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ABSTRACT

The study aims to examine the views of doctorate students and graduate doctoral students who have received or are receiving
doctoral education in the field of Measurement and Evaluation in Education. Phenomenological design, one of the qualitative
research methods, was used in the study. The participants of the study consisted of 24 participants who had completed their
doctoral education in the field of Measurement and Evaluation in Education (n=11) or were continuing their doctoral education
(n=13) at three different state universities. The data were gathered during the fall semester of 2022-2023 academic year via a
semi-structured interview form prepared by the researcher and consisting of five open-ended items. Content analysis was used
for analysis of the data gathered. The results showed that students' views about the factors leading them to pursue an academic
career were grouped under three themes “having interest in the field”, “desire for academic achievement”, and “career goals”.
Two themes, “guidance and mentorship” and “academic support” were identified for students' views on their learning
relationships with their supervisors. It was seen that students' views about their academic experiences were grouped under three
themes “research activities”, “teaching experiences”, and “academic development”. In addition, students' views on the skills
provided by their supervisors were grouped under the themes of “research skills”, “higher-order thinking skills”, and

“pedagogical and teaching skills”. Lastly, three themes, “technical competencies”, “theoretical knowledge”, and “practical

skills” were identified for the participants' views on the requirements they needed during their doctoral education.
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EGITIMDE OLCME VE DEGERLENDIRME ALANINDA
DOKTORA OGRENCIiSi OLMAK: DOKTORA OGRENCILERININ
PERSPEKTIFINDEN FENOMENOLOJIK BiR CALISMA

OZET

Caligmanin amaci, Egitimde Olgme ve Degerlendirme alaninda doktora egitimi almis ya da almakta olan doktora 6grencilerinin
gorislerini incelemektir. Calismada nitel aragtirma ydntemlerinden fenomenolojik desen kullanilmistir.  Arastirmanin
katilimeilar, {i¢ farkli devlet {iniversitesinde Egitimde Olgme ve Degerlendirme alaninda doktora egitimini tamamlanmig (n=11)
ya da doktora egitimine devam eden (n=13) 24 katilimcidan olusmaktadir. Veriler, 2022-2023 akademik yili giiz ddneminde
aragtirmaci tarafindan hazirlanan ve bes agik uc¢lu maddeden olusan yari yapilandirilmig goériisme formu araciligiyla

toplanmugtir. Toplanan verilerin analizi igin igerik analizi kullanilmistir. Sonuglar, 6grencilerin kendilerini akademik kariyer

EERNTS

yapmaya yonlendiren faktorlere iligkin goriislerinin “alana ilgi duyma”, “akademik basar1 arzusu” ve ‘“kariyer hedefleri” olmak
iizere ii¢ tema altinda toplandigim gostermistir. Ogrencilerin danismanlariyla aralarindaki 6grenme iliskilerine yonelik goriisleri

icin “rehberlik ve damismanlik” ve “akademik destek” olmak iizere iki tema belirlenmistir. Ogrencilerin akademik

293 <o

deneyimlerine iligkin goriiglerinin “arastirma faaliyetleri”, “6gretim deneyimleri” ve “akademik gelisim” olmak {izere {i¢ tema

altinda toplandig1 goriilmiistiir. Bunanla birlikte, dgrencilerin danigmanlar1 tarafindan saglanan becerilere iliskin gortisleri
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“arastirma becerileri”, “iist diizey diisiinme becerileri” ve “pedagojik ve dgretim becerileri” temalar1 altinda toplanmistir. Son

olarak, katilimcilarin doktora egitimi sirasinda ihtiya¢ duyduklar1 gereksinimlere iligkin goriisleri i¢in “teknik yetkinlikler”,

9 <

“teorik bilgi”, “pratik beceriler” olmak tizere {i¢ tema belirlenmistir.

Anahtar Kelimeler: Doktora 6grencileri; mezun doktora 6grencileri; egitimde 6lgme ve degerlendirme doktora programa.

1. INTRODUCTION

Graduate education is critical for the development of an academic career. Particularly at the
doctoral level, this education does not only provide theoretical knowledge but also enables individuals
to be trained as independent researchers. Different disciplines and subfields offer students the
opportunity to gain in-depth knowledge and skills in line with their interests. Within this general
framework, Measurement and Evaluation in Education is a particularly noteworthy field. Doctoral
programs in this field focus not only on basic measurement and evaluation methodologies, but also on
complex statistical analyses, pedagogical approaches, and educational policies to make educational
systems more effective and efficient. It can be said that these programs aim to provide students with the
skills necessary to translate theoretical knowledge into practice, which improves the quality of
education.

When doctoral students embark on an emotionally and intellectually intense process during their
academic studies, they encounter a wide range of positive and negative experiences. For some students,
this process can be an inspiring experience, while for others, it can be a process full of difficulties such
as personal sacrifices, fragmented life experiences, academic problems, lack of social support, and
financial difficulties (Protivnak & Foss, 2009; Spaulding & Rockinson-Szapkiw, 2012). In some cases,

doctoral students may not have sufficient and accurate information about the content and importance of
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academic life. They may also have mixed ideas about the relative importance of teaching and research
activities, and experience ambiguities in making sense of their personal values and the values of the
academic world (Bieber & Worley, 2006). Furthermore, students dropping out or taking long periods of
time to complete their program can have negative effects on the productivity and prestige of a program
(Nettles & Millet, 2006). At this point, supervisor support has been emphasized as an essential factor
that supports the process of earning a doctoral degree and doctoral satisfaction (Bair & Haworth, 2004;
Barnes & Randall, 2012). In addition, the factors that are important for students to complete a doctoral
program successfully can be listed as achievement motivation, academic integration, personal sacrifice,
autonomy and choice, patience and perseverance, and the ability to overcome difficulties (Maher et al.,
2004; Rockinson-Szapkiw et al., 2014). Moreover, Johnson and Johnson (1998) argue that students who
work collaboratively generally show higher achievement than students who work alone, and Mullen
(2005) argues that the interaction of doctoral students has positive effects such as building positive
relationships, developing critical skills, and ultimately achieving academic success.

When the literature is examined, it is seen that the studies mostly deal with issues such as
attrition in the doctoral process, leaving the doctorate (Lovitts, 2001; Stallone, 2004), the importance
and problems of graduate education (Akbulut et al., 2013; Karadag & Ozdemir, 2017; Karakiitiik et al.,
2010) and student views on graduate education (Bair & Haworth, 2004; Golde & Dore, 2001). McAlpine
and Amundsen (2007) reported various difficulties in the integration of doctoral students into the
program. Akbulut et al. (2013) emphasized that many doctoral students have difficulties in completing
the thesis writing process even if they successfully complete the course period. In addition, according
to Golde and Dore (2001), the efforts of universities in solving the problems encountered in the process
are not comprehensive and sufficient by doctoral students. On the other hand, relatively fewer studies
have been conducted on the experiences and opinions of doctoral students (Arastaman et al., 2020;
Melian et al., 2023; Whitelock et al., 2008). In the study conducted by Arastaman et al. (2020), the
experiences of doctoral students in the field of Educational Administration, the problems they faced, the
methods of coping with these problems, and the motivating factors in the process were examined. Melian
et al. (2023) conducted a systematic review summarizing the experiences of online doctoral students.
Whitelock et al. (2008) stated that collaborative creativity processes are as important in the sociocultural
context of doctoral advising as in other educational settings.

The current study is considered important in terms of providing important information to
increase the effectiveness of doctoral programs in the field of Measurement and Evaluation in Education
and to improve student-supervisor relationships. In addition, the results of the study may contribute to
the development of strategies for more effective and comprehensive doctoral programs in the field of
Measurement and Evaluation in Education. In this context, the current study aims to examine the views
of doctorate and graduate doctoral students who have received or are receiving doctoral education in the
field of Measurement and Evaluation in Education from a holistic perspective. In line with this purpose,

the following questions were sought to be answered.
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1. What are the factors leading doctoral students to pursue an academic career?
2. How are the learning relationships of doctoral students with their supervisors?
3. What kind of academic experiences do doctoral students have during doctoral education?
4. What sort of skills do supervisors provide for doctoral students?
5. What requirements do students need during doctoral education?
2. METHOD

The current study was carried out using the phenomenological design, one of the qualitative
research methods. Phenomenological research focuses on examining the phenomena that individuals are
aware of in daily life but do not have an in-depth understanding within the framework of the meanings
they create (Creswell, 2016; Yildinnm & Simsek, 2018). As the current study aimed to determine the
views of doctoral students and graduate doctoral students who have received or are receiving doctoral
education in the field of Measurement and Evaluation in Education towards doctoral education,
phenomenological design was used.

2.1. Study Group

The study group consisted of 24 participants who had completed their doctoral education in the
field of Measurement and Evaluation in Education (n=11) or were continuing their doctoral education
(n=13) at three different state universities. 58.3% of the participants were females (n=14), 41.7% were
males (n=10). 79.2 % of the participants worked in universities as academicians (n=19), 20.8% worked
in schools as teachers (n=5). Three state universities that train the highest number of doctoral students
in the field of Measurement and Evaluation in Education were selected. In addition, individuals who
had completed their doctoral education were selected based on the criterion that a maximum of three
years had passed since their graduation, and individuals who were continuing their doctoral education
were selected based on the criterion that the course phase was completed and the thesis phase started.

2.2.Data Collection Tool

The data of the study were collected with the help of a semi-structured interview form prepared
by the researcher and basically consisting of five open-ended items. In the development phase of the
form, firstly, a conceptual framework was created by conducting a comprehensive literature review.
Then, a draft interview form was created and submitted to three experts who were academicians in the
field of Measurement and Evaluation in Education. Afterward, a preliminary test was conducted with
two doctoral students using the draft interview form, which was revised in line with the opinions of the
experts, and the semi-structured interview form, which was completed in an average of 30-35 minutes,
was finalized. During the interviews, additional (probing) questions were asked in order to get as in-
depth answers as possible.

2.3.Data Collection Process
The interviews were conducted online in a Zoom environment and recorded. The questions in

the interview form focused on how the students decided to pursue doctoral education, the learning
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relationship between them and their supervisors, the academic experiences they had during their doctoral
education, the skills provided by their supervisors, and their views on the requirements they should have
for the doctoral field. The data were gathered during the fall semester of 2022-2023 academic year.
2.4.Data Analysis

In the analysis of the research data, a four-stage content analysis was conducted on the responses
of 24 participants to the questions, aiming to determine their views on the doctoral education they
received/are receiving (Yildirim & Simsek, 2018). First, the data were carefully reviewed, codes were
determined, and themes were created. Then, the findings were defined and interpreted with the help of
codes and themes. The views of the participants were given as direct quotations. In direct quotations,
codes were used instead of participants' names. The abbreviation PhD-G and person number (such as
PhD-G1) were used for quotations from doctoral graduates, and the abbreviation PhD-S and person
number (such as PhD-S1) were used for quotations from participants continuing their doctoral education.

2.5. Validity and Reliability

For the reliability of the study, the transcripts obtained from the interview recordings in the
Zoom environment were first transcribed by the researcher and then listened to again by an expert in the
field of Measurement and Evaluation in Education, and the missing or omitted statements were
corrected. After the researcher completed the process of coding and naming the themes, two experts,
who were academicians in the Department of Education Sciences, were consulted about the codes and
themes. In line with the expert opinions, one theme was changed and the codes under it were expressed
in a more inclusive way. For the internal validity of the study, triangulation was performed by
interviewing students who have completed their doctoral education as well as students who are
continuing their doctoral education. Confirming the findings obtained from the participants (member
checking) is another study conducted to increase internal validity. In addition, the fact that the findings
are compatible with the literature can be considered evidence of external validity (comparability and

convertibility).

3. FINDINGS
The findings related to the five sub-problems being investigated in line with the aim of the
current study are presented below.
3.1.Findings Related to the Views of Students on the Experiences Leading Them to Academic
Career
The first sub-problem of the study aimed to find out the views of students on the experiences
leading them to academic career. It was seen that students' views were grouped into three themes:
“having interest in the field”, “desire for academic achievement” and “career goals”. The obtained

themes, codes, and frequencies are given in Table 1.
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Table 1. Students' Views on Academic Career

Themes Codes f

Desire for self-improvement 12

Having employment opportunities compared to other 10
Having interest in the field departments

Increasing awareness for the field

Sense of belonging

Having intrinsic motivation

Making academic plans

9
8
7
Desire for developing academic skills 5
3
2

Building relationships with professionals

Desire for academic Wish to feel successful 14

achievement Receiving collaboration requests from other departments 11

Obtaining financial support for academic projects

Contribution to academic seminars

Career Goals Having professional aspirations

8
6
Getting awards for academic excellence 3
8
4

Having desire to contribute to academic progress

As observed in Table 1, some views were grouped under the theme of “having interest in the
field”. The most frequently mentioned codes were; “desire for self-improvement” (f=12), “having
employment opportunities compared to other departments” (f=10), “increasing awareness for the field”
(f=9), “sense of belonging” (f=8) and “having intrinsic motivation” (f=7). The students expressed their
views about academic achievement under the theme of “desire for academic achievement” including
codes such as “wish to feel successful” (f=14) and “receiving collaboration requests from other
departments” (f=11). Moreover, the students stated their views under the theme of “career goals”
including codes such as “having professional aspirations” (f=8) and “having desire to contribute to
academic progress”. (f=4)

Direct quotations from the participants regarding these themes and codes are presented below.

“.... Ever since I started PhD, I felt a personal need to better myself, not just academically but
holistically...” (PhD-G6)

“With the recent advancements, there has been a growing interest in this field. I wanted to be
part of doctoral education...” (PhD-G9)

“...It is important for me to know that I'm making progress. Every paper published and every
acknowledgment create my sense of achievement...”(PhD-S7)

“I can say that once I graduate, I aim to work in university where I can apply my academic

knowledge in the measurement and evaluation field...” (PhD-S2)
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3.2.Findings Related to the Views of Students on the Learning Relationship with Their
Supervisors

The second sub-problem of the study aimed to find out the views of students on the learning

relationship with their supervisors. It was seen that students' views were grouped into two themes:

“guidance and mentorship” and “academic support”. The obtained themes, codes, and frequencies are

given in Table 2.
Table 2. Students' Views on Their Supervisors
Themes Codes f
Guidance and mentorship Gaining different perspectives 12
Learning responsibility 10
Getting effective feedback 9
Feeling a sense of autonomy. 5
Valuing opinions 5
Academic support Supporting academic development 14
Providing teacher-student coordination 11
Providing career guidance 7
Research collaboration 3

According to Table 2, it was seen that some views were grouped under the theme of “guidance
and mentorship”. The most frequently mentioned codes were; “gaining different perspectives” (f=12),
“learning responsibility” (f=10), and “getting effective feedback” (f=9). Besides, the students expressed
their views under the theme of “academic support” including codes such as “supporting academic
development” (f=14); “providing teacher-student coordination” (f=11), and “providing career guidance”
(=7).

The following quotations are associated with the themes and codes mentioned above.

“My supervisor is really great at showing me different angles to consider, especially in my
research, which enriches my understanding of the subject...” (PhD-G1)

“..the feedback I receive is constructive and actionable. It helped me improve my work
significantly...” (PhD-G8)

“ ...my supervisor encourages me to take the lead on my projects and academic studies, which
creates a sense of autonomy...” (PhD-S8)

“To me, my supervisor supports my academic growth. Her supports are highly beneficial and
help me improve my work significantly.” (PhD-S13)

3.3.Findings Related to the Views of Students on Academic Experiences during Doctoral
Education
The third sub-problem of the study aimed to find out the views of students on academic

experiences during doctoral education. It was seen that students' views were grouped into three themes:
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2 13

“research activities”, “teaching experiences,’

b

and “academic development”. The obtained themes,
codes, and frequencies are given in Table 3.

Table 3. Students' Views on Their Academic Experiences

Themes Codes f
Research activities Having papers published in journals 16
Participating in academic conferences 14
Training in research ethics 8
Working with fellow PhD candidates 7
Teaching experiences Development of teaching skills 11
Acquiring a critical viewpoint 8
Development of pedagogical approaches 6
Attending workshops 3
Academic development Developing the ability to conduct independent research 18
Having interdisciplinary collaborations 13
Involvement in academic student groups 10
Following innovations in the field 9
Taking advanced courses in the field of study 7
Learning strategies to overcome academic challenges 2

According to Table 3, it was seen that some views were grouped under the theme of “research
activities”. The most frequently mentioned codes were; “having papers published in journals” (f=16);
“participating in academic conferences” (f=14), and “training in research ethics” (f=8). The students
expressed their views under the theme of “teaching experiences” including codes such as “development
of teaching skills” (f=11) and “acquiring a critical viewpoint” (f=8). Besides, the students expressed
their views under the theme of “academic development” including codes such as “developing the ability
to conduct independent research” (f=18), “having interdisciplinary collaborations” (f=13); “involvement
in academic student groups” (f=10) and “following innovations in the field” (f=9).

The views of the participants are conveyed through the following remarks.

“...getting my research published has been a highlight of my PhD journey. It is both validating
and incredibly motivating...” (PhD-GS5)

“Collaborating with my peers has not only enriched my projects but also built a supportive
community that [ can rely on...” (PhD-G10)

“I have learned a lot about effective teaching methods during my education, which made me
think about academia not just as a student but as a future educator.” (PhD-S3)

“The advanced courses offered in doctoral education are rigorous but enlightening. The courses

help me fill gaps in my knowledge and strengthen my expertise...” (PhD-S6)

276



3.4.Findings Related to the Views of Students on the Skills Provided by Their Supervisors
during Doctoral Education
The fourth sub-problem of the study aimed to find out the views of students on the skills
provided by their supervisors during doctoral education. It was seen that students' views were grouped
into three themes: “research skills”, “higher-order thinking skills, and “pedagogical and teaching skills”.
The obtained themes, codes, and frequencies are given in Table 4.

Table 4. Students' Views on Skills They Acquire

Themes Codes f
Research designs 19
Research methodologies 17
Research skills Literature review 17
Data analysis 13
Academic writing 8
Project management 5
Critical thinking 14
Higher-order thinking skills Analyzing 11
Interpretation 9
Problem-solving 7
Critical evaluation 4
Creativity 2
Pedagogical and teaching skills Student assessment 18
Finishing the work started 18
Classroom management 11
Being patient 9

According to Table 4, it was seen that the participants’ views were grouped under the theme of
“research skills”. The most frequently mentioned codes were; “research designs” (f=19); “research
methodologies” (f=17); “literature review” (f=17), and “data analysis” (f=13). The students expressed
their views under the theme of “higher-order thinking skills” including codes such as “critical thinking”
(f=14); “analyzing” (f=11); “interpretation” (f=9), and “problem solving” (f=7). Lastly, the students
stated their views under the theme of “pedagogical and teaching skills,” including codes such as “student
assessment” (f=18) and “finishing the work started” (f=18).

Direct quotations from the participants pertaining to these themes and codes are presented
below.

“...In the courses, we often discuss the pros and cons of different research methods, which helps
me tailor my approach for maximum impact...” (PhD-G3)

“...Data analysis techniques have been a steep learning curve, but essential. My supervisor has

been very supportive in this area.” (PhD-G11)
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“..my supervisor stresses the importance of not just collecting data, but also interpreting it
correctly.” (PhD-S4)

“Learning how to assess student performance fairly and effectively has been an enlightening
experience during my education.” (PhD-S9)

3.5.Findings Related to the Views of Students on the Requirements during Doctoral Education

The fifth sub-problem of the study aimed to find out the views of students on the requirements
during doctoral education. It was seen that students' views were grouped into three themes: “technical
competencies”, “theoretical knowledge”, and “practical skills”. The obtained themes, codes, and
frequencies are presented in Table 5.

Table 5. Students' Views on the Requirements during Education

Themes Codes f
Technical competencies Statistical analysis 20
Technology use 19
Data interpretation 15
Instrument design 9
Theoretical Statistical knowledge 21
knowledge Foundations of measurement 13
Evaluation theories 7
Test development 5
Data analysis 19
Foreign language proficiency 15
Practical skills Data collection 12
Reporting 8
Time management 7
Data integrity 3

According to Table 5, it was seen that some views were grouped under the theme of “technical
competencies”. The most frequently mentioned codes were; “statistical analysis” (f=20) and
“technology use” (f=19). Besides, the students expressed their views under the theme of “theoretical
knowledge” including codes such as “statistical knowledge” (f=21) and “foundations of measurement”
(f=13). Lastly, the students expressed their views under the theme of “practical skills” including codes
such as “data analysis” (f=19), “foreign language proficiency” (f=15), and “data collection” (f=12).

The following quotations are about the themes and codes mentioned above.

“I think the most valuable skill I need to gain in this field is statistical analysis. It allows me to
look at raw data and make informed decisions...” (PhD-G2)

“...being able to interpret data accurately is just as important as collecting it. This skill has been

invaluable for my research...” (PhD-G7)

278



“..understanding data analysis methods theoretically is crucial for the needs of my own
research...” (PhD-S5)
“The field taught me not just how to collect data but also how to report it in a meaningful way.”

(PhD-S10)

4. DISCUSSION AND CONCLUSION

In the current study, the views of students and graduates of the Doctoral Program in the field of
Measurement and Evaluation in Education were examined on how they decided to pursue doctoral
education, the learning relationship between them and their supervisors, academic experiences they had
during their doctoral education, the skills provided by their supervisors, and the requirements they need
for doctoral education. The general findings of the study indicate that the orientation to the Doctoral
Program in the field of Measurement and Evaluation in Education, which is stated to be a challenging
process, is influenced by factors such as interest in the field, academic career, and development goals.

Within the scope of the first sub-problem of the study, participant views on the factors that led
students to pursue an academic career were analyzed, and three themes were formed for the codes
determined. Under the theme of having interest in the field, desire for self-improvement, having
employment opportunities compared to other departments, increasing awareness for the field, sense of
belonging, having intrinsic motivation, desire for developing academic skills, making academic plans,
and building relationships with professionals were emphasized. In addition, under the theme of desire
for academic achievement, wish to feel successful, receiving collaboration requests from other
departments, obtaining financial support for academic projects, contribution to academic seminars, and
getting awards for academic excellence were emphasized. Under the theme of career goals, having
professional aspirations and having desire to contribute to academic progress were emphasized.
Supporting the codes and themes obtained for the first sub-problem of the current study, Teowkul et al.
(2009) stated that students consider having a doctoral degree as the highest achievement in academic
life and that they think they can increase their prestige when they get this degree. Therefore, it can be
said that this idea is among the factors that lead students to pursue doctoral education.

In line with the second sub-problem of the study, the participants' views on the learning
relationship between student and supervisor were examined, and two themes were created for the codes
identified. Under the theme of guidance and mentorship, there are codes including gaining different
perspectives, learning responsibility, getting effective feedback, feeling a sense of autonomy, and
valuing opinions. Under the academic support theme, there are codes including supporting academic
development, providing teacher-student coordination, providing career guidance, and research
collaboration. According to the data obtained from the study, it can be said that the learning relationship
between the student and the supervisor is very effective on the students' ability to complete the process
successfully. Similarly, in a study conducted by Stallone (2004), it was stated that factors related to the

learning culture and environment of the institution rather than the factors arising from the student were
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seen as a challenge to the successful completion of the doctoral process. According to Nerad and Cerny
(1993), the support provided by the department and the facilities provided by the program are effective
factors in ensuring that doctoral students graduate from the program on time. In addition, De Valero
(2001) reported that orientation, advising, and using of research skills correctly are highly effective in
the completion of doctoral education. In addition, studies generally emphasize that doctoral students
who are deprived of supervisor support during the thesis phase have difficulties in completing their
doctoral program (Bair & Haworth, 2004; Kluever & Green, 1998; Lovitts, 2001). In addition, according
to Bowen and Rudenstine (1992), miscommunication with the supervisor and difficulties in choosing a
research topic are among the most important problems experienced by doctoral students. In this regard,
Fries (2005) emphasizes that it is important to provide regular and planned supervisor support to students
with low motivation, especially during the thesis writing phase.

In the context of the third sub-problem of the study, students' views on their academic
experiences during doctoral education were examined, and three themes were formed for the codes
determined. Under the theme of research activities, there are codes including having papers published
in journals, participating in academic conferences, training in research ethics, and working with fellow
PhD candidates. Under the theme of teaching experiences, there are codes including development of
teaching skills, acquiring a critical viewpoint, development of pedagogical approaches, and attending
workshops. Under the theme of academic development, there are codes including developing the ability
to conduct independent research, having interdisciplinary collaborations, involvement in academic
student groups, following innovations in the field, taking advanced courses in the field of study, learning
strategies to overcome academic challenges were emphasized. Academic development, and more
specifically developing the ability to conduct independent research, can be considered as a natural goal
of graduate education. According to a study conducted by Golde and Doré (2001), 35% of graduate
students believe that the graduate courses they take provide a good foundation for the ability to conduct
independent research.

Within the scope of the fourth sub-problem of the study, students' views on the skills provided
by their supervisors during doctoral education were examined, and three themes were created for the
codes determined. Under the research skills theme, there are codes including research designs, research
methodologies, literature review, data analysis, academic writing, and project management. In the study
conducted by Akbulut et al. (2013), it was found that students had difficulties in accessing resources and
determining a thesis topic. The reason for this situation was explained as inadequacy in conducting a
comprehensive literature review and, accordingly, not having sufficient knowledge of the literature.
Under the theme of higher-order thinking skills, there are codes including critical thinking, analyzing,
interpretation, problem-solving, critical evaluation, and creativity. In this regard, Cotterall (2013) stated
that the doctoral process has an important contribution to the development of skills related to researcher
roles, such as defining research questions, solving methodological problems, and collecting and

analyzing data. Under the pedagogical and teaching skills theme, student assessment, there are codes
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including finishing the work started, classroom management, and being patient codes were identified.
Morrison (2014) states that resistance is significant in coping with the doctoral process. It can be said
that this finding overlaps with the codes of finishing the work started and being patient obtained in the
current study.

In line with the fifth sub-problem of the study, the participant views on the requirements of the
students needed during the doctoral education process were analyzed, and three themes were formed for
the codes determined. Under the theme of technical competencies, there are codes including statistical
analysis, technology use, data interpretation, and instrument design. In addition, under the theoretical
knowledge theme, there are codes including statistical knowledge, foundations of measurement,
evaluation theories, and test development. Under the practical skills theme, there are codes including
data analysis, foreign language proficiency, data collection, reporting, time management, and data
integrity. Similarly, according to Ozmen and Giig (2013), competence in foreign language is one of the
requirements that doctoral students need most in the process of conducting scientific research. In
addition, Haynes et al. (2012) stated that balancing school, work, and family life can be challenging for
doctoral students. However, achieving this balance with good time management is critically important
both in terms of maintaining the life balance of the individual and successfully completing the doctoral
process. According to Malmberg (2000), an individual's ability to balance his/her responsibilities, and
according to Spaulding and Rockinson-Szapkiw (2012), an individual's ability to achieve work-family
balance are important factors in the completion of a doctoral program, which is a challenging process.

In line with the results obtained from the research, it can be suggested that seminars that can
facilitate the adaptation, development, and progress of doctoral students should be given in departments
with doctoral programs. At the end of the process, in order for the doctoral thesis to be completed
successfully, it may be suggested that the learning relationship between the student and the supervisor
should be as high as possible, and for this purpose, students' choices should be prioritized in determining
the supervisors. At the stage of determining the thesis topic, in order for the student to work more
willingly and patiently in the process, it can be suggested that the student should first focus on current
issues and then determine the topic to be studied. In addition, improvements in process and time
management can be achieved through close targets and feedback to be set for certain time intervals. In
addition to these, for the successful completion of the doctoral program and for a successful academic
life that can continue afterward, students may be advised to work on developing the essential
competencies, knowledge, and skills required by the field of Measurement and Evaluation in Education
at the beginning of the process, perhaps even before starting the process.

The findings of the current study are limited to doctorate students and graduate doctoral students
in the field of Measurement and Evaluation in Education. Therefore the study was applied in limited
sample and field. In this regard, further research should be conducted using different fields and samples

to increase the generalizability of the results of this study.

281



REFERENCES

Akbulut, H. 1., Sahin, C. ve Cepni, S. (2013). Doktora tez siirecinde karsilasilan problemlerin
belirlenmesi: Egitim fakiiltesi 6rnegi. Dicle Universitesi Ziya Gokalp Egitim Fakiiltesi Dergisi,
20, 50-69. https://dergipark.org.tr/en/pub/zgefd/issue/47944/606571

Bair, C. R., & Haworth, J. G. (2004). Doctoral student attrition and persistence: A meta-synthesis of

research. In J. C. Smart (Ed.), Higher education: Handbook of theory and research (Vol. 19, pp.
481-534). Kluwer Academic Publishers. https://link.springer.com/chapter/10.1007/1-4020-
2456-8 11

Barnes, B.J., & Randall, J. (2012). Doctoral student satisfaction: An examination of disciplinary,

enrollment, and institutional differences. Research in Higher Education 53(1), 47-75.
https://doi.org/10.1007/s11162-011-9225-4

Bieber, J. P, & Worley, L. K. (2006). Conceptualizing the academic life: Graduate students'
perspectives. The Journal of Higher Education, 77(6), 1009-1035.
https://doi.org/10.1080/00221546.2006.11778954

Bowen, W. G., & Rudenstine, N. L. (1992). In pursuit of the PhD. Princeton University Press.

Cotterall, S. (2013). More than just a brain: Emotions and the doctoral experience. Higher Education
Research & Development, 32(2), 174-187. https://doi.org/10.1080/07294360.2012.680017
Creswell, J. W., & Poth, C. N. (2016). Qualitative inquiry and research design: Choosing among five

approaches. Sage publications.

De Valero, Y. F. (2001). Departmental factors affecting time-to-degree and completion rates of doctoral
students at one land-grant research institution. The Journal of higher education, 72(3), 341-367.
https://doi.org/10.1080/00221546.2001.11777098

Fries, L.W. (2005). An investigation of optimism and pessimism as cognitive coping strategies of
doctoral students in educational leadership programs [Unpublished Doctoral Dissertation].
Arkansas State University.

Golde, C., & Doré, T. (2001). At cross purposes: What the experiences of today's doctoral students reveal
about doctoral education. Pew Charitable Trusts. https://eric.ed.gov/?id=ED450628

Johnson, D. W., & Johnson, R. T. (1998). Cooperative learning and social interdependence practice.
American Psychologist, 58(11), 934-945.

Karadag, N., & Ozdemir, S. (2017). Tiirkiye’de doktora egitimi siirecine iliskin 6gretim iiyelerinin ve
doktora Ogrencilerinin  goriisleri.  Yiiksekogretim ve Bilim Dergisi, 7(2), 267-281.
https://doi.org/10.5961/jhes.2017.206

Kluever, R. C., & Green, K. E. (1998). The responsibility scale: A research note on dissertation
completion.  Educational  and  Psychological =~ Measurement,  58(3), 520-531.
https://doi.org/10.1177/0013164498058003011

Lovitts, B. (2001). Leaving the ivory tower: The causes and consequences of departure from doctoral

study. Rowman & Littlefield Inc.

282


https://dergipark.org.tr/en/pub/zgefd/issue/47944/606571
https://link.springer.com/chapter/10.1007/1-4020-2456-8_11
https://link.springer.com/chapter/10.1007/1-4020-2456-8_11
https://doi.org/10.1007/s11162-011-9225-4
https://doi.org/10.1080/00221546.2006.11778954
https://doi.org/10.1080/07294360.2012.680017
https://doi.org/10.1080/00221546.2001.11777098
https://eric.ed.gov/?id=ED450628
https://doi.org/10.5961/jhes.2017.206
https://doi.org/10.1177/0013164498058003011

Maher, M. A., Ford, M. E., & Thompson, C. M. (2004). Degree progress of women doctoral students:
Factors that constrain, facilitate, and differentiate. The Review of Higher Education, 27(3), 385-
408. https://doi.org/10.1353/rhe.2004.0003

Malmberg, E. D. (2000). Retention and attrition of doctoral candidates in higher education

[Unpublished Doctoral Dissertation]. University of North Texas.

Morrison, M. (2014). Doctoral study in challenging times: Entrenching banality or revitalising prospects
for 'wicked' intellectual work. The case of educational administration. Taysum, A., & Rayner, S.
(Ed.), In investing in our education: Leading learning researching and the doctorate (pp.31-
58). Emerald Press.

Melian, E., Reyes, J. 1., & Meneses, J. (2023). The online PhD experience: A qualitative systematic
review. International Review of Research in Open and Distributed Learning, 24(1), 137-158.
https://doi.org/10.19173/irrodl.v24i1.6780

Mullen, C. A. (2005). Fire & ice: Igniting and channeling passion in new qualitative researchers. Peter
Lang.

Nettles, M. T., & Millett, C. M. (2006). Three magic letters: Getting to Ph.D. The Johns Hopkins
University Press.

Ozmen, Z. M., & Giig, F. A. (2013). Doktora egitimi ile ilgili yasanan zorluklar ve bas etme stratejileri:
Durum caligsmasi. Yiiksekogretim ve Bilim Dergisi, 3(3), 214-219.
https://doi.org/10.5961/jhes.2013.079

Protivnak, J. J., & Foss, L. L. (2009). An exploration of themes that influence the counselor education
doctoral student experience. Counselor Education and Supervision, 48(4), 239-256.
https://doi.org/10.1002/j.1556-6978.2009.tb00078.x

Rockinson-Szapkiw, A. J., Spaulding, L. S., & Bade, B. (2014). Completion of educational doctorates:

How universities can foster persistence. International Journal of Doctoral Studies, 9, 293-308.

http://informingscience.com/ijds/Volume9/1JDSv9p293-308 Rockinson0607.pdf

Spaulding, L. S., & Rockinson-Szapkiw, A. (2012). Hearing their voices: Factors doctoral candidates
attribute to their persistence. International Journal of Doctoral Studies, 7, 199-219.

http://www.ijds.org/Volume7/1JDSv7p199-219Spaulding334.pdf

Stallone, M. N. (2004). Factors associated with student attrition and retention in an educational
leadership doctoral program. Journal of College Teaching and Learning, 1(6),17-24.
https://doi.org/10.19030/tlc.v1i6.1952

Teowkul, K., Seributra, N. J., Sangkaworn, C., Jivasantikarn, C., Denvilai, S., & Mujtaba, B. G. (2009).

Motivational factors of graduate Thai students pursuing master and doctoral degrees in business.

RU international Journal, 3(1), 25-56.
https://citeseerx.ist.psu.edu/document?repid=rep1 &type=pdf&doi=f4f4a6caec5{ba27d85827b4
acbbe7e46ac10d8d9

283


https://doi.org/10.1353/rhe.2004.0003
https://doi.org/10.19173/irrodl.v24i1.6780
https://doi.org/10.5961/jhes.2013.079
https://doi.org/10.1002/j.1556-6978.2009.tb00078.x
http://informingscience.com/ijds/Volume9/IJDSv9p293-308Rockinson0607.pdf
http://www.ijds.org/Volume7/IJDSv7p199-219Spaulding334.pdf
https://doi.org/10.19030/tlc.v1i6.1952
https://citeseerx.ist.psu.edu/document?repid=rep1&type=pdf&doi=f4f4a6cae5fba27d85827b4acbbe7e46ac10d8d9
https://citeseerx.ist.psu.edu/document?repid=rep1&type=pdf&doi=f4f4a6cae5fba27d85827b4acbbe7e46ac10d8d9

Whitelock, D., Faulkner, D., & Miell, D. (2008). Promoting creativity in PhD supervision: Tensions and
dilemmas. Thinking Skills and Creativity, 3(2), 143-153.
https://doi.org/10.1016/j.tsc.2008.04.001

Yildinm, A., & Simsek, H. (2018). Sosyal bilimlerde nitel arastirma yontemleri. (11. baski). Seckin

Yaymcilik.

284


https://doi.org/10.1016/j.tsc.2008.04.001

GENISLETILMIiS TURKCE OZET

EGITIMDE OLCME VE DEGERLENDIRME ALANINDA
DOKTORA OGRENCIiSi OLMAK: DOKTORA OGRENCILERININ PERSPEKTIFINDEN
FENOMENOLOJIK BiR CALISMA

GIRIS

Akademik kariyerin gelisiminde oldukga kritik bir 6neme sahip olan lisansiistii egitim, 6zellikle
doktora seviyesinde, yalnizca teorik bilgi sunmaktan 6te, bireylerin bagimsiz arastirmacilar olarak
yetistirilmesine olanak saglamaktadir. Bu cercevede, Egitimde Olgme ve Degerlendirme o6zellikle
dikkate deger bir alandur.

Alanyazin incelendiginde, yapilan c¢aligmalarda daha cok doktora siirecinde yipranma,
doktoradan ayrilma (Lovitts, 2001; Stallone, 2004), lisansiistii egitimin énemi, sorunlari (Akbulut ve
digerleri, 2013; Karadag ve Ozdemir, 2017; Karakiitiik ve digerleri, 2010) ve lisansiistii egitime yonelik
Ogrenci goriisleri (Bair ve Haworth, 2004; Golde ve Dore, 2001) gibi konularin ele alindig
gorlilmektedir. Buna karsilik doktora diizeyinde egitim alan &grencilerin deneyimleri ve goriisleri
hakkinda nispeten daha az sayida ¢alisma yapilmistir (Arastaman ve digerleri, 2020; Melian ve digerleri,
2023; Whitelock ve digerleri, 2008). Arastaman ve digerleri (2020) tarafindan yapilan aragtirmada
egitim yOnetimi alaninda doktora egitimi alan 6grencilerin deneyimleri, karsilastiklar1 problemler, bu
problemlerle bas etme yontemleri ve siirecteki motive edici faktorler incelenmistir. Melian ve digerleri
(2023) ise ¢evrimici doktora Ogrencilerinin deneyimlerini Ozetleyen sistematik bir inceleme
gerceklestirmistir.

Mevcut arastirmanin  Egitimde Olgme ve Degerlendirme alaninda yiiriitiilen doktora
programlarinin etkinligini artirmaya ve Ogrenci-danigman iliskilerini iyilestirmeye yonelik bilgiler
sunmasit bakimindan 6nemli oldugu disiiniilmektedir. Bu baglamda mevcut aragtirmada, Egitimde
Olgme ve Degerlendirme alaninda doktora egitimi almis ya da almakta olan bireylerin siirece iliskin
gorislerinin biitlinciil bir bakig agisiyla incelenmesi amaglanmigtir. Bu amag¢ dogrultusunda asagidaki
sorulara yanit aranmustir.

1. Doktora 6grencilerini akademik kariyer yapmaya yonlendiren faktorler nelerdir?

2. Doktora 6grencilerinin danigmanlar ile 6grenme iligkileri nasildir?

3. Doktora 6grencileri doktora egitimi sirasinda ne tiir akademik deneyimler yasamaktadir?

4. Danigmanlar doktora 6grencilerine ne tiir beceriler kazandirmaktadir?

5. Doktora egitimi sirasinda dgrenciler ne gibi gereksinimlere ihtiya¢ duymaktadir?
YONTEM

Egitimde Olgme ve Degerlendirme alaninda doktora egitimi almis veya almakta olan bireylerin
doktora egitimine yonelik goriislerini belirlemeyi amaglayan nitel arastirma tiiriindeki bu ¢aligmada

fenomenoloji deseni kullanilmistir. Calisma grubunu, ii¢ farkli devlet iiniversitesinde Egitimde Ol¢gme
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ve Degerlendirme alaninda doktora egitimini tamamlamis (11 birey) veya doktora egitimine devam
etmekte olan (13 birey) bireyler arasindan tamamen goniilliiliikk esasina gore secgilen toplam 24 birey
olusturmaktadir. Arastirmanin verileri, arastirmaci tarafindan hazirlanan ve temelde bes agik uglu
maddeden olusan yari yapilandirilmig goriisme formu yardimiyla toplanmistir. Goriismeler Zoom
ortaminda online olarak gerceklestirilmis ve kayit altina alinmistir. Veriler 2022-2023 egitim-6gretim
yili giiz doneminde toplanmustir. Arastirma verilerinin analizinde, 24 katilimcinin aldiklari/almakta
olduklar1 doktora egitimine iliskin goriislerini belirlemeye yonelik sorulara verdikleri yanitlar tizerinden
dort agsamali igerik analizi gergeklestirilmistir (Yildirim ve Simsek, 2018).

Calismanin giivenirligi i¢in Zoom ortamindaki goriisme kayitlarindan elde edilen transkriptler
oncelikle arastirmaci tarafindan yaziya dokiilmiis ve sonrasinda Egitimde Olgme ve Degerlendirme
alanindaki bagka bir uzman tarafindan tekrar dinlenerek, eksik veya atlanan ifadeler diizeltilmistir.
Arastirmact tarafindan kodlama ve temalarin isimlendirilmesi siireci tamamladiktan sonra, Egitim
Bilimleri boliimiinde akademisyen olan iki uzmandan kodlar ve temalara yonelik goriis alinmustir.
Alinan uzman goriisleri dogrultusunda, bir tema degistirilmis ve altindaki kodlar1 daha kapsayici olacak
sekilde ifade edilmistir. Calismanin i¢ gegerligi icin, doktora egitimini tamamlamis bireylerin yani sira
doktora egitimine devam etmekte olan bireylerle de goriisiilerek veri kaynagi cesitlemesi (triangulation)
yapilmistir. Elde edilen bulgularin katilimcilarla teyit edilmesi (iiye kontrolii-member checking) de i¢
gecerligi artirmaya yonelik yapilmis bagka bir ¢alismadir. Ayrica bulgularin literatiirle uyumlu olmast,
bir dis gegerlik (karsilastirilabilirlik ve doniistiiriilebilirlik) kanit1 olarak diigiiniilebilir.

BULGULAR

Arastirmanin birinci alt problemi kapsaminda Ogrencilerin kendilerini akademik kariyer
yapmaya yonlendiren deneyimlere iliskin goriislerinin belirlenmesi amaglanmstir. Ogrencilerin
goriislerinin “alana ilgi duyma”, “akademik basari istegi” ve “kariyer hedefleri” olmak iizere ii¢ tema
altinda toplandigr gOriilmiistiir. Aragtirmanin ikinci alt problemi kapsaminda dgrencilerin
damismanlariyla olan 6grenme iliskisine dair goriislerinin belirlenmesi amaglanmistir. Ogrencilerin
goriislerinin “rehberlik ve mentorluk” ve “akademik destek” olmak {izere iki tema altinda toplandigi
goriilmistiir. Arastirmanin iiglincii alt problemi kapsaminda, 6grencilerin doktora egitimi sirasindaki
akademik deneyimlerine iliskin goriislerinin belirlenmesi amaglanmistir. Ogrencilerin gériislerinin
“aragtirma faaliyetleri”, “6gretim deneyimleri” ve “akademik gelisim” olmak {izere {i¢ tema altinda
toplandig1 goriilmiistiir. Aragtirmanin dordiincii alt problemi kapsaminda, 6grencilerin doktora egitimi
sirasinda danismanlarinin kazandirdigi becerilere iliskin goriislerinin belirlenmesi amaglanmustir.
Ogrencilerin goriislerinin “arastirma becerileri”, “iist diizey diisiinme becerileri” ve “pedagojik ve
Ogretim becerileri” olmak iizere ii¢ tema altinda toplandigi goriilmiistiir. Aragtirmanin besinci alt
problemi kapsaminda Ogrencilerin doktora egitimi sirasindaki gereksinimlere iligkin goriislerinin

belirlenmesi amaglanmistir. Ogrenci goriislerinin “teknik yeterlilikler”, “teorik bilgi” ve “uygulama

becerileri” olmak iizere ii¢ tema altinda toplandig1 goriilmiistiir.
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TARTISMA VE SONUC

Aragtirmanin ilk alt problemi olan 6grencileri akademik kariyer yapmaya yonlendiren faktorlere
iligkin katilime1 goriislerini destekleyen Teowkul ve digerleri (2009) tarafindan yapilan galigsmada,
ogrencilerin doktora derecesine sahip olmay1 akademik yagsamdaki en {ist basari olarak gordiikleri ve bu
dereceyi aldiklarinda sayginliklarini artirabileceklerini diistindiikleri ifade edilmistir. Dolayistyla bu
diisiincenin 6grencileri doktora egitimi almaya yonlendiren faktorler arasinda bulundugu sdylenebilir.

Arastirmanin ikinci alt problemi dogrultusunda katilimecilarin 6grenci-danigsman arasindaki
ogrenme iligkisine yonelik goriisleri incelenmistir. Buna gore dgrenci-danigsman arasindaki 6grenme
iligkisinin 6grencilerin siireci bagariyla tamamlayabilmeleri tizerinde oldukga etkili oldugu sdylenebilir.
Bu kapsamda yapilan calismalarda tez asamasinda danisman desteginden yoksun kalan doktora
ogrencilerinin doktora programini tamamlama konusunda zorlandiklar1 vurgulanmaktadir (Bair ve
Haworth, 2004; Kluever ve Green, 1998; Lovitts, 2001). Ayrica Bowen ve Rudenstine’ye (1992) gore
danismanla iletisimsizlik ve arasgtirma konusu se¢iminde zorluklar doktora &grencilerinin siirecte
yasadiklar1 en 6nemli sorunlardandir.

Aragtirmanin {i¢iincii alt probleminde &grencilerin doktora egitimi sirasindaki akademik
deneyimlerine iliskin goriisleri incelenistir. Bu baglamda akademik gelisim ve daha 6zelde bagimsiz
arastirma yapma becerisinin gelistirilmesinin, lisansiistii egitimin dogal bir hedefi olarak goriilebilecegi
diistintilmektedir.

Aragtirmanin dordiincii alt problemi kapsaminda &grencilerin doktora egitimi sirasinda
danismanlar tarafindan saglanan becerilere iliskin goriisleri incelenmistir. Elde edilen sonuglar
baglaminda Cotterall (2013) doktora siirecinin; arastirma sorularini tanimlama, metodolojik sorunlari
¢dzme, veri toplama ve analiz etme gibi arastirmaci rollerine iligkin becerilerin gelistirilmesinde 6nemli
bir katkis1 oldugunu belirtmistir.

Aragtirmanin besinci alt problemi dogrultusunda 6grencilerin doktora egitimi siirecinde ihtiyag
duyduklar1 gereksinimlere iligkin katilimci goriigleri incelenmistir. Elde edilen sonuglar baglaminda
Ozmen ve Gii¢’e (2013) gore yabanci dil konusundaki yetkinlik, bilimsel arastirma yapma siirecinde
doktora dgrencilerinin en ¢ok ihtiyag duydugu gereksinimlerden biridir.

Aragtirmadan elde edilen sonuglar dogrultusunda, doktora programi bulunan bdéliimlerde
doktora Ogrencilerinin uyumu, gelisimi ve siiregteki ilerleyisini kolaylastirabilecek seminerlerin
verilmesi Onerilebilir. Siirecin sonunda doktora tezinin bagarili bir sekilde tamamlanabilmesi igin
Ogrenci-danisman arasindaki Ogrenme iligkisinin olabildigince yiiksek olmasi, bunun i¢in de

danigmanlarin belirlenmesinde 6grencilerin segimlerine oncelik verilmesi 6nerilebilir.
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