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ABSTRACT

The aim of this study is to determine teachers'
views on distance education during the
COVID-19 pandemic. The research was
designed in phenomenology design, which is
one of the qualitative research approaches. The
study group of the research consists of 15
teachers working in Siirt and Bolu provinces
determined by maximum diversity sampling
method. The data obtained through semi-
structured interview form were analysed by
content analysis. As a result of the research, it
was determined that the teachers made sense of
the distance education process in terms of
alternative, necessity, difficulty and
technological context, stated that it has
disadvantages as well as advantages and that it
has different effects, especially psychological.
In addition, it was determined in the study that
teachers suggested solutions to the problems
they encountered during the COVID-19
pandemic process in terms of infrastructure
and technical support and training on the use
of technology.

0z

Bu arasttrmanin
sirecinde uzaktan

amact COVID-19 pandemi
egitime  iliskin  6gretmen
gorislerini belirlemektir. Aragtirma nitel arastirma
yaklasimlarindan biri olan olgubilim (fenomenoloji)
deseninde tasarlanmustir.  Arastirmanin  ¢alisma
grubunu maksimum cesitlilik Ornekleme
yontemiyle belirlenen Siirt ve Bolu ilinde gérev
yapan 15 Ogretmen  olusturmaktadir.  Yart
yapilandirlmis  g6risme formuyla elde edilen
veriler icerik analiziyle ¢6zimlenmistir. Arastirma
sonucunda 6gretmenlerin uzaktan egitim siirecini
alternatiflik, zorunluluk, glclik ve teknolojik
baglamda anlamlandirdiklari, avantajlarinin yant sira
dezavantajlarinin da oldugunu ve basta psikolojik
olmak tizere farkli etkiler biraktigini ifade ettikleri
belirlenmistir. Ayrica aragtirmada 6gretmenlerin
COVID-19 pandemi siirecinde karsilastiklar
sorunlara yonelik alt yapt ve teknik destek ile
teknoloji kullanimi konusunda egitimler verilmesi
yontinde ¢6zim o6nerilerinde bulunduklart tespit
edilmistir.
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Introduction

Infectious diseases in the world are as old as human history and have always existed. In order for an infectious
disease to be declared as a pandemic, the disease in question must affect many people and be widespread
(Ciragil, 2020). There are some criteria for a case to be a pandemic according to the World Health
Organisation. These are the occurrence of a disease that did not exist before in the society, the virus in
question infects people and causes disease, and the virus that causes this dangerous disease to occur shows the
ability to spread easily and continuously. Accordingly, diseases that start to be seen regularly in different parts
of the world are declared as pandemics (WHO, 2020). According to Treanor (2011), it is not possible to
predict when and how pandemics will start.

At the beginning of human history, populations were isolated from each other. However, today, when human
mobility is increasing, there is a significant increase in interregional and even intercontinental communication
and interaction. The emergence of possible pandemics has become inevitable due to larger cities, busier trade
routes, the development of global transport and communication, and increased contact with different people
and animals. The world has experienced pandemic periods with very high destructive effects in history such as
the Black Plague epidemic, Cholera Epidemic and Spanish Flu. One of the latest examples of this is the
COVID-19 pandemic that emerged in Wuhan, China in the last days of December 2019 and spread all over
the world in a short time. The World Health Organisation declared COVID-19 as a pandemic on 11 March
2019 and drew attention to the importance of the outbreak.

The devastating impact of the COVID-19 pandemic in the world has brought about long-lasting and dramatic
changes that societies will experience. COVID-19 (Balci, 2020) has negatively affected the education
community with more than 1.5 billion students, 63 million teachers, and a large number of education support
staff affected by quarantine, lockdowns and school closures worldwide. Learning losses are expected to occur
in millions of children who are unable to attend school due to the COVID-19 pandemic. Unfortunately, it is
unclear how large the learning losses and negative impacts on disadvantaged children may be (Sabates, Carter
& Stern, 2021). It is also argued that, in the medium term, a social inequality reflected in education, along with
temporary changes in the mode of education, can lead to a potential trust problem for the actors
implementing the measures (Bormann et al., 2021). Therefore, this pandemic has made it necessary to take a
series of measures. Undoubtedly, studies have started rapidly to develop an adaptive, consistent, effective and
egalitarian education that can respond to this crisis, which will significantly disrupt the education process.
With the developments and the pandemic process, traditional education has become unable to meet the needs
of students. Accordingly, distance education has been seen as an alternative way in many countries. Thus,
distance education has become an effective option that can support or replace traditional education
(Khoshemehr, 2013; Yilmaz & Giiven, 2015).

In Turkey, due to the unfavourable conditions caused by the COVID-19 pandemic, the Ministry of National
Education and the Council of Higher Education suspended education and training activities and made the
necessary legislative arrangements for the transition to distance education. In 2020, in the third week of
March, EBA TV started the distance education process on three different television channels at each
education level and also on www. eba.gov.tr website. In addition to this, as of 13 April, the live lecture
application was implemented on 'eba.gov.tt' and teachers had the opportunity to lecture their students
remotely. In universities, it has been decided that the theoretical parts of the courses at all levels and in all
programme types will be carried out by distance education by preparing the technical infrastructure. In fact,
Turkey is not a very distant country to distance education. In 1924, the "Teacher Education Report" presented
by Dewey brought distance education studies to the agenda for the first time. In 1927, it emerged as a concept
(Alkan, 1997).

The concept of distance education emerged with the idea of enabling learners to receive education at home.
The first application of distance education, which was made in 1728, is nowadays carried out in the form of
teleconference and internet applications by increasing its quality with the developing technology (Saygt, 2021).
Thanks to the distance education practice carried out in this way, it is ensured that individuals, teachers and
students who are kilometers away from each other or who are not able to come together can communicate
effectively among themselves (Isman, 2005). Distance education is a teaching method in which effective
communication between practitioners and learners is provided by developing different educational methods
for learning and teaching methods that cannot be realized in the classroom. According to Rumble (2019), it is
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the separation of teaching and learning activities in space and time. In other words, distance education is an
education system in which learners and teachers establish a communication tool independent of time and
space (Avcr & Akdeniz, 2021). According to Dung (2020), it is the transfer of course content through
information technology applications, multimedia resources, internet, video conferencing, etc.

Distance education, which is independent of time and space, has been used with different methods that enable
learners to learn with the support of many technological tools and equipment and accordingly, constantly
renewing itself with the development of technology. Distance education has been carried out with various
applications ranging from internet applications to radio and television broadcasts (Giirgan, 2012). Distance
education, in which the student and the teacher do not have to share the same place concretely (Kaya &
Onder, 2002), appears as a system that will produce alternative solutions and meet the needs of individuals
with the pandemic process. However, it is not possible to ignore the positive and negative consequences of
these applications.

It can be said that distance education facilitates communication independent of space and time (Ozmen, 2001;
Brady et al., 2010). Moreover, users communicate with objects and people as if they were in the same place.
This method can have important results in terms of education (Sahin, 2005). In other words, the fact that
people who are in the same environment in distance education feel themselves as a part of the community
affects the success and attitude in learning (Yilmaz, 2016; Yaman & Hamedoglu, 2014). Demiray (1999) also
stated that distance education enables students and teachers to participate in education and training activities
independently of the place, from work or from anywhere, and that they have the flexibility to continue
education at any time without time limit, and that distance education activities also reduce the cost of
education. Krasnova and Polushkina (2021) suggest that time and place constraints in lessons will be removed,
and Alqgahtani and Rajkhan (2020) state that the use of technology will improve the educational process. In
addition, distance education applications are known to enable students to learn faster and more systematically
in a shorter time with computers, to take a more active role compared to traditional education and to
communicate with each other at any time (Demirel et al., 2001).

It is known that distance education activities have disadvantages as well as advantages. In addition to the
advantages of distance education, there are also limitations such as lack of feedback from the student, lack of
mutual interaction, socialisation barrier and inability to help the student individually (Kaya, 2002; Yurdakul,
2005). In this respect, even if distance education creates an environment independent of time and space for
students, students' inability to actively participate in the lesson, lack of socialisation, lack of face-to-face
interaction and learning inadequacy atising from students' differences may occur. According to Horzum
(2003), distance education, which prevents students from socialising, also creates problems in the realisation
of applied courses and negatively affects students' healthy learning. (Al-Balas et al., 2020) concluded that
distance education is negative due to insufficient internet speed and quality, and (Perez-Lopez et al., 2021)
concluded in their study that students raised by families with low education levels have fewer opportunities to
use digital technologies and are in a disadvantaged position in this process. In addition, teachers' preparation
for the lessons they will teach in the distance education process takes more time and tires them out. Another
negativity experienced in distance education environments is the decrease in the sense of community. This
situation causes students to move away from the system (Kang et al., 2011; Oztiirk & Deryakulu, 2011).
Students who experience individual loneliness in distance education activities have low levels of participation
in learning activities (Ilgaz & Askar, 2009). According to Rovai (2002), students with a decrease in the sense of
community may have a tendency to drop out of the course and increase absenteeism, and accordingly, the
continuity of distance education may be negatively affected.

When the related literature is examined, Agir (2007) found that teachers' attitudes towards distance education
were positive in his study. Baris (2015) determined that the distance education attitudes of students with
computers, mobile devices and continuous internet connection were more positive than students without
technological tools. Tao & Yeh (2008) found that teachers' petceptions towards the development of distance
education were positive. Similarly, there are other studies showing that the perceptions and attitudes of
students who participated in distance education are positive (Antalyall, 2004; Agir, 2007; Giuirbiz, 2014;
Hannay & Newvine, 20006; Yildiz, 2011). In contrast to these studies, Gillies (2008) found that in distance
education given to pre-service teachers with technological tools, pre-service teachers could not feel themselves
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as real students due to problems such as sound, internet-related disconnections, image distortion, inability to
communicate effectively with the teacher and not getting instant answers to the questions they asked. In
similar studies, students cannot get enough efficiency from the lessons due to screen freezes, technical
problems and sound loss that occur during the lessons in distance education (Dogan & Tatik, 2015; Horzum,
2003; Karal et al., 2011;). In addition, it is stated that the perceptions and attitudes of teachers and students
towards distance education in terms of knowledge and experience are uncertain (Ates & Altun, 2008);
however, it is stated that negative perceptions or attitudes can change positively with the arrangements to be
made regarding distance education (Gillian & Gillian, 2004).

As it can be understood from the literature, it is thought that teachers are direct users of distance education,
accordingly, the most accurate and most effective evaluation can be made by teachers, and the determination
of the positive and negative aspects of distance education, which is a fact of life with COVID-19 and has
become compulsory in a sense, will be revealed more clearly with teacher opinions. For this reason, it is
thought that this and similar studies will contribute to the identification of deficiencies related to distance
education practices, and detailed examinations of the process will contribute to the understanding of various
problems that are not realised. In the current study, it is aimed to evaluate a detailed analysis of the distance
education process implemented with the COVID-19 pandemic in the context of teacher opinions. In addition,
in the study, it was tried to reveal the positive and negative aspects of distance education and the
shortcomings or pluses of distance education by taking the opinions of teachers about the distance education
process being implemented. Therefore, the following questions were tried to be answered within the scope of
this study:

1. What are teachers' views on the meaning of distance education?

2. What are the opinions of teachers on the advantages and disadvantages of distance education
process?

3. In which ways did the distance education process affect teachers?
What are the teachers' suggestions about the distance education process?
Method
Research Design

This study was designed in the phenomenology design, which is one of the qualitative research approaches.
Patton (2014) defines phenomenology as making sense of people's individual experiences and experiences by
examining them in depth. Creswell & Poth (2016) define phenomenology as the extraction of similar or
common points from phenomena and events. In the phenomenological design, it is aimed to determine the
perceptions and meanings of certain phenomena depending on experience or experiences (Yidirim & Simgek,
2018). In the current study, phenomenology design was used since it was aimed to determine the experiences
of teachers about the phenomenon of distance education during the COVID-19 process and the problems
and solution suggestions experienced in distance education depending on these experiences.

Participants

The study group of this research, in which maximum diversity sampling method, which is one of the
purposive sampling methods, consists of 15 teachers working in public schools in Siirt and Bolu provinces.
Maximum diversity sampling is the determination of similar and different situations in the universe related to
the problem being studied and conducting the research on these situations (Buyikoztirk et al., 2014). The
reason why the maximum diversity sampling method was preferred in the study is to ensure the diversity of
the study group. In other words, with the maximum diversity sampling method, it was aimed to determine the
similar or common opinions of the participants who showed diversity and differences in terms of personal
(demographic) characteristics. In addition, with the maximum sampling method, it was also aimed to reflect
the different experiences and situations that the participants encountered in distance education during the
COVID-19 period. In this direction, variables such as gender, branch, school level, professional experience,
education level were taken as a source of diversity in determining the teachers to be selected for the study
group. Thus, it was ensured that comprehensive and broad evaluations were made by providing participant
diversity regarding the problems arising from the distance education process. characteristics of participating
teachers in the study group are given in Table 1.
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Table 1. Self-Qualification Information About The Participants

Teacher Gender Speciality School Level I;:rofess'lonal Learning
xperience Status
T1 Male classroom Primary School 5 Bachelor
T2 Female Pre-School Kindergarten 9 Bachelor
T3 Male Pre-School Kindergarten 11 Bachelor
T4 Male Literature High Schools 22 Master degree
T5 Female Maths Secondary School 3 Bachelor
T6 Female Pre-School Kindergarten 4 Bachelor
T7 Male History High Schools 18 Bachelor
T8 Male Turkish Secondary School 14 Bachelor
T9 Female Physics High Schools 10 Bachelor
T10 Female classroom Primary School 12 Master degree
T11 Male classroom Primary School 26 Bachelor
T12 Male Science Secondary School 8 Master degree
T13 Female Literature High Schools 14 Bachelor
T14 Male Physical High Schools 9 Bachelor
Education

T15 Male English Secondary School 6 Bachelor

As can be seen in Table 1, the participants of the study consisted of 15 teachers working in kindergarten,
primary school, secondary school and secondary education. Six of the teachers were female and nine were
male. Table 1 shows that the teachers were selected from different branches. The teachers included in the
study have professional experiences ranging from 3 years to 26 years. In terms of school level, the number of
teachers participating in the research is almost close to each other. On the other hand, it was determined that
3 of the teachers had mastet's degree and 12 of them had bachelot's degree.

Data Collection and Analysis

The data of the study were obtained through a semi-structured interview form prepared by the researchers as
a result of the literature review. Semi-structured interviews are considered important because they enable
participants to express their feelings and thoughts better (Biyikoztirk et al., 2014). Interviews enable the
understanding of attitudes or perceptions that cannot be directly known concretely (Yildirim & Simsek, 2018).
The interview questions of the research were analyzed by three faculty members (1 doctoral faculty member, 2
associate professors) who are experts in the field of educational administration. In addition, an associate
professor who has research and experience in qualitative study methods evaluated the interview questions in
terms of scope, purpose and method. The research questions were also checked for language and expression
appropriateness by two Turkish language experts who are doctoral faculty members in the field of Turkish
Language and Literature. The interview questions were revised in line with the expert opinions. The updated
questions and pilot implementation of the study were determined by interviewing two teachers who were not
among the participants of the study. The interview form was reorganized according to the feedback received
after the pilot application and the interview form was finalized. Thus, an interview form suitable for the
purpose of the research was prepared. The interviews of the research were conducted by appointment system
in the places and at the times determined by the participants. Each interview lasted an average of 30 minutes
and the research data were collected on a voluntary basis. Before the interviews, the participants were given
detailed information about the research and were assured that the interviews shared in the research would not
be shared with others in any way. Throughout the interview, the researchers stayed away from attitudes and
behaviors that could direct the participants and took care not to ask questions outside the purpose of the
research. The researchers prevented interviews outside the purpose of the research by asking probe questions
(auxiliary questions) when necessary to prevent interviews outside the purpose of the research.

The data of the study were analysed by content analysis. Content analysis is the collection of common or
similar concepts under certain themes, categories and codes and making them understandable (Yildirim &
Simsek, 2018). The teachers interviewed within the scope of the research were given pseudonyms as "T1, T2,
T3"...and all data obtained from the participant teachers were coded. The answers given by the teachers to the
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questions were collected under similar or different codes according to their content. In addition, themes and
categories were reached by collecting common or similar codes together. In order to fully reflect the views of
the participants, attention was paid to ensure that direct quotations were striking, descriptive and diverse
(Unver et al., 2010).

Validity and Reliability

Qualitative research differs from quantitative research in terms of validity and reliability. There are vatrious
ways to ensure internal validity (credibility), external validity (transferability or transferability), internal
reliability (consistency) and external reliability (confirmability) in qualitative research (Lincoln & Guba, 2013).
Credibility is related to the internal validity of the research (Yildirim & Simsek, 2018). Within the scope of
internal validity in the current research, the meaningfulness of the research and whether the findings obtained
are consistent within themselves were examined. In order to ensure internal validity in the current study,
attention was paid to direct quotations, participant confirmation, expert review and the consistency of the
collected data with the literature. Transferability and transferability are related to the external validity of the
research (Lincoln & Guba, 2013; Yildirim & Simsek, 2018). In this study, in order to ensure external validity,
the maximum diversity sampling method and criterion sampling method, which are more preferred in
qualitative studies and which are purposeful sampling methods, were applied and detailed information about
the scope of the research was given to the teachers. In order to ensure internal and external reliability, the data
obtained were first analysed individually by the researchers, then the analysed data were checked and common
themes were determined, and other expert researchers were provided to examine the operation and process of
the study in detail (Creswell, 2012). In addition, in order to increase the internal and external reliability of the
research, time was spent with the teachers to make them feel comfortable, questions that were not understood
were rearranged by making necessary explanations to the teachers, and analyses were carried out by adhering
to the conceptual framework.

Findings
This section consists of sub-headings including the questions addressed to the teachers in accordance with the
research objectives
Opinions on the Meaning of Distance Education

In this sub-heading, the teachers were asked "What does distance education mean to you? Can you explain?"
question was asked. Accordingly, teachers' views on the meaning of distance education are given in Table 2.

Table 2. Teachers' Views On The Meaning Of Distance Education

Categories Codes Participants f
A new training model T1,T4,T10,T12, T15 5
Contactless training T3,T8, T13 3
Alternativity Non-face-to-face training T7, T14 2
An education applied in times of emergency T6, T5 2
One-way education T11 1
A spatially independent training technique T2 1
A training that is inevitable T9, T11,T15 3
Education required by the circumstances T3, T4 2
Necessity An educational practice used in times of crisis T6,T5 2
A mandatory application for uninterrupted
education T7 1
A challenging process for teachers and students T2,7T3, T14 3
Difficulty An education that not everyone can benefit from T9, T15 2
An education that is almost impossible to implement T14 1
Training using technological tools T1,T3, T6, T8, T11, T12 7
Computer aided education T1,T3,T5,T8, T11, T13 6
. Online education via the Internet T1,T6, T12, T13, T15 5
Technological . ,
A technological development at the student's
doorstep T5 1
An application that offers video tutorials T9 1
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Table 2 shows that teachers expressed their views on the meaning of distance education under four categories.
According to the views of the participants, the category of alternative is a new education model (/=5), non-
face-to-face education (/=2), an education applied in extraordinary periods (/=2), non-contact education (/=3),
one-way education (f=1), an education technique independent of space (f=1); In the category of necessity, the
codes of education necessitated by conditions (=2), an education that is inevitable (=3), a compulsory
practice for uninterrupted education (/=1), an educational practice used in times of crisis (/=2); in the category
of difficulty, the codes of a challenging process for teachers and students (=3), an education that is almost
impossible to implement (/=1), an education that not everyone can benefit from (/=2). According to the last
category, the technology category, the opinions were gathered under the codes of a technological development
that comes to the student's feet (£=1), an education that is realised by using technological tools (=0), an
application that offers camera education (f=1), online education via the internet (=5) and computer-aided
education (/=6). The opinions of some participants are as follows:

"In my opinion, distance education is an alternative education model for students to stay in school after the pandemic and
for education to continue (17)."

"[ think we have added a new concept to the education model we have been used to for many years with the pandemic, and
I call it place-independent education (12)."

"Despite all the negativities excperienced, it was compulsory for education to continue uninterruptedly; for this reason, I
define distance education as compulsory education (17)." "Distance education is seen as an impossible education for
physical education teachers like me...(1'14)."

"Distance education is an education model in which technology is at the forefront and is realised by using technological

tools (T8)."

"Distance edncation is an education model that I call as a kind of computer assisted education that is carried ont by nsing
a computer and connecting to the internet (011)."

Opinions on the Advantages and Disadvantages of Distance Education

In this sub-heading, the teachers were asked "what do you think are the advantages and disadvantages of the
distance education process? Can you explain?" question was asked. Accordingly, the frequency distributions of
the teachers regarding the advantages and disadvantages of distance education are shown in Table 3.

Table 3. Teachers' Views On The Advantages And Disadvantages Of Distance Education

Theme Categories Codes Participants f
Independent  of Easy anq fast access to training T3, T5, T13 3
space and time aving Flme I7, 1 2
Flexibility T9, T11 2
Computer Usage T1, T6, T7, T11, T12 5
Advantage Technology Technological blessings T1, T4, T12 3
Internet and Generation Z T8 1
Continuity T4, T11, T13 3
Learning Staying on top of your studies T2, T4 2
Fulfilment of training needs T15 1
Lack of emotion transfer T7,T14 2
Affective Deficit  Lack of interaction T5,T8 2
Soulless, far from practice T14 1
Need for a computer ot tablet T7,T9, T6 3
Di Technological Internet connection problems T3, T6 2
isadvantage Inad . .
nadequacy Inequality of opportunity and 1
opportunity T14
Passive Lack of comtpunica'don T14,T5, T8 3
Participation A virtual environment T7,T9 2
Absenteeism T9 1
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Table 3 shows that teachers expressed their views on the advantages and disadvantages of the distance
education process in two themes and six categories. According to the views of the participants, the advantage
theme is organised under the categories of space and time independent (/=7), technology (/=9) and learning
(f=0); the disadvantage theme is organised under the categories of affective deficiency (/=5), technological
inadequacy (/=6) and passive participation (f=5). The time and space category consisted of the codes of
education anytime and anywhere (/=3), saving time (/=2), flexibility (/=2); the technology category consisted of
the codes of technological blessings (/=3), internet and Generation Z (/=1) and computer use (/=5); the
learning category consisted of the codes of staying connected with the lessons (/=2), meeting educational
needs (/=1) and staying connected with the student (/=3). The affective deficiency category consisted of the
codes of lack of emotional transfer (f=2), lack of spirit away from practice (f=1), lack of interaction (/=2); the
technological inadequacy category consisted of the codes of internet connection problems (/=2), need for
computers and tablets (/=3), inequality of opportunity and opportunity (/=1); and finally, the passive
participation category consisted of a virtual environment (/=2), lack of communication (/=3) and absenteeism
(/=1). Some participants' views on the advantages and disadvantages of distance education are as follows;
“With the pandemic, we bave learnt that education and training activities cannot be limited within a certain space or time
period. This situation bas shown us once again that education and training activities overflow within four walls (15)."
"The technology that excists in our lives has become indispensable with the pandemic; everyone from young to old bas learnt
how to use computers and tablets, and those who know how to use them have improved themselves a little more. We have
seen that technology is a blessing (1'7)."
"With the closure of the schools, the effort to teach the course through distance education without lagging bebind onr
students, being in constant commmunication with our students and not being separated from them was a source of morale for
us in this negative situation. Despite all the difficulties, we ensured that our students did not fall bebind in the education
process (14)."
"When 1 was teaching my lessons, the students' lack of interest in the lesson made me very sad. I conld not understand
their feelings because I conld not see eye to eye with them. I was in an effort to teach in a sonlless environment (I'14)."
"Not all of my students conld attend my lessons. While some of my students bad internet connection problems becanse they
were in the village, some of my students did not have computers or tablets (16)."

"Some of my students were absent from online conrses during the distance education process. The existence of a virtnal
environment prevented students from actively participating in the lesson (19)."

Opinions on the Effects of Distance Education

In this sub-heading, the teachers were asked "In which ways did the distance education process affect you?
Can you explain?" The question was asked. Accordingly, the frequency distributions of the teachers regarding
the effects of distance education are shown in Table 4.

Table 4. Teachers' Views On The Effects Of Distance Education

Categories Codes Participants f
Exciting T1,T5, T3 3

. Happy T2,T3,T11 3
Psygg)loglcal Inadequate T10, T14, 2
eets Agitated T3,T9 2
Confused T12 1

Entrepreneur T2, T13,T15 3

Innovative Open to learning T11,T13,T6 3
Productive T1, T8 2

Selfless T4, T12 2

In Table 4, it is seen that teachers expressed their views on the effects of distance education in two categories.
The psychological effects category consists of inadequate (/=2), anxious (/=2), excited (/=3), happy (/=3) and
confused (/=1) codes; the innovative category is grouped under the codes of entrepreneur (f=3), productive
(f=2), open to learning (/=3) and selfless (=2). Some participants' views on the effects of distance education
are as follows:
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"In the first days, 1 could not understand what 1 had to do in the process. Therefore, 1 felt very inadequate. In the
Jollowing periods of time, I overcame my deficiencies; however, this time, the fact that the students participated very little in
the lesson and I could not reach them tied my hands (110)."

"In the first lesson, 1 felt a little nervous and excited. In the following lessons, I was a little more relaxed. I was very
happy to solve the questions I had prepared for my students beforehand. It was exciting for me to be able to reach the
Students even in this process (13)."

"The pandemic process turned into an opportunity to improve myself. I saw that the entreprenenrial spirit was triggered in
myself. I realised that I was actually bungry to learn and that 1 was making great efforts to learn ways and methods that 1
did not know (1'13)."

"I constantly tried to add something to the teaching methods and techniques that 1 should use while lecturing to the
students remotely. 1 shared the materials 1 produced with them remotely. Before each lesson, 1 was concerned about
producing a material, a method or a way to attract the attention of my students (11)."
Opinions on Distance Education Suggestions
In this sub-heading, the question "What ate your suggestions to teachers about the distance education
process? Can you explain?" question was asked. Accordingly, the frequency distributions of teachers' distance
education suggestions are shown in Table 5.

Table 5. Teachers' Opinions On Distance Education Suggestions

Categories Codes Participants f
Internet speed T3, T8 2
Infrastructure
Technical support T11 1
Training and Technology use T7,T13,T11 3
Courses In-service training T4, T7 2
Computer or tablet T1,'T4,T9, T11, T13, T15 6
Resource Free i T4,T9, T13, T14 4
Support ree internet , T9, ,
e-content T5 1

Table 5 shows that teachers expressed their views on distance education suggestions under three categories. In
the infrastructure category, internet speed (=2), technical support (/=1) codes; in the training and courses
category, technology use (/=3), in-service training (/=2) codes; in the resource support category, computer or
tablet (/=0), free internet (/=4) and e-content (/=1) codes. Some participant opinions on distance education
suggestions are as follows;

"If we want to increase the quality in distance education, onr priority should be to increase the speed of the internet.
Continnous interruptions and screen freeges due to the internet speed during the process of my conrse created negativities
(T 3 ) "

"The pandemic has been a period when teachers should be more intertwined with technology. For this reason, I think that
teachers shonld be trained by providing in-service trainings on the use of technology (17)."

"Since not all students have computers or tablets, we conld not reach all students. Therefore, the priority in distance
edncation should be to meet the need for computers or tablets. In addition, only computer and tablet are not enough to teach
a lesson. Internet should also be free and quota-free during distance education (19)."

"Resources such as e-books and e-questions should be created by the ministry at each course level and shared with teachers
and students and these contents should be continnously developed and npdated (15)."

Conclusion, Discussion and Suggestions

This study aims to determine teachers' views on the distance education process during the COVID-19
pandemic. In the study, it was concluded that teachers see the distance education process as an alternative
education due to compulsory reasons and generally accept it as an indispensable teaching method in
extraordinary situations. Yunus et al. (2021) also found that distance education is an indispensable method
during the pandemic process. On the other hand, it was observed in the study that teachers' views on distance
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education were mostly positive. Similarly, Yenilmez et al. (2017), Afsar & Biyitkdogan (2020), Nasser &
Abouchedid (2000) found that teachers had a positive perspective on the implementation of distance
education processes. However, in the study, negative opinions were also determined, which considered the
distance education process as a difficult and inaccessible education application. Cakir (2022), Celebi (2022),
Bulut (2021), Karakus et al. (2020), Karatepe et al. (2020), Yolcu (2020), Polat & Binici (2021), Taskin &
Aksoy (2021), Demir & Kale (2020) reported that teachers reported negative opinions about distance
education in their studies. There are also results that there are problems in distance education, especially in the
processing of practical courses compared to theoretical courses (Almuraqap, 2020; Utomo et al., 2020). The
fact that there are different research results regarding the meaning of distance education can be explained by
the positive or negative perceptions of the participants towards distance education. Finally, it is noteworthy
that the research emphasised the technological meaning of distance education such as being independent from
space, technology, camera education, computer-aided education. The existence of studies drawing attention to
the technological meaning of distance education (Beldarrain, 2006; Duman, 2020; Hussein et al., 2020; Shin &
Hickey, 2021) supports the results of the current study.

According to the results of the research, it was determined that distance education has some advantages and
disadvantages. These advantages and disadvantages are listed as saving time, increasing awareness of the
importance of technology in education, meeting the educational needs of students under all conditions
without breaking away from the lessons, and continuing education without interruption. Kaden (2020) sees
the distance education process as an important support for learning in extraordinary situations. Similarly et al.
(2020) state that distance education is an indispensable application in meeting the need for education. De
Paepe et al. (2018) determined the aspects that seem advantageous in the evaluation of distance education as
the increase in the use of technology and awareness. DeNeui & Dodge (2006) found that the most important
advantage of distance education is that it is independent from time and space; Horspool & Lange (2012)
found that the most important advantage is the ease of saving time along with independence from time and
space. In addition, there are also research results that see the advantage of distance education as utilising
technological tools and equipment (Gékee, 2008) and students not falling behind in the lessons (Fidan, 2020).
Therefore, it can be said that the results of the study coincide with the literature.

In the study, the disadvantages of distance education were determined as the lack of emotion transfer in the
lessons, lack of interaction, lack of socialisation, the existence of a soulless environment far from practice, lack
of motivation, lack of computers or tablets, internet connection problems, inequality of opportunity and
opportunity among students. Durak (2017) found in his study that distance education causes lack of
motivation in students. Oztas & Kilig (2017), Keskin & Ozer-Kaya (2020), Kog (2020) & Kurnaz et al. (2020)
found that one of the most important disadvantages of distance education is the lack of interaction and
communication. Ramos-Morcillo et al. (2020) sees the disadvantage of distance education as inequality of
opportunity and opportunity. The consistency between the results obtained from all these studies and the
results of the current study indicates that the disadvantageous aspects of the distance education process are
similar.

In the study, it was determined that the psychological effects of distance education are inadequacy, uneasiness,
excitement, happiness and astonishment; the effects in the context of innovation are entrepreneurship,
selflessness and productivity. San & Karsak (2020) concluded that distance education causes a sense of
inadequacy, Karatepe et al. (2020) found that distance education courses are boring due to uneasiness,
Karakus et al. (2020), Shin & Hickey (2021) concluded that the distance education process decreases
motivation. In addition, various research results can be found in the literature that see the distance education
process as an innovative education system developed by teachers in online environments (Basar et al., 2019;
Kahraman, 2020; Machado, 2007). When these results are evaluated as a whole, it is understood that the
distance education process causes different and complex emotions in teachers.

Another important result of the research is that the suggestions of the teachers regarding the functioning of
the distance education process show diversity. Teachers mostly made suggestions on making technological
resources such as internet and computer accessible in the distance education process, eliminating internet
connection interruptions due to infrastructure, providing free internet access, planning training and courses on
the use of technology, and preparing e-content resources. In the literature, as in this study, similar suggestions
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were made in the form of increasing the possibilities of having computers and internet in the distance
education process (Yilmaz-Ince et al., 2020), providing technological and technical support (Kaden, 2020;
Kebritchi et al., 2017; Sari, 2020), increasing internet access (Geng et al., 2020; Malik et al., 2020), providing
courses and trainings (Boling et al., 2012). The fact that there are similar suggestions in different studies may
be related to some common problems in the distance education process.

The research has some limitations. Conducting the research with qualitative research approaches prevents the
generalisation of the results obtained from the research. In addition, the fact that the research data was
conducted only with the interview technique and in public schools, and that there were no different
participant groups such as administrators and parents in the research can be seen as other limitations of the
research. Despite these limitations, the following suggestions can be made to practitioners and researchers:

1. Since it was determined in the research that distance education is an alternative to face-to-face
education for teachers in the distance education process, it may be useful to technically organise and
equip one or more classes related to distance education in each school.

2. As a result of the study, since the situations in which distance education is advantageous are
determined, arrangements can be made to prevent learning loss by establishing classes ready for
hybrid education for students who cannot attend classes for various reasons in schools.

3. In order to minimise the negative effects of distance education, psychological support services can be
provided or increased by school guidance services for teachers and students.

4. In order to ensure uninterrupted access of teachers and students to distance education, it may be
appropriate to abolish or rationalise internet quotas and fees across the country.

5. In order to contribute to the generalisation of the results of the research, the research can be repeated
with quantitative or mixed method approaches.

6. The research can be conducted with different outcome groups such as school administrators and
parents working in private schools as well as public schools.

7. In order to ensure data diversity in the research, other data collection methods such as observation
can be used in addition to interviews.
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GENISLETILMIS OZET

Ogrenenlerin zamandan ve mekandan bagimsiz bir sekilde bircok medya ve ortam destegi ile grenmelerini
saglayan uzaktan egitim zamanin ve teknolojinin gelisimi ile birlikte kendini yenileyen farkli ara¢ ve yontemler
ile kullanilmistir. Uzaktan egitim internet uygulamalarindan, radyo ve televizyon yayinlarina kadar cesitli
uygulamalar ile gerceklestirilmistir (Giirgan, 2012). Uzaktan egitim ile yiiz ylze egitim arasindaki en 6nemli
farkin 6grenci 6gretmen arasindaki zaman ve mekan bagimsizligi oldugu gozlenmektedir. Ogrenci ve
égretmenin fiziksel olarak ayni mekani paylasmak zorunda olmadigi uzaktan egitim (Kaya ve Onder, 2002)
uygulamast, pandemi siireciyle birlikte bireylerinin egitim ihtiyacini karsilamada alternatif ¢6ztimler sunabilecek
bir sistem olarak karsimiza ¢tkmaktadir. Ancak bu uygulamalarin olumlu ve olumsuz sonuglarint da gz ardi
etmek miimkiin degildir.

Ogretmenlerin  uzaktan egitimin dogrudan uygulayicist olan kisiler olmalari, en dogru ve en etkili
degerlendirmenin yine 6gretmenler tarafindan yapilabilecegi, COVID-19 ile birlikte hayatin bir gercegi olan ve
bir anlamda zorunlu hale gelen uzaktan egitimin olumlu ve olumsuz taraflarinin belirlenmesinin 6gretmen
gorisleri ile daha net ortaya ¢ikacagt disiinilmektedir. Bu nedenle bu ve benzeri ¢alismalarin uzaktan egitim
uygulamalarina iligkin eksikliklerin tespit edilmesini, strece iligkin detaylt incelemelerinse farkina varilmayan
cesitli sorunlarin anlagilmasina katki saglayacagt diistiniilmektedir.

Bu c¢alisma nitel arastrma yontemlerinden olgubilim (fenomenoloji) desenindedir. Amacl 6rnekleme
yontemlerinden maksimum ¢esitlilik yontemi kullanilan bu arastirmada, ¢alisma grubunu Siirt ve Bolu ilinde
gbrev yapmakta olan 15 6gretmen olusturmaktadir. Calismada maksimum gesitlilik 6rnekleme yéntemi
kullanidlma nedeni ¢alisma grubunun cesitliligini saglamaktir. Arastrmada veri toplama aract olarak
aragtirmacilar tarafindan gelistirilen yari yapilandirilmis gériisme formu kullanilmistir. Her bir katilimcidan elde
edilen veriler arastirmacitlar tarafindan kodlanmistir. Yapilan arastirmada i¢ gecerligin anlamliligina ve elde
edilen bulgularin kendi iginde tutarhhk gosterip gdstermedigine bakdmistir. Bu baglamda aragtirmada ic
gecerlik uzman incelemesi, katilimei teyidi, bulgularin dogrudan alintilarla verilmesi, veri toplama aracinin ve
bulgularin ilgili alanyazinla tutarliligina dikkat edilmistir. Ayrica arastirmanin i¢ ve dis giivenirligini artirmak i¢in
Ogretmenler ile birlikte zaman gegcirilerek kendilerini rahat hissetmeleri saglanmis, anlasilmayan sorular
Ogretmenlere gerekli agiklamalar yapilarak yeniden dizenlenmis ve kavramsal cergeveye bagl kalinarak
analizler gerceklestirilmistir.

Ogretmenlerin uzaktan egitimin anlamina iliskin goriislerini dort kategori altinda ifade ettikleri goriilmektedir.
Bunlar alternatiflik, zorunluluk, giiclik ve teknolojiktir. Ogretmenlerin uzaktan egitimin avantaj ve
dezavantajlarina iliskin goriisleri avantaj ve dezavantaj olarak iki kategoride toplanmaktadir. Ogretmenlerin
uzaktan egitimin etkilerine iligkin gérisleri psikolojik etkiler ve yenilikci olarak iki kategoride toplanmaktadir.
Son olarak uzaktan egitim Onerilerine iliskin goriisleri alt yapi, egitim ve kurslar ile kaynak destegi
kategorilerinden meydana gelmektedir.

Bu arastrma 6gretmenlerin COVID-19 pandemi strecinde uzaktan egitim strecine iliskin goérislerini
belirlemeyi amaglamaktadir. Arastirmada 6gretmenlerin uzaktan egitim siirecini zorunlu sebeplerden kaynakli
alternatif bir egitim olarak gérdiigii ve genel olarak olaganiistii durumlarda vazgecilmez bir 6gretim yontemi
olarak kabul ettigi sonucuna ulasilmistir. Ote yandan arastirmada &gretmenlerin uzaktan egitime iliskin
gorislerinin ¢ogunlukla olumlu oldugu gorilmustir. Son olarak arastirmada uzaktan egitimin mekandan
bagimsiz olma, teknolojinin ayaga gelmesi, kamerali egitim, bilgisayar destekli egitim gibi teknolojik anlamina
iliskin yogun bir sekilde vurgu yapilmis olmast da kayda degerdir. Bu arastirmada uzaktan egitimin avantajlart
ylz yiize egitime gére zaman ve mekandan bagimsiz olarak egitimin yapilabilmesi, zamandan tasarruf edilmesi,
teknolojinin egitim icerisindeki 6nemi tzerindeki farkindaligin artmasi, 6grencilerin her kosulda derslerden
kopmadan egitim ihtiyaclarinin giderilebiliyor olmast ve kesintisiz bir sekilde egitim-6gretime devam
edilebilmesi seklinde siralanmustir.

Aragtirmada uzaktan egitimin dezavantajlart derslerde duygu aktariminin olmamasi, etkilesim yetersizligi,
sosyallesme eksikligi, uygulamadan uzak ve ruhsuz bir ortamin varligl, motivasyon eksikligi, bilgisayar veya
tablet eksikligi, internet baglanti sorunlari, 6grenciler arasindaki firsat ve imkan esitsizligi olarak saptanmugtir.
Arastirmada uzaktan egitimin psikolojik etkilerinin yetersizlik, tedirginlik, heyecan, mutluluk ve saskinlik;
yenilikcilik baglamindaki etkilerinin ise girisimcilik, 6zverili ve tretkenlik oldugu tespit edilmistir Aragtirmanin
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bir baska 6nemli sonucu 6gretmenlerin uzaktan egitim siirecinin isleyisine iliskin sunduklart 6nerilerin ¢esitlilik
gostermesidir. Ogretmenler daha cok uzaktan egitim siirecinde internet ve bilgisayar gibi uzaktan egitim
saglayacak teknolojik kaynaklarin erisilebilir duruma getirilmesi, alt yap: kaynakli yasanan internet baglantt
kesintilerinin giderilmesi, ticretsiz internet erisiminin saglanmast, teknoloji kullanimi noktasinda egitim ve kurs
planlamalarinin yapilmasi ve e-igerik kaynaklarinin hazirlanmasi yéniinde 6nerilerde bulunmuslardir.
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