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Bu arastirma, yabanct dil 6gretmeni adaylarinin

ABSTRACT

The purpose of this research was to investigate

09.01.2023 dil 6gretim sirecinde Web 2.0 araclarii  how gender, socioeconomic status, and year of

kullanmaya yonelik tutumlarini cinsiyet, aile study influenced the attitudes of prospective
Kabul Tarihi: gelir dizeyleri ve sinuflar agisindan incelemeyi language teachers on the use of Web 2.0 tools in
14.02.2023 amaglamugtir. Kullandan arastirma araclart ve  language teaching. This research is an example of a

veriler yoniinden, arastirma betimsel tarama descriptive survey model. The participants

modeline bir 6rnektir. Kattimeilar Turkiye’deki  consisted of 1st and 4th-grade pre-service ELT
Yayin Tarihi: devlet Universitelerinde okuyan 1. sinif ve 4. teachers from a state university in Turkey. The data
31.03.2023 siif  Ingilizce  Ogretmenliginde  okuyan was obtained using an adapted version of the "Web

Ogretmen adaylarindan olugsmaktadir. Veri 2.0 Attitude Scale" by Hartshorne and Ajjan
Anahtar Kelimeler ~ toplama aract olarak Hartshorne ve Ajjan (2009). The findings showed that although there
Hizmet Oncesi (2009) tarafindan gelistirilen “Web 2.0 Araclar1  were no statistically significant differences between
Ingilizce Tutum Olgeginin” uyatlanmis hali the groups concerning gender or family income,
Sgretmenligi kullanilmistir. Veri toplama strecinde olgek there were dispatities in the outcomes related to
Web 2.0 toplam 60 6grenciye uygulanmistir. Bulgular, the students’ academic year of enrolment.
Tutum gruplar arasinda cinsiyet veya aile geliti Consequently, neither gender nor socioeconomic

actsindan istatistiksel olarak anlamli bir fark status had any impact on how students felt about
Keywords olmamasina  ragmen, Ogrencilerin  kayit adopting Web 2.0 technologies in foreign language
Pre-service olduklart akademik yilla ilgili sonuglarda instruction, but students' attitudes towards this
ELT esitsizlikler oldugunu gdéstermistir.  Sonug¢  trend changed for the better throughout their
Web 2.0 olarak, 6grencilerin yabanci dil 6gretiminde academic careers. It was suggested that Web 2.0
Attitude Web 2.0 teknolojilerini benimseme konusunda  technologies be introduced into the syllabuses at

ne hissettikleri tizerinde hem cinsiyetin hem de  earlier stages of university education.

sosyockonomik durumun herhangi bir etkisi

olmadigi, ancak 6grencilerin bu egilime yonelik

tutumlarinin  akademik kariyerleri boyunca

daha iyi yonde degistigi g6zlemlenmistir. Bu

nedenle, Web 2.0 teknolojilerinin Gniversite

egitiminin  erken  asamalarinda  smuflara

tanutilmast 6nerildi.
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Introduction

Language teaching in the 21st century requires the integration of technology as in other fields of education.
Although the technology was initially assumed to be limited to overhead projectors, computers, or televisions,
the concept of educational technology has changed a lot with the latest development in technology.
Traditionally, education has consisted of attending classes or lectures in person, reading textbooks, or receiving
written materials. Without schools, textbooks, and blackboards, education was assumed to be impossible to take
place (Al-Kathiri, 2015). It is fair to say that the introduction of the Internet was a major turning point since
countless online educational components are available today thanks to the Internet. One of them is certainly
Web 2.0 tools. The phrase "Web 2.0," first used by O'Reilly in 2005, desctibes the next iteration of dynamic
websites., web-based services and applications that provide users the ability to produce their content. These
services are most valued because of their interactive features that enable the users to shape the content with the
involvement of many participants in a collaborative way.

Due to the quick turnover of hardware and software components, the majority of current technological research
runs the risk of having a limited shelf life (Chun et al., 2016). Technology has been developing and evolving at
such a pace that people assume it is “old” just in a few years. Therefore, the influence of technology is also
claimed to be an ongoing process that brings about rapid and continuous changes in education. Web 2.0 tools
are like the transporters of these changes into the classroom context. Such technologies enable several people
to collaborate instead of working alone. They include several features that are unique to instructors seeking to
expand learning outside the classroom (Haygood et al., 2012). Moreover, some of these tools also increase the
active involvement of the learners in the learning process by taking responsibility for their learning process. In
this sense, Kahoot and Quizizz applications are examples of such learning tools which allow teachers to prepare
evaluation tasks and exams. The learners join the tests via their mobile phone applications by using the instant
code created by the system and answer the questions competitively prepared by the teachers. Although this
competitive process is increased in such classroom-based activities, the main aim is to extend the formative
feature of assessment in the teaching and learning process since these tests are usually organized to last for 10
or 15 minutes. Getting familiar with these applications can also allow the teachers to get feedback from the
students about their instant learning situation, but a teacher must consider that overuse of them might cause
boredom among students. Therefore, it's crucial to include these apps in lessons without disrupting the flow of
the lessons themselves.

Using Web 2.0 Tools in Foreign Language Teaching

Social networking is widely regarded as one of the most favourable applications of Web 2.0 technologies. It's a
technology that allows people to develop online communities by having members post profiles and connect in
real-time (Wolf & College, 2007). According to Chen and Bryer (2012), the concept of utilizing social networking
for educational reasons dates back to the 1960s Social Constructivism movement. After the social constructivist
perspective, the Connectivist theory integrated social media tools, and Goldie (2016) proposed social learning.
Following this proposal, research conducted by Turkmen (2012) set out to examine whether or not social media
might be employed to create a more conducive learning setting for EFL students. Based on his findings, the
researcher proposed that students may benefit from using a familiar social networking site to organize and
coordinate acts of knowledge creation. The research concluded that using online social networking technologies
in language classrooms increases both students’ interest and motivation.

Owing to the rapid advance of information and communication technology (ICT), English language teaching
methodologies are constantly changing via incorporating Web 2.0 or ICT tools into courses. The roles and
requirements of EFL instructors have evolved in response to the increased use of technology in classrooms
(Tasc1, 2022). To help students reach their full potential in the English subject area, currently, it is widely
acknowledged that educators must effectively implement Web 2.0 tools in language classes. In this sense,
Alkaromah et al. (2020) surveyed advanced placement English language learners on their attitudes regarding the
usage of technology in an educational context. The researchers used a qualitative case study technique to learn
how high school students feel about and interact with technology. It was concluded that pupils' abilities to utilize
advanced features inside a mobile application are severely constrained. In contrast to such studies secking
suitable ways of integrating technology into language teaching, some other researchers worry that the usage of
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nonstandard forms of language in digital contexts is degrading, deforming, and violating the language itself
(Thurlow, 20006). Accordingly, it is not surprising that instructors often question whether they are using
technology appropriately in their classes. However, it is impossible to eliminate the technology used in today’s
education concept. Because technology is so prevalent and linked with human activity, teaching a language
without any kind of technological implication would result in an extremely limited and unnatural educational
environment.

Improving the teaching-learning process for foreign language learners calls for more digital competency on the
part of future educators. Nonetheless, teachers' Web 2.0 adoption and usage may be affected by many aspects
that are unique to each educator. To investigate the part that demographic aspects such as age, gender, and level
of motivation have in the teachers’ technology habits, Guillén-Gamez et al. (2019) conducted a survey study.
They found no evidence of a significant difference in personality traits or teaching styles of pre-service language
teachers. Their research also indicated that there were no discernible disparities between the genders in terms
of digital pedagogical competency, although there were variances throughout the age spectrum. In another study
conducted, Hilao and Wichadee (2017) compared male and female college students' attitudes about mobile
devices as a language learning aid, as well as their usage of mobile phones to learn English and improvement in
their language skills. Students of both genders used and view smartphones similatly for language learning, with
no substantial differences between the groups. In their cross-cultural study, Dara-Tafazoli et al. (2019) also
found that gender, age, and level of education had no role in the participants' perceptions of computer-assisted
language learning (CALL) in either the Iranian or Spanish countries.

Using Web 2.0 Tools in Foreign Language Teacher Education

Despite widespread agreement that incorporating technology into language instruction has positive results,
several have voiced worry regarding the adequate training of language instructors. Language teacher education
programs have been criticized for their lack of attention to computer-assisted language learning (CALL) by
certain researchers (Kessler 2006; Hubbard 2008; Healey et al. 2011). Concerns have also been raised that
instructors are not likely to use technology in their classrooms even after receiving training in its use (Egbert et
al., 2002; Hegelheimer, 2006; Hubbard, 2008). In this vein, Okan and Taraf (2013) carried out a case study to
investigate the potential of adding blogs to second-language teacher preparation for better educating future
teachers and increasing their proficiency with information and communication technology. The research
consisted of a six-week program including 20 third-year English Language Teaching students from a state
university in Turkey. Information was gathered through a pre-study questionnaire, a pos#study questionnaire,
and participants' responses to a follow-up class assessment report. Findings from the research showed that
learners viewed blogs positively as a means of educating them to become future educators since they matched
their needs and expectations and improved their ICT abilities.

It is a well-known fact that the quality of teacher training has a direct correlation with the candidate teachers’
level of motivation and enthusiasm for their profession (Simsek, 2005). When it comes to predicting the future
course of a teacher’s attitude toward his/her job, the behavioural dimension of the attitude can be particulatly
helpful to create a positive approach. Indeed, what teachers think and feel about their jobs is important because
it shapes their behaviours. As Celik6z and Cetin (2004) stressed, prospective teachers will be better able to fulfil
their roles as educators if they have an optimistic perspective on the profession. In this case, teachers will be
more motivated to inspire their pupils, have better verbal and nonverbal communication with them, keep their
schedules organized, and be open to new methods of teaching. Teachers should be open to adopting new
technologies since they are an integral element of today's classrooms. This might be especially helpful for the
teaching of foreign languages since it could provide students with extensive exposure to the material and inspire
them to actively learn.

Inequalities in income and other aspects of social life make it difficult for those on the lower ends of the income
scale to meet the challenges of modern life (Onem, 2014). However, integrating technology might lessen this
disparity among the learners. Over the last several decades, teachers of foreign languages have relied on Web
2.0 tools to satisfy this need. Although advantages of Web 2.0 services are anticipated owing to their capacity to
boost student participation, offer platforms for learner publishing and reflection, and build a joint and dynamic
educational atmosphere (Ferdig 2007), there is a lack of empirical research investigating how future language
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teachers appreciate Web 2.0 applications in the foreign language teaching process. In this regard, this research
aimed to investigate how pre-service language teachers’ attitudes about using Web 2.0 tools in language teaching
change according to their genders, family income levels, and years of study. Therefore, this research sought
possible explanations for the following research question:

1. Is there a significant difference between the attitudes of 1st and 4th year pre-service ELT teachers
towards using Web 2.0 tools in foreign language teaching in terms of their;

a) gender?
b) family income?

c) year of study?

Methodology
Participants

This survey study was carried out with the first and fourth-year students from ELT departments of state
universities in Turkey. A random sampling method was utilized to choose the participants of the research. By
definition, random sampling is a sample strategy in which survey respondents are selected at random by the
researchers (Wallen & Fraenkel, 2013). All the participants were asked for their consent to answer the
questionnaire by stating that the data they provided would be kept private and used only for research purposes.
The participants also signed the form that stated their consent to participate in this research. As seen in Table
1, 60 students in total, 30 from the first year and 30 from the fourth year, took part in the study.

Table 1. Demographic Information about The Participants

Year of Study Male participants Female participants Total
Ist 15 (25%) 15 (25%) 30
4 15 (25%) 15 (25%) 30
Total 30 (50%) 30 (50%) 60

Data Collection Instruments

An adapted version of Hartshorne and Ajjan’s (2009) "Web 2.0 Attitude Scale” was used to collect data on
future educators' attitudes toward language teaching through Web 2.0 tools. The scale included only five-point
Liker#type items. The total number of items was 34. The options, 5=Strongly Agree, 4=Mostly Agree,
3=Modestly Agree, 2=Partially Agree, and 1=Strongly Disagree were the scores assigned to the measuring
instrument. The purpose of the scale was to analyse what influences students' decisions to use Web 2.0 tools in
the classroom. Questions were designed to measure participants' levels of self-efficacy, peer influence, supetior
influence, compatibility with the intervention, technological readiness, and other factors related to their use of
the intervention. Hartshorne and Ajjan (2009) used the internal consistency reliability coefficient (Cronbach’s
alpha) to measure the internal reliability of the scale which ranged from .80 to .97, an acceptable level according
to Nunnally (1978). The Cronbach's alpha of the modified version of the scale was 0.88, suggesting high
reliability. Moreover, the adopted scale is one-dimensional. The maximum possible score on the scale is 170
while the lowest possible score is 34. Similatly, the maximum score in the mean of a participant’s attitude can
be 5 and the lowest mean score can be 1. A high score in the adapted version of the scale suggests a favourable
attitude toward using Web 2.0 tools while a low score shows a negative attitude.

The study was approved and registered by the Ethical Board of Nevsehir Haci Bektas Veli University at the
meeting held on December 26t 2022, with the corresponding decision number of 2022.13.438.

Data Analysis

Homogeneity and normal distribution of the participants were considered to determine the suitable parametric
tests before the data analysis process and using SPSS 23, an independent sample #test and ANOVA were
employed to analyse the data. The independent sample #test analysis was used to examine whether or not
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candidate teachers' views on using Web 2.0 resources in language instruction varied by gender and year of study
respectively. On the other hand, ANOVA was used as a parametric test to compare the participants in terms of
their family income since there were three groups according to their family income levels: below minimum wage,
minimum wage, and over minimum wage groups (minimum wage: around 450 USD).

Results

Before applying a statistical test, descriptive analysis of the data was gathered through SPSS23 to expose the
mean scores of each variable group. As shown in Table 2, male students’ attitudes toward using Web 2.0 tools
in language teaching are lower than female students (M: 3.86, I: 3.99). Similatly, the mean scores of attitude
toward using Web 2.0 tools in language teaching are different between 1st and 4th-year students (3.37, 4.48).

Table 2. Means of attitude scores according to gender, year of study and family income

Groups N Means of Attitude Scores
Gender Male 30 3.86
Female 30 3.99
Year of study 1st grade 30 3.37
4t grade 30 4.48
Family income Below Min. Wage 9 3.63
Min. Wage 31 4.02
Over Min. Wage 20 3.84

Comparison of Groups - Gender Variable

An independent sample ~test was conducted to reveal if the differences between mean scores of gender groups
are statistically significant and the results can be seen in Table 3.

Table 3. Independent sample #test results for the gender variable

Variable 95% CI Mean Difference M/F #value p-value
Gender -5, .25 -13 30/30 .68 .5

For the gender variable, the #test indicated that the value of Levene’s test for equality of variances was below
.05 (.009), which meant that the results of “equal variances not assumed” should be reported. As it is presented
in Table 3, regarding the gender variable (Male mean=3.86, sd=.53, N=30; Female mean=3.99, sd=.64, N=30),
the 95% CI for the difference in mean scores was -.5, .25 (t=.68, p=.5), which meant that the difference between
the groups was not statistically significant. This finding indicated that gender did not influence the attitudes of
students toward using Web 2.0 tools in language teaching,.

Comparison of Groups - The Year of Study Variable

According to the year of study, the students consisted of two groups: 1st and 4th years. Similar to the gender
variable, an independent sample #test was carried out to reveal whether the differences between the mean
attitude scores of the two groups were statistically significant and the results can be seen in Table 4.

Table 4. Independent sample #test results for the year of study variable

Variable 95% CI Mean Difference M/F t-value p-value
Year of study -1.21, -.10 -1.11 30/30 21 .001

For the year of study variable, as can be seen in Table 4, the #test indicated that the value of Levene’s test for
equality of variances was over .05 (41), which meant that the results of “equal variances assumed” should be
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reported. As can be displayed in Table 4 below, for the year of study variable (Ist year: mean=3.37, sd=.15,
N=30; 4th year: mean=4.48, sd=.19, N=30), the 95% CI for the difference in mean scores was -1.21, -.10 (t=-
20.50, p=.41), meaning the difference between the groups was statistically meaningful. This finding indicated
that the year of study influenced the attitudes of students toward using Web 2.0 tools in language teaching. Since
the mean attitude score of 4th-year students was higher than that of the 1st-year students, it can be claimed that
the students developed a positive attitude toward using Web 2.0 tools in language teaching as their year of study
increased.

Comparison of The Groups — Family Income Variable

The data were analysed via one-way ANOVA to test whether the differences among the mean scores of groups
are statistically meaningful and the results can be seen in Table 5.

Table 5. One-Way ANOVA results for the family income variable

95% Confidence Interval

(I) Family Income (J) Family Income Mean Difference (I-])  Sig. Lower Bound Upper Bound
Below Min. Wage Min. Wage -,39413 ,545 -1,6528 ,8645
Above Min. Wage -,21885 ,828 -1,4326 ,9949
Min. Wage Below Min. Wage ,39413 ,545 -,8645 1,6528
Above Min. Wage ,17528 ,076 -,3405 ,6911
Above Min. Wage Below Min. Wage ,21885 ,828 -,9949 1,4326
Min. Wage -, 17528 ,676 -,6911 ,3405

For the family income variable, it was seen that the differences between groups in terms of their attitude scores
were not statistically significant at the .05 level (sig.=.40). Since there was not a meaningful difference between
the variants, Games-Howell posthoc test was applied. As can be seen in Table 5, all the differences between the
groups were not statistically significant at the .05 level, which meant that family income did not influence the
attitudes of students towards using Web 2.0 tools in foreign language teaching,

Discussion and Conclusion

Teacher roles and requirements have shifted in response to the increased use of technological aids in English as
a foreign language (EFL) programs. To be precise, educators in the English as a Foreign Language field should
be able to use their technological expertise in lesson planning and delivery (Oz, 2015). As a result, current teacher
education programs must include instruction in the latest technologies and methodologies for instructing foreign
language students. The literature, however, raises the concern that schools are not using technology effectively
(Fabry & Higgs, 1997). This concern is the main motive for the current research to investigate future teachers’
attitudes toward employing Web 2.0 tools in foreign language teaching. This research revealed the attitudes of
pre-service language teachers towards using Web 2.0 tools in foreign language teaching. As presented in the
tindings section, there weren’t any statistically significant differences in the prospective teachers’ attitude scores
in terms of their gender and family income levels. On the other hand, the year of study was found to be a
determining factor in participants’ attitude scores. According to this finding, final-grade pre-service teachers had
higher attitude scores than the first-year pre-service teachers about utilizing Web 2.0 tools in foreign language
teaching.

It is generally agreed that using technology to teach a foreign language has many advantages, and many pieces
of research back up this claim. In the context of teaching English, the availability of a virtually infinite supply
of genuine resources made possible by modern technology has been shown to significantly increase students'
motivation to study the language (Tomlinson, 2009; Larsen-Freeman and Anderson, 2013). The inclusion of
technology in the classroom makes lessons more engaging and encourages student participation. With a greater
emphasis on student agency, educators shift from information gatekeepers to instructional designers and
facilitators. Considering these facts, the results of the current study showed that candidate language teachers
overall had affirmative attitudes towards using Web 2.0 tools in language teaching (minimum average score: 3.37
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/ 5). This can be expected due to the digital era that pre-service teachers are born into. Indeed, pre-service
teachers today are categorized as digital natives since they have grown up with the latest technology, and they
have different thinking styles and abilities than the older generation labelled as digital immigrants (Prensky,
2001). Moreover, the findings of many related studies were in parallel with the finding of the current research
(e.g. Muskens, 1999; Salaberry, 2001; Turkmen, 2012; Okan & Taraf, 2013).

Gender as a variable has been a determining factor in many research types due to its influence on individual
traits. Therefore, it was determined as a variable that might lead to differences in the attitude levels of pre-
service language teachers towards Web 2.0 use. However, the results of this study revealed that pre-service
teachers’ attitude scores were not affected by the gender variable. In this vein, this study showed that both male
and female pre-service teachers have positive attitudes toward using Web 2.0 tools in language teaching. The
research findings related to gender comply with the results of previous studies (e.g. Guillén-Gamez et al., 2019;
Dara-Tafazoli et al., 2019; Hilao & Wichadee, 2017) focusing on gender as a variable determining the attitude
towards technology use in foreign language teaching. Regarding gender, it can be concluded that both male and
female pre-service teachers nowadays are born into many technological devices and described as ‘digital natives’
(Prensky, 2001), and therefore, it is not surprising that both genders have positive attitudes towards using Web
2.0 tools in foreign language teaching. Moreover, the gap between low and high-income students’ access to
technology has been narrowing owing to the prevalence of technology in all phases of our life. Consequently, it
is reasonable to assume that low-income and high-income pre-service language teachers have similar attitudes
on using Web 2.0 tools in the context of foreign language teaching. In order to improve

The difference between the attitude scores of 1st and 4th-grade students was the only statistically significant
result as mentioned in the findings. Although pre-service teachers’ attitude scores were high in all categories,
students’ year of study was found to be a determining factor in a higher positive attitude towards using Web 2.0
tools in language teaching. The courses provided at university education, especially language teaching
pedagogical courses, and the longer time spent during university education can be the main reasons that led the
4% year students to have a higher positive attitude towards integrating technology into language teaching,.
Furthermore, the practicum experiences of the final-year students might be an important factor to develop a
positive attitude towards using technology in language teaching due to their on-site experiences at placement
school and in real classrooms to learn how to teach a foreign language.

Implications and Suggestions

Literature supports the fact that integrating technology in language teaching has many advantages. There are
several ways in which students' linguistic abilities might benefit from the implementation of technological tools
in classrooms, including but not limited to: increased exposure to native speakers, expanded vocabulary, and
tine-tuned pronunciation (Craig & Patten, 2007). Students who have easier access to technology also have a
broader understanding of the world and its people. The studies also show that students in computer-assisted
reading classes do better on multiple-choice assessments of reading comprehension in a shorter amount of time
(Hong, 1997). Furthermore, in technology-enhanced classrooms, reading becomes fun, exciting, and
straightforward (Ariew & Ercetin, 2004). Students' ability to compose, as well as their interest in and enthusiasm
for writing, are bolstered by technological aids, and the use of digital writing tools boosts classroom participation
and group work (Williams & Beam, 2019). Learning a new language with the help of technology is a great way
to save both time and money, as well as to provide students the freedom to study whenever and wherever. The
findings of this study suggest some points be taken into consideration for the language teacher education
programs in Turkey. For instance, pre-service teachers might improve their positive attitudes towards using
Web 2.0 tools in language teaching if they are introduced to these facilities in the earlier stages of their university
education. The results of this study indicated that 1st-grade students have significantly lower positive attitudes
towards using Web 2.0 tools in language teaching. Therefore, a course and content related to the use of Web
2.0 tools might be added to the language teacher education program in the first year.
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GENISLETILMIS OZET

21. yizyilda dil Ggretimi, diger egitim alanlarinda oldugu gibi teknolojinin siirece dahil edilmesini
gerektirmektedir. Teknoloji ilk baglarda tepeg6z, bilgisayar ya da televizyon olarak algilansa da teknolojideki son
gelismelerle egitim teknolojisi kavrami ¢ok degisti. Geleneksel olarak egitim, derslere veya derslere bizzat
katilmak, ders kitaplarini okumak veya yazili materyaller almaktan ibaretti. Okullar, ders kitaplari ve kara tahtalar
olmadan egitimin gerceklesmesinin imkansiz oldugu varsayiliyordu (Al-Kathiri, 2015). Internet sayesinde sayistz
cevrimici egitim bileseni mevcut oldugundan, Internet'in tantiminin biyitk bir dénim noktast oldugunu
soylemek dogru olur. Bunlardan biri kesinlikle Web 2.0 araglaridir. 11k olarak 2005 yilinda O'Reilly tarafindan
kullanilan "Web 2.0" ifadesi, kullanicilara kendi igeriklerini tiretme yetenegi saglayan dinamik web siteleti, web
tabanlt hizmetler ve uygulamalarin bir sonraki yinelemesini tanimlar. Bu hizmetler ¢cogunlukla, kullanicilarin
igerigi bircok katilimcinin katihimiyla isbirlikei bir sekilde sekillendirmesine olanak tantyan etkilesimli 6zellikleri
nedeniyle degerlidir. Donamim ve yaziim bilesenlerinin hizlt devri nedeniyle, mevcut teknolojik arastirmalarin
cogu, sinirlt bir raf dmriine sahip olma riskini tasir (Chun ve digerleri, 2016). Bu nedenle teknolojinin etkisinin
egitimde hizli ve stirekli degisimleri beraberinde getiren siiregelen bir siire¢ oldugu da iddia edilmektedir.

Son birka¢ on yilda, yabanct dil 6gretmenleri teknoloji ihtiyaclarini karsilamak icin Web 2.0 araclari
kullanmaktadirlar. Web 2.0 hizmetlerinin 6grenci katilimini artirma, yaymlama ve yansitma igin platformlar
sunma, ortak ve dinamik bir egitim atmosferi olusturma kapasiteleri nedeniyle avantajlart beklenmesine ragmen
(Ferdig 2007), hizmet 6ncesi dil 6gretmenlerinin bakis agilarint arastiran deneye dayali arastirma eksikligi vardir.
Bu baglamda, bu arastirma, 6gretmen adaylarinin yabanci dil 6gretiminde Web 2.0 ara¢larini kullanmaya yonelik
tutumlarinin cinsiyetlerine, aile gelir diizeylerine ve egitim yillarina gére nasil degistigini arastirmayt amaclamugtir.

Bu calisma, Tirkiye'deki devlet tniversitelerinin ELT bélumlerindeki birinci ve dérdinct simf égrencileri ile
gerceklestirilmistir. Arastirmanin katithmerlarini se¢mek icin tesadifi 6rnekleme yontemi kullantlmistir. TGm
katithmecilardan, verdikleri bilgilerin gizli tutulacagi ve yalnizca arastirma amactyla kullamilacagi belirtilerek anketi
yanitlamalart icin onaylart istenmistir. Hartshorne ve Ajjan'in (2009) “Web 2.0 Tutum Olgegi’nin uyarlanmis
hali, hizmet 6ncesi dil 6gretmenlerinin Web 2.0 araglartyla dil 6gretimine bakis agilarina iliskin verileri toplamak
icin kullanilmstir. Olgek sadece besli Likert tipi maddeler icermektedir. Sorular, katilimcilarin 6z yeterlik, akran
etkisi, Gstiin etki, miidahaleye uygunluk, teknolojik hazirlik ve miidahaleyi kullanmalariyla ilgili diger faktorleri
6lemek icin tasarlanmistir. Veriler SPSS 23 kullanilarak iki farkls istatistiksel analize tabi tutulmustur; #testi ve
ANOVA. Ogretmen adaylarinin dil gretiminde Web 2.0 kaynaklarinin kullanimina iligkin goriislerinin sirastyla
cinsiyete ve egitim yilina gore degisip degismedigini incelemek icin bagimsiz Orneklem #testi analizi
kullanilmistir. Ote yandan, aile gelir diizeylerine gore asgari iicret alti, asgari {icret ve asgari ticret iistli gruplar
olmak tizere t¢ grup oldugundan, katidimcilarin aile gelirlerine gére karsilastirilmasinda parametrik bir test olarak
ANOVA kullanilmistir. Veri analiz strecinden 6nce uygun parametrik testlerin belirlenmesinde katilimcilarin
homojenligi ve normal dagilimi da g6z 6niinde bulundurulmustur.

Istatistiksel bir test uygulanmadan énce, her bir degisken grubunun ortalama puanlarint ortaya cikarmak icin
verilerin tanimlayict analizi SPSS23 araciligiyla toplanmustir. Erkek 6grencilerin dil 6gretiminde Web 2.0
araclarint kullanma tutumlart kiz 6grencilere gére daha dustik ¢ikmistir. Benzer sekilde, dil 6gretiminde Web 2.0
araclarini kullanmaya yonelik tutum puan ortalamalari da 1. ve 4. siuf 6grencileri arasinda farklilik gostermistir
(3.37, 4.48). Cinsiyet gruplarinin ortalama puanlart arasindaki farkin istatistiksel analizine gbre gruplar arasindaki
fark istatistiksel olarak anlamli bulunmamustir. Egitim yili degiskeni icin ise #test sonuglart gruplar arasinda
anlamli farklilik oldugunu gostermistir. Bu sonuca dayanarak 4. siuf 6grencilerinin tutum puan ortalamalari 1.
sinif Ogrencilerine gére daha yiksek oldugu icin Ogrencilerin &grenim yili arttikga Web 2.0 araglarini dil
ogretiminde kullanmaya yonelik olumlu tutum gelistirdikleri gbrilmiistir. Son olarak ise, aile geliri degiskent i¢in
ANOVA, tutum puanlart acisindan gruplar arasindaki farkin. 05 diizeyinde istatistiksel olarak anlamli olmadigini
gOstermistir (sig.=.40). Bu durumda ise, aile gelirinin Sgrencilerin yabanct dil 6gretiminde Web 2.0 araglarint
kullanma tutumlarini etkilemedigi anlamina geldigi seklinde degerlendirilmistir.

Mevcut ¢alismanin sonuglart yabanct dil 6gretmeni adaylarinin genel olarak Web 2.0 araglarini dil 6gretiminde
kullanmaya yonelik olumlu tutumlara sahip olduklarini gostermistir (minimum ortalama puan: 3.37 / 5).
Literattr, teknolojiyi dil 6gretimine biitiinlesmis etmenin bir¢ok avantajt oldugu gercegini desteklemektedir. Elde
edilen sonuglara dayanarak, bu calisma Tirkiye'deki dil 6gretmeni yetistirme programlarinda bazt degisiklikler
énermistir. Ornegin, 6gretmen adaylary, iiniversite egitimlerinin ilk asamalarinda bu araglarla tanistirilirlarsa, dil
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6gretiminde Web 2.0 araglarint kullanmaya yonelik olumlu tutumlarint gelistirebilitler. Bu ¢alismanin sonuglart,
1. stuf 6grencilerinin dil 6gretiminde Web 2.0 araglarint kullanmaya yonelik olumlu tutumlarinin énemli Slgiide
daha dustk oldugunu gostermistit. Bu nedenle ilk yi dil 6gretmenligi programima Web 2.0 araglarinin
kullanimina iliskin bir ders veya icerik eklenebilir. Ayrica 6grencilerin teknolojik bilgi farkindaligini artirmak icin
egitimleri stresince bu alana yonelik iceriklerin derslerde 6n plana ¢ikarilmasi 6nerilebilir. Bu konuda higbir
6gretmen adayinun eksikligi olmamasi igin 6gretmenlik uygulamasit derslerinde teknoloji kullanima yénelik 6zel
bir ders planlanmasi ve bu derse gére déntitler verilmesi de 6nerilmistir.
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