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Home Visit Effectiveness on Students’ Classroom Behavior and Academic Achievement
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Abstract

Home visits have a large influence on the academic achievement of students and the relationship
between teachers and students. The purpose of the study was to investigate the effectiveness of
home visits on students’ academic success and behavior in the classroom. This study investigated
the parent involvement of the students who were visited by teachers compared to students who
were not visited by teachers. An explanatory mixed research method was used to determine the
influence of the home visits on the academic achievement and classroom behavior of students
compared to students whose homes were not visited. The first phase of the study was a survey
instrument to measure the perspectives of teachers regarding the academic success and behavior of
students. The second phase of the study included interviews with teachers to investigate their
perceptions of the home visits. The total sample size of the study was 128 for the survey, and 10 of
the 128 later participated in interviews. The results of the study indicate that home visits and family
engagement have positive impacts on students’ academic achievements and attitudes in school. The
results of the study are applicable broadly in education and can assist teachers in improving the
academic performance of their students.

Key words: home visit, academic achievement, parent involvement, classroom behavior,
and mixed method.

Introduction

Research shows that home visits have been proven to have affirmative impacts on the
academic success and behavior of students in the classroom. Home-visit programs are key tactics
that have been used to improve parenting skills. This study has shown the ability to foster parent
skills and resolve information problems can serve a means to improve student success. This current
research is part of a more extensive study to investigate the impacts of various educational
techniques on the academic performance of students. The purpose of this particular research was
to establish the effects of teacher home visits on student success at school. The researchers

compared the academic achievement of the students who were visited by teachers compared to
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students who were not visited by teachers. They also investigated the parent involvement of
students who were visited by teachers compared to students who were not visited.

Literature Review

Education is the process of the acquisition and mastery of specific skills as well as other
vocational training at home, school, or any other institution (Grant & Ray, 2018; Ozfidan &
Ugurlu, 2015). An ideal learning process should enable learners to relate class theories with
practice. Besides, this process should impact the values and virtues of humanitarianism, and a good
education system must connect an individual with other aspects of society (Tyler, Burris, &
Coleman, 2018).

Currently, education plays a crucial role in the financial and social improvement of any
country. Considering the significance of schooling, improving student academic accomplishments
is of great importance to develop solid foundations for a country's progress (Epstein, 2018).
Academic accomplishment is specifically identified with student development and the
advancement of knowledge in an educational environment in which teaching and learning happens
(Farkas, 2017; Lucas, 2017). Educational success is characterized by a student's performance in
the subjects that he/she learns in school. Academic accomplishment defines the status of children
in the classroom and provides youngsters with opportunities for developing their talents and
improving their grades as well as preparing for future academic challenges (Kol, 2013; Trumbull,
et al. 2017).

Home is a primary environment of a student, and home exerts tremendous influences on
student achievement and is a principal agent for a child's education (Marcon, 1999). The way in
which a student lives, his/her sustenance, and his/her way of life are affected by the home
(Trumbull, et al. 2017). The kinds of family framework impact the scholarly accomplishment of a
student in school.

In a 2002 study, Nias investigated the effects of family structure and parenthood on the
academic performance of secondary school students. He found a difference between the scholarly
prowess of students from families with a single parent and those with a two-parent family structure
(Nias, 2002). Parental contributions and individual experience at home heavily contribute to
building a student’s character. As Sheldon and Epstein (2005) stated, “the more involved a parent

IS in their child’s education right from the beginning, the more dedicated the child becomes to
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education” (p. 32). Students from intact families tend to perform better than their counterparts
with single parents (Bolu-Steve & Sanni, 2013).

Many children fail to reach their ideal level in academics because of the impact of negative
variables emerging from home. These negatives include an absence of parental support, an absence
of a conducive environment, a lack of finances and housing, poor diets, ill health and a deficiency
of interest on the student's part (Souto-Manning & Swick, 2006). Students whose school needs,
both emotional and physical, are not accommodated at home may always remain underachievers,
and this underachievement, in turn, could negatively influence the general advancement of the
nation (Gestwicki, 2015). The impacts of reduced scholarly performance often continue until
adulthood, with a greater likelihood of dropping out of school, behavioral issues and even
misconduct. Reduced scholarly performance, therefore, has a significant impact on a child's future.

Home visits have been found to have great influence on the academic achievement of
students and the relationship between teachers and students (Meyer & Mann, 2006; Simington,
2003). Lin and Bates (2010), stated, “home visits are an excellent opportunity for teachers to learn
about their students’ diverse backgrounds first-hand while bridging the gap between school and
home” (p. 23). According to Stetson et al. (2012), home visits produce incredible growth in the
work of students, and home visits have affirmative impacts on the attitudes of students at school.
Stetson et al.’s (2012) study indicated that the students who were visited by teachers showed
positive attitudes at school. Quintana and Warren (2008) stated, “parents, who at first were
embarrassed with home visits, later indicated that these visits provided personal parent-teacher
time for asking questions and concerns” (p. 119). Meyer and Mann (2006) stated, “There is a
dearth of rigorous evidence on improving parenting skills, and in turn academic achievement,
among parents of children in schools” (p. 68). Sawchuk (2011) also stated, “Teacher home visits
are based on a common-sense idea: Parents are more likely to be engaged in their son’s or
daughter’s progress through school if they feel that they have a real partner” (p. 1). Flynn and
Nolan’s (2008) extensive review of the current literature on parental involvement clearly shows
that children whose parents are involved with their schools do better academically, have fewer
absences, are more willing to do their homework, have higher graduation rates, and feel more

competent about their abilities.
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Method
Explanatory mixed methods were used in this current study to determine the influence of
home visits on the academic achievement and classroom behavior of students who received teacher
home visits compared to students who did not receive teacher home visits. The first phase of the
study was a survey instrument to measure the perspectives of teachers regarding students’
academic success and behavior. The second phase of the study included interviews with teachers

to investigate their perceptions of home visits. Figure 1 shows the structure of the research design.

Phase Procedure Product
v
e * Survey instrument included e Numeric data
Data Collection demographic questions and
questions that ranked on S-point
: ‘ Likert-like scale.
Quantitative * Factor analysis to analyze the * Descriptive statistics
scales.
Data Analysis * SPSS Software

* Developing interview gquestions * Interview protocol

based on quantitative data
analysis.
o * Semi-structured interview * Text data (imterview
Qualitative * Individual in-depth Skype and transcripts)
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Data Collection participants.
* Codding and thematic analysis N Cfxbs and mgms
Qualitative * Cross-thematic analysis = Similar and different
themes and categories.
Data Analysis
pEe— * Interpretation and explanation = Tableoffaciorss
2 of the quantitative and influencing perspective of
qualitative results. home visits
* Discussion
o Eaafcats

Figure 1: Research Design (designed by the researchers)
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The researchers analyzed both the quantitative and qualitative data, and the rationale for
the use of this mixed method was that, although the quantitative data analysis provides statistical
evidence, the qualitative data analysis provides the “why” and “how” information. The quantitative
data reflects the statistical perspective of the effectiveness of home visits, and the qualitative data
supported the results of the quantitative data by examining the perspectives of the teachers of the
home visits. A snowball sampling method was used to identify subjects for the survey and the
interviews.

Participants

Table 1 shows the composition of the sample. All the 128 participants had been teaching

in public schools in the United States. Most participants in the study were from core subject

teachers such as Math and Science, and the table indicates that 50% of the participants were math

teachers.

Table 1

Participants for the quantitative data collection
Position Frequency %
Math Teacher 64 50
Science Teacher 28 22
Computer Teacher 8 6
Counselor 4 3
ELA 4 3
Foreign Language Teacher 16 13
Reading Teacher 4 3
Total 128 100

Procedures

Teachers who participated the study reflected their perspectives on the home visit both
quantitatively and qualitatively. Teachers usually make a home visit to have better communication
with the parents and students. All of the participants, teachers, who joined the study were trained
by an engagement coordinator at school. The school handbook provides detailed information about
home visits and all participants must read the instruction on the handbook. The handbook discusses
the purposes and benefits to parents and teachers and has discussion of the barriers, assumptions

and fears that might prevent both parents and teachers regarding home visits. It also explains the
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different tools that teachers can use to set up home visits, the tools that can be utilized during home
visits, and how to organize information adapted from home visits.

Most students (91%) attending school for this study were Hispanic, which meant that
Spanish was the first language spoken at home. Therefore, some teachers were required to get an
interpreter for some of the parents who could not speak English. Teachers talked with the
interpreter prior to the home visit to indicate what they were going to talk during the visit. Teachers
were reminded to look at a parent when they were speaking, even if they did not understand what
was being said. Using body language to show that you are listening is very important to
maintaining a connection to the family member.

Before the home visit, the teacher contacted the parents to introduce himself/herself and to
discuss the purpose of the home visit and emphasize the importance of the home visits for both
parents and children. The teachers asked the parents for days and times that were convenient for a
visit. If the parents did not want to meet at their homes, the teachers recommended a more neutral
place, for instance, a local public coffee shop or other public area. Once the teachers scheduled a
day and time, they called and confirmed the day before the visit.

The participants, teachers, for this study provided learning materials to parents during the
home visits. Home visits lasted 30 - 60 minutes depending on the teacher and the activities
involved. These visits enabled the teachers to know the students and their families in depth.
Students prefer home visits because a home visit helps them to build a good rapport with instructors
and even parents.

The teachers made at least two home visits in the fall semester in 2018. The first home visit
was during the first quarter of the 2018 school year and was designed to provide parents with ways
that they could support their child’s learning at home. The first visits were important to interact
with the parents and students. The second home visits were important for parents to follow up their
children. In the second home visits that were conducted in the second quarter of 2018 school year,
most parents reported that their children’s behavior was improved, and they were studying much
better than previously at home. In total, the homes of 87 were visited.

Data Collection

The researchers used the Qualtrics survey platform for the survey instrument to collect the

quantitative data. A snowball sampling was used to gather the quantitative data. There were 4

demographic questions and 13 5-point Likert-like scale questions in the survey instrument. Most
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of the teachers who were participants in the study were contacted via email, although some
participants were also given a hard copy of the survey. All these surveys were conducted during
the 2018 fall semester.

For qualitative data collection, the researchers used an open-ended interview design for
interviews that were conducted 10 participants. This format assisted by providing an opportunity
to open the interview with sincere discussions and provided a relaxed ambiance (Willis, 2007).
The open-ended questioning in this research allowed thoughtful and informative responses.
Because each question was intended to produce specific information from the participants and was
basically more conversational and interdependent, this technique provided more flexibility for the
participants in answering the questions in the interview. The direct interaction and naturalistic
environment during the interviews helped the participants feel comfortable in answering the
questions clearly and thus producing a better result.

Participation in the study was voluntary, and participants could drop out at any phase of
the study if they did not want to continue in accordance with the IRB guidelines of Texas A&M
University (reference #054249). The names of the participants do not appear on the transcriptions
or the audio recordings. The audio recordings and the transcriptions are not publicly accessible
and all information was safely secured. The data were placed in an encrypted folder on the
researchers’ personal computers. Before starting the interview, the researchers introduced
themselves and let the participants know the reason that they had been asked to join in the interview
and the purpose of the research. After the basic procedures were laid out, which comprised
information about the reporting that came from the data, the length of the interview, and assurances
of now the information would be preserved, the interview began. The interview questions came
next. It was essential to decide how much time would be devoted to each topic. Careful
consideration was given to how much time each participant would spend for an interview, and the
decision was made that 3 minutes would be devoted to each topic after the introduction to the

subject.
Reliability and Validity
Reliability may be defined as “the ‘truth,” value, or ‘believability’ of the findings that the

researchers have been established” (Morse, 1994, p. 116). Reliability and wvalidity are
accomplished through a confidential, extended, and trusting relationship between informants and
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the investigator, instead of through the establishment of the psychometric properties of the research
instruments (Denzin, 1978).

Before the survey was administered, faculty members who were specialists in educational
foundations and curriculum development in the United States reviewed and revised the survey
questions. The results of the correlation were statistically significant. The correlation (rs = .541, p
=.001) is considered to be a moderate/ medium correlation (.40 -.60) (See Laerd Statistics, n.d.).
Therefore, this study is validated.

Table 2
Reliability statistics

Cronbach’s alpha N of Items
942 13

The questionnaire piloted with 15 participants to evaluate the feasibility. The researchers
used Cronbach’s alpha to analyze the reliability of scale. The Cronbach’s alpha internal
consistency score of the study as shown in Table 2 above was considerably high across all 13
items (o0 =.94). A minimum value of .70 for Cronbach’s alpha is considered acceptable

(Nunnally, 1978). Thus, the scale is reliable.

Findings

Both the quantitative and qualitative data were analyzed to examine the impact of home
visits on the academic success and behavior of the students in school. The quantitative data was
collected through a survey instrument. The qualitative data was collected from interviews.
Quantitative Data
Factor Analysis

Kaiser-Meyer-Olkin (KMO) was used to specify the suitability of the survey data for factor
analysis and is “an assumption that must be met in determining the appropriateness of using factor
analysis. values can range between 0 and 1” (Ozfidan, Burlbaw, & Kocabas, 2018, p.176).
According to Jolliffe, 2002, “the KMO test can be used to determine the overall sampling adequacy
of the sample or to measure each individual variable” (p. 96). According to Ballesteros’s (2003)
guideline, a “value of 0 shows the sum of partial correlations is large relative to the sum of

correlations, which indicate diffusion in the correlations pattern; therefore, factor analysis is
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probably inappropriate” (p. 143). He also emphasized “if the value is close to 1, patterns of
correlations are quite compact and factor analysis indicates different and reliable factors” (p. 143).
According to Kaiser (1974), a value higher than .5 is acceptable. He also indicated that “values
between 0.5 and 0.7 should be considered mediocre, values between 0.7 and 0.8 should be
considered good, values between 0.8 and 0.9 should be considered great, and values of more than
0.9 should be considered superb” (Anderson & Gerbing, 1984, p. 135-136). Table 3 indicates that
the Kaiser value was 0.92 for this study, which falls into the range of superb. Consequently, the
data were appropriate for factor analysis.

Table 3

KMO and Bartlett’s Test

KMO Measure of Sampling Adequacy 923
df 7064.557
Sig. .000

An oblique rotation was used for this factor analysis. Table 4 shows that two factors
extracted from the study. These factors are “Teachers-Students Interaction for Home Visit” and

“Teachers-Parent Interaction for Home Visit.” Each factor represents a different perspective of the

home visits.

Table 4

Pattern Matrix
Items 1 2
Improve grades 755
Prepared more 761
Increase attention .618
Engage more 491
Improve relationship with students .641
Improve relationship with parent .604
Decrease discipline problems .639
Feel Comfortable .680
Encourage other visits 587
Learn School System 532
Sharing Concerns .559
Questions answered .506
Benefit from visit .601

Eigenvalues 8.41 7.28
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% of variance 14.76 12.77

Table 5 indicates the Cronbach’s alpha coefficients scores of each item. According to
Nunnally (1978), the minimum value of Cronbach’s alpha was .70. Therefore, the results of the
Cronbach’s alpha indicate that each item in the scale is reliable.

Table 5
Cronbach’s alpha Coefficients for factor-based scales

Items Cronbach’s alpha
Improve grades .90
Prepared more .89
Increase attention .92
Engage more 91
Improve relationship with students .94
Improve relationship with parent .93
Decrease discipline problems 94
Feel Comfortable .89
Encourage other visits .92
Learn School System .88
Sharing Concerns .90
Questions answered .93
Benefit from visit 93

Table 6 shows that each factor was not highly correlated with another, which means that
these two factors represent different perspectives. Each factor measured different perspectives of
home visits because the factors were highly correlated each other.

Table 6
Inter-Factor Correlation Matrix

Component 1 2
1 1.000
2 326 1.000

Descriptive Analysis
Table 7 below highlights the mean scores, standard deviation, and scale (1-5) of the each
item. The highest mean score of the Teachers-Students Interaction item was 4.50, which is titled

“Improve relationship with parent.” This score indicates that home visits help to improve the
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relationship between teachers and parents. The lowest mean score of the table below was 3.84,
which is labeled “Study much better.” This score indicates that students, who were visited by the
teachers, study much better than previously. The highest standard deviation of the table was .96,
which indicates that a high level of differentiation in the table. According to Bland and Altman
(1996), “a high standard deviation indicates a heterogeneous group” (p. 48). This indicates that
students who were visited by the teachers had fewer disciplinary issues in school than those who
were noted visited by teachers. The lowest standard deviation was .55, which indicates that a low
level of differentiation in the table.

Table 7

Descriptive Statistics for Teachers-Students Interaction for Home Visit Survey

Items Mean SD Strongly Neutral Agree-
Disagree- (%) Strongly
Disagree Agree
(%) (%)
Improve grades 3.85 .76 6.3 25.0 68.7
Study much better 384 .92 94 21.9 68.7
Increase attention 393 84 6.3 40.6 53.1
Engage more 403 .93 6.3 12.5 81.2
Improve relationship with students 4.34 .55 0.0 3.1 96.9
Improve relationship with parent 450 .57 0.0 3.1 96.9
Decrease discipline problems 409 .96 6.3 12.5 81.2

Note: “1 = Strongly Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, and 5 = Strongly Agree.”

Table 8 below highlights the mean scores, standard deviation, and scale (1-5) of the each
item. The highest mean score of the Teachers-Parents Interaction item was 4.53, which is titled
“Encourage other visits.” This suggests that parents would like to see the other teachers at their
home because these visits helped their son or daughter. The lowest mean score of the table below
was 3.87, which is labeled “Learn School System.” This suggests that parents who were visited by
the teachers understand the culture of the school. The highest standard deviation of the table was
1.08, which indicates that a high level of differentiation. According to Bland and Altman (1996),
“a high standard deviation indicates a heterogeneous group” (p. 48). The lowest standard deviation

of the table below is .64, which indicates that a low level of differentiation in the table.
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Table 8
Descriptive Statistics for Teachers-Parent Interaction for Home Visit Survey
Items Mean SD Strongly Neutral Agree-
Disagree- (%) Strongly
Disagree Agree
(%) (%)
Feel Comfortable 420 1.08 6.7 6.7 86.6
Encourage other visits 453 .64 0.0 6.7 93.3
Learn School System 3.87 1.06 6.7 20.0 73.3
Sharing Concerns 440 .83 0.0 20.0 80.0
Questions answered 4,27 .88 6.7 6.7 86.6
Benefit from visit 433 .72 0.0 13.3 86.7

Note: 1 = Strongly Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, and 5 = Strongly Agree.

To help in determining whether or how much these home visits helped in academic
achievement, ALEKS was used. ALEKS is an online resource to measure the academic
achievement of students in math and science. ALEKS uses adaptive questioning to accurately and
quickly determine what a student exactly knows and does not know. Table 9 shows the before and
after scores of 10 students whose homes were visited.

Table 9
Descriptive Statistics of Academic Achievement — ALEKS Scores

Student Before a Home Visit  After a Home Visit Increment
(%) (%) (%)
1 54 95 41
2 43 78 35
3 41 67 26
4 17 32 15
5 30 51 21
6 13 22 9
7 37 69 32
8 32 40 8
9 64 82 18
10 11 38 27

Note: Check of the ALEKS scores of 10 students before and after a home visit.
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Qualitative Data

The researchers coded the emergent themes of the interviews under three subheadings: 1)
academic achievement, 2) classroom behavior, and 3) parent involvement.
Academic Achievement

Most of the teachers stated that home visits have an affirmative influence on the academic
performance of students because the focus or motivation of well-behaved students is much better
than others. A respondent reflected that

We came away from our children’s home with respect and admiration for families doing
the best they could, sometimes under dire circumstances. We began to view all children in
our classes more compassionately and with greater understanding. Now we know that each
child has a unique and special life. Our goal is to nourish the skills children do have and
appreciate parents and encourage them to be an integrated part of their child’s education.
Another respondent stated, “a positive affective impact on student academic achievement after

completing teacher home visits, which many respondents attributed to the cultivation of important
relationships with both students and their parents.” One respondent also said that “there was a
slight or temporary positive impact on student achievement after teacher home visits but the
changes ... [were not] significant or long lasting.” One respondent asserted, “students usually pay
attention to class more than they did after the home visits.” He also continued that, “...students
took my course more seriously and were motivated to increase grades after teacher home visits
....” Overall, students whose homes were visited by the teachers are more successful and well
behaved than others.

Teacher home visits also help to build a strong relationship among teachers, students, and
parents. There are definite academic results brought by parental involvement in the educational
development of the student from early childhood, adolescence and beyond (Lin & Bates, 2010).
This strong communication, according to comments of respondents, increases the academic
achievement of students. One respondent stated, “the students felt more comfortable with the
teacher—student relationship once the home visit was conducted,” and “I was able to witness an
increase in classroom participation, as the student had more confidence to participate once they
knew their teacher personally.” Another respondent stated, “Our relationship was different in that
they [the student] felt special and knew I cared about them.” This respondent continued, “I did my
home visits early in the school year, so | could not compare before and after in terms of student

academic performance.”
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Classroom Behavior

The researchers interviewed five different teachers regarding behavioral impact on the
classroom behavior of student behavior. One teacher indicated that big differences exists between
students who were visited by a teacher compared to students who were not visited by any teachers
regarding classroom behaviors within a school system. According to this teacher, the student’s
classroom behavior was positively changed after he/she visited the student’s parents. Another
teacher stated that

One impact of the home visit on student behavior was a noted awareness of the teacher and
parents’ involvement in the student’s life. The established communication between the
teacher and the student’s home helped to foster a respect transcending the classroom
environment. The human connection made was a caring bond of respect and interest in the
student’s success both in and out of school.

To keep this classroom behavior, according to the respondent, the teacher should have a good

relationship with the students.

However, one teacher responses said that, “home visits help, but one visit does not make a
big difference.” Some respondents said that they realized “negligible to no impact” on students’
classroom behavior because “the parents who most need the visits will not allow them.” One of
the teachers asserted that

The students who behaved well in the classroom had parents who welcomed teacher home
visits, while those students who were struggling behaviorally in the classroom had parents
who were the most reluctant to allow a teacher home visit, if they responded at all to the
teacher home visit invitation.

Therefore, teachers should emphasize the importance of home visits while they are visiting the

parents.
Parent Involvement

Parent involvement in the school system has a big influence on the school achievement and
behavior of students. Home visits empower parents to support their child’s education, resulting in
higher academic success for that child. One respondent stated, “After I made a home visit, I
realized that [I had made a visit to] most of the parents who get involved.” He continued, “Parents
felt comfortable in talking with me and were thankful for the personal approach to their child’s
education.” Another respondent said that parents who were visited at their home indicated that
their sons and daughters studied much better than previously. This respondent also added, “Parents

seemed more aware but still not knowing how to support a child at home due to lack of resources.”
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Therefore, the respondent said that home visits inform the parents a lot. Another respondent
highlighted that “parents wanted to know how they could better support their child’s education at
home and wanted to know more about the techniques the teachers used in the classroom that could
be just as easily implemented at home.” One respondent indicated that some of the home visits did
not cause any academic change on students’ schooling because the parents of these students are
already knew what to do for their children to be academically more successful than others.

Most respondents reflected that home visits have a positive behavioral influence on
students. One respondent stated, “Students motivation and attitudes are affirmatively changing a
lot.” The respondent also continued that, “ the majority of the students seem to have a more positive
attitude and increased motivation in their daily classwork performance.” Students whose home
was visited have more focus on work and assignments. Another participant in the study indicated,
“Students’ motivation is increased because they are more aware of communication between parent
and teacher,” and “students feel that home—school connection and trust that [the school system] is
a safe and nurturing environment for them.” A respondent noted, “Students were dedicated and
worked toward their goals more. The students knew that communication was necessary through
home visits, conferences, email, phone, and more. The home visit created an excellent parent—
teacher relationship.” The same respondent continued that “The use of home visits is a method that
has been proven to be effective in not only creating trusting relationships between the home and
school environments, but also in empowering parents to become more active participants in their
child’s education.” These all indicated that home visits increased the relationship among parents,
teachers, and students. When parent involvement increases, the problematic behaviors in school

decrease, academic success increases, and attendance rates increase.

Discussion and Conclusion
Both quantitative and qualitative data reflected that students who were visited had
significant affirmative differences in terms of academic achievement, classroom behavior,
motivation, teacher-student-parent relationship compared to students who were not visited. All
core courses second quarter grades indicated that the home visits to students had a positive impact
on their grades. In addition to academic success of the students, both quantitative and qualitative
data reflected that teachers who had conducted home visits recommended that most teachers

should visit the parents of students to improve students’ attitudes. Both quantitative and qualitative
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reflected home visits have a positive effect on parent involvement as measured by recorded log-
ins to the parent portal of schools.

As Wright el al. (2018) stated, “Home visits positively influence on students’ academic
and behavioral functioning in school. Students who have home visits through the school system’s
program had significantly higher academic achievement, as well as motivation, when compared to
other students who were not visited” (p. 88). Furthermore, the parents whose son or daughter were
visited at their home were more involved their children’s schooling than parents who were not
visited.

The concept of home visits is an idea that the Head Start Program in the United States has
used wherein every head start teacher is required to makes two visits to each student’s home every
school year and to hold parent-teacher conferences at school (Spindler, 2014). Home visits might
vary from school to school and may take many forms. Some teachers may prefer to visit the parents
in pairs because they might feel more comfortable. Sometimes teachers also need a translator and
that is why they prefer pairing up. Some teachers even prefer to meet one on one with a parent
whereas others interact with both the parent and the student. For this study, all teachers visited the
parents in pairs. Some of the novice teachers who were just started working at school were afraid
of home visit because they did not want to go to dangerous neighborhoods. However, they felt
more confortable after they did several of home visits and they found that they did not encounter
any issues.

Home visits can work as reconciliation sessions among the student, the parent, and the
teacher. This improved the relationship between the teachers and the students. Numerous
conceivable objectives exist for home visits including bridging specific cultural barriers, giving an
account of academic progress, using parental help to build educational success, and ensuring that
the parents have the right tools to do so. Usually, these home visits take place before the school
year starts to enable the teacher to get some answers concerning the requirements and interests of
individual students. These visits are crucial because they allows the parent and the student to
interact with the teacher in a way that is not intimidating. These visits can likewise enable a teacher
to have better comprehension of the different strengths and difficulties faced by a student when
meeting a student and his/her family in a casual setting.

During the home visits, a teacher documents and records information regarding the students

and potential issues that may bring about problems in the future such as family issues, previous
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school problems, and health issues. The teachers for this study planned a subsequent meeting with
the parents at some point after the first semester. This enables every interested party to review a
student's progress or explore any anxieties that may be present between the student and the parent
(Walker, 2009). Leaving the classroom and going to the homes of students rests in the hands of
the parents and families, makes an educator realize that the parents are the first teachers to their
children and that they know them better than anyone else. Home visits make parents more willing
to raise their concerns, and the teachers can also encourage them to continue to keep themselves
involved in the child's academic life for a prosperous future.

For teachers, home visits provide an opportunity to share information regarding students’
academic success and to show the parents some of the resources available to help and support their
child’s schooling at home. Test results can be shared with parents to help them improve their
children’s classroom performance in subject areas. According to Meyer and Mann (2006)
“Knowing how to help their children will empower parents and give them confidence that they can
support their child’s learning” (p. 54). Home visits are important for teachers to realize the abilities
and conditions of their students at home. The researchers in this study found that skills observed
in home visits, which may be different from the skills observable in the classroom environment,

can catalyze the possibility of new teaching techniques and modes of engagement with students.
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