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Oz
Giris: Bu arastirmanin amaci iistiin yetenekli ortaokul dgrencilerinin zorbalia seyirci miidahale becerilerinin
gelistirilmesine yonelik ¢evrimici psikoegitim programini uygulamak ve etkisini incelemektir. Bu amag
dogrultusunda mevcut arastirmada zorbaliga seyirci miidahale psikoegitim program1 FASKU’nun (fark etme, acil

yorumlama, sorumlulugunu iistlenme, karar verme ve uygulama) zorbaliga seyirci olan iistiin yetenekli ortaokul
ogrencilerinin miidahale becerilerine etkisi incelenmistir.

Yontem: Arastirma Bilim ve Sanat Merkezi’ne devam eden 5. ve 6. sinif diizeyindeki {istiin yetenekli 6grencilerle
yiriitiilmiistiir. Deney (11 6grenci) ve kontrol (11 6grenci) grubu olmak iizere 22 istiin yetenekli 6grenci ile
calisma grubu olusturulmustur. Arastirmada veriler Zorbaliga Seyirci Miidahale Olgegi (ZSMO) ile elde edilmistir.
Arastirma kapsaminda deney grubuna 6 oturumluk ¢evrimici psikoegitim programi uygulanmis, kontrol grubuna
ise herhangi bir ¢alisma yapilmamistir. Aragtirma deseni, deney ve kontrol gruplu (6ntest, sontest ve izleme testi)
yar1 deneysel bir modeldir.

Bulgular: Arastirmadan elde edilen bulgular, uygulanan psikoegitim programmin deney grubundaki {istiin
yetenekli 6grencilerin zorbaliga seyirci miidahale becerilerinde farklilasma sagladigini ortaya koymustur. Bu
sonuglar dogrultusunda, Ustiin yetenekli Ogrencilerin zorbaliga seyirci miidahale becerilerinde psikoegitim
programinin etkili oldugu anlasilmaktadir.

Tartisma: Bu dogrultuda elde edilen bulgular degerlendirildiginde programin uygulandigi deney grubundaki
ogrencilerin zorbaliga seyirci miidahale becerisini gelistirmede etkili oldugunu gostermektedir. Zorbaliga seyirci
miidahale psikoegitim programi, {istiin yetenekli dgrencilerde uygulanan psikoegitim programlar ve ¢evrimici
terapi konulari ele alinip tartigilmistir.

Sonu¢ ve Oneriler: Deney grubunun sontest puanlarimin dntest puanlarindan anlamli diizeyde farkli oldugu
goriilmiistiir. Deney grubunun izleme testi ile sontest puanlart arasinda anlamli bir fark olmadigi bulunmustur.
Deney grubunun sontest puanlarinin kontrol grubunun sontest puanlarindan anlamli diizeyde farkli oldugu
sonucuna ulagilmigtir. Kontrol grubunun zorbaliga seyirci miidahale 6l¢eginden aldiklari sontest puanlari ile dntest
puanlari arasinda anlamli bir fark olmadigi tespit edilmistir.

Anahtar sézciikler: Ustiin yetenekli, zorbalik, zorbaliga seyirci, zorbaliga seyirci miidahale, psikoegitim programu,
yar1 deneysel model.

Anficin: Kurt-Demirbas, N., & Sevgili-Kogak, S. (2024). Ustiin yetenekli 6grencilerin zorbalifa seyirci miidahale
becerilerinin gelistirilmesi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, Erken
Gériiniim. https://doi.org/10.21565/0zelegitimdergisi.1203731
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Giris

Glintimiizde siklikla karsilasilan problemlerden biri olarak zorbalik olaylar1 gdsterilmektedir. Son yillarda

zorbalik ile ilgili yapilan c¢aligmalar degerlendirildiginde ergenlik déneminde bulunan 6grencilerin yaklasik
%20’sinin gesitli zorbalik tiirleri ile zorbaliga maruz kaldig1; %20-%30’unun ise zorbalig1 gergeklestiren, baslatan
ve slirdiiren zorba roliinii iistlendigi sonug¢larina ulagilmaktadir (Salmivalli vd., 1996). Zorbalik olaylarinda katilim
gosteren tiim rolleri ayr1 ayr degerlendirmek ve bu rollere yonelik gerekli 6nlemleri almak gerekmektedir. Bu
baglamda, zorbalik olaylarinda zorba, kurban, zorba/kurban roliiniin disinda zorbalik olaylarinin durdurulmasinda
zorbaliga seyirciler (bystander) 6nemli bir rol oynamaktadir. Salmivalli (2010) ¢aligmasinda zorbalik olaylarinda
seyircilerin zorbalig1 6nlemede oldugu kadar zorbalik olaylarinin artmasinda da belirgin diizeyde etkili oldugunu

belirtmektedir. Ozellikle de seyirciler zorbalik olaylarina dogru zamanda miidahale ettiklerinde bu olaylarin
yaklasik %60’1nin 10-12 saniye gibi ¢ok kisa bir siire igerisinde sonlandig1 vurgulanmaktadir (Hawkins vd., 2001).

Seyirciler, zorbalik olaylarinda olduk¢a 6nemli bir role sahip olup zorbalik olaylari ile karsilastiklarinda
kisa siire igerisinde verecekleri dogru ve uygun tepkiler yardimiyla zorbaligin sonlandirilmasina katkilar
sunmaktadir. Ancak zorbaliga seyircilerin zorbalik olaylari ile kars1 karsiya geldiklerinde verecekleri tepkilere
iligkin bir¢ok etken bulunmaktadir (Fluke, 2016; Jenkins & Nickerson, 2019; Kingston, 2008; Pozzoli & Gini,
2012; Salmivalli & Voeten, 2004). Zorbaliga seyirci olan bireylerin yardim etme davranisindan kaginmalarinda
biligsel, sosyal ve duygusal etkenlerin yer aldig1 goriilmektedir (Kingston, 2008; Salmivalli & Voeten, 2004).
Bilissel ve sosyal etkenler degerlendirildiginde 6z yeterlik inanglari, zorbaliga iliskin tutumlari, arkadaslik iliskisi,
sorumluluk iistlenme, seyirci sayisinin ve kurbanin cinsiyeti zorbalik siirecinde belirleyici rol oynamaktadir
(Kingston, 2008; Levine & Crowther, 2008; Parris vd., 2020; Pozzoli & Gini, 2012). Duygusal etkenlerde ise ilk
sirada seyircilerin kendilerine kotii bir sey olabilecegine yonelik kaygi, korku ve endige yasadiklari, empatik
yaklasim ve tehlike diizeyine odaklandiklari gériilmektedir (Coloroso, 2003; Darley & Latané, 1968; Harris &
Petrie, 2003; Jenkins & Nickerson, 2019; Padget & Notar, 2013). Son yillarda seyirciler ile yapilan boylamsal bir
calismada Ogrencilerin 4. smiftan 7. sinifa kadarki siirece iliskin degisim ve gelisimleri degerlendirildiginde
zorbalik olaylarina miidahale etme davranisinda arkadaglik iliskilerinin, olayin aciliyet diizeyinin, hissettikleri
sorumluluk duygusunun ele alindig1 goriilmektedir (Forsberg vd., 2014). Biitiin bu ¢calismalar degerlendirildiginde
okullarda yasanilan zorbalik olaylarinin sonlandirilmasinda 6zellikle zorbaliga seyircilere dogru miidahale
becerileri kazandirilmasi zorbalik olaylarinda kritik bir 5nem olusturmaktadir.

Seyirci davraniglarini agiklamak igin Latané ve Darley (1970) tarafindan gelistirilen “Seyirci Miidahale
Modeli”, Jenkins ve Nickerson (2019) tarafindan zorbalik davranislari temelinde revize edilmistir. Bu model
zorbaliga seyircilere miidahale becerisi gelistirebilmek amaciyla bes asamadan olugsmaktadir. Modelin ilk asamasi
olay1 fark etme ile baglamaktadir. Bu agama bir zorbalik olaymin dogrudan veya dolayli olarak fark edilmesidir
(Nickerson vd., 2016). Seyirci miidahale modelinin ikinci asamasi olan olay1 acil-hizli bir sekilde yorumlama ise
seyircilerin eyleme gegmelerinde en kritik dneme sahip asama olarak degerlendirilmektedir. Seyirci bireylerin
yasanilan bir olay karsisinda ilk adim olarak olay1 fark etmeleri ve ardindan yardim etmek i¢in acil ve dnemli bir
sekilde yorumlamalar1 temeline dayanmaktadir (Jenkins & Nickerson, 2017; Latané & Darley, 1970; Pozzoli &
Gini, 2012). Yardim etme sorumlulugunu kabul etme asamasinda ise seyircilerin yasanilan olay karsisinda kendi
sorumluluklarin1 kabul etmeleri beklentisi yer almaktadir (Jenkins & Nickerson, 2017; Pozzoli & Gini, 2012).
Nasil miidahale edilecegine ya da yardim saglanacagina karar verme asamasinda yardim etmek konusunda kararli
olan bireyin nasil miidahale edebilecegi, hangi yontemleri kullanabilecegi konusunda bilgi sahibi olmasi, sosyal
becerilerinin ve 6z-yeterlik inanglarinin olmasi gerektigi belirtilmektedir (Jenkins & Nickerson, 2017; Nickerson
vd., 2016; Pozzoli & Gini, 2012). Modelin son asamas1 miidahale kararin1 uygulama ile artik karsilasilan olaylar
karsisinda Oncelikli olarak kendi giivenligini saglamak kosuluyla sessiz, tepkisiz kalmadan uygun miidahale
yontemi ile eyleme ge¢cmeyi igermektedir (Jenkins & Nickerson, 2017; Nickerson vd., 2016).

Seyirci 6grencilere farkindalik ve miidahale becerisi kazandirmaya yonelik uluslararasi ¢aligmalar
degerlendirildiginde Midgett ve digerleri (2015) ortaokulda 6grenim goren 6grencilere yonelik gelistirmis oldugu
STAC (Stealing The Show, Turning It Over, Accompanying Others, Coaching Compassion) programini uygulamis
ve program sonunda dgrencilerin zorbaliga miidahale becerilerinde artis oldugu sonuglarina ulagilmistir. Benzer
sekilde Johnston ve digerleri (2018) tarafindan STAC programt lise 6grencilerine uygulanmis, deney grubundaki
o0grencilerin zorbaliga seyirci miidahale becerilerinde etkili oldugu goriilmiistiir. Bir bagka ¢alismada Garrity ve
digerleri (2004) Zorbaliga Dayaniklilik (Bully proofing-creative problem solving, adult help, relate and join,
empathy, standup and speak out [CARES]) programi ile zorbaliga seyirci olan 6grencilerin miidahale becerilerinde
artis gézlenmistir. Zorbaliga seyirci olan dgrencilere yonelik gelistirilen bir diger program ise Tsang ve digerleri
(2011) tarafindan gelistirilen PATHS (Positive, Adolescent, Training, Holistic, Social Programmes) programidir.
PATHS programinda da benzer sekilde seyirci 6grencilerin zorbalik olaylarma iliskin farkindalik kazandiklari,
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sorumluluk iistlendikleri ve uygun miidahale yontemleri ile zorbalig1 durdurma becerisi kazandiklar1 sonuclarma
ulastlmistir. Mevcut ¢alismada da (FASKU; fark et, acil yorumla, sorumluluk al, karar ver ve uygula) benzer
sekilde zorbaliga seyirci 6grencilerin zorbalik olaylarini fark etmeleri, hizli bir sekilde yorumlamalari, sorumluluk
istlenmeleri, miidahale yontemine karar vermeleri ve nihai olarak uygun miidahale yontemi ile miidahale etmeleri
beklenmektedir.

Tiirkiye’de 2000’11 yillarla birlikte zorbalig1 anlamaya, agiklamaya ve miidahale yontemlerine yonelik
caligmalarda artig oldugu goriilmektedir. Bu ¢aligmalarin bir¢ogunda zorbalik olaylari, statiileri, tiirleri ve zorbalik
ile basa ¢ikma konularma odaklanilmaktadir (Hosgoriir & Orhan, 2017; Kilig, 2019; Kurt-Demirbas, 2020; Unver
& Kog, 2017). Zorbaligin konu alan arastirmalarin ¢aligma gruplar1 degerlendirildiginde; ortaokul 6grencilerinin
(Peker, 2015; Toraman & Usta, 2018) ilk sirada yer aldigi, ardindan lise (Ayas & Pigkin, 2011; Unver & Kog,
2017) ve fiiniversite (Ozkal, 2011) &grencilerinin geldigi goriilmektedir. Son yillarda zorbalik gibi iistiin
yeteneklilere yonelik calismalarin da alanyazinda oldukga arttig1 izlenmektedir. Bu arastirmalarda, iistiin yetenekli
cocuklarin erken tanilanmasi ve tanilandiktan sonra farklilastirilmis egitim alma calismalar lizerinde yogunlukla
durulmaktadir. Tiirkiye’de tistiin yetenekli 6grenciler, okullarinin yani sira Bilim ve Sanat Merkezlerinde de
(BILSEM) egitim almaktadir. BILSEM Yénergesine (2019) gore 6zel yetenekli dgrenciler “yasitlarina gore daha
hizli 6grenen; yaraticilik, sanat, liderlige iliskin kapasitede onde olan, 6zel akademik yetenege sahip, soyut fikirleri
anlayabilen, ilgi alanlarinda bagimsiz hareket etmeyi seven ve yiiksek diizeyde performans gosteren birey” olarak
tanimlanmistir. Hem zorbalik hem de listiin yetenekli 6grencilere yonelik aragtirmalar giiniimiizde artmis olsa da
tistlin yetenekli 6grencilerde zorbaligi konu alan sinirli sayida ¢alisma oldugu gériilmektedir. Bu ¢alismalarda,
iistiin yetenekli 6grencilerin zorbalik algilar1 (Bayar, 2018) ve siber zorbalik (Agaoglu vd., 2020; Nedim-Bal &
Kahraman, 2015) gibi 6zellikleri iizerinde durulmustur. Ancak iistiin yetenekli bireylerin yiiksek duyarlilik,
gelismig ahlaki degerler, hak savunuculugu gibi 6zellikleri dikkate alindiginda zorbaliga miidahale becerilerine
doniik calismalarin yapilmasi gerekliligi fark edilmistir.

Ustiin yetenekli bireylerin ahlaki gelisimlerinin ileri diizeyde oldugunu 6ne siiren calismalarda, adil olma,
haksizlik ve saygisizlik gibi durumlara olan duyarliliklarinin yiiksek oldugu belirtilmektedir (Freeman, 2001; Helt,
2008; Lee & Olszewski-Kubilius, 2006). Ustiin yetenekli dgrenciler sosyal duygusal 6zellikleri nedeniyle bazi
zorbalik olaylarina maruz kalmakta ve bu siirecte arkadaslik iliskilerinde sorunlar yasama, yalniz kalma, diglama
veya dislanma gibi durumlar ile kars1 karsiya kaldiklar1 bilinmektedir (Fonseca, 2011; Unal, 2019). Ayrica sira
dis1 Ozellikler sergilemeleri ve kiskanilmalari gibi nedenlerden kaynakli olarak zorbaliga maruz kaldiklar
bilinmektedir (Bayar, 2018; Unal & Sak, 2020). Durumu degistiremeyecegine yonelik diisiinceleri iistiin yetenekli
ergenlerin umutsuzluk hissetmelerine neden olmaktadir. Jumper (2009) tarafindan iistiin yetenekli bireylerin daha
fazla zorbaliga maruz kaldigi; Peterson ve Moon (2008) ile Yilmaz (2015) tarafindan ise iistiin yetenekli
dgrencilerin en 6nemli problemlerinden birinin zorbalik oldugu belirtilmistir. Ustiin yetenekli 6grenciler yalnizca
zorbaliga maruz kalmamakta aym1 zamanda kendileri de bazen zorba roliine girmektedir. Ustiin yetenekli
ogrencilerin genelde zorbalikla basa ¢ikma siirecinde zorbayr sozlii uyardigi, zorbalik olayina karsi duyarsiz
kaldigi ve mekani degistirmek gibi yontemler kullandigi ama kesin bir ¢dziime ulagamadiklart iizerinde
durulmaktadir (Fonseca, 2015). Guilbault (2008) ¢alismasinda iistiin yetenekli 6grencilerin birgogunun zorbaliga
seyirci kaldigini ve miidahale etmediklerini belirtmistir. Ayn1 zamanda da zorbalik olaylari karsisinda %60-%75
arasinda iistiin yetenekli 6grencilerin seyirci olmay1 daha gok tercih ettigi sonuglarina ulagilmistir. Peterson ve Ray
(2006) tarafindan tstiin yetenekli 6grencilerin zorbalik deneyimleri arastirilmis ve {istiin yetenekli ergenlerin
zorbalik karsisinda sessiz kaldig1 belirtilmistir. Tiim bu ¢aligmalar birlikte degerlendirildiginde iistiin yetenekli
ogrencilerde zorbalik ve =zorbalikk olaylarina miidahale konusunun c¢ok yo6nli ele alinmasi gerektigi
diistintilmektedir.

Ozetle, iistiin yetenekli 6grenciler kurban ve zorba rollerinin yani sira zorbalik olaylarinda seyirci roliinii
de iistlenebilmektedir. Ustiin yetenekli ogrenciler olaylar1 daha derin algilamalar1 ve olaylara iliskin
duyarliliklarmin  yiiksek diizeyde olmast gibi nedenlerle tanik olduklari olaylardan olumsuz ydnde
etkilenebilmekte ve nasil miidahale edecekleri konusunda tereddiit yasamaktadirlar (Matthews & Foster, 2005).
Bu durumda {istiin yetenekli 6grencilere dogru miidahale becerilerinin 6gretilmesi 6nem kazanmaktadir. Zorbalik
olaylar karsisinda var olan haksizliga kars1 gelme, adil olma ve duyarli olma gibi sosyal duygusal 6zelliklerini
dogru yonde kullanmalarma firsat taninmis olacaktir. Bayar (2018) calismasinda zorbalikla bas etmeye yonelik
miidahale yontemlerine ve bireylerin kendilerini ifade etme becerilerinin kazandirilmasina yonelik ¢aligmalara
ihtiya¢ duyuldugunu belirtmektedir. Gelisimsel stirecler degerlendirildiginde ergenlik donemi 6zellikle zorbaligin
sik goriildiigii ve sosyal ¢evrenin birey lizerindeki etkisinin yliksek oldugu yaslardir (Santrock, 2012). Bu durum
g0z Oniine alindiginda erinlik doneminde yapilacak ¢aligmalarin olduk¢a 6nemli oldugu disiiniilmektedir. Bu
calisma ile stin yetenekli Ogrenciler ergenlik doneminde kendilerinin veya ¢evresindeki Kkisilerin
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yasayabilecekleri olas1 zorbalik durumlarina yonelik onleyici nitelikte kazanimlar saglayacaktir. Giliniimiizde
internetin, cevrimici aglarin, sosyal medyanin kullanim alam oldukg¢a yaygindir. Ozellikle 2019 yil itibariyle
diinyay1 etkileyen COVID-19 nedeniyle internet kullaniminin arttig1 bilinmektedir (Yildirim & ipek, 2020). Bu
siirecte yiiz yilize terapilerin yani sira ¢evrimici terapinin de olduk¢a yayginlastigi belirtilmektedir (Direktor, 2021).
Cevrimigi terapi danigan ve danmigmanin internet ortaminda bir araya gelmesi ve danigma siirecinin internet
araciligiyla devam etmesidir (Giigliican, 2020). Alan uzmanlar tarafindan ¢evrimigi terapide psikolojik yardim
hizmetleri internet ortaminda sunulmaktadir. Bu hizmetler genelde 4 ilel2 hafta arasinda yapilandirilmaktadir
(Chester & Glass, 2006). Mevcut ¢alismada da zorbaliga seyirci olan istiin yetenekli ortaokul 6grencilerine
yonelik psikoegitim programi ¢evrimigi olarak yiiriitiilmiistiir. Bu baglamda bu arastirmanin sonucunda gevrimigi
terapi alanina da katki saglayacak bulgulara ulagilabilecegi diistiniilmektedir.

Mevcut calisma ile zorbali§a seyirci miidahale psikoegitim programinin zorbaliga seyirci olan {istiin
yetenekli ortaokul 6grencilerinin miidahale becerilerine etkisi incelenecektir. Bu baglamda mevcut ¢aligma ile hem
istlin yetenekli hem de zorbaliga seyirci olan ortaokul Ogrencilerinin miidahale becerisini gelistirmek
amaclanmistir. Bu amaca ulasmak icin deney ve kontrol gruplu yari deneysel bir yontem ile asagida yer alan
denencelerin test edilmesi amaglanmistir.

Denence 1: Deney grubunun sontest puanlarinin ontest puanlarindan anlamli diizeyde farkli olacagi
varsayilmistir.

Denence 2: Deney grubunun izleme testi ile sontest puanlar1 anlamli bir fark olmayacagi varsayilmistir.

Denence 3: Deney grubunun son test puanlarinin kontrol grubunun sontest puanlarindan anlamli diizeyde
farkli olacagi varsayilmustir.

Denence 4: Kontrol grubunun zorbaliga seyirci miidahale 6lgeginden aldiklari sontest puanlari ile dntest
puanlart arasinda anlamli bir fark olmayacagi varsayilmistir.

Yontem
Arastirma Yontemi

Zorbaliga seyirci olan iistiin yetenekli ortaokul 6grencilerinin psikoegitim programi aracilifiyla zorbaliga
miidahale becerilerinin gelistirilmesinin amaglandig:1 bu calismada deney ve kontrol gruplu Ontest, sontest ve
izleme testi 6l¢iimlii yar1 deneysel model kullanilarak psikoegitim programinin etkisi incelenmistir (Biiyiikoztiirk,
2010). Bu deneysel modelde ilk faktor deney ve kontrol gruplarini, ikinci faktor ise bagimli degiskene iliskin
Ontest, sontest ve izleme testinden olusan tekrarli 6lgiimleri ifade etmektedir (Biiyiikoztiirk, 2010). Arastirmanin
bagimli degiskeni Zorbalikta Seyirci Miidahale Olgegi puan1 (Kurt-Demirbas & Oztemel, 2019); bagimsiz
degiskeni ise zorbalifa seyirci Ustiin yetenekli Ogrencilerin miidahale becerisini gelistirme psikoegitim
programidir. Bu modele iliskin aragtirma deseni Tablo 1°de verilmistir.

Tablo 1
Uygulanacak Psikoegitim Programina Iliskin Arastirma Deseni
Grup Ontest Program Sontest Izleme testi
Deney 1 X (program) 3 5
Kontrol 2 - 4 6
Calisma Grubu

Aragtirmanin ¢alisma grubu olan deney ve kontrol gruplarinin belirlenmesinde 2020-2021 Egitim-
Ogretim yilinda Aydin ili Bilim ve Sanat Merkezinde 6grenim goren 60 dgrenciye (33 kiz ve 27 erkek) Zorbalikta
Seyirci Miidahale Olgegi (ZSMO; Kurt-Demirbas & Oztemel, 2019) uygulanmistir. Deney ve kontrol gruplarinin
olusturulmasinda ti¢ Kriter benimsenmis ve oGlgiitleri ayn1 anda karsilayan Ustiin yetenekli 6grenciler deney ve
kontrol gruplarina yansiz (seckisiz) atama yoluyla atanmislardir. Bu kriterler asagida verilmistir:

1. ZSMO’den alinan toplam puana gére ortalamanin altinda puan almis olmasi,
2. Belirlenen 6grencilerin arastirmaya katilmaya goniillii olmast,
3.  Goniilli 6grencilerin ailelerinden “Veli Onam Formu” alinmis olmasidir.

Psikoegitim programinda deney ve kontrol gruplarinin olusturulmasinda ilk olarak ZSMO’den toplam
puana gore diisiik puan alan 6grenciler belirlenmistir. Ayn1 zamanda ZSMO puanlar1 deney ve kontrol gruplarina
alinan 6grencilerin Ontest puani olarak kabul edilmistir. Deney ve kontrol gruplarinin olusturulmasinda yukarida
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belirtilen {ickriteri ayn1 anda saglayan 40 6grenci ile 6n goriisme yapilmigtir. Yapilan goriismeler ve izinler
sonucunda 11 6grenci (6 kiz ve 5 erkek 6grenci) deney grubuna, 11 6grenci (6 kiz ve 5 erkek 6grenci) kontrol
grubuna seckisiz atama yontemiyle atanmistir.

Veri Toplama Araclarn
Kigisel Bilgi Formu

Aragtirmacilar tarafindan hazirlanan Kisisel Bilgi Formu’nda, deney ve kontrol gruplarinin belirlenmesi
amaciyla bireylerin cinsiyetleri, sinif diizeyleri ve psikoegitim programina iliskin katilim durumlarini belirlemek
amaciyla sorular yer almistir.

Zorbaliga Seyirci Miidahale Olcegi (ZSMO)

Jenkins ve Nickerson (2019) tarafindan gelistirilen Kurt-Demirbas ve Oztemel (2019) tarafindan Tiirk¢e
uyarlama ¢alismasi yapilan ZSMO icin ilk adim olarak 6l¢egi kullanma izni almak amaciyla e-posta génderilmis
ve ilgililerden izin verildigine iligskin e-posta araciliiyla yanit alinmistir. Tiirkge uyarlama ¢aligmasi yapilan
ZSMO bes alt boyut ve 16 maddeden olusmaktadir. Modelde (I) olay1 fark etmek, (II) olay1 acil yardim olarak
yorumlamak, (I1) yardim etme sorumlulugunu kabul etmek, (IV) nasil miidahale edilecegine karar vermek
asamalari liger madde ile son agama olan (V) miidahale kararint uygulamak ise dért madde ile temsil edilmektedir.

Zorbalik modelinde Seyirci Miidahalesi i¢in model uyum indeksleri, beklenen bes faktorlii yapinin uygun
oldugunu gostermistir: % = 73.56, p < .001, goreceli y?/sd = 1.846, CFI = .969, RMSEA = .053. Uyum indekslerine
iligkin tiim katsayilar anlaml ve pozitif yonde bulunmustur. Cronbach alfa katsayilar sirasiyla Acil, Yorum, Kabul
Et, Miidahale Yollarint Bilme ve Miidahale Kararlarmi Uygulama alt 6l¢ekleri igin .87, .77, .82, .85 ve .84'tiir ve
yakinsak gecerlilik i¢in kanit olusturulmustur. Sonraki ¢aligmalarda tiim alt 6lgekler i¢in yiiksek i¢ tutarlilik
katsayilar1 (>.77) tespit edilmistir (Jenkins & Nickerson, 2019). Olcekte model uyum indeksleri hem birinci diizey
hem de ikinci diizey icin beklenen bes faktdrlii yapinin uygun oldugunu géstermistir: Birinci diizey icin y?/sd
degerinin 1.927, RMSEA = .051, CFl = .957, TLI = .945; ikinci diizey igin y%sd degerinin 2.230 oldugu
goriilmektedir. Ayn1 zamanda da RMSEA = .058, CFI = .939, TLI = .927 oldugu goriilmektedir. Giivenirlik
calismalar1 kapsaminda 6lgegin tiimiine iligskin Cronbach alfa katsayist a = .88; fark etme alt 6l¢egi icin a = .60;
yorumlama alt Slgegi i¢in o = .78; kabul etme alt dl¢egi icin oo = .67; bilme/karar verme alt dlgegi icin o = .75 ve
miidahale etme alt 6lgegi icin a = .78 olarak bulunmustur.

Zorbaliga Seyirci Miidahale Psikoegitim Programi (FASKU)

FASKU ile okul zorbaliginda zorba, kurban ve zorba/kurbanin disinda kalan ama zorbaca davraniglara
tanik olup sadece seyirci olan ve miidahale becerisi diisiik ortaokul 6grencilerinin zorbaliga miidahale becerilerini
gelistirmek amaglanmigtir. Programin uygulanmasinda Latané ve Darley (1970) tarafindan gelistirilen, Jenkins ve
Nickerson (2017) tarafindan zorbaliga uyarlanan Seyirci Miidahale Modeli’nde yer alan olayi fark etme, olay: acil
(hizl) bir sekilde yorumlama, olaya miidahale etme sorumlulugunu iistlenme, nasil miidahale edilecegine ya da
yardim saglanacagina karar verme ve miidahale kararini uygulama asamalari ele alinmistir. Bununla birlikte
programda duygulart tanima, saglikli iletisim kurma ve empatik anlayis gelistirme konularina da oturumlarda yer
verilmektedir.

Kurt-Demirbag (2020) tarafindan gelistirilen program, 11 oturum ve haftada 1 giin 40-45 dakika yiiz yiize
gergeklestirilecek sekilde hazirlanmis olup mevcut ¢alisma kapsaminda revize ¢alismalari ve uzman gorisleri
alinarak haftada 1 giin, 40 dakika ve 6 oturum olacak sekilde ¢evrimi¢i uygulanabilmesi amaciyla son sekli
verilmistir. Zorbalik seyircisi oldugu belirlenen deney ve kontrol grubundan olusan 5. ve 6. simifa devam eden
toplam 22 iistiin yetenekli 6grenciye uygulanmistir. Oturumlar ZOOM platformu tizerinden lider ve yardimer lider
denetiminde ¢evrimici uygulanmistir. Oturumlarda siireg su sekilde ilerlemistir:

I. Oturum. Ilk oturumda grubun iiyelerinin grup siireci, amac1 hakkinda bilgi sahibi olmalar1 ve gruptaki
diger iiyelerle tanigmalari amaglanmistir. Programa iliskin bilgiler paylasilmis ve programin ana temasi olan
zorbalik kavramu ile ilgili bilgi verilmistir. Zorbalik rolleri ve tiirlerine yonelik grup iiyelerinin etkin katilimi ile
birlikte {iyelere gerekli bilgiler sunulmustur.

I1. Oturum. ikinci oturumda iiyelerin hem kendisinin hem de baskalarinin duygularmin farkina varmasi
amaglanmistir. Ayn1 zamanda saglikli iletisimin giiglendirilmesinde empatinin 6nemini kavramaya yonelik
¢aligmalar diizenlenmistir. Her bir zorbalik roliine (zorba-kurban-seyirci) iligkin neler hissettikleri ve bu zorbalik
olaylar1 karsisinda neler yapabileceklerine yonelik etkinlikler ger¢eklestirilmistir.
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I11. Oturum. Ugiincii oturumda iiyelerin zorbalik olayina iliskin farkindalik kazanmalar1 ve bir zorbalik
olaymin hizl bir sekilde yorumlama becerisi kazandirilmas1 amaglanmistir. Karsilasilan bir zorbalik olaymnin tiirii
hakkinda bilgi sahibi olmasi, zorbalik rolleri hakkinda farkindalik kazanmasi hedeflenmistir. Bu amaglar
dogrultusunda sesli ve gorsel materyaller ile etkinlikler gerceklestirilmistir.

IV. Oturum. Dérdiincii oturumda bir zorbalik olay1 ile karsilastiginda seyirci 6grencilerin Kurbana
yardim etme sorumlulugunu iistlenmesi hedeflenmistir. Bu kapsamda davranigsal yonde kazanim elde etmesi
amaglanmistir ve buna yonelik etkinlik siiresince gorsel ve isitsel materyallerden yararlanilmistir.

V. Oturum. Besinci oturumun sonunda iiyelerden programin nihai amaci olan bir zorbalik olay1 ile
karsilagildiginda nasil miidahale edecegine karar vermesi ve dogru miidahale yontemi ile miidahale etmesi
beklenmektedir. Zorbalik olayinin siniflandirilabilmesi i¢in uygun miidahale yontemleri konusunda bilgi
verilmistir. Oturum siiresince yazili materyaller ve video kayitlar1 ile hem gorsel hem de igitsel materyallerden
yararlanilmistir.

VI. Oturum. Son oturum olmasi sebebiyle program degerlendirilmistir. Uyelerden programa, siirece ve
amagclarina iligskin doniitler alinmistir. Programin tamamlanmasina yonelik duygu ve diistinceler paylasilmis, iyi
niyet ve temennilerde bulunularak program tamamlanmustir.

Program siiresince dgrencilerin gelisimsel 6zellikleri dikkate alinarak gorsel ve isitsel materyallerden
yararlanilmigtir. Aymi zamanda oturumlarda agik uglu sorularla katilimeilarin  diislincelerini rahatlikla
paylasmalari, oturumlarin zenginlestirilerek sunulmasi, duygularini ve deneyimlerini ifade etmeleri
desteklenmistir.

Veri Toplama Siireci

Verilerin toplanmasi siirecinde 6ncelikle Milli Egitim Bakanlhigi’ndan (MEB) ve Adnan Menderes
Universitesi Etik Komisyonu’ndan gerekli izinler alinmistir. Gerekli izinler alindiktan sonra dlgme araclari
uygulanmis ve sonrasinda deney ve kontrol gruplari belirlenmistir. Uygulama 6ncesi Ontest uygulama sonrast
sontest ve 4 hafta sonra izleme testi olmak {izere veriler 3 farkli zamanda “Google Form” araciligiyla ¢evrimici
sekilde toplanmistir. Verilerin toplanmasinda psikoegitim programi kapsaminda Zorbalikta Seyirci Miidahale
Olgegi (Kurt-Demirbas & Oztemel, 2019) uygulanmistir. Belirlenen deney grubuna 6 oturumluk FASKU
uygulanmistir. Program uygulamalari ¢evrimigi olarak haftada bir giin ve 40 dakika ile sinirlandirilmistir.

Veri Analizi/Uygulama

Programin deney ve kontrol grubuna dntest, sontest ve izleme testi uygulanmustir. Oncelikle dagilimin
normal dagilip dagilmadigini gérmek igin aritmetik ortalama, standart sapma, ¢arpiklik ve basiklik katsayilari
incelenmistir. Bunun sonucunda dagilimin normal oldugu goriilmiis ancak arastirmadaki katilimer sayismin 11
(deney) ve 11 (kontrol) seklinde (n < 30) olmasi nedeniyle verilerin analizinde parametrik olmayan istatistiksel
yontemler kullanilmistir. Deney ve kontrol grubunun ZSMO &ntest, sontest ve izleme testi puanlari arasindaki
farki incelemek i¢in Mann Whitney U Testi ile iliskili iki 6l¢iimiin arasindaki anlamli bir fark olup olmadigini test
etmek icin Wilcoxon Isaretli Siralar Testi kullanilmustir (Biiyiikoztiirk, 2010).

Olgekten elde edilen istatistiksel islemler Statistical Package for the Social Sciences (SPSS 21)
programinda analiz edilmistir. Bu kapsamda o6ncelikle deney ve kontrol gruplarinin her ii¢ dl¢limiine iliskin
aritmetik ortalama, standart sapma, ¢arpiklik ve basiklik katsayilari incelenmistir. Bulgular Tablo 2’de verilmistir.
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Tablo 2

Deney ve Kontrol Gruplarinin ZSMO Ontest, Sontest ve Izleme Testi Olgiimlerine Iliskin Ortalama, Standart
Sapma, Carpiklik ve Basiklik Degerleri

Gruplar ZSMO n X ss Carpiklik Basiklik
Ontest 11 55.55 8.12 -.67 .80
Deney Sontest 11 64.27 5.88 a7 21
Izleme 11 64.45 6.54 A48 -1.57
Ontest 11 56.36 5.87 -1.15 1.19
Kontrol Sontest 11 58.91 4.78 1.19 2.22
izleme 11 58.82 5.17 1.17 1.27

Not: ZSMO = Zorbalia Seyirci Miidahale Olgegi.

Tablo 2’den anlasildig: {izere deney ve kontrol gruplarmm farkli dl¢iimlerinde garpiklik ve basiklik
katsayilarmin genelinin -1.5 ile +1.5 degerlerinde kaldig1 goriilmektedir (Tabachnick & Fidell, 2013). Buradan
hareketle verilerin normal dagilim gosterdigi belirtilebilir (Cokluk vd., 2018).

Deney ve kontrol gruplarindaki dgrencilere psikoegitim programiin (deneysel islem) uygulanmasindan
once ZSMO’den alinan puanlara iliskin gruplar arasindaki farkin anlamli olup olmadigini belirlemek i¢in Mann
Whitney U testi yapilmistir. Bulgular Tablo 3’te verilmistir.

Tablo 3
ZSMO 'niin Deney ve Kontrol Grubu Ontest Mann Whitney U Testi Sonucu
Grup n Sira ortalamast Sira toplamt1 U p
4- Deney 11 10.41 114.50 48.50 43
ZSMO Kontrol 11 12.59 138.50

Not: ZSMO = Zorbaliga Seyirci Miidahale Olgegi.

Tablo 3’te goriildiigii izere deney ve kontrol gruplarindaki dgrencilerin Ontest puanlari arasinda anlamli
bir fark olmadigini anlasilmaktadir (U = 48.50, p > .05). Bu analizin ardindan denencelerin test edilmesi asamasina
gecilmistir.

Bulgular
Denence 1

Deney grubunda yer alan istiin yetenekli olan Ggrencilerin zorbaliga seyirci miidahale 6l¢eginden
aldiklar1 sontest puanlari dntest puanlarindan anlamli diizeyde yliksek bulunmustur. Denence 1’in test edilmesi
amaciyla, deney grubundaki &grencilerin ZSMO’den aldiklar1 puanlara iliskin ntest ve sontest puanlari igin
Wilcoxon Isaretli Siralar Testi uygulanmistir. Bulgular Tablo 4°te verilmistir.

Tablo 4

Deney Grubunun Zorbaliga Seyirci Miidahale Olgegi Ontest ve Sontest Puanlarina Iliskin Wilcoxon Isaretli
Siralar Testi Sonuglart

Ontest-sontest n Sira ortalamasi Sira toplamu z p
Negatif 0 .00 .00 2.81 .00
ZSMO Pozitif 10 5.50 55
Esit 1

Not: ZSMO = Zorbaliga Seyirci Miidahale Olgegi.

Tablo 4’te verilen bulgulara gore arastirmaya katilan 6grencilerin ZSMO’den aldiklar1 sontest ve dntest
puanlar1 arasinda anlamli bir fark (z = 2.81, p < .05) oldugu goriilmektedir. Ontest ve sontest puanlarina iligkin
fark puanlarinin sira ortalamasi ve sira toplami dikkate alindiginda gézlenen bu farkin sontest puani lehinde oldugu
goriilmektedir. Bu kapsamda iistiin yetenekli 6grencilere uygulanan FASKU’nun deney grubunun zorbaliga seyirci
miidahale becerilerini anlamli1 diizeyde artirdig1 anlasiimaktadir.

Denence 2

“Deney grubunun zorbaliga seyirci miidahale 6l¢ceginden aldiklar1 izleme testi puanlari ile sontest puani
arasinda anlamli bir fark yoktur.” Denence 2’nin test edilmesi amaciyla, deney grubundaki o6grencilerin
ZSMO’den aldiklar1 sontest ile izleme testi (4 hafta sonra) puanlari {izerinde Wilcoxon Isaretli Siralar Testi
uygulanmis ve sonuglar Tablo 5’te verilmistir.

Kurt-Demirbas & Sevgili-Kogak ERKEN GORUNUM



USTUN YETENEKLI OGRENCILERIN ZORBALIGA SEYIRCI MUDAHALE BECERILERININ GELISTIRILMESI 8

Tablo 5

Deney Grubunun Zorbaliga Seyirci Miidahale Olgegi Sontest- Izleme Test Puanlarina Iliskin Wilcoxon Isaretli
Stralar Testi Sonuglar

Izleme test-1-sontest n Sira ortalamast Sira toplami z p
Negatif 5 5 25.00 0.25 .79
ZSMO Pozitif 5 5 30.00
Esit 1

Not: ZSMO = Zorbaliga Seyirci Miidahale Olgegi.

Tablo 5’te verilen bulgulara gore arastirmaya katilan 6grencilerin ZSMO’den aldiklar izleme testi-1 ve
son test puanlar1 arasinda anlamli bir fark (z = 0.259; p > .05) olmadig1 goriilmektedir. Dolayisiyla deney grubuna
uygulanan programin etkisinin kalict oldugu seklinde yorumlanabilir.

Denence 3

“Deney grubunun zorbalifa seyirci miidahale 6l¢eginden aldiklar1 sontest puanlarit kontrol grubunun
zorbaliga seyirci miidahale 6lgeginden aldiklari sontest puanlarindan anlamli diizeyde farklidir.” Denence 3’lin
test edilmesi amaciyla deney ve kontrol grubundaki 6grencilerin Zorbaliga Seyirci Miidahale Olgeginden aldiklart
sontest puanlari izerinde Mann Whitney U testi uygulanmis ve sonuglar Tablo 6’da verilmistir.

Tablo 6
Zorbahiga Seyirci Miidahale Olgeginin Deney ve Kontrol Grubu Sontest U Testi Sonucu

Grup n Sira ortalamast Sira toplamu U p
- Deney 11 14.73 162 25 .01
ZSMO Kontrol 11 8.27 91

Not: ZSMO = Zorbaliga Seyirci Miidahale Olgegi.

Yukaridaki tabloda FASKU kapsaminda deney ve kontrol grubu iistiin yetenekli 6grencilerin uygulama
sonrasindaki ZSMO’den aldiklar1 sontest puanlarinin Mann Whitney U testi sonuglar1 verilmistir. Buna gore
programa katilan bireyler (deney grubu) ile katilmayan bireylerin (kontrol grubu) ZSMO’den aldiklar1 sontest
puanlar1 arasinda anlamli bir fark (U = 25, p < .05) oldugu bulunmustur. Sira ortalamalar1 dikkate alindiginda,
deney grubunun kontrol grubuna gore miidahale beceri diizeylerinin daha yiiksek oldugu anlasilmaktadir.

Denence 4

“Kontrol grubunun zorbaliga seyirci miidahale 6lgeginden aldiklari sontest puanlari ile dntest puanlart
arasinda anlamli bir fark yoktur.” Denence 4’{in test edilmesi amaciyla kontrol grubundaki dgrencilerin 6lgekten
aldiklar1 zorbalia seyirci miidahale puanina iliskin dntest ve sontest puanlari iizerinde Wilcoxon Isaretli Siralar
Testi uygulanmis ve sonuglar Tablo 7°de verilmistir.

Tablo 7

Kontrol Grubunun Zorbaliga Seyirci Miidahale Olgegi Ontest ve Sontest Puanlarina Iliskin Wilcoxon Isaretli
Swralar Testi Sonuglart

Ontest-sontest n Sira ortalamast Sira toplamu z p
Negatif 3 3 9 191 .056
ZSMO Pozitif 7 6.57 46
Esit 1

Not: ZSMO = Zorbaliga Seyirci Miidahale Olgegi.

Yukaridaki tablodaki analiz sonuglari, kontrol grubu bireylerin ZSMO’den aldiklar1 éntest ve sontest
puanlari arasinda anlaml bir fark (z = 1.91, p = .056; p > .05) olmadigin1 gdstermektedir. Bu bulgu denenceyi
destekler nitelikte bulunmustur.

Tartisma

Mevcut aragtirmada FASKU revize edilerek zorbaliga seyirci olan iistiin yetenekli ortaokul 6grencilerine
uygulanmis ve miidahale becerilerine etkisi incelenmistir. Bu dogrultuda elde edilen bulgular degerlendirildiginde
programin uygulandig1 deney grubundaki 6grencilerin zorbaliga seyirci miidahale becerisini gelistirmede etkili
oldugu goriilmektedir. Bu boliimde zorbaliga seyirci miidahale psikoegitim programu, listiin yetenekli 6grencilerde
uygulanan psikoegitim programlar1 ve ¢evrimigi terapi konulari ele almip tartisilacaktir.
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Ulusal alan yazinda zorbalik ve zorbalik rollerinden zorba ve kurbana yonelik birgok ¢aligma yer almakta
olup zorbaliga seyirci miidahale becerisini gelistirmeye yonelik caligmaya rastlanmamistir. Ancak son yillarda
uluslararasi alan yazinda seyirci ve seyirci miidahalesi ile ilgili ¢alismalara oldukca fazla rastlanmaktadir. Fredrick
ve digerleri (2020) tarafindan yapilan calismada, 4. ve 5. smifta 6grenim goéren 6grencilerin zorbaliga seyirci
miidahale diizeyleri ile empati (biligsel ve duygusal) becerileri arasindaki iliskiye odaklanildigi goriilmektedir.
Empati becerisinin gelistirilmesinde 6zellikle duygusal empati diizeyi yiiksek olan dgrencilerin miidahale
diizeyleri yiiksek bulunmustur. Lihnou ve Antonopoulou (2016) da galigmalarinda zorbalik olaylarinda empati, 6z
yeterlilik ve kurbana ya da zorbaya yakinlik durumunun zorbaliga miidahale diizeyinde etkili oldugu sonuglarina
ulagilmigtir. Bu baglamda, mevcut c¢alismada uygulanan program kapsaminda empati gelistirmeye doniik
etkinliklere yer verilmistir.

Uluslararasi alan yazin incelendiginde zorbaliga seyircilere yonelik farkindalik ve miidahale becerisi
kazandirmaya yonelik ¢aligmalarin varlig1 bilinmektedir. Bunlardan ilki Midgett ve digerleri (2015) tarafindan
ortaokulda O6grenim goren Ogrencilere yonelik gelistirmis oldugu STAC programidir. Program kapsaminda
ogrencilerin zorbaliga miidahale becerilerinde artis oldugu sonuglarina ulagilmigtir. Benzer sekilde Johnston ve
digerleri (2018) tarafindan STAC programi lise Ogrencilerine uygulanmis, deney grubundaki &grencilerin
zorbaliga seyirci miidahale becerilerinde etkili oldugu goriilmistiir. Bir bagka ¢alismada Garrity ve digerleri (2004)
CARES programi ve Tsang ve digerleri (2011) tarafindan gelistirilen PATHS programi ile zorbaliga seyircilerin
miidahale diizeylerinde artiglar yasandigi belirtilmistir. PATHS programinda da benzer sekilde seyirci 6grencilerin
zorbalik olaylarina iligkin farkindalik kazandiklari, sorumluluk iistlendikleri ve uygun miidahale yontemleri ile
zorbalig1 durdurma becerisi kazandiklari sonuglarina ulasilmistir. STAC, CARES ve PATHS programlarinda da
benzer sekilde zorbaliga seyirci olan ogrencilerin miidahale becerisi gelistirebilmeleri hedeflenmistir. Mevcut
calismada da benzer sekilde zorbaliga seyirci dgrencilerin zorbalik olaylarint fark etmeleri, hizli bir sekilde
yorumlamalari, sorumluluk istlenmeleri, miidahale yontemine karar vermeleri ve nihai olarak uygun miidahale
yontemi ile miidahale etmeleri beklenmektedir.

Ustiin yetenekli 6grencilerin bazi nedenlerle zorbaliga maruz kaldig, seyirci oldugu ya da zorba oldugu
goriilmektedir. Sosyal duygusal gelisimleri, sira dis1 dzellikleri, akranlari tarafindan kiskanilmalar1 bu nedenler
arasinda yer almaktadir (Bayar, 2018; Unal & Sak, 2020). Ancak iistiin yetenekli 6grencilerin zorbalik karsisindaki
miidahale becerilerini gelistirecek deneysel caligmalar olduk¢a simirlidir. Nedim-Bal ve Kahraman (2015)
tarafindan {istiin yetenekli 6grenciler ile yapilan ¢alismada, siber zorbaliga karsi duyarlilik gelistirmeye yonelik
psikoegitim programi gelistirildigi goriilmektedir. Bu program, istiin yetenekli 6grencilerin siber zorbaliga
yonelik farkindalik kazanmalari amaciyla hazirlanmis ve uygulanan psikoegitim programimin istiin yetenekli
ogrencilerin siber zorbaliga yonelik farkindalik kazanmasinda etkili oldugu sonuglarina ulagilmistr.

Daha onceki ¢aligsmalarda iistiin yetenekli 6grencilerin zorbalik karsisinda sessiz kalmalari; iletisim
kurmada giicliik, arkadaslik iliskileri, yalnizlik, dislama, dislanma, kendini dogru ifade edememe gibi sosyal
duygusal o6zellikleri ile agiklanirken (Fonseca, 2011), sessiz kalmak istememeleri ise yiiksek ahlaki gelisimleri
(adil olma, haksizliga gelememe) ile agiklanmistir (Freeman, 2001; Helt, 2008; Lee & Olszewski-Kubilius 2006).
Ustiin yetenekli 6grenciler zorbalik olaylar1 karsisinda umutsuz hissetmeleri ve durumu degistiremeyeceklerine
olan inanglar1 nedeniyle sessiz kalmay tercih etmektedir (Fonseca, 2015; Peterson & Ray, 2006). Ustiin yetenekli
ogrenciler sosyal-duygusal 6zellikleri nedeniyle bir zorbalik olay1 karsisinda miidahale etmek isteseler de nasil
etkili miidahale edecekleri konusunda sorunlar yasamaktadirlar (Guilbault, 2008). Ustiin yetenekli 6grencilere
yonelik uygulanan diger psikoegitim programlarinin da 6grencilerin sosyal-duygusal gelisimlerine katki sagladigi
belirtilmektedir (Allen, 2017; Matthews & Foster, 2005). Bu aragtirmalardan yola ¢ikarak {istiin yeteneklilere
yonelik gelistirilen psikoegitim programlarimin sosyal duygusal gelisimleri agisindan etkili oldugu sdylenebilir.

Ulusal alanyazinda iistiin yetenekli dgrencilerde zorbalikla iligkili deneysel calismalarin az oldugu
goriilse de farkli konularda deneysel caligmalarin oldugu anlasilmaktadir. Koksal (2007) tarafindan iistiin yetenekli
ogrencilerin duygusal zekalarna iliskin program gelistirilmis ve olumlu ydnde etkisi oldugu goriilmiistiir. Benzer
sekilde Sevgili-Kogak ve Kan (2021) tarafindan iistiin yetenekli 6grencilerin sosyal duygusal dzelliklerine yonelik
gelistirilen psikoegitim programinda 6grencilerin sosyal duygusal 6zelliklerinde pozitif yonde gelisim oldugu
goriilmiistiir. Bu baglamda, mevcut ¢alismada da iistiin yetenekli 6grencilerin zorbaliga seyirci miidahale
becerilerinin uygulanan psikoegitim programi ile olumlu yonde gelistigi goriilmektedir. Programin etkili olmasini
saglayan etmenler 6grencilerin gelisimsel 6zellikleri dikkate alinarak gorsel ve isitsel materyallerden yararlanilmig
olmasi ile agiklanabilir. Ayrica oturumlarda acik uglu sorularla katilmecilarin diislincelerini rahatlikla
paylasmalari, oturumlarin zenginlestirilerek sunulmasi, duygularini ve deneyimlerini ifade etmeleri
desteklenmistir. Uygulanan programin beceri kazandirmaya yonelik olmasi, yasantiya dayali olmasi, grup disi
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etkinlikler ile oturum disinda kazanimlarini uygulamalar1 ve katilimcilarin zorbalik konusunda deneyimlerine yer
verilmesi programin etkililigini artirmasinda etkili oldugu sdylenilebilir.

Cevrimigci yiiriitiilen psikoegitim programlarina yonelik deneysel ¢alismalar ulusal alanyazinda oldukga
sinirlidir. Bu ¢aligmalardan biri Tatlioglu (2013) tarafindan gerceklestirilmistir. Bu ¢aligmada, ¢evrimigi psikolojik
danismanin yalmzliga etkisi incelenmis ve arastirmanin sonucunda uygulanilan programin yalnzlik {izerinde etkili
oldugu sonuglarmna ulagilmistir. Mevcut calisma ile aym zamanda COVID-19 siirecinde ¢evrimici sekilde
yiiriitiilen psikoegitim programinin etkililigine odaklanilmaktadir. Ustiin yetenekli 6grencilerin zorbaliga seyirci
miidahale becerilerinin ¢evrimi¢i uygulanan psikoegitim programi araciligi ile arttigi goriilmiistiir.

Sonug¢ ve Oneriler

Mevcut arastirmada iistiin yetenekli 6grencilerin zorbalifa seyirci miidahale becerilerine yonelik
psikoegitim programi uygulanmistir. Bu aragtirmada elde edilen sonuglar;

1. Deney grubunun miidahale sonrasi test puanlarinin miidahale oncesi test puanlarindan anlamli diizeyde
yiiksek oldugu goriilmiistiir.

2. Deney grubunun izleme testi ile son test puanlar1 arasinda anlamli bir fark olmadigi bulunmustur.

3. Deney grubunun son test puanlarmin kontrol grubunun son test puanlarindan anlamli diizeyde yiiksek
oldugu sonucuna ulagilmistir.

4. Kontrol grubunun zorbaliga seyirci miidahale 6lgeginden aldiklar1 sontest puanlar ile dntest puanlar
arasinda anlamli bir fark olmadigi tespit edilmistir.

Bu sonuglar 1s1ginda uygulamacilara ve aragtirmacilara sunulabilecek oneriler asagida yer almaktadir.
FASKU psikoegitim programi yiiz yiize ve ¢evrimigi olarak uygulanabilmektedir. Programimn uygulanmasi
stirecinde yazili, gorsel ve isitsel materyallerden yararlanilmigtir. Programda modelin asamalarinin yani sira
oturumlarda empati, duygu farkindaligi, etkili iletisim kurma gibi degiskenlere de yer verilmistir. Gelecek
aragtirmalarda zorbaliga seyirci olan iistiin yetenekli dgrencilere yonelik hazirlanacak programlarda mevcut
calismada ele alinan degiskenlerin yani sira 6z yeterlik inanci, 6zgiiven arkadaslik iliskisi gibi baska degiskenleri
de dikkate almak ve bu degiskenlere iligkin 6l¢iimlerin alinmasi yararli olabilir.
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Abstract

Introduction: The purpose of this study is to implement and evaluate the effect of an online psychoeducation
program aimed at enhancing bystander intervention skills in bullying of gifted secondary school students. For this
purpose, the present study examined the effect of the bullying bystander intervention psychoeducation program
called FASKU (notice, interpret immediately, take responsibility, decide, and apply) on the intervention skills of
gifted secondary school students who were bystanders to bullying.

Method: The study was carried out with a group of gifted students enrolled in the 5th and 6th grades at the Science
and Art Center. A study group was formed with 22 gifted students, including the experimental (11 students) and
control (11 students) groups. In the study, data were obtained with Bystander Intervention Scale in Bullying
(BISB). Within the scope of this study, the experimental group received a 6-session online psychoeducation
program, whereas the control group did not undergo any intervention. The research design is a quasi-experimental
model with experimental and control groups (pretest, posttest, and follow-up test).

Findings: The findings of the study indicated that the psychoeducation program implemented in the experimental
group led to a discernible improvement in the bystander intervention skills of the gifted students. Based on this
result, it can be inferred that the psychoeducation program demonstrates efficacy in enhancing the bystander
intervention abilities of gifted students.

Discussion: Upon evaluating the results obtained in this regard, it becomes evident that the program exhibits
efficacy in enhancing the bystander intervention abilities of students in bullying within the experimental group,
who were subjected to the program. Bystander intervention psychoeducation program in bullying,
psychoeducational programs applied to gifted students, and online therapy issues were discussed.

Result and Recommendations: A statistically significant difference was noted between the pretest and posttest
scores of the experimental group; however, the posttest scores did not vary statistically from the follow-up test
scores. It was concluded that the posttest scores of the experimental group were significantly different from the
posttest scores of the control group, and there was no significant difference between the posttest scores and pretest
scores of the control group from the bystander intervention scale in bullying.

Keywords: Gifted, bullying, bystander, bystander intervention in bullying, psychoeducational program, quasi-
experimental model.
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Introduction

Bullying incidents are shown as one of the frequently encountered problems today. When the studies on
bullying in recent years are evaluated, it is found that approximately 20% of the students in adolescence are
exposed to bullying with various types of bullying; 20% -30% of them are seen to play the role of a bully who
committed, initiated and sustained the bullying (Salmivalli et al., 1996). In cases of bullying, it is necessary to
evaluate all roles participating in this process separately and to take the necessary precautions. For this reason, the
bystander plays an important role in cases of bullying, which has an essential place in stopping or continuing the
bullying events apart from the role of bully, victim, bully/victim. Salmivalli (2010) stated in his study that the
bystander is significantly effective in preventing and increasing bullying incidents in bullying cases. It is
emphasized that especially when the bystander intervenes in the bullying events at the right time, approximately
60% of these events end in a very short time, such as 10-12 seconds (Hawkins et al., 2001).

The bystander plays a critical role in the bullying events. It is known that they make very important
contributions to the end of bullying with the help of correct and appropriate responses they will give in a short
time, especially when they encounter bullying incidents. However, there are many reasons for the bystander's
reaction to bullying when faced with bullying events or their preferences to remain silent (Fluke, 2016; Jenkins &
Nickerson, 2019; Kingston, 2008; Pozzoli & Gini, 2012; Salmivalli & Voeten, 2004). When these factors are
evaluated, it is seen that cognitive factors are in the first place in avoiding helping behaviors of individuals who
are spectators of bullying (Kingston, 2008; Salmivalli & Voeten, 2004). When cognitive factors are evaluated,
self-efficacy beliefs and attitudes towards bullying play a determining role in the bullying process. When social
factors (Kingston, 2008; Latané & Darley, 1968; Levine & Crowther, 2008; Parris et al., 2020; Pozzoli & Gini,
2012) are discussed, the importance of friendship relations, taking responsibility, the number of bystanders, and
the gender of the victim are emphasized. Finally, in emotional factors (Coloroso, 2003; Darley & Latané, 1968;
Harris & Petrie, 2003; Jenkins & Nickerson, 2019; Padget & Notar, 2013), the bystander experienced anxiety,
fear, and anxiety that something bad might happen to them. It seems that they focus on the empathic approach and
the level of danger. In a longitudinal study conducted with the bystander in recent years, when students' changes
and developments regarding the process from 4th to 7th grade are evaluated, it is seen that friendship relationships,
the urgency of the event, and the sense of responsibility they feel are discussed in the behavior of intervening in
bullying (Forsberg et al., 2014). When all these studies are evaluated, it is of critical importance to provide the
bystander with the correct intervention skills, especially in terms of ending bullying incidents experienced in
schools. When the literature is examined, it is seen that the model developed to give the bystander the right
intervention skill is effective in this context.

The “Bystander Intervention Model”, developed by Latané and Darley (1970) to explain bystander
behavior, has been revised by Jenkins and Nickerson (2019) based on bullying behaviors. This model consists of
five stages to develop the ability to intervene in the bystander against bullying. The first stage of the model is the
realization of the event. This stage is the direct or indirect recognition of a bullying incident (Nickerson et al.,
2016). The urgent-rapid interpretation of the event, which is the second stage of the bystander intervention model,
is considered the most critical stage in the action of the bystander. It is based on the purpose of the bystander to
notice the event as the first step in the face of an event and interpret it in an urgent and important way to help
(Jenkins & Nickerson, 2017; Latané & Darley, 1970; Pozzoli & Gini, 2012). The stage of accepting the
responsibility to help is based on the expectation of the bystander to accept their responsibility in the face of the
event (Jenkins & Nickerson, 2017; Pozzoli & Gini, 2012). It is stated that the individual who is determined to help
in deciding how to intervene or to provide assistance should know how to intervene, what methods can be used,
and have social skills and self-efficacy beliefs (Jenkins & Nickerson, 2017; Nickerson et al., 2016; Pozzoli & Gini,
2012). The last stage of the model involves implementing the intervention decision and taking action with the
appropriate intervention method without being silentor unresponsive on the condition of ensuring its own safety
in the face of the events encountered (Jenkins & Nickerson, 2017; Nickerson et al., 2016).

When international studies aimed at providing awareness and intervention skills to bystander students are
evaluated, Midgett et al. (2015) applied the STAC (Stealing The Show, Turning It Over, Accompanying Others,
Coaching Compassion) program developed for secondary school students, and at the end of the program, it was
found that there was an increase in the students' bullying intervention skills. Similarly, Johnston et al. (2018)
applied the STAC program to high school students, and it was seen that it was effective in the bystander
intervention skills of the students in the experimental group. In another study, Garrity et al. (2004) used the Bully
Proofing- Creative problem solving, Adult help, Relate and join, Empathy, Stand up and speak outprogram (Bully
Proofing-CARES) to help students who were bystanders to bullying. An increase in intervention skills was
observed. Another program developed for students who are bystanders to bullying is Tsang et al. (2011) It is the
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PATHS program (positive, adolescent, training, holistic, social) developed by. Similarly, in the PATHS program,
it was concluded that bystander students gained awareness of bullying incidents, assumed responsibility, and
gained the ability to stop bullying with appropriate intervention methods. Similarly, in the current study (FASKU;
notice, interpret immediately, take responsibility, decide and apply), students who are spectators of bullying need
to recognize bullying incidents, interpret them quickly, take responsibility, decide on the intervention method, and
ultimately intervene with the appropriate intervention method. They are expected to do so.

It is seen that there has been an increase in the studies onbullying in Turkey in the 2000s. Many of these
studies focus on bullying incidents, status, types, and coping with bullying (Hosgdriir & Orhan, 2017; Kilig, 2019;
Kurt-Demirbas, 2020; Unver & Kog, 2017). When the working groups of the studies on bullying are evaluated,
secondary school students (Peker, 2015; Toraman & Usta, 2018) ranked first, followed by high school (Ayas &
Piskin, 2011; Unver & Kog, 2017) and university (Ozkal, 2011) students. In recent years, it has been observed that
studies for gifted people, such as bullying, have increased considerably in the literature. These studies focus heavily
on early diagnosis of gifted children and efforts to receive differentiated education after diagnosis. In Turkey,
gifted students receive education in Science and Art Centers (SAC) and their schools. According to the SAC
Directive (2019), gifted students “learn faster than their peers; is defined as "an individual who is prominent in
creativity, art and leadership capacity, has special academic ability, can understand abstract ideas, likes to act
independently in his areas of interest, and shows a high level of performance". Although research on both bullying
and gifted students has increased today, it is seen that there are a limited number of studies on bullying among
gifted students. In these studies, the characteristics of gifted students, such as perceptions of bullying (Bayar, 2018)
and cyberbullying (Agaoglu et al., 2020; Nedim-Bal & Kahraman, 2015) were emphasized.

In studies suggesting that gifted individuals have advanced moral development, it is stated that their
sensitivity to situations such as fairness, injustice, and disrespect is high (Freeman, 2001; Helt, 2008; Lee &
Olszewski-Kubilius, 2006). It is known that gifted children are exposed to some bullying incidents due to their
social-emotional characteristics, and they face situations such as friendship relations, loneliness, exclusion, or
exclusion (Fonseca, 2015; Unal, 2019). In addition, reasons such as exhibiting unusual features and being jealous
also affect their exposure to bullying (Bayar, 2018; Unal & Sak, 2020). The bullying experiences of gifted students
were investigated by Peterson and Ray (2006), and it was stated that gifted adolescents remained silent in the face
of bullying. Thoughts that he cannot change the situation cause gifted adolescents to feel hopeless. It is stated by
Jumper (2009) that gifted individuals are exposed to more bullying; Peterson and Moon (2008) and Yilmaz (2015)
stated that one of the most important problems of gifted students is bullying. Gifted students are not only bullied.
At the same time, they sometimes take the role of bullies and may display bullying behaviors against other people.
It is emphasized that gifted students generally verbally warn the bully in coping with bullying, remain insensitive
to bullying, and use methods such as changing the place, but they cannot reach a definitive solution (Fonseca,
2015). Guilbault (2008) stated in his study that many of the gifted students watched bullying and did not interfere
with it. At the same time, it was found that 60% -75% of gifted children preferred to be a spectator in the face of
bullying. When all these studies are evaluated together, it is thought that the issue of intervention in bullying and
bullying incidents in gifted students should be handled in a multifaceted way.

In summary, gifted students can take on the role of bystanders in bullying incidents, as well as the roles
of victims and bullies. Gifted students may be negatively affected by the events they witness due to their deeper
perception of events and their high level of sensitivity to events, and they may hesitate about how to intervene
(Matthews & Foster, 2005). In this case, teaching correct intervention skills to gifted students becomes important.
They will be given the opportunity to use their social-emotional characteristics in the right way, such as opposing
injustice, being fair, and being sensitive in the face of bullying incidents. Bayar (2018) states in his study that there
is a need for intervention methods to cope with bullying and studies to help individuals gain self-expression skills.
When developmental processes are evaluated, adolescence is the age when bullying is especially common, and the
impact of the social environment on the individual is high (Santrock, 2012). Considering this situation, it is thought
that studies to be carried out during adolescence are very important. With this study, gifted students will gain
preventive gains against possible bullying situations that they or the people around them may experience during
adolescence. Nowadays, the use of the internet, online networks and social media is quite widespread. It is known
that internet use has increased significantly due to COVID-19, which has affected the world as of 2019. It is stated
that in this process, online therapy has become quite widespread, as well as face-to-face therapies (Director, 2021).
Online therapy is when the client and counselor come together on the internet, and the counseling process continues
via the internet (Gtigliican, 2020). Psychological assistance services in online therapy are offered on the internet
by field experts. These services are generally structured between 4 and 12 weeks. In the current study, a
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psychoeducation program was conducted online for gifted secondary school students who were bystanders to
bullying.

In this context, the present study aimed to improve the intervention skills of secondary school students
who are both gifted and spectators of bullying. It was aimed to test the following experiments with a quasi-
experimental method with experimental and control groups.

Hypothesis 1: It was assumed that the posttest scores of the experimental group would be significantly
higher than the pretest scores.

Hypothesis 2: It was assumed that there would be no significant difference between the follow-up test
and posttest scores of the experimental group.

Hypothesis 3: It was assumed that the posttest scores of the experimental group would be significantly
higher than the posttest scores of the control group.

Hypothesis 4: It was assumed that there would be no significant difference between the posttest scores
and the pretest scores of the control group from the bystander intervention scale.

Method
Research Model

In this study, which aims to improve the bullying intervention skills of gifted secondary school students
who are spectators of bullying through a psychoeducation program, the effect of the psychoeducation program was
examined using a quasi-experimental model with pretest, posttest, and follow-up test measurements with
experimental and control groups (Biiyiikoztiirk, 2010). In this experimental model, the first factor refers to the
experimental and control groups, and the second factor refers to repeated measurements consisting of a pretest,
posttest, and follow-up test regarding the dependent variable (Biiyiikoztiirk, 2010). The dependent variable of the
study is the Bystander Intervention Scale in Bullying score (Kurt-Demirbas & Oztemel, 2019), and the independent
variable is the psychoeducation program to develop the intervention skills of gifted students who witness bullying.
The research design for this model is given in Table 1.

Table 1
Research Design Concerning the Psycho-Education Program
Group Pretest Process Posttest Follow-up test
Experimental 1 X (program) 3 5
Control 2 - 4 6

Working Group

In determining the experimental and control groups, which are the study groups of the research, the
Bystander Intervention Scale in Bullying (BISB: Kurt-Demirbas & Oztemel, 2019) was applied to 60 students (33
female and 27 male students) studying at the Aydin Province Science and Art Center in the 2020-2021 academic
year. Three criteria were adopted in the formation of the experimental and control groups, and gifted students who
met the criteria at the same time were assigned to the experimental and control groups by random assignment.
These criteria are given below:

1. Having a score below the average according to the total score obtained from the measure,
2. The determined students’ volunteering to participate in the research,
3. It was stated that the families of volunteer students should give permission.

In creating the experimental and control groups in the psychoeducation program, firstly, students who
received low scores from the BISB according to their total scores were determined. At the same time, BISB scores
were accepted as the pretest scores of the students in the experimental and control groups. In creating the
experimental and control groups, a preliminary interview was held with 40 students who simultaneously met the
three criteria mentioned above. As a result of the interviews and permissions, 11 students (6 female and 5 male
students) were assigned to the experimental group and 11 students (6 female and 5 male students) to the control
group by random assignment method.
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Measures
Demographic Information Form

The Demografic Information Form prepared by the researchers included questions to determine the
gender, grade levels and participation status of individuals in the psychoeducation program in order to determine
the experimental and control groups.

Bystander Intervention Scale in Bullying (BISB)

The scale includes subscales for each of the five steps: Notice the Event (“I have seen other kids being
bullied at my school this year”), Interpret as an Emergency (“When a kid is being bullied, they need help”), Accept
Responsibility (“I think it's up to me to stop bullying”), Know how to Act (“I have the skills to help a student who
is being bullied”), and Intervene (“I would say something to a kid who is being mean to another kid”’). Three items
comprise the first four steps and four items for the final step. For each item, participants indicate their agreement
on a Likert-type scale (1 = really disagree, 2 = disagree, 3 = agree, 4 = really agree). This survey is scored by
summing the student's endorsements for each item; thus, higher scores indicate agreement with more items. Items
were modified from the middle school version (Jenkins & Nickerson, 2017) to suit elementary-school students.
Modifications included shortening the number of words per sentence, changing some words that might have been
difficult for elementary students to read or understand, altering the directions, and changing the Likert-scale anchor
descriptions. For example, item five originally stated, “Inappropriate comments can hurt someone's feelings, even
if the person making the comments says they are joking”, and was revised to state “Mean comments can hurt
someone's feelings, even if it is a joke”. Jenkins et al. (2018) recently reported psychometric evidence for the
elementary version of this measure. They found evidence to support the five-factor model as well as evidence of
measurement invariance for boys and girls. Evidence of internal consistency was found for the current study via
Cronbach alphas (Notice 0.87, Interpret 0.77, Accept 0.82, Know 0.85, Act 0.84) (Jenkins & Nickerson, 2019).

“Bystander Intervention Scale in Bullying”, adapted into Turkish by Kurt-Demirbas and Oztemel (2019),
consists of five sub-dimensions and 16 items as in the original. Model fit indices in the measure showed that the
expected five-factor structure for the first and second levels was appropriate: It is for the first level; y?/sd = 1.927,
RMSEA =. 051, CFl =.957, GFI = .943, TL | = .945; for the second level y%/sd = 2.230, RMSEA = .058, CFI =
939, GFI =.931, TL |1 =.927. Evidence of internal consistency was found for the current study via Cronbach alpha
(Notice 0.88, Interpret 0.60, Accept 0.78, Know 0.67, Act 0.75) (Kurt-Demirbas & Oztemel, 2019).

Psychoeducation Program for Bystander Intervention in Bullying (FASKU)

The psychoeducation program for Bystander Intervention in Bullying (FASKU; notice/fark, urgent
interpretation/acil yorum, take responsibility/sorumluluk, decide/karar and apply/uygula), aimed to improve the
bullying intervention skills of secondary school students who are not the bully, victim and bully/victim in school
bullying, but who are only bystanders (spectators) to bullying behaviors only and who are only and have low
intervention skills. In implementing the program, notice the event, interpret the event as an emergency that requires
help, accept responsibility for the situation, know how to intervene, or provide help implement intervention
decisions. In addition to this, the topics of recognizing emotions, effective communication, and developing
empathic understanding are also included in the sessions in the program.

The program was prepared for 22 gifted students attending 5th and 6th grades, consisting of the
experimental and control groups, who were determined to be bulliesusing the Bystander Intervention in Bullying
Measure (Kurt-Demirbas & Oztemel, 2019). During the first implementation of the program, it was planned and
implemented as 11 sessions and 45 minutes once a week. Afterwards, it was revised and finalized as one day, 40
minutes, and 6 sessions per week to increase the applicability level as a result of revision studies and expert
opinions. The sessions were conducted online on the ZOOM platform under the supervision of the leader and
assistant leader. The process in the sessions proceeded as follows:

Session 1. In the first session, it was aimed to have information about the group process, its purpose, and
to meet other members of the group. Information about this program was shared, and information about the concept
of bullying, which is the main theme of the programwas given. With the active participation of the group members
inthe roles and types of bullying, the necessary information was provided to the members.

Session 2. In the second session, it was aimed for the members to become aware of the emotions of both
themselves and others. At the same time, studies were organized to understand the importance of empathy in

Kurt-Demirbas & Sevgili-Kogak ONLINE FIRST



DEVELOPING BYSTANDER INTERVENTION SKILLS IN BULLYING OF GIFTED STUDENTS 6

strengthening healthy communication. Activities were carried out to raise awareness about how to feel about
bullying roles and what to do in the face of bullying events.

Session 3. The third session aimed that the members gain awareness of the incident of bullying and gain
the ability to interpret a bullying incident quickly. It was aimed to have information about the type of bullying
incidents encountered and to gain awareness about the roles of bullying. In line with these purposes, activities
were carried out with audio and visual materials.

Session 4. In the fourth session, it was aimed to take the responsibility of helping the victim when faced
with a bullying incident. Visual and audio materials were used in the event.

Session 5. At the end of the fifth session, the members are expected to decide how to intervene in the
event of bullying, which is the ultimate goal of the program, and to intervene with the correct intervention method.
To classify the bullying incident, information was given on appropriate intervention methods. During the session,
written materials, video recordings, and both visual and audio materials were used.

Session 6. The program was evaluated in the last session. Feedback was received from the members about
the program, the process, and its objectives. The feelings and thoughts towards the completion of the program
were shared, and the program was completed with good intentions and wishes.

Data Collection Process

During the data collection process, necessary permissions were first obtained from the Ministry of
National Education (MoNE) and Adnan Menderes University Ethics Commission. After obtaining the necessary
permissions, measurement tools were applied, and the experimental and control groups were determined. Data
were collected online via "Google Form™ at 3 different times: pretest before the application, posttest after the
application, and follow-up test after 4 weeks. In collecting data, the Bystander Intervention Scale in Bullying
(Kurt-Demirbas & Oztemel, 2019) was applied within the scope of the psychoeducation program. A 6-session
Bystander Intervention in Bullying Psychoeducation Program-FASKU was applied to the determined experimental
group. Program applications online are limited to one day a week and 40 minutes.

Data Analysis/Application

Pretest, posttest, and follow-up tests were applied to the experimental and control groups of the program.
First of all, the arithmetic mean, standard deviation, skewness, and kurtosis coefficients were examined to see
whether the distribution was normally distributed. As a result, the distribution was found to be normal, but since
the number of participants in the study was 11 (experiment) and 11 (control) (h < 30), non-parametric statistical
methods were used in the analysis of the data. To examine the difference between the BISB pretest, posttest, and
follow-up test scores of the experimental and control groups, the Mann Whitney U Test was used to test whether
there was a significant difference between the two related measurements (Biiyiikdztiirk, 2010).

Statistical operations obtained from the scale were analyzed in the Statistical Package for the Social
Sciences (SPSS 21) program. In this context, firstly, the arithmetic mean, standard deviation, skewness and
kurtosis coefficients of all three measurements of the experimental and control groups were examined. The
findings are given in Table 2.

Table 2

Mean, Standard Deviation, Skewness, and Kurtosis Values for BISB Pretest, Posttest, and Follow-up Test
Measurements of Experimental and Control Groups

Groups BISB n Mean sd Skewness Kurtosis
Pretest 11 55.55 8.12 -.67 .80
Experimental Posttest 11 64.27 5.88 77 21
Follow-up test 11 64.45 6.54 48 -1.57
Pretest 11 56.36 5.87 -1.15 1.19
Control Posttest 11 58.91 4.78 1.19 2.22
Follow-up test 11 58.82 5.17 1.17 1.27

Note: BISB = Bystander Intervention Scale in Bullying.

As can be seen from Table 2, the skewness and kurtosis coefficients in different measurements of the
experimental and control groups generally remain at values between -1.5 and +1.5 (Tabachnick & Fidell, 2013).
Based on this, it can be stated that the data shows a normal distribution (Cokluk et al., 2018).
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Before applying the psychoeducation program (experimental procedure) to the students in the
experimental and control groups, the Mann Whitney U test was conducted to determine whether the difference
between the groups regarding the scores obtained from BISB was significant. The findings are given in Table 3.

Table 3
BISB's Experimental and Control Group Pretest Mann Whitney U Test Result

Group n Rank average Rank total U p
BISB Experimental 11 1041 114.50 48.50 43
Control 11 12.59 138.50

Note: BISB = Bystander Intervention Scale in Bullying.

As seen in Table 3, it is understood that there is no significant difference between the pretest scores of the
students in the experimental and control groups (U = 48.50, p > .05). After this analysis, the testing phase of the
hypotheses began.

Findings
Hypothesis 1
The posttest scores of the gifted students in the experimental group from the bystander intervention in
bullying scale were found to be significantly higher than their pretest scores. In order to test Hypothesis 1, the

Wilcoxon Signed Rank Test was applied for the pretest and posttest scores of the students in the experimental
group regarding the scores they received from the BISB. The findings are given in Table 4.

Table 4
Pretest and Posttest Results of the Experiment Group

Pretest-posttest n Mean rank Sum of rank z p
Negative 0 .00 .00 2.81 .00
BISB Positive 10 5.50 55
Equal 1

Note: BISB = Bystander Intervention Scale in Bullying.

According to the findings given in Table 4, it is seen that there is a significant difference (z = 2.81, p <
.05) between the posttest and pretest scores of the students participating in the study they got from the measure. In
summary, this finding can be interpreted as that the applied program is effective in increasing the bystander
intervention skills against bullying.

Hypothesis 2

“There is no significant difference between the follow-up test scores of the experimental group obtained
from the bystander intervention in bullying measure and the posttest score.”In order to test Hypothesis 2, the
Wilcoxon Signed Ranks Test was applied tothe posttest and follow-up test (4 weeks later) scores of the students
in the experimental group taken from the Bystander Intervention Scale in Bullying. The results are given in Table5.
Table 5

Follow Test and Posttest Results of the Experiment Group

Follow test-posttest n Mean rank Sum of rank z p
Negative 5 5 25.00 0.25 .79
BISB Positive 5 5 30.00
Equal 1

Note: BISB = Bystander Intervention Scale in Bullying.

According to the findings given in Table 5, it is seen that there is no significant difference (z = 0.259; p >
.05) between the follow-up testand posttest scores of the students participating in the study. Therefore, it can be
interpreted that the effect of the program applied to the experimental group is permanent.

Hypothesis 3

“The posttest scores that the experimental group got from the bystander intervention in bullying measure
were significantly higher than the control group’s posttest scores from the Bystander Intervention Scale in
Bullying”. In order to test Hypothesis 3,the Mann Whitney U test was applied tothe posttest scores of the students
in the experimental and control groups obtained from the Bystander Intervention Scale in Bullying, and the results
are given in Table 6.
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Table 6
Experimental and Control Group Posttest U Test Result
Group n Mean rank Sum of rank U p
BISB Experimnental 11 14.73 162 25 .01
Control 11 8.27 91

Note: BISB = Bystander Intervention Scale in Bullying.

It was found that there is a significant difference (U = 25, p < .05) between the posttest scores that the
experimental and control groups got from the bystander intervention in bullying measure. Considering the mean
ranks, it is understood that the students participating in the bullying bystander intervention skill program have
higher intervention skill levels compared to the students who do not participate in the program.

Hypothesis 4

“There is nosignificant difference between the posttest scores and the pretest scores of the control group
obtained from the bystander intervention in bullying measure.”The pretest and posttest score results that the
students in the control group got from the measure are given in Table 7.

Table 7
Pretest and Posttest Results of the Control Group
Pretest-posttest n Mean rank Sum of rank z p
Negative 3 3 9 1.91 .056
BISB Positive 7 6.57 46
Equal 1

Note: BISB = Bystander Intervention Scale in Bullying.

It shows no significant difference (z = 1.91, p = .056; p > .05) between the pretest and posttest scores of
the control group individuals obtained from the bystander intervention in bullying measure. This finding supports
the hypothesis.

Discussion

In the present study, the bullying bystander intervention psychoeducation program (FASKU) was revised
and implemented to gifted middle school students who were bystanders to bullying, and its effect on intervention
skills was examined. When the findings acquired in this way are assessed, it is seen that the program was effective
in developing the bullying bystander intervention skills of the students in the experimental group. In this phase,
bullying bystander intervention psychoeducation program, psychoeducation programs applied to gifted students,
and online therapy will be discussed.

In the national literature, there are many studies on bullying and bullying roles, bully and victim, but there
are no studies on developing bystander intervention skills for bullying. However, in recent years, there have been
many studies on bystander and bystander intervention in the international literature. In the study conducted by
Fredrick et al. (2020), it is seen that the relationship between the level of bystander intervention to bullying and
empathy (cognitive and emotional) skills of 4th and 5th grade students was focused on. In the development of
empathy skills, especially the intervention levels of students with high emotional empathy levels were found to be
increased. Lihnou and Antonopoulou (2016) also found that empathy, self-efficacy, and proximity to the victim or
bully were effective in the level of intervention in bullying incidents. In this context, activities for developing
empathy were included within the scope of the program implemented in the current study.

When the international literature is examined, it is known that there are studies aimed at raising awareness
and intervention skills for bystanders to bullying. The first wasthe STAC program developed by Midgett et al.
(2015) for secondary school students. Within the scope of the program, it was concluded that students' bullying
intervention skills increased. Similarly, Johnston et al. (2018) applied the STAC program to high school students,
and it was found that the students in the experimental group were effective in their bystander intervention skills to
bullying. In another study, Garrity et al. (2004) reported that the Bullying Resilience-CARES program and the
PATHS programdeveloped by Tsang et al. (2011) increased the level of bystander intervention in bullying.
Similarly, in the PATHS program, it was concluded that bystander students gained awareness of bullying incidents,
assumed responsibility, and gained the ability to stop bullying with appropriate intervention methods. Similarly,
STAC, CARES, and PATHS programsaimed atstudents who were bystanders to bullying to develop intervention
skills. Similarly, in the current study (FASKU; notice, interpret immediately, take responsibility, decide and
implement), students who are bystanders to bullying are expected to notice bullying incidents, interpret them
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quickly, take responsibility, decide on the intervention method, and finally intervene with the appropriate
intervention method.

Itis seen that gifted students are exposed to bullying, and become bystanders or bullies for some reasons.
Social-emotional development, unusual characteristics, and being envied by their peers are among these reasons
(Bayar, 2018; Unal & Sak, 2020). However, experimental studies to improve the intervention skills of gifted
students in the face of bullying are quite limited. In the study conducted by Nedim-Bal and Kahraman (2015) with
gifted students, a psychoeducation program was improved to develop sensitivity towards cyberbullying. This
programwas prepared for gifted students to gain awareness about cyberbullying, and it was concluded that the
psychoeducation program was effective in helping gifted students gain awareness about cyberbullying.

In previous studies, while gifted students' silence in the face of bullying was explained by their social-
emotional characteristics, such as difficulty in communicating, friendship relations, loneliness, exclusion,
ostracism, and inability to express themselves correctly (Fonseca, 2015), their unwillingness to remain silent was
explained by their high moral development (being fair, not being wronged) (Freeman, 2001; Helt, 2008; Lee &
Olszewski-Kubilius, 2006).

Gifted students prefer to remain silent in the face of bullying incidents because they feel hopeless and
believe they cannot change the situation (Fonseca, 2015; Peterson & Ray, 2006). Although gifted students want to
intervene in the face of a bullying incident due to their social-emotional characteristics, they have problems
intervening effectively (Guilbault, 2008). Other psychoeducation programs for gifted students have also been
reported to contribute to their social-emotional development. (Allen, 2017; Matthews & Foster, 2005). Based on
these studies, it can be said that psychoeducational programsdeveloped for gifted students are effective in terms of
their social emotional development.

Although there are few experimental studies related to bullying in gifted students in the national literature,
it is understood that there are experimental studies on different subjects. Koksal (2007) developed a programon
the emotional intelligence of gifted students and found that it had a positive effect. Similarly, in the
psychoeducation programdeveloped by Sevgili-Kogak and Kan (2021) for the social-emotional characteristics of
gifted students, it was observed that there was a positive development in the social-emotional characteristics of
students. In this context, in the current study, it is seen that the bullying bystander intervention skills of gifted
students improved positively with the psychoeducation program. The factors that make the programeffective can
be explained by the fact that visual and auditory materials were used by taking into account the developmental
characteristics of the students. In addition, the participants were supported to share their thoughts easily with open-
ended questions in the sessions, present the sessions by enriching them, and express their feelings and experiences.
It can be said that the fact that the applied program is aimed at gaining skills, that it is based on experience, that
the outcomes can be applied outside the session with out-of-group activities, and that the participants' experiences
related to bullying are effective in increasing the effectiveness of the program.

Experimental studies on online psychoeducation programsare quite limited in the national literature. In
one of these studies conducted by Tathioglu (2013), the effect of online psychological counselling on loneliness
was examined, and it was concluded that the programwas effective on loneliness. The current researchalso focuses
on the effectiveness of the psychoeducation programconducted online during COVID-19. It was observed that the
bullying bystander intervention skills of gifted students increased through the online psychoeducation program.

Conclusion and Recommendations

In the current study, a psychoeducation programwas applied to the bullying bystander intervention skills
of gifted students. The results obtained in this research are as follows:

1. It was observed that the post-intervention test scores of the experimental group were significantly higher
than the pre-intervention test scores.

2. It was found that there was no significant difference between the follow-up test and posttest scores of the
experimental group.

3. It was concluded that the posttest scores of the experimental group were significantly higher than the
posttest scores of the control group.

4. It was found that there was no significant difference between the posttest scores of the control group and
the pretest scores from the bullying bystander intervention scale.
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In light of these results, suggestions that can be presented to practitioners and researchers are given below.
FASKU psychoeducation program can be implemented face-to-face and online. Written, visual, and auditory
materials were used during the implementation of the program. In the program, in addition to the stages of the
model, variables such as empathy, emotion awareness, and effective communication were also included in the
sessions. In future studies, it may be useful to consider other variables, such as self-efficacy belief, self-confidence,
and friendship relationship, in addition to the variables addressed in the current study in the programsto be prepared
for gifted students who are bystanders to bullying and to take measurements related to these variables.
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