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Dear Readers,

We are delighted to present you the March 2023 issue of the Journal of Limitless Education
and Research.

The aim of our Journal, which has been published continually by the Limitless Education and
Research Association (SEAD) since 2016, is to contribute scientifically to the field of education and
research. For this purpose, priority is given to publishing theoretical and applied studies and sharing
scientific information at national and international level.

The Limitless Journal of Education and Research is published three times a year, scanned in
various national and international indexes, and receives numerous citations. Our Journal with an
impact factor of 0.5 in SOBIAD 2021 is among the first 90 journals published in our country.

SEAD Journal is published with the scientific contributions and support of academicians
working in Turkey and abroad, such as articles, research and projects. Our journal has been
publishing for eight years without compromising its academic and scientific quality. We would like
to thank all the editors, writers, referees and translators who contributed to the preparation and
publication of our journal.

In this issue of our journal, as in other issues, five scientific research and articles related to
education are included. These studies are presented in two languages, Turkish and English.

We hope that our journal will make significant contributions to the field of education and
research. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,

Sizlere Sinirsiz Egitim ve Aragtirma Dergisinin Mart 2023 sayisini sunmaktan mutluluk
duyuyoruz.

Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016 yilindan bu yana kesintisiz olarak
yayinlanan Dergimizin amaci, egitim ve arastirma alanina bilimsel yonden katki saglamaktir. Bu
amagcla kuramsal ve uygulamali calismalari yayinlamaya, bilimsel bilgileri ulusal ve uluslararasi
dizeyde paylagsmaya oncelik verilmektedir.

Sinirsiz Egitim ve Arastirma Dergisi, yilda Ug¢ sayl olarak yayinlanmakta, gesitli ulusal ve
uluslararasi indekslerde taranmakta ve cok sayida atif almaktadir. SOBIAD 2021 yil etki faktérii 0,5
olan Dergimiz, lilkemizde yayinlanan ilk 90 dergi arasinda yer almaktadir.

SEAD Dergisi, yurt ici ve yurt disinda gorevli akademisyenlerin makale, arastirma, proje gibi
bilimsel katki ve destekleriyle yayinlanmaktadir. Akademik ve bilimsel kalitesinden 6diin vermeden
sekiz yildir yayin hayatini siirdirmektedir. Dergimizin hazirlanmasi ve yayinlanmasinda emegi gegen
bitlin editor, yazar, hakem ve ¢evirmenlere tesekkir ediyoruz.

Dergimizin bu sayisinda diger sayilarda oldugu gibi egitimle ilgili bes bilimsel arastirma ve
makaleye yer verilmistir. Bu calismalar Tiirkce ve ingilizce olarak iki dilde sunulmustur.

Dergimizin egitim ve arastirma alanina 6nemli katkilar getirmesini diliyoruz. Saygilarimizla.

SINIRSIZ EGIiTiM VE ARASTIRMA DERNEGI
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A Study on Face-to-Face Exam Experiences of Distance

Education Students

Dr. Hanife CiVRIL, Isparta University of Applied Science, hanifecivril@isparta.edu.tr, 0000-0003-2925-3688

Dr. Emine ARUGASLAN, Isparta University of Applied Science, eminearugaslan@isparta.edu.tr, 0000-0002-8153-9117

Abstract: This study was conducted to reveal the views of the students enrolled in distance
education programs about the face-to-face examination process. In the study, the survey model, which is
one of the quantitative research methods, was used. The data of the study were collected online with an
open-ended questionnaire prepared by the researchers. A total of 46 distance education students,
enrolled in the 2022-2023 academic year fall semester, participated in the study. The data were analyzed
using descriptive and content analysis methods. The results were tabulated and interpreted, including
frequency and percentage values. When the research results are examined; it is revealed that the students
primarily prepared for exams using the resources available on the learning management system (LMS),
and they deemed these resources adequate. The students have stated that the majority of the obstacles
they encountered prior to the exam stem from household and occupational responsibilities, and thus they
have not been able to adequately prepare for the examination. The students have noted that the most
prominent cause of their pre-examination anxieties is the fear of failure. The primary reason for their
anxiety during the exams was the difficulty of the exam questions. The students' most prominent positive
opinion about face-to-face exams is the opportunity to interact and socialize with classmates and
instructors, while their most emphasized negative opinion has been identified as the financial and
emotional struggles they face in the form of travel and accommodation, due to residing in a different
location. Students have made suggestions regarding the face-to-face exams either being conducted online
or in the location where they reside. It is thought that this study will provide an important perspective to
researchers, instructors and institutions about face-to-face exam experiences of distance education
students.

Keywords: Distance education, Face-to-face exam, Exam anxiety, Obstacle.
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1. Introduction

Distance education is an educational system that aims to eliminate the limitations
between learners, teachers, and learning resources and is carried out based on the current
information and communication technologies (Bozkurt, 2017). Although distance education may
seem like a new system for most educators today (Simonson et al., 2012), the foundations of
distance education date back to the 1840s when learning resources were sent by mail
(Holmberg, 1986). Throughout its historical development, technologies such as printed
materials, radio, television, and computers have been used to deliver distance education. With
the widespread use of the internet in the 21st century, distance education has become even
more popular. Today, educational institutions in many countries around the world offer online
programs that enable students to receive distance education. Distance education can be
conducted synchronously and asynchronously. In synchronous distance education, live lessons
are usually conducted with real-time interaction between students and instructors. In
asynchronous distance education, technological tools and applications are used that do not
require students and instructors to be online at the same time and allow them to work at

different times.

Assessment and evaluation can be expressed as one of the most important components
of distance education. Assessment and evaluation is the process of collecting data about the
effectiveness of teaching methods and programs, as well as students' learning performances,
and is considered as one of the fundamental components of education (Toker, 2021). The
successful implementation of this process enables tracking of student achievements and making
necessary adjustments to the learning process. Assessment includes tests, exams or other
measurement tools used to determine how much knowledge and skills a student has on a
specific subject. Evaluation is the process of judging the student's performance and determining
the progress of their learning process. Assessment must first be carried out in order to be able
to evaluate (Yasar, 2010). Evaluation can be classified as formative and summative evaluation in
the learning environment. Formative evaluation is a process-based evaluation. With formative
evaluation, the aim is to identify and eliminate students' learning deficiencies and to detect and
correct problems in the teaching-learning process. In formative evaluation, traditional
measurement tools such as multiple-choice, open-ended, short-answer questions can be used
as well as alternative assessment methods such as assignments, projects, student product files
(portfolios), graded scoring keys (rubrics), self and peer evaluations (Dikli, 2003). Summative

evaluation is a comprehensive evaluation of whether students have achieved learning outcomes
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(Perera-Diltz & Moe, 2014). Similarly, traditional, and alternative measurement tools can be
used in summative evaluation. Final and make-up exams or graduation projects in higher
education institutions can be given as an example of summative evaluation at the end of the

semester.

In distance education, where students are away from learning resources and education
is conducted through information and communication technologies, various digital tools can be
used for formative and summative assessments. Learning management system software, which
is frequently used in institutions offering open and distance learning and manages learning
activities (Ozarslan, 2008), offers various tools such as assignment submission, exam preparation
with different question types, and discussion forums, and can report the activities students
perform throughout the learning process. Additionally, various online tools and Web 2.0
environments can be preferred for assessment and evaluation purposes (Chaudhary & Dey,
2013). Karadag (2014) notes that in open and distance higher education institutions where the
number of students is very high, assignments, multiple-choice exams, and open-ended exams
are generally used to measure student achievement. Most of these institutions attach
importance to summarizing end-of-term exams conducted under physical supervision, and

these exams have a higher proportion in overall evaluation (Chaudhary & Dey, 2013).

Exams conducted face-to-face in open and distance learning require quite different
planning and organization compared to traditional education. It can be said that these exams
are mostly conducted in the form of centralized exams. The management, logistics, personnel,
and financial expenses of centralized exams require a quite long process (Ndudzo &
Chirongoma-Munyoro, 2015). Anadolu University, which is the leading open and distance
learning institution in Turkey and one of the mega universities in the world with approximately
3.5 million students, plans midterm and final exams in 4 sessions during the fall and spring
semesters in its Open Education Faculty, and the exams consist of multiple-choice questions.
The overall success grade of the students is determined by calculating the percentage of face-
to-face exams together with evaluation methods such as short exams, oral exams, assignments,
and practical studies carried out during the semester. However, the impact of face-to-face
exams on the success grade is higher (Baran, 2020). It can be said that the effectiveness of
multiple-choice exams being preferred in centralized exams is due to the speed, ease, and
objectivity of scoring. In their studies examining the views of learners registered in the open
education system regarding measurement and evaluation practices, Karadag and Ozgiir (2021)

have reached results such as the need to diversify measurement tools, apply online exams, and
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provide more feedback to learners about the evaluation process. In addition, the principles, and
procedures for the implementation of distance education in Turkey have been determined by
the Council of Higher Education (YOK, 2022). Within the framework of these principles and
procedures, it is essential to conduct midterm and final exams (final and make-up exams) under
face-to-face supervision. In addition, assessment methods such as performance, project,
assignment, thesis, and portfolio that are spread throughout the process can also be applied,

and the effect of these methods on overall success can be up to a maximum of 40%.

Due to the impact of the pandemic in 2020, higher education institutions have
conducted all education and training activities, including assessment and evaluation methods,
online in order to prevent the spread of the outbreak in schools. Both supervised and
unsupervised online exams were held during the pandemic period in the institution where this
research was conducted. However, the Council of Higher Education (YOK) made a change in its
regulations on distance education in September 2022, stating that exams should only be
conducted face-to-face under supervision (YOK, 2022). In line with this change, exams were held
in the fall semester of the 2022-2023 academic year with face-to-face supervision on the campus
where the university is located in the institution where the research was conducted. The
purpose of this study is to examine the experiences of distance education students regarding
face-to-face exam processes. When the literature was reviewed, it was seen that there are not
many studies in Turkey that examine the views of distance education students on face-to-face
exams. Within the framework of this general aim, answers have been sought to the following

guestions:
1. What learning resources did students use to prepare for face-to-face exams?
2. What obstacles did students face before face-to-face exams?
3. What anxieties do students experience before face-to-face exams?
4. What anxieties do students experience during face-to-face exams?
5. What are the positive opinions of students regarding face-to-face exams?
6. What are the negative opinions of students regarding face-to-face exams?

7. What recommendations do students have for distance education exams?
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2. Method
2.1. Context of the Research

The institution where the research was conducted is a higher education institution that
conducts all educational activities except exams through distance education. Most of the
registered students in the institution reside in different cities of Turkey. In the fall semester of
the 2022-2023 academic year, final exams were held in the city where the school is located in
face-to-face format, in a single week and in 4 sessions in accordance with the legislation. At least
2 personnel (exam hall manager/supervisor) served in each exam hall depending on the number
of students. The exams that students had to take were presented to them in booklet form. Each
exam had 25 multiple-choice questions and 30 minutes were given for each exam. To ensure
exam security, four different types of booklets were used in all sessions, with the questions in

different places in each booklet.

In the institution where the research was conducted, the impact of midterm exam
grades on overall success points is 20%, while the impact of final exams on overall success is
80%. The midterm grades of students consist of their exams as well as assignments, projects,
and other works during the semester. The relative evaluation method is applied in determining

the course success grade in the institution.
2.2. Research Model

In this study, the survey model of quantitative research methods was used to determine
the opinions of distance education students about supervised exams held face-to-face, based
on their experiences. The survey model aims to collect data to reveal the specific characteristics
of a group. In this model, data is collected through email, telephone, or direct questioning of the
individual. The responses are usually reported in frequencies and percentages (Blylkoztirk,

Kihg Cakmak, Akgiin, Karadeniz & Demirel, 2013).
2.3. Study Group of the Study

The study group of the research consists of students enrolled in associate degree
distance education programs at a state university during the 2022-2023 academic year fall
semester. The participants were selected using the appropriate sampling method from non-
randomized sampling methods. The demographic characteristics of the participants are given in

Table 1. A total of 46 students participated in the study.
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Table 1
Demographic characteristics of the participants
Demographic Information f %
Female 27 58.70
Gender Male 19 41.30
Total 46 100.00
18-22 30 65.22
Age 23-27 9 19.57
28-35 7 15.22
Total 46 100.00
Medical Documentation and Secretarial 23 50.00
Services
Computer Programming 10 21.74
Course Call Center Services 5 10.87
Health Information Systems Technician 8 17.39
Total 46 100.00
Employment lam working 21 45.65
Status I am not working 25 54.35
Total 46 100.00
. Single 39 84.78
I\sﬂtzrtlil Married 7 15.22
Total 46 100.00
The city where the exam was held 5 10.87
Place of .
Residence Other Cities 41 89.13
Total 46 100.00
State/Private Student Dormitory 16 34.78
Hotel, hostel, guest house, etc. 15 32.61
Place of
Accommodat In my own house 6 13.04
. . Lodgings 5 10.87
ion during . i -,
the Exam At my friend s/relatl\{e s house 3 6.52
Commute daily 1 2.17
Total 46 100.00

When Table 1 is examined, it is determined that 58.7% of the distance education
students who participated in the study are female, 65.22% are in the age group of 18-22, 54.35%
do not work and 84.78% are single. 50% of the participants are students registered in the
Medical Documentation and Secretarial program. It has been observed that approximately 90%
of the participants reside outside the city where the university is located and came to the city
center where the university is located for the exam. Due to the majority of the students not
living in the city where the institution is located, it is seen that they stayed in student dormitories

with the highest rate of 34.78% and in hotels, guesthouses, etc. with a rate of 32.61%.
2.4. Data Collection Tool and Data Collection

For data collection in the study, a survey form consisting of open-ended questions was
used, which was developed by the researchers after conducting a literature review. The survey

form was presented to two experts in the field, and based on their suggestions, necessary
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corrections were made, and the final version of the survey form was prepared. In addition to
the students' demographic information, the survey form included 7 open-ended questions that
were prepared in accordance with the research questions. After the Final and Make-up exams
were completed at the institution where the study was conducted, the online survey form
prepared via Google Forms was sent to all students who participated in the exams via text
message service. This allowed for quick access to students who reside outside the institution
and for the collection of responses in a short time using this data collection method. The
responses received from the students were transferred to Microsoft Word program, and a total
of 32 pages of data were obtained with Times New Roman font, 12 point size, and single line

spacing.
2.5. Data Analysis

The data was analyzed using descriptive analysis and content analysis methods. In
descriptive analysis, the obtained data is summarized and interpreted according to
predetermined themes. Direct quotations are frequently used in descriptive analysis to reflect
individuals' opinions. In content analysis, the aim is to bring together similar data under certain
themes and interpret these themes in an organized manner (Yildirnm & Simsek, 2011). In this
study, a thematic framework was created for data analysis based on the research questions.
Within the framework of the created themes, the responses of the students were analyzed in
detail with the content analysis method, and each research question was coded separately. The
codings do not cover the data that was not expressed as an idea or left blank, such as "none" or

"I don't know".

For the analysis of the data obtained within the scope of the research, MAXQDA
software was used, which allows for in-depth and comprehensive analysis. The entire dataset
was transferred to the relevant software and analyzed. The analyses were performed separately
by each researcher, and the main codes of the study were determined by comparing them later.
Miles and Huberman's (1994) reliability formula was used to determine the agreement among
the researchers, and the agreement percentage was determined to be 89%. Since the codings
were evaluated for each research question separately, the determined codings, frequency, and
percentage values were tabulated and presented. A total of 287 codings were made for 35
unique codings for 7 different research questions. The real names of the participants were not
used in the study, and each participant was coded as 01, 02 according to the order in which

they submitted the questionnaire. After the participant statements in the findings, information

123 The Journal of Limitless Education and Research, 8 (1), 117 - 157



(\Dzz7 A Study on Face-to-Face Exam Experiences of Distance Education...

Hanife CIVRIL, Emine ARUGASLAN

about the coding names of the students, age, gender (K for female and E for male), and coding

is given in parentheses.
3. Findings

3.1. Findings Regarding the Learning Resources Used by Students in Preparation for

Face-to-Face Exams

The findings regarding the research question "What learning resources did students use
while preparing for face-to-face exams?" are presented in Table 2. This research question aimed
to determine the resources that students used to prepare for exams. The resource that was
most emphasized by students, with 47.62%, was the electronic course content presented to
them in the Learning Management System. It can also be said that live classes held regularly
every week or recordings of relevant live classes were a resource that students used to prepare
for exams, with 30.16%. Although attendance is not mandatory in distance education, students
watch class recordings asynchronously whenever they have the opportunity. Students also
reported using internet resources and printed books. 3.17% of students took exams relying

solely on their own knowledge without using any resources.

Table 2
Codes Related to Learning Resources Used in Preparation for Exams
Used Resources f %
Electronic Course Contents and Shared Resources (in LMS) 30 47.62
Live Classes/Lecture Recordings 19 30.16
Internet Resources 10 15.87
| didn’t use any resource/With my own knowledge 2 3.17
Books 2 3.17
Total 63 100.00

Upon examining the data within this scope, 6 students have expressed additional
opinions that the current resources available in the learning management system are
insufficient. One student, being of foreign nationality, has stated that they do not have enough
information on whether the resources are sufficient or not. Additionally, it has been determined
that 7 students who are enrolled in the Computer Programming and Health Information Systems
Technician programs have utilized internet resources for exam preparation or have found the
course resources to be inadequate. Below are some sample student opinions regarding the

resources used in exam preparation:

“The course contents offered by the school were quite sufficient, and | watched the live
class recordings repeatedly. It was crucial for us that the classes were being recorded because |

had access to all the recordings for any given week whenever | needed them" (S30, 19, M, Code:
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"Electronic Course Contents and Shared Resources (in LMS)", Code: "Live Classes/Lecture

Recordings")

"I studied the subjects related to my department through platforms such as BTK
Academy and YouTube, and | can say that | have greatly benefited from them" (540, 20, M, Code:

"Internet Resources”)
3.2. Findings on the Obstacles Faced by Students Before Face-to-Face Exams.

The data obtained regarding the research question "What are the obstacles faced by
students before face-to-face exams?" is presented in Table 3. The aim of this research question
was to identify the barriers faced by students before face-to-face exams. It is observed that the
biggest obstacle, with a percentage of 58.82%, arises from home and work responsibilities. It
can be said that students who are employed and married perceive more barriers compared to

those who are unemployed and single.

Table 3
Codes Related to the Theme of Obstacles Faced Before Exams
Obstacles Before the Exams f %
Home and Work Responsibilities 20 58.82
Study Materials 5 14.71
Internet Access 3 8.82
Health Problems 2 5.88
LMS Related 2 5.88
Environmental Factors 2 5.88
Total 34 100.00

Example sentences regarding the obstacles encountered by distance education students

before exams are as follows:

“I couldn't study enough for my lessons because | came home very late from work, and
it was very difficult to both work and take exams" (523, 21, F, Code: "Home and Work

Responsibilities")

“Because | have children, they constantly demanded attention from me, and | was
constantly distracted. This was especially true while | was studying for exams" (534, 24, F, Code:

"Home and Work Responsibilities")

“I couldn't find study materials, such as summaries or practice tests, for some of my
classes. It would have been better if a document, like a summary or test paper, could have been

sent to us before the exam" (536, 19, F, Code: "Study Materials")
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“I had to take a shot due to a change in the weather, which unfortunately prevented me

from studying enough for the exams" (536, 19, F, Code: "Health Problems")

“Because of the lack of internet connectivity in my area, | couldn't access course
materials. | couldn't attend live classes, and | couldn't watch course recordings whenever |

wanted" (510, 18, M, Code: "Internet Access")

3.3. Findings Regarding the Anxiety Experienced by Students Prior to Face-to-Face

Exams

The findings regarding the research question "What are the anxieties that students
experience before face-to-face exams?" are presented in Table 4. The highest rated anxiety
among students before exams is the fear of failure, with a percentage of 66.67%. Other anxieties
reported include the preparation process for the exam, not being able to make it to the exam

on time and taking the exam in a different city.

Table 4
Codes Related to Anxieties Experienced by Students Before Exams
Anxieties Experienced Before the Exams f %
Fear of Failure 20 66.67
Exam Preparation Process 4 13.33
Running Out of Time for Exam 3 10.00
Taking Exam in a Different City 3 10.00
Total 30 100.00

The example sentences related to the anxieties experienced by distance education

students before exams are as follows:

"Being afraid of failing the exam has been very challenging for me. After all, we always
took exams online and when it comes to in-person exams, there is an extra stress" (S27, 29, F,

Code: "Fear of Failure")

"As | came from a different city, | was worried about finding a place to stay and how to
manage in an unfamiliar city. | was anxious about not being able to make it to the exams on
time. Also, | had a hard time figuring out where to study for the exams" (536, 19, F, Codel: "Fear

of Failure", Code2: "Exam Preparation Process", Code3: "Taking Exam in a Different City")
3.4. Findings on the Anxiety Experienced by Students During Face-to-Face Exams

The findings regarding the anxieties experienced by students during face-to-face exams
in response to the research question "What are the anxieties experienced by students during
face-to-face exams?" are presented in Table 5. 22.50% of students reported experiencing

anxiety during exams due to their difficulty. In addition, students stated that they experienced
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physiological and psychological distress, had concerns about not being able to finish the exam,
and encountered negative conditions in the exam environment. Students also reported

experiencing anxiety during exams due to other thoughts that came to their mind.

Table 5
Codes Related to the Theme of Anxiety Experienced During Exams
Anxieties Experienced During the Exams f %
Difficulty of the Questions 9 22.50
Physiological Factors 8 20.00
Exam Environment 8 20.00
Psychological Factors 7 17.50
Exam Duration 5 12.50
Other Factors 3 7.50
Total 40 100.00

Examples of sentences related to the anxieties experienced by distance education

students during exams are as follows:

"The exams were too difficult for our level, and | think some of the instructors asked very

difficult questions" (S9, 23, M, Code: "Difficulty of Questions")

"In the first session, | was anxious because the exam supervisor was constantly walking
around me and sometimes waiting next to me while | was answering" (512, 23, M, Code: "Exam

Environment”)

"We came from a long way. My mind was constantly on my children, | can say this
psychologically. Physically, | was very tired and sleepy" (545, 35, F, Codel: "Physiological

Factors", Code2: "Psychological Factors", Code3: "Other Factors")

"I didn't know how to get back to the hostel | was staying in, and | was thinking about

whether my money would be enough" (518, 18, M, Code: "Other Factors")

"The concern was what the person in my family who came with me would do while | was
taking the exam, and whether | could finish my exam on time" (535, 20, F, Codel: "Exam

Duration", Code2: "Other Factors")
3.5. Findings Regarding Students’ Positive Views on Face-to-Face Exams

The data obtained regarding the research question "What are students' positive views
on face-to-face exams?" are presented in Table 6 in the study. In addition to expressing their
experiences of obstacles, anxiety, and negativity throughout the study, students were also asked
to express their positive perspectives. In this regard, the issue that students emphasized

significantly was interaction and socialization with 35.42%. They expressed their happiness in
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getting to know their classmates and instructors. Apart from this, they stated that they were
satisfied with the exam organization with 29.17%. Additionally, they noted that face-to-face
exams are reliable, and the distinction between students who study and those who do not would

be more apparent.

Table 6
Codes Related to the Theme of Positive Views on Exams
Positive Views on the Exams f %
Interaction and Socialization 17 35.42
Organization 14 29.17
Academic Integrity 8 16.67
Experiencing Different Environments 4 8.33
Real Exam Feeling 3 6.25
Motivation 2 4.17
Total 48 100.00

Examples of positive thoughts of distance learning students regarding face-to-face

exams are as follows:

"First of all, I think the most important thing is that we saw the school we study at. |
didn't even know what kind of place | was studying at. We had the opportunity to meet our
valuable teachers and friends." (541, 21, F, Codel: "Interaction and Socialization", Code2:

"Seeing Different Environment")

"I experienced the feeling of a real exam. This exam really made me feel like | was
studying :) In the virtual environment, exams feel like a game." (51, 27, F, Code: "Real Exam

Feeling”)

"I can say that it leads to a serious desire to study. Everyone gets what they deserve, and
the best part is being able to take the exam with my friends." (S39, 21, F, Codel: "Academic

Integrity"”, Code2: "Interaction and Socialization")

"From informing us about the exam to the place where we took the exam and the
officials, especially their support, was very helpful to us. | was excited when we sat in order in the
exam hall, but thanks to our teachers, they motivated us more than enough." (529, 32, F, Codel:

"Organization", Code2: "Motivation")
3.6. Findings Regarding Students' Negative Views on Face-to-Face Exams

The findings related to the research question "What are the negative opinions of
students about face-to-face exams?" are presented in Table 7. The most emphasized negative
opinions of distance education students about face-to-face exams are travel and

accommodation with a percentage of 35.19, and financial issues with a percentage of 27.78. The
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opinions related to negative experiences due to the central exam method, in which exams are
held in sessions, were determined as 16.67%. 16.67% of the students have negative thoughts
about grading systems, pass-fail issues, and similar topics. In addition, they expressed negative
opinions about the exam schedule, as they had to travel and accommodate again due to the

time interval between finals and make-up exams, with a rate of 3.70%.

Table 7
Codes Related to the Theme of Negative Views on Exams
Negative Views on Exams f %
Travel and Accommodation 19 35.19
Financial Issues 15 27.78
Centralized Exam 9 16.67
Assessment and Evaluation System 9 16.67
Exam Schedule 2 3.70
Total 54 100.00

Sample sentences regarding negative thoughts of distance education students about

face-to-face exams are as follows:

"Being face-to-face exhausts us, we struggle financially, accommodation and meals are
very difficult, and exams are challenging" (S22, 19, F, Codel: "Travel and Accommodation",

Code2: "Financial Issues")

"I don't understand the pass-fail system, getting an 84 and still passing the course with

a BA grade made me sad" (543, 22, F, Code: "Assessment and Evaluation System”)

"Our mid-term assignments were disregarded, and despite getting high grades from mid-
terms, | failed because | got below 45 in the final, and I felt like | wasted my time on mid-term
assignments... and | think that having all exams without a break reduces our focus on classes and
even our knowledge" (S33, 21, F, Codel: "Centralized Exam", Code2: "Assessment and Evaluation

System”)
3.7. Findings on Students' Suggestions Regarding Remote Education Exams

The data obtained regarding the research question "What are the suggestions of the
students regarding the distance education exams?" is presented in Table 8 of the study. When
the suggestions are examined, 94.45% of the students (66.67% for online exams and 27.78% for
exams to be held in their city) expressed their recommendation that their exams should be
conducted without leaving their city. Additionally, 5.56% of them stated that they want

academic support to be increased.
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Table 8
Codes Related to Theme of Recommendations on Exams
Recommendations on Exams f %
Online Exam 12 66.67
Held in the Student's City 5 27.78
Academic Support 1 5.56
Total 18 100.00

Here are some example sentences regarding the recommendations of distance

education students on face-to-face exams:

"Going to the final was nice, but if the exams are face-to-face in the upcoming terms, the
15-hour trip will negatively affect my exams and cause me to fall behind. | think that having
online finals will have a positive impact on our success by using our time more effectively." (543,

22, F, Code: "Online Exam")

"Our teachers should provide more support during class to alleviate our anxiety and
excitement before exams, and most importantly, increase the number of question-solving

practices during class." (S28, 21, M, Code: "Academic Support”)
4. Discussion and Conclusion

The purpose of this study is to examine the experiences of distance education students
regarding the face-to-face exam process. Students were asked to evaluate their exam
experiences within the framework of the sources they used to prepare for the exam, the
obstacles they encountered before the exam, and the anxieties they experienced before and
during the exam. In addition, distance education students were asked to make positive and
negative evaluations about face-to-face exams, and finally, to make recommendations regarding

this measurement and evaluation process.

When the results of the study are examined, it can be seen that the vast majority of
students use the documents shared by instructors on the institution's Learning Management
System, electronic course content, and recordings of live lessons processed during the process
during the preparation process for the exam, and students think that these course materials are
sufficient. There are also students who use various internet sources such as YouTube and the
digital education platform offered by the Information Technologies and Communication
Authority (BTK), such as BTK academy, for the purpose of preparing for the exam. It can be said
that these students are mostly students studying in the Computer Technologies department. It
is possible that their curriculums are mostly related to software and programming, and the fact

that platforms such as Massive Open Online Courses or YouTube offer more and diverse content
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in these subjects may be a factor in students' use of these platforms. In departments where

theoretical courses are predominant, it can be said that students do not need additional sources.

When examining the obstacles that students face before exams, it is seen that they
experience difficulties in preparing for exams due to reasons such as home and work
responsibilities. This situation can be considered as an expected result for distance education
students. It is known that adults turn to distance education because they cannot meet their
educational needs in institutions that provide face-to-face education due to their work, family,
and other responsibilities (Galusha, 1998; Schlosser & Anderson, 1994). Therefore, it can be said
that adult students cannot devote enough time to their studies because they have different
responsibilities beyond just studying for classes and prioritize these responsibilities in their lives.
The importance of self-regulation skills that distance education students should have also
emerges at this point. Students need to be aware that they need to have the responsibility of
learning in addition to their other responsibilities, and they need to have the skills to direct their
learning processes from beginning to end, considering the conditions they are in. Studies on self-
regulation in distance education emphasize that self-regulation skills have a positive effect on

success (Bell & Akroyd, 2006; Wang et al., 2013).

It has been observed that the anxiety experienced by students before exams largely
arises from the fear of failure. As a result of this finding, it can be said that distance education
students are no different from students who receive traditional education, and regardless of
their age or marital status, all students experience anxiety about their academic success
(Finkelstein, et al., 2007). In addition, a small number of students have experienced anxiety
during exam preparation about not understanding the topics, which topics to focus on, and the
types of questions that will be asked in the exam. Furthermore, it has been observed that
students prepare for exams with the thought of taking the exam in a city they have never been
to before. Based on this thought, concerns such as not being able to make it to the exam arise
and students experience anxiety in this regard before the exam. Students who receive face-to-
face education through traditional methods mostly reside in the city where they receive
education. Only distance education students are required to change the city where they reside

for mid-term and end-of-term exams in higher education.

The anxieties experienced by students during exams vary. The most important exam
anxiety for students is that the exam questions will be difficult. Although exams prepared as

multiple choice questions mostly measure students' sub cognitive skills such as knowledge and
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comprehension, it is observed that students perceive the exams as difficult. Fozdar et al. (2006)
concluded in their study that one of the important factors in students dropping out of school is
their perception of exams as difficult. Providing these students with the academic support they
need may positively affect their decision to continue their education. Physiological and
psychological factors have also caused students to experience anxiety during exams in the study.
Students who traveled to take the exam from different cities became tired and sleepless, which
caused them to take the exam in a tired state. The excitement and fear they experienced during
the exam also have an effect on their anxiety. Students also expressed their exam-related
anxieties, such as the exam environment being cold, the desk and chair not being comfortable,
and the invigilators moving around, and the exam hall being crowded. Additionally, some
students expressed concerns about not being able to finish the exams on time, worrying about
their families who came with them during the exam, how they would return to where they were
staying in an unknown city, and what their children who were far away from them were doing.
Wine (1980) emphasizes that reasons such as students having high levels of anxiety during

exams and not being able to concentrate on the exam negatively affect their success.

When asked to share their positive experiences or situations regarding face-to-face
exams for students enrolled in the distance education system, it has been observed that the
majority of students have positive thoughts on interaction and socialization. Since distance
education is a system based on information and communication technologies and students are
located in different places, interactions between students and instructors mostly occur through
messages, emails, phone calls, and social media environments, making it difficult for students to
physically come together. Although distance education inherently offers students a high level of
flexibility/accessibility compared to traditional face-to-face education, the physical distance
between instructors and students causes a lack of interaction. End-of-semester exams
conducted face-to-face have enabled students to get to know their friends closely, spend time
with them, and meet with instructors. Students reported that they did not experience any
difficulty thanks to the exam organization, necessary information was provided before and on
the day of the exam, and the exam supervisors treated them respectfully, reducing their exam
anxiety significantly and therefore leaving them satisfied. Some students believe that face-to-
face exams are more effective in ensuring fair exams, minimizing the possibility of cheating, and
distinguishing between those who have prepared and those who have not compared to online
exams. This belief may stem from students' past online exam experiences. According to McGee

(2013), ensuring academic integrity is a significant challenge in online exams. Cheating in online
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exams is among the first disadvantages that come to mind (Han et al., 2021; Wiberg et al., 2021).
Additionally, students have reported that they can feel more intense about taking the exam in

face-to-face exams than in online exams, which can increase their motivation to study.

It is seen that the negative experiences of students related to face-to-face exams are
particularly focused on travel, accommodation, and financial situations. The majority of students
have had to travel to take exams because they reside in various regions of Turkey outside the
city where their university is located. As the exams are conducted in two-day sessions, students
have had to stay in the city where the exam is held. Tasks such as arranging tickets and finding
accommodation have caused stress for students before exams and have been perceived as extra
expenses for them. Distance education students can continue their education from anywhere
they want in the learning process. Therefore, education expenses are much lower for distance
education students than for traditional education students who can only receive education from
their own cities, due to the absence of rent, travel expenses for visiting families, and
transportation expenses to the university. Studies have shown that distance education is
preferred because it provides a more financially advantageous education and students are
satisfied with this aspect (Civril et al., 2018; Lenar et al., 2014). The main reason for students'
complaints about end-of-semester exams being face-to-face can be attributed to online exams
conducted during the pandemic period. In the pandemic period, exams were conducted online
to minimize physical contact in educational activities, and especially distance education students
have become accustomed to the comfort provided by these exams. Therefore, just like
educational activities, it is expected that they will want to take the exams from where they are,
and they have often expressed this as a suggestion. Some students have also suggested taking
the exam in the city where they reside. It can be said that before the pandemic, students did not
request online exams regarding face-to-face exams. The reason for this may be that the option
of conducting face-to-face exams was the only familiar option for institutions. Another negative
view expressed in the study is that exams are conducted in session form and more than one
course's exam is included in a single session. Similarly, Karadag (2014) found in his study that
students were negatively affected by taking too many courses in a single session. One of the
most important reasons for preferring centralized exams is that they give students the
opportunity to take all their exams in a short period of time. With centralized exams, students
coming from outside the city will not have to stay in accommodation for longer periods of time.
It is known that in traditional education, such exams are conducted over a period of 10-15 days.

Another reason for conducting centralized exams is that the evaluation process of multiple-
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choice exams can be done faster, more accurately, and easier. Due to the presence of a large
number of students in a single exam center, centralized exams can be considered as the most
practical solution for the smooth completion of exams. There are also negative opinions about
the effect of assignments and projects prepared by distance education students during the
semester on general success. In the institution where the research was conducted, assignments
and projects only affect the midterm exam grade, and the effect of midterm exams on general
success is only 20%. Therefore, it is seen that students demand a higher evaluation rate for the
activities they perform during the process in terms of grades. Similarly, studies expressing
opinions on giving more importance to the evaluation of activities during the process in other
institutions (Chaudhary & Dey, 2013) that offer open and distance learning have been found;

and the final exam rate is higher in these institutions (Tonbuloglu & Giirol, 2016).
5. Suggestions

When the results are examined, there are tasks for academic-administrative staff and
institution administrators based on the opinions received from students. It can be thought that
students' anxiety towards exams will decrease when these tasks are fulfilled. Students believe
that they do their assignments in vain because their assignments, which affect the midterm
grades, have low contribution to the final exams. Based on this, it is suggested that some of the
assignments given by the instructors during the term should also be reflected in the final exam
grade. In addition, instructors should use alternative measurement and evaluation methods in

addition to face-to-face exams, and thus, the reinforcement of learning should be ensured.

Distance education students have expressed their concerns about not knowing the types
of questions that will appear in exams and feeling anxious about it before the exam. Therefore,
it would be beneficial for instructors to conduct a preparation exam for their students before

exams.

In this study, the concept of anxiety was used to express the negative physical and
psychological states (such as stress and worry) experienced by students before and during
exams, and students were asked to indicate their anxiety levels by answering only two open-
ended questions. According to Sahin (2019), anxiety is defined as "a state of worry and unease
about an uncertain future or a subjective situation that may never occur". When exam anxiety
is considered as a type of anxiety, it can be seen as a topic that needs to be examined more

comprehensively and in depth on students. In this context, qualitative or quantitative studies
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can be conducted to determine the exam anxiety levels of distance education students and the

factors that affect anxiety.

Due to the pandemic, unsupervised online exams have created a perception that they
are prone to cheating for educators and institutions. However, it has been seen that supervised
online exams can be conducted and these exams are as secure as in-person exams. There are
many studies supporting this claim (Andreou et al., 2021; Hope et al., 2021; Weiner & Hurtz,
2017). Supervised online exams can be conducted with the presence of real invigilators or
through various software developed for this purpose. Especially, these exam softwares that are
based on artificial intelligence contain many features that are deterrent to cheating, such as
requiring students to keep their camera and microphone on throughout the exam. Therefore,

online exam applications can be used in distance education with deterrent security measures.
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Ozet: Bu calisma, uzaktan egitim programlarina kayith 6grencilerin yiiz yiize sinav siirecine iliskin
goruslerinin ortaya ¢ikarilmasi amaciyla yapilmistir. Calismada nicel arastirma ydntemlerinden tarama
modeli kullanilmistir. Calismanin verileri, arastirmacilar tarafindan hazirlanan agik uglu anket formu ile
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sinav oncesinde karsilastiklari engellerin cogunlukla ev ve is sorumluluklarindan kaynaklandigini ve bu
sebeple sinavlara yeterli diizeyde c¢alisamadiklarini ifade etmislerdir. Sinavlar éncesindeki yasadiklari
kaygilarin en 6nemli bileseninin basarisizik korkusu oldugunu belirtmiglerdir. Sinavlar esnasinda
yasadiklari kayginin en 6nemli nedeni ise sinav sorularinin onlar igin zor gelmis olmasidir. Ogrencilerin yiiz
ylze sinavlar hakkindaki olumlu gorislerinden en baskin olani sinif arkadaslari ve 6gretim elemanlari ile
yliz ylze goriisebilme ve sosyallesme iken, olumsuz goérislerinde en ¢ok vurgulanan ise farkli bir ilde
yasadiklari icin seyahat ve konaklama gibi slireglerle maddi ve manevi yénden miicadele etmek zorunda
kalmalari olarak tespit edilmistir. Ogrenciler yiiz yiize sinavlarin ¢evrim ici olmasi ya da yasadiklari ilde
yapilmasi yoniinde déneride bulunmuslardir. Bu galismanin, uzaktan egitim 6grencilerinin yiz ylze sinav
deneyimleri hakkinda arastirmacilara, 6gretim elemanlarina ve kurumlara énemli bir bakis agisi sunacagi
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1. Giris

Uzaktan egitim 6grenen, 6greten ve 6grenme kaynaklari arasindaki sinirhliklari ortadan
kaldirmaya calisan ve mevcut bilgi ve iletisim teknolojilerine dayal olarak yirdtilen bir egitim
sistemidir (Bozkurt, 2017). Uzaktan egitim bugiin, ¢cogu egitimci i¢in yeni bir sistem gibi goriinse
de (Simonson vd., 2012) uzaktan egitimin temelleri, 68renme kaynaklarinin posta yoluyla
gonderildigi 1840’ yillara dayanmaktadir (Holmberg, 1986). Tarihsel gelisim sireci icerisinde
basili materyaller, radyo, televizyon, bilgisayar gibi teknolojiler de wuzaktan egitimin
sunulmasinda kullanilmistir. 21. ylzyilda internetin yayginlagmasiile birlikte uzaktan egitim daha
da popiiler hale gelmistir. Glinimuizde diinyanin bircok tilkesinde, egitim kurumlari, 6grencilerin
uzaktan egitim almasina olanak taniyan cevrimici programlar sunmaktadir. Uzaktan egitim, es
zamanl (senkron) ve es zamansiz (asenkron) olarak yapilabilmektedir. Es zamanh uzaktan
egitimde genellikle 6grenciler ve 6gretim elemanlari arasinda gercek zamanlh bir etkilesimin
oldugu canli dersler yapilir. Es zamansiz uzaktan egitimde ise 6grencilerin ve 06gretim
elemanlarinin ayni anda cevrim ici ortamda bulunmasini gerektirmeyen, farkli zamanlarda

¢alismalarina olanak taniyan teknolojik araglar ve uygulamalar kullaniimaktadir.

Olcme ve degerlendirme uzaktan egitimin en énemli bilesenlerinden birisi olarak ifade
edilebilir. Olcme ve degerlendirme, 6gretim ydntemlerinin ve programinin etkililigi ve
Ogrencilerin 6grenme performanslari hakkinda veri toplama sirecidir ve egitimin temel
bilesenlerinden biri olarak kabul edilir (Toker, 2021). Bu siirecin basarili bir sekilde yirGtilmesi
O0grenci basarilarinin takip edilmesini ve 0Ogrenme silrecinin gbdzden gegcirerek gerekli
diizenlemelerin yapilmasini saglar. Olgme, bir 6grencinin belirli bir konuda ne kadar bilgi ve
beceri sahibi oldugunu belirlemek igin yapilan test, sinav veya diger Olcim araglarini igerir.
Degerlendirme ise 6grencinin performansini yargilama slrecidir ve 0Ogrencinin 6grenme
surecindeki ilerlemesini belirler. Degerlendirmenin yapilabilmesi icin Oncelikle 6lgmenin
yapilmasi gerekir (Yasar, 2010). Degerlendirme, 6grenme ortaminda bicimlendirici (formative)
ve Ozetleyici (summative) degerlendirme olarak iki sekilde siniflandirilabilir. Bigimlendirici
degerlendirme sirece vyayillmis bir degerlendirmedir. Bicimlendirici degerlendirme ile
ogrencilerin 6grenme eksikliklerinin belirlenerek giderilmesi ve 6gretme-6grenme siirecindeki
aksakliklarin tespit edilerek dizeltilmesi amaclanir. Bicimlendirici degerlendirmede c¢oktan
secmeli, acik uglu, kisa cevapli, sorularin yer aldig1 geleneksel 6lgme araglari kullanilabilecegi gibi
odevler, projeler, 6grenci Urin dosyalari (portfolyolar), dereceli puanlama anahtarlar
(rubrikler), 6z ve akran degerlendirmeleri gibi ¢esitli alternatif 6lgme yontemleri de kullanilabilir

(Dikli, 2003). Ozetleyici degerlendirme ise 6grencilerin 6grenme ciktilarina ulasip ulasmadigina
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dair butlincll bir degerlendirmedir (Perera-Diltz & Moe, 2014). Benzer sekilde oOzetleyici
degerlendirmede de geleneksel ve alternatif 6lgme araclari kullanilabilmektedir. Yiksekoégretim
kurumlarinda dénem sonunda yapilan final ve bitiinleme sinavlari veya bitirme projeleri

Ozetleyici degerlendirmeye 6rnek olarak verilebilir.

Ogrencilerin, 6grenme kaynaklarindan uzakta oldugu ve egitimin bilgi ve iletisim
teknolojileri aracihgiyla gergeklestirildigi uzaktan egitimde bigimlendirici ve 0zetleyici
degerlendirmeler icin cesitli dijital araglar kullanilabilmektedir. Ozellikle acik ve uzaktan
0grenme sunan kurumlarda siklikla kullanilan ve 6grenme etkinliklerinin yonetimini saglayan
dgrenme yodnetim sistemi yazilimlari (Ozarslan, 2008), 6dev verme, farkli soru tiplerini iceren
sinav hazirlama, tartisma formu gibi cesitli araclar sunmakta ve 6grencilerin 6grenme sireci
boyunca gerceklestirdigi etkinlikleri raporlayabilmektedir. Ayrica cesitli cevrim ici araclar ve web
2.0 ortamlari da 6lgme ve degerlendirme amaciyla tercih edilebilmektedir (Chaudhary & Dey,
2013; Escudie vd., 2011). Karadag (2014), 6grenci sayisinin ¢ok fazla oldugu acik ve uzaktan
o0grenme sunan ylksekogretim kurumlarinda genellikle 6devler, coktan se¢meli sinavlar ve agik
uclu sinavlarin 6grencilerin basarisini 6lgmek icin kullanildigini belirtmektedir. Bu kurumlarin
cogu, fiziksel gozetimli bir yerde yapilan 6zetleyici donem sonu sinavlarina 6nem vermekte ve
bu sinavlar genel degerlendirme icinde daha yiksek bir orana sahip olmaktadir (Chaudhary &

Dey, 2013).

Acik ve uzaktan 6grenmede yiiz ylize yapilan sinavlar, geleneksel egitimde oldugundan
oldukga farkli planlama ve organizasyon gerektirir. Bu sinavlarin ¢ogunlukla merkezi sinav
seklinde yapildigini sdylemek mimkiindiir. Merkezi sinavlarin yonetimi, lojistik, personel ve mali
giderler agisindan oldukga uzun bir siireg gerektirir (Ndudzo & Chirongoma-Munyoro, 2015).
Tlrkiye’de onde gelen agik ve uzaktan 6grenme kurumu olan ve yaklasik 3.5 milyon 6grencisi ile
diinyada mega universitelerden biri olan Anadolu Universitesi, Acikdgretim Fakiiltesi giiz ve
bahar donemlerinde ara sinav ve donem sonu sinavlarini 4 oturum seklinde planlamakta ve
sinavlar coktan secmeli sorulardan olusmaktadir. Ogrencilerin genel basari notu, dénem iginde
yapilan kisa sinav, sozli sinav, 6dev ve uygulamali ¢alismalar gibi degerlendirme yontemleri ile
birlikte yliz ylize yapilan sinavlarin belirli oranlarda hesaplanmasi ile belirlenmektedir. Ancak yiz
ylze yapilan sinavlarin basari notuna etkisi daha ylksek olmaktadir (Baran, 2020). Merkezi
sinavlarda g¢oktan se¢meli sinavlarin tercih edilmesinde puanlamanin hizli, kolay ve nesnel
olmasinin etkili oldugu sdylenebilir. Karadag ve Ozgiir (2021), acikdgretim sistemine kayitli
O0grenenlerin Olgme ve degerlendirme uygulamalarina iliskin gorislerini  inceledigi

¢alismalarinda, kullanilan 6lgme araglarinin gesitlendirilmesi, cevrim igi sinavlarin uygulanmasi,
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ogrenenlere degerlendirme slreciyle ilgili daha fazla geri bildirimde bulunulmasi gerektigi gibi
sonuglara ulasmislardir. Bunun yani sira Turkiye’de uzaktan 6gretimin yiritilmesine iliskin usul
ve esaslar, Yiiksekégretim Kurulu (YOK) tarafindan belirlemistir (YOK, 2022). Bu usul ve esaslar
cercevesinde ara sinavlarin ve dénem sonu sinavlarinin (final ve bitiinleme) yiiz yiize gozetimli
olarak yapilmasi esastir. Ayrica performans, proje, 6dev, tez ve portfolyo gibi siirece yayilimig
degerlendirme yontemleri de uygulanabilmekte ve bu yontemlerin genel basariya etkisi en fazla

%40 oraninda olabilmektedir.

2020 yilinda yasanan Pandeminin etkisiyle yliksekogretim kurumlari, okullarda salginin
bulasmasini engellemek amaciyla 6lgme ve degerlendirme yontemleri de dahil olmak lizere tiim
egitim-ogretim faaliyetlerini cevrim ici olacak sekilde gerceklestirmistir. Bu arastirmanin yapildig
kurumda da Pandemi siirecinde gbzetimsiz ve gbzetimli ¢cevrim ici sinavlar yapilmistir. Ancak
YOK, 2022 yili Eyliil ayinda uzaktan dgretimin yiiriitiilmesine iliskin yayinladigi usul ve esaslarda
sinavlarin sadece gézetimli yiiz yiize yapilmasi yoniinde degisiklik yapmistir (YOK, 2022). Bu
degisiklik dogrultusunda arastirmanin yiritildigi kurumda da 2022-2023 akademik yili giiz
doneminde sinavlar ylz yilize gozetimli olacak sekilde Universitenin bulundugu vyerleske
icerisinde yapilmistir. Bu calismanin amaci uzaktan egitim 6grencilerinin yiz ylize sinav slrecine
iliskin deneyimlerini incelemektedir. Alanyazin incelendiginde Tirkiye’de uzaktan 6grencilerinin
ylz ylze sinavlara iliskin gorislerinin incelendigi ¢ok fazla ¢alisma olmadigi gorilmustir. Bu

genel amag cercevesinde asagidaki sorulara cevaplar aranmistir:
1. Ogrenciler, yiiz yiize sinavlara hazirlanirken hangi 6grenme kaynaklarini kullanmigtir?
2. Ogrencilerin yiize yiize sinavlar éncesinde karsilastiklari engeller nelerdir?
3. Ogrencilerin yiiz yiize sinavlardan énce yasadiklari kaygilar nelerdir?
4. Ogrencilerin yiiz ylize sinavlar esnasinda yasadiklari kaygilar nelerdir?
5. Ogrencilerin yiiz yiize sinavlar ile ilgili olumlu gérisleri nelerdir?
6. Ogrencilerin yiiz yiize sinavlar ile ilgili olumsuz gériisleri nelerdir?

7. Ogrencilerin uzaktan egitim sinavlari ile ilgili 6nerileri nelerdir?
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2. Yontem
2.1. Aragtirmanin Baglami

Arastirmanin yapildigi kurum, sinavlar haricinde tim egitim-6gretim faaliyetlerini
uzaktan 6gretim yontemiyle slirdiiren bir yliksekogretim kurumudur. Kuruma kayith 6grencilerin
¢ogu, Tirkiye’nin farkli sehirlerinde ikamet etmektedir. 2022-2023 akademik yili gliz déneminde
dénem sonu sinavlari, mevzuat cercevesinde okulun bulundugu ilde yiiz ylize ve tek bir hafta
sonunda 4 oturum seklinde yapilmistir. Her oturumdaki sinav salonlarinda, 6grenci sayisina bagh
olarak en az 2 personel (salon baskani/gézetmen) gérev almistir. Ogrencilerin girmesi gereken
sinavlar, kitapcik olarak 6grencilere sunulmustur. Her bir dersin sinavinda coktan secmeli 25 soru
yer almis ve her bir ders icin 30 dakika sinav siresi verilmistir. Sinav givenligini saglamak igin

tim oturumlarda sinav sorularinin yerlerinin degistirildigi dort farkh kitapgik tird kullaniimistir.

Arastirmanin yapildigi kurumda 6grencilerin ara sinav notlarinin genel basari puanina
etkisi %20, dénem sonu sinavlarinin genel basariya etkisi ise %80 oranindadir. Ogrencilerin ara
sinav notlari, yapilan sinavlarin yani sira donem icindeki 6dev, proje gibi calismalarindan
olusmaktadir. Kurumda ders basari notunun saptanmasinda bagil degerlendirme yontemi

uygulanmaktadir.
2.2. Aragtirma Modeli

Bu calismada, uzaktan egitim 6grencilerinin ylz ylze yapilan gézetimli sinavlardaki
deneyimlerinden yola cikilarak bu sinavlar hakkinda gorislerini belirlemek amaciyla nicel
arastirma yontemlerinden tarama modeli kullaniimistir. Tarama modeli, bir grubun belirli
oOzelliklerini ortaya g¢ikarmak igin verilerin toplanmasini amaglamaktadir. Bu modelde veriler, e-
posta, telefon yoluyla veya bizzat bireyin kendisine sorulmasi yoluyla elde edilir. Cevaplar
genellikle frekans ve ylzdeler seklinde rapor edilmektedir (Blyukoztirk, Kilic Cakmak, Akgtin,

Karadeniz & Demirel, 2013).
2.3. Arastirmanin Calisma Grubu

Arastirmanin calisma grubunu bir devlet Universitesinde 2022-2023 akademik yili giiz
déneminde uzaktan 06gretim Onlisans programlarina kayith o6grenciler olusturmaktadir.
Katilimcilar seckisiz olmayan 6rnekleme yontemlerinden uygun 6érnekleme ydntemine gore
secilmistir. Katihmcilarin demografik 6zellikleri Tablo 1’de verilmistir. Calismaya toplam 46

ogrenci katihm gostermistir.
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Tablo 1
Katilimcilarin demografik ézellikleri
Demografik Bilgiler f %

Kadin 27 58,70

Cinsiyet Erkek 19 41,30
Toplam 46 100,00

18-22 30 65,22

Vas 23-27 9 19,57
28-35 7 15,22
Toplam 46 100,00

Tibbi Dokiimantasyon ve Sekreterlik 23 50,00

Bilgisayar Programciligi 10 21,74

Program Cagri Merkezi Hizmetleri 5 10,87
Saglik Bilgi Sistemleri Teknikerligi 8 17,39
Toplam 46 100,00

Calisiyorum 21 45,65

Igzlrlznr;z Calismiyorum 25 54,35
Toplam 46 100,00

. Bekar 39 84,78

'\ijue:]' Evli 7 15,22
Toplam 46 100,00

Sinavin Yapildig il 5 10,87

ikamet Yeri Diger iller 41 89,13
Toplam 46 100,00

Devlet / Ozel Ogrenci Yurdu 16 34,78

Otel, pansiyon, konukevi vb. 15 32,61

Sinavda Kendi Evimde 6 13,04
Konaklanan Apart 5 10,87

Yer Arkadasimin / Akrabamin evinde 3 6,52

Gunubirlik gidis gelis ile 1 2,17
Toplam 46 100,00

Tablo 1 incelendiginde galismaya katilan uzaktan egitim 6grencilerinin %58,7 ile kadin,
%65,22 ile 18-22 yas grubunda, %54,35 ile bir iste calismayan ve %84,78 ile bekar oldugu tespit
edilmistir. Katilimcilarin %50’si Tibbi Dokiimantasyon ve Sekreterlik programina kayith
ogrencilerdir. Katihmcilarin yaklasik %90’inin Gniversitenin bulundugu il disinda ikamet ettikleri
ve {niversitenin bulundugu il merkezine sinav icin geldikleri gorilmistir. Ogrencilerin
¢ogunlugunun kurumun bulundugu ilde yasamamasi sebebiyle %34,78 ile en yiiksek oranda

Ogrenci yurtlarinda ve %32,61 ile otel, pansiyon gibi yerlerde konakladiklari gérilmastir.
2.4. Veri Toplama Araci ve Verilerin Toplanmasi

Arastirmada veri toplamak icin arastirmacilar tarafindan alan yazin taramasi yapilarak
gelistirilen ve acik uclu sorulardan olusan bir anket formu kullaniimistir. Olusturulan anket formu
alaninda uzman 2 kisiye sunulmus ve alinan oneriler neticesinde gerekli diizeltmeler yapilarak
anket formuna son hali verilmistir. Anket formunda 6grencilerin demografik bilgilerinin yani sira

¢alismanin arastirma sorularina uygun olarak hazirlanmis 7 adet acik uglu soru yer almaktadir.
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Arastirmanin yapildigi kurumda Final ve Bltinleme Sinavlari tamamlandiktan sonra sinavlara
katilan tim Ogrencilere kisa mesaj servisi araciliglyla ¢cevrim ici olarak Google Form lizerinden
hazirlanmis olan anket formu gonderilmistir. Bu sayede ikametleri disarda olan 6grencilere
hizlica ulasilmis ve bu veri toplama ydntemi ile kisa siirede cevaplar alinmistir. Ogrencilerden
gelen yanitlar Microsoft Word programina aktarilmig ve Times New Roman yazi tipi, 12 punto ve

tek satir araligi olacak sekilde toplam 32 sayfalik veri elde edilmistir.
2.5. Verilerin Analizi

Veriler, betimsel analiz ve igerik analizi yontemi ile analiz edilmistir. Betimsel analizde,
elde edilen veriler, daha 6nceden belirlenen temalara gore 6zetlenir ve yorumlanir. Betimsel
analizde, bireylerin goruslerini yansitmak amaciyla dogrudan alintilara siklikla yer verilmektedir.
icerik analizinde ise amag, birbirine benzeyen verileri belirli temalar altinda bir araya getirmek
ve bu temalari organize bir sekilde yorumlamaktir (Yildirrm & Simsek, 2011). Bu c¢alismada
arastirma sorularindan yola cikilarak veri analizi icin tematik bir cerceve olusturulmustur.
Olusturulan temalar cercevesinde icerik analizi yontemiyle 6grencilerden gelen yanitlar detayli
olarak incelenmis ve her arastirma sorusu kendi icerisinde kodlanmistir. Kodlamalar,
kodlanmaya esas olarak fikir beyan edilmemis olan, “yok”, “bilmiyorum” vb. olarak cevaplanan

ya da bos birakilan verileri kapsamamaktadir.

Arastirma kapsaminda elde edilen verilerin analizinde, derinlemesine ve kapsamh bir
sekilde analiz yapilmasini saglayan MAXQDA yazilimi kullanilmistir. Tim veri seti ilgili yazilima
aktarilmis ve analizler yapilmistir. Analizler her bir arastirmaci tarafindan ayri ayri yapilmis ve
daha sonradan karsilastirilarak ¢alismanin ana kodlari belirlenmistir. Arastirmacilar arasindaki
uyumun belirlenmesinde Miles ve Huberman’in (1994) glvenirlik formila kullaniimis ve uyum
ylzdesi %89 olarak belirlenmistir. Kodlamalar her bir arastirma sorusu Ozelinde
degerlendirildiginden belirlenen kodlamalar, frekans ve ylizde degerleri ile birlikte
tablolastirilarak sunulmustur. 7 farkh arastirma sorusu icin 35 benzersiz ve toplamda 287 adet
kodlama yapilmistir. Katilimcilarin gercek isimleri calisma icerisinde kullanilmamis olup
ogrencilerin anket formunu teslim etme siralarina gére her bir 6grenci 01, 02 olacak sekilde
kodlanmistir. Bulgulardaki katilimci ifadelerinden sonra parantez icinde 6grencilere ait kod
isimleri, yas, cinsiyet (kadin i¢in K ve erkek i¢in E olacak sekilde) ve kodlamaya iliskin bilgiler

verilmistir.
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3. Bulgular

3.1. Ogrencilerin Yiiz Yiize Sinavlara Hazirlanirken Kullandiklari Ogrenme Kaynaklarina

Yonelik Bulgular

Calismanin “Ogrenciler yiiz yiize sinavlara hazirlanirken hangi 6grenme kaynaklarini
kullanmistir?” arastirma sorusunailiskin elde edilen veriler Tablo 2’de sunulmustur. Bu arastirma
sorusu ile 6grencilerin sinavlara hazirlanmalarinda basvurduklari kaynaklarin belirlenmesi
hedeflenmistir. Ogrenciler tarafindan %47,62 ile en ¢ok vurgulanan kaynak, Ogrenme Yénetim
Sistemi icerisinde 6grencilere sunulan elektronik ders igerikleri olmustur. Her hafta dizenli
olarak yapilan canli derslerin ya da ilgili canli derslere ait kayitlarin da %30.16 ile 6grenciler icin
sinavlara hazirlanirken basvurduklari bir kaynak oldugu séylenebilir. Her ne kadar uzaktan
egitimde devam zorunlulugu olmasa da 6grencilerin firsat bulduklarinda ders kayitlarini
asenkron olarak izlemektedirler. Ogrenciler internet kaynaklarini ve basili kitaplari kullandiklarini

da ifade etmislerdir. Ogrencilerin %3,17’si ise kaynak kullanmadan kendi bilgileri ile sinavlara

girmistir.
Tablo 2
Sinavlara hazirlanirken kullanilan 6grenme kaynaklari temasina iliskin kodlar
Kullanilan Kaynaklar f %
Elektronik Ders icerikleri ve Paylasilan Kaynaklar (OYS'deki) 30 47,62
Canlh Dersler/Ders Kayitlari 19 30,16
internet Kaynaklari 10 15,87
Kaynak kullanmadim/Kendi Bilgilerimle 2 3,17
Kitaplar 2 3,17
Toplam 63 100,00

Bu kapsamda veriler incelendiginde 6 6grenci ise 6grenme yonetim sisteminde yer alan
mevcut kaynaklarin yeterli olmadigi yoninde ek goris bildirmistir. Bir 6grenci de yabanci uyruklu
olmasi sebebiyle kaynaklarin yeterli olup olmadigi hakkinda bilgi sahibi olmadigini ifade etmistir.
Ayrica sinava hazirlik i¢in internet kaynaklarindan yararlanan veya ders kaynaklarini yetersiz
bulan 7 6grencinin Bilgisayar Programciligi ve Saglk Bilgi Sistemleri Teknikerligi programlarina
kayith oldugu tespit edilmistir. Sinavlara hazirlanirken kullanilan kaynaklara iliskin 6rnek 6grenci

gorisleri asagidaki gibidir:

“Okulun sundugu ders igerikleri oldukg¢a yeterliydi ve canli ders kayitlarini tekrar tekrar
izledim. Derslerin kayit altina aliniyor olmasi bizim icin ¢cok 6nemli ¢linkii ne zaman istesem tiim
haftalara ait kayitlar elimin altindaydi” (030, 19, E, Kod1: “Elektronik Ders ierikleri ve Paylasilan
Kaynaklar (OYS’deki)”, Kod2: “Canli Dersler/Ders Kayitlari”)
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“BTK akademi YouTube gibi platformlar araciligiyla okudugum bélimle ilgili konulari
calistim ve ¢ok biiyiik faydasini gérdiigiimii séyleyebilirim” (040, 20, E, Kod: “internet
Kaynaklari”)

3.2. Ogrencilerin Yiiz Yiize Sinavlar Oncesinde Karsilastiklari Engellere Yonelik Bulgular

Calismanin “Ogrencilerin yiize yiize sinavlar dncesinde karsilastiklari engeller nelerdir?”
arastirma sorusuna iliskin elde edilen veriler Tablo 3’de sunulmustur. Bu arastirma sorusu ile
ogrencilerin ylz ylze sinavlar 6ncesinde karsilastiklari engellerin belirlenmesi hedeflenmistir.
Burada en biyilik engelin %58,82 ile ev ve is sorumluluklarindan kaynaklandigi gérilmektedir.
Calisan ve evli olan 6grencilerin, gcalismayan ve bekar olan 6grencilere kiyasla daha fazla engel

algiladiklari soylenebilir.

Tablo 3

Sinavlar éncesinde karsilasilan engeller temasina iliskin kodlar
Sinav Oncesi Engeller f %
Ev ve is Sorumluluklari 20 58,82

Ders Kaynaklari 5 14,71
internet Erigimi 3 8,82
Saglik problemleri 2 5,88
OYS’den Kaynakli 2 5,88
Cevresel Etkenler 2 5,88

Toplam 34 100,00

Uzaktan egitim 6grencilerinin sinavlar éncesinde karsilastiklari engellere dair 6rnek

climleler asagidaki gibidir:

“sten ¢ok ge¢ ciktiim icin derslerime yeteri kadar ¢alisamadim, hem c¢alisip hem

sinavlara girmek ¢ok zor oldu” (023, 21, K, Kod: “Ev ve is Sorumluluklari”)

“Cocuklarim oldugu icin siirekli benden ilgi beklediler ve ben de ¢ok béliindiim, ders

calisirken siirekli ilgilendim onlarla kiigiikler ¢ciinkii” (034, 24, K, Kod: “Ev ve is Sorumluluklari”)

“Bazi derslerden ¢alisabilecegim not 6zeti ve ¢ézebilecegim test bulamadim. Sinav 6ncesi
calisabilecegimiz 6zet not kdgidi veya soru kégidi tarzinda bir belge génderilse daha iyi olabilirdi”

(036, 19, K, Kod: “Ders Kaynaklari”)

“Hava degisimi sebebi ile igne yemek zorunda kaldim, bu durum da maalesef sinavilara

yeteri kadar ¢alismama engel oldu” (036, 19, K, Kod: “Sadlik Problemleri”)

“Bulundugum bélgede internetin ¢ekmemesinden kaynakl olarak ders notlarina
erisemedim. Canli derslere katilamadim ve ders kayitlarina istedigim zamanda bakamadim”

(010, 18, E, Kod: “internet Erisimi”)
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3.3. Ogrencilerin Yiiz Yiize Sinavlar Oncesinde Yasadiklari Kaygilara Yonelik Bulgular

Calismanin “Ogrencilerin yiiz yiize sinavlardan 6nce yasadiklari kaygilar nelerdir?”
arastirma sorusuna iliskin elde edilen veriler Tablo 4’de sunulmustur. Ogrencilerin sinavlar
oncesinde yasadiklari kaygilar icerisinden en yiksek oranli olani %66,67 ile basarisizlik korkusu
olmustur. Diger kaygilarini ise sinava hazirlanma siireci, sinava yetisememe ve farkli ilde sinava

katilma kodlari olugturmustur.

Tablo 4
Sinavlar éncesinde yasanan kaygilar temasina iliskin kodlar
Sinavlar Oncesinde Yasanan Kaygilar f %
Basarisizlik Korkusu 20 66,67
Sinava Hazirlanma Sireci 4 13,33
Sinava Yetisememe 3 10,00
Farkl ilde Sinav 3 10,00
Toplam 30 100,00

Uzaktan egitim 6grencilerinin sinavlar 6ncesinde yasadiklari kaygilara iliskin 6rnek

cimleler asagidaki gibidir:

“Gegcemeyecek olma kaygisi beni fazlasi ile zorladi. Neticede hep online girdik sinaviara

yiiz yiize olunca ekstra bir stres olusuyor” (027, 29, K, Kod: “Basarisizlik Korkusu”)

“Farkli sehirden geldigim icin kalacak yer bulma ve bilmedigim bir sehirde nasil
yapacagim endisesi olustu. Sinavlara yetisememekten dolayi tedirginlik yasadim. Derslerde ise
nerelere calisacagimi bilemedigim icin zorlandim” (036, 19, K, Kod1: “Basarisizlik Korkusu”,

Kod2: “Sinava Hazirlanma Siireci”, Kod3: “Farkl ilde Sinav”)
3.4. Ogrencilerin Yiiz Yiize Sinavlar Esnasinda Yasadiklar Kaygilara Yénelik Bulgular

Calismanin “Ogrencilerin yiiz yiize sinavlar esnasinda yasadiklari kaygilar nelerdir?”
arastirma sorusuna iliskin elde edilen veriler Tablo 5’te sunulmustur. Ogrencilerin %22,50’si
sinavlarin zor olmasindan dolayi sinav esnasinda kaygl yasadigini belirtmistir. Bunun disinda
ogrenciler fizyolojik ve psikolojik sikintilar yasadiklarini, sinavlari yetistirememekten dolayi sinav
suresiyle ilgili kaygl duyduklarini, sinav ortamina ait olumsuz kosullar bulundugunu ifade
etmislerdir. Ogrenciler ayrica sinav esnasinda akillarina takilan diger diisiinceler nedeniyle de

sinav esnasinda kaygi yasadiklarini séylemislerdir.
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Tablo 5
Sinavlar esnasinda yasanan kaygilar temasina iliskin kodlar

Sinavlar Esnasinda Yasanan Kaygilar f %

Sorularin Zorlugu 9 22,50
Fizyolojik Faktorler 8 20,00

Sinav Ortami 8 20,00

Psikolojik Faktorler 7 17,50

Sinav Suresi 5 12,50

Diger Faktorler 3 7,50
Toplam 40 100,00

Uzaktan egitim Ogrencilerinin sinavlar esnasinda yasadiklar kaygilara iliskin 6rnek

climleler asagidaki gibidir:

“Sinavlar ¢ok fazla zordu bizim seviyemize gére bazi derslerde hocalarin fazla zor

sorduklarini diisiiniiyorum” (09, 23, E, Kod: “Sorularin Zorlugu”)

“llk oturumdaki sinav gérevlisi siirekli yanimda gezindigi ve bazen basimda bekledidi icin

tedirgin oldum ve cevap verirken endise duydum” (012, 23, E, Kod: “Sinav Ortami”)

“Uzun bir yoldan geldik. Aklim siirekli ¢ocuklarimdaydi, psikolojik olarak bunu
séyleyebilirim. Fizyolojik olarak da bedenen ¢ok fazla yorgun ve uykuluydum® (045, 35, K, Kod1:
“Fizyolojik Faktérler”, Kod2: “Psikolojik Faktérler”, Kod3: “Diger Faktérler”)

“Konakladigim yurda geri nasil dénecegimi bilmemek paramin yetip yetmeyecegini

hesaplamak diisiindiiklerim bunlardi” (018, 18, E, Kod: “Diger Faktérler”)

“Benimle gelen ailemdeki bireyin ben sinavdayken ne yapacadi ve siiremi yetistirebilecek

miyim endisesiydi“ (035, 20, K, Kod1: “Sinav Siiresi”, Kod2: “Diger Faktérler”)
3.5. Ogrencilerin Yiiz Yiize Sinavlar Hakkindaki Olumlu Gériislerine Yonelik Bulgular

Calismanin “Ogrencilerin yiiz yiize sinavlar ile ilgili olumlu gérisleri nelerdir?” arastirma
sorusuna iliskin elde edilen veriler Tablo 6’da sunulmustur. Ogrencilere calisma genelinde
yasadiklari engel, kaygi, olumsuzluk gibi durumlarin yani sira olumlu bakis acisi icerisinde
gorduklerini ifade etmeleri de istenmistir. Bu durumda 6grencilerin dnemle vurguladiklari konu
%35,42 ile etkilesim ve sosyallesme olmustur. Bu noktada sinif arkadaslari ve 6gretim elemanlari
ile tanismis olmaktan dolayi duyduklari mutlulugu dile getirmislerdir. Bu konu disinda sinav
organizasyonundan %29,17 ile memnun kaldiklarini ifade etmislerdir. Ayrica ylz ylze sinavlarin
givenilir olmasi nedeniyle sinava galisan ve ¢alismayan 6grenciler arasindaki ayrimin daha net

ortaya ¢ikacagini belirtmislerdir.
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Tablo 6
Sinavlar hakkindaki olumlu gériisler temasina iliskin kodlar
Sinavlar Hakkindaki Olumlu Gériigler f %
Etkilesim ve Sosyallesme 17 35,42
Organizasyon 14 29,17
Akademik Duirtstluk 8 16,67
Farkli Ortam Gérme 4 8,33
Gergek Sinav Hissi 3 6,25
Motivasyon 2 4,17
Toplam 48 100,00

Uzaktan egitim 6grencilerinin yiz ylze sinavlardaki olumlu distincelerine iliskin 6rnek

climleler asagidaki gibidir:

“Her seyden énce bence en énemlisi okudugumuz okulu gérdiik. Nasil bir yerde
okudugumuzu bile bilmiyordum. Birbirinden degerli hocalarimizla ve arkadaslarimizia tanisma

imkénimiz dogdu” (041, 21, K, Kod1: “Etkilesim ve Sosyallesme”, Kod2: “Farkli Ortam Gérme”)

“Gergek sinav hissiyati yasadim. Gergekten okudugumu hissettirdi bu sinav bana :) Sanal

ortamda sinavlar oyun gibi geliyor ” (01, 27, K, Kod: “Ger¢cek Sinav Hissi”)

“Ciddi manada calisma istegine sebep oldugunu séyleyebilirim, herkes kendi bileginin
hakkini aliyor ve en giizel yani da arkadaslarimla bir arada sinava girebilmek benim igin” (039,

21, K, Kod1: “Akademik Diirtistliik”, Kod2: “Etkilesim ve Sosyallesme”)

“Bilgilendirme olsun sinava girdigimiz yer olsun gérevliler ki 6zellikle de onlarin bize
destegi ¢ok oldu. Sinav salonunda siraya oturdugumuz an bir heyecan geldi ama sag olsun
hocalarimiz bizleri fazlasi ile motive etti” (029, 32, K, Kodl: “Organizasyon”, Kod2:

“Motivasyon”)
3.6. Ogrencilerin Yiiz Yiize Sinavlar Hakkindaki Olumsuz Gériislerine Yonelik Bulgular

Calismanin “Ogrencilerin yiiz yiize sinavlar ile ilgili olumsuz gériisleri nelerdir?” arastirma
sorusuna iliskin elde edilen veriler Tablo 7'de sunulmustur. Uzaktan egitim 6grencilerinin
sinavlarin yiiz yize yapilmasi nedeniyle en ¢ok vurguladiklari olumsuz gorisleri %35,19 ile
seyahat ve konaklama ve %27,78 ile mali konular olmustur. Ogrencilerin sinavlarin merkezi sinav
usullince oturumlar seklinde yapilmis olmasindan kaynaklanan olumsuz deneyimlerine ait
gorisler %16,67 olarak tespit edilmistir. Ogrencilerin %16,67’si not sistemi, gecme kalma gibi
konularda olumsuz dislincelere sahiptirler. Ayrica finaller ve bitlinlemeler arasindaki zaman
araligi ile ilgili olarak da tekrar seyahat ve konaklama yapmak durumunda kaldiklari i¢in %3,70

oraninda sinav takviminden kaynaklanan sebeplerle olumsuz goris bildirmislerdir.
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Tablo 7
Sinavlar hakkindaki olumsuz gériisler temasina iliskin kodlar
Sinavlar Hakkindaki Olumsuz Goriigler f %
Seyahat ve Konaklama 19 35,19
Mali Konular 15 27,78
Merkezi Sinav 9 16,67
Olgme ve Degerlendirme Sistemi 9 16,67
Sinav Takvimi 2 3,70
Toplam 54 100,00

Uzaktan egitim 6grencilerinin yiz ylze sinavlardaki olumsuz diisiincelerine iliskin 6rnek

climleler asagidaki gibidir:

“Yiiz yiize olmasi bizi ¢ok yipratiyor, maddi yénden ¢ok zorlaniyoruz kalacak yer yeme
icme ¢ok sikinti sinavlar da zor” (022, 19, K, Kod1: “Seyahat ve Konaklama”, Kod2: “Mali

Konular”)

“Ge¢me-kalma sistemini anlamis degilim, hem 84 alip buna ragmen dersi BA ile gecmis

olmak iizdii beni” (043, 22, K, Kod: “Ol¢cme ve Dederlendirme Sistemi”)

“Vize ddevlerimiz hige sayildi ve vizelerden yiiksek aldigim halde sirf finalden 45 alti
aldigim icin kaldim ortalama degil de 45 notu etkili oldugu icin vizeyi bosu bosuna yapmis
hissettim... ve sinavlarin hepsinin ara vermeden yapilmasinin da derslere olan odagimizi ve
bildigimiz bilgileri bile azalttigini diisiiniiyorum” (033, 21, K, Kod1: “Merkezi Sinav”, Kod2:

“Olecme ve Degerlendirme Sistemi”)
3.7. Ogrencilerin Uzaktan Egitim Sinavlari ile ilgili Onerilerine Yonelik Bulgular

Calismanin “Ogrencilerin uzaktan egitim sinavlari ile ilgili dnerileri nelerdir?” arastirma
sorusuna iliskin elde edilen veriler Tablo 8’de sunulmustur. Oneriler incelendiginde dgrencilerin
%94,45’i (%66,67’sI ¢evrim ici sinav yapilmasi ve %27,78'i yasadigl ilde yapilmasi) sinavlarini
yasadiklari ili terk etmeden olmak istedikleri yoniinde oneri bildirmislerdir. Ayrica %5,56si ise

akademik anlamda desteklerin arttirilmasini istediklerini dile getirmislerdir.

Tablo 8
Sinavlar ile ilgili 6neriler temasina iliskin kodlar
Sinavlar ile ilgili Oneriler f %
Cevrim igi Sinav Yapilmasi 12 66,67
Yasadigi ilde Yapilmasi 5 27,78
Akademik Destek 1 5,56
Toplam 18 100,00

Uzaktan egitim 6grencilerinin ylz ylze sinavlar ile ilgili 6nerilerine iliskin 6rnek climleler

asagidaki gibidir:
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“Finale gelmek giizeldi fakat sinavlar éniimiizdeki dénemlerde de yiiz yiize olursa 15
saatlik yol sinavlarimi olumsuz etkileyecek ve beni geri itmeye sebep olacaktir. Finallerin ¢cevrimigi
olmasinin vaktimizi daha iyi kullanip basarimizin yiikselmesine olumlu bir etkisi olacaktir diye

diisiiniiyorum” (043, 22, K, Kod: “Cevrim i¢i Sinav Yapilmasi”)

“Ogretmenlerimiz sinav éncesi olan kaygi ve heyecanimizi dindirmek icin ders esnasinda
daha ¢ok destek ¢cikmalilar ve en énemlisi ders esnasinda soru ¢6ziim tarzi uygulamalarini

artirmallar” (028, 21, E, Kod: “Akademik Destek”)
4. Tartigma ve Sonug

Bu calismanin amaci uzaktan egitim Ogrencilerinin yiz ylize sinav sirecine iliskin
yasadiklari deneyimlerini incelemektedir. Ogrencilerin sinav deneyimlerini sinava hazirlanirken
kullandiklari kaynaklar, sinav 6ncesinde yasadiklari engeller, sinav 6ncesinde ve esnasinda
yasadiklar kaygilar cercevesinde degerlendirmeleri istenmistir. Uzaktan egitim 6grencilerinden
ayrica ylz yuze sinavlarla ilgili olumlu ve olumsuz degerlendirmeler yapmalari istenmis, son

olarak da bu dlgme ve degerlendirme siirecine yonelik olarak dnerilerde bulunmalari istenmistir.

Calismanin sonuglari incelendiginde 6grencilerin biliylik ¢cogunlugunun sinava hazirhk
asamasinda kurumun Ogrenme Yénetim Sistemi lzerinden 6gretim elemanlarinin paylastigi
doklimanlari, elektronik ders igeriklerini ve siire¢ icerisinde canli olarak islenen derslerin
kayitlarini kullandigi gérilmekte ve o6grenciler bu ders materyallerinin yeterli oldugunu
diisinmektedir. Kurumun ders kaynaklari disinda Youtube, Bilgi Teknolojileri ve iletisim Kurumu
(BTK)’nun sundugu dijital egitim platformu olan BTK akademi gibi ¢esitli internet kaynaklarini
sinava hazirlanma amaciyla kullanan 6grenciler de bulunmaktadir. Bu 6grencilerin ise daha ¢ok
Bilgisayar Teknolojileri bélliimiinde 6grenim goren 6grenciler oldugunu séylemek mimkindir.
Mifredatlarinin cogunlugunun yazihm ve programlama ile ilgili oldugu ve bu konularda Kitlesel
Cevrimici Acik Dersler veya Youtube gibi ortamlarin daha fazla ve cesitli icerik sunmasinin
ogrencilerin bu platformlari kullanmalarinda bir etken olabilmektedir. Teorik derslerin agirhkli

oldugu boélimlerde ise 6grencilerin ek kaynaklara ihtiya¢c duymadigi sdylenebilir.

Ogrencilerin sinav oncesinde karsilastiklari engeller incelendiginde ev ve is
sorumluluklari gibi nedenlerle sinavlara hazirlik asamasinda zorluklar yasadiklari goriilmustir.
Bu durum, uzaktan egitim 6grencileri icin beklenen bir sonug oldugu sdylenebilir. is, aile ve diger
sorumluluklari nedeni ile yetiskinlerin, egitim ihtiyaclarini yiiz yiize egitim veren kurumlarda
karsilayamadiklari igin uzaktan egitime yoneldikleri bilinmektedir (Galusha, 1998; Schlosser &

Anderson, 1994). Dolayisiyla yetiskin 6grencilerin sadece derslere galismanin 6tesinde farkh
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sorumluluklara sahip olmalari ve bu sorumluluklarini yasamlarinda ilk siraya yerlestirmeleri
nedeniyle derslerine yeterince zaman ayiramadiklari séylenebilir. Uzaktan egitim 6grencilerinin
sahip olmasi gereken 6z-diizenleme becerilerinin 6nemi de bu noktada ortaya ¢ikmaktadir.
Ogrencilerin, diger sorumluluklarinin yani sira égrenme sorumlulugunun da kendisinde
bulunmasi gerektiginin farkinda olmasi ve icinde bulunduklari kosullari géz o6niinde
bulundurarak 6grenme siireclerine basindan sonuna kadar yon verebilecek becerilere sahip
olmalari gerekmektedir. Uzaktan egitimde 0z-diizenleme (zerine yapilan galismalar, 0z-
diizenleme becerilerinin basariya olumlu etkisi oldugunu vurgulamaktadir (Bell & Akroyd, 2006;

Wang vd., 2013).

Ogrencilerin sinav dncesinde yasadiklari kaygilarin biyiik 6l¢tide basarisiz olma korkusu
nedeniyle ortaya ciktigi gorilmustir. Bu bulgu neticesinde, uzaktan egitim 6grencilerinin
geleneksel egitimde 6grenim goren 6grencilerden farkli olmadiklari; yasi, medeni hali ne olursa
olsun tim 6grencilerin akademik basarilari konusunda kaygi duyduklari séylenebilir (Finkelstein,
vd., 2007). Buna ek olarak az sayida 6grenci ise sinavlara hazirlik stirecinde konulari anlamadigi,
hangi konulara agirlikli olarak ¢alismasi gerektigi ve sinavda sorulacak soru tarzlari konusunda
kaygi yasamiglardir. Ayrica 6grenciler, daha 6nce hi¢ bilmedikleri bir sehirde sinav olma
distincesi igerisinde sinava hazirlandiklari gérilmektedir. Bu dislinceden yola ¢ikarak sinava
yetisememe gibi endiselerinin ortaya ¢iktigl ve sinav dncesinde bu noktada kaygi yasadiklari
gorlilmustir. Geleneksel egitim yontemleri ile yiiz ylize 6grenim goren 6grenciler ¢ogunlukla
egitim gorduikleri ilde ikamet etmektedirler. Yiksekogretimde dénem i¢i ve dénem sonu
sinavlari igin ikamet ettikleri sehri degistirmek durumunda kalan yalnizca uzaktan egitim

ogrencileridir.

Ogrencilerin sinav esnasinda yasadiklari kaygilar cesitlilik gdstermektedir. Ogrencilerin
en 6nemli sinav kaygisi, sinav sorularinin zor olmasidir. Coktan se¢meli olarak hazirlanan
sinavlar, ¢cogunlukla 6grencilerin bilgi ve kavrama gibi alt bilissel becerilerini 6lgmesine ragmen
ogrencilerin sinavlari zor olarak algiladigi gorilmektedir. Fozdar vd. (2006), yaptiklan
¢alismalarinda 6grencilerin okulu birakmalarinda 6nemli etkenlerden birinin sinavlari zor olarak
algilamalari oldugu sonucuna ulasmistir. Bu tiir 6grencilere ihtiya¢ duyduklari akademik destegi
sunmak onlarin okula devam etme kararlarini olumlu yonde etkileyebilir. Calismada, fizyolojik
ve psikolojik faktorler de 6grencilerin sinav esnasinda kaygi yasamalarina neden olmustur. Farkli
illerde ikamet eden 6grencilerin sinava gelmek icin seyahat yapmis olmalari sinavlara yorgun ve
uykusuz olarak girmelerine neden olmustur. Sinav esnasinda yasadiklari heyecan ve korku da

kaygl yasamalarinda etkendir. Ogrenciler, sinava girdikleri ortamin soguk olmasi, masa ve
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sandalyenin rahat olmamasi ve salon gorevlilerinin gezinmesi ve sinav salonunun kalabalk
olmasi gibi sinav ortamiyla ilgili kaygilarini da belirtmistir. Ayrica bazi 6grenciler sinavlari
zamaninda bitiremeyecegini, sinav esnasinda kendileri ile birlikte gelen aileleri igin
endiselendiklerini, bilmedikleri bir sehirde konakladiklari yere nasil geri déneceklerini ve
kendilerinden uzakta olan c¢ocuklarin ne yaptiklarini dislindiiklerini ifade etmislerdir. Wine
(1980), o6grencilerin sinav esnasinda kaygilarinin yiiksek olmasi ve dikkatlerini sinava

verememesi gibi nedenlerin basarilarini olumsuz etkiledigini vurgulamaktadir.

Uzaktan egitim sistemi ile 6grenim goren 6grencilere yliz ylize sinavlara iliskin yasadiklari
olumlu deneyim ya da durumlari paylasmalari istendiginde 6grencilerin biyiik cogunlugunun
etkilesim ve sosyallesme konusunda pozitif dislincelere sahip oldugu gorilmustir. Uzaktan
egitim bilgi ve iletisim teknolojilerine dayali olarak yurittldigu ve 6grencilerin farkh mekanlarda
bulundugu bir egitim sistemi oldugu icin 6grencilerin ve 6gretim elemanlarinin etkilesimleri daha
¢cok mesaj, e-mail, telefon ve sosyal medya ortamlarinda gerceklesmekte ve fiziksel olarak
ogrencilerin bir araya gelmesi zor olmaktadir. Geleneksel yiz yize egitimle kiyaslandiginda
uzaktan egitim dogasi geregi her ne kadar 6grencilere yiksek dizeyde esneklik/erisilebilirlik
sunan bir sistem olsa da, 6gretim elemanlari ve 6grenciler arasindaki fiziksel uzaklk, etkilesim
eksikligine neden olmaktadir. Yiz ylze yapilan donem sonu sinavlari, 6grencilerin hem
arkadaslarini yakindan tanimasina, onlarla vakit gecirmesine hem de 6gretim elemanlari ile
tanismasina vesile olmustur. Ogrenciler, sinav organizasyonu sayesinde zorluk yasamadiklarini,
sinav 6ncesinde ve sinav giinu gerekli bilgilendirmelerin eksiksiz bir sekilde yapildigini ve sinav
gorevlilerin kendilerine ilgili davrandiklarini belirterek bu yaklasimlarin sinav kaygilarini dnemli
Olctde azalttigini ve dolayisiyla memnun kaldiklarini bildirmislerdir. Yiiz ylize yapilan sinavlarin
daha adil bir sinav olmasi, kopya cekilme ihtimalinin az olmasi ve sinava hazrlanan ve
hazirlanmayan kisilerin ayirt edilmesi gibi konularda daha etkili oldugunu dislinen 6grenciler
bulunmaktadir. Ogrencilerin geg¢misteki cevrim ici sinav deneyimlerinden yola ¢ikarak bu
diisiinceye sahip olduklari soylenebilir. McGee’'ye (2013) gore ¢evrim ici yapilan sinavlarda,
akademik batlnlGgun saglanmasi 6nemli bir zorluktur. Cevrim ici sinavlarda kopya ¢ekilmesi ise
ilk akla gelen dezavantajlar arasinda gelmektedir (Han vd., 2021; Wiberg vd., 2021). Ayrica
ogrenciler, ylz ylze sinavlarda ¢evrim igi yapilan sinavlara kiyasla sinava girme hissini daha

yogun yasayabildiklerini, bu durumun da ¢alisma motivasyonlarini artirdigini séylemislerdir.

Ogrencilerin, yiiz yiize sinavlarla ilgili deneyimledikleri olumsuzluklarin 6zellikle seyahat,
konaklama ve maddi durumlar {zerine yogunlastigi goriilmektedir. Ogrencilerin biyiik

¢ogunlugu Universitenin bulundugu il disinda, Tlrkiye'nin gesitli bolgelerinde ikamet ettikleriigin
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sinavlara katilabilmek amaciyla seyahat etmek durumunda kalmislardir. Sinavlar iki giine
yayllmis olan oturumlar seklinde yapildigi icin 6grenciler sinavin yapildigi ilde konaklamak
durumunda kalmislardir. Sinavlar 6ncesinde bilet ayarlama, kalacak yer bulma gibi isler
ogrencilerin hem stres yasamalarina neden olmus ve hem de bu durum onlar agisindan
karsilanmasi gereken ekstra harcamalar olarak algilanmistir. Uzaktan egitim 6grencileri 6grenme
surecinde istedikleri yerden egitimlerine devam edebilmektedir. Bu nedenle geleneksel egitim
ogrencilerine kiyasla kendi bulunduklari illerden egitim alabildikleri igin kira, ailelerin ziyaret
edilmesi icin yol masraflari, Universiteye gidis-gelis icin yapilan harcamalarin olmamasi sebebiyle
egitim harcamalari ¢ok daha az olmaktadir. Yapilan galismalar uzaktan egitimin mali agidan daha
avantajli bir egitim sunmasi nedeniyle tercih edildigini ve 6grencilerin bu agcidan memnuniyet
duydugunu goéstermektedir (Civril vd., 2018; Lenar vd., 2014). Ogrencilerin dénem sonu
sinavlarinin yiiz ylze olmasi sikayetlerinin en dnemli nedeni olarak pandemi déneminde yapilan
cevrim ici sinavlar gosterilebilir. Sinavlar pandemi doneminde egitim-6gretim faaliyetlerine
fiziksel temasin en aza indirilmesi amaciyla ¢evrim ici yapiimis ve 6zellikle uzaktan egitim
ogrencileri bu bicimde yapilan sinavlarin sagladigi konfora alismislardir. Dolayisiyla sinavlar igin
de ayni egitim-0gretim faaliyetleri gibi bulunduklari yerden sinav olmak istemeleri beklenen bir
sonu¢ olmus ve bu durumu da Oneri olarak siklikla dile getirmislerdir. Bazi 6grenciler ise ikamet
ettikleri ilde sinava girme konusunda da 6neri getirmislerdir. Pandemi 6ncesinde yapilan yiz
ylze sinavlarda o6grencilerin sinavlar hakkinda cevrim i¢i olmasi yoniinde bir talepte
bulunmadiklari sdylenebilir. Bunun nedeni olarak yiiz ylize sinav yapma segenegi alisilagelmis
tek secenek olarak kurumlarin karsisina ¢citkmasi oldugu séylenebilir. Calismada dile getirilen bir
diger olumsuz goris ise sinavlarin oturumlar seklinde olmasi ve tek bir oturumda birden fazla
dersin sinavinin yer almasidir. Benzer sekilde Karadag (2014), yaptigi ¢calismada 6grencilerin tek
bir oturumda fazla derse girmelerinin onlari olumsuz etkiledigi sonucuna ulasmistir. Merkezi
sinavlarin tercih edilmesindeki en 6nemli nedenlerden biri olarak 6grencileri kisa zaman
icerisinde bitlin sinavlarina girme imkani vermesi gosterilebilir. Merkezi sinavlar sayesinde il
disindan gelen 6grencilerin daha fazla konaklama yapmalarina gerek kalmayacaktir. Geleneksel
egitimde bu tlr sinavlarin 10-15 giline yayilarak yapildigi bilinmektedir. Merkezi bir sinav
yapllmasinin bir diger nedeni ise c¢oktan se¢meli olarak yapilan sinavlarin degerlendirme
slrecinin daha hizli, hatasiz ve kolay bir sekilde yapilabilmesidir. Cok sayida 6grencinin ayni anda
tek bir sinav merkezinde bulunmasi neticesinde, sinavlarinin sorunsuz bir sekilde tamamlanmasi
icin en pratik ¢c6zim merkezi sinavlar olarak diistinilebilir. Uzaktan egitim 6grencilerinin donem

icerisinde hazirladiklari 6devlerin ve projelerin genel basariya etkisinin az olmasi noktasinda
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olumsuz gorisler de bulunmaktadir. Arastirmanin yapildigi kurumda, 6devler ve projeler sadece
ara sinav notuna etki etmektedir ve ara sinavlarin ise genel basariya etkisi sadece %20’dir.
Dolayisiyla 6grencilerin silireg igcerisindeki yaptiklari etkinliklerin not agisindan daha yiiksek
oranla degerlendirilmesini talep ettikleri gorilmistir. Benzer sekilde acik ve uzaktan 6grenme
sunan diger kurumlarda da dénem sonu sinav oraninin daha fazla oldugu (Chaudhary & Dey,
2013) ve oOgrencilerin siireg¢ igerisindeki etkinliklerin degerlendiriimesine daha fazla 6nem

verilmesi konusunda goris bildiren ¢alismalarda bulunmaktadir (Tonbuloglu & Gurol, 2016).
5. Oneriler

Sonuglar incelendiginde 6grencilerden gelen gorisler izerine akademik-idari personele
ve kurum yoneticilerine disen gorevler bulunmaktadir. Bu gorevler yerine getirildiginde
dgrencilerin sinavlara yénelik kaygilarinin azalacagi disiiniilebilir. Ogrenciler ara sinav notlarina
etki eden odevlerinin donem sonu sinavlarina disik dizeyde katki sunmasindan dolayi
odevlerini bosa yaptiklarini disinmektedirler. Buradan hareketle 6gretim elemanlarina donem
icinde verdikleri 6devlerden bazilarini dénem sonu sinav notuna da etki ettirmeleri
onerilmektedir. Ayrica 6gretim elemanlari ylz yize sinavlarin yaninda alternatif dlgme ve
degerlendirme yontemlerini de kullanmali ve bu sayede o6grenmelerin pekistirilmesi

saglanmalidir.

Uzaktan egitim 6grencileri sinavlarda karsilarina g¢ikacak soru tirlerini bilmediklerini
belirterek sinav 6ncesinde bu konu ile ilgili olarak kaygi duyduklarini dile getirmislerdir. Bu
sebeple 6gretim elemanlarinin sinavlardan ©nce 6grencilerine hazirhk sinavi yapmalari

ogrenciler agisindan fayda saglayacak bir uygulama olacaktir.

Bu ¢alismada kaygi kavrami, 6grencilerin sinav 6ncesinde ve sinav esnasinda yasadiklari
olumsuz fiziksel ve psikolojik (stres ve endise gibi) durumlarini ifade etmek amaciyla kullaniimis
ve Ogrencilerden sadece 2 tane acik uclu soruya yanit vererek kaygi durumlarini belirtiimeleri
istenmistir. Sahin (2019) kaygiyi, “kisinin yasadigl o anda ve gelecekte nasil gerceklesecegi belli
olmayan; belki de gerceklesmesi hic muhtemel olmayan 6znel bir durumla ilgili endise ve
tedirginlik duyma hali olarak” tanimlamaktadir. Sinav kaygisi ise kayginin bir tirid olarak
degerlendirildiginde 6grenciler lzerinde daha kapsamli ve derinlemesine incelenmesi gereken
bir konu oldugu distinilebilir. Bu gercevede uzaktan egitim 6grencilerinin sinav kaygi dlizeylerini

ve kayglya etki eden faktorleri belirlemeye yonelik nitel veya nicel ¢alismalar yapilabilir.

Pandemi gerekgesiyle gbzetimsiz olarak yapilan ¢evrim ici sinavlar egitimciler ve

kurumlar agisindan kopya c¢ekilmesine misait bir ortam algisi olusturmustur. Ancak gézetimli
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olarak cevrim ici sinavlarin yapilabildigi ve bu sekilde yapilan sinavlarin yiiz yiize yapilan sinavlar
kadar glivenli oldugu goérilmektedir. Bu durumu destekleyen ¢ok sayida ¢alisma bulunmaktadir
(Andreou vd., 2021; Hope vd., 2021; Weiner & Hurtz, 2017). G6ézetimli cevrim ici sinavlar gercek
insanlarin gozetiminde olabilecegi gibi bu amag¢ dogrultusunda gelistirilmis cesitli yazilimlar
aracihgiyla da yapilabilmektedir. Ozellikle yapay zeka temelli bu sinav yazilimlari, égrencilerin
kamera ve mikrofonu sinav boyunca zorunlu olacak sekilde acik tutarak, kopya c¢ekme
konusunda caydirici olacak birgok 6zelligi icerisinde barindirmaktadir. Dolayisiyla gevrim igi sinav

uygulamalari caydirici glivenlik dnlemlerinin alinmasi sartiyla uzaktan egitimde kullanilabilir.
CIKAR CATISMASI BEYANI
Yazarlar bu ¢alismasinda herhangi bir sekilde ¢ikar ¢catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu ¢alismasinda arastirma ve yayin etigine uyuldugunu beyan eder.

Arastirma icin Isparta Uygulamali Bilimler Universitesi Bilimsel Arastirma ve Yayin Etigi

Kurulu’ndan (01.02.2023 tarih ve 133/04 numarah) etik kurul izni ahnmistir.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢calismanin tiim sireclerine esit derecede katki sagladigini beyan eder.
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