
olsalar da yeteri kadar bilgi ve farkindaliga sahip olmadiklarini ortaya koymuslardir. Benzer
sekilde kaynastirma 6grencilerinin akranlari tarafindan dislanmaya maruz kaldiklarini ortaya
koyan arastirmalar da bulunmaktadir (Demir ve Kale, 2019; Seylim, 2021). Hatta bunun
yaninda kendi cocugu 6zel gereksinimli olan ailelerin bile 6zel egitim hakkinda bilgi ve
farkindalhiga ihtiya¢c duyduklar gortilmiistir (Aydogdu, Benli ve Aydogdu, 2020; Tekinarslan,
Sivrikaya, Keskin, Ozlii ve Rasmussen, 2018).

Velilerin 6zel egitime yonelik algilarinin sekillenmesinde bir diger 6nemli konu sinif mevcudu
olarak ortaya ¢ikmistir. Buna gore velilerin biiyiik cogunlugu siiflarin olmasi gerekenden daha
kalabalik oldugunu ve bu durumun o6zel egitim siirecini olumsuz yonde etkiledigini
diisinmektedir. Ancak bu konuda okul yonetimini ve 68retmenleri suglamayan veliler bu
durumu kabullendiklerini ve baska bir seceneklerinin bulunmadigini belirtmislerdir. Siniflarin
kalabalik olmasinin egitim siirecine olan olumsuz etkilerini ifade eden Dogan (1995) bu
durumun ailenin okula katilimim da azaltugim belirtmigtir. Ogrencilerin kalabalik simiflar
hakkindaki gorislerinin alindig1 bir baska arastirmada sinif mevcudunun gereginden fazla
olmasinin egitim 6gretim ortamini ve sosyal iletisimi bozdugu, saglik ve hijyen gibi problemleri
de arttirdig1 ifade edilmistir (Yaman, 2010). Ozel gereksinimli kaynastirma ogrencilerinin
dersine giren 6gretmenlerin goriislerinin alindig1 bir arastirmada ise 0gretmenlerin biiyiik
¢ogunlugunun sinif mevcudu hakkinda egitim 6gretim ortami i¢in uygun olmadigl yorumunu
yapmislardir (Yildirim-Eriskin, Yazar-Kirac ve Ertugrul, 2012). Okul 6ncesi 6zel egitimde gorev
yapan Ogretmenlerle ytiriitiilen bir arastirmada sinif mevcudunun ideal sayidan uzaklasmasi
bu 6gretmenlerin 6grencilerinin gelisimleri i¢cin ortaya koyduklari yaratici kisilik 6zelliklerinin
olumsuz yonde etkilenecegi ifade edilmistir (Uygur-Celep, 2020). Tiim bu sonuclar 6zel egitim
icin 6nemli bir konu olan siif mevcudu arastirma bulgusuyla benzerlik gostermektedir.

Ozel egitim siirecinin en énemli bilesenlerinden biri olan rehberlik servisi ve okul yénetimi ile
iletisimi degerlendiren veliler bu isbirliginin yetersiz kaldigim1 ifade etmislerdir. Ancak az
saylda da olsa rehberlik servisiyle iletisim halinde oldugunu sdyleyen veliler de
bulunmaktadir. Bu bulgu ile benzer sekilde okul ile veli arasinda yeteri kadar isbirliginin
bulunmadigin1 ortaya koyan arastirmalar da vardir (Onciil ve Batu, 2005). Sinifinda 6zel
gereksinimli 6grencisi bulunan 6gretmenlerin rehberlik 6gretmeninin yoklugundan dolay1
rehberlik servisinden destek alamamasi nedeniyle problem yasadiklarn belirtilmektedir
(Batmaz ve Cermik, 2019). Demirbilek ve Levent (2020) tarafindan yapilan arastirmada da
kaynastirma siniflarinda 6grenim goren 06zel gereksinimli 6grencilerinin 6zel egitim
streclerinin nasil daha iyi yiriitiilebilecegine iliskin rehberlik 6gretmenlerinin gorislerini
ortaya cikarmistir. Buna gore rehberlik 6gretmenlerinin 6zel egitim siirecinin isleyisindeki
aksakliklara hakim olduklar1 gorilmiistiir. Tiim bu arastirma sonuglart mevcut arastirmada
ulasilan 6zel egitim siirecinde rehberlik servisinin 6nemli bir role sahip oldugu bulgusunu
destekler niteliktedir.

Ozel egitim siirecinde énemli bir yeri bulunan farkh arag¢ gere¢ ve materyallerin durumunu
degerlendiren veliler bunlarin ¢ogunlukla yeterli olmadigin1 diisiinmektedirler. Yalnizca bir
velinin bu ara¢ gereclerin cocuklarin gelisim dénemi 6zelligiyle uyumlu oldugunu belirttigi
goriliirken cogu veli bu materyallerin iyilestirilmesi gerektigini diisiinmektedir. Alanyazin
incelendiginde 6zel gereksinimli 6grencilerin egitim goérdiigii siniflarin materyal agisindan
yetersiz oldugunu ortaya koyan arastirmalar bulunmaktadir (Seylim, 2021). Ozel egitime
ihtiyac1 olan 6grencilerin kaynastirma egitimi disinda birebir ders aldiklari destek egitim
odalarinda da materyal eksikliginin oldugunu diisiinen 6gretmenler bulunmaktadir (Talas vd.,
2016). Cetin de (2004) benzer olarak 6zel egitim alaninda calisan 6gretmenlerin zengin
materyallere ihtiyac duyduklarinmi belirtmistir.
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Ozel gereksinimli ¢cocuklarinin 6gretmenleri ile kurulan iletisimden olduk¢a memnun oldugu
gorilen velilerin 6gretmenlere iliskin olumlu goriislere sahip olduklar1 goriilmektedir.
Istedikleri siklikla 6gretmenlerle bilgi alisverisinde bulunduklarin1 ifade eden velilerin
o0gretmenler tarafindan algiladiklar1 pozitif duygulardan da biiyiik memnuniyet duyduklar:
anlagilmistir. Ozel egitim 6grenci ve velileri ile yiiriitillen bir arastirmada 6zel egitim iizerine
gorlsler alinmistir. Buna gore ogretmenlerin iletisim becerisi yiliksek olmasinin veliler
tarafindan oldukca dnem verilen bir konu oldugu anlasilmistir. Bunun yaninda egiticilerin
destekleyici rolde isbirligine yatkin olmalar1 da veliler tarafindan istenmektedir (Glrilti ve
Alc, 2020).

Arastirmanin bulgularindan hareketle 6zel egitim siirecinin 6énemli bilesenleri olan okul
yonetimi, rehberlik servisi, 6gretmen ve velilere yonelik olusturulan Oneriler asagida
sunulmustur:

e Ozel gereksinimli 6grencilerin 6grenim gordiigii siniflarin 6grenci sayisi ideal sekilde
diizenlenebilir.

e Rehberlik servisi, okul yonetimi, veli, 6gretmen ve 6grenci arasinda saglikli ve etkili bir
isbirligi kurulabilir.

e Normal gelisim gosteren 06grenci ve velilerin 06zel egitim siirecine iliskin
farkindaliklarini gelistirmek amaciyla bilgilendirici calismalar yapilabilir.

e Ozel egitim simflarinin arag-gere¢ ve materyal acisindan égrencilerin  gelisim
ozelliklerine uygun sekilde iyilestirmeler yapilabilir.

o Ozel gereksinimli égrenci velilerinin 6zel egitimin diger bilesenleri ile saghkl iletisim
kurabilmeleri i¢in tiim veli, 68retmen ve idarecilere etkili iletisim egitimleri verilebilir.
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Abstract

In this study, it was aimed to examine the views of the parents of preschool students with special needs
regarding the special education process. This study was carried out with a phenomenological design,
one of the qualitative research methods. The study group of the research consists of 40 parents of
special needs preschool students studying in independent kindergartens in three different districts of
Samsun in the 2019-2020 academic year. A questionnaire consisting of 12 items was prepared by the
researchers in order to reveal the views of the parents. Content analysis was performed in the analysis
of the obtained data. As a result of the analysis, the opinions of the parents of preschool special needs
students about the special education process were gathered on six themes. These themes reflecting the
views of the parents are listed as Development, Awareness, Class Size, Cooperation with School
Administration and Counseling Service, Classroom Equipment and Communication with the Teacher.
The themes and related citations in the findings of the research were evaluated and discussed together.
In general, it has been concluded that parents have both positive and negative views about the special
education process. However, the majority of parents think that the special education process contributes
greatly to the development of children with special needs.

Keywords: Special education, inclusive education, preschool

INTRODUCTION

Individuals tend to learn about themselves, others and the environment from birth to the end
of life. As children open their eyes to the world, they want to examine, learn and explore
everything. Educational processes starting from early periods also support this learning trend.
Especially in childhood, the support received from the environment and the education received
have an important place. The pre-school education period, which covers the ages between
birth and 6 years, has a very important role in child development (Celik ve Giindogdu, 2007).
Pre-school education “For 0-72 months old children; It is conceptualized as a systematic
educational process that guides all their developments in line with the cultural values of the
society, helps them in the reasoning process by increasing the development of emotions and
perception power, improves their creativity, and enables them to express themselves and gain
self-control (Yilmaz, 2003). In early childhood, the existence of an environment that will meet
all the needs of the child in a healthy way and provide learning opportunities is one of the
factors that enable the child to be successful in the future (Beckman, 1992: Sucuka and Yalkin,
1993). In the early childhood period, when the appropriate environment opportunity to
support development is not provided, children are faced with social and environmental risks.
On the other hand, if these opportunities are not offered in early childhood, the child
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experiences problems in the academic field and has a lower academic success than their peers,
especially in the following years (Atay et al., 2005).

As with children with normal development, early education and pre-school education services
are of great importance for children with special needs who differ below the average in terms
of mental function, who have difficulties in performing some skills or who cannot perform
certain skills (MEB, 2015). With these trainings, it is aimed to accelerate the development of
children with special needs in every aspect, and to benefit from the same educational
environment as their peers who do not have special needs when they reach school age. On the
other hand, reducing the social and emotional problems that families of children with special
needs are exposed to is also among the aims of these trainings (Ak¢camete, 1998). Special
education applied in the pre-school period is an education model that enables children with
special needs to benefit from the same educational opportunities as children without special
needs by making use of systematic and regular organizations, which are carried out under the
responsibilities and supervision of experts in both special and normal education fields, as it is
applied in every other field. Special education, which has gone through various stages, has
recently been accepted as an important component of education (Aral & Giirsoy, 2007). Special
education services have developed further with support education and inclusive education
services, which means that children with special needs and individuals with normal
development receive education in the same environment.

With the Law on Children in Need of Special Education enacted in 1983 in Turkey, inclusive
education has found application in every step of primary education. However, pre-school
education has become a part of compulsory education with the Decree Law No. 573 issued in
1997 (MEB, 1997). Pre-school inclusive education, which is supported by law, has brought
with it various difficulties. At the beginning of the difficulties experienced are the problems
experienced by families during the admission of children with special needs to school (Wesley
et al. 1997). Families of children with special needs for any reason have problems in sending
their children to pre-school education institutions due to the physical structure of the schools,
the number of students, and the attitudes of school administrations and teachers. When the
literature on inclusive education in the preschool period is examined, it is seen that there are
many studies that reveal the concerns and expectations of inclusive students' parents
(Guralnick, 1994; Guralnick et al., 1995; Peck et al., 1992; Rafferty & Griffin, 2001; Seery et al.,
2000). In the domestic literature, in the studies that include the views and attitudes of families
with children with and without special needs, it is seen that families generally have positive
opinions about inclusive education, but they have intense concerns about this process (Baykocg-
Donmez et al., 1997; Kargin, Acarlar, & Sucuoglu, 2008). 2003; Metin, 1992; Onciil and Batu,
2004; Temir, 2002). Especially families of children with special needs are concerned that their
children will be excluded by children with normal development (Guralnick et al., 1995). On the
other hand, for the parents of children with normal development to have a positive view on
inclusive education and to have a supportive attitude towards the acceptance of children with
special needs into the classroom is important in the formation of positive peer behaviours
(Fisher et al,, 1998). In order for inclusive education to continue successfully, it is considered
very important to identify the problems faced by children with special needs and their families,
and to find and discuss the necessary solutions.

Purpose of the Research

Considering the role of the parents of pre-school students with special needs and the problems
they face in the special education process, it is considered necessary to reveal the views of
parents on special education, which is one of the most important components of special
education. In this direction, the present study aimed to reveal the views of the parents of
preschool students with special needs regarding the special education process.
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METHOD

This research was carried out with the phenomenological research design, which is one of the
qualitative research methods. Qualitative research is conceptualized as “It deals with how the
participants make sense of the events and expresses the results with rich definitions and
explanations rather than numbers” (Isikoglu, 2005). Phenomenological research, on the other
hand, is a design that aims to reveal the perspective of individuals towards a phenomenon,
event and life (Patton, 2014). Interview technique was used and face-to-face interviews were
conducted in order to determine the opinions of the parents of pre-school students with
special needs about the problems they encounter during the special education process.

Study Group

The study group of the research consists of the parents of 40 preschool special needs students
studying in independent kindergartens in three different districts of Samsun in the 2019-2020
academic year. Demographic characteristics of the study group are given in the table below.

Table 1. Sociodemographic Features of the Participants

Features Kategori f
Female 25
Gender
Male 15
Under 20 4
21-30 Age 24
Age
31-40 Age
41-50 Age 4
Primary School
Middle School 7
Educational Status
High School 13
College 15

When Table 1 is examined, it is seen that 25 of the parents of students with special needs are
female and 15 are male. It was determined that there were 4 parents aged 20 and under, 24
parents aged 21-30, 8 parents aged 31-40, and 4 parents aged 41-50. Looking at the
educational status, it was determined that 5 parents were primary school graduates, 7
secondary school graduates, 13 high school graduates and 15 higher school graduates.

Data Collection Tools

In order to collect data in the research, first of all, a literature review was made. The data of the
study were obtained by qualitative research method and an interview form was prepared by
the researchers in accordance with the purpose of the study. While preparing the questions in
this interview form, related studies in the literature (Aydogdu, Benli & Kapucu, 2020;
Hasanoglu, 2013; Katitas, 2019; Seylim, 2018) were used. Expert opinion was taken from the
faculty member in order to test the content validity of these questions prepared by the
researchers for the parents. After the final version of the questionnaire was given, the
volunteer parents were included in the study, and an evaluation could be made on 40
interview forms. In the prepared interview form, the parents of pre-school students with
special needs were asked for their views on the special education process. In the light of the
answers received, the opinions of the parents of preschool special needs students on the
subject were tried to be examined in detail.

The question “What are the opinions of the parents of preschool special needs students about
special education?” The questions in the question form prepared in line with the problem
sentence determined in the form of the following are as follows:
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1- Isinclusive education sufficient at school?

2- Isyour student's school suitable for inclusive education?

3- Do you work in cooperation with the school administration and the guidance service?
4- Are the classroom teaching materials sufficient?

5- Is the class size suitable for inclusive education?

6- Does your classroom teacher know about inclusive education?

7- Does your classroom teacher have a positive view of the child with special needs?
8- Isyour class teacher in contact with you?

9- Do other parents have information about inclusive education?

10- Do other children in the class know what inclusion is?

11- Does inclusive education affect your child positively?

12-Is peer support important in inclusive education?

Process

The study data were obtained by face-to-face interview technique in order to determine the
problems and thoughts of preschool students with special needs in this process. The primary
purpose of using the qualitative research method in order to determine the opinions of the
parents is to examine the determined study subject in detail, to determine the thoughts of the
parents on the subject, the problems they encounter during the process and what can be done
to solve the said problems. The interview with the parents using the face-to-face interview
technique took place in at least half an hour.

Analysis of Data

Content analysis was carried out in the analysis of the data obtained within the scope of the
research. After reading all the data, the answers given by the participants were collected under
the relevant questions. Then, the answers under each question were read and coded, and the
themes were reached by bringing together similar codes. The themes are presented in the
findings section, supported by the citations of the participants. In qualitative research, it has
been aimed to support the explanatory quality (Merriam, 2013) and reliability of the research
by presenting the statements obtained from the interviews with the participants in quotations
(Coskun, 2019).

FINDINGS

As a result of the content analysis conducted on the responses of the parents in the study
group whose opinions were collected in the research, six themes were reached. The quotations
of the themes are presented with the K1, K2, K3... K40 encodings given to the participants. The
resulting themes and related citations are as follows:

Table 2. Themes Created Regarding the Views of Parents of Preschool Students with Special
Needs on Special Education

Themes f %

Development 6 21.43
Awareness 5 17.86
Class Size 5 17.86
Cooperation with the School Administration and Counseling 4 14.28

Service
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Classroom Equipment 4 14.28

Communication with theTeacher 4 14.28

When the above table is examined, it is seen that the views of the parents of preschool students
with special needs on the special education process are collected under six themes. These
themes are listed as Development (21.43%), Awareness (17.86%), Class Presence (17.86%),
Cooperation with the School Administration and Guidance Service (14.28%), Classroom Tools
(14.28%) and Communication with the Teacher (14.28%). Below are the findings related to
these themes and related citations.

The Theme of Development

When the statements from the parents are taken into consideration, it is understood that the
students with special needs show positive development along with the special education
process. Parents, who especially drew attention to the positive change in their children's
behavior, also emphasized the development of social skills.

“It is important for me that my child has a good time and learns something. I see changes
in my child. That's enough for me” (K 12)

“I can observe a few changes in my child" (K18)

“My child started doing very good things after starting school” (K 30)

“My child's socialization and relationships have developed positively” (K5)

“My child now has friends and this makes me happy” (K 33)

"The support of friends is very important in preparing the child for social life” (K 39)
The Theme of Awareness

It is observed that parents with special needs students often think that they are not understood
by other parents. In addition, it is thought that the awareness levels of the inclusion students of
the other students are low. As a result, parents who stated that they and their children were
having problems also drew attention to the fact that their children were excluded. These
parents emphasized the importance of raising awareness of other students and parents in
schools about special education.

"Other parents don't understand us” (K9)
“I feel that my child is being ostracized by his friends in his class.” (K18)

“I think the other parents in the class are uncomfortable with having their children in my
child's class” (K37)

“Only the living literally knows. I don't think the other parents understand.” (K3)
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"A child is a child everywhere. He's not very excluded, but it's like the other kids literally
don't know either.” (K 25)

The Theme of Class Size

It was observed that parents were dissatisfied with the class availability and complained that
the classes were mostly crowded. However, parents who do not blame anyone for this
situation stated that they continue to send their children to these schools compulsorily. It was
noted that only one parent emphasized that the number of students was small.

“The number of students in the class is too high, I think this negatively affects
mainstreaming. “ (K 4)

“If you throw a needle in the classroom, it won't fall to the floor, but we have to send it” (K
22)

“The number of our class is very crowded, what should the teacher do" (K 34)
“The number of students is small because our class is small” (K 36)

“25 people are our class and it's very crowded” (K 12)

The Theme of Cooperation with the School Administration and Guidance Service

They stated that the parents did not meet the expectations of the school administration
and guidance service in general. It was found that only one parent was satisfied with the
guidance service, but did not say positive things about the school administration.

“To tell the truth, it is discussed when there is a problem. There was an interview only at
the beginning of the year” (K 32)

“When there is a complaint about my child, he is interviewed” (K 23)

“The teacher is talking to us in general, not the school administration and guidance
service” (K15)

“Since we started school, I have often been informed by the guidance service for the
development of our child” (K 12)

The Theme of Cooperation with the School Administration and Counseling Service

Parents generally stated that the school management and counseling service did not meet their
expectations. It was found that only one parent was satisfied with the counseling service, but
did not say positive things about the school administration.

“To tell the truth, it is discussed when there is a problem. There was an interview only at
the beginning of the year” (K 32)

“When there is a complaint about my child, he is interviewed” (K 23)
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“The teacher is talking to us in general, not the school administration and counseling
service” (K 15)

“Since we started school, I have often been informed by the counseling service for the
development of our child” (K 12)

The Theme of Classroom Equipment

It has been understood that parents have different opinions about the appropriateness and
adequacy of the tools used in classrooms and exhibit various positive and negative attitudes.
While some parents found the classroom tools and materials appropriate and sufficient, some
parents stated that these materials did not have a privilege.

“He plays with the same toys as other children. I think there is no difference” (K 32)

“I think there are toys that are suitable for my child’s developmental characteristics” (K
21)

“Since structured materials are used in the classroom, I think it is sufficient, although I do
not fully agree with it” (K 4)

"Children usually play with the same toys. There are a lot of toys in our class” (K 33).
The Theme of Communication with the Teacher

It was understood that parents were generally satisfied with the communication they
established with teachers and the approach of teachers. Parents who drew attention to the
importance of frequently communicating with teachers found it valuable that their children
were loved by their teachers.

"Il think our teacher is very good at this, his behavior to my child is nice” (K 16)

“Our teacher's approach to us and our child is positive. He is in constant communication
with us” (K 13)

“Our teacher loves his students regardless of the child" (K 28)

“My child has autism and our teacher is in contact with us” (K 33)

RESULTS and DISCUSSION

When the themes and related quotations included in the findings of the research are evaluated
together, it is understood that parents have various positive and negative opinions about the
special education process. Parents often think that the special education process contributes to
the development of their children. Especially the parents who drew attention to the increase in
their social skills stated that their behaviors also changed in a positive way. In a study
conducted with the parents of preschool students with special needs, more than half of the
families in the study group stated that they were sad about their children's lack of social skills
(Parlak, 2017). In another study, it was observed that the social skills and communication of
children with special needs who are involved in the special education process develop
positively (Aydogdu, Benli, & Kapucu, 2020). As a matter of fact, Duman and Kocak (2013) also
report that social skills of children with special needs can show positive development if the
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components of social communication characteristics are used correctly. In an empirical study
conducted with inclusion students diagnosed with autism using 16 stories and picture cards
belonging to these stories, it was found that the education provided improved the social skills
of students such as coping with ridicule and avoiding inappropriate touching (Girli and Atasoy,
2010). In addition, as in the current research, there are also studies that state that there are
parents who believe that special education has positive effects on students. In another study
conducted with the parents of students who have special needs education needs and are forced
to study at home due to their characteristics, parents found special education to be quite
effective and beneficial (Sesame, Bridge, & Sahin, 2018). It is observed that parents who have
children studying in the preschool period have high expectations about preschool education
(Kildan, 2012). All these research findings in the literature support the findings of the current
research.

In another finding of the research, parents stated that the awareness of other parents and
students towards their children with special needs is low. They stated that with this low level
of awareness, their children were excluded and not understood by others. Onciil and Batu
(2005), who made a similar finding, also revealed that although the parents of students with
normal development have a positive perspective on the special education and inclusion
process, they do not have enough knowledge and awareness. Similarly, there are also studies
that reveal that inclusion students are exposed to exclusion by their peers (Demir and Kale,
2019; Seylim, 2021). In addition, it has been observed that even families with their own
children with special needs need information and awareness about special education
(Aydogdu, Benli, & Aydogdu, 2020; Tekinarslan, Sivrikaya, Keskin, Ozlii, & Rasmussen, 2018).

Another important issue in shaping the perceptions of parents towards special education has
emerged as the classroom presence. According to this, the vast majority of parents think that
the classes are more crowded than they should be, and this negatively affects the special
education process. However, the parents, who did not blame the school administration and
teachers on this issue, stated that they accepted this situation and that they had no other
choice. Expressing the negative effects of overcrowding of classrooms on the educational
process, Dogan (1995) stated that this situation also reduces the family's participation in
school. In another study of the receipt of the opinion of students crowded classrooms-class
population and disrupt the academic environment of too much social communication, hygiene
and health, it was stated that problems such as increases (Yaman, 2010). In a study in which
the opinions of teachers entering the course of inclusion students with special needs were
taken, the vast majority of teachers commented that the classroom presence was not suitable
for the educational environment (Yildirim-Adult, Yazar-Kira¢ and Ertugrul, 2012). In a study
conducted with teachers working in preschool special education, it was stated that the creative
personality traits of these teachers for the development of their students will be negatively
affected if the class size moves away from the ideal number (Uygur-Celep, 2020). All these
results are similar to the findings of the classroom availability research, which is an important
topic for special education.

Parents who evaluated the counseling service and communication with the school
administration, which is one of the most important components of the special education
process, stated that this cooperation was insufficient. However, there are also parents who say
that they are in contact with the guidance service, albeit in small numbers. Similarly to this
finding, there are also studies that reveal that there is not enough cooperation between the
school and the parents (Onciil and Batu, 20 Dec 2005). It is stated that teachers who have
students with special needs in their class have problems due to the absence of a guidance
counselor because they cannot get support from the guidance service (Batmaz and Cermik,
2019). Demirbilek and Levent (2020) inclusion in special classes conducted by students in the
educational process of students with special needs better guidance can be carried out the
views of teachers revealed. Accordingly, it was observed that guidance teachers mastered the
failures in the functioning of the special education process. All these research results support

ISSN: 2602-2516

Journal of Interdisciplinary Educational Research 2022; 6(13);384-394 391



Journal of Interdisciplinary Educational Research

the finding that the guidance service has an important role in the special education process
reached in the current research.

Parents who evaluate the condition of different tools and materials, which have an important
place in the process of special education, often think that they are not enough. It seems that
only one parent stated that these tools are compatible with the characteristics of the children's
developmental period, while most parents think that these materials need to be improved.
When the literature is examined, there are researches that reveal that the classes where
students with special needs are educated are insufficient in terms of materials (Seylim, 2021).
There are teachers who think that there is a lack of materials in the support education rooms
where students who need special education receive one-to-one lessons other than inclusion
education (Talas et al., 2016). Similarly, Cetin (2004) stated that teachers working in the field
of special education need rich materials.

It is observed that parents who are quite satisfied with the communication established with
the teachers of their children with special needs have positive opinions about the teachers. It
has been understood that parents who express that they exchange information with teachers
as often as they want are also very satisfied with the positive emotions perceived by teachers.
In a study conducted with special education students and their parents, opinions on special
education were taken. According to this, it has been understood that the high communication
skills of teachers are a very important issue given by parents. In addition, parents also want
educators to be prone to cooperation in a supportive role (Giiriiltii and Alci, 2020).

Based on the findings of the research, the recommendations created for the school
administration, guidance service, teachers and parents, which are important components of
the special education process, are presented below:

e The number of students in the classes where students with special needs study can be
ideally arranged.

e A healthy and effective cooperation can be established between the guidance service,
school administration, parents, teachers and students. Dec.

e Informative studies can be carried out in order to improve the awareness of students
and parents with normal development about the special education process.

e Improvements can be made in accordance with the developmental characteristics of
students in terms of tools, materials and materials of special education classes.

e Effective communication trainings can be given to all parents, teachers and
administrators in order for parents of students with special needs to be able to
communicate healthily with other components of special education.
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