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Abstract: Giving homework is a common practice at all
levels of education, yet its impact as a pedagogical tool on
the learning process is still a matter of debate. The past
decade has seen the rapid development of web-based tools
created for educational purposes. In parallel with these
developments, researchers and educators have begun to
show an increased interest in online homework systems in
recent years in order to evaluate learning and to overcome
the drawbacks of pen-and-paper homework. This study
aims to investigate the effects of online English as a
Foreign Language (EFL) assignments on student success
in a university vocational school context. Participants of
this experimental study were 49 first-grade students
studying at Burdur Mehmet Akif Ersoy University
(MAKU) Golhisar Vocational School (GVS). Of these
students, 28 constituted the experimental group and 21
constituted the control group. The study was conducted in
the spring term of the 2016-2017 academic year for a 12-
week period. At the beginning of the study, a pre-test was
applied to both groups. Next, five weekly assignments
were given for the experimental group via Edmodo and
for the control group as pen-and-paper homework. The
findings revealed that assignments whether online or pen-
and-paper increased students' success significantly.
Moreover, the success increase of the students who did
online assignments was about double that of the students
who were responsible for doing pen-and-paper
assignments. The study concluded with suggestions that
EFL teachers should give assignments in university
vocational schools and that these assignments should be
given as online since they are more effective on student
success.

Key Words: Edmodo, Online Assignments, Pen-and-paper
Assignments

Ozet: Odev, egitimin tiim seviyelerinde yaygin olan
bir uygulamadir, ancak pedagojik bir ara¢ olarak
O0grenme siireci iizerindeki etkisi hala tartisma
konusudur. Gegtigimiz on yilda, egitim amagh
olusturulan internet tabanli araglarn hizli bir
gelisimi goriilmiistiir. Bu gelismelere paralel olarak,
arastirmacilar ve egitimciler, 6grenmeyi
degerlendirmek ve geleneksel ev odevlerinde
yasanan sikintilar1 gidermek amaciyla son yillarda
¢evrimici 0dev sistemlerine giderek artan bir ilgi
gostermeye baslamislardir. Bu ¢alisma, bir meslek

ylksekokulu baglaminda, c¢evrimi¢i Ingilizce
Odevlerinin 6grenci bagarist {izerindeki etkisini
aragtirmayr  amaglamaktadir. Bu  deneysel

calismanin katilimeilari, Burdur Mehmet Akif Ersoy
Universitesi (MAKU) Golhisar Meslek
Yiksekokulunda (GMYO) okuyan toplam 49
birinci smf Ogrencisidir. Calisma 2016-2017
egitim-6gretim yili bahar doneminde 12 haftalik bir
siirede gergeklestirilmistir. Calismanin baginda her
iki gruba da bir 6n test uygulanmistir. Daha sonra,
deney grubuna Edmodo iizerinden ve kontrol
grubuna ise geleneksel olarak bes adet haftalik
Odevler verildi. Bulgular, ddevlerin ister ¢evrimici
ister geleneksel olsun, Ogrencilerin bagarilarini
onemli Olglide arttirdigini  ortaya koymustur.
Bununla  birlikte, c¢evrimi¢i o6devleri  yapan
ogrencilerin basari artig orani, geleneksel ddevleri
yapan Ogrencilerinkine gore iki kati civarinda
olmustur. Calisma sonucunda, Ingilizce
ogretmenlerinin  meslek yiiksekokullarinda 6dev
vermeleri gerektigi ve bu ddevlerin 6grenci basarisi
tizerinde daha etkili olmasindan dolayr g¢evrimigi
olarak verilmesi gerektigi onerilmektedir.
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Introduction

Homework, as an educational tool, is widely used at educational settings in Turkey and there
have been many studies conducted in the Turkish context regarding homework (i.e. Calp, 2011,
Celikéz & Selimoglu, 2017; Demirel, 1989; Deveci & Onder, 2013; Ektem & Yildiz, 2017;
Giirlevik, 2006; fleri, 2013; Kapikiran & Kiran, 1999; Ozer & Ocal, 2012, 2013; Ozdemir, 2015;
Tertemiz, 1991; V. Kaya & Kaya, 2018). These studies mostly focused on the assignments given
in primary schools or secondary schools mainly about the opinions of educators and learners
about assignments in general or in the school subjects such as Maths, Science and Technology
and Social Sciences except for English (i.e. Celikdz & Selimoglu, 2017; Deveci & Onder, 2013;
Tertemiz, 1991; V. Kaya & Kaya, 2018). However, so far, very little attention has been paid to
EFL assignments (Amiryousefi, 2016; Ektem & Yildiz, 2017). It is unclear to what extend EFL
assignments affect learners’ achievements This paper will shed new light on the effects of
(online) EFL assignments on language achievement in a Turkish university vocational school

context.

A much-debated question in EFL contexts is why some learners do homework while others do
not and how some students succeed even if they allocate no or less time for homework (Harmer,
1998). Traditionally, English language teachers seem to have the belief that bright students are
the ones who always care about and do their homework. According to Ileri (2013), students think
that homework is meaningless, unnecessary, boring and difficult to do. Paudel (2012) argued that
students do not like doing EFL assignments when their teachers ignore checking them. In the
same vein, Rosério et al. (2015) suggested that EFL teachers, in most cases, only check whether
students did their homework or not. They do not check the correctness of the answers on students’
homework papers. When a teacher checks only homework completion and ignores giving
feedback and grading, it is highly possible that students will not do their homework, or copy the

answers from their peers.

Taken together, it is now well established that giving homework is a controversial and much-
disputed subject as well as a common practice within the field of education in Turkey as well.
However, the greater part of the literature on homework has emphasized the importance of
reinforcing and practising what students learn in class for school success and permanent learning
(i.e. Ektem & Yildiz, 2017; Giirlevik, 2006; Karatepe, 2003; Ozer & Ocal, 2012, 2013; Paudel,
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2012). There is, therefore, a definite need for clarifying what educators should do to promote
doing homework, which is often ignored by many learners, if it is a highly significant factor for
learning. Moreover, the students should be encouraged to practice the foreign language (English)
and do their homework by adopting new techniques in language teaching and using brand new

opportunities that the Internet and technology provide them.

This study aims to investigate the effects of online EFL assignments on student success in a
university vocational school context. In line with this purpose, the present study addresses the

following research question:

1. How do online assignments affect student success in English courses in university vocational

schools?

The current study is significant for both theoretical and practical reasons. At the theoretical level,
it sheds light on an area of research in EFL assignments which is neglected by researchers
worldwide. At the practical level, the study will help to those EFL instructors teaching in the
local research site in understanding the real impact of EFL assignments on student success.
Moreover, this study is among the first studies carried out in a Turkish university vocational

school context especially about Edmodo and online assignments.

Literature Review

In recent years, technological developments have also affected traditional methods and
techniques in education (Yildirim, Erdogan & Cigdem, 2017). Within this process, several
software packages were developed to create web-based instructional systems for the education
environment (Serhan, 2014) and consequently, distance education tools such as online content
sharing, online testing, and online assignment have started to be used instead of traditional
methods by many educators in order to minimize current problems encountered in the teaching
process. What is more, these facilities mostly encourage instructors to make use of web-based
tools in order to enrich course content, motivate their learners, improve communication, as well
as to decrease their workload. Previous research has shown that especially almost for two decades,
many teachers, researchers and/or experts prefer using online assignments rather than pen-and-
paper assignments with the evolution of web-based technologies. Aplia, Web Assign, WebVista,
Cengage, MyEconLab, MyMathLab, LON-CAPA, MySQL, Blackboard, MOODLE, WhatsApp
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and Edmodo are among the most popular online homework tools in the net. And it is thought that
these platforms have many potential benefits both for learners and educators.

The early examples of using web-based assignments in the Turkish context emerged at the
beginning of 2000s (i.e. Demirci, 2007; Arikan & Altun; 2007; Altun, 2008) and it is seen that
the researchers in Turkey commenced making use of online assignment tools such as MySQL,
Google Drive, and MOODLE in education in the courses such as Physics, Science, and Social
Sciences. Similarly, over the last six years, the popularity of Educational Social Network Sites
(ESNSs) (i.e. Edmodo) allowed researchers to investigate their availability in education (i.e.
Tiirkmen, 2012; Alemdag, 2013; Sirakaya, 2014). In recent years, there has been an increasing
amount of literature on Edmodo which has been examined as a social learning tool (i.e. Ekmekei,
2016; Hamutoglu & Kiyicl, 2017; Kara, 2016; Kazez & Bahgeci, 2016; Manowong, 2016;
Ozdemir & Erdemci, 2014; Sirakaya, 2014; Thongmak, 2013; Uzun, 2015; Yagci, 2015).
However, there has been limited research conducted in Turkish university vocational school
contexts. Therefore, Edmodo was chosen as the instrument for giving online assignments with
the intention of investigating the effectiveness of using a user-friendly web-based application in a

university vocational school’s EFL classroom, for the purposes of this study.

Even though we come across to a few definitions of Edmodo in the literature, three definitions in
particular give us a better understanding. First, Edmodo is “a web-based platform that provides a
safe and easy way for your class to connect and collaborate, share content, and access homework,
grades, and school notices. It is like Facebook but in a safe and controlled environment
appropriate for school” (Educational Technology and Mobile Learning, Para.l). Second,
Kongchan (2012) describes Edmodo as a modestly designed platform, similar to Facebook but
intended for educational purposes, which enables teachers, students and even parents to extend
the teaching and learning process. And third, Edmodo, in the official website, is metaphorically
defined as: “... a learning-first network that puts your classroom in the cloud and powers

communications for your entire district” (What’s New on Edmodo, 2018).

It is necessary to state that the terms assignment and homework are used interchangeably
throughout this study. Several definitions of homework/assignment have been proposed in the
literature. In broad terms, assignments are written or oral works that are delivered by a teacher
and done by students out of class (Glines, 2014). These works are called homework assignments
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in primary school level and known as activities, projects, exploratory and performance homework
in the later years of education. In the homework circular that MoNE published in the Official
Journal in 1989, an assignment was defined as “a text, a tool and the like that a student will create
by himselt/herself or within a group for the purposes stated in this regulation” (1989, p. 1).
According to Cooper (1989, p. 2), homework can be similarly defined as follows: “any task
assigned by school teachers intended for students to carry out during non-school hours”. With a
different point of view, according to Foyle and Bailey (1986), homework is a bridge between
school and family, and it is up to school-student-parent cooperation to provide the desired
benefits. Karatepe (2003) defines assignments as the activities given by teachers for the purpose
of sometimes preparing for lessons, but mostly for reinforcing, expanding and complementing the
topics learned in class. Similarly, for Thornbury (2006, p. 96), homework means “... the out-of-

class work learners do between lessons, and is an important way of reinforcing learning”.

Homework, as an instructional tool, has always been a significant part of school education (Torun
& Giiler, 2015) and teachers, students, and parents mostly agreed that homework is necessary for
education (as cited in Giirlevik, 2006). Doing homework is believed to be a helpful practice for
getting high levels of proficiency in education (Thornbury, 2006). A much-debated question is; to

what extent homework enhances student achievement and provides permanent learning?

When we examine the literature, results from earlier studies demonstrate a strong and consistent
association between doing homework and academic success and positive effects of homework
were discussed on these studies (Cooper, Robinson & Patall, 2006; Celik & Aktiirk, 2009;
Demirel, 1989; Dufresne, Mestre, Hart, & Rath, 2002; as cited in Hill, Spencer, Alston &
Filtzgerald, 1986; Ileri, 2013; Richards-Babb & Jackson, 2011; Tertemiz, 1991). For instance,
Cooper et al. (2006) examined nearly 120 studies about homework. Within these researches, 20
studies were related to homework’s effects on achievement. 14 of 20 studies showed that students
who do homework are more successful at school than those who do not. Cooper et al. (2006)
found 50 studies which examined the correlation between the amounts of time students spent on
homework with their academic success. 43 of 50 studies showed that students who spend more
time on homework are very successful at school. Carbone (as cited in Hill et al., 1986) states that
there is a positive correlation between assignment and student success and giving assignment is

one of the cheap ways of increasing student achievement. In addition, there have been many
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studies which claim that homework affects students’ learning, sense of responsibility, study
habits, as well as, motivation and attitudes towards school positively (e.g., Babadogan, 1990;
Cooper, 1989; Celik & Aktiirk, 2009; Dufresne et al., 2002; as cited in Giirlevik, 2006; leri,
2013; Richards-Babb & Jackson, 2011; V. Kaya & Kaya, 2018). Moreover, it is now well
established from a variety of studies, that learners should do their homework that is given by their
teachers for reinforcing what they learn at school (Baltaoglu, Sucuoglu & Oztiirk, 2017; Duru &
Cogmen, 2017; Giirlevik, 2006; Karatepe, 2003; Ozer & Ocal, 2012, 2013) and learning
permanently (as cited in Giirlevik, 2006; Ozer & Ocal, 2012; Wallinger, 2000). It was also
thought that homework is beneficial when it is checked or graded and when a teacher gives
individual feedback for each homework (Doorn, Janssen, & O'Brien, 2010; Dufresne et al., 2002;
Tertemiz; 1991; as cited in Wallinger, 2000).

It is commonly thought that homework is an important component in the English language
teaching as well, and plays a key role in reinforcing and consolidating what students were taught
at school and improving their skills (Amiryousefi, 2016; Ektem & Yildiz, 2017; Paudel, 2012). It
is also claimed that EFL assignments are helpful for improving learners’ vocabulary, grammar,
and reading skills (ileri, 2013). EFL assignments are also helpful for ensuring and promoting
students to work harder, using the taught materials in meaningful contexts, preparing for their
exams, realising their weakness and strengths, enabling them to understand the target language
better as well as increasing academic success (Amiryousefi, 2016; Demirel, 1989; ileri, 2013).
The assignments given in foreign language education are effective on student performance if
teachers focus on checking not only homework completion but also the accuracy of student
answers on homework papers and give individual feedback (Paudel, 2012; Rosario et al., 2015)
although most of them do not (Wallinger, 2000). Paudel (2012) states that EFL learners dislike
doing assignments unless their teachers check them. According to Rosario et al. (2015) grading
homework and student academic performance were correlated. ileri (2013) suggests that EFL
assignments are beneficial to students unless they take learners’ too much time, they are
unnecessary, boring and difficult to do. With a different point of view, Chang, Wall, Tare,
Golonka, and Vatz (2014) claim that, due to the characteristics of language learning such as
unconscious and implicitly learning, and social and interactional requirements, homework does
not produce an effect on foreign language achievement in the same way that occurs in other
courses such as Algebra, Chemistry, Mathematics and the like.
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According to a number of studies, the role of assignments in student achievement and motivation
remains unclear (Cooper, Lindsay, Nye & Greathouse, 1998; as cited in Giines, 2014; Kapikiran
& Kiran, 1999; Ozdemir, 2015). To illustrate this case, Kapikiran and Kiran (1999) found that
there was no significant difference between the success increase of the students who did their
homework and those of the ones who did not. Kohn (as cited in Scholastic, n.d.) claims that the
existing literature on homework fails to demonstrate that doing homework is helpful for building
character or improving study skills of students at any level. He also states that very little is known

about the relationship between homework and student success in high school.

To sum up, the clash of ideas between the ones who support the need for homework and those
who claim that students should spend more time with their families and friends for developing
relationships is still a matter of debate. Yet, it can be concluded that when teachers consider
learners’ ages, levels, and needs and choose the right type of assignment, homework can be
effective for students’ learning and achievements in schooling process (Yapici, 1995, as cited in
Giirlevik, 2006) and foreign language teachers mostly believe that every student should add some
more practices to his/her own schooling experiences in order to provide a permanent learning
background especially if he/she is learning a foreign language (Ektem & Yildiz, 2017; Wallinger,
2000). Moreover, using technology may promote learning both in class and out of class and it
could be a highly motivating factor for learners. Thus, English teachers should not only design
homework based on their students’ needs and interests but also try to provide modern
opportunities such as online resources, language laboratories, and self-access centres
(Amiryousefi, 2016). Considering the positive effects of technology use on learner motivation
(Kumar, 2014), it is not hard to say that a motivated and enthusiastic student possibly might

facilitate an English language teacher’s work and might raise his/her own academic success.

Methodology
Participants

A total of 49 university vocational school students studying in the Department of Computer
Programming in GVS at Burdur MAKU in the 2016-2017 academic year in Golhisar, Burdur

voluntarily participated in the current study. They were all first-grade students studying in day-
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time-education and taking the compulsory English I-1I course. Of 49 participants; 28 were
students of class A chosen as the experimental group, 21 were students of class B chosen as the
control group. The participants of this study were aged between 18-22; 36 were males and 15
were females. The experimental group was aged between 18-22; 20 were males and eight were

females and the control group were aged between 18-21; 16 were males and seven were females.

Instrument

A test composed of 50 multiple choice questions containing vocabulary, grammar, and reading
comprehension parts was administered as pre and post-tests.

Data Collection and Analysis

In this study, pre and post-tests were used as quantitative data collection tools. The control group
was given traditional pen-and-paper assignments and the Edmodo application was chosen for
giving the experimental group online assignments via the net in the experimentation during the
study. The pre-test and post-test scores of both groups were entered to the data analysis
programme called IBM SPSS Statistics 25 and analysed via it. Then, Independent-samples T-Test
was applied to compare two groups’ pre and post-test mean scores and to rate the significance
level of these scores and Paired-samples T-Test was applied to compare each group’s pre and

post-test mean scores separately and to rate the significance level of these scores.

Results

In this section, quantitative data gathered from the pre and post-tests of the experimental and

control group will be presented in tables.

The Pre-test Results of the Experimental and Control Group

Table 1 presents the differences between the pre-test results of both groups. When Table 1 is

analysed, it is found out that there is statistically no significant difference between the
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experimental and control group pre-test mean scores (p=.313). That is, it can be further

concluded that both groups had the same level of target language knowledge at the beginning of

the study.
Table 1.
Comparison of Pre-test Results of the Experimental and Control Group

Group N Mean Sd t p
Experimental group 28 4421 14.801 1.020 313
Control group 21 48.95 17.693

The Post-test Results of the Experimental and Control Group

Table 2 presents the post-test results of both groups. The results reveal that both groups increased
their test scores compared to the pre-test scores. However, there is statistically no significant
difference between the experimental and control group post-test mean scores if the p-value of the

two groups’ tests in Table 2 is taken into consideration (p=.680).

Table 2.
Comparison of Post-test Results of the Experimental and Control Group

Group N Mean Sd t p
Experimental group 28 59.07 16.649 -.415 .680
Control group 21 57.05 17.177

The Pre and Post-test Results of the Experimental Group

The items as shown in Table 3 provides the pre and post-test results of the experimental group.
The results reveal that the experimental group increased their scores in the post-test. While the
mean score of the experimental group was 44.2 in the pre-test, it rose to 59 in the post-test after
the experimentation. This high performance of the experimental group can be stated as

statistically significant if the p-value of the two tests in Table 3 is considered (p=0.000).
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Table 3.
Comparison of the Experimental Group’s Test Results
Group Test N Mean Sd t p
Experimental Pre-test 28 4421 14801 -6.112 0.000**
Post-test 28 59.07  16.649
**:<0.001

The Pre and Post-test Results of the Control Group

The items as shown in Table 4 provides the pre and post-test results of the control group. When

Table 4 is analysed, there is a statistically significant difference between the pre-test and post-test
mean scores of the control group (p=.021). While the mean score of the control group was 48.9 in
the pre-test, it rose to 57 in the post-test after the experimentation. This shows that there has been

a marked increase in the post-test mean score.

Table 4.
Comparison of the Control Group’s Test Results
Group Test N Mean Sd t p
Control Pre-test 21 4895 17.693 -2.507 0.021*
Post-test 21 57.05 17.177
*:<0.05

Table 5 presents a comparison of both groups’ test results and shows the difference throughout
the study. The results illustrate that the post-test score of the control group improved by 8.1
points and that the post-test score of the experimental group improved by 14.8 points. In other
words, the mean success increase of the experimental group students was about twice as much as
that of the students in the control group (33.61% versus 16.54%).

Table 5.
Comparison of Both Groups' Test Results
Group N Pre-test Post-test _Mean Mean Success
(mean) (mean) Difference Increase (%)
Experimental 28 4421 59.07 14.86 33.61
Control 21 48.95 57.05 8.10 16.54
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Table 5 also demonstrates that both types of assignments affected the performance of the students
in two groups positively and they increased their success in the post-test. What is striking is the
higher rate of the post-test result of the experimental group (59 versus 57) although their mean
score in the pre-test is lower than the control group (44 versus 48). On the basis of this finding,
we may speculate that online assignments are more effective than pen-and-paper assignments on

student success.

Discussion and Conclusions

The purpose of this study was to investigate the effects of online EFL assignments on student
success in a university vocational school context, discuss them in the light of other sample studies
and to fill a gap in locally situated research. In line with this purpose, five different assignments
were prepared and given to the experimental and control groups. The assignments were given as
online via Edmodo to the experimental group and as pen-and-paper homework to the control
group. During the implementation phase, the pre and post-tests were applied to both groups
separately in order to find possible answers to the research question of this study. The results of
this study showed that assignments whether online or pen-and-paper increased students' success

significantly.

The most obvious finding to emerge from the analysis of the two groups’ pre and post-test results
is that both groups significantly increased their success after the experimentation (experimental
group: from 44.21 to 59.07; control group: from 48.95 to 57.05). In other words, it can be said
that both types of assignments affected the students’ success positively. This result supports the
findings of the studies as mentioned in Chapter 2 (Cooper et al., 2006; Celik & Aktiirk, 2009;
Demirel, 1989; Dufresne et al., 2002; as cited in Hill et al., 1986; Ileri, 2013; Richards-Babb &
Jackson, 2011; Tertemiz, 1991). This finding also supports the claims that teachers should give
homework in order to enable students to reinforce and practise what they learn at school
(Baltaoglu et al., 2017; Duru & Cogmen 2017; Ektem & Yildiz, 2017; Giirlevik, 2006; Karatepe,
2003; Ozer & Ocal, 2012, 2013; Paudel, 2012) and to provide permanent learning (Ektem &
Yildiz, 2017; as cited in Giirlevik, 2006; Ozer & Ocal, 2012; Wallinger, 2000).
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In addition, both groups had similar scores in their post-tests in the current study (experimental
group: 59.07; control group: 57.05). This finding parallels with what Bonham, Beichner, and
Deardorff (2001), Dufresne et al. (2002), and Demirci (2007) suggested while comparing the
test/exam scores of the web-based and paper-based groups after the treatment they did in their

studies.

However, the mean success increase in the post-test taken by the participants who did online
assignments was about double that of the students who were responsible for doing pen-and-
paper-assignments (33.61% versus 16.55%). After a comparison of this result, it can be said that
online homework is more effective in increasing students’ achievements compared to the
traditional paper-based homework as it was seen in similar studies (Emerson & Mencken, 2011;
Ratniyom, Boonphadung, & Unnanantn, 2016; Richards-Babb & Jackson, 2011). Moreover, this
finding is also in agreement with the study of Sirakaya (2014), Polat (2016), and Kazez and

Bahgeci (2016) who suggested that using Edmodo increases student success.

In contrary to previous studies, which encourage educators and learners to use online platforms
for doing homework, V. Kaya and Kaya (2018) demonstrated that using computers at non-school
hours and out of home does not significantly increase students’ success in Science courses.
Similarly, the outcome which proves the efficiency of online assignments in the current study is
contrary to that of Gok (2013) who found that both types of homework had a similar effect on

university students’ exam scores in Physics course.

To sum up, the findings of this study suggest that giving homework significantly increases
student achievement and online EFL assignments are more effective than pen-and-paper

assignments in improving student success in university vocational schools.

The assignments in the current study were aimed at improving students’ vocabulary, grammar,
reading and writing skills. However, listening and speaking skills which are significant for
improving learners’ communication skills were not included. This also accords with the earlier
observations, which showed that these two skills are mainly ignored by educators in foreign
language teaching (Ektem & Yildiz, 2017; Paudel, 2012; as cited in Wallinger, 2000). If
materials related to these two skills considering learners’ levels and interests could be provided or

prepared, such assignments may be used as an instrument in future research.
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Finally, it is possible to draw some conclusions and suggestions out of this study. The use of
homework as a strategy in education should be encouraged in higher education since it is clearly
seen that it affects student success positively. It is also suggested that the overall findings
regarding online assignments (Edmodo) in the current study could shed light on a better and
effective use of web-based systems in foreign language education in Turkey. Moreover,
integrating social networking in teaching and learning may provide many pedagogical benefits in
educational settings in Turkey. Therefore, for the sake of widespread use of Edmodo in
education; educators, syllabus planners, and policymakers in the institutions such as YOK,
MoNE, and Directorate General of Innovation and Educational Technologies (YEGITEK) should
bear the preliminary findings and the suggestions in this study in mind and let the education
world in Turkey make the most of technological opportunities in order to assist and enhance

language learning.
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Genisletilmis Ozet

Giris

Bir egitsel ara¢ olarak ddev, egitimde yaygin olarak kullanilmaktadir ve 6devle ilgili Tiirkiye’de
birgok arastirma yapilmustir (i.e. Calp, 2011; Celik6z & Selimoglu, 2017; Demirel, 1989; Deveci
& Onder, 2013; Ektem & Yildiz, 2017; Giirlevik, 2006; Ileri, 2013; Kapikiran & Kiran, 1999;
Ozer & Ocal, 2012, 2013; Ozdemir, 2015; Tertemiz, 1991; V. Kaya & Kaya, 2018). Bu
arastirmalar cogunlukla, ilkokullarda ve ortaokullardaki inglizce disindaki Matematik, Fen ve
Teknoloji ve Sosyal Bilgiler derslerinde verilen/yapilan ddevlerle ilgilidir. Bununla birlikte, su
ana kadar, Ingilizce 6devlerine ¢ok az yer verilmistir (Amiryousefi, 2016; Ektem ve Yildiz, 2017)
ve Ingilizce ddevlerinin 6grencilerin basarilarmi ne kadar etkiledigi agik degildir. Gectigimiz on
yilda, egitim amacl olusturulan web tabanli araglarin hizli bir gelisimi goriilmiistiir. Bu
gelismelere paralel olarak, arastirmacilar ve egitimciler, 6grenmeyi degerlendirmek ve geleneksel
ev Odevlerinde yasanan sikintilar1 gidermek amaciyla son yillarda ¢evrimici ddev sistemlerine
giderek artan bir ilgi gostermeye baslamislardir. Geleneksel ev ddevleriyle ilgili problemlerin
bircogu Tiirkiye’deki meslek yiiksek okullarinda da yasanmaktadir. Bu calisma, bir meslek
yiiksekokulu baglaminda, ¢evrimigi Ingilizce &devlerinin dil basaris1 iizerindeki etkisini
arastirmay1 amaclamaktadir. Daha spesifik olarak, bu c¢alismada asagidaki arastirma sorusu ele

alinmaktadir:

1. Cevrimici Ingilizce odevleri, meslek yiiksekokullarindaki Ingilizce derslerinde 6grenci

basarisini nasil etkilemektedir?

Alanyazin

llgili alanyazin incelendiginde, dnceki galismalarin sonuglari, 6dev verme ile akademik bagari
arasinda giiclii ve tutarli bir iliski oldugunu ve d&devlerin olumlu etkilerinin tartisildigin
gostermektedir (Cooper, Robinson ve Patall, 2006; Celik ve Aktiirk, 2009; Demirel, 1989;
Dufresne vd., 2002; akt. Hill, Spencer, Alston ve Filtzgerald, 1986; ileri, 2013; Richards-Babb ve
Jackson, 2011; Tertemiz, 1991). Ornegin, Cooper ve arkadaslari (2006), ev 6devleriyle ilgili 120
calismay1 incelemis ve bunlarin 20’sinin 6devin basar1 iizerindeki etkileriyle ilgili oldugu
goriilmiistiir. 20 ¢calismanin 14'4 ev 6devini yapan dgrencilerin yapmayanlara gére daha basarili

oldugunu gostermistir. Cooper ve arkadaslar1 (2006), 6deve harcanan zamanin akademik
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basarilar1 ile olan iligkisi arasindaki iliskiyi inceleyen 50 calisma bulmuslardir. 50 ¢aligmanin
43'i ev Odevine daha fazla zaman harcayan oOgrencilerin okulda ¢ok basarili oldugunu
gostermistir. Carbone (akt. Hill vd., 1986), ddev ve 0grenci basarisi arasinda pozitif bir iligki
oldugunu ve 6dev vermenin Ogrenci basarisini arttirmanin kolay yollarindan biri oldugunu
belirtmislerdir. Ayrica, ev ddevlerinin 6grencilerin dgrenmelerini, sorumluluk duymalarini,
calisma aligkanliklarini ve okula yonelik motivasyon ve tutumlari olumlu yonde etkiledigini
gosteren bir¢ok ¢alisma yapilmistir (6rnegin, Babadogan, 1990; Cooper, 1989; Celik ve Aktiirk,
2009; Dufresne vd., 2002; akt. Giirlevik, 2006; Ileri, 2013; Richards-Babb ve Jackson, 2011; V.
Kaya ve Kaya, 2018). Ayrica 6devlerin kontrol edildiginde veya notlandirildiginda ve bireysel
geri bildirim verdiginde, yararli oldugu diistiniilmektedir (Doorn vd., 2010; Dufresne vd., 2002;
Tertemiz, 1991, akt. Wallinger, 2000).

Ev 6devinin Ingilizce dgretiminde de dénemli bir unsur oldugu diisiiniilmekte ve &grencilere
okulda 6grendiklerini pekistirmek ve becerilerini gelistirmek konusunda kilit bir rol oynadigi
disiiniilmektedir (Amiryousefi, 2016; Ektem ve Yildiz, 2017; Paudel, 2012). Yabanci dil
egitiminde verilen ddevler, eger 6gretmenler sadece ev ddevi tamamlamay1 degil, ayn1 zamanda
Ogrencilerin ev Odevlerinde verilen cevaplarin dogrulugunu kontrol etmeye odaklanirlar ve
bireysel geri bildirimde bulunurlarsa (Paudel, 2012; Rosario vd., 2015) daha etkili oldugunu

gostermektedir.

Yontem

Bu calisma, nicel veri toplama aracglarinin kullanildigi deneysel bir caligmadir. Calismanin
katilimeilar, Burdur Mehmet Akif Ersoy Universitesi (MAKU) Gélhisar Meslek Yiiksekokulu
(GMYO) Bilgisayar Programciligi Programinda okuyan toplam 49 birinci sinif 6grencisidir. Bu
ogrencilerden 28'i deney grubunu; 21'1 ise kontrol grubunu olusturmustur. Deney grubu 20 erkek
ve 8 kiz Ogrenciden olusurken, kontrol grubunda ise 14 erkek ve 7 kiz O6grenci vardir.
Katilimcilarin  timii 18-22 yas araligindadir. Calisma 2016-2017 egitim-0gretim yili bahar
doneminde 12 haftalik bir siirede gerceklestirilmistir. Calismanin basinda her iki gruba da bir 6n
test uygulanmistir. Daha sonra, deney grubuna Edmodo iizerinden ve kontrol grubuna ise
geleneksel yontemle bes hafta boyunca o6dev verilmistir. Son haftada, ¢alismanin basinda

uygulanan &n test, her iki gruba da son test olarak uygulanmistir. Odevlerin 6grenci basarisi
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tizerindeki etkisi, her iki grubun On test ve son test sonuclart nicel analiz yontemiyle
karsilagtirilarak belirlenmistir. Nicel verilerin analizinde IBM SPSS Statistics 25 programi

kullanilmustir.

Sonuclar

Calismanin basinda uygulanan 6n test sonucunda deney ve kontrol grubu On test ortalama
puanlar1 arasinda istatistiksel olarak anlamli bir fark bulunmadigi tespit edilmistir (p = .313).
Yani, caligmanin baslangicinda her iki grubun da ayni diizeyde hedef dil bilgisine sahip oldugu

sonucuna varilmistir.

Calismanin sonunda yapilan son test sonuglarina gore ise, iki grubun testlerinin p degeri dikkate
alindiginda deney ve kontrol grubu son test puan ortalamalar1 arasinda istatistiksel olarak anlamli

bir fark olusmamustir (p = .680).

Arastirmanin sonucunda hem deney hem de kontrol grubunun basari artisinda anlamli bir fark
oldugu goriilmiistiir. Deneysel grup ortalama puanini 44.21°den 59.07’ye; kontrol grubu ise
48.95’den 57.05’ye cikarmistir. Her iki grubun testlerinin p degerleri dikkate alindiginda
istatistiksel olarak her iki grupta anlamli bir artis kaydettigi goriilmiistiir (Deneysel grup p=0.000;
Kontrol grubu p=.021). Sonug¢ olarak, her iki 6dev tiirii de ogrencilerin performansini olumlu
yonde etkilemis ve son testte basarilarini artirmistir. Kontrol grubu yapilan 6devler sonunda
basar1 ortalamasim1 8.1 oraninda gelistirirken, deney grubundaki ortalama puan artist 14.8
olmustur. Dikkat ¢ekici olan ise, deney grubunun ¢aligmanin baginda uygulanan 6n testteki puan
ortalamas1 kontrol grubununkinden daha diisiik olmasina ragmen (48’e karsilik 44), son test
sonucunun daha ytliksek olmasidir (57'ye karsilik 59). Bu bulguya dayanarak, ¢evrimi¢i ddevlerin

Ogrencinin basarisi iizerine yazili 6devlerden daha etkili oldugunu sdylenebilir.

Tartisma ve Sonug¢

Bu arastirmadan elde edilen sonuclar, alan yazindaki diger calismalarla benzerlikler
gostermektedir. Bu arastirmanin bulgular ister cevrimigi ister geleneksel olsun, ddevlerin
ogrencilerin basarilarin1 6nemli 6l¢iide arttirdigint ortaya koymustur ve bu bulgu alan yazinda

odevle ilgili yapilan arastirmalarla benzerlik gostermektedir (Cooper et al., 2006; Celik & Aktiirk,
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2009; Demirel, 1989; Dufresne et al., 2002; as cited in Hill et al., 1986; Ileri, 2013; Richards-
Babb & Jackson, 2011; Tertemiz, 1991). Diger bir bulguya gore, ¢evrimic¢i ddevlerin geleneksel
Odevlere gore dgrencilerin basarisini arttirmada daha etkili oldugu gortilmiistiir ve bu bulgu da
alan yazinda c¢evrimi¢i 6devlerle geleneksel 6devlerin kiyaslandigi diger arastirmalarla benzerlik
gostermektedir (Emerson & Mencken, 2011; Ratniyom et al., 2016; Richards-Babb & Jackson,
2011). Bu aragtirmada, bir ¢evrimi¢i 0dev verme aracit olan Edmodo’nun 6grenci basarisini
arttirdig1 ortaya ¢ikmistir ve bu bulgu da arastirmalarinda egitimde Edmodo kullaniminin 6grenci
basarisinmi arttirdig1 sonucuna varan Sirakaya (2014), Polat (2016), ve Kazez ve Bahgeci (2016)
gibi arastirmacilarin bulgulariyla paralellik arz etmektedir. Arastirmanin sonucunda, Ingilizce
Ogretmenlerinin meslek yiiksekokullarinda 6dev vermeleri gerektigi, motivasyon eksikligi ve
akademik basarisizlik gibi problemlerin yasandigi meslek yiiksek okullarinda, kalici 6grenmeyi
ve basartytr saglayan, Edmodo uygulamasinin kullaniminin tesvik edilmesi gerektigi

vurgulanmaktadir.
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