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Ozet

Cevrimici 6gretmen mesleki gelisimi, dijital 6grenme teknolojilerinin yayginlasmasi ve COVID-19
salginindan da etkilenen gelisen egitim ortaminin kritik bir bileseni haline gelmistir. Bu arastirma, COVID-19
salgini sirasinda ve sonrasinda cevrimici mesleki gelisim web seminerlerine katilan ingilizce égretmen
adaylarinin deneyimlerini kesfetmeyi amaglamaktadir. Calismaya, cesitli kiiresel ve yerel kurumlar tarafindan
sunulan mesleki gelisim web seminerlerine katilan 15 ingilizce dgretmeni adayi katiimistir. Veriler, bireysel ve
odak grup yari yapilandiriimis goriismeler yoluyla toplanmis ve tematik analiz kullanilarak analiz edilmistir.
Calisma, web seminerlerinin ingilizce 6gretmeni adaylarinin mesleki gelisimleri Gizerinde olumlu bir etkisi
oldugunu ve orglin egitimlerine ek destek sagladigini ortaya koymustur. Bununla birlikte, web seminerlerine
katilmak 6gretmen adaylari igin gesitli zorluklari ve sorunlari da ortaya g¢ikarmistir. Bu galismanin bulgulari,
ingilizce 6gretmeni adaylarinin mesleki gelisim ihtiyaglarini karsilamak igin potansiyel bir platform olarak web
seminerlerinin kullanimina iligkin icgdrii saglamakta ve 0Ogretmen egitimi programlari icin Oneriler
sunmaktadir.

Anahtar Kelimeler: Cevrimici mesleki gelisim, ingilizce 8gretmen adaylari, Web seminerleri

Abstract

Online teacher professional development has become a critical component of the evolving
educational landscape, which has been further impacted by the proliferation of digital learning technologies
and the COVID-19 pandemic. The present research reports on a study that aimed to explore the experiences
of pre-service EFL teachers who attended online professional development webinars during and after the
COVID-19 pandemic. The study involved 15 EFL teacher candidates who participated in professional
development webinars offered by a variety of global and local institutions. Data were collected through
individual and focus group semi-structured interviews and analyzed using thematic analysis. The study found
that webinars had a positive impact on the professional growth of English language teacher candidates,
providing additional support to their formal education. However, attending webinars also presented several
challenges and issues for teacher candidates. The findings of this study provide insights into the use of
webinars as a potential platform to address the professional development needs of EFL teacher candidates,
with implications and recommendations for teacher education programs.
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1. Introduction

Online professional development (OPD) activities, referred to as any type of internet-mediated
professional growth or learning process, have become increasingly common among teachers due to
their convenience and flexibility (Elliott, 2017). These activities can take many forms, such as online
courses, digital conferences, webinars, and online discussions. Given the proliferation of digital
technology for remote learning has dramatically altered the delivery of education, online teacher
professional development and learning is a critical component of this evolving educational landscape
(Bragg et al., 2021). It is expected that the COVID-19 pandemic will have a substantial effect on the
further adoption of online professional development for teachers.

The use of digitally-enabled distance learning has grown exponentially for people with access
to connected digital devices in 2020, and this is likely to have permanently changed the way education
is delivered (Bragg et al., 2021). A recent systematic review of research indicates that OPD activities
can effectively improve instructional practice, content knowledge, and participant satisfaction, as well
as they boost confidence in the classroom (Bragg et al., 2021). For instance, online courses and
webinars provide access to new teaching strategies and techniques and the chance to engage in
interactive discussions with teachers globally (Shin et al.,, 2022). Moreover, online activities and
courses offer teachers the chance to network and collaborate with peers and learn from experts in the
field, leading to a more supportive professional community and a greater sense of connectedness
among language teachers (Bragg et al., 2021; Yildirim et al., 2022).

The COVID-19 pandemic created a pressing need for OPD activities, and as a result, many
teachers and teacher educators took a quick approach to professional development, putting
everything on digital platforms (e.g., Zoom) and offering just-in-time OPD webinars to prepare teachers
for remote teaching (Alvarez & Corcuera, 2021; Shin et al., 2022; Toquero & Talidong, 2020). The initial
phase of the pandemic witnessed teachers taking this approach due to the necessity and relying on
webinars for their continued professional growth and sharing of information and concepts during the
pandemic (Silvhiany, 2022).

However, despite their advantages, research has shown that online professional development
activities have some limitations. These limitations include unreliable internet access, lack of support
leading to teacher demotivation, navigating the steep learning curve for effective learning and teaching
online, and incorporating online learning into both online and in-person teaching practices. (Bragg et
al., 2021; Chin et al., 2022). To overcome such challenges, successful OPD programs need to feature
certain elements. These elements encompass accommodating different learning styles, promoting
participant engagement, designing a supportive program, focusing on the development of content
knowledge, acknowledging the context, being flexible, and offering support to learners, providing
technical support to instructors, and introducing policies and guidelines for effective programs (Al-
Naabi et al., 2021; Bragg et al., 2021; Philipsen et al.,, 2019). Nonetheless, online professional
development activities are regarded as a valuable resource for language teachers, offering convenient
and flexible opportunities for improvement and professional growth (Alvarez & Corcuera, 2021; Elliott,
2017; Khanna & Thakarar, 2021).

The majority of previous research has mostly focused on asynchronous professional
development activities for in-service teachers. However, there is a lack of research on the professional
development experiences of pre-service language teachers in digital contexts. Therefore, this study
aims to understand the impact of technology on English language teacher candidates’ engagement in
online professional development activities and to explore the perceived benefits and limitations of
such activities for them during the pandemic.
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2. Literature Review

The literature on online professional development (OPD) for teachers has delved into a range
of topics, including perspectives and needs of teachers towards OPD, benefits and challenges of OPD
through multiple platforms, and OPD activities during COVID-19 pandemic. In this section, we aim to
provide a concise yet comprehensive overview of the aforementioned research.

To begin with, a primary focus of recent research has been the perspectives and needs of
teachers with regard to online professional development activities. Both Chin et al. (2022) and Yildirim
et al. (2022) conducted studies examining the perspectives and professional development needs of
teachers in the Philippines and Turkey, respectively. Chin et al. (2022) found that teachers primarily
focused on professional development related to online teaching, information technology, and
research, but faced challenges such as financial constraints, lack of motivation, and logistical support.
Yildirnm et al. (2022), on the other hand, discovered that teachers held positive perceptions of online
teacher professional development programs that were flexible, interactive, and provided quality
content for group work and convenient access.

Benefits and challenges of OPD activities through multiple platforms has been explored in the
previous literature as well. The study by Liu and Kleinsasser (2014) explored the benefits and
disadvantages of web-based asynchronous discussion boards EFL teachers and teacher candidates’
professional development. They revealed that this form of professional development facilitated
knowledge construction and professional growth, leading to positive impacts on teachers' instructional
ideas and practices through collaboration, reflection, and emotional support. Another study by Kim
and Lee (2022) introduced the SMART Teacher Lab (STL), an online platform that provides EFL teachers
with various educational resources and was designed to be an open-access, mobile-based platform for
sustainable professional development.

Social media and Massive Open Online Courses (MOOCs) have also been utilized as tools for
professional development. Luo et al. (2020) conducted a review focused on the use of social media in
in higher education professional development and found that while social media-supported learning
networks and communities of practice have potential, they also present challenges in terms of
maintaining faculty participation and navigating the platform, especially for new users. Rossel-Aguilar
(2018) studied language teachers' use of Twitter for professional development and reported that most
users tried the suggestions and ideas they found on the network, leading to positive changes in their
teaching practices. More recently, Ustuk (2022) employed a netnographic research design to examine
the use of MOOCs as digital professional development for language teachers. The study showed that
MOOCs can be effective if they foster self-regulation, learning assessment, and reflective practice.
However, MOOCs can present learning challenges when the content does not align with individual
needs and teaching contexts.

Finally, webinars have been recognized as a viable medium for addressing the professional
development needs of EFL teachers, along with other online resources and platforms. Several studies
have demosntrated their usefulness in enhancing teachers' knowledge of new teaching methodologies
and techniques, as well as keeping them up-to-date with current trends and resources in the field (e.g.,
Rao, 2019; Silvhiany, 2022).

Another strand of research has investigated OPD activities of pre-and in-service teachers
during the COVID-19 pandemic, which necessitated a shift to remote education. For instance, Ersin et
al. (2020) explored e-practicum experiences of pre-service English as a Foreign Language (EFL) teachers
in Turkey, where they gained positive experiences and overcame initial anxieties with support from
peers and the e-mentor. Al-Jarf (2021) examined the professional development of ESL teachers
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through Facebook and found it beneficial for networking and gaining information. Similarly, Atmojo
(2021) reported that EFL instructors in Indonesia gained significant knowledge from participating in
online professional development (OPD) activities despite facing challenges such as inadequate internet
connection and limited time. Examining both pre- and in-service teachers in Mexico, Juarez-Diaz and
Perales (2021) highlighted the prevalence of stress during the Emergency Remote Teaching (ERT)
period. The study emphasized the need for stress management and digital competence training for
both teachers and students. Along the same lines, the qualitative case study by Tafazoli (2021) found
that online education for pre- and in-service English language teachers should include adequate
training and empower teachers to engage in their professional development with an agency.

Amidst the pandemic, a significant body of scholarly research has centered on webinars and
their utilization in facilitating professional development. Toquero and Talidong (2020), for example,
contributed to the field during the early stages of the COVID-19 pandemic by emphasizing the potential
of webinars for teacher education programs. Although they did not focus specifically on language
teachers, they regarded webinars as useful tool that provides flexible and accessible opportunities for
professional development and worldwide networking. Studies conducted during the COVID-19
outbreak further reinforced the notion of using webinars for professional development. One such
study investigated the effectiveness of webinars attended by EFL teachers in India (Khanna & Thakarar,
2021) and found that the webinars positively impacted teachers, leading to new subject knowledge,
improved course-design skills, and better-informed lecture planning and presentation. In a global study
involving 601 EFL teachers (Shin et al., 2022), a significant number of participants reported that
webinars positively impacted their professional development during the crisis period and transformed
the way they taught in both face-to-face and online settings. Teachers noted benefits such as engaging
learners, providing student feedback, establishing an online presence, and creating online-specific
activities. A separate quantitative study of 265 English language teachers in Indonesia (Silvhiany, 2022)
found that over half of the teachers relied on webinars for professional development and resource and
idea exchange during the emergency remote learning phase.

Previous studies on the professional development of EFL teachers have shown positive
attitudes towards continuous professional growth among both pre-service and in-service teachers in
various contexts (e.g., Ersin et al., 2020). However, the COVID-19 pandemic has posed challenges for
teachers, including limited access to professional development opportunities in traditional face-to-face
settings. To overcome these challenges, some teachers have turned to online professional
development events, which adhere to social distancing guidelines imposed by local authorities, while
also allowing them to continue their professional growth. Despite the increasing body of research on
online professional development, there is a gap in research specifically examining the participation of
EFL teacher candidates in online professional development webinars during and after the COVID-19
pandemic. The aim of the present study is to examine the experiences of pre-service English as a
Foreign Language (EFL) teachers participating in online professional development webinars during and
after the COVID-19 pandemic.

3. Methodology

The purpose of this qualitative study was to examine the potential of professional
development webinars for EFL teacher candidates and explore their experiences attending online
professional development webinars during the COVID-19 pandemic outbreak. The study also sought
to uncover the effectiveness of professional development webinars for EFL professionals and
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determine their contribution to the professional development of teacher candidates at different stages
of their university studies.

To be eligible for participation in the study, participants were required to have attended a
minimum of two professional development webinars during the COVID-19 pandemic. The qualitative
research process involves purposeful participant selection to ensure that the chosen individuals
provide the most insightful and informative responses to the research questions (Creswell, 2009). With
this in mind, we utilized online community groups for EFL teacher candidates enrolled at a state
university to seek volunteers for the study. Of the 18 pre-service teachers who met the criteria, three
were unable to participate in the interviews due to scheduling conflicts. Ultimately, 15 EFL teacher
candidates, comprising 9 females and 6 males, from the English Language Teaching Department at a
state university in southeastern Turkey, were included in the study (Table 1). The participants, whose
average age was 21.46, featured sophomore, junior, and senior teacher candidates.

Table 1. Participants’ Demographics and Other Information

. Number of Type of
Participant  Gender  Year of Study . )
events attended interview
P1 M Sophomore 2 Individual
P2 F Sophomore 3 Focus Group #1
P3 M Sophomore 6 Focus Group #1
P4 F Sophomore 2 Focus Group #1
P5 F Junior 11 Individual
P6 F Junior 8 Individual
pP7 F Junior 10 Individual
P8 F Junior 5 Focus Group #2
P9 M Junior 5 Focus Group #2
P10 M Junior 4 Focus Group #2
P11 M Senior 3 Individual
P12 F Senior 5 Focus Group #3
P13 F Senior 4 Focus Group #3
P14 F Senior 4 Focus Group #3
P15 M Senior 2 Focus Group #3

All participants in the study participated in professional development webinars offered by a
variety of global and local institutions, which included British Council’s webinars, American English
webinars by the U.S. Department of State, INGED (English Language Association in Tiirkiye) Zoom
series. They also took part in digital events organized as part of the Virtual Professional Learning
Network Project, the overarching goal of which was to support and enhance the professional
development of EFL teachers and teacher candidates during a time when face-to-face events were
significantly restricted. The webinar topics ranged from incorporating popular movies into English
classes to the utilization of virtual reality platforms, and the adoption of literary resources for
pedagogical purposes.

After obtaining approval from the Institutional Ethical Review Board (Ethical Review Board of
Social Sciences and Humanities at Dicle University, dated 27.06.2022, with decision number 313240)
and recruiting participants through a call by researchers, teacher candidates were invited for the
interviews. Due to COVID-19-related restrictions and measures, as well as the participants'
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preferences, the interviews were conducted online via the Zoom platform. Three focus groups, each
comprising 10 participants representing their respective study years (sophomores, juniors, seniors),
were formed based on the teacher candidates' availability at the time of the interview. Focus Group 1
consisted of 3 sophomores (2 female and 1 male), Focus Group 2 had 3 juniors (2 male and 1 female),
and Focus Group 3 consisted of 4 seniors (3 female and 1 male). In addition to the focus group
interviews, individual semi-structured interviews were carried out with 5 students (1 male sophomore,
3 female juniors, and 1 male senior). The first author conducted the interviews and posed questions
related to their experiences participating in online professional development activities. The semi-
structured nature of the interview questions (as seen in the Appendix) allowed for a more flexible
process that was driven by responses, rather than being limited to previously determined questions.
The data collected through both individual and focus group semi-structured interviews
provided participants' reflections on their experiences of attending online activities for professional
development during the pandemic outbreak. The recorded interviews were transcribed verbatim after
each individual and focus group interview. The collected self-reported data were analyzed qualitatively
using the principles of thematic analysis (Glesne, 2011). Both researchers independently analyzed the
data to identify the main themes emerging from the transcribed data through an iterative process that
involved recategorizing the codes and discourse strands. The aim of multi-coding was to improve data
quality, allowing both researchers to address instances of coding disagreement and engage in
discussions, resulting in new insights into the analyzed data. The study aimed to ensure the validity
and reliability of the data by collecting data from multiple sources and participant groups, as well as
employing inter-coder reliability checks. This approach aimed to enhance the credibility of the study
findings by reducing the potential influence of individual biases or interpretations on the results.

4. Findings

The results of the study revealed three key themes that emerged from the data analysis:
contributing to professional growth, supplementing formal education, presenting challenges and other
issues. The findings for each of these themes are presented in the following section.

4.1. Contributing to Professional Growth

The first major theme emerging from the data was the potential contribution of webinars to
English language teacher candidates. All 15 participants reported that the webinars they attended
during the pandemic aided in enhancing their professional development by providing opportunities
for learning from other teachers, staying current with trends in English language teaching (ELT), gaining
access to more resources for professional development, and reflecting on their teaching skills.

The participants frequently reported an increased self-awareness of their field of expertise as
a result of participating in the webinars. Some of the teacher candidates expressed that the webinars
helped them immerse themselves more fully in their chosen field, becoming more familiar with it:

“I think that it is difficult for us to develop ourselves, but participating in the webinars has
helped us understand our future jobs better, so | can say that it has a positive effect on our
awareness”, (P4).

They further noted that the webinars enabled them to become aware and learn about the
latest approaches, methods, and techniques employed by ELT experts. Some participants (e.g., P5)
mentioned taking notes during the webinars to remember and apply the teaching methods they
learned in their future roles as teachers. One teacher candidate summarized his experience:
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It is vitally important for us to continuously gain diverse perspectives throughout our
careers, and the webinars offer many great opportunities to do so. They allow us to learn
from others and become aware of the different approaches to teaching English as a
foreign language in different parts of the world. (P3)

Teacher candidates also reported that participating in the webinars was relatively convenient
and required minimal effort, especially during the pandemic. Several teacher candidates mentioned
during semi-structured interviews that webinars allowed the pre-service EFL teachers to engage with
native English speakers, thus exposing them to diverse cultures and perspectives, as highlighted by one
participant:

...it is easy and takes almost no effort to watch and join the webinars, and the other great
thing about those webinars is that it is created in an environment where you can interact
with so many different cultures. There were so many native English speakers providing
many materials, and it really helps me to get the different points of view on teaching
English as a foreign language. (P15)

In addition, pre-service EFL teachers emphasized the importance of webinars for their
professional development, as they provided access to a broad network of colleagues for sharing
knowledge and experiences. Although teacher-to-teacher interaction was mainly limited to the
comment section of the digital tool, webinars were considered crucial for communicating with
teachers from different parts of the world. For some participants, it was a valuable opportunity to learn
from the experiences of their colleagues to improve their teaching methods, create teaching materials,
and develop other skills:

“..They are vital to us because we need to interact as teachers to improve ourselves, learn
from each other's experiences, and it affects our teaching style, attitudes towards
students, and even our skills in designing activities”, (P8).

Finally, some participants reported that attending webinars and receiving certificates of
attendance had a positive impact on their resumes, which they considered important for their future
careers as English language teachers. One participant stated:

“You get certificates after the webinars. You can print them, add them to your CV to make
it stronger and more effective", (P12).

4.2. Supplementing Formal Education

The second major theme that emerged from the data was related to the impact of webinars
on teacher candidates' formal education. Teacher candidates often reported that participating in
webinars led to improvements in their formal education and academic success. Some of them
indicated that they were more successful in their theory-oriented classes and were able to integrate
their theoretical knowledge more effectively into their field experiences as a result of their
participation in these online events. One teacher candidate, for example, said in the semi-structured
interview that attending a webinar on integrating fan practices and literary materials into the language
classroom helped him realize that in addition to the classic textbooks used in the classroom, many
fictional materials can be used in the classroom:

Through the webinars, | just figured out how fictional things could be used in the classes,
and so, it helped me improve my theoretical knowledge and apply it better in the
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classroom. It was a great opportunity for me to enhance my skills in the field, and they
showed me how to do it. | loved it, it was really good for me. (P9)

Furthermore, some of the EFL teachers emphasized the role of webinars in helping them to
become more active participants in their university classes, suggesting that webinars have the
potential to support teacher candidates in becoming more confident. One participant remarked that
he felt more knowledgeable as an EFL teacher candidate as a result of participating in webinars:

“Well, thanks to what | learned from the webinars, | was able to take part in class
discussions about the topics that my professors were discussing, and it made me a more
knowledgeable student in the language area”, (P11).

In addition to the theoretical classes attended by the pre-service EFL teachers at the university,
it is suggested that participating in webinars also affected their performance in practicum, as they
integrated ideas from the webinars into their classes. One participant (P12) reported that she
integrated digital tools and concepts she learned from the webinars, combined with other teaching
platforms and ideas, to introduce her learners to diverse and engaging teaching methods. Similarly,
one participant (P13) mentioned how she successfully met the needs and requests of young learners
during her internship by implementing digital activities she learned from the webinars she attended.
Another senior student mentioned:

“I used the information | learnt from the webinars to design my lesson plans during my
internship at a school. They were very useful, and | actually used some of them, and the
students love them. They were very effective.” (P14)

4.3. Presenting Challenges and Other Issues

Teacher candidates additionally reported some challenges in attending webinars during the
interviews. While webinars were found to positively impact their professional development, academic
success, and exposure to different perspectives, some participants felt that their impact was perceived
to be less permanent than face-to-face events, as they lacked the same level of interaction and
collaboration:

| prefer face-to-face events over online ones because the more collaborative and
interactive you are, the more permanent your learning will be. That's why | would prefer
the face-to-face one, but this doesn't mean that online webinars are bad. (P12).

Some participants noted that the length of the webinars could sometimes hinder their ability
to fully benefit from the online event for their professional development. One participant mentioned,
“... when they take too long, participants can become distracted, which can be negative for us”, (P4).
To overcome this challenge, one teacher candidate (P8) preferred recordings of sessions whenever
possible due to her relatively short attention span, which sometimes made it difficult for her to keep
up with the speaker. Having access to the recordings allowed her to take breaks as needed and revisit
specific parts of the webinar that needed additional attention. This not only helped her stay engaged,
but also allowed her to better retain and utilize the information that was presented.

Two participants reported that they struggled with self-discipline during online webinars,
which impacted their ability to focus effectively on the material. As a result, they expressed a
preference for face-to-face events over webinars when possible. One participant pointed out, “/ find it
difficult to concentrate and discipline myself when studying on the computer, so | would prefer face-to-
face events”, (P11). Few participants preferred face-to-face events due to their personal learning style
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and comfort in expressing their feelings and opinions in person. One teacher candidate noted, “/ am a
face-to-face type of person and would prefer in-person activities whenever possible”, (P15). One
participant, however, emphasized that online opportunities were more suitable for introverted
individuals as it allowed them to maintain their comfort zone and access resources that align with their
preferences. He stated, “These students may prefer learning from the comfort of their home or another
location, where they feel more at ease and can learn more effectively”, (P9). It is understood that while
online opportunities may be more convenient for some, face-to-face events still hold appeal for those
who struggle with self-discipline or prefer to connect with others in person.

Overall, it was found that webinars offer the benefits of accessibility and flexibility, allowing
participants to attend from anywhere with an internet connection and at their convenience. However,
webinars may lack the interactive and collaborative atmosphere that face-to-face events provide,
which could hinder the learning experience for some individuals. Another factor that may impact the
effectiveness of webinars is their length, which can lead to distractions and reduced concentration,
particularly for teacher candidates who may already have busy schedules. Moreover, disciplinary
differences among participants pose a challenge to maintaining self-discipline during online events,
and this could further reduce the effectiveness of webinars. Nevertheless, despite these challenges,
teacher candidates reported watching recorded webinars afterward, mainly due to scheduling conflicts
or short attention spans. This suggests that webinars can still be a useful tool for teacher candidates,
especially when they are in their comfort zone. Overall, while webinars may not be as effective as face-
to-face events in terms of providing an interactive and collaborative learning environment, they still
offer many benefits, such as accessibility and flexibility. By taking measures to address distractions and
maintaining self-discipline, EFL professionals can maximize the benefits of webinars for improving their
teaching skills.

5. Discussion and Conclusions

The aim of this study was to explore the experiences of pre-service EFL teachers who attended
online professional development webinars during and after the COVID-19 pandemic, with a focus on
understanding the role of digital technologies in the reported benefits and limitations of these
activities. The in-depth analysis of the gathered data indicated that webinars had a positive impact on
the professional growth of English language teacher candidates and also provided additional support
to their formal education. However, the study also found that attending webinars presented several
challenges and issues for teacher candidates.

The study showed that attending webinars contributed to the professional growth of English
language teacher candidates during and after the pandemic. Participants reported that webinars
enhanced their knowledge and awareness of the field of ELT, exposed them to diverse cultures and
perspectives, provided access to a broad network of colleagues, and added value to their resumes.
These findings align with previous research, which demonstrated that webinars positively impacted
teacher professional development (Khanna & Thakarar, 2021), online activities aided in instructional
practices and gaining information online (Liu & Kleinsasser, 2014), social media provided opportunities
for improved teaching practices and networking (Al-Jarf, 2021; Rossel-Augilar, 2018). The study also
supported previous literature by showing that pre-service English language teachers found webinars
to be flexible and accessible tools for professional development (Atmojo, 2021). It also demonstrated
that, like in-service English language teachers, teacher candidates’ subject knowledge improved
through webinars, leading to better recognition of the professional field (Shin et al., 2022; Silvhiany,
2022).
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The findings also showed that participating in webinars helped pre-service EFL teachers to
improve their theoretical knowledge and integrate it more effectively into their field experiences,
become more active participants in their university classes, and improve their performance in
practicum by integrating ideas from the webinars into their classes and lesson plans. Given the
overwhelming focus of the previous research on teachers, there is not a directly comparable study
concerning teacher candidates’ experiences of attending webinars during and after the pandemic.
Nonetheless, these findings concur well with those reported in the literature, which showed that
online experiences helped pre-service teachers gain positive experiences (Ersin et al., 2020), led to
improvement in teachers’ knowledge (Khanna & Thakarar, 2021), transformed the ways teachers
taught in face-to-face and digital contexts (Shin et al., 2022). In general, the primary unique outcome
of the current investigation was that webinars offered possibilities for EFL teacher candidates to
supplement their formal education.

Despite the positive impact of webinars on EFL teacher candidates’ professional development,
they reported challenges related to webinar length, self-discipline, and personal learning styles.
Previous studies focusing on teachers found different challenges, such as financial constraints,
logistical support, lack of time and motivation, navigating the digital platform, and a misalignment
between individual needs, instructional context, and content (e.g., Atmojo, 2021; Chin et al., 2022; Luo
et al., 2020; Ustuk, 2022). The differences in reported challenges across studies may be attributed to
differences in participant groups. In this study, EFL teacher candidates participated voluntarily,
therefore they did not report any lack of motivation or financial constraints. Their digital competence
may also have helped them successfully navigate the Zoom platform utilized for the webinars.
Regardless of the nature of the challenges, it is essential to recognize the potential problems teachers
and teacher candidates may face in digital professional development activities.

Given the shift to distance education and the continued emergence of educational
technologies, it is imperative to provide EFL professionals with opportunities to access online
professional development resources. Consistent with previous research (e.g., Juarez-Diaz & Perales,
2021; Tafazoli, 2021, 2022), it is recommended that programs that address the professional
development needs of pre-service and in-service teachers include courses or materials to develop their
digital competencies and autonomy. Professionals with higher levels of digital literacy may be able to
engage in professional development activities across different online platforms more efficiently than
others. In addition, successful professional development opportunities should consider areas
highlighted in the literature, such as teacher needs, content knowledge, pedagogical context, and
individual differences (Bragg et al., 2021; Philipsen et al., 2019). One way to address this is through the
development of online platforms such as the SMART Teacher Lab (STL), which was created for EFL
teachers in South Korea (Kim & Lee, 2022). These venues can provide different professional
development resources for professionals in a systematic and sustainable way, as well as fostering a
supportive environment for teachers and teacher candidates to exchange ideas and best practices,
keeping them up-to-date with the latest developments in their field. To effectively leverage webinars
and other digital sources, stakeholders in teacher education, such as teacher educators and
institutions, can establish collaborations with relevant institutions and organizations to create online
communities for professionals in the field.

There are several limitations associated with this study. First, the study relies on self-reported
data from teacher candidates, although efforts were made to strengthen the data through semi-
structured interviews. Therefore, future research should examine the role of webinars, as well as other
digital resources, in the professional development experiences of EFL teacher candidates using mixed
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methods approaches. Second, the study is limited to the experiences of teacher candidates in a Turkish
state university context. Therefore, the findings should be interpreted with caution. Nevertheless, the
findings may be useful for practitioners and stakeholders in private or state institutions worldwide who
aim to develop effective professional development opportunities as part of pre-service teacher
education programs. Finally, the study does not examine the performance or achievements of teacher
candidates in a formal context, and it is limited to the experiences of voluntary participants who sought
online professional development activities during and after the COVID-19 pandemic. Therefore, future
research should examine the integration of EFL professionals' professional development activities into
formal contexts. Despite these limitations, this study provides insights into the use of webinars as a
potential platform to address the professional development needs of EFL teacher candidates, with
implications for teacher education programs, among others.
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Appendix (Sample Semi-Structured Interview Questions)

e What motivated you to participate in professional development webinars
during the pandemic?

e How did you balance your academic workload with attending the professional
development webinars?

e What specific topics were covered in the professional development webinars
you attended?

e Canyou provide an example of a new teaching method or approach you learned
from the webinars?

e How did the professional development webinars impact your current and/or
future teaching practices?

e Did you have any difficulty adjusting to the online format of the professional
development webinars?

e Have you shared any of the knowledge or skills you gained from the professional
development webinars with your colleagues?

e Do you think professional development webinars are more effective than
traditional forms of professional development?

e If you have been teaching, have you noticed any changes in your students'
learning outcomes since attending the professional development webinars?

e What advice would you give to other teachers and teacher candidates
considering participating in professional development webinars?

Genis Ozet

1. Giris

internet tabanl her tiirli mesleki gelisim ve dgrenme siireci olarak adlandirilan gevrimigi
mesleki gelisim (CMG) faaliyetleri, sundugu kolaylik ve esnekligi sayesinde 6gretmenler arasinda
giderek yayginlasmaktadir (Elliott, 2017). Bu faaliyetler ¢evrimici kurslar, dijital konferanslar, web
seminerleri ve ¢evrimigi tartismalar gibi pek ¢ok sekilde gerceklestirilebilir. Uzaktan egitim igin dijital
teknolojinin yayginlasmasinin egitimin sunumunu 6nemli 6lglide degistirdigi gbz dnline alindiginda,
cevrimici 6gretmen mesleki gelisimi ve 6grenimi, bu gelisen egitim ortaminin kritik bir bilesenidir
(Bragg vd., 2021). COVID-19 salginiyla birlikte, 6gretmenler icin ¢evrimici mesleki gelisimin daha fazla
benimsenmesi lzerinde 6nemli bir etkiye sahip olmasi ve yeni kiiresel egitim ortaminin énemli bir
parcasi olmasi beklenmektedir. Nitekim, salginla bircok 6gretmen ve 6gretmen egitimcisi, mesleki
gelisime hizli bir yaklasim benimseyerek her seyi dijital platformlara tasimis ve web seminerlerinden
faydalanmislardir (Shin vd., 2022; Toquero ve Talidong, 2020).

Yakin zamanda yapilan arastirmalar, CMG faaliyetlerinin 6gretim uygulamalarini, icerik bilgisini
ve katilimci memnuniyetini 6nemli derecede gelistirebilecegini gostermektedir (Bragg vd., 2021).
Ornegin, cevrimici kurslar ve web seminerleri yeni gretim stratejileri ve tekniklerine erisim ve kiiresel
capta Ogretmenlerle etkilesimli tartismalara katilma sansi saglamaktadir (Shin vd., 2022). Benzer
sekilde, cevrimigi etkinlikler ve kurslar 6gretmenlere meslektaslariyla ag kurma ve is birligi yapma ve
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alandaki uzmanlardan 6grenme sansi sunarak dil 6gretmenleri arasinda destekleyici bir mesleki
topluluk ve baglilk duygusu olusturur (Bragg vd., 2021; Yildirnm vd., 2022). Ancak, avantajlarina
ragmen, arastirmalar gevrimici mesleki gelisim faaliyetlerinin givenilir olmayan internet erisimi,
0gretmen motivasyonunun diismesine yol agan destek eksikligi ve ¢evrimici 6grenmeyi hem gevrimigi
hem de ylz ylze 6gretim uygulamalarina dahil etme konularinda bazi sinirlamalari oldugunu
gostermistir. (Bragg vd., 2021; Chin vd., 2022). Bu tir zorluklarin tstesinden gelmek icin, nitelikli CMG
programlarinin farkl 6grenme stillerini dahil etmek, katilimi tesvik etmek, destekleyici bir program
tasarlamak, icerik bilgisinin gelistiriimesine odaklanmak, esnek olmak ve teknik destek sunmak gibi
belirli unsurlari igcermesi gerekir (Al-Naabi vd., 2021; Bragg vd., 2021; Philipsen vd., 2019). Bununla
birlikte, cevrimici mesleki gelisim faaliyetleri, dil 6gretmenleri icin degerli bir kaynak olarak gortilmekte,
gelisim ve mesleki gelisim icin uygun ve esnek firsatlar sunmaktadir (Elliott, 2017; Khanna ve Thakarar,
2021).

Ogretmenlerin cevrimici mesleki gelisimine (CMG) iliskin mevcut arastirmalar; bu aktivitelerin
potansiyelini, faydalari ve zorluklarini, 6gretmenlerin tutumlari ve algilarini, teknoloji kullanimlari ve
COVID-19 salgininin CMG faaliyetleri tizerindeki etkileri gibi cesitli agilardan incelemistir. Ornegin Chin
vd. (2022) 6gretmenlerin Oncelikle ¢evrimici 6gretim, bilgi teknolojileri ve arastirma konularinda
mesleki gelisime odaklandiklarini, ancak mali kisitlamalar, motivasyon eksikligi ve lojistik destek gibi
zorluklarla karsilastiklarini gostermistir. Yildinm vd. (2022) ise Tirkiyedeki 6gretmenlerin esnek,
etkilesimli, grup ¢alismasi ve kolay erisim igin kaliteli icerik saglayan CMG etkinliklerine iliskin olumlu
algilara sahip oldugunu ortaya koymustur. Sosyal medya ve kitlesel ¢evrimici acik derslerin (MOOQOC)
mesleki gelisim faaliyetleri icin ara¢ olarak kullanimini inceleyen calismalarda ise, konuyla ilgili
potansiyele sahip olmakla birlikte, katilimin sirekliligi ve o6zellikle yeni kullanicilarin adaptasyonu
acisindan zorluklar barindirdigi tespit edilmistir (Luo vd., 2020). Ote yandan, Rossel-Aguilar (2018),
yabanci dil 6gretmenlerinin mesleki gelisim igin Twitter kullanimini arastirmis ve kullanicilarin gogunun
agda bulduklari 6neri ve fikirleri denediklerini ve bunun da 6gretimleri izerinde olumlu etkilere yol
actigini kesfetmistir. Yabanci dil 6gretmenlerinin MOOC kullanimini inceleyen Ustuk (2022) ise, bu
araglarin 6grenme igin degerlendirmeyi ve yansitici uygulamayi tesvik etmeleri halinde etkili bir mesleki
gelisim bicimi olabilecegini gbstermistir.

Son zamanlarda yapilan ¢alismalar, uzaktan egitime gegisi zorunlu kilan COVID-19 salgini
sirasinda hizmet Oncesi ve hizmet ici 6gretmenlerin ¢evrimici mesleki gelisim faaliyetlerini de
arastirmistir. Ornegin, Ersin vd. (2020), Tirkiye'deki ingilizce 6gretmen adaylarinin dijital 6gretmenlik
uygulamasi deneyimlerini arastirmis ve katilimcilarin olumlu deneyimler kazandiklarini ve akranlari ile
danismanlarindan aldiklari destekle baslangigtaki endiselerinin lstesinden geldiklerini belirtmistir. Al-
Jarf (2021), Facebook araciliglyla ingilizce 6gretmenlerinin mesleki gelisimini incelemis ve sosyal
medyanin mesleki ag olusturma ve bilgi edinme agisindan faydal oldugunu ortaya koymustur. Benzer
sekilde, Atmojo (2021) Endonezya'daki ingilizce 6gretmenlerinin yetersiz internet baglantisi ve sinirl
zaman gibi zorluklarla karsilasmalarina ragmen CMG faaliyetlerine katilarak 6nemli bilgiler edindiklerini
bildirmistir. Meksika'daki ingilizce 6gretmenleri ve 6gretmen adaylarini inceleyen Judrez-Diaz ve
Perales (2021) ise, katilimcilar icin stres yonetimi ve dijital yetkinlik egitimine duyulan ihtiyaci
vurgulamistir. Ayni dogrultuda, Tafazoli'nin (2021) nitel ¢alismasi, ¢evrimici egitimin yeterli egitim
destegini icermesi ve 6gretmenleri mesleki gelisimlerine aktif olarak katilmalari icin giliglendirmesi
gerektigini ortaya koymustur.

Benzer sekilde web seminerleri de 6gretmenlerin mesleki gelisim ihtiyaclarini karsilamak igin
alternatif platformlar olarak ele alinmis ve bircok calisma, web seminerlerinin kullanimini
desteklemistir. Ornegin Rao (2019), ingilizce 6gretmenlerinin yeni dgretim yontemleri ve teknikleri
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hakkindaki bilgilerini artirmalarinin yani sira alandaki glincel egilimler ve kaynaklarla glincel kalmalari
icin web seminerlerini tavsiye etmistir. Toquero ve Talidong (2020) da web seminerlerini mesleki
gelisim ve diinya gapinda ag olusturma icin esnek ve erisilebilir firsatlar sunan yararli bir arag olarak
gbrmuistidr. Buna paralel olarak, Khanna ve Thakarar (2021) web seminerlerinin 6gretmenler tizerinde
olumlu bir etkisi oldugunu, yeni konu bilgisi, gelismis ders tasarimi becerileri ve daha bilingli ders
planlama ve sunumuna katkida bulundugunu gostermistir. Bir baska calismada ise, 601 6gretmenin
onemli bir kismi web seminerlerinin salgin déneminde mesleki gelisimlerini olumlu yonde etkiledigini
ve hem yiiz ylize hem de ¢evrimici ortamlarda 6gretme bicimlerini degistirdigini ifade etmistir (Shin
vd., 2022). Bu ¢alismalarla birlikte, COVID-19 salgini, 6gretmenler i¢in geleneksel yiiz ylize ortamlarda
mesleki gelisim firsatlarina sinirh erisim de dahil olmak Ulzere gesitli zorluklar olusturmustur. Bu
zorluklarin Ustesinden gelmek igin bazi 6gretmenler, salgin doneminde de mesleki gelisimlerini
surdirmelerine olanak taniyan CMG etkinliklerine yonelmistir. Bu alanda artan arastirmalara ragmen,
COVID-19 salgini sirasinda ve sonrasinda ingilizce &gretmeni adaylarinin, mesleki gelisimlerini
sirdirmek icin web seminerlerine katilimlarina odaklanan arastirmalarin sayisi heniiz yeterli degildir.
Buradan hareketle, bu g¢alismanin amaci COVID-19 salgini sirasinda ve sonrasinda gevrimicgi mesleki
gelisim web seminerlerine katilan ingilizce 6gretmen adaylarinin deneyimlerini incelemektir.

2. Yontem

Bu nitel calisma, Yabanci Dil Olarak ingilizce 6gretmen adaylarinin COVID-19 salgini sirasinda
ve sonrasindaki ¢evrimici mesleki gelisim (CMG) etkinliklerini incelemeyi amaclamistir. Ana hedef,
ingilizce 6gretmen adaylarinin CMG aktivitelerinin etkinligini analiz etmek ve {iniversite egitimlerinin
cesitli asamalarindaki 6gretmen adaylarinin mesleki gelisimlerine ne 6lctide katkida bulunduklarini
belirlemektir.

Calismaya, Tirkiye'nin giineydogusundaki bir devlet niversitesinin ingilizce Ogretmenligi
Bolimii'nde 6grenim géren 9'u kadin, 6'si erkek olmak tizere 15 ingilizce 6gretmeni adayi katilmistir.
Katilmcilar, gonullllik esasina gore ikinci, ti¢lincl ve son sinif 6gretmen adaylari arasindan secilmistir.
Calismaya katilabilmek icin 6gretmen adaylarinin COVID-19 salgini sirasinda en az iki farkl dijital
mesleki gelisim etkinligine katilmis olmalari sarti aranmistir. Bu ylizden, calismadaki tim katilimcilar,
cesitli kiresel ve yerel kurumlar tarafindan organize edilen mesleki gelisim web seminerlerine
katilanlar arasindan secilmistir. Web semineri konulari, popiiler filmlerin ingilizce derslerine dahil
edilmesinden sanal gergeklik platformlarinin kullanimina ve edebi kaynaklarin pedagojik amaglarla
benimsenmesine kadar genis bir yelpazede cesitlilik gbstermistir.

Etik inceleme Kurulundan onay alindiktan ve arastirmacilar tarafindan yapilan bir cagri ile
katilimcilar toplandiktan sonra, 6gretmen adaylari gériismelere davet edilmistir. COVID-19 ile ilgili
kisitlamalar ve onlemlerin yani sira katilimcilarin tercihleri nedeniyle goriismeler Zoom platformu
Uzerinden cevrimici olarak gercgeklestirilmistir. Her biri kendi egitim yillarini (ikinci, Gglinci ve son
siniflar) temsil eden 10 katiimcidan olusan g odak grubu, 6gretmen adaylarinin gériisme sirasindaki
uygunluk durumlarina gore olusturulmustur. Odak grup gortismelerine ek olarak, 5 6gretmen adayiyla
bireysel vyari vyapilandiriimis gortismeler vyapilmistir. Gorlismeler birinci yazar tarafindan
gerceklestirilmis ve 6grencilere ¢evrimici mesleki gelisim faaliyetlerine katilma deneyimlerine iliskin
sorular yoneltilmistir. Gorisme sorularinin yari yapilandiriimis olmasi (bk. Ek), 6nceden belirlenmis
sorularla sinirh kalmak yerine yanitlara gére yonlendirilen daha esnek bir siirece olanak saglamistir.

Kaydedilen gérismeler, her bir bireysel ve odak grup gériismesinden sonra yaziya aktariimistir.
Toplanan veriler tematik analiz ilkeleri kullanilarak niteliksel olarak analiz edilmistir (Glesne, 2011). Her
iki arastirmaci, kodlari ve séylem dizilerini yeniden kategorize etmeyi iceren yinelemeli bir siireg
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araciligiyla verilerde 6ne ¢ikan ana temalari belirlemek icin verileri bagimsiz olarak analiz etmistir.
Coklu kodlamanin amaci, her iki arastirmacinin da kodlama anlasmazligi 6rneklerini ele almasina ve
tartismalara girmesine olanak taniyarak veri kalitesini artirmak ve analiz edilen veriler hakkinda yeni
bir icgorii elde etmektir.

3. Bulgular, Tartisma ve Sonug

Bu ¢alismanin amaci, COVID-19 salgini sirasinda ve sonrasinda gevrimici mesleki gelisim web
seminerlerine katilan ingilizce 6gretmen adaylarinin deneyimlerini, bu etkinliklerin faydalari ve
sinirlamalarinda dijital teknolojilerin rollinii anlamaya odaklanarak arastirmaktir. Toplanan verilerin
derinlemesine analizi, web seminerlerinin ingilizce 6gretmeni adaylarinin mesleki gelisimleri (izerinde
olumlu bir etkisi oldugunu ve ayrica 6rglin egitimlerine ek destek sagladigini géstermistir. Bununla
birlikte calisma, web seminerlerine katilmanin 6gretmen adaylari icin ¢esitli zorluklar ve sorunlar
ortaya cikardigini da tespit etmistir.

Katilimcilar, web seminerlerinin ingilizce dgretmenligi alanindaki bilgi ve farkindaliklarini
artirdigini, onlari farkh kiltiirlere ve bakis acilarina maruz biraktigini, genis bir meslektas agina erisim
sagladigini ve Ozgecmislerine deger kattigini ifade etmistir. Bu bulgular, web seminerlerinin
ogretmenlerin mesleki gelisimini olumlu yonde etkiledigini (Khanna ve Thakarar, 2021), cevrimigi
etkinliklerin 6gretim uygulamalarina ve ¢evrimigi bilgi edinmeye yardimci oldugunu (Liu ve Kleinsasser,
2014), sosyal medyanin gelismis 6gretim uygulamalari ve ag olusturma igin firsatlar sagladigini (Al-Jarf,
2021; Rossel-Augilar, 2018) gosteren 6nceki arastirmalarla uyumludur. Calisma ayrica, ingilizce
O0gretmen adaylarinin web seminerlerini mesleki gelisim icin esnek ve erisilebilir araglar olarak
bulduklarini géstererek énceki literatiirii desteklemistir (Atmojo, 2021). Ayrica, hizmet ici ingilizce
ogretmenleri gibi, 6gretmen adaylarinin da web seminerleri araciligiyla alan bilgilerinin gelistigini ve
bunun da mesleki alanin daha iyi taninmasina yol ac¢tigini géstermistir (Shin vd., 2022; Silvhiany, 2022).

Bulgular, web seminerlerine katilmanin ingilizce dgretmen adaylarinin teorik bilgilerini
gelistirmelerine ve bunlari uygulamali deneyimlerine daha etkin bir sekilde entegre etmelerine,
Universite derslerinde daha aktif katilimcilar olmalarina ve web seminerlerindeki fikirleri siniflarina ve
ders planlarina entegre ederek uygulamadaki performanslarini artirmalarina yardimci oldugunu da
gdstermistir. Onceki arastirmalarin agirlikli olarak égretmenlere odaklandigl g6z 6niine alindiginda,
O0gretmen adaylarinin salgin sirasinda ve sonrasinda web seminerlerine katilma deneyimleriyle ilgili
dogrudan karsilastirilabilir bir ¢alisma bulunmamaktadir. Bununla birlikte, bu bulgular, cevrimigi
deneyimlerin 6gretmen adaylarinin olumlu deneyimler kazanmasina yardimci oldugunu (Ersin vd.,
2020), 6gretmenlerin bilgilerinde ilerleme sagladigini (Khanna ve Thakarar, 2021), 6gretmenlerin yiz
ylze ve dijital baglamlarda 6gretme bicimlerini donistiirdigini (Shin vd., 2022) gosteren literatiirdeki
calismalarla uyumludur. Genel olarak, mevcut arastirmanin temel sonucu, web seminerlerinin ingilizce
O0gretmen adaylarina 6rgilin egitimlerine katkida bulunma agisindan gesitli firsatlar sunmasidir.

Web seminerlerinin ingilizce 6gretmeni adaylarinin mesleki gelisimi tizerindeki olumlu etkisine
ragmen, adaylar web semineri suresi, 6z disiplin ve kisisel 6grenme stilleriyle ilgili zorluklar yasadiklarini
bildirmislerdir. Ogretmenlere odaklanan énceki calismalar, finansal kisitlamalar, lojistik destek, zaman
ve motivasyon eksikligi, dijital platformda gezinme ve bireysel ihtiyaglar, 6gretim baglami ve icerik
arasinda yanhs uyum gibi farkh zorluklar bulmustur (Atmojo, 2021; Chin vd., 2022; Luo vd., 2020; Ustuk,
2022). Calismalar arasinda one g¢ikan zorluklardaki farkhliklar, katilimci gruplarindaki farkliliklara
baglanabilir. Bu ¢alismaya, ingilizce 6gretmen adaylar gonillii olarak katildiklari i¢in herhangi bir
motivasyon eksikligi veya finansal kisitlama bildirmemistir. Katilimcilarin dijital yeterlilikleri de web
seminerleriigin kullanilan Zoom platformunu basarili bir sekilde kullanmalarina yardimci olmus olabilir.
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Zorluklarin niteligi ne olursa olsun, 6gretmenlerin ve 6gretmen adaylarinin dijital mesleki gelisim
faaliyetlerinde karsilasabilecekleri potansiyel sorunlari kabul etmek ve bu sorunlara ¢ézimler
gelistirmenin 6nemli oldugu séylenebilir.

Uzaktan egitime gecis ve egitim teknolojilerinin siirekli gelismesi g6z éniine alindiginda, ingiliz
dili egitimi profesyonellerine ¢evrimici mesleki gelisim (CMG) kaynaklarina erisim firsatlari saglamak
zorunlu hale gelmistir. Onceki arastirmalarla tutarli olarak (Juarez-Diaz ve Perales, 2021; Tafazoli, 2021,
2022), hizmet 6ncesi ve hizmet ici 6gretmenlerin mesleki gelisim ihtiyaclarini ele alan programlarin
dijital yeterlilik ve o6zerk becerileri gelistirmeye yonelik kurslar veya materyalleri kapsamasi
Onerilmektedir. Dijital okuryazarlik diizeyi daha yiksek olan profesyoneller, farkh c¢evrimigi
platformlardaki mesleki gelisim faaliyetlerine digerlerine kiyasla daha verimli bir sekilde katilabilecegi
disinidlmektedir. Buna ek olarak, basarili mesleki gelisim firsatlari, 6gretmen ihtiyaglari, icerik bilgisi,
pedagojik baglam ve bireysel farkliliklar gibi literatlirde vurgulanan alanlar dikkate almahdir. Bunu ele
almanin bir yolu, Giiney Kore'deki ingilizce 6gretmenleri icin olusturulan SMART Teacher Lab gibi
cevrimici platformlarin gelistirilmesidir (Kim ve Lee, 2022). Bu platformlar, profesyoneller igin
sistematik ve strdirtlebilir bir sekilde farkl mesleki gelisim kaynaklari saglayabilir.

Bu calisma ile ilgili birkag¢ sinirlama mevcuttur. ilk olarak, yari yapilandirilmis gériismeler
yoluyla verileri gliclendirmek icin caba sarf edilmis olmasina ragmen, ¢alisma 6gretmen adaylarinin
kendi bildirdikleri verilere dayanmaktadir. Bu nedenle, gelecekteki arastirmalar, web seminerlerinin
yani sira diger dijital kaynaklarin ingilizce d6gretmen adaylarinin mesleki gelisim deneyimlerindeki
roliinii karma ydntem yaklasimlari kullanarak incelemelidir. ikinci olarak, bu ¢calisma Tirkiye'deki bir
devlet Universitesindeki 6gretmen adaylarinin deneyimleri ile sinirlidir. Bu nedenle bulgular dikkatli bir
bicimde yorumlanmalidir. Bununla birlikte, bulgular, hizmet 6ncesi 6gretmen egitimi programlarinin
bir parcasi olarak etkili mesleki gelisim firsatlari gelistirmeyi amaglayan diinya ¢apindaki 6zel veya
devlet kurumlarindaki uygulayicilar ve paydaslar icin yararli olabilir. Son olarak, bu calisma 6gretmen
adaylarinin performansini veya basarilarini resmi bir baglamda incelememektedir. Calisma, COVID-19
salgini sirasinda ve sonrasinda cevrimici mesleki gelisim aktivitelerine katilan gondlli bireylerin
deneyimleriyle sinirhdir. Bu nedenle, gelecekteki arastirmalar, ingiliz dili egitimi profesyonellerinin
mesleki gelisim faaliyetlerinin okul gibi resmi baglamlara entegrasyonunu da incelemelidir.
Sinirlamalarina ragmen bu calisma, web seminerlerinin ingilizce 6gretmeni adaylarinin mesleki gelisim
ihtiyaglarini karsilamak icin potansiyel bir platform olarak kullaniimasina iliskin iggériler sunmakta ve
O0gretmen egitimi programlari icin de ¢ikarimlarda bulunmaktadir.

Yayin Etigi Beyani

Bu arastirmanin, Dicle Universitesi tarafindan 27.06.2022 tarihinde 313240 sayili karariyla
verilen etik kurul izni bulunmaktadir. Bu arastirmanin planlanmasindan, uygulanmasina, verilerin
toplanmasindan verilerin analizine kadar olan tim sirecte “Yiiksekdgretim Kurumlari Bilimsel
Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi belirtilen tim kurallara uyulmustur.
Yonergenin ikinci bolimi olan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemler” bashgl altinda
belirtilen eylemlerden higbiri gerceklestirilmemistir. Bu arastirmanin yazim siirecinde bilimsel, etik ve
alinti kurallarina uyulmus; toplanan veriler lizerinde herhangi bir tahrifat yapilmamistir. Bu ¢alisma
herhangi baska bir akademik yayin ortamina degerlendirme icin gonderilmemistir.

Arastirmacilarin Katki Orani Beyani

Bu arastirmaya arastirmacilar tarafindan esit oranda katki saglanmistir.
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Destek ve Tesekkiir
Calismaya destekleri igin Tiirkiye Bilimsel ve Teknolojik Arastirma Kurulu’na (TUBITAK) tesekkiir
ederiz.
Catisma Beyani

Arastirma kapsaminda elde edilen sonuclarda ya da goruslerde dolayli/dolaysiz herhangi mali
¢ikar ya da baglanti olmadigini, ¢ikar ¢atismasi yasanmadigini ve yanhlk bulunmadigini beyan ederiz.



