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INVESTIGATION OF “SELF PERCEPTION” AND
“LIFE SATISFACTION” OF THE ADOLESCENTS
WHO TAKE THE STUDENT SELECTION AND
PLACEMENT EXAM

(OGRENCI SECME VE YERLESTIRME SINAVINA GIREN ERGENLERIN “BENLIK
ALGILARININ” VE “YASAM DOYUMLARININ” INCELENMES})
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ABSTRACT

The aim of this study is to examine the “self perception” and “life satisfaction” of adolescents’ who take the
student selection and placement exam (SSPE) by getting prepared for the exam, in terms of “gender”, “rate of
taking the exam”, “condition of attending training centers”, “type of high schools graduated” and “efficiency
perception of the high school education”. The sample of the study consists of students (n=392) in 17-18 age
range who live in Ankara and took the SSPE by getting prepared in 2012-2013 education year. In collecting
the data regarding the independent variables, personal information form developed by the researchers has
been used; in collecting the data related to the students’ self perceptions, the Basic Self Assessment Scale
(Judge, Erez, Bono & Thoresen, 2003) has been used; in collecting the data related to their life satisfaction,
the General Life Satisfaction Scale (Diener, Emmons, Laresen & Griffin, 1985) has been used. As a result of
the research, the self perceptions of the adolescents’ who take the exam has been relatively differed in terms
of “high schools graduated”, “efficiency perception of high school education”, and “condition of attending
training centers”; on the other hand, their “life satisfaction” has differed relatively in terms of “efficiency
perception of high school education” and “condition of attending training centers”. Results showed that there
is a significant middle level positive relationship between students' self conception and life satisfaction. In
accordance with the obtained data, the results have been discussed on and advices have been given.
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OZET

Bu calismanin amaci, 68renci segme ve yerlestirme smavina(OSYS) hazirlanarak giren ergenlerin benlik
algilarin1 ve yasam doyumlarini “cinsiyet”, “sinava girme sayis1”, “dershaneye gitme durumu”, “mezun
olunan lise tirii” ve “lise egitimi yeterlilik algis1” degiskenlerine gore incelemektir. Aragtirmanin drneklemi,
Ankara ili smirlan igerisinde yasayan ve 2012-2013 egitim-6gretim yilinda OSYS’ye hazirlanarak giren
17-18 yas araligindaki &grencilerden (n=392) olusmaktadir.Bagimsiz degiskenlere iligkin verilerin elde
edilmesinde arastirmacilar tarafindan gelistirilen kisisel bilgi formu, 6grencilerin benlik algilarina iligkin
verilerin toplanmasinda Temel Oz Degerlendirme Olgegi (Judge, Erez, Bono & Thoresen, 2003), yasam
doyumuna iliskin verilerin toplanmasinda ise Genel Yasam Doyumu Olgegi (Diener, Emmons, Laresen &
Griffin, 1985) kullanilmigtir. Arastirmanin sonucunda, sinava giren ergenlerin benlik algilarinin “mezun
olunan lise tiirii”, “lise egitimi yeterlilik algis1” ve “dershaneye gitme durumu” degiskenlerine gore anlamli
diizeyde farklilik gdsterdigi; yasam doyumlariin ise “lise egitimi yeterlilik algisi” ve “dershaneye gitme
durumu” degiskenlerine gore anlamli diizeyde farklilik gosterdigi; benlik algilari ile yasam doyumu arasinda
orta diizeyde, pozitif yonde anlamli bir iliski oldugu gorilmistir. Elde edilen bu bulgular dogrultusunda
sonuglar tartisilmis ve onerilerde bulunulmustur.

Anahtar Sozciikler: Benlik algisi, yagam doyumu, ergen, sinav, grenci.
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SUMMARY

Introduction

“It is known that there are a great number of individual variables which
affect human behaviours. One of these variables is self-conception. This concept
plays an important role in most psychology theories” (Bayat, 2003). “In
psychology, the first studies on self belong to Freud, William James and Carl
Rogers. This concept gained a lot of importance with Ericson's Self Psychology,
Wylie's General Self Analysis, Maslow's approach towards self and Markus' self
scheme and it has become one of the most popular themes in psychological
research” (Burger, 2006; Erol, 2013, Murdock, 2012). Self conception means
individuals' positive or negative assessments on their personal traits, abilities and
personalities. Rogers (1959) stated that in psychological help given to the
individual, it is not important who he is or what he is but how he perceives himself,
that is, his behaviours are affected by the point of view he has developed towards
himself, which is his self-conception (Bacanli, 2003). It is necessary to know
individuals' self-conception well in order to understand and assess their attitutes and
behaviours, short-term and long-term plans, and life goals (Kuzgun, 2000).
Examining the foriegn literature on self-conception, it can be observed that
adolescents with positive self-conception perceive their lifes more positively and
they are happier(Caprara, Steca, Gerbino, Paciello & Vecchio, 2006; Chow, 2005;
Fordyce, 1983; Garcia, Rosenberg, Erlandsson & Siddiqui, 2010; Marat, 2003;
Tkach & Lyubomirsky, 2006).

In the late 19th century, with the development of positive psychology,
researchers, scholars and scientists in the field of psychology started to seek the
answers of the question “how does a person become happy?”. Especially, in the
years following the 1980s, the studies on well-being and happiness showed that life
satisfaction is an important factor for mental health (Diener, 1984, 1994, 2000;
Diener, Emmons, Larsen & Griffen, 1985; Diener, Oishi & Lucas, 2003; Diener,
Suh, Lucas & Smith, 1999; Myers & Deiner, 1995; Park, 2004, 2005; Proctor,
Linley & Maltby, 2009). This concept was first coined by Neugarten, Havighurst &
Tobin (1961). Life satisfaction is closely related to individuals' well being. The
affective component of subjective well being consists of positive and negative
feelings and its cognitive component includes life satisfaction (Diener, 1984; Pavot
& Diener, 1993; Pavot, Diener, Colvin & Sandvik, 1991). Life satisfaction is the
individual's cognitive assessment about his own life (Diener & et al., 1985).
Generally, it is suggested that when there is less inconveniences between
individuals' aspirations and successes, their life satisfaction is higher (Diener &et
al., 2003). It is observed that when individuals' expectations, needs, wishes and
desires are met, they have high life satisfaction; however, when these expectations,
requirements and demands are not met, they get low satisfaction from their own
lives (Eroglu, 2011). In the studies on students' life satisfaction, it is clear that
sociodemographic attributes, social support opportunities, social relationships, life
conditions, education opportunities, academic success, academic competency,
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academic satisfaction, school satisfaction and self esteem are factors that affect life
satisfaction (Chow, 2005; Diener, 2000; Diener &et al., 1999; Porter, 1994;
Seligman &Csikszentmihalyi, 2000).

In the literature on high school students in Turkey, it is evident that there are
limited number of studies in which life satisfaction and self conception were
examined together (Giin & Bayraktar; 2008; Kuzucu & Ozdemir, 2013; Ozdemir,
2012; Telet & Ergiin, 2013). In the studies in our country, it is stated that local
migrant adolescents that go to school have more life satisfaction than the ones who
do not go to school (Giin & Bayraktar, 2008); higher academic motivation affects
adolescents' subjective well being in the positive way (Eryilmaz, 2010); self
construal is important for adolescents' life satisfaction (Ozdemir, 2012); there is a
significant relationship between perceived parents contribution, life satisfaction and
self esteem (Kuzucu & Ozdemir, 2013); adolescents' perception of their academic,
social and affective self efficacy is a significant predictor for their life satisfaction
(Telef & Ergiin, 2013); academic self efficacy belief, academic success and being a
boarder at school are significant predictors for their self conception; self conception
differs significantly based on school type and study field chosen at high school
(Altun & Yazici, 2013).

In the high school years, a lot of factors such as “identity crisis”, “generation
conflicts”, “inconvenience between social expectations and personal wishes”,
“relationships with opposite sex”, “biological changes” and “developmental tasks”
have great influences on adolescents' subjective well being and this causes an
important amount of stress in their lives (Onur, 2001; Unal & Sahin, 2013). Prior to
higher education, they are in a critic period for their career choice and in this period,
the university entrance and placement exam is a significant resource of stress. It can
be said that adolescents who trust themselves in this exam preparation period, who
find their academic background and current opportunities enough, who have
positive feelings towards themselves and their lives, despite the anxieties and fears
caused by the exam, are much more successful in this stressful period of their lives,
for it is seen that individuals with positive perceptions towards themselves and their
lives have more effective problem solving skills and are more resistant to stressful
life events (Huebner, Suldo, Smith & McKnight, 2004). The University Entrance
Exam and the University Placement Exam are held by The Student Selection and
Placement Center every year and in 2013, 1,805,215 students took the University
Entrance Exam and among them, 1,232,679 students passed this exam and took the
University Placement Exam; of these students, 1,112,447 students made their
preferences but only 385,795 students were placed in an undergraduate programme
(OSYS, 2013). The students who take these exams after high school and their
families understand what “no to be accepted by any intitutions” really means
metaphorically. This concept integrated with the exam system means passing the
exam, being placed in a university programme, being able to find a good job and
have a good job in the future for the students who take these exams and their
families and these attributions show that this problem has a lot of dimensions
(Giindogar, Giil, Uskun, Demirci & Kegeci, 2007). Although for the students who
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take these university entrance and placement exams and their families, preparing for
these exams with a good high school and tutorship education and training
programme and passing the exam, placing in a good higher education programme
are the only target, there is almost no study on how these students perceive
themselves and their lives in our country and this has been assessed as a huge gap in
the field. In this context, in addition to the studies in the related literature,
examining the self conception and life satisfaction of the adolescents who take these
exams was thought to be significant. In the related literature in our country, it was
observed that mostly the students' exam anxiety (Geng & et al., 1999; Gengdogan,
2002, 2006; Karadeniz, 2005; Kecici, 2014; Sahin, Giinay & Bati, 2006; Tekbas,
2009) and exam attitudes (Ekici, 2005) were studied.

In conclusion, in this study, preparations for entering the SSPE and life
satisfaction of adolescents’ self-perceptions were investigated. In order to achieve
this general objective, responses will be sought to the following questions:

1. According to the gender, is there a difference between adolescents’ self-
perceptions and life satisfaction?

2. According to the number of variables taking the exam, is there a difference
between adolescents’ self-perceptions and life satisfaction?

3. According to the state of variables taking after-school support, is there a difference
between adolescents’ self-perceptions and life satisfaction?

4. According to the type of graduated high school variables, is there a difference
between adolescents’ self-perceptions and life satisfaction?

5. According to the variables as efficacy of a high school education, is there a difference
between adolescents’ self-perceptions and life satisfaction?

6. Do the adolescents’ self-perceptions predict life satisfaction?

Method

This study is a descriptive research in which relational survey model is used.
In this research the relationships between the variables are aimed to be measured.
The working group of research is created with the method of convenience sampling.
“Convenience Sampling Method” is the method in which researchers use a group of
volunteer participants that are easy to reach and live in the near neighborhoods and
environments in their studies (Erkus, 2011). The sample of the study consists of the
students (n=392) in 17-18 age range who live in Ankara and took the SSPE by
getting prepared in 2012-2013 education year. The research data have been
collected from the contacted students, by depending on the voluntary basis.

In the research, in collecting the data related to the independent variables, the
personal information form developed by the researchers has been used. The Basic
Self Assessment Scale developed by Judge, Erez, Bono & Thoresen(2003), adapted
to Turkish by Giirbiiz, Akkus & Sigri (2010) in collecting data related to self
perception have been used. The General Life Satisfaction Scale developed by
Diener, Emmons, Laresen & Griffin (1985), adapted to Turkish by Koker (1991) in
collecting data related to life satisfaction has been used.
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The data collected from the study group have been analyzed by using the
SPSS 18.00 programme. In order to determine whether the students’ self
perceptions and life satisfactions change depending on the independent variables in
a positive level, the t-test and one-way analysis of variance (ANOVA) have been
applied; to understand if there is a relative correlation between self perception and
life satisfaction, correlation and regression analysis have been applied.

Results

According to the research results, it has been oberved that the self perceptions
of the students who took the exam have differed relatively in terms of “types of high
school graduated” [F(, 339=3.12, p<0,05], “efficiency perception of high school
education” [F(y 389=19.19, p<0,05], and “taking extra tutorships”; however, it hasn’t
differed relatively in terms of “gender” [t(3901.16, p>0,05], and “rate of taking the
exam” [t390-1.07, p>0,05]. According to the research results, life satisfactions of
the students taking the exam have differed relatively in terms of “efficiency
perception of high school education” [F, 339=25.56, p<0,05], and “condition of
attending training centers” [t(390)9.31, p<0,05]; however, it hasn’t differed relatively
in terms of “gender” [t;o01.53, p>0,05], “rate of taking the exam” [tzg0)-.535,
p>0,05], and “ types of the high school graduated” [F(,, 339=3.12, p>0,05]. When the
results of correlation analysis were examined, it has been understood that there is a
positively meaningful correlation on medium level between the students’ self
perceptions and life satisfactions (r=0.399, p<0.01). When the results of regression
analysis were examined, it has been understood that self perception is a significant
predicator of the students’ life satisfactions (R=0.399, R?=0.16, F=73.90, p<0.01). It
can be said that 16 % of the total variance related to the life satisfaction is explained
by the students’ self perceptions.

Discussion and Conclusion

In this study, the self conception and life satisfaction of the adolescents who
took the University Entrance Exam and the University Placement Exam were
examined in terms of different variables including their sex, how many times they
took the exam, whether they took extra tutorship or not, the type of high school they
graduated, perceived high school education competency. Furthermore, the
relationship between their self conception and life satisfaction was examined.

Results showed that male and female adolescents taking the University
Entrance and Placement Exams with the same aim have similar perceptions towards
themselves. This result is in parallel with the results obtained in the studies on
adolescents (Adana, Arslantas & Sahbaz, 2012; Altun & Yazici, 2013; Can, 1986;
Knox, Jeanne, Robert & Green, 2000; Giin & Bayraktar, 2008; Giingor, 1989;
Imamoglu & Karakitapoglu-Aygiin; 2004; Kuzucu & Ozdemir, 2013).

From the results obtained in the study, it can be said that male and female
adolescents taking the University Entrance and Placement Exams with the same aim
perceive and assess their lives similarly. In the related literature, there are studies
which state that life satisfaction varies according to the sex variable (Aydiner, 2011;
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Cenkseven & Akbas, 2007; Dost, 2007; Koker, 1991; Kuzucu & Ozdemir, 2013)
and on the other hand, there are some other studies which suggest that there is no
significant relationship between life satisfaction and sex variables (Chow, 2005;
Gilin & Bayraktar, 2008; Giindogar &et al., 2007; Hampton & Marshall, 2000;
Ozgiir, Glimiis & Durdu, 2010). From these clashing results, it can be said that sex
is a controversial issue in the related literature.

At the end of the study, it was observed that adolescents who took the exams
for the second time with the reason for not being able to get the remark high enough
to place in the departments they want in the previous year perceive and assess their
lives and themselves similarly to the students who took the exams for the first time.
In the studies on the students who took these exams, it was observed that
adolescents taking the exams previously and adolescents taking the exams for the
first time have similar exam anxiety levels (Geng &et al., 1999) and show similar
attitudes towards the exams (EKkici, 2005). The results of this study can be said to
support the results of the aforementioned studies above.

In this study, results revealed that adolescents who took extra tutorships in
the exam preparation period have more positive self conception and higher life
satisfaction than the ones who did not. Students' motivational resources have an
impact on their self efficacy beliefs towards their prospective academic successes
(Bandura, 1999). In the studies on adolescents, it was observed that motivation
affects self conception and life satisfaction positively (Altun & Yazici, 2013; Bong
& Skaalvik, 2003; Eryilmaz, 2010; Telef, 2011, Telef & Ergiin, 2013). In the
related foreign literature on the relationship between educational opportunities and
services and life satisfaction, it was seen that the increase in the academic
satisfaction brings about a rise in the life satisfaction level (Chow, 2005; Diener,
2000; Diener & et al., 1999; Porter, 1994; Seligman & Csikszentmihalyi, 2000).
The students who took extra tutorship during the preparation period undergo less
exam anxiety (Karadeniz, 2005; Tekbas, 2009) and have more positive attitudes
towards exams (Ekici, 2005) than the ones who did not. The results of this study
can be thought to be supportive to the findings that taking extra tutorships before
the exam has a positive impact on students.

The results of this study suggested that the students who graduated from
science high schools have more positive self conception than the ones who
graduated from Anatolian high schools and vocational high schools. Several studies
revealed that students in science high schools have more positive self conception
than the students in the other high schools (Loeb & Jay, 1987); some other results
from other studies showed that students in the general high schools have more
positive self conception than the students in the Anatolian high schools and
vocational high schools (Uriin, 2010). On the other hand, in some other studies, it
was found that students in vocational high schools, general high schools and
Anatolian high schools have more positive self conception than the ones in science
high schools (Altun & Yazici, 2013). Marsh & Hau (2003) stated that there is no
significant relationship between school type and self conception. This is a
controversial issue in the literature. It is a fact that science high schools have more
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challenging academic curriculums and syllabuses than the other high schools.
However, it can be thought that going to science high schools is an important
advantage in the exam preparation period because in such high schools, a
quantitative education with a more focus on mathematics and science classes and
this training and education enable students to become more self-confident and think
that they are academically capable enough to pass the university entrance and
placement exams. From the results of this study, it can be said that adolescents
graduating from science high schools perceive themselves as academically more
competent and this affects their self conception positively in the exam preparation
period.

The results of this study showed that students who finished different types of
high schools assess and perceive their lives similarly. In the related literature, in the
studies on school life quality, it was stated that school life quality varies based on
school type and school climate increases school life quality (Demir, Kaya & Metin,
2012; Durmaz; 2008; Verkuyten & Thijs, 2002; Zulling, Huebner & Patton, 2011).
If this study had been conducted when all the participants were continuing their
high schools, maybe different results about life satisfaction could have been
reached.

Research results displayed that the students who thought that the education
and training that they got from their high school were enough in the exam
preparation period have more positive self conception and higher life satisfaction
than the ones who found their high school education was not enough or than the
ones who were indecisive about this issue. Studies showed that the increase in
students’ academic self efficacy, academic satisfaction and school satisfaction
affects their self conception and life satisfaction positively (Altun & Yazici, 2013;
Chow, 2005; Diener, 2000; Diener &et al., 1999; Gilman & Huebner, 2006; Porter,
1994; Telef & Ergiin, 2013; Seligman &Csikszentmihalyi, 2000). It is an
undeniable fact that high school type in the exam preparation period is important.
However, no matter what type of high school they graduated from, adolescents'
belief that they are enough and ready in terms of their academic background to pass
university entrance and placement exams can be thought as an important factor that
influence their self conception and life satisfaction levels positively.

Finally, it was observed that self conception is a significant predictor of life
satisfaction and students with positive self conception have positive life satisfaction.
This result is in parallel with the results that Nalbant (1993) found in his study on
15-22 year-old individulas with different sociodemographic attributes; with the
results that Cegen (2008) found in his study with university students; with the
results Yildiz (2010) reached on secondary school students; with the results Aydiner
(2011) revealed on university students; with the results of the studies Kuzucu &
Ozdemir (2013) conducted with adolescents and with some other results that were
found in foreign studies (DeNeve & Cooper, 1998; Cheng & Furnham, 2003;
Diener & Diener, 1995; Lucas &et al., 1996). Regarding the subdimensions of the
“Basic Self Evaluation Scale” utilized in the study, it can be said that adolescents
with “normal mood”, with “positive self esteem and self efficacy” and adolescents
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who “think that they keep the control of their own life”” have higher life satisfaction
level.

There is no study on the relationship between self conception and life
satisfaction of the students who took the university entrance and placement exams
in the literature. In this study, it was observed that there are significant relationships
among “taking extra tutorships”, “high school education competency perception”,
and self conception and life satisfaction variables. These results can be thought to
contribute well to the related field. As well as the number of the participants, the
fact that the results of this study were obtained based on the participants' personal
expressions is a limitation for the study. Furthermore, participants' self conception
and life satisfaction were measured within the scope of the dimensions of the scale
used. Considering the limited number of the studies on the young people at the door
of their university education, it can be easily recommended that such studies could
be conducted with different participants and sampling sizes.

It is thought that the comprehensive examination of the self conception and
life satisfaction of the students who go through a critical period in their career
choice and decisions (students who take the high school entrance exam; students
who take university entrance and placement exams and individuals who take public
personnel selection exam) would contribute invaluably to the field of education and
psychology. Furthermore, the identification of the factors that decrease student
motivation in such critical periods is extremely important to plan and design the
guidance and psychological counseling services that students will be given at
schools.

Besides these, “the institutions that generate educational policies and lead the
educational systems” can benefit from such studies in planning, organizing and
regulating the exam systems in terms of exam management, the number of the
exams, the form of the exams and the content of the exams, etc. It is thought that the
Ministry of National Education should reinforce and support such studies
financially in order to increase the number of these studies.
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GIRIS

“Insan davranislari {izerinde etkili olan ¢ok sayida kisisel degiskenin oldugu
bilinmektedir.Bu degiskenlerin varlig1 ¢esitli disiplin alanlarinin verileri tarafindan
dogrulanmaktadir.Bu degiskenlerden biri de benlik (6z) algis1 olarak ele alinan
kavramdir.Benlik algis1 kavrami psikoloji kuramlarinin ¢ogunun igerisinde énemli
bir yer tutmaktadir” (Bayat, 2003).“Psikolojide benlik konusuna iligkin ilk
calismalar Freud, William James ve Carl Rogers’a aittir.Erikson’un benlik
psikolojisi kurami, Wylie’nin genel benlik analizi, Maslow’un benlik yaklagimi ve
Markus’un benlik semasi ile 6nem kazanan bu kavram son yarim asirdir iizerinde en
cok arasgtirmanin yapildig1 psikoloji kavramlarindan biri olmustur” (Burger, 2006;
Erol, 2013, Murdock, 2012).

Benlik algisi, bireylerin kendi 6zellikleri, yetenekleri ve kisiligi hakkindaki
olumlu ya da olumsuz degerlendirmelerini ve duygularimi ifade etmektedir. Carl
Rogers (1959), kisilik psikolojisinde 6nemli bir yeri olan “benlik kurami”nda benlik
kavramini, davranisin en Onemli belirleyicisi olarak nitelendirmektedir. Benlik
kavram, kisinin ¢esitli kisilik 6zelliklerinin kendinde bulunus derecesi hakkindaki
degerlendirmelerinin biitiinii ya da kendini algilamasidir. Dolayisiyla Rogers bireye
gotiiriilecek psikolojik yardimda, kisinin ne oldugunun degil onun kendisini nasil
gordiigiiniin 6nemli oldugunu, kisinin davranislarin1 6nemli 6l¢iide onun kendisine
bakis tarzinin, yani benlik kavraminin belirledigini vurgulamaktadir (Bacanli,
2003). Bireyin, kendini nasil gordiigli ve algiladigi konusu psikolojik danisma ve
rehberlik hizmetlerinde bilinmesi gereken en 6nemli konudur.insan, kendini
algilama bi¢imine gore ¢evresine tepkide bulunmaktadir.Bireyin davraniglari, onun
kendisi hakkindaki degerlendirmelerine gore olmaktadir.Bireyin okul ve meslek
secimi ile 1lgili aldig1 kararlari; “kendi yeteneklerine”, ‘fiziksel ve psikolojik
durumuna”, “sosyal ve ekonomik olanaklarina” verdigi degere gore olmaktadir. O
halde, bireyin tutum ve davranislarini, uzun ve kisa vadeli planlarini, yasam
hedeflerini anlamak ve degerlendirebilmek i¢in bireyin benlik algisini yakindan
bilmek gereklidir (Kuzgun, 2000). Benlik algilar1 {izerine yurt disinda yapilan
arastirmalar incelendiginde, olumlu benlik algilarina sahip ergenlerin “yasamlar1”
ile ilgili daha olumlu algilara sahip oldugu ve yasamlarinda daha mutlu oldugu
goriilmektedir (Caprara, Steca, Gerbino, Paciello & Vecchio, 2006; Chow, 2005;
Fordyce, 1983; Garcia, Rosenberg, Erlandsson & Siddiqui, 2010; Marat, 2003;
Tkach & Lyubomirsky, 2006).

Gectigimiz ylizyilda psikoloji biliminde psikopatolojiyi merkeze alan
calismalar, depresyon ve kaygi gibi olumsuz duygular iizerine yogunlagsmis ve
insanin kendi yasamimi pozitif yonde degistirebilecek giice sahip olmadigini
savunmustur. 19. ylizyilin son yarisindan itibaren pozitif psikoloji anlayisinin
gelismesi ile birlikte psikoloji bilimi ile ugrasanlar “insan nasil mutlu olur”
sorusuna cevap aramaya baslamislardir. Ozellikle 1980’lerden sonra psikoloji
biliminde 6znel 1yi olus ve mutluluk konularinda yapilan arastirmalarla yasamdan
doyum almanin ruh saglhig agisindan 6nemli bir faktor oldugu anlagilmistir (Diener,
1984, 1994, 2000; Diener, Emmons, Larsen & Griffen, 1985; Diener, Oishi

Journal of Theory and Practice in Education / Egitimde Kuram ve Uygulama
Articles /Makaleler - 2015, 11(1), 321-345



Erol, Celik & Uc¢ok 330

&Lucas, 2003; Diener, Suh, Lucas & Smith, 1999; Myers & Deiner, 1995; Park,
2004, 2005; Proctor, Linley & Maltby, 2009).

Yasam doyumu kavramini ilk defa Neugarten, Havighurst ve Tobin (1961)
ele almistir. Yasam doyumu bireylerin 6znel iyi oluslari ile ilgili bir durumdur.Oznel
iyl olusun duygusal bilesenini olumlu ve olumsuz duygular, biligsel bilesenini ise
yasam doyumu olusturmaktadir (Diener, 1984; Pavot & Diener, 1993; Pavot,
Diener, Colvin & Sandvik, 1991).Yasam doyumu bireyin yasamina iliskin biligsel
degerlendirmesidir (Diener &dig., 1985). Genel olarak bireyin arzu ve basarilari
arasindaki uyumsuzluk ne kadar az ise o kadar ¢ok yasam doyumu olacagi kabul
edilmektedir (Diener &dig., 2003). Beklentilerin, gereksinimlerin, istek ve
dileklerin karsilanmasi1 durumunda yiiksek doyum diizeyi, karsilanmamasi
durumunda ise diisiik doyum diizeyi gériilmektedir (Eroglu, 2011). Ogrencilerin
yasam doyumu iizerine yapilan calismalarda, sosyodemografik 6zellikler, sosyal
destek imkanlari, sosyal iligkiler, yasam kosullari, e8itim olanaklari, akademik
basari, akademik yeterlilik, akademik doyum, okul doyumu ve benlik saygisinin
yasam doyumu iizerinde etkili oldugu goriilmektedir (Chow, 2005; Diener, 2000;
Diener &dig., 1999; Porter, 1994; Seligman &Csikszentmihalyi, 2000).

Ulkemizde lise c¢agindaki ogrenciler {izerine yapilan arastirmalar
incelendiginde, yasam doyumu ve benlik algisinin birlikte incelendigi sinirl sayida
calismaya ulasilmistir (Giin & Bayraktar; 2008; Kuzucu & Ozdemir, 2013;
Ozdemir, 2012; Telef & Ergiin, 2013). Ulkemizde yapilan ¢alismalarda, iilke i¢inde
gb¢ eden ergenlerden okula gidenlerin yasam doyumlarinin okula gitmeyenlerden
daha yiiksek oldugu (Giin & Bayraktar, 2008); akademik motivasyonun ergenlerin
Oznel iyi oluslarin1 olumlu yonde etkiledigi (Eryilmaz, 2010); benlik kurgusunun
ergenlerin yasam doyumlarinda etkili oldugu (Ozdemir, 2012); algilanan anne ve
baba katilimi ile yasam doyumu ve benlik saygisi arasinda pozitif yonde anlamli bir
iliski oldugu (Kuzucu & Ozdemir, 2013); ergenlerin akademik, sosyal ve duygusal
0z yeterlik algilarinin yasam doyumunu anlamli bir sekilde yordadigi (Telef &
Ergiin, 2013); akademik 6zyeterlik inancinin, akademik basarinin ve okulda yatili
olmanin ergenlerin benlik algilarin1 anlamli bir sekilde yordadigi; okul tiirii ve
secilen alana gore benlik algilarinin anlamli diizeyde faklilik gosterdigi (Altun &
Yazici, 2013) goriilmiistiir.

Lise ¢aginda, “kimlik krizi”, “kusak ¢atismas1”, “sosyal beklentiler ile kisisel
isteklerde uyusmazlik”, “kars1 cinsle olan iligkiler”, “yasanan biyolojik degisim” ve
“yerine getirilmesi geren gelisimsel gorevler” gibi pek c¢ok etken ergenlerin iyilik
halini etkilemekte ve ergenlerde 6nemli oranda strese neden olmaktadir (Onur,
2001; Unal & Sahin, 2013). Universite oncesi, kariyer segiminde kritik bir
donemecte bulunan ergenler icin OSYS’nin de biiyiik bir stres kaynag: oldugu hig
siiphesiz ortadadir. OSYS’ye hazirlik siirecinde kendine giivenen, akademik
gegmisini ve meveut imkanlarini yeterli géren; smavin sebep olabilecegi kaygilara
ragmen kendisi ve yasami ile ilgili olumlu duygulara sahip ergenlerin bu siirecte
daha basarili olduklar1 sdylenebilir.Cilinkli kendilerine ve yasamlarina ait olumlu
algilara sahip bireylerin daha etkili problem ¢ozdiikleri ve stresli yasam olaylarina
kars1 daha direngli olduklar1 goriilmektedir (Huebner, Suldo, Smith & McKnight,
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2004).Bu baglamda alanyazinda yapilan c¢alismalara ek olarak, OSYS’ye giren
ergenlerin benlik algilarinin ve yasam doyumlarimin incelenmesinin anlaml
olabilecegi degerlendirilmistir.Ogrenci Se¢me ve Yerlestirme Merkezi (OSYM)
tarafindan her yil yapilan yiiksekogretime gecis sinavina (YGS) 2013 yilinda giren
1.805.125 adaydan 1.232.679’u lisans yerlestirme sinavina (LYS) girmeye hak
kazanmis, sinava girenlerden ise 1.112.447’si tercih yapmis ve sadece 385.795 aday
bir lisans programina yerlesmistir (OSYS, 2013). “Bu smavlara giren dgrenciler ve
aileleri ‘agikta kalmamak’ ifadesiyle ne kastedildigini tahmin eder. Sinav sistemi ile
biitiinlesmis bu kavramin, OSYS’de herhangi bir programa yerlesebilmeye, is
bulmaya ve rahat bir yasantiya isaret ediyor olmasi sorunun pek cok boyut
icerdigini kendi basina gostermektedir” (Gilindogar, Giil, Uskun, Demirci & Kegeci,
2007).0grenci segcme ve yerlestirme simavina girecek “6grenciler” ve “aileleri” igin
1yi bir lise ve dershane egitimiyle sinava hazirlanmak, sinavdan alinacak yiiksek bir
puanla yapilacak tercih ve sonrasinda kazanilacak 1yi bir iiniversite en dnemli hatta
tek hedef haline gelmesine ragmen sinavlara hazirlanan 6grencilerin kendilerini ve
yasamlarin1 nasil degerlendirdikleri ile ilgili iilkemizde neredeyse hi¢c c¢alisma
yapilmamis olmasi alanda bir bosluk olarak degerlendirilmistir. Yerli alanyazinda
daha ¢ok OSYS’ye giren Ogrencilerin sinav kaygilarinin (Geng &dig., 1999;
Gengdogan, 2002, 2006; Karadeniz, 2005; Kegici, 2014; Sahin, Giinay & Bati,
2006; Tekbas, 2009) ve smav tutumlarinin (Ekici, 2005) arastirildigr goriilmiistiir.
OSYS’ye hazirlanan &grencilerinin benlik algilar1 ve yasam doyumlar ile iliskili
degiskenlerin ortaya konmasi, hazirlik siirecinde bu gruba verilecek psikolojik
danigma ve rehberlik hizmetlerine fayda saglayabilir. Ayrica bu arastirmadan elde
edilen bulgulardan varilacak sonuclarin ve yapilan oOnerilerin “benzer konularda
calisacak olan arastirmacilara” ve “egitim politikalarim1 belirleyen kurumlara™ yol
gosterici olabilecegi degerlendirilmektedir.

Arastirmanin Amaci
Sonug olarak bu arastirmada, OSYS’ye hazirlanarak giren ergenlerin benlik

algilarinin ve yasam doyumlarinin incelenmesi amaclanmigtir. Bu genel (temel)

amaci gerceklestirmek i¢in asagidaki sorulara yanit aranacaktir:

1. Cinsiyet degiskenine gore ergenlerin benlik algilar1 ve yasam doyumlari farklilik
gostermekte midir?

2. Smava girme sayisi degiskenine gore ergenlerin benlik algilar1 ve yasam
doyumlar farklilik gostermekte midir?

3. Dershaneye gitme durumu degiskenine gore ergenlerin benlik algilar1 ve yagam
doyumlari farklilik gostermekte midir?

4. Mezun olunan lise tiirli degiskenine gore ergenlerin benlik algilar1 ve yasam
doyumlar1 farklilik géstermekte midir?

5. Lise egitimi yeterlilik algis1 degiskenine gore ergenlerin benlik algilar1 ve yagam
doyumlari farklilik gostermekte midir?

6. Ergenlerin benlik algilar1 yasam doyumlarin1 yordamakta midir?
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YONTEM

Arastirmanin Modeli

Ogrenci segme ve yerlestirme sinavina giren ergenlerin “benlik algilarinin”
ve ‘“yasam doyumlarmin” incelendigi bu calisma, iligkisel tarama modelinin
kullanildig1 betimsel bir arastirmadir. Bu arastirmada da degiskenler arasindaki
iliskiler 6l¢iilmeye calisilmistir.

Evren ve Orneklem

Arastirma evrenini, Turkiye’de yasayan ve 2012-2013 egitim-6gretim yili
icerisinde OSYS’ye hazirlanarak giren ogrenciler olusturmustur. Arastirmada
evrenin tamamina ulasilmast miimkiin olmadigindan O6rneklem alma yoluna
gidilmigtir. Arastirmanin ¢alisma grubu, kolaylikla bulunabileni O6rnekleme
(Convenience Sampling) yontemi ile olusturulmustur.Kolaylikla bulunabileni
ornekleme yontemi, yakin ¢evrede bulunan ve ulasilmasi kolay elde mevcut ve
arastirmaya katilmak isteyen (goniilli) bireyler iizerinde yapilan orneklemedir
(Erkus, 2011). Arastirmanin ¢alisma grubunu, Ankara il merkezi sinirlari i¢erisinde
yasayan ve OSYS’ye hazirlanan 63 kiz (%16,1) ve 329 erkek (%83,9) olmak iizere
toplam 392 &dgrenci olusturmustur. Ogrenciler 17 (n=228; %58,2) ve 18 (n=164;
%41,8) yas araligindadir. Arastirma verileri, “okul ve dershane rehber 6gretmenleri
araciligiyla ulasilabilen oOgrencilerden” toplanmustir.Veriler 407 6grenciden
toplanmig fakat 15 Ogrenci veri toplama aracinda eksik ve hatali cevaplama
yaptiklar1 gerekcesiyle ¢alisma grubuna dahil edilmemistir.

Veri Toplama Araclari

Arastirma i¢in belirlenen bagimsiz degiskenlere iliskin verilerin elde
edilmesinde arastirmacilar tarafindan gelistirilen “Kisisel Bilgi Formu”, bagimli
degiskenlere iliskin verilerin elde edilmesinde ise “Temel Oz Degerlendirme
Olcegi” ve “Genel Yasam Doyumu Olgegi” kullanilmistir. Veri toplama araclarina
iliskin bilgiler asagida verilmistir.

Kisisel Bilgi Formu (KBF): Arastirmacilar tarafindan gelistirilen formda,
“cinsiyetiniz?” (kiz, erkek), “mezun oldugunuz lise tiirii? (Anadolu lisesi, fen lisesi,
meslek lisesi)”, “lise egitiminizi sinava hazirlik i¢in yeterli buluyor musunuz? (evet,

kararsizim, hayir)”, “Sinava kacinci giriginiz? (birinci, ikinci)”, “sinava hazirlik
stirecinde dershaneye gittiniz mi? (evet, hayir)” sorular1 bulunmaktadir.

Temel Oz Degerlendirme Olgegi(TODO):Benlik algilarma iliskin verilerin
elde edilmesinde, Judge, Erez, Bono & Thoresen (2003) tarafindan gelistirilen ve
Tiirk¢e’ye uyarlamas1 Giirbiiz, Akkus & Sigr1 (2010) tarafindan yapilan “Temel Oz
Degerlendirme Olgegi” kullamlmustir. Olgek, besli likert tipi bir olgektir ve
“duygusal denge” (2., 4. ve 12. maddeler), “6z saygi” (6., 8. ve 10. maddeler), “6z
yeterlik” (1., 3. ve 7. maddeler) ve “kontrol odagi” (5., 9. ve 11. maddeler)
boyutlarindan olusmaktadir. Olgegin 2., 4., 6., 8., 10. ve 12. maddeleriolumsuz
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soruldugu i¢in bu maddeler ters kodlanmaktadir. Olgekten alinan yiiksek puanlar
olumlu (yiiksek) benlik algilarina; diisiik puanlar ise olumsuz (diisiik) benlik
algilarma isaret etmektedir.Olgek, “bir seyi denedigimde, genellikle basaririm”,
“bazen, basarisiz oldugumda kendimi degersiz hissediyorum” gibi maddelerden
olusmaktadir. Orijinal ¢alismada, 6lgegin Cronbach-alfa i¢ tutarlilik katsayisi .80;
Giirbiiz, Akkus ve Sigr1 (2010) tarafindan yapilan ¢alismada 6lgegin Cronbach-alfa
i¢ tutarlilik katsayist .76; bu c¢alismada ise Ol¢egin Cronbach-alfa i¢ tutarlilik
katsayis1 .78 olarak bulunmustur.

Genel Yasam Doyumu Olcegi (GYDO):Yasam doyumuna iliskin verilerin
elde edilmesinde, Diener, Emmons, Laresen & Griffin (1985) tarafindan gelistirilen
ve Tiirk¢e’ye uyarlamas1 Koker (1991) tarafindan yapilan “Genel Yasam Doyumu
Olgegi” kullanilmistir. Olgek, “yasam kosullarim ¢ok iyi”, “yasamimdan hosnutum”
gibi toplam 5 maddeden olugmaktadir. Ergen bireylerden yetiskin bireylere kadar
genis bir yas grubuna uygulanabilen Likert tipi, yedili derecelendirilen (hi¢ uygun
degil=1, tamamiyla uygun=7) Ol¢egin toplam puani 5-35 arasinda
degisebilmektedir. Olgekten alinan yiiksek puanlar bireyin kendi yasamyla ilgili
olumlu algilara sahip olduguna isaret etmektedir. Orijinal ¢alismada, Glgegin
Cronbach-alfa i¢ tutarlilik katsayis1 .87; Koker (1991) tarafindan yapilan ¢alismada
Olcegin Cronbach-alfa i¢ tutarlilik katsayisi .85; bu calismada ise 6lgegin Cronbach-
alfa i¢ tutarhilik katsayisi .76 olarak bulunmustur.

Verilerin Analizi

Calisma grubundan elde edilen veriler SPSS 18.00 programi kullanilarak
analiz edilmistir.Bagimsiz degiskenlere gore benlik algilar1 ve yasam doyumlari
t-testi ve tek yonlii varyans analizi (ANOVA) uygulanarak; benlik algilar1 ve yasam
doyumlar1 arasindaki iliskiler ise korelasyon ve regresyon analizi ile tespit
edilmistir.Varyanslarin homojenligi Levene F testi ile incelenmis ve homojenlik
kosulunun tiim gruplarda karsilandigi goriilmistiir. Anlamli farkliliklarin hangi
gruplar arasinda oldugunun belirlenmesi amaciyla Scheffe testi kullanilmustir.

BULGULAR

Bu boliimde arastirma grubunun benlik algilarimi ve yasam doyumlarini
incelemek icin yapilan analizlerin sonuglarina yer verilmistir.

Ogrencilerin Benlik Algilarma iliskin Bulgular

Ogrencilerin benlik algilarmimn bagimsiz degiskenlere gore anlamli diizeyde
farklilik gosterip gostermedigini belirlemek i¢in yapilan t-testi ve tek yonlii varyans
analizi (ANOVA) sonuglar1 Tablo 1°de verilmistir.
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Tablo 1. Benlik Algilarinin “Bagimsiz Degiskenlere” Gore t-Testi ve Tek Yonlii
Varyans Analizi Sonuclar

Bagimsiz Degiskenler Gruplar N X SS Sd t p
Cinsiyet I. Kiz 63 51.09 536 390 1.17 .245
Il. Erkek 329 49.88 7.90
Sinava Girme Sayisi I. H'k Defa 228 49.73 8.04 390 -1.07 .285
II. Ikinci Defa 164 50.56 6.81
Dershaneye Gitme Durumu l. Gi(_jen 294 5153 7.39 390 6.99 .000
Il. Gitmeyen 98 4571 6.27
Bagimsiz Degiskenler Gruplar N X SS Sd F p
I. Anadolu Lisesi 126 50.18 795 2 3.12  .045
Lise Tiirti Il. Fen Lisesi 49 5244 7.64
I11. Meslek Lisesi 217 4948 7.22
. L » I. Yeterli Bulan 181 5249 651 2 19.19 .000
Lise Egitimi Yeterlilik 1. Kararsiz Olan 104 47.55 7.48

Algist .
Il. Yeterli Bulmayan 107 48.43 8.08

Aragtirmaya katilan &grencilerin benlik algilarinin, “cinsiyet” degiskenine
gore anlamli diizeyde farklilik géstermedigi goriilmiistiir [tseq1.17, p>0,05]. Bu
sonug, kiz ve erkek Ogrencilerin benzer benlik algilarina sahip oldugu seklinde
yorumlanabilir.

Aragtirmaya katilan Ogrencilerin benlik algilarinin, “sinava girme sayisi1”
degiskenine gore anlamh diizeyde farklilhik gostermedigi goriilmiistiir [t(3g0)-1.07,
p>0,05]. Bu sonug, sinava ilk defa giren ve ikinci defa giren 6grencilerin benzer
benlik algilarina sahip oldugu seklinde yorumlanabilir.

Arastirmaya katilan Ogrencilerin benlik algilarinin, “dershaneye gitme
durumu” degiskenine gore anlamli diizeyde farklilik gosterdigi goriilmiistiir
[t390)6.99, p<0,05]. Bu sonug, sinava hazirlik siirecinde dershaneye giden ve
gitmeyen Ogrencilerin  farkli  benlik algilarina sahip oldugu seklinde
yorumlanabilir.Farkin kaynagini saptamak i¢in grup puan ortalamalarina
bakildiginda sinava hazirlik siirecinde dershaneye giden ogrencilerin (X =51.53),
dershaneye gitmeyen oOgrencilere (X =45.71) gore daha olumlu benlik algilarina
sahip oldugu goriilmiistiir.

Arastirmaya katilan 6grencilerin benlik algilarinin, 6grenim goriilen “lise tlirii”
degiskenine gore anlaml diizeyde farklilik gosterdigi goriilmiistiir [Fp 3g9=3.12,
p<0,05]. Bu sonug, mezun oldugu lise tiirii farkli olan 6grencilerin farkli benlik
algilarina sahip oldugu seklinde yorumlanabilir. Anlamli farkliliklarin hangi gruplar
arasinda oldugunun belirlenmesi amaciyla yapilan Scheffe testinin sonucuna gore;
“fen lisesinden” mezun olan 6grencilerin (X =52.44), “Anadolu lisesiden” mezun
olan dgrencilerden (X=50.18) ve “meslek lisesinden” mezun olan 6grencilerden (X
=49.48) daha olumlu benlik algilarina sahip oldugu; “Anadolu lisesinden” ve
“meslek lisesinden” mezun olan Ogrencilerin ise benzer benlik algilarina sahip
oldugu goriilmiistiir.

Arastirmaya katilan Ogrencilerin benlik algilarinin, “lise egitimi yeterlilik
algis’” degiskenine gore anlamli diizeyde farklilik gosterdigi goriilmiistiir [F,
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389=19.19, p<0,05]. Bu sonug, lisede aldiklar1 egitimi sinava hazirlik i¢in “yeterli
bulan” (Anadolu L.:%48, Fen L.:%63, Meslek L.:%41) veya “bulmayan” (AL:%22,
FL:%12, ML:%33) ya da bu konuda “kararsiz olan” (AL:%29, FL:%24, ML:%25)
ogrencilerin farkli benlik algilarina sahip oldugu seklinde yorumlanabilir. Anlamh
farkliliklarin hangi gruplar arasinda oldugunun belirlenmesi amaciyla yapilan
Scheffe testinin sonucuna gore; aldiklar lise egitimini sinava hazirlik i¢in “yeterli
bulan” 6grencilerin (X=52.49), “yeterli bulmayan” dgrencilerden (Xx=48.43) ve bu
konuda “kararsiz olan” 6grencilerden (X=47.55) daha olumlu benlik algilarina sahip
oldugu; aldiklar1 lise egitimini sinava hazirlik igin “yeterli bulmayan” ve “kararsiz
olan” 6grencilerin ise benzer benlik algilarina sahip oldugu goriilmiistiir.

Ogrencilerin Yasam Doyumlarina iliskin Bulgular

Ogrencilerin  yasam doyumlarinin bagimsiz degiskenlere gore anlaml
diizeyde farklilik gosterip gostermedigini belirlemek i¢in yapilan t-testi ve tek yonli
varyans analizi (ANOVA) sonuglar1 Tablo 2’de verilmistir.

Tablo 2. Yasam Doyumlarinin “Bagimsiz Degiskenlere” Gore t-Testi ve Tek
Yonlii Varyans Analizi Sonug¢lar

Bagimsiz Degiskenler Gruplar N X SS Sd t p
Cinsiyet I. Kiz 63 2739 504 390 154 .126
Il. Erkek 329 26.26 5.43
Stnava Girme Sayist L. Il.k Defa 225 26.32 526 390 -535 .593
I1. Tkinci Defa 164 26.61 5.54
Dershaneye Gitme Durumu l. Gifien 291 27.76 4.90 390 9.31 .000
Il. Gitmeyen 98 2246 4.79
Bagimsiz Degiskenler Gruplar N X SS Sd F p
I. Anadolu Lisesi 126 26.48 555 2 771 463
Lise Tirti Il. Fen Lisesi 49 27.28 5.49
I1. Meslek Lisesi 217 26.23 5.27
) . . I. Yeterli Bulan 181 2841 491 2 25.56 .000
Lise Egitimi Yeterlilik II. Kararsiz Olan 104 2491 4.70

Al
gt I1l. Yeterli Bulmayan 107 24.58 5.66

Aragtirmaya katilan dgrencilerin yasam doyumlarinin, “cinsiyet” degiskenine
gore anlaml diizeyde farklilik géstermedigi goriilmiistiir [tse01.54, p>0,05]. Bu
sonug, kiz ve erkek Ogrencilerin benzer yasam doyumlarina sahip oldugu seklinde
yorumlanabilir.

Arastirmaya katilan 6grencilerin yasam doyumlarinin, “sinava girme sayis1”
degiskenine gore anlamh diizeyde farklihik gostermedigi goriilmiistiir [t(g0)-.535,
p>0,05]. Bu sonug, sinava ilk defa giren ve ikinci defa giren dgrencilerin benzer
yasam doyumlarina sahip oldugu seklinde yorumlanabilir.

Aragtirmaya katilan Ogrencilerin yasam doyumlarinin, “dershaneye gitme
durumu” degiskenine gore anlamli diizeyde farklilik gosterdigi goriilmiistiir
[t390)9.31, p<0,05]. Bu sonug, sinava hazirlik siirecinde dershaneye giden ve
gitmeyen Ogrencilerin farkli yasam doyumlarma sahip oldugu seklinde
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yorumlanabilir.Farkin kaynagini saptamak i¢in grup puan ortalamalarina
bakildiginda sinava hazirlik siirecinde dershaneye giden ogrencilerin (X =27.76),
dershaneye gitmeyen Ogrencilere (X =22.46) gore daha yiiksek diizeyde yasam
doyumlarina sahip oldugu goriilmiistiir.

Aragtirmaya katilan 6grencilerin yasam doyumlarinin, 6grenim goriilen “lise
tlirli” degiskenine gore anlaml diizeyde farklilik gostermedigi goriilmiistiir [F,,
agg)=-/ 71, p>0,05]. Bu sonug¢, mezun oldugu lise tiirii farkli olan 6grencilerin benzer
yasam doyumlarina sahip oldugu seklinde yorumlanabilir.

Aragtirmaya katilan 6grencilerin yasam doyumlarinin, “lise egitimi yeterlilik
algis1” degiskenine gore anlamli diizeyde farklilik gosterdigi goriilmiistiir [F,,
389)=25.56, p<0,05]. Bu sonug, lisede aldiklar1 egitimi sinava hazirlik igin “yeterli
bulan” (Anadolu L.:%48, Fen L.:%63, Meslek L.:%41) veya “bulmayan” (AL:%22,
FL:%12, ML:%33) ya da bu konuda “kararsiz olan” (AL:%29, FL:%24, ML:%25)
ogrencilerin farkli yasam doyumlarima sahip oldugu seklinde yorumlanabilir.
Anlaml farkliliklarin hangi gruplar arasinda oldugunun belirlenmesi amaciyla
yapilan Scheffe testinin sonucuna gore; aldiklar lise egitimini sinava hazirlik i¢in
“yeterli bulan” 6grencilerin (X=28.41), “yeterli bulmayan” dgrencilerden (X =24.58)
ve bu konuda “kararsiz olan” 6grencilerden (X=24.91) daha yiiksek diizeyde yagam
doyumlarina sahip oldugu; aldiklar1 lise egitimini sinava hazirlik i¢in “yeterli
bulmayan” ve “kararsiz olan” Ogrencilerin ise benzer yasam doyumlarma sahip
oldugu goriilmiistiir.

Ogrencilerin Benlik Algillar1 ve Yasam Doyumlar1 Arasindaki Iliskilerin
Incelenmesine iliskin Bulgular

Ogrencilerin, benlik algilar1 ile yasam doyumlar1 arasindaki iliskilerin
anlamli olup olmadigi, iligkinin yonii ve diizeyinin belirlenmesi i¢in yapilan
korelasyon analizi sonuglar1 Tablo 3’te sunulmustur.

Tablo 3.Benlik Algilari ile Yasam Doyumlar1 Arasindaki Korelasyon Degerleri

Degiskenler X SS 1 2
1. Benlik Algisi 50.07 7.56 1 399
2. Yasam Doyumu 26.44 5.38 1

N=392, **p<0.01

Analiz sonuglar1 incelendiginde Ogrencilerin benlik algilar1 ile yasam
doyumlar1 arasinda orta diizeyde, pozitif yonde anlamli bir iliski oldugu
goriilmektedir (r=0.399, p<0.01).

Ogrencilerin, benlik algilarinin yasam doyumunu yordamasina iliskin yapilan
basit regresyon analizi sonuglar1 Tablo 4’te sunulmustur.
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Tablo 4.Benlik Algilarinin Yasam Doyumunu Yordamasina Iliskin Basit
Regresyon Analizi Sonuclari
Standart

Degisken B Hata B t p
Sabit 12.20 1.671 - 7.28 .000
Benlik Algilar 284 .033 399 8.60 .000

R=0.399; R*=0.159; F(1, 390)=73.90; p<0.01

Analiz sonucu incelendiginde, Ogrencilerin benlik algilariin  yasam
doyumlarinin anlamli bir yordayicisi oldugu goriilmektedir (R=0.399, R>=0.16,
F=73.90, p<0.01). Yasam doyumuna iliskin toplam varyansin %16’sinin
ogrencilerin benlik algilar ile ac¢iklandig1 sdylenebilir.

TARTISMA VE SONUC

Bu arastirmada, OSYS’ye hazirlanarak giren ergenlerin benlik algilar1 ve
yasam doyumlar1 “cinsiyet”, “smmava girme sayis1t”’, “dershaneye gitme durumu”,
“mezun olunan lise tiri” ve “lise egitimi yeterlik algis1” degiskenlerine gore
incelenmistir. Ayrica, OSYS’ye hazirlanarak giren ergenlerin benlik algilar1 ve
yasam doyumlar1 arasinda nasil bir iliski olduguna bakilmistir. Alanyazinda
“OSYS’ye giren dgrencilerin” dogrudan benlik algilarin1 ve yasam doyumlarini
konu alan bir ¢alismaya ulagilamadigi icin “sinava giris sayis1”, “dershaneye gitme
durumu” ve “lise egitimi yeterlilik algisi” degiskenine gore bir bulguya
ulagilamamastir.

Aragtirmanin sonucunda ilk olarak, kiz ve erkek 6grencilerin benzer benlik
algilarina sahip oldugu goriilmiistiir. Bu sonug, ergen bireyler iizerine yapilan
arastirma bulgularn ile tutarlilik gostermektedir (Adana, Arslantas & Sahbaz, 2012;
Altun & Yazici, 2013; Can, 1986; Knox, Jeanne, Robert & Green, 2000; Giin &
Bayraktar, 2008; Giingor, 1989; Imamoglu & Karakitapoglu-Aygiin; 2004; Kuzucu
& Ozdemir, 2013). Bu arastirmanin bulgulari ile ayn1 amag dogrultusunda OSYS’ye
hazirlanarak giren kiz ve erkek ergenlerin benzer sekilde benliklerini
degerlendirdikleri sdylenebilir.

Aragtirmanin  sonucunda, kiz ve erkek Ogrencilerin benzer yasam
doyumlarina sahip oldugu goriilmiistiir.Alanyazinda cinsiyet degiskenine gore
yasam doyumlarimin farklilik gosterdigi (Aydiner, 2011; Cenkseven & Akbas,
2007; Dost, 2007; Koker, 1991; Kuzucu & Ozdemir, 2013) calismalar oldugu gibi;
cinsiyet degiskenine gore yasam doyumlarinin farklilik gostermedigi (Chow, 2005;
Gilin & Bayraktar, 2008; Giindogar &dig., 2007, Hampton & Marshall, 2000;
Ozgiir, Giimiis & Durdu, 2010) ¢alismalarda mevcuttur.Yasam doyumuna iliskin
alanyazinda cinsiyetin tartigmali bir konu oldugu goriilmektedir.Bu aragtirmanin
bulgular1 ile ayn1 amag¢ dogrultusunda OSYS’ye hazirlanarak giren kiz ve erkek
ergenlerin benzer sekilde yasamlarini1 degerlendirdikleri sdylenebilir.

Arastirmanin sonucunda, OSYS’ye ilk defa giren ve ikinci defa giren
ogrencilerin benzer benlik algilarina ve yasam doyumlarina sahip oldugu
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goriilmiistiir.Ogrenci  se¢me sinavina girecek Ogrenciler {izerine yapilan
calismalarda, 6grenci segme sinavina daha Once giren ve girmeyen 6grencilerin
siav kaygilarinin (Geng &dig., 1999) ve sinava yonelik tutumlariin (Ekici, 2005)
benzerlik gosterdigi goriilmiistiir.Bu arastirmadan elde edilen sonuglarin OSYS’ye
giren Ogrenciler icin de bu iligkileri destekler biciminde oldugu sodylenebilir.Bu
arasgtirmanin bulgular1 ile herhangi bir yiiksekdgrenim boliimiine yerlesmek icin
yeterli puanm1 alamadigi ya da yerlesmek istedigi bolime aldigr puami yeterli
gormedigi icin ikinci kez OSYS’ye giren ergenlerin, ilk defa smava girenler ile
benzer sekilde benliklerini ve yagamlarini degerlendirdikleri sdylenebilir.

Arastirmanin  sonucunda, OSYS’ye hazirlik siirecinde dershaneye giden
ogrencilerin, dershaneye gitmeyen 6grencilerden daha olumlu benlik algilarina ve
yasam doyumlarina sahip oldugu goriilmiistiir.Ogrencilerin motivasyon kaynaklar
akademik basarilar elde etmelerine doniik 6zyeterlik inanglarinda etkili olmaktadir
(Bandura, 1999).Ergen bireyler iizerine yapilan ¢alismalarda “motivasyonun” benlik
algilarmi1 ve yasam doyumunu olumlu yonde etkiledigi gorilmiistir (Altun &
Yazici, 2013; Bong & Skaalvik, 2003; Eryilmaz, 2010; Telef, 2011, Telef & Ergiin,
2013). Yurt disinda, egitim “olanaklar’” ve ‘“hizmetleri” ile yasam doyumu
arasindaki iligkiyi inceleyen caligmalarda, akademik yasantidaki doyumun artmasi
ile yasam doyumu diizeyinin yiikseldigi goriilmektedir (Chow, 2005; Diener, 2000;
Diener &dig., 1999; Porter, 1994; Seligman& Csikszentmihalyi, 2000).
Alanyazinda ayrica, 6grenci segme sinavi siirecinde dershaneye giden 6grencilerin,
dershaneye gitmeyen Ogrencilere gore daha az siav kaygisi yasadiklar (Karadeniz,
2005; Tekbas, 2009) ve sinava yonelik tutumlarinin daha olumlu (Ekici, 2005)
oldugu goriilmektedir. Bu arastirmadan elde edilen sonuclarin, “sinava hazirlik
siirecinde dershaneye gitmenin” Ogrenciler iizerinde olumlu etkilerinin oldugu
bulgularini destekler biciminde oldugu sdylenebilir. Bu arastirmanin bulgular ile
sinava hazirlik siirecinde dershanenin 6nemli bir “akademik destek” ve “motivasyon
kaynag1” oldugu icin dershaneye giden ergenlerin daha olumlu benlik algilarina ve
yasam doyumuna sahip oldugu sdylenebilir.

Aragtirmanin sonucunda, fen lisesinden mezun olan 6grencilerin Anadolu
lisesinden ve meslek lisesinden mezun olan 6grencilerden daha olumlu benlik
algilarina sahip oldugu goriilmiistiir. Cesitli arastirmalarda, fen lisesi 6grencilerinin
diger lise 6grencilerinden (Loeb & Jay, 1987); genel lise 6grencilerinin Anadolu
lisesi ve meslek lisesi 6grencilerinden (Uriin, 2010); meslek lisesi, genel lise ve
Anadolu lisesi 6grencilerinin fen lisesi 6grencilerinden (Altun & Yazici, 2013) daha
olumlu benlik algilarina sahip oldugu sonucuna ulagsmistir. Marsh & Hau (2003) ise
O0grenim goriilen okul tiirline gbre benlik algilarinda farklilik olmadigi sonucuna
ulagsmistir.Bu konu alanyazinda tartismali bir konu olarak goriilmektedir.Fen
liselerinin diger liselere gore zorlayici bir akademik miifredata sahip oldugu bir
gergektir. Ancak, fen lisesinde Ogrenim gdrmenin OSYS siirecinde 6nemli bir
avantaja doniistiigli diisiiniilebilir.Ciinkii fen liselerinde matematik ve fen agirlikl
sayisal egitim verilmektedir.Alman bu egitimin, OSYS siirecinde 6grencilerin
akademik olarak kendilerini yeterli bulmalarin1 ve kendilerine giivenmelerini
sagladig1 degerlendirilmektedir.Bu arastirmanin bulgular ile fen lisesinden mezun
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olan ergenlerin akademik 6zyeterlik algilarinin daha yiiksek oldugu; bu durumunda
OSYS siirecinde benlik algilarin1 olumlu yénde etkiledigi sdylenebilir.

Arastirmanin sonucunda, Anadolu lisesinden, fen lisesinden ve meslek
lisesinden mezun olan O6grencilerin benzer yasam doyumlarina sahip oldugu
goriilmistiir.Alanyazinda, okul yasam Kkalitesini inceleyen arastirmalara
ulagilmistir.Lise 6grencilerinin  yasam kalitesinin incelendigi arastirmalarda,
O0grenim goriilen lise tiirline gore yasam kalitesinde farklilasma oldugu ve okul
ikliminin okul yasam kalitesini artirdigi bulgularina ulasilmigtir (Demir, Kaya &
Metin, 2012; Durmaz; 2008; Verkuyten & Thijs, 2002; Zulling, Huebner & Patton,
2011).Bu arastirma, ¢alisma grubunun tamami lise O0grenimine devam ederken
yapilmis olsaydi belki de yasam doyumunda farkli sonuclara ulasilabilirdi.Bu
arastirmanin bulgular1 ile farkli liselerde 6grenim goren 6grencilerin benzer sekilde
yasamlarini degerlendirdikleri soylenebilir.

Aragtirmanin sonucunda, lisede aldiklar1 egitimin OSYS’ye hazirlik igin
yeterli oldugunu diistinen 6grencilerin, yeterli oldugunu diistinmeyen veya bu
konuda kararsiz olan Ogrencilere gore daha olumlu benlik algilarina ve yasam
doyumlarina sahip oldugu goriilmiistiir. Alanyazin incelemesinde, akademik
ozyeterlik algilarinin, akademik yasantidaki doyumun ve okul doyumunun artmasi
ile benlik algilarinin ve yasam doyumunun olumlu yonde etkilendigi goriilmektedir
(Altun & Yazici, 2013; Chow, 2005; Diener, 2000; Diener &dig., 1999; Gilman &
Huebner, 2006; Porter, 1994; Telef & Ergiin, 2013; Seligman &Csikszentmihalyi,
2000). OSYS’ye hazirlik siirecinde egitim goriilen lise tiirii elbette ki dnemlidir.
Ancak, mezun olunan lise tiirii ne olursa olsun ergenlerin lise egitimi ge¢misi
yoniinden kendilerini OSYS siirecinde “yeterli ve hazir” hissetmelerinin de benlik
algilar1 ve yagsam doyumu iizerinde 6nemli bir etken oldugu sdylenebilir.

Son olarak, benlik algisinin yasam doyumunu anlamli olarak yordadigi;
olumlu benlik algilarina sahip 6grencilerin daha olumlu yasam doyumuna sahip
oldugu goriilmiistiir. Bu sonug, Nalbant’in (1993) degisik sosyodemokrafik
ozellikte olan 15-22 yas gurubundaki bireyler, Cecen’in (2008) iiniversite
ogrencileri, Yildiz’m (2010) ilkdgretim ikinci kademe ogrencileri, Aydiner’in
(2011) iiniversite 6grencileri, Kuzucu & Ozdemir’in (2013) ergen bireyler iizerinde
yaptig1 arastirma bulgulart ve yurt disinda yapilan diger arastirma sonuclari
(DeNeve & Cooper, 1998; Cheng & Furnham, 2003; Diener & Diener, 1995; Lucas
&dig., 1996) ile tutarlilk gostermektedir. Arastirmada kullanilan Temel Oz
Degerlendirme Olgeginin alt boyutlar1 géz oniinde bulunduruldugunda; “duygu
durumu normal”, “6z saygist ve 0z yeterliligi olumlu olan” ve ‘“yasaminda
kontroliin kendinde oldugunu diistinen” ergenlerin yasamlarindan daha fazla doyum
aldig1 sdylenebilir.

Alanyazinda “OSYS’ye giren &grencilerin”® benlik algilarmi ve yasam
doyumlarin1 konu alan bir ¢alismaya ulagilamamigtir. Bu arastirmada “dershaneye
gitme durumu” ve “lise egitimi yeterlilik algis1” degiskenine gore benlik algilarinin
ve yasam doyumunun anlamli diizeyde farklilik gosterdigi goriilmiistiir.Bu bulgular
ile alanyazina katkida bulunuldugu sdylenebilir.Bu arasgtirmadan elde edilen
verilerin 0grencilerin kisisel ifadelerine dayali olmasi ve arastirmaya katilan 6grenci
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sayis1 bu arastirma i¢in bir sinirliliktir. Ayrica, 6rneklem grubunun benlik algilar1 ve
yasam doyumlari kullanilan dlgeklerin 6l¢tiigii 6zelliklerle sinirli olmustur.

Arastirma sonuclarma bagli olarak, T{niversiteye baslama siirecindeki
genglerle ilgili genis kapsamli ulusal c¢aligmalarin sayica azligi da dikkate
alindiginda, bu tiir ¢alismalarin farkli 6rneklemlerde yinelenmesinin 6nemli oldugu
sOylenebilir.

Kariyer seciminde kritik donemlerden gecen (temel egitimden ortadgretime
gecis smavi (TEOG), ogrenci secme ve yerlestirme smavi (OSYS) ve kamu
personeli secme siavi (KPSS) gibi simavlara giren) 6grencilerin benlik algilarinin
ve yasam doyumlarinin kapsamli olarak arastirilmasmin egitim bilimleri ve
psikoloji alanina onemli bir katki saglayacagi distiniilmektedir.Ayrica, bu tiir
sinavlara hazirlik siirecinde motivasyonu diisiiriicii faktorlerin tespit edilmesi,
sinavlara hazirlanan o6grencilere verilecek psikolojik danigma ve rehberlik
hizmetlerine katki saglayabilir.

Ayn1 zamanda “egitim politikalarina yon veren ve politikalar1 gelistiren
kurumlar” bu tiir arastirmalardan yararlanarak sinav ile ilgili (sinavlarin yontemi,
yapilma sayisi, zamani, sekli ve igerigi vb.) diizenlemeler yapabilir.

Milli Egitim Bakanlig1 tarafindan, bu tiir bilimsel arastirmalarin “finansal
destek ile tesvik edilmesinin” daha kapsamli arastirmalarin yapilmasina imkan
saglayacagi degerlendirilmektedir.
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