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Abstract

Based on individuals, local history is covered in social studies/history teaching programs as a
teaching method worldwide as in Turkey, due to its potential to provide students with important
competencies. However, to realize its potential competencies, it is important for pre-service
teachers to gain experience by performing practical activities during their undergraduate education
using this method. Within this scope, this study aims to reveal the opinions of pre-service social
studies teachers about the activities carried out in local history teaching. The participants of were
55 pre-service teachers studying at Balikesir University, Necatibey Faculty of Education,
Department of Social Studies Education. The study was carried out with the case study model and
the data were obtained with an open-ended questionnaire, student diaries, activity evaluation forms,
and researcher observation notes. The content analysis method was used to analyze the data. While
the participants stated that they enjoyed the interviews the most during the local history activities,
they had the most difficulty in finding resources and obtaining information. The participants stated
that the activities carried out contributed to them in terms of personal/social development and the
teaching profession and suggested that more guidance should be given to the students in the next
applications to make the Local History Studies course and activities more effective. In line with
the findings obtained as a result of the research, some suggestions were made, including providing
theoretical and practical training to social studies teacher candidates, especially on teaching local
history.
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Introduction

Local history, one of the forms of history written from below (Danacioglu, 2010), or with a
more inclusive denomination, the history next to us (Kyvig and Marty, 2000) is defined by Avc1 Akgali
(2013) as a type of history that “examines a limited geographical area and helps to personalize history
and develop people's ties with the social group to which they belong, by including local and human
elements that are ignored in the national history narrative” (p. 16, 42).

Local history can also be characterized as initiatives carried out for the purpose of preserving,
learning, and teaching the history near us in a more personal or organizational way (Danacioglu,
2010). Although its origin goes back to Ancient Greece (Litchman and French, 1978 as cited in Avcl
Akgals, 2007; Aver Akgali, 2013) and the interest shown to local history goes back to the end of the
16th century, the orientation of local history, which enabled it to acquire its present qualities, was
mainly in the second half of the 20th century, in line with the course of general historiography
(Danacioglu, 2010). Since this date, local history has developed by putting people, especially ordinary
people, at its center (Tung Sahin, 2011). It should be noted that the studies carried out in this field,
especially in England, have made a significant contribution to the academic achievement of local
history (Aslan, 2000).

The idea that every individual has a role in shaping the society and economy in which they
live, and that every family and every place contributes to more comprehensive studies with the
detailed historical information they provide, has been influential in the development of local history
studies (Caunce, 2001). To reach a better understanding of the past and present a broader perspective,
we need to consider local developments, as well as national and international developments (Kyvig
and Marty, 2000). In addition, local history also contributes to the understanding of national and
global developments and their results. As the examples from local history make the general history
more understandable, some historians call it "loyal references that illuminate the general history", "a
warehouse or arsenal full of appropriate and meaningful examples for general and national history."

(Douch, 1967, as cited in Aslan, 2000: 201).

The history of individuals, their families, and their close circle is more influential on them.
Therefore, learning this history helps individuals to comprehend the factors affecting their own lives.
This aspect also provides emotional satisfaction for the individual in a way that no other historical
research can do (Kyvig and Marty, 2000). Local history can also contribute to the formation of a sense
of pride in society, as Banks states (Danker, 2005). As it can be understood, local history is seen as a
tield worth researching as it is oriented towards the needs of individuals and societies that directly
concern them (Kyvig and Marty, 2000). In this sense, local history symbolizes a play in which people
are the actors rather than a movie as in the traditional understanding of history (Steele, 1983 cited in
Aslan, 2000). Today, in countries such as England, France, and America, local history has found a
place in history teaching both as a research tradition and within the school system (Avci Akgali, 2013).

Local history teaching, which we can consider within the framework of out-of-class or out-of-
school history (Avct Akgali, 2017; 2019) is:
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An alternative history teaching method that paves the way for the student to take an active
role in the learning process by enabling the student to examine the historical elements in the
immediate environment in the context of the past and present while using the methods used
in academic local history research from a historian's point of view (Oztasc1, 2017: 19-20).

On the other hand, Ata (2015: 79) stated that teaching local history means the same as the
history of the immediate environment and defined it as "working in a small environment where a
school and a student's house are located". One of the important issues that have been emphasized with
the social studies program renewed in 2005 has been the inclusion of local history as a teaching
method in the social studies course (Yesilbursa, 2015). When the current 2018 social studies
curriculum is examined, it is possible to see the importance given to local history. In the program, it
is emphasized that out-of-school environments should be used in the teaching of the social studies
course and that oral history and local history activities should be included in particularly appropriate
subjects (MoNE, 2018). Dere and Akdeniz (2021), who examined the applicability of local and oral
history in the current 2018 social studies curriculum and textbooks, also state that these methods can
be used effectively in almost every subject related to people and space. Thus, students will not only be
able to carry historical events from local to national and universal dimensions but also have
opportunities to develop their historical thinking skills by examining these events from different
perspectives (Dere and Akdeniz, 2021). Because the local historical environment, which contains
various sources related to political, social, and cultural history, has the potential to contribute to the
development of students' historical thinking skills (Aktin and Karagali Taze, 2021).

If prepared and implemented in accordance with student characteristics and course content,
local history activities help students acquire many knowledge and skills at both primary and
secondary education levels (Avci Akgali, 2013. See also Aydin, Diindar and Kaya, 2016; Demircioglu,
2010; Dere and Akdeniz, 2021; Isik, 2011; Kabapinar, 2014; Yesilbursa, 2015). First of all, local history
shifts the direction of history teaching from political to social and cultural issues, allowing different
perspectives to be included in the curriculum (Marino and Cracco, 2012). In this way, local history,
which can be considered as micro-history, puts the ordinary person, i.e., the individual in the center.
Local history does not deal with the stories of inaccessible heroes and events that are not directly
related to our lives, but the events that take place in our home and neighborhood close to us. Since
this history can be lived, felt, and touched, the life of a grandfather or shopkeeper in a neighborhood
is more interesting for students than the life of a hero in the books (Erpulat, 2003). As Stradling (2003:
140) states, “Proximity to familiar places and people, to events that have been heard before, arouses
interest in students.” Local history, which deals with people, places, and structures close to us, is not
a pile of tales from this aspect. On the contrary, it provides an understanding that it deals with the
reality. Thus, it helps to better recognize the living space and to evaluate events and current problems
from a historical perspective (Avci and Dag, 2021).

Local history teaching provides the opportunity to learn outside the classroom. According to
the research “All Experiences Matter”, learning outside the classroom can provide important
contributions to children in terms of better and permanent learning, emotional and physical
development, and being more sensitive to the environment (Harnett, 2009). In addition, activities
based on local history help to establish a link between school and life. With these activities, students
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also provide rich experiences, develop their cognitive, affective, and social skills, and learn by doing
and living instead of memorizing history (Arslan, 2012). This method, which is planned and
implemented effectively, also gives students the opportunity to become aware of the cultural heritage
in their immediate environment, to understand its importance, and to develop an awareness of its
protection. In addition, it can contribute to “the development of students' skills of research, perceiving
change, and continuity, observation, using evidence, perceiving space, as well as gaining the values of
being scientific, sensitivity to cultural heritage, aesthetics, responsibility, and patriotism” (Dere and
Akdeniz, 2021: 495).

Local history can also offer many opportunities for students to pursue their own historical
research (Haydn, Arthur, and Hunt, 1997). Local history practices, which enable to associate learning
activities with daily experiences, are carried out with written and oral sources and documents entering
the museum inventory (Aydin, Diindar and Kaya, 2016). In this respect, it helps students to "make
history", "historical research/inquiry" and "learn the historical method" (Arslan, 2012; Ata, 2015; Avci
Akgali, 2007; Aver Akgali and Aslan, 2007; Beem 1994; Gokge and Isik, 2020; Perrotta, 2017; Stradling,
2003; Tung Sahin, 2011) with first- and second-hand sources (Aydin, Diindar, and Kaya, 2016;
Demircioglu, 2010; Marino, 2012) that have gained value within the framework of constructivist
learning theory in our country in recent years. As can be understood, the study of local history allows
students to connect with the main concepts that historians use to organize the past (Clark and Lee,
2004). Moreover, local history also provides tools to help students move from the idea that history is
a collection of facts to the understanding that history is an interpretation, which is one of the most
important stages of historical consciousness (Furay and Salevouris 1988, cited in Beem, 1994). It
should be noted that local history activities will help students to better understand other history
subjects in the school curriculum, in addition to these purposes of history teaching that come to the
fore today (Danker, 2003).

Emphasizing the local history theoretically in the programs and associating it with the
competencies is not enough for this method to be applied effectively (Kabapinar and Karakurt, 2016).
In order for students to benefit from the mentioned contributions of local history teaching, teachers
should have knowledge and skills regarding local history teaching activities. Therefore, it is very
important for teachers to receive a good education on local history teaching during their
undergraduate education (Demircioglu, 2010). When the academic studies on local history in history
and social studies teaching (generally classroom/out-of-school teaching) are examined, it is seen that
teachers do not consider themselves sufficient in local history teaching activities and they have
problems in practice (Avci Akgali, 2017; 2019). On the other hand, it is known that there are a limited
number of studies that consider pre-service teachers as a sample/study group in out-of-class teaching
in general and local history research in particular (Avci Akgals, 2019). It can be thought that research
to be carried out with pre-service teachers will help to solve such in-service problems, because
teachers have problems in terms of knowledge and practice in out-of-class teaching and local history,
and the development of pre-service teachers as future teachers is important (Avct Akgali, 2019).

When the studies in the field are examined, there are studies conducted with history teacher
candidates and history teachers by Avci Akeali (2015); candidates of social studies teachers by Aktin
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and Tekir (2018), Oran (2019), Aktin and Karagali Taze (2021a, 2021b); candidates of English and
social studies teacher candidates by Korkut and Kiris Avarogullari (2018) and candidates of classroom
teacher candidates by Utkiir Giillithan (2020). As it can be understood from all this information, the
number of studies conducted with pre-service teachers within the scope of local history is quite
limited in Turkey. Moreover, the fact that teachers working in Turkey have problems during local
history practices reveals the importance of doing practical studies with prospective teachers during
their undergraduate education on this method. For this reason, this study aims to investigate the
opinions of pre-service social studies teachers about the local history activities they carried out in the
"Local History Studies" course, which they took in the elective category during their undergraduate
education. Within this scope, the following points were desired to be determined,

e The things they enjoyed the most during the activities,

e The issues they had the most difficulty with during the activities,

e The contributions of the activities,

e How to conduct local history studies course and its activities better.

Method

Research Design

The case study model, a qualitative approach, was adopted in the research. Case studies can
be defined as a research model in which a current phenomenon is investigated in-depth in real-life
conditions (Yin, 2014). Case studies are preferred in applied fields such as education (Merriam, 2013)
especially in teacher education research due to their strengths (Paker, 2015). There are many types of
case study models defined by different researchers in the relevant literature (see Creswell, 2013; Stake,
2005; Stenhouse, 1985 as cited in Paker, 2015; Yin, 2014). The research was carried out in the type of
"action research case study" mentioned in the literature. In action research case study, it is aimed to
"contribute to the development of the studied situations by providing information that will guide the
review and improvement of the action" (Stenhouse, 1985: 50 cited in Paker, 2015: 121). The reason
for the adoption of the action research case study is to contribute to the development of local history
teaching activities by taking the opinions of the pre-service social studies teachers about the
difficulties encountered during the local history activities and how the local history studies course
and activities could be carried out better.

Sample

The study group of the research consists of 55 pre-service teachers, 21 male, and 34 females,
studying at Balikesir University Necatibey Faculty of Education, Department of Social Studies
Education, and taking the "Local History Studies” course in the elective category. Convenience
sampling was used to determine the study group of the research. The reasons for choosing
convenience sampling in the study are that researchers choose a situation that is close and easy to
access, and they want to speed up and practice their research (Yildirim and Simsek, 2013). All
necessary information about the research was given to the participants before the activities they would
do. The participants were informed that the local history activities they would do within the scope of
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the course, the open-ended questionnaires they would fill, the activity forms, and the data obtained
from the diaries they would keep would only be used for scientific purposes. Those who voluntarily
agreed to participate in the study and gave written consent were included in the study. As stated in
the voluntary participation form, the real names of the pre-service teachers were not used and the
participants were coded as PT1, PT2, ... PT55. This research, whose study group consisted of humans,
was found ethically and scientifically appropriate by the decision taken at the meeting of Balikesir
University Social and Human Sciences Ethics Commission (dated 22.06.2023 and numbered 2023/4).

Data Collection Process and Tools

It is important to collect data from multiple sources such as observations, documents, and
audio-visual materials to reveal an in-depth understanding of the "situation" investigated in case
studies (Creswell, 2013). In this study, using multiple data collection tools such as student and
researcher diaries, student activity evaluation forms, open-ended questionnaires, researcher
observation notes, local history activity reports prepared by the participants, and documentaries will
provide both an in-depth understanding and a richer and mutually-affirming data diversity (Yildirim
and Simsek, 2013). However, since all these data are too voluminous to be presented within the scope
of an article, data on research reports and documentaries prepared by the participants could not be
included in the research. While preparing the open-ended questionnaire and activity evaluation form,
which are the data collection tools used in the research, the relevant literature and especially the
studies of Oztag¢i (2017) and Kabapinar, Gokdogan, Kiiciik, Kéroglu and Akbag (2018) were used.

The data collection process of the study was planned as a 13-week period. Accordingly, in the
first week, the participants were informed about the planned activities. All of the participants stated
that they wanted to take part in local history activities voluntarily and signed the participation forms.
In the second week, the participants were given training on local history, the importance of local
history, and how to carry out a local history activity step by step. In this training, examples of local
history activities were presented, and it was paid attention to obtain information on the practical
dimension of the participants. In the third week, the participants were asked to form their own groups
for the local history activities they would carry out. Only one of the participants wanted to carry out
the work individually, and the other participants formed their study groups with their friends. Then,
a local history topic determination form was given to the participants and each group was asked to
find at least 3 topics they wanted to study by visiting the province of Balikesir and doing research on
the internet. In the fourth week, the participants presented the subjects to the researchers, and the
local history activity topics they would study were determined. Some of the local history activity topics
determined by the participants were “The Weaving of Joy, and Sorrow by Loop: Yagcibedir Carpet”,
“Hasan Baba and Ayak Dede Tombs: Where Prayer and Wishes Meet”, “Yildirim Mosque with
Whispers from History”, “Muharrem Hasbi Flour Factory with Muharrem Hasbi's Flour and
Balikesir's Water”, “Balikesir Cologne: A Historical Fragrance from Past to Present”, and “Seyh
Litfullah Mosque”. After the local history activity topics were finalized, a daily "Local History Activity
Directive" was given to the participants to guide them in all stages of their activity work. In the
directive, all necessary information was given about how the participants would keep their diaries,
where to find the sources they would benefit from in their studies, how to cite the sources, how to
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conduct the oral history interviews as a part of the local history activities, what to pay attention to
when taking the photographs and videos that they would use in their documentaries, and which rules
to follow while writing the research report. While creating the local history activity directive, the
information contained in the research of Oztas¢t (2017) and Kabapinar et al., (2018) was used. In
addition, in the same week, an expert in documentary shooting, montage, and editing provided the
participants with training on all the necessary information for the documentaries they would prepare.

Between the 5th and 9th weeks, the participants carried out activities such as collecting
resources, interviewing the source persons, conducting oral history interviews, taking photographs,
and making video shoots on the local history topics they had determined. In this process, the
researchers paid attention to providing the necessary guidance on the difficulties experienced during
the course of finding resources and conducting interviews and giving the necessary guidance on other
issues they needed, as well as getting information from the participants about the stage of their work
every week. After the participants finished their work, they went to the stage of reporting the event
data and preparing their documentaries between the 10th and 13th weeks. In this period, once the
participants had difficulties, researchers constantly guided and helped them. In the last week,
participants submitted their event reports, documentaries they prepared, and diaries reflecting all the
good experiences and difficulties during this process, In addition, an activity evaluation form and a
questionnaire consisting of open-ended questions were applied to the participants in the same week.

Data Analysis

The content analysis method was used to analyze the data obtained in the study (See: Yildirim and
Simsek, 2013). Since it is necessary to make sense of voluminous data obtained from different sources
such as interviews, diaries, and documents in case studies, content analysis is generally used (Patton,
2014). In the first stage, the data obtained from different sources were transferred to the computer
and a total of 112 pages of text was created. Then, the researchers read the data twice in a time period
where they would not be disturbed to make better sense of it (Bogdan and Biklen, 2022). Then, the
researchers adopted an inductive approach and individually started to identify codes by focusing on
the similarities and differences in the data (Kiziltepe, 2015). After analyzing the first 10 pages of the
data set, the researchers came together by recording the codes they identified in the code charts they
had prepared beforehand. In this meeting, the researchers had the opportunity to identify some of the
paragraphs they coded and see whether they coded the same or similar (Creswell, 2017). After the
first meeting, the researchers continued their analysis individually and when they finished two-thirds
of the data set, they held a meeting to check the coding again. After this last meeting, the researchers
reached a consensus, especially on the areas of agreement and disagreement (Miles and Huberman,
2015). The reliability percentage of the analysis conducted by the researchers was determined as
90.1% according to Miles and Huberman's (2015) reliability formula (Reliability = Agreement /
Agreement + Disagreement). Finally, an expert working on qualitative research was informed about
all stages of the research and the data collection and analysis process was checked together. After this
last control, the data were re-examined and the categories were finalized by taking into account the
points stated by the expert auditor (Yildirim and Simsek, 2013). The findings obtained as a result of
the research are given in tables with frequencies. Presenting the findings obtained in case studies in
tables is very important, especially because it allows researchers to discover some relationships that
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they did not realize while analyzing data (Yildirim and $imsek, 2013). In addition, direct quotations
from the participants' responses to the questions in different data collection tools were also included
in the presentation of the tables.

Data Collection Tools

As one of the qualitative data collection tools, the Semi-Structured Interview Method was used
in the study. By utilizing this method, the researcher prepares open-ended interview questions in
advance but also asks different probing and follow-up questions to the participants on the basis of
their answers to the questions (Patton, 2014). The interview protocol was prepared after the experts’
opinions on those questions were elicited. Interviews with the participants were carried out in places
where they would feel comfortable such as study offices and libraries. The participants were informed
about the study’s aims and procedure and their signed consent forms were obtained with their

permission.
Interview Questions

1. Which factors should be considered in the development of the elementary education Turkish
Republic Revolution History and Kemalism course curriculum, and which basic principles
should it be based on?

2. What should be the general objectives of the elementary education Turkish Republic
Revolution History and Kemalism course curriculum?

3. What are your suggestions concerning the learning outcomes of the elementary education
Turkish Republic Revolution History and Kemalism course curriculum?

4. What strategies can you suggest for organizing the contents of the elementary education
Turkish Republic Revolution History and Kemalism course curriculum?

5. Which teaching methods should be included in the elementary education Turkish Republic
Revolution History and Kemalism course curriculum? And why should these methods be
included?

6. What kinds of evaluation methods should be utilized in the elementary education Turkish
Republic Revolution History and Kemalism course curriculum?

7. How should historical characters be included in the elementary education Turkish Republic
Revolution History and Kemalism course curriculum?

8. What are your thoughts about the charges made in the elementary education Turkish
Republic Revolution History and Kemalism course curriculum in 20182

Results

The findings obtained in the research are presented in this section in line with the research
questions.
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Participants' Views on the Things They Enjoyed Most During Local History Activities

In the study, the participants were first asked about their opinions on what they liked the most
during the local history activities they did, and the findings are presented in Table 1.

Table 1

Participants' Opinions on the Things They Enjoyed the Most during Local History Activities

Opinions f
Conducting interviews 27
Learning about the local history of the place where they live 24
Conducting research 16
Group work with classmates 12
Getting help from people during the research process 9
Acquiring knowledge and skills to be used in teaching 6
Learning new knowledge in different areas 4
Experiencing a sense of accomplishment 2
Seeing that our historical heritage is protected 1
Informing people about local history 1
Fulfilment of assumed responsibilities 1
Uncovering elements of local history that are about to be forgotten 1

The most important aspect that the participants emphasized in this regard was the interviews
they conducted with local people and people who were knowledgeable about the topics of their
activities. In these interviews, which the participants described as "enjoyable", "fun”, "sincere",
"socializing" and "enabling them to mingle with the public", they also specifically stated that they
benefited from the "vast knowledge" of the people they heard different opinions and talked to. For
instance, PT29 said, "I liked getting different opinions from different people. It was enjoyable to
interview people on the street." Participants gave the second priority to learning about the local
history of the settlement they live in. Stating that they gained knowledge about historical places,
traditions, customs, and cultural elements in Balikesir thanks to the activities they organized, the
participants emphasized that they had the opportunity to get to know the city they live in better.
Regarding this category, PT27 said, "We learned better what the history of the unknown artifacts in
our region is." The third priority of the participants in this regard was the research they conducted
within the scope of the activities they carried out. The participants stated that through the research,
they reached historical documents that had never been published anywhere before, and their desire
to do research developed. For example, one of the participants who expressed this view, PT23
expressed his opinion as "... The development of our research spirit and getting great pleasure from
it."

Carrying out group work with classmates and receiving people's help during the activities were
the issues that participants ranked relatively high in this regard. The participants who expressed the
view of carrying out group work with classmates stated that they liked the most in these activities as
"being a part of a group", "gaining group consciousness’, "feeling the group spirit", "working in
cooperation” and "spending time outside the classroom". For example, PT1 explained his opinion by
saying "...at the same time, being a part of a group is among the things I like." The participants who
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expressed the view of seeing the help of people during the research process emphasized that they liked
the fact that both local people and local administrators approached them with love, respect and
tolerance, did not turn away from them, and acted in a caring and friendly manner during the
activities. In this category, PT15 stated that "... I liked it even more that people were friendly. It was
nice that whoever we talked to, they did not turn away and had a conversation with us." The
participants expressed the views of gaining knowledge and skills to be used in teaching and acquiring
new knowledge in different fields in the middle ranks. The participants in this category also
specifically stated that they would like to carry out similar studies with their students in their possible
future professional lives, which "improve themselves", "give them the opportunity to work
practically”, "provide knowledge and experience” and "will have an important place in their future
professional lives.” Among the participants who had this view, PT22 explained her thoughts by saying
"I liked being involved in a study that I would like to have my students do in the future." The
participants who expressed the view of acquiring new knowledge in different fields emphasized that
they gained knowledge in subjects and fields that they did not know thanks to their studies. For
example, PT30, who was of this opinion, used the expression "... gaining new knowledge about a
subject I did not know." The frequency of expression of other opinions written down by the
participants decreased considerably.

Participants' Opinions on the Most Difficult Issues during Local History Activities

Secondly, the participants were asked about their opinions on the most challenging issues
during the local history activities and the findings are presented in Table 2.

Table 2

Participants' Opinions on the Most Challenging Issues during Local History Activities

Opinions f

Finding sources and obtaining information on the subject 27
Conducting interviews

Experiencing problems due to group work
Not feeling competent in technology

— N
— N

Reporting research results
Experiencing physical fatigue

Lack of technological equipment
Finding a research topic

Spending too much time on research
Difficulty in limiting the topic
Dealing with official procedures

— = = = N U1 U1 o O

Shortage of time

Participants stated that they had the most difficulties in finding resources and obtaining
information about the topic they were researching during the local history activities they organized.
While some participants stated that they reached a limited number of resources in their research in
libraries, city archives, and on the internet to find information/documents related to the activity
topics, some participants complained about not being able to access any resources in these
environments. For example, one of the participants who expressed this view, PT33 said, "The most
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difficult thing for us was not being able to find documents. We came back empty-handed from the
library and many other places we went to." The second important challenge that the participants
experienced in this regard was to conduct interviews, which is an important part of their activity
studies. The participants stated that both local people and public officials were hesitant and reluctant
to record their interviews, and sometimes even responded negatively to their interview/appointment
requests. In this view PT41 stated that "...the fact that the staff and teachers did not talk to the camera
and also the local people did not want to talk... were the reasons that made it difficult." Problems
arising from group work were the third most prioritized area of difficulty mentioned by the
participants. The participants especially mentioned the inability to come together with the group
members, having discussions, not being able to act together and some group members not fulfilling
their responsibilities as the reasons for the difficulties they experienced in this regard. Regarding this
category, PT48 stated, "My friends do not have responsibility. One should at least have called me to
see what happened to the homework."

Not feeling competent in technology and reporting the results of the research were the
difficulties that the participants stated relatively high and close to each other. The participants
emphasized that they had problems in editing, montage, and merging the documentary videos they
shot especially with the MS Word program because they were not sufficiently equipped with
technology. For example, PT39, who stated that they had this difficulty, said "... We had difficulties in
Word and video editing." The participants who stated the difficulty in reporting the research results
stated that they had difficulties in writing their studies, editing them, and finally finding an interesting
title. For example, PT26 in this category said, "What we did for our homework was to transfer the
draft to the computer. Also, it was adjusting the story [fiction] stage for the assignment and choosing
the title of the assignment. " Physical fatigue and lack of technological equipment were the views
expressed by the participants in the middle ranks and with the same frequency. The participants who
wrote down physical fatigue as a difficulty emphasized that they were sleep deprived especially
because they worked day and night. One of the participants with this view, PT40, drew attention to
this situation by saying "We work, day and night to complete our homework and we do not sleep."
All of the participants who stated the lack of technological equipment expressed the lack of computers
as the reason for the difficulties they experienced. For example, for this category, PT34 explained the
difficulty by saying, "First and foremost, not having a computer was very difficult for us." The
frequency of expressing other difficulties expressed by the participants in this regard decreased
considerably.

Participants' Views on the Contributions of Local History Activities

Within the scope of the research, the participants were asked about their opinions on the
contributions provided by the local history activities they have realized, and the findings obtained are
presented in Table 3.
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Table 3

Participants' Opinions on the Contributions of Local History Activities

Opinions f
Contributing to personal and social development 47
Acquiring knowledge, skills and experiences that can be used in teaching 38
Getting information about the settlement where you live 25
Gaining awareness about the importance of local history and its elements 25
Creating a change in perspective towards history 3

The participants gave their first priority to the learning outcomes that contribute to their
personal and social development in this regard. The participants explained these outcomes as being

»  «

able to conduct research, “communicate”, “take responsibility”, “cooperate”, “work in groups”, “act
tolerant”, “act self-confident”, “be patient”, and “act according to official procedures”. For example,
in this category, PT16 said, "... This course taught us responsibility awareness, learning the rules of
research, ... working in cooperation in a harmonious and smooth way, how to communicate with all
levels of government in terms of hierarchy..." The second priority of the participants was to gain
knowledge, skills and experiences that they could use in their possible professional lives. The
participants stated that they learned a new method that they could use in their future courses and
emphasized that they could have their students conduct local history research. They also stated that
thanks to this training, they understood that the information obtained through research is more
permanent/valuable than the information conveyed verbally, that students should be made active in
the lesson, that history has a "different face", how to make history subjects more productive and fun,
and how to make students love the lesson. For example, PT3, who adopted this view, explained his

opinion by saying "From now on, I can easily have my students do local history research.”

Acquiring information about the settlement and raising awareness about local history and its
importance were the opinions stated by the participants with the same frequency and with the third
priority. Participants who expressed the view of gaining knowledge about the settlement where they
live stated that they gained information about historical places, personalities, traditions, customs, and
cultural elements of Balikesir thanks to the activities. In fact, not only the students who came to the
city to study from outside the province but also the students who are originally from Balikesir
emphasized that they gained knowledge about historical places/artifacts that they did not have any
information about even though they had seen them many times before. For example, PT49 wrote his
opinion by saying "I am from Balikesir. Although I am from Balikesir, there are so many things that
I do not know, that I need to learn..." The participants who expressed the view of raising awareness
about the importance of local history and its elements stated that they learned that there is a concept
called local history as a result of the activities they carried out and that they experienced the answer
to the question of what local history is by doing and experiencing it personally. They also stated that
they now pay more attention to the historical artifacts next to them while walking on the road, that
they understand how important the historical buildings they pass by every day are for the past of a
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region or city, and that this awareness must be transferred to future generations. In this category,
PT38 said:

The homework we did in this lesson drew my attention to the historical artifacts, buildings,
and structures that have historical value. In the past, when I was walking on the road, a
historical artifact did not attract my attention, but now they all started to attract my
attention.

Although the change in the perspective towards history was stated by fewer participants, it is
a very important opinion in terms of history education. The participants who expressed this view
stated that thanks to the activities they carried out, they realized that history does not only consist of
political events/wars, but also that all kinds of artifacts and places constitute an element of history.
For example, PT12 in this category said, "It helped me to better recognize the elements of history that
I had no knowledge about before. It taught me that history is not only about war, but also that many
historical artifacts and places are elements of history."

Participants' Opinions on How the Local History Research Course and Activities Could be
conducted in a Better Way

The participants were asked about their opinions on how the local history research course and
activities they had taken within the scope of the research could be conducted in a better way, and the
findings obtained are presented in Table 4.

Table 4
Participants' Opinions on How the Local History Research Course and Activities Could Be conducted
in a Better Way
Opinions f
Providing more information and guidance to students 21
Some changes in the planning and teaching of the course 10

Motivating students more to research 6
Spreading the research over a wider period of time 3
Instructor being more disciplined 3
Sharing the work with the local community 2
Cooperation with official institutions and organizations during the process 2
Creating a local history archive from student products 1
Sharing the work with other groups 1
Those who think that the course is conducted in a healthy way 7

The most common suggestion made by the participants in this regard was that they should be
given more information and guidance on certain issues. The most important issues emphasized were
helping students in the stages of finding sources, using time effectively, planned work, video shooting
and editing, and preparing the research report. In addition, going to the field research where historical
artifacts/places are examined together with the instructor, helping the groups that have difficulty in
finding a topic, giving more information about the importance of group work and responsibility
within the group, and holding separate evaluation meetings with the groups every week are other
important issues expressed by the participants. For example, PT36 explained his opinion as "In order
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to conduct the local history research course in a better way, it is sufficient to provide guidance on
determining the subject to be researched and finding resources." Making some changes in the
planning and teaching of the course was the second priority of the participants. The main suggestions
mentioned by the participants in this context were that the course should be planned in two semesters
so that students can spend more time on research, the research should be presented only as a
documentary and not turned into a report, presentation, and studies should not be made during exam
periods, and the studies should be presented in the historical place researched. For example, PT35
said, "I don't think a research report is very necessary. It would be more detailed and fun if we just
made a documentary." Motivating students more to do research was the third priority suggestion
expressed by the participants. The participants stated that the study was difficult for them at first and
that they approached it with prejudice and emphasized that students should be motivated to do better
by showing them more successfully completed sample studies. For example, PT5 said "Encouraging
them to give due importance to their homework. To show them examples and make them believe that
they can do better."

The frequency of expressing other opinions of the participants decreased considerably.
Spreading the research over a wider period of time and the instructor being more disciplined were
the views expressed in the middle ranks and with the same frequency. In general, the participants
pointed out that much better studies could be produced if more time was given to the students because
of the lack of time in the research process. PT6, who expressed his opinion in this category, wrote his
opinion by saying "If there was more time, we could have produced better studies.” The participants
who stated that the instructor should be more disciplined as a suggestion for the instructor
conducting the course emphasized that the students should be kept more strictly in this process. For
example, PT45 in this category wrote his opinion with the words "It should have been more
disciplined.” Sharing the studies carried out by the students with the local community and making
the necessary cooperation with official institutions and organizations during the research process
were the opinions expressed by two participants each. The participants emphasized the importance
of exhibiting the studies in various places so that local people can learn about the history of the
settlement they live in. For instance, PT20 stated that "I think that the documentaries and research
should not be limited. For example, these assignments should be shown in conference halls and
people should be more aware of their hometowns." One of the views expressed by a participant on
this subject, the creation of a local history archive based on the studies carried out by the students at
the faculty, is quite remarkable and can be considered very important as it is a practice that has a long
history abroad. The participant, PT52, expressed this idea with the words "Creating an archive about
the local history of Balikesir from these studies within the school." In addition, 7 participants did not
make any suggestions because they thought that the course was perfectly carried out.

Conclusion

The result and discussion obtained from the research conducted with pre-service social studies
teachers on local history teaching are presented in this section. The participants stated that they
enjoyed the interviews with local people and people who had knowledge about the research topics the
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most during the activities they carried out in the field of local history teaching. Learning information
about the local history of the settlement they live in, doing research, participating in group work with
their friends were the top views of the pre-service teachers. In a study conducted by Dere (2018), pre-
service teachers who worked with the group using the oral history method stated that these studies
contributed to them in terms of being in solidarity, providing collective responsibility, working
together, and developing friendship.

Participants stated that they experienced the most difficulties during their local history
activities at the stage of finding resources and collecting information about their research topics. In
fact, while some participants stated that they reached a small number of resources related to their
research topics in libraries, city archives, and on the internet, some participants pointed out that they
could not find any resources in these environments. The researchers witnessed this situation in their
observations and as they received requests for help from the participants. Even though the ways in
which they can access the necessary resources and information within the scope of local history
education were mentioned, the researchers did not neglect to provide the participants with the
necessary help and guidance on this issue, which they had difficulty with during the activities. One of
the problems that students may encounter in local history studies is related to accessing resources
(Douch 1967, cited in Avct Akeali, 2007: 81-82; 2013: 90; Avcr Akeali and Aslan, 2007: 85). This
finding obtained from our research is similar to the results of the research conducted with social
studies teacher candidates (Oran, 2019; Aktin and Karacali Taze, 2021a; 2021b) and social studies
teachers (Gog, 2008; Yuvaci, 2018) for local history teaching. Conducting interviews, which is an
important element of local history activities, was mentioned by the participants as the second most
important area of difficulty. As it can be understood, although the participants described the
interviews they conducted as the most enjoyable aspect during the activities, they also stated that it
was one of the most challenging issues due to the fact that local people and public officials were
timid/reluctant to record the interviews and responded negatively to appointment requests. The
participants also expressed this difficulty to the researchers during the lessons every week after the
activity activities started. The researchers tried to guide the participants by sharing their experiences
in the studies in which they had previously used the interview method. This result obtained from our
research is supported by the findings of some studies in the related literature (Kabapinar et al., 2018;
Oztasci, 2017; Utkiir Giillithan, 2020).

Problems arising from group work such as not being able to come together, having
discussions, not being able to act together, and not fulfilling responsibilities were the third most cited
difficulty point by the participants. In a study conducted by Dere (2018), pre-service teachers working
with a group and using the oral history method stated that they experienced negligence-based social
loafing, gathering, and coordination problems. Other opinions expressed by the participants in this
regard were not seeing themselves enough in the use of technology, reporting research results,
experiencing physical fatigue, feeling a lack of technological tools due to the lack of a computer,
finding a suitable research topic, spending a lot of time on research, having trouble limiting the
subject, struggling with official procedures and having time constraints. These findings obtained from
our research are in harmony with the findings of some studies in the related literature (Kabapinar et
al., 2018; Oztasci, 2017).
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Participants stated that local history activities contributed most to their personal and social
development. Being able to conduct research, work in groups, act tolerant, communicate, cooperate,
act self-confident, be patient, take responsibility, and act in accordance with official procedures were
stated by the participants as the gains obtained at the end of this training. It is seen that this finding
from our research is supported by the findings of some studies (Dere, 2018; Utkiir Giillithan, 2020)
conducted with pre-service teachers in the relevant literature. In our research, acquiring knowledge,
skills, and experiences that can be used in their possible professional lives was the second important
opinion expressed by the participants in this regard. First of all, the participants stated that since they
learned a method that they could use in their lessons in the future, they would have their students do
local history projects, they understood the importance of making students active in the lesson, ways
to make history subjects productive / fun and how to make their students love their lessons. Similarly,
the pre-service social studies teachers in Crocco and Morino's (2017) study on local history stated
that they realized the applicability of local history as a method that would increase their students'
interest and understanding in the future.

Acquiring information about the settlement where they live and gaining awareness about local
history and its importance are the third prioritized opinion of the participants with the same
frequency. Not only the participants who came to the city from outside but also the participants who
are originally from Balikesir stated that thanks to the activities they did, they gained information
about historical places/artifacts that they did not have any information about, although they passed
by many times before. In fact, this situation is not unique to our country. In a study conducted by
Crocco and Marino (2017) on local history with pre-service social studies teachers in the USA, it was
understood that the majority of the participants did not have much knowledge about the history of
the state even though they grew up in New Jersey. The participants in our study also emphasized that
thanks to the activities they carried out, they paid more attention to the historical artifacts next to
them, understood how important these artifacts are for a region/city, and emphasized that this
awareness must be passed on to the next generations. These findings obtained from our research
coincide with the findings of some studies (Aktin and Karacali1 Taze 2021b; Aktin and Tekin, 2018;
Dere, 2018; Golgesiz Gedikler, 2021) conducted with pre-service teachers within the scope of local
and oral history. The view that there has been a change in the perspective towards history is
noteworthy because it emphasizes an achievement that can be seen as important in terms of history
education, although it was expressed by a small number of participants. Because the participants in
this view stated that they no longer see history as consisting only of political events / wars and that
they understand that all kinds of artifacts and places are also elements of history. Similar results were
obtained in a study conducted by Kabapinar and Demeter Safak (2021) with primary school students,
which included oral history and local history methods together, and as a result of the research, a
change was observed in students' perceptions that history consists only of great men and political

events.

The most important suggestion made by the participants for better execution of the local
history research course and activities was that they should be given more information and guidance
on certain issues. Within the scope of this suggestion, the participants stated that students should be
assisted especially in the preparation of the research report, the importance of responsibility within
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the group, finding resources, working in a planned manner, shooting and editing videos, and using
time effectively. In fact, the participants were given the necessary training by an expert before they
started local history activities, especially on making the videos they would shoot into documentaries,
introducing the programs they could use in this regard, montage, and editing. In addition, it was also
observed by the researchers that the participants continued to experience difficulties in this regard
even after the shooting of the videos was over, although the relevant expert provided them with all
kinds of guidance on editing. The opinions expressed less frequently by the participants are that the
local history studies carried out by the students should be presented to the local people in various
places and a local history archive based on student products should be created in the faculty. In line
with the findings obtained as a result of the research, the following suggestions are made.

Pre-service social studies teachers should be provided with both theoretical and practical
training on local history, and they should be provided with activities.

During their undergraduate education, pre-service social studies teachers should be trained
on how to conduct research with all the steps.

Pre-service social studies teachers should be guided by giving examples at all stages of local
history activities, from finding a topic, scanning sources, and using technology to preparing the
research report.

Pre-service social studies teachers should be informed about what group work is, how group
work should be carried out, and why responsibility is important in group work before conducting
local/ oral history activities.

Local history archives should be created in faculties of education based on the works produced
as a result of local and oral history activities carried out by pre-service social studies teachers.
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Oz

Merkezine siradan insani alan yerel tarih, bugiin Tiirkiye dahil diinya tizerindeki bircok iilkede, 6grencilere
onemli yeterlilikler kazandirabilme potansiyelinden dolay, bir 6gretim yontemi olarak sosyal bilgiler/tarih
ogretimi programlarinda yer almaktadir. Ancak yerel tarihin saglayacag: yeterlilikleri gergeklestirebilmek
i¢cin 6gretmen adaylarinin lisans egitimleri sirasinda bu yonteme yonelik uygulamali etkinlikler yaparak
tecriibe kazanmalari ¢ok 6nemlidir. Bu arastirmada; sosyal bilgiler 6gretmen adaylarinin yerel tarih 6gretimi
ozelinde gergeklestirdikleri etkinliklerle ilgili goriisleri ortaya koymak istenmistir. Arastirmanin
katilimcilarini Balikesir Universitesi Necatibey Egitim Fakiiltesi Sosyal Bilgiler Egitimi Anabilim Dali’'nda
Ogrenim goren 55 Ogretmen adayr olusturmaktadir. Durum ¢alismasi modeliyle gerceklestirilen
aragtirmanin verileri agik uglu anket, 6grenci giinliikleri, etkinlik degerlendirme formu ve arastirmaci
gozlem notlariyla elde edilerek igerik analizi yontemiyle analiz edilmistir. Katilimcilar gerceklestirmis
olduklari yerel tarih etkinlikleri sirasinda en ¢ok yaptiklar: goriismelerden haz aldiklarini belirtirken, en fazla
zorlugu kaynak bulma ve bilgi edinme konularinda yasadiklarini ifade etmislerdir. Yaptiklar: etkinliklerin
kendilerine kisisel/sosyal gelisim ve 6gretmenlik meslegi acisindan birgok katki sagladigini dile getiren
katilimcilar, Yerel Tarih Arastirmalar: dersinin ve etkinliklerinin daha etkili olarak gerceklesebilmesi i¢in
yapilacak sonraki uygulamalarda ozellikle 6grencilere daha fazla rehberlik yapilmasi 6nerisini 6n plana
¢ikarmislardir. Arastirma sonucunda elde edilen bulgular dogrultusunda sosyal bilgiler 6gretmen adaylarina
basta yerel tarih 6gretimi konusunda teorik ve uygulamali egitimler verilmesi olmak iizere bazi 6nerilere yer
verilmistir.

Anahtar Kelimeler : yerel tarih, sosyal bilgiler, tarih 6gretimi, etkinlik, 6gretmen aday1

= HiSToRY EnucATION 136



Giinal, H. & Kaya, R.
Girig

Asagidan yazilan tarihin bigimlerinden biri olan yerel tarih (Danacioglu, 2010) ya da daha
kapsayici bir adlandirmayla yani bagimizdaki tarih (Kyvig ve Marty, 2000) “sinirli bir cografi alanin
incelendigi, ulusal tarih anlatisinda gormezden gelinen yerel ve insani unsurlara yer vererek tarihin
kisisellestirilmesine ve insanlarin ait olduklar1 sosyal grupla baglarinin gelismesine yardimeci olan bir
tarih tiiri.” (Aver Akgali, 2013: 16; 42) olarak tanimlanabilir. Yerel tarih, ayn1 zamanda daha ¢ok
kisisel ya da orgiitsel bir bicimde yani1 basimizdaki tarihi koruma, 6grenme ve 6gretme amagh
gerceklestirilen girisimler seklinde de nitelendirilebilmektedir (Danacioglu, 2010).

Kokeni Antik Yunan’a kadar uzansa (Litchman ve French, 1978: 168’den akt. Avci Akgals,
2007: 39; 2013: 42) ve kendisine gosterilen ilgi 16. yiizyilin sonlarindan itibaren baslamis olsa da yerel
tarihin bugiinkii niteliklerini kazanmasini saglayan yonelimi genel tarihgiligin izledigi seyre paralel
bicimde esas olarak 20. yiizyilin ikinci yarisinda olmustur (Danacioglu, 2010). Bu tarihten itibaren
yerel tarih insani, 6zellikle de siradan insani, merkezine alarak gelismistir (Tung Sahin, 2011). Yerel
tarihin akademik olarak bugiinkii seviyeye ulasmasinda 6zellikle Ingiltere’de bu alana yonelik
gerceklestirilen caligmalarin da 6nemli bir katkisi oldugunun belirtilmesi gerekmektedir (Aslan,
2000).

Yerel tarih ¢alismalarinin gelismesinde her bireyin i¢inde yasadig1 toplumun ve ekonominin
sekillenmesinde bir rolii oldugu, her ailenin ve her mekanin sundugu ayrintil tarihsel bilgilerle daha
kapsamli ¢aligmalara katkida bulundugu diisiinceleri etkili olmustur (Caunce, 2001). Gegmisle ilgili
daha iyi bir kavrayisa ulasabilmek ve daha genis bir perspektif ortaya koyabilmek i¢in ulusal ve
uluslararasi gelismeler kadar, yan1 basimizdaki yerel gelismeleri de dikkate almamiz gerekmektedir
(Kyvig ve Marty, 2000). Bunun yaninda yerel tarih, ulusal ve global olgekteki gelismelerin ve
sonuglarinin anlagilmasina da katkida bulunmaktadir. Yerel tarihin sundugu 6rnekler genel tarihi

TN

daha anlagilir kildigindan bazi tarihgilerce "genel tarihi aydinlatan sadik referanslar”, "genel ve ulusal
tarih i¢in uygun ve anlamli 6rneklerle dolu bir depo ya da cephanelik.” olarak da nitelendirilmistir

(Douch, 1967°den akt. Aslan, 2000: 201).

Bir bireyin kendisinin, ailesinin ve yakin ¢evresinin ge¢misi, o birey iizerinde daha etkilidir.
Dolayisiyla bu tarihi 6grenmek, bireyin kendi hayatini etkileyen faktorleri kavramasina destek olur.
Bu husus, bagka hicbir tarihsel arastirmanin yapamayacag: sekilde birey i¢in duygusal bir tatmin de
saglar (Kyvig ve Marty, 2000). Yerel tarih ayn1 zamanda Banks’in da belirttigi tizere toplumda gurur
duygusunun olugmasina katki sunabilmektedir (Danker, 2005). Anlasilacag: iizere yerel tarih, bireyin
ve toplumlarin kendilerini dogrudan ilgilendiren ihtiyaglarina yonelik oldugu i¢in arastirilmaya deger
bir alan olarak goriilmektedir (Kyvig ve Marty, 2000). Yerel tarih bu anlamda geleneksel tarih
anlayisinda oldugu gibi insanlarin izledigi bir filmden ziyade aktérlerinden biri oldugu bir oyunu
simgelemektedir (Steele, 1983’den akt. Aslan, 2000: 202). Bugiin Ingiltere, Fransa ve Amerika gibi
tilkelerde yerel tarih hem bir arastirma gelenegi olarak hem de okul sistemi icinde tarih 6gretiminde
kendine yer bulmustur (Avct Akgals, 2013).

Sinif dis1 tarih ya da okul dis1 tarih ¢ercevesinde de ele alabilecegimiz (Avci Akgali, 2017; 2019)
yerel tarih 6gretimi “6grencinin yakin ¢evresindeki tarihsel unsurlari gegmis ve giiniimiiz baglaminda
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incelemesini, bunu yaparken de kiiciik bir tarih¢i bakig acisiyla akademik anlamda yerel tarih
arastirmalarinda kullanilan yontemleri kullanmasini saglayarak, ogrenme siirecinde aktif rol
almasinin yolunu agan alternatif bir tarih 6gretim yontemi.” (Oztas¢i, 2017: 19-20) olarak
tanimlanabilir. Ata (2015: 79) ise yakin gevre tarihi ile ayn1 anlama geldigini belirttigi yerel tarih
ogretimini “bir okulun ve 6grencinin evinin bulundugu kiigiik bir ¢evre iizerinde ¢aligmak.” olarak
tanimlamigtir. Ulkemizde 2005 tarihinden itibaren yenilenen sosyal bilgiler programiyla birlikte
tizerinde durulan 6nemli konulardan biri de yerel tarihe sosyal bilgiler dersinde bir 6gretim yontemi
olarak yer verilmesi olmustur (Yesilbursa, 2015). Giintimiizde yiiriirlitkte olan 2018 tarihli sosyal
bilgiler 6gretim programi incelendiginde de yerel tarihe verilen 6nemi gérmek miimkiin olmaktadir.
Programda sosyal bilgiler dersinin islenmesinde okul dis1 ortamlardan faydalanilmasi ve ozellikle
uygun olan konularda sozlii tarih ve yerel tarih etkinliklerine yer verilmesi gerektigi
vurgulanmaktadir (MEB, 2018). Yerel ve sozlii tarihin giincel 2018 tarihli sosyal bilgiler dersi 6gretim
programinda ve ders kitaplarinda uygulanabilirligini inceleyen Dere ve Akdeniz de (2021), bu
yontemlerin insan ve mekanla ilgili neredeyse her konuda etkili bir sekilde kullanilabilecegini dile
getirmektedirler. Boylece ogrenciler tarihi olaylar1 yerelden ulusal ve evrensel boyutlara
tagiyabilecekleri gibi, bu olaylar1 farkli bakis agilarindan inceleyerek tarihsel diistinme becerilerini
gelistirebilecekleri firsatlar yakalayabileceklerdir. Ciinkii siyasi, sosyal ve kiiltiirel tarihle ilgili ¢esitli
kaynaklar1 barindiran yerel tarihi ¢evrenin 6grencilerin tarihsel diisiinme becerilerinin gelisimine
katki saglayabilme potansiyeli bulunmaktadir (Aktin ve Karagali Taze, 2021b).

Yerel tarih etkinlikleri, 6grenci 6zelliklerine ve ders igeriklerine uygun olarak hazirlanip dogru
bi¢cimde uygulandiginda hem ilkégretim hem de ortadgretim diizeyinde tarih 6gretiminin amaglamig
oldugu bir¢ok bilgi ve becerinin 6grencilere kazandirilmasina yardimei olur (Avct Akgals, 2013. Bu
konuda ayrica bkz. Aydin, Diindar ve Kaya, 2016; Demircioglu, 2010; Dere ve Akdeniz, 2021; Isik,
2011; Kabapinar, 2014; Yesilbursa, 2015). Her seyden 6nce yerel tarih, tarih 6gretiminin yoniinii siyasi
tarihten sosyal ve kiiltiirel konulara kaydirarak farkli bakis agilarinin 6gretim programlarina dahil
edilmesine olanak verir (Marino ve Cracco, 2012). Bu sayede mikro tarihgilik olarak ele alinabilecek
yerel tarih siradan insani, bireyi merkeze alir. Ulagilmasi imkéansiz kahramanlarin hikayelerini ve
yasamumizla dogrudan ilgili olmayan olaylar1 degil; bize yakin olan evimizde ve mahallemizde
gerceklesen olaylar1 ele alir. Bu tarih yasanilabilir, hissedilebilir ve dokunulabilir oldugundan
ogrenciler icin dedesinin ya da mahallesindeki bir esnafin hayati, kitaplardaki bir kahramanin
hayatindan daha ilgingtir (Erpulat, 2003). Stradling’in (2003: 140) belirttigi gibi “bildik yerlere ve
kisilere, daha 6nce isitilmis olaylara yakinlik 6grencilerde ilgi uyandirir.” Yani basimizdaki, bize yakin
insan, mekan ve yapilar1 ele alan yerel tarih, bu yoniiyle tarihin bir masallar y1ginin1 degil; yasanmuis
ve yasanmakta olan gercekligi ele aldiginin anlagilmasini saglar. Boylece yasanilan mekanin daha iyi
taninmasina, olaylarin ve giincel sorunlarin tarihsel bir perspektifle degerlendirilmesine yardimci
olur (Avci ve Dag, 2021).

Yerel tarih 6gretimi, tarih derslerinde smif digi 6grenme olanagr saglar. Nitekim “Ttim
Deneyimler Onemlidir” adli aragtirmaya gore sinif diginda 6grenme ¢ocuklar icin daha iyi ve kalict
ogrenme, duygusal ve fiziksel gelisim saglama ile cevreye karsi daha duyarli olma agisindan 6nemli
katkilar sunabilmektedir (Harnett, 2009). Bunun yanu sira yerel tarihe dayal: etkinlikler okul ile yasam
arasinda bagin kurulmasina yardimci olmaktadir. Bu etkinlikler ile &grenciler ayrica zengin
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deneyimler saglamakta, biligsel, duyussal ve sosyal becerilerini gelistirmekte, tarihi ezberlemek yerine
yaparak ve yasayarak 6grenebilmektedir (Arslan, 2012). Etkili bir sekilde planlanan ve uygulanan bu
yontem Ogrencilerin yakin ¢evrelerindeki kiiltiirel mirasin farkina varmalari, 6nemini anlamalari ve
korunmasina yonelik bir biling gelistirmelerine firsat da vermektedir. Ayrica 6grencilerin “aragtirma,
degisim ve stirekliligi algilama, gozlem, kanit kullanma, mekéni algilama becerilerini gelistirmelerine
ve bilimsellik, kiltiirel mirasa duyarlilik, estetik, sorumluluk ve vatanseverlik degerlerini
kazanmalarina” katki saglayabilmektedir (Dere ve Akdeniz, 2021: 495).

Yerel tarih, 6grencilere kendi tarihsel arastirmalarini siirdiirmeleri i¢in de birgok firsat
sunabilir (Haydn, Arthur ve Hunt, 1997). Ogrenme faaliyetlerini giinliik deneyimlerle
iliskilendirmeyi saglayan yerel tarih uygulamalari yazili ve sozlii kaynaklar ve miize envanterine giren
dokiimanlarla gergeklestirilmektedir (Aydin, Diindar ve Kaya, 2016). Bu yoniiyle 6grencilerin
tilkemizde de son yillarda yapilandirmaci 6grenme kurami gergevesinde deger kazanan birinci ve
ikinci elden kaynaklarla ¢alismalarina (Aydin, Diindar ve Kaya, 2016; Demircioglu, 2010; Marino,
2012) “tarih yapmay1”, “tarihsel arastirmayi/sorgulamay1”, “tarihsel yontemi 6grenmeleri’ne (Arslan,
2012; Ata, 2015; Avcr Akgali, 2007; Aver Akeali ve Aslan, 2007; Beem 1994; Gokee ve Isik, 2020;
Perrotta, 2017; Stradling, 2003; Tung Sahin, 2011) yardimci olmaktadir. Anlasilacag tizere yerel tarih
caligmasi, 6grencilerin tarihgilerin ge¢misi diizenlemek i¢in kullandiklar: ana kavramlarla baglant:
kurmalarina olanak vermektedir (Clark ve Lee, 2004). Ustelik yerel tarih 6grencilerin tarihin bir
gercekler yigin1 oldugu diisiincesinden tarihsel bilincin en 6nemli asamalarindan birisi olan tarihin
bir yorum oldugu anlayisina (Furay ve Salevouris 1988’den akt. Beem, 1994) ge¢melerine yardimci
olacak araglar da saglamaktadir (Beem, 1994). Yerel tarih etkinliklerinin tarih 6gretiminin
giiniimiizde 6n plana ¢ikan bu amaglarinin yani sira 6grencilerin okul miifredatinda yer alan diger
tarih konularini daha iyi anlamalarina yardimci olacaginin da belirtilmesi gerekmektedir (Danker,
2003)

Ancak yerel tarihin teorik olarak programlarda vurgulanip kazanimlarla iligkilendirilmesi bu
yontemin saglikli bir sekilde uygulanabilmesi icin yeterli degildir (Kabapinar ve Karakurt, 2016).
Ogrencilerin yerel tarih 6gretiminin bahsedilen katkilarindan faydalanabilmeleri icin 6gretmenlerin,
yerel tarih 6gretimi etkinliklerine yonelik bilgi ve becerilere sahip olmalar1 gerekmektedir. Bu yiizden
de 6gretmenlerin lisans egitimleri sirasinda yerel tarih 6gretimi konusunda iyi bir egitim almalar1 gok
onemlidir (Demircioglu, 2010). Tarih ve sosyal bilgiler 6gretiminde yerel tarih (ve genelde sinif / okul
dis1 6gretim) konusunda yapilan akademik arastirmalar incelendiginde 6gretmenlerin yerel tarih
ogretim etkinlikleri hususunda kendilerini yeterli gormedikleri ve uygulamada sorunlar yasadiklar
gortilmektedir (Avcr Akgali, 2017; 2019). Buna karsilik genel anlamda sinif dig1 6gretim ve 6zelde
yerel tarih arastirmalarinda o6gretmen adaylarimi o6rneklem / galigma grubu olarak ele alan
¢alismalarin da sinirli sayida oldugu bilinmektedir (Avci Akgali, 2019). Gerek 6gretmenlerin sinif dist
ogretim ve yerel tarih konusunda bilgi ve uygulama agisindan sorunlar yasamalari, gerekse de
ogretmen adaylarinin gelecegin Ogretmenleri olarak konuyla ilgili gelisimlerinin énem tasimasi
nedeniyle 6gretmen adaylar1 ile gergeklestirilecek arastirmalarin bu tiir hizmet i¢i sorunlarin
¢oziimiine yardimei olacag: diistiniilebilir (Avcr Akgals, 2019).

Alanda yapilan caligmalar incelendiginde Avci Akgali (2015) tarafindan tarih 6gretmen
adaylar ve tarih 6gretmenleri; Aktin ve Tekir (2018), Oran (2019), Aktin ve Karagali Taze (2021a,
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2021b) tarafindan sosyal bilgiler 6gretmen adaylari; Korkut ve Kiris Avarogullar: (2018) tarafindan
Ingilizce ve sosyal bilgiler 6gretmen adaylary; Utkiir Giilliihan (2020) tarafindan sinif 6gretmeni
adaylar1 ile gergeklestirilen ¢aligmalar bulunmaktadir. Téim bu bilgilerden de anlasilacag: tizere
Tiirkiye’de 6gretmen adaylariyla yerel tarih kapsaminda yapilan ¢aligmalar oldukga sinirli sayidadir.
Ustelik Tiirkiye’de gorev yapan 6gretmenlerin de yerel tarih uygulamalari sirasinda sorunlar
yasamalar1 6gretmen adaylariyla lisans egitimleri sirasinda bu yonteme yonelik uygulamali caligmalar
yapilmasinin 6nemini ortaya koymaktadir. Bu nedenden dolay: ¢aliymamizin amaci; sosyal bilgiler
Ogretmen adaylarmin lisans egitimleri sirasinda se¢meli kategorisinde aldiklar1 “Yerel Tarih
Arastirmalar1” dersinde gergeklestirdikleri yerel tarih etkinlikleriyle ilgili goriislerini arastirmaktir. Bu
amag kapsaminda 6gretmen adaylarinin;

o Gergeklestirdikleri etkinlikler sirasinda en ¢ok keyif aldiklar1 hususlarla,

o Gergeklestirdikleri etkinlikler sirasinda en ¢ok zorlandiklar1 hususlarla,

e Gergeklestirdikleri etkinliklerin saglamis oldugu katkilarla ve

e Yerel tarih aragtirmalar: dersinin ve etkinliklerinin nasil daha iyi yiiritiilebilecegiyle
ilgili gorisleri belirlenmek istenmistir.

Yontem

Aragtirma Modeli

Nitel bir anlayisla yiiriitiilen aragtirmada durum ¢aligmas:1 modeli benimsenmistir. Durum
caligmalar1 giincel bir fenomenin gercek yasam kosullar1 icerisinde derinlemesine arastirildig1 bir
arastirma modeli olarak tanimlanabilir (Yin, 2014). Durum c¢aligmalar1 gii¢lii yonlerinden dolay:
egitim gibi uygulamali alanlarda (Merriam, 2013) ozellikle de 6gretmen egitimi arastirmalarinda
tercih edilmektedir (Paker, 2015). Durum ¢alismas1 modelinin ilgili literatiirde farkli arastirmacilar
tarafindan tanimlanan birgok tiirii bulunmaktadir (bkz. Creswell, 2013; Stake, 2005; Stenhouse,
1985’ten akt: Paker, 2015; Yin, 2014). Arastirma soz konusu literatiirde belirtilen “eylem arastirmasi
i¢cin yapilan durum c¢alismas1” tiiriinde yuritilmistir. Eylem aragtirmasi igin yapilan durum
caligmalarinda “eylemin gozden gegirilmesi ve iyilestirilmesine rehberlik edecek bilginin
saglanmasiyla c¢alistlan durum ve durumlarin gelistirilmesine katkida bulunmak” amaglanir
(Stenhouse, 1985: 50’den akt: Paker, 2015: 121). Arastirmada eylem arastirmasi igin yapilan durum
calismas: tliriiniin benimsenmesinin nedeni; sosyal bilgiler 6gretmen adaylarinin gergeklestirmis
olduklar yerel tarih etkinlikleri sirasinda karsilagsmis olduklar: zorluklar ile yerel tarih arastirmalar
dersi ve etkinliklerinin nasil daha iyi bir sekilde yiiriitiilebilecegine yonelik goriislerinin alinarak
calisitlan durum olan yerel tarih 6gretimi etkinliklerinin gelistirilmesine katkida bulunulmak
istenmesidir.

Calisma Grubu

Aragtirmanin ¢alisma grubunu Balikesir Universitesi Necatibey Egitim Fakiiltesi Sosyal
Bilgiler Egitimi Anabilim Dalr’nda 6grenim goren ve se¢meli kategorisindeki “Yerel Tarih
Arastirmalar1” dersini alan, 21’i erkek, 34t kadin, toplamda 55 6gretmen aday: olusturmaktadir.
Arastirmanin ¢alisma grubunun belirlenmesinde kolay ulasilabilir durum 6rneklemesinden
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yararlanilmistir. Caligmada kolay durum Orneklemesinin tercih edilmesinin nedenleri
arastirmacilarin kendileri i¢in yakin ve erisimi kolay bir durumu se¢meleri ile arastirmalarina hiz ve
pratik kazandirmak istemeleridir (Yildirim ve $imsek, 2013). Katiimcilara yapacaklar1 etkinlik
caligmalar1 6ncesinde arastirma hakkinda gerekli olan tiim bilgiler verilmistir. Ders kapsaminda
yapacaklar1 yerel tarih etkinlikleri, dolduracaklar: acik uglu anketler, etkinlik formlar: ve tutacaklar:
giinlitklerden elde edilecek verilerin sadece bilimsel amagli bir arastirmada kullanilacaklar: bilgisi
verilen katilimcilar, goniilli olarak arastirmaya katilmayr kabul edip yazili olarak bu durumu
onaylamiglardir. Goniillii katilim formunda da belirtildigi iizere arastirmada 6gretmen adaylarinin
gercek isimlerine yer verilmemis ve katihmcilar OAl, OA2, ... OA55 seklinde sirali olarak
kodlanmiglardir. Calisma grubunu insanlarin olusturdugu bu arastirma, Balikesir Universitesi Sosyal
ve Beseri Bilimler Etik Komisyonu’nun (22.06.2023 tarih ve 2023/4) sayili toplantisinda alinan kararla
etik ve bilimsel agidan uygun bulunmustur.

Veri Toplama Araglar1 ve Verilerin Toplanmasi

Durum ¢aligmalarinda arastirilan “duruma” iliskin derinlemesine bir anlayis ortaya
koyabilmek i¢in gozlemler, dokiimanlar ve gorsel-isitsel materyaller gibi ¢oklu kaynaklardan veri
toplanabilmesi ¢cok 6nemlidir (Creswell, 2013). Bu arastirmada da &grenci ve arastirmac giinliikleri,
ogrenci etkinlik degerlendirme formu, agik uglu anket formu, aragtirmaci gozlem notlar,
katilimcilarin hazirlamig olduklar: yerel tarih etkinlik raporlar1 ve belgeseller gibi birden fazla veri
toplama araci kullanilarak hem derinlemesine bir anlayis hem de daha zengin ve birbirini teyit edecek
veri cesitliligi saglanmak istenmistir (Yildirim ve Simsek, 2013). Ancak tiim bu veriler bir makale
kapsaminda sunulamayacak kadar hacimli oldugundan katilimcilarin hazirlamis olduklar: arastirma
raporlar1 ve belgesellere yonelik verilere arastirmada yer verilememistir. Arastirmada kullanilan veri
toplama araglarindan olan a¢ik uglu anket ve etkinlik degerlendirme formu hazirlanirken ilgili
literatiirden ve ozellikle de Oztagg1 (2017) ve Kabapinar, Gékdogan, Kiigiik, Kéroglu ve Akbas’in
(2018) calismalarindan yararlanilmigtir.

Calismanin veri toplama siireci arastirmacilar tarafindan 13 haftalik bir zaman dilimi olarak
planlanmuigtir. Buna gore ilk hafta katilimcilara gergeklestirilmesi diistiniilen etkinlikler hakkinda bilgi
verilmistir. Katilimcilarin tamamu yerel tarih etkinliklerinde goniillii olarak yer almak istediklerini
belirtip katilim formlarin1 imzalamisladir. Ikinci hafta arastirmacilar tarafindan katilimcilara yerel
tarih, onemi ve bir yerel tarih etkinliginin adim adim nasil gergeklestirilecegine yonelik bir egitim
verilmistir. Bu egitimde daha once gergeklestirilen yerel tarih etniklerinden o6rnekler sunularak
katilmcilarin  uygulama boyutunda da bilgi edinmelerine dikkat edilmigtir. Uglincii hafta
katilimcilarin - gergeklestirecekleri yerel tarih etkinlikleri ¢alismalar1 igin kendi gruplarim
olusturmalar istenmigstir. Katilimcilardan sadece biri herhangi bir gruba dahil olmadan ¢alismasini
bireysel olarak gerceklestirmek istemis, diger katilimcilar kendi belirledikleri arkadaslariyla ¢alisma
guruplarini olusturmuslardir. Ardindan katilimcilara yerel tarih konu belirleme formu verilerek her
grubun Balikesir ilini gezerek ve internetten aragtirma yaparak c¢alismak istedikleri en az 3 konu
bulmalar1 istenmistir. Dérdiincii hafta katilimcilar bulmug olduklari konular: aragtirmacilara sunmus
ve c¢alisacaklar yerel tarih etkinlik konular1 belirlenmistir. Katilimcilarin belirlemis olduklar: yerel
tarih etkinlik konularindan bazilar1 “Sevincin, Kederin, Hiizniin ilmek Ilmek Dokunmasi: Yagcibedir
Halis1”, “Dua ve Dilegin Bulustugu Yer: Hasan Baba Tiirbesi ve Ayak Dedesi”, “Tarihten Gelen
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Fisiltilarla Yildirim Camii”, “Muharrem Hasbi’nin Unundan Balikesir’in Suyundan: Muharrem Hasbi
Un Fabrikas1”, “Ge¢misten Bugiine Tarihi Bir Koku: Balikesir Kolonyas1” ve “Seyh Liitfullah Camii”
seklindedir. Yerel tarih etkinlik konular1 kesinlestirildikten sonra katilimcilara birer giinlik ve
yapacaklari etkinlik ¢alismalarinin tiim asamalarinda kendilerine rehberlik yapacak bir “Yerel Tarih
Etkinlik Yonergesi” verilmistir. YoOnergede katiimcilarin giinliklerini nasil tutacaklari,
calismalarinda yararlanacaklar: kaynaklari nerelerden bulabilecekleri, kaynaklardan nasil alinti
yapabilecekleri, yerel tarih etkinliklerinin bir parcasi olan sozlii tarih goriismelerini nasil
gerceklestirecekleri, belgesellerinde kullanacaklar1 fotograflar1 ve videolar: ¢ekerken nelere dikkat
edecekleri ve aragtirma raporunu yazarken hangi kurallara uyacaklar1 hususlarinda gerekli olan tiim
bilgilere yer verilmistir. Yerel tarih etkinlik yonergesi olusturulurken de Oztagc1 (2017) ve Kabapinar
ve digerlerinin (2018) arastirmalarinda yer alan bilgilerden istifade edilmistir. Ayrica ayni hafta
katilimcilara belgesel ¢ekimi, montaj ve kurgu konularinda deneyime sahip olan bir uzman tarafindan
hazirlayacaklar1 belgeseller igin gerekli olan tiim bilgilerle ilgili bir egitim verilmistir.

Katilimcilar 5 ve 9. haftalar arasinda belirlemis olduklar: yerel tarih konulariyla ilgili kaynak
toplama, kaynak kisilerle goriismeler yapma, sozlii tarih goriismelerini gergeklestirme, fotograf cekme
ve video ¢ekimlerini yapma gibi ¢aligmalarini gerceklestirmislerdir. Bu siirecte arastirmacilar her
hafta derste katilimcilardan ¢aligmalarinin hangi asamada olduguyla ilgili bilgi aldiklar1 gibi kaynak
bulma ve goriismeler gerceklestirme sirasinda yagamis olduklar: zorluklar ve ihtiya¢ duyduklar: diger
konularda gerekli rehberligi saglamaya dikkat etmislerdir. Katilimcilar bu siiregteki ¢alismalarini
bitirdikten sonra 10 ve 13. haftalar arasinda etkinlik verilerini raporlastirma ve belgesellerini
hazirlama agamasina ge¢mislerdir. Katilimcilarin oldukga zorlandiginin gozlemlendigi bu donemde
arastirmacilar onlara siirekli olarak rehberlik yapip, yardimci olmustur. Katilimcilar etkinlik
raporlarini, hazirlamis olduklar belgeselleri ve bu siirecte yasamis olduklar: biitiin giizel deneyimler
ile zorluklar1 yansittiklar: giinliiklerini son hafta teslim etmislerdir. Ayrica ayni hafta katilimcilara
etkinlik degerlendirme formu ile agik uglu sorulardan olusan anket uygulanmistr.

Veri Analizi

Arastirmada elde edilen verilerin analizinde igerik analizi yonteminden yararlanilmigtir (Bkz:
Yildirim ve Simsek, 2013). Durum ¢alismalarinda goriisme, giinliikk ve dokiiman gibi farkli
kaynaklardan elde edilen hacimli verileri anlamlandirmak gerektiginden bu tiir ¢alismalarda
genellikle icerik analizi kullanilmaktadir (Patton, 2014). Veri analizinin ilk asamasinda farkli
kaynaklardan elde edilen veriler bilgisayara aktarilarak toplamda 112 sayfalik bir metin ortaya
¢ikarilmigtir. Ardindan arastirmacillar daha iyi anlamlandirabilmek igin verileri rahatsiz
edilmeyecekleri bir zaman diliminde ikiser defa okumuslardir (Bogdan ve Biklen, 2022). Daha sonra
arastirmacilar tiimevarimct bir yaklasim benimseyerek bireysel olarak verilerdeki benzerlik ve
farklilara yogunlagarak kodlarini belirlemeye baslamislardir (Kiziltepe, 2015). Arastirmacilar veri
setinin ilk 10 sayfasini analiz ettikten sonra belirledikleri kodlari, 6nceden hazirlamis olduklar: kod
gizelgelerine kaydederek bir araya gelmislerdir. Arastirmacilar bu toplantida kodlama yaptiklar1 bazi
paragraflar1 belirleyerek ayni veya benzer kodlama yapip yapmadiklarini gorebilme olanag: elde
etmiglerdir (Creswell, 2017). Ilk toplantidan sonra arastirmacilar bireysel olarak analizlerini siirdiiriip
veri setinin {gte ikilik bolimiinii bitirdiklerinde yeniden kodlama kontrolii yapmak i¢in toplanti
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yapmuslardir. Bu son toplantidan sonra aragtirmacilar 6zellikle goriis birligi ve ayriliklar: yasadiklar:
yerler tizerinde uzlasmaya varmislardir (Miles ve Huberman, 2015). Arastirmacilar tarafindan yapilan
analizin gtivenilirlik ytizdesi, Miles ve Huberman’in (2015) giivenirlik formiiliine gore (Giivenirlik =
Goris Birligi / Goriis Birligi + Gortis Ayriligl) %90, 1 olarak tespit edilmistir. Son olarak nitel
arastirma tizerinde ¢aligmalar yapan bir uzmana arastirmanin tiim asamalar1 hakkinda bilgi verilerek
veri toplama ve analiz siireci birlikte kontrol edilmistir. Bu son kontrolden sonra uzman denetginin
belirttigi noktalar da g6z oniinde bulundurularak veriler yeniden incelenerek kategoriler
kesinlestirilmistir (Yildirim ve $imsek, 2013). Arastirma sonucunda elde edilmis olan bulgular,
tablolar halinde frekanslar1 ile birlikte verilmistir. Durum c¢aligmalarinda elde edilen bulgularin
tablolar halinde sunulmasi 6zellikle arastirmacilarin veri analizi yaparken farkina varamadiklari bazi
iligkileri kesfetmelerine olanak verdigi i¢cin olduk¢a 6nemlidir (Yildirim ve Simsek, 2013). Ayrica
tablolarin sunumunda katilimcilarin farkli veri toplama araglarinda yer alan sorulara vermis olduklar:
yanitlardan alinan dogrudan alintilara da yer verilmistir.

Bulgular

Arastirmada elde edilen bulgular arastirma sorular1 dogrultusunda bu kisimda sunulmugtur.

Katiimcilarin Yerel Tarih Etkinlikleri Sirasinda En Cok Keyif Aldiklari Hususlarla Ilgili
Gorigleri

Arastirmada katilimcilara ilk olarak gerceklestirmis olduklar: yerel tarih etkinlikleri sirasinda
en c¢ok keyif aldiklar1 hususlarla ilgili goriisleri sorulmus ve elde edilen bulgular Tablo 1’de
sunulmustur.

Tablo 1
Katilimcilarin Yerel Tarih Etkinlikleri Sirasinda En Cok Keyif Aldiklar1 Hususlarla {lgili Goriisleri
Goriigler f
Goriigmeler gerceklestirme 27
Yasanilan yerin yerel tarihi hakkinda bilgi edinme 24
Aragtirma yapma 16
Sinif arkadaslariyla birlikte grup ¢aligmasi yapma 12

Arastirma siirecinde insanlardan yardim gérme
Ogretmenlikte kullanilacak bilgi ve beceriler edinme
Farkli alanlarda yeni bilgiler 6grenme

9
6
4
Bir seyleri bagarabilme duygusu yagama 2
Tarihi mirasimiza sahip ¢ikildigini gérme 1
Insanlara yerel tarih hakkinda bilgi verme 1
Ustlenilen sorumluluklar: yerine getirme 1

1

Unutulmak iizere olan yerel tarih unsurlarini ortaya ¢ikarma

Katilimcilarin bu konuda 6n plana ¢ikardiklar: en 6nemli husus, etkinliklerini yiiriitiirken
yerel halk ve etkinlik konular1 hakkinda bilgi sahibi olan kisilerle gerceklestirmis olduklar: goriismeler
olmustur. Katilimecilar “keyif verici”, “eglenceli”, “samimi”, “sosyallestirici” ve “halkla kaynasmalarini
saglayic1” olarak nitelendirdikleri bu goriismelerde ayrica farkli disiinceler duyup, konustuklar
kisilerin “engin bilgi birikimlerinden” faydalandiklarini da &zellikle belirtmislerdir. Ornegin bu
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konuda OA29 “Farkli insanlardan farkli diisiinceler almak hoguma gitti. Sokaktaki insanlarla réportaj
yapmak keyif vericiydi.” ifadelerini kullanmigtir. Katilimcilar bu konuda ikinci 6nceligi yasadiklar:
yerlesim yerinin yerel tarihiyle ilgili bilgi edinmelerine vermislerdir. Gergeklestirmis olduklar:
etkinlikler sayesinde Balikesir’deki tarihi mekénlar, gelenek-gorenekler ve kiiltiirel unsurlar hakkinda
bilgi sahibi olduklarini belirten katilimcilar bu sayede yasadiklar1 sehri daha iyi tanima firsat1 elde
ettiklerini de vurgulamiglardir. Bu kategoriye yonelik olarak OA27 “Bolgemizdeki, ydéremizdeki
bilinmeyen eserlerin ge¢misinin ne oldugunu daha iyi 6grendik.” seklinde goriisiinii agiklamistir.
Katilimcilarin bu konuda {iglincii dncelikleri ise yiirtitmiis olduklar: etkinlikler kapsaminda
gerceklestirdikleri aragtirmalar olmugtur. Katilimcilar yaptiklar: aragtirmalar yoluyla daha 6nce higbir
yerde yayinlanmamuis tarihi belgelere ulastiklarini ve arastirma yapma isteklerinin gelistigini dile
getirmislerdir. Ornegin bu goriisii ifade eden katilimcilardan OA23 “... Arastirma ruhumuzun
gelismesi ve bundan biiyiik keyif almak.” seklinde diistincesini ortaya koymustur.

Sinif arkadasglariyla birlikte grup caligmasi gergeklestirme ile etkinlikler siiresince insanlarin
yardimlarini alma katilimcilarin bu konuda nispeten {ist sirada belirttikleri hususlar olmustur. Siif
arkadaslariyla grup ¢alismasi gergeklestirme goriisiinii belirtilen katilimcilar bu calismalarda en fazla
hoslarina giden durumlar: “grubun bir pargasi olma”, “grup bilinci edinme”, “grup ruhunu hissetme”,
“is birligi icinde calisma” ve “sinif disinda vakit gecirme” olarak belirtmislerdir. Ornegin bu gériiste
olan OAl “...ayn1 zamanda bir grubun parcasi olmak hosuma giden seyler arasinda bulunuyor.”
diyerek diigiincesini agiklamigtir. Aragtirma siirecinde insanlarin yardimlarini gérme goriisiinii ifade
eden katilimcilar ise etkinlikler sirasinda gerek yerel halk gerekse de yerel yoneticilerin kendilerine
sevgi, saygl ve hosgoriiyle yaklasmalarini, yiiz ¢evirmemelerini, ilgili ve sicakkanli davranmalarini en
fazla hoglarina giden durumlar olarak vurgulamislardir. Bu kategoride olan OA15 goriisiinii
Insanlarin sicakkanli olmas1 daha da hosuma gitti. Her kimle konusursak bize yiiz cevirmeyip bizimle
sohbete girmeleri ayri1 bir giizeldi.” kelimeleriyle yaziya aktarmistir. Katilmcilar bu konuda
ogretmenlikte kullanacaklar1 bilgi ve beceriler kazanma ile farkli alanlarda yeni bilgiler edinme
goriiglerini orta siralarda dile getirmislerdir. Ogretmenlikte kullanilacak bilgi ve beceriler kazanma
goriisiint ifade eden katilimcilar, “kendilerini gelistiren”, “uygulamali ¢calisma olanag: veren”, “bilgi
ve birikim saglayan” ve “ileriki mesleki yasamlarinda 6nemli bir yer tutacak” bu g¢aligmanin
benzerlerini gelecekteki olasi mesleki yasamlarinda ogrencileriyle birlikte gerceklestirmek
istediklerini de ozellikle belirtmiglerdir. Bu goriise sahip olan katilimcilardan OA22 “Ileride
ogrencilerime de yaptirmak isteyecegim bir ¢aligma i¢cinde bulunmak ¢ok hosuma gitti.” diyerek
disiincelerini agiklamigtir. Farkli alanlarda yeni bilgiler edinme goriisiinii ifade eden katilimcilar ise
yaptiklar1 ¢alismalar sayesinde bilgi sahibi olmadiklar1 konu ve alanlarda bilgi sahibi olduklarina
vurgu yapmiglardir. Ornegin bu diisiincede olan OA30 “... Bilmedigim bir konu hakkinda yeni bilgi
edinmek.” ifadelerini kullanmistir. Katilimcilarin yaziya doktiikleri diger goriiglerin ifade edilme
sikliklar1 oldukea diismektedir.

Katilimcilarin Yerel Tarih Etkinlikleri Sirasinda En Cok Zorlandiklar1 Hususlarla flgili Gériigleri

Arastirmada katilimcilara ikinci olarak gergeklestirmis olduklar1 yerel tarih etkinlikleri
sirasinda en ¢ok zorlandiklar1 hususlarla ilgili goriisleri sorulmus ve elde edilen bulgular Tablo 2’de
sunulmustur.
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Tablo 2

Katilimcilarin Yerel Tarih Etkinlikleri Sirasinda En Cok Zorlandiklar1 Hususlarla Ilgili Gériisleri

Goriigler f

Konuyla ilgili kaynak bulma ve bilgi edinme 27
Gortismeleri gerceklestirme

Grup caligmasi kaynakli sorunlar yasama
Teknoloji konusunda kendisini yeterli gormeme
Arastirma sonuglarini rapor haline getirme

—_ N
— N

Fiziksel yorgunluk yasama

Teknolojik arag gereg eksikligi yasama
Arastirma konusu bulma

Arastirmaya fazla zaman harcama
Konuyu siirlandirma sikintisi yasama
Resmi prosediirlerle ugragsma

Siire sikintis1 yagama

— = = = N U1 U1 o \O

Katilimcilar gergeklestirmis olduklar: yerel tarih etkinleri sirasinda en ¢ok arastirma yaptiklari
konuyla ilgili kaynak bulma ve bilgi edinme hususunda zorluk yasadiklarini belirtmislerdir. Bazi
katilimcilar etkinlik konulariyla ilgili bilgi / belge bulmak igin kiitiiphanelerde, kent arsivinde ve
internette yaptiklar arastirmalarda sinirli sayida kaynaga ulastiklarini aktarirken bazi katilimcilar ise
s6z konusu ortamlarda herhangi bir kaynaga ulasamamaktan dert yanmiglardir. Ornegin bu goriisii
ifade eden katilimcilardan OA33 “Bizi en ¢ok belge bulamamak zorladi. Kiitiiphaneden ve gittigimiz
bir¢ok yerden bilgi olarak eli bos dondiik.” diyerek goriislerini yaziya aktarmistir. Katilimeilarin bu
konuda yagsamis olduklar: ikinci 6nemli zorluk yaptiklar: etkinlik ¢aligmalarinin 6nemli bir parcas:
olan goriismeleri gerceklestirebilmek olmustur. Katihimcilar hem yerel halkin hem de kamu
gorevlilerin yaptiklari goriismeleri kayit altina aldiklar icin ¢ekingen ve isteksiz davrandiklarini, hatta
zaman zaman goriisme / randevu taleplerine olumsuz yanit verdiklerini dile getirmislerdir. Bu
goriiste olan OA41 “...Gorevlilerin, dgretmenlerin kameraya konusmamasi ve ayn1 zamanda yerel
halkin konusmak istememesi... zorlayan nedenlerdendi.” diyerek goriisiinii agiklamistir. Grup
calismasi yapilmasindan kaynaklanan sorunlar, katilimecilarca bu konuda iigiincti 6ncelikli olarak
belirtilen zorluk alani olarak dikkat ¢ekmektedir. Katilimcilar 6zellikle grup tiyeleriyle bir araya
gelememelerini, tartigmalar yasamalarini, birlikte hareket edememelerini ve bazi grup tiyelerinin
sorumluluklarin1 yerine getirmemelerini bu konuda yasadiklar1 zorluklarin nedenleri olarak
belirtmislerdir. Bu kategoriye yonelik olarak OA48 diisiincesini “Arkadaglarimin sorumluluk [sahibi]
olmamasi. Insan en azindan 6dev ne oldu diye bir arar.” diyerek agiklamustir.

Teknoloji konusunda kendisini yeterli gormeme ile arastirma sonuglarini raporlastirma katilimcilarin
nispeten iist siralarda ve birbirine yakin oranda belirttikleri zorluklar olmustur. Katilimcilar teknoloji
konusunda yeterli donanimlar1 olmadiklar: i¢in 6zellikle Word programu ile gektikleri belgesel
videolarin diizenlenmesi, montaji ve birlestirilmesinde sorun yagadiklarini vurgulamislardir. Ornegin
bu zorlugu yasadigini belirten OA39 “... Word ve video montajda zorluk ¢ektik.” demistir. Aragtirma
sonuglarini raporlastirma zorlugunu belirten katilimcilar ise ¢aligmalarini yaziya aktarma, kurgulama
ve son olarak da ilgi ekici bir baglik bulma konusunda sikint1 yasadiklarini ifade etmislerdir. Ornegin
bu kategoride olan OA26 “Odevimizle ilgili yaptigimiz taslagi bilgisayara gecirmek oldu. Ayrica 6dev
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i¢in hikaye [kurgu] agamasini ayarlamak ve 6devin basligini segmek oldu.” kelimeleriyle goriislerini
yaziya dokmiistiir. Fiziksel yorgunluk ve teknolojik ara¢ gereg eksikligi yasama katilimcilarca orta
siralarda ve ayni siklikla aktarilan goriisler olmustur. Fiziksel yorgunlugu zorluk olarak yaziya aktaran
katihimcilar oOzellikle gece giindliz demeden ¢alistiklarindan dolayr uykusuz kaldiklarini
vurgulamiglardir. Bu goriise sahip olan katilimcilardan OA40 “Odevimizi yetistirmek icin gece
giindiiz demeden ¢alismamiz ve uyumadigimiz giinler.” diyerek bu duruma dikkat g¢ekmistir.
Teknolojik ara¢ gere¢ eksikligini belirten katiimcilarin tamamu bilgisayarlarinin olmamasim
yasadiklar1 zorlugun nedeni olarak ifade etmislerdir. Ornegin bu kategoriye yonelik OA34 “Ilk basta
ve en Onemlisi bilgisayarimizin olmamasi bizi ¢ok zorladi.” diyerek yasadig1 zorlugu agiklamustir.
Katilimcilarin bu konuda dile getirdikleri diger zorluklarin ifade edilme siklig1 olduk¢a diismektedir.

Katilimcilarin Yerel Tarih Etkinliklerinin Saglamis Oldugu Katkailarla Ilgili Goriisleri

Arastirma kapsaminda katilimcilara gergeklestirmis olduklar: yerel tarih etkinliklerinin
saglamis oldugu katkilarla ilgili goriisleri sorulmus ve elde edilen bulgular Tablo 3’te sunulmustur.

Tablo 3

Katilimcilarin Yerel Tarih Etkinliklerinin Saglamis Oldugu Katkilarla Ilgili Goriisleri
Goriigler f
Kisisel ve sosyal gelisime katki sunma 47
Ogretmenlikte kullanilabilecek bilgi, beceri ve tecriibeler edinme 38
Yasanilan yerlesim yeri hakkinda bilgi edinme 25
Yerel tarih ve unsurlarinin 6nemi hakkinda farkindalik kazanma 25
Tarihe yonelik bakis agisinda degisiklik olusturma 3

Katilimcilar bu konuda ilk 6nceliklerini kisisel ve sosyal gelisimlerine katki sunan kazanimlara
vermiglerdir. Katilimecilar s6z konusu kazanimlar1 “arastirma yapabilme”, “iletisim kurabilme”,

» o« » o« »

“sorumluluk alabilme”, “is birligi yapabilme”, grup halinde ¢alisabilme”, “hosgoriilii davranabilme”,
“Ozgiivenli hareket edebilme”, “sabirli olabilme” ve “resmi prosediirlere gore hareket edebilme” olarak
agiklamislardir. Ornegin bu kategoride yer alan OA16 “... Bu ders bize sorumluluk bilinci, aragtirma
kurallarinin 6grenilmesi, ... isbirligi icinde uyumlu ve sorunsuz sekilde calisilmasini, hiyerarsik
acidan tiim devlet kademeleriyle nasil iletisim gerceklestirebilecegimizi... [Ogretti]” ifadeleriyle
goriisiinii yaziya aktarmistir. Katihimcilarin bu konuda ikinci 6ncelikleri olas1 mesleki yagsamlarinda
yararlanabilecekleri bilgi, beceri ve tecriibeler kazanma iizerine olmustur. Katiimcilar ileride
derslerinde kullanabilecekleri yeni bir yontem 6grendiklerini belirterek bu sayede 6grencilerine yerel
tarih aragtirmalar1 yaptirabileceklerini de o6zellikle vurgulamislardir. Ayrica bu egitim sayesinde
arastirma yapilarak ulasilan bilginin sozel olarak aktarilana gore daha kalic1 / degerli oldugunu,
ogrencilerin derste aktif hale getirilmesi gerektigini, tarihin “farkli bir yiizi” oldugunu, tarih
konularinin nasil daha verimli, eglenceli hale getirilecegini ve 6grencilere dersin nasil sevdirilecegini
anladiklarini da ifade etmiglerdir. Bu goriisii benimseyen OA3 “Bundan sonra bir yerel tarih
arastirmasini kolayca 6grencilerime yaptirabilirim.” diyerek diisiincesini agiklamigtir.

Yasanilan yerlesim yeriyle ilgili bilgi edinme ile yerel tarih ve 6nemine yonelik farkindalik
kazanma katilimcilarca ayni siklikla ve tigiincii 6ncelikli olarak belirtilen goriisler olarak dikkat
cekmektedir. Yaganilan yerlesim yeriyle ilgili bilgi edinme goriistinii belirten katilimcilar yaptiklar:
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etkinlik calismalar1 sayesinde Balikesir’in tarihi yerleri, kisilikleri, gelenek ve gorenekleri ile kiiltiirel
unsurlar1 hakkinda bilgi edindiklerini belirtmislerdir. Hatta sadece il disindan 6grenim gormek icin
sehre gelen dgrenciler degil aslen Balikesirli olan dgrenciler bile yaptiklar1 ¢aligmalar sayesinde daha
once defalarca 6niinden ge¢melerine ragmen hakkinda hi¢ bilgi sahibi olmadiklari tarihi mekanlar /
eserlerle ilgili bilgi sahibi olduklarini vurgulamiglardir. Ornegin bu konuda OA49 “Balikesirliyim.
Balikesirli olmama ragmen bilmedigim, 6grenmem gereken o kadar ¢ok sey varmis ki...” diyerek
goriiginii yaztya dokmiistiir. Yerel tarih ve unsurlarmin 6nemine yonelik farkindalik edinme
goriisiinii dile getiren katilimcilar ise gerceklestirdikleri etkinlik ¢aliymalar1 sonucunda yerel tarih
adinda bir kavram oldugunu 6grenerek yerel tarih nedir sorusunun cevabini bizzat yaparak yasayarak
deneyimlediklerini belirtmislerdir. Ayrica artik yolda yiiriirken yani baglarinda olan tarihi eserlere
daha fazla dikkat ettiklerini, her giin 6niinden gegtikleri tarihi yapilarin bir bolge veya sehrin gegmisi
i¢cin ne denli 6nem arz ettigini anladiklarin1 ve bu bilincin mutlaka gelecek nesillere aktartilmasi
gerektigini ifade etmiglerdir. Bu kategoride yer alan OA38 “Bu derste yapmis oldugumuz 6dev
cevremdeki tarihi eserlere, binalara, tarihi bir degeri olan yapilara kars1 dikkatimi topladi. Eskiden
yolda yiiriirken tarihi bir eser dikkatimi ¢ekmezken simdi hepsi dikkatimi ¢ekmeye basladi.”
kelimeleriyle diistincesini aktarmistir. Tarihe yonelik bakis agisinda degisiklik meydana gelmesi daha
az katilimci tarafindan belirtilmesine ragmen tarih egitimi acisindan olduk¢a 6nem arz eden bir goriis
olarak karsimiza ¢ikmaktadir. Bu gorisi ifade eden katilimcilar yaptiklar: etkinlikler sayesinde
tarihin sadece siyasi olaylardan / savaslardan ibaret olmadigini, her tiirli eser ve mekénin da tarihin
birer dgesini olugturdugunu anladiklarini dile getirmiglerdir. Ornegin bu kategoride yer alan OA12
“Daha 6nce higbir bilgiye sahip olmadigim tarihin 6gelerini daha iyi tanimama yardimci oldu. Tarihin
savastan ibaret olmadigini bir¢ok tarihi eserin, yerlerin de tarihin 6gesi oldugunu 6gretmis oldu.”
seklindeki ifadeleriyle bu durumu agiklamistir.

Katiimcilarin  Yerel Tarih Aragtirmalari Dersinin ve Etkinliklerinin Nasil Daha lyi
Yiiriitiilebilecegiyle Ilgili Goriigleri

Katilimcilara arastirma kapsaminda almis olduklari yerel tarih arastirmalari dersinin ve
etkinliklerinin nasil daha iyi bir sekilde yiiriitiilebilecegine yonelik goriisleri sorulmus ve elde edilen
bulgular Tablo 4’te sunulmugtur.

Tablo 4

Katilimcilarin ~ Yerel Tarih Aragtirmalari Dersinin  ve Etkinliklerinin Nasil Daha lyi
Yiiriitiilebilecegiyle Ilgili Goriisleri

Goriigler f
Ogrencilere daha fazla bilgi verilip rehberlik yapilmasi 21
Dersin planlanmasi ve islenisinde bazi degisiklikler yapilmasi 10
Ogrencilerin aragtirmaya daha fazla motive edilmesi 6
Arastirmanin daha genis zamana yayilmasi 3
Ogretim elemaninin daha disiplinli olmasi 3
Yapilan galigmalarin yerel halkla paylagilmasi 2
Stireg igerisinde resmi kurum ve kuruluslarla is birligi yapilmas1 2
Ogrenci iiriinlerinden yerel tarih arsivi olusturulmasi 1
Yapilan ¢alismalarin diger gruplarla paylasilmasi 1
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Dersin saglikl bir sekilde yriitiildiigiint disiinenler 7

Katilimcilarin bu konuda en fazla dile getirmis olduklar1 6neri kendilerine belirli hususlarda
daha fazla bilgi verilip gerekli rehberligin yapilmas: seklinde olmustur. Katilimcilarca bu konuda 6n
plana ¢ikarilan en 6nemli hususlar ise; 6grencilere kaynak bulma, zaman etkili kullanma, planh
caligma, video ¢ekimi ve montaj ile aragtirma raporunun hazirlanmasi asamalarinda yardimci
olunmasi olarak belirtilmistir. Bunun yani sira tarihi eserlerin / yerlerin incelendigi alan aragtirmasina
ogretim elemaniyla birlikte gidilmesi, konu bulmakta zorlanan gruplara yardimci olunmasi, grup
caligmasi ve grup icinde sorumlulugun onemi hakkinda daha fazla bilgilendirme yapilmas: ve
gruplarla her hafta ayri ayr1 degerlendirme toplantilarinin gergeklestirilmesi katilimcilarla ifade edilen
diger 6nemli hususlar olarak dikkat ¢cekmektedir. Bu goriisii benimseyen OA36 diisiincesini “Yerel
tarih arastirmalar: dersinin daha iyi bir sekilde yiiriitiilmesi i¢in arastirilacak konunun belirlenmesi
ve kaynak bulma konusunda yonlendirici bilgi vermek yeterlidir.” seklinde ag¢iklamistir. Dersin
planlanmasi ve islenisinde bazi degisikliklere gidilmesi katilimcilarin bu konuda ikinci 6ncelikleri
olmugtur. Ogrencilerin aragtirmaya daha fazla zaman ayirabilmeleri i¢in dersin iki donem olacak
sekilde planlanmasi, yapilan arastirmalarin sadece belgesel olarak sunulup rapor haline getirilmemesi,
sinav donemlerinde sunum ve calisma yaptirilmamasi ile yapilan ¢aligmalarin arastirilan tarihi
mekinda sunulmasi katilimcilarca bu kapsamda belirtilen baslica 6neriler olmustur. Ornegin bu
konuda OA35 “Arastirma raporunun ¢ok gerekli oldugunu diisiinmityorum. Sadece belgesel yapsak
daha detayli ve eglenceli olabilirdi.” demistir. Ogrencilerin aragtirma yapmaya daha fazla motive
edilmesi katilimcilarla bu konuda tigiincti 6ncelikli olarak dile getirilen 6neri olmustur. Katilimcilar
ilk bagta ¢alismanin kendilerine zor geldigini ve 6n yargiyla yaklastiklarini belirterek ozellikle
ogrencilere daha fazla bagariyla tamamlanmis 6rnek caligma gosterilerek daha iyisini yapabilecekleri
hususunda motive edilmeleri gerektigini vurgulamiglardir. Ornegin OA5 “Odevlerine gereken énemi
vermeleri acgisindan onlar1 tesvik etmek. Yapilan oOrnekleri gosterip kendilerinin daha iyisini
yapacagina onlar1 inandirmak.” diyerek bu konudaki goriisiinii agiklamustir.

Katilimcilarin diger gorislerinin ifade edilme siklig1 oldukga diigmektedir. Aragtirmanin daha
genis bir zaman siirecine yayilmasi ile dersi yiiriiten 6gretim elemaninin daha disiplinli olabilmesi bu
konuda orta siralarda ve ayni siklikla ifade edilen goriisler olmustur. Katilimcilar genel olarak
arastirma siirecinde zaman sikintisi yasadiklari i¢in 6grencilere daha fazla siire verilmesi durumunda
¢ok daha iyi ¢alismalar ortaya konulabilecegine dikkat ¢ekmislerdir. Bu kategoriye yonelik goriis
belirten OA6 “Daha fazla zaman olsaydi daha iyi calismalar ortaya koyabilirdik.” diyerek diisiincesini
yaziya aktarmistir. Dersi ylirtiten 6gretim elemanina yonelik bir 6neri olarak daha disiplinli olunmali
goriisiinti belirten katilimcilar ise 6grencilerin bu siiregte daha siki tutulmas: gerektigine vurgu
yapmiglardir. Ornegin bu kategoride olan OA45 “Daha disiplinli olunmaliydi.” kelimeleriyle
goriisiinii yaziya aktarmistir. Ogrenciler tarafindan gergeklestirilen caligmalarin yerel halkla
paylasilmasi ile aragtirma siireci boyunca resmi kurum ve kuruluslarla gerekli is birliginin yapilmasi
ikiser katilimci tarafindan belirtilen goriisler olmustur. Katilimcilar yapilan ¢aligmalarin gesitli
yerlerde sergilenerek yerel halkin da yasadiklar1 yerlesim yerinin tarihi hakkinda bilgi
edinebilmelerinin énemine dikkat ¢cekmislerdir. Ornegin bu goriiste olan OA20 “Bence olusturulan
belgesellerin, arastirmalarin sinirli kalmamasi gereklidir. Mesela konferans salonlarinda bu 6devlerin
gosterilmesi ve insanlarin yasamis olduklart memleketleri hakkinda daha da bilin¢lendirmesi
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gereklidir.” diyerek goriisiinii agiklamistir. Bu konuda bir katilimei tarafindan belirtilen goriislerden
biri olan fakiiltede 6grenciler tarafindan gergeklestirilen caligmalara dayali bir yerel tarih arsivi
olusturulmasi oldukg¢a dikkat ¢ekici ve yurt disinda uzun bir gegmise sahip olan bir uygulama oldugu
icin oldukga 6nemli goriilebilir. S6z konusu katilimci olan OA52 bu diigiincesini “Okulun biinyesinde
bu ¢aligmalardan Balikesir’in yerel tarihi ile ilgili bir arsiv olusturulmasi.” sozleriyle belirtmistir.
Ayrica 7 katilimce dersin oldukea saglikli bir sekilde yiriitildigini disiindiikleri icin herhangi bir

oneride bulunmamaiglardir.
Sonug

Sosyal bilgiler Ogretmen adaylariyla yerel tarih Ogretimi oOzelinde yiritilmiis olan
arastirmadan elde edilen sonug ve tartismaya bu bolimde yer verilmistir. Katilimcilar, yerel tarih
ogretimi ozelinde gergeklestirmis olduklar1 etkinlikler sirasinda en ¢ok yerel halk ve arastirma
konular1 hakkinda bilgi sahibi olan kisilerle ger¢eklestirmis olduklar1 goriismelerden haz aldiklarini
belirtmislerdir. Yasadiklari yerlesim yerinin yerel tarihiyle ilgili bilgiler 6grenme, arastirmalar yapma,
arkadaslariyla grup ¢aligmasi icinde yer alma 6gretmen adaylarinin st siralarda belirttigi gorisler
olmustur. Dere (2018) tarafindan gergeklestirilen bir arastirmada grupla birlikte sozli tarih
yontemini kullanarak ¢alisan 6gretmen adaylari, bu ¢aligmalarin dayanigma iginde olma, kolektif
sorumluluk saglama, birlikte ¢alisma ve arkadashk iliskilerini gelistirme hususlarinda kendilerine
katki yaptigini belirtmislerdir.

Katilimcilar yaptiklar: yerel tarih etkinlikleri sirasinda en fazla zorlugu aragtirma konulariyla
ilgili kaynak bulma ve bilgi toplama asamasinda yasadiklarini belirtmislerdir. Oyle ki baz1 katihmcilar
kiitiiphane, kent arsivi ve internette arastirma konulariyla ilgili az sayida kaynaga ulastiklarini
belirtirken bazi katilimcilar ise bu ortamlarda herhangi bir kaynak bulamadiklarina dikkat
¢ekmislerdir. Arastirmacilar da bu duruma hem yaptiklar1 gézlemlerde hem de katilimcilardan bu
konuda yardim istegi geldigi i¢in bizzat sahit olmusglardir. Her ne kadar verilen yerel tarih egitimi
kapsaminda gerekli olan kaynak ve bilgilere hangi yollardan ulagabilecekleri konularina deginilse de
arastirmacilar katilimcilara etkinlikler sirasinda da zorlandiklar1 bu hususla ilgili gerekli yardim ve
rehberligi yapmay:1 ihmal etmemislerdir. Yerel tarih ¢aligmalarinda 6grencilerin karsilasabilecegi
problemlerden birisi kaynaklara ulagma ile ilgilidir (Douch 1967°den akt. Avci Akeali, 2007: 81-82;
2013:90; Avci Akgalive Aslan, 2007: 85). Arastirmamizdan elde edilen bu bulgu yerel tarih 6gretimine
yonelik sosyal bilgiler 6gretmen adayr (Oran, 2019; Aktin ve Karacali Taze, 2021a; 2021b) ve
ogretmenleriyle (Gog, 2008; Yuvaci, 2018) yapilan arastirmanin sonuglariyla ortiismektedir.

Yerel tarih etkinliklerinin O6nemli bir unsuru olan gortigmeleri gergeklestirebilme
katilimcilarca ikinci énemli zorluk alani olarak dile getirilmistir. Anlasilacagi tizere katilimcilar
gerceklestirdikleri goriismeleri etkinlikler sirasinda en fazla haz duyduklar: husus olarak nitelendirse
de ayni zamanda yerel halk ile kamu gorevlilerinin goriismelerin kayit altina alinmasindan dolay:
gekingen / isteksiz davranmalari ve randevu taleplerine olumsuz cevap vermelerinden dolay: en fazla
zorluk yaratan konulardan biri olarak da ifade etmislerdir. Katilimcilar s6z konusu zorlugu etkinlik
caligmalarina bagladiktan sonra her hafta ders sirasinda aragtirmacilara da ifade etmislerdir.
Arastirmacilar bu konuda daha 6nce goriisme yontemini kullandiklar: ¢aligmalardaki deneyimlerini
aktararak katilimcilara yol gostermeye ¢aligmislardir. Arastirmamizdan elde edilen bu sonug ilgili
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literatiirde yer alan bazi ¢aligmalarin (Kabapinar vd., 2018; Oztasc1, 2017; Utkiir Giillithan, 2020)
sonuglari tarafindan da desteklenmektedir. Bir araya gelememe, tartismalar yasama, birlikte hareket
edememe ve sorumluluklar1 yerine getirmeme gibi grup calismasi yapilmasindan kaynakli olan
sorunlar katilimcilarca bu konuda ti¢ilincii 6ncelikle belirtilen zorluk noktas: olmustur. Dere (2018)
tarafindan gergeklestirilen bir arastirmada da grupla birlikte ve sozlii tarih yontemini kullanarak
calisan 6gretmen adaylari ihmal temelli sosyal kaytarma, toplanma ve koordinasyon sorunlarini
yasadiklarini belirtmislerdir. Teknoloji kullaniminda kendilerini yeterli gormeme, arastirma
sonuglarini rapor haline getirme, fiziksel yorgunluk yasama, bilgisayar olmamasindan dolay1
teknolojik ara¢ eksikligi hissetme, uygun bir arastirma konusu bulma, arastirmaya ¢ok zaman
harcama, konuyu sinirlandirma sikintis1 yagama, resmi prosediirlerle bogusma ve siire sikintisi
yasama katilimcilar tarafindan belirtilen diger goriisler olmustur. Arastirmamizdan elde edilen bu
bulgular ilgili literatiirdeki bazi ¢calismalarin (Kabapinar vd., 2018; Oztasc1, 2017) bulgulariyla uyum
icindedir.

Katilimcilar, yapmis olduklar yerel tarih etkinliklerinin en fazla kisisel ve sosyal gelisimlerine
katkida bulundugunu dile getirmislerdir. Arastirma yapabilme, grup halinde ¢alisabilme, hosgoriilii
davranabilme, iletisim kurabilme, is birligi yapabilme, 6zgiivenli hareket edebilme, sabirli olabilme,
sorumluluk alabilme ve resmi prosediirlere uygun hareket edebilme katilimcilarca bu egitim sonunda
elde edilen kazanimlar olarak belirtilmistir. Aragtirmamizdan elde ettigimiz bu bulgunun ilgili alan
yazinda 6gretmen adaylariyla yapilan bazi ¢aligmalarin (Dere, 2018; Utkiir Giillithan, 2020) bulgular1
tarafindan desteklendigi goriilmektedir. Tarafimizca yapilan arastirmada olast mesleki yagsamlarinda
kullanabilecekleri bilgi, beceri ve tecriibeler edinme katilimcilarca bu konuda ifade edilen ikinci
onemli goriis olmustur. Katilimcilar her seyden 6nce ileride derslerinde kullanabilecekleri bir yontem
ogrendiklerinden 6grencilerine yerel tarih projeleri yaptiracaklarini, 6grencileri derste aktif hale
getirebilmenin Onemini, tarih konularini verimli / eglenceli hale getirebilmenin yollarini ve
ogrencilerine derslerini nasil sevdirebileceklerini anladiklarini ifade etmislerdir. Benzer sekilde
Crocco ve Morino’nun (2017) yerel tarih 6zelinde yaptiklar: arastirmada yer alan sosyal bilgiler
ogretmen adaylar1 da yaptiklar1 uygulama sayesinde ileride 6grencilerinin ilgi ve anlayislarini
arttiracak bir yontem olarak yerel tarihin uygulanabilirliginin farkina vardiklarini belirtmislerdir.

Yasamus olduklar1 yerlesim yeriyle ilgili bilgi edinme ile yerel tarih ve 6nemine iliskin
farkindalik kazanma katilimcilarin bu konuda tgiincii 6ncelikli olarak ve ayni siklikla belirttikleri
goriisler olarak dikkat cekmektedir. Sadece ile disaridan gelen degil aslen Balikesirli olan katilimcilar
da yapmis olduklar etkinlikler sayesinde daha 6nce defalarca 6ntinden gegmelerine ragmen hakkinda
hig bilgi sahibi olmadiklari tarihi mekanlar / eserlerle ilgili bilgi edindiklerini belirtmislerdir. Aslinda
bu durum sadece tilkemize 6zgii bir durum degildir. Crocco ve Marino’nun (2017) ABD’de sosyal
bilgiler 6gretmen adaylariyla yerel tarih 6zelinde yaptiklari bir ¢alismada katilimcilarin biiytik
¢ogunlugunun New Jersey'de biiylimiis olsalar da eyalet tarihi hakkinda pek de bilgi sahibi
olmadiklar1 anlagilmigtir. Aragtirmamizda yer alan katilimcilar ayrica gergeklestirdikleri etkinlikler
sayesinde yani baslarinda olan tarihi eserlere daha fazla dikkat ettiklerini, bu eserlerin bir bolge / sehir
icin ne kadar 6nemli olduklarini anladiklarini ve bu bilincin mutlaka sonraki nesillere aktarilmasi
gerektigini vurgulamiglardir. Arastirmamizdan elde edilen bu bulgular yerel ve sozlii tarih
kapsaminda 6gretmen adaylariyla gergeklestirilen bazi galismalarin (Aktin ve Karagali Taze 2021 b;
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Aktin ve Tekin, 2018; Dere, 2018; Golgesiz Gedikler, 2021) bulgulariyla 6rtiismektedir. Tarihe yonelik
bakis agisinda degisiklik olusmasi goriisii ise bu konuda az sayida katiimci tarafindan dile
getirilmesine ragmen tarih egitimi agisindan 6nemli goriilebilecek bir kazanima vurgu yaptigindan
dikkat cekicidir. Ciinkii bu goriisteki katilimcilar artik tarihi sadece siyasi olaylardan / savaslardan
ibaret olarak gormediklerini ve her tiirlii eser ile mekanin da tarihin birer 6gesini olusturdugunu
anladiklarini ifade etmislerdir. Benzer sonuglar Kabapinar ve Demeter Safak (2021) tarafindan
ilkogretim 6grencileriyle gerceklestirilen ve sozlii tarih ile yerel tarih yontemlerini birlikte igeren bir
calismada da elde edilmis, arastirma sonucunda 6grencilerin tarihin sadece biiyiik adamlardan ve
siyasi olaylardan olustuguna yonelik algilarinda degisim gozlenmistir.

Katilimcilarin yerel tarih arastirmalari dersinin ve etkinliklerinin daha iyi bir sekilde
yuritiilebilmesi icin yapmis olduklari en 6nemli 6neri, kendilerine belirli konularda daha fazla bilgi
verilip rehberlik yapilmas: olmustur. Katilimcilar bu 6neri kapsaminda 6zellikle 6grencilere arastirma
raporunun hazirlanmasi, grup i¢inde sorumlulugun 6nemi, kaynak bulabilme, planli ¢alisabilme,
video ¢ekimi ve montaj yapma ile zamani etkili bir gekilde kullanabilme konularinda yardimci
olunmasi gerektigini belirtmislerdir. Aslinda katilimcilara yerel tarih etkinliklerine baglamadan 6nce
ozellikle cekecekleri videolar: belgesel haline getirme, bu konuda kullanabilecekleri programlari
tanitma, montaj ve kurgu yapma konularinda bir uzman tarafindan gerekli egitim verilmistir. Ayrica
videolarin ¢ekim isi bittikten sonra da ilgili uzman montaj konusunda kendilerine her tiirlii rehberligi
yapmasina ragmen katiimcilarin bu konuda zorluklar yasamaya devam ettikleri arastirmacilar
tarafindan da goézlemlenen bir durum olmustur. Katilimcilar tarafindan bu konuda daha az siklikla
ifade edilen goriisler ise; 6grenciler tarafindan yapilan yerel tarih ¢aligmalarinin gesitli yerlerde yerel
halka sunulmasi ve 6grenim goriilen fakiiltede 6grenci tiriinlerine dayali bir yerel tarih arsivi
olusturulmas: seklindedir. Arastirma sonucunda elde edilen bulgular dogrultusunda asagidaki

onerilere yer verilmistir.

Sosyal bilgiler 6gretmen adaylarina yerel tarih konusunda hem teorik hem de uygulamali
egitimler verilip 6zellikle etkinlik gerceklestirmeleri saglanmalidir.

Sosyal bilgiler 6gretmen adaylarina lisans egitimleri sirasinda bir arastirmanin tiim
basamaklariyla nasil gerceklestirilecegi hususunda egitimler verilmelidir.

Sosyal bilgiler 6gretmen adaylarina yerel tarih etkinliklerinde konu bulmadan, kaynak
taramaya, teknoloji kullanmadan arastirma raporunun hazirlanmasima kadar tiim asamalarda
ornekler verilerek rehberlik yapilmalidir.

Sosyal bilgiler 6gretmen adaylarina yerel/sozlii tarih etkinliklerinden 6nce grupla ¢alismanin
ne oldugu, grup ¢alismalarinin nasil gerceklestirilmesi gerektigi ve grup ¢aligmalarinda sorumlulugun
nigin 6nemli oldugu konularinda bilgi verilmesi gerekmektedir.

Egitim fakiiltelerinde sosyal bilgiler 6gretmen adaylar: tarafindan gergeklestirilen yerel ve
sozli tarih etkinlikleri sonucunda ortaya konan c¢alismalara dayali yerel tarih arsivleri
olusturulmalidir.
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Katki Orani Beyani: Yazarlar, arastirmanin planlamasindan sonug raporunun yazilmasina kadar

gecen biitiin siiregte calismaya esit oranda katki saglamislardir.
Destek ve Tesekkiir Beyani : Bu arastirmayi desteklemek icin dis fon kullanilmamuigtir.

Cikar Catismast Beyani: Yazarlar ¢ikar catigmasi olmadigini beyan eder.
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