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Hayriye KUTLU & Ramazan CANSOY

Examining the Relationship between School Principals’
Power Styles and Teacher Alienation

Abstract

The purpose of this study was to examine the relationship between school
principals’ power styles and teacher alienation. The participants were a total
of 582 teachers working in elementary, middle and high schools located in
Karabuk, Turkey. This study used a correlational survey research design.
The data were gathered through the Teacher Alienation Scale and Power
Type Scale. The arithmetic mean, the Pearson product-moment correlation
coefficient and regression analysis were used for data analysis. The results
showed that school principals’ reward power and school principals’
personality power were negatively correlated with teacher alienation. School
principals’ coercive power and legitimate power were positively related
with teacher alienation. It was found that school principals’ reward power
predicted teacher alienation negatively and significantly. Also, school
principals’ coercive power predicted teacher alienation positively and
significantly.

Summary

The teacher is the most important agent for the realization of education.
Education and training cannot be realized without teachers (Balci, 2002;
Basaran, 2000). Teachers should have high motivation and job satisfaction in
order to be successful, productive and effective in their profession.
Nowadays, the term “alienation”, which is an organizational disease, is
frequently encountered in schools. Especially, administrators and teachers in
schools face this problem (Polat & Yavas, 2012). Elma (2003) states that
alienation occurs when the personnel consider their work meaningless, feel
powerless in their work, isolate themselves from the organization and their
colleagues, feel alone, and do not consider themselves as a part of the
organization.

One of the elements that is considered to be effective in teacher alienation
and important for the effectiveness of the school is the school
administration. Administrators need to have many effective qualities to
maximize student learning and unite employees around the same goal. One
of the qualities that they should use effectively is the concept of “power”.
Power and power sources that shape the effectiveness and behaviors of
administrators can also be an important factor in teacher alienation.
Karaman (2006) concluded that administrators who take their power from
their knowledge create a more effective school environment. When the
research studies are examined, it is seen that the behaviors of school
principals and the power sources they use have effects on teacher alienation.
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It is important to determine the relationship between the power sources
used by principals and teacher alienation in terms of teachers finding their
jobs more meaningful, not feeling weak and doing their job lovingly. In line
with this information, it is thought that the current study will make
important contributions to the literature.

This study examined the relationship between school principals’ power
styles and teacher alienation. The participants were a total of 582 teachers
working in elementary, middle and high schools located in Karabuk,
Turkey. This study used a correlational survey research design. The data
were gathered through the Teacher Alienation Scale and Power Type Scale.
The data employed from 582 scales were used to analyze the validity and
reliability of the scales. Normality analyses were performed. The average
values of the whole power type scale and its sub-dimensions (reward power,
legitimate power, coercive power, personality power) were determined, and
the average of the teacher alienation scale was also found. Correlation
analysis was performed to specify the relationship between the variables.
Multiple linear regression analysis was performed to determine the
predictive power of power styles on teacher alienation. Teacher alienation
was considered as the dependent variable while the independent variables
were power styles and the sub-dimensions of power styles (personality power,
reward power, legitimate power and coercive power).

The results showed that school principals’ reward power and school
principals’ personality power were negatively correlated with teacher
alienation. School principals’ coercive power and legitimate power were
positively related with teacher alienation. It was found that school
principals’ reward power predicted teacher alienation negatively and
significantly. Also, school principals’ coercive power predicted teacher
alienation positively and significantly.

According to the research, school administrators were found to prefer
reward power at the highest level but coercive power at the lowest level. It
was observed that teacher alienation decreased with reward power and
personality power but increased with coercive power and legitimate power.
It can be stated that coercive power and legitimate power have a negative
effect while reward power and personality power create a positive effect in
terms of teachers’ making sense of their profession, not having a sense of
weakness, adopting the rules, identifying with their own value judgments,
commitment to the school, and seeing themselves as a part of the school. It
was noted that reward power interpreted teacher alienation perceptions
negatively while coercive power positively made sense of teacher alienation
perceptions. It was found that the use of material and moral rewards for
creating behavioral change in teachers in schools reduced teacher alienation
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significantly but increased significantly with suppression, punishment,
threat and coercion.

Some suggestions can be made based on the results of the research. Training
programs should be organized for school administrators to use the power
sources effectively and efficiently in order to create a democratic
environment, a positive school climate, and a collaborative, successful and
supportive corporate culture in schools. School administrators and teachers
should be informed about teacher alienation and its damage to the education
system in order to prevent alienation before it occurs. The central
organization of the Ministry should prepare programs for administrators to
use reward power more at provincial and district level and ensure that
administrators use reward power more. Considering the negative effects of
coercive power on teachers, studies involving school administrators and
teachers should be carried out. Administrators with effective personality
power should be appointed by the help of expert and experienced
administrators. Individuals who can communicate effectively and influence
other people owing to their personal characteristics should be encouraged to
be administrators.

Keywords: Teacher Alienation, Power Styles, Alienation in Education,
Alienation, Power

Okul Miidiirlerinin Kullandiklan Giig Stilleri ile Ogretmen

Yabancilasmas1 Arasindaki iliskinin incelenmesi

Oz

Bu arastirmada, 6gretmen algilarina gore okul yoneticilerinin kullandig: giic
stilleri ile Ogretmen yabancilasmasi arasindaki iliski incelenmistir.
Arastirmaya Karabiik ilinde devlet okullarinda ki ilkokul, ortaokul ve
liselerde gorev yapan 582 ogretmen katilmistir. Arastirmada Ogretmen
Yabancilasma Olgegi ve Gii¢ Tipi Olcegi kullanilmistir. Arastirma Iligkisel
Modelde tasarlanmistir. Degiskenler arasindaki iligkiler Korelasyon ve
Regresyon analizleri ile incelenmigtir. Arastirmanin bagimli degiskeni
ogretmenlerin yabancilagsma algilari, bagimsiz degiskeni okul miidiirlerinin
kullandiklar: gii¢ stilleridir. Arastirma sonucunda 6diil ve kisilik giiciiniin
ogretmen yabancilagsmasi ile negatif yonde, zorlayicl ve yasal giiciin ise
ogretmen yabancilagsmasi ile pozitif yonde iligkili oldugu tespit edilmistir.
Gii¢ kaynaklarindan o6diil giiciiniin 0gretmen yabancilasmasini negatif
yonde yordadigr ve zorlayici giiciin 6gretmen yabancilasmasini pozitif
yonde yordadigi bulunmustur.

Ozet

Egitimin gerceklesebilmesi icin en onemli is gorenlerin basinda &gretmen
gelir. Ogretmen olmadan egitim ve &gretim gerceklesemez (Balci, 2002;
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Bagaran, 2000). Ogretmenin isinde basarili, iiretken ve etkili olmasi,
motivasyonun yiiksek olmasi isinden doyum almasi ile gerceklesebilir.
Glintimiizde bir orgiit hastaligr olan “yabancilasma” kavrami okullarda
sikhikla karsimiza cikan bir durumdur. Ozellikle okullarda bulunan
yOneticiler ve 6gretmenler bu sorunla karsi karsiyadir (Polat ve Yavas, 2012).
Elma (2003), isgorenin yapti1 isi anlamsiz bulmasi, yaptigi is igerisinde
kendini gli¢siiz hissetmesi, kendini Orgiitten ve is arkadaslarindan
soyutlamasi, kendini yalmz hissetmesi, kendini Orgiitiin bir parcasi olarak
gormemesinin yabancilasmaya neden oldugunu belirtmektedir.

Ogretmen yabancilasmasinda etkili olabilecegi diisiiniilen ve okulun
etkililigi icin Onem arz eden Ogelerden biri de okul yoOnetimleridir.
Yoneticilerin 6grenci dgrenmelerini en iist seviyeye ¢ikarmak, calisanlari
ayni amag etrafinda birlestirmek icin bir¢ok etkin Ozellige sahip olmasi
gereklidir. Etkin olarak kullanmalar1 gereken ozelliklerden biri de “gii¢”
kavramidir. Yoneticilerin etkililigi ve davranislarina yon veren giic ve giig
kaynaklar1 Ogretmen yabancilasmasinda da oOnemli bir etken olabilir.
Karaman (2006) calismasinda, giiciinii bilgisinden alan yoneticilerin daha
etkili bir okul ortami yarattig1 sonucuna varmistir. Alanyazindaki ¢alismalar
incelendiginde, okul miidiirlerinin davranislarmin ve kullandiklar1 giic
kaynaklarinin =~ 6gretmen yabancilasmasini  etkiledigi  goriilmektedir.
Midiirlerin kullandig1 gilic kaynaklari ile &gretmen yabancilagsmasi
arasindaki iliskiyi Ogretmenlerin islerini daha anlamli bulmalari, giigsiiz
hissetmeleri ve islerini sevgiyle yapmalar1 agisindan belirlemek 6nemlidir.
Bu bilgiler dogrultusunda mevcut calismanin literatiire dnemli katkilar
saglayacag: diistiniilmektedir.

Bu aragtirma da Ogretmen yabancilasmasi ile okul yoneticilerinin
kullandiklar1 gii¢ stilleri arasindaki iligki incelenmektedir. Arastirmaya
Karabiik ilinde devlet okullarinda ki ilkokul, ortaokul ve liselerde gorev
yapan 582 dgretmen katilmistir. Arastirmada Ogretmen Yabancilasma Olgegi
ve Giic Tipi Olgegi kullamlmistir. Arastirma Iliskisel Tarama Modeli ile
kurgulanmigtir. Aragtirma verileri toplandiktan sonra gegerli olan 582 adet
Olgeklerden elde edilen veriler dogrultusunda oncelikle 6lgeklerin gegerlilik
ve giivenirlik durumlar1 analiz edilmistir. Normallik analizleri yapilmusgtir.
Aragtirmada giig tipi dlgeginin tamamin ve alt boyutlar1 olan 6diil giicii,
yasal gii¢, zorlayicr giig, kisilik giicliniin ortalama degerleri bulunmus,
ogretmen yabancilasma 6lgeginin de ortalamasi tespit edilmistir. Elde edilen
veriler, degiskenler arsindaki iligkinin tespiti icin Korelasyon analizi
yapilmusgtir. Giig stillerinin 6gretmen yabancilasmasi iizerindeki yordayicilik
gliciinii belirlemek amaciyla Coklu Dogrusal Regresyon Analizi yapilmistir.
Yapilan calismada 6gretmen yabancilasmas: bagiml, giic stilleri ve giig
stilleri alt boyutlarindan kisilik giicii, 6diil giicii, yasal giic ve zorlayic giic
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boyutlar1 bagimsiz degisken olarak ele alinmistir. Regresyon analizlerinin
yorumlanmasinda standartlastirilmis

Aragtirma  bulgularma gore Ogretmenlerin nadiren yabancilasma
yasadiklary, okul yoneticilerinin en ¢ok tercih etigi glic kaynagmin odiil
giicll, en az kullandiklar gii¢ kaynagimin ise zorlayic1 giig oldugu bulgusuna
ulasilmistir. Arastirma sonucunda odiil ve kisilik gilicliniin 6gretmen
yabancilagsmasi ile negatif, zorlayic1 ve yasal giiclin ise pozitif iligki iginde
oldugu gorilmiistiir. Gii¢ kaynaklarindan 6diil giicii ve zorlayic gliciin
Ogretmen yabancilasmasin agiklayan iki degisken oldugu saptanmustir.

Arastirmaya gore gorev yapmakta olan okul yoneticilerinin giig stillerinden
en yiiksek diizeyde 6diil giiciinii kullanirken en diisiik diizeyde ise zorlayici
gicli  tercih  ettikleri ~ goriilmektedir. =~ Arastirmada  Ogretmen
yabancilagsmasiin okul yoneticilerinin kullandig gii¢ stillerinden 6diil ve
kisilik giicii ile azalirken, zorlayici ve yasal giigle arttig1 goriilmektedir. Elde
edilen bu sonug¢ &gretmenlerin mesleklerini anlamlandirmada, giigsiizlitk
duygusu yasamamalarinda, kurallar1 benimseme ve kendi deger yargilari ile
Ozdeslestirmede, okula bagllik ve kendini okulun bir parcasi olarak
gormesinde 6diil giicii ve kisilik giicliniin olumlu etki yaratirken zorlayic
ve yasal giiclin olumsuz bir etki olusturdugu seklinde ifade edilebilir.

Arastirmada dgretmen yabancilasma algilarini 6diil giiniiniin negatif yonde
anlamlandirdigl, zorlayic1 gliciin ise pozitif yonde anlamlandirdig:
sonucuna ulasilmistir. Okullarda Ogretmenlerde davramis degisikligi
olusturmak icin kullamilan maddi ve manevi o&diillerin Ogretmen
yabancilagsmasimi anlamli olarak azaltirken baskilama, ceza, tehdit ve
zorlama ile anlamli olarak arttig1 sdylenebilir.

Arastirmadan elde edilen sonuglar dogrultusunda bazi Onerilerde
bulunulabilir. Okul yoneticileri, okullarda demokratik ortam, olumlu okul
iklimi, igbirlikci, bagsar1 ve destekleyici kurum kiiltiirii olusturabilmeleri i¢in
ellerinde bulunan gii¢ kaynaklarini etkin ve verimli kullanmalar1 gerektigi
ile ilgili egitim programlari diizenlenmelidir. Okul yOnetici ve
ogretmenlerine Ogretmen yabancilasmasi ve yabancilasmanin egitim
sistemine verebilecegi zararlar hakkinda bilgilendirme yapilarak
yabancilagmanin olusmadan engellenmesi saglanmalidir. Milli Egitim
Merkez Orgiitii, il ve ilge diizeyinde yoneticilerin 6diil giiciinii daha fazla
kullanmalarma yonelik programlar hazirlanarak yoneticilerin 6diil giictinii
daha fazla kullanmalarmi saglanmaldir. Zorlayici giiciin 6gretmenler
tizerinde yarattifi olumsuz etkilerle ilgili okul yoneticilerinin ve
ogretmenlerin yer aldigi caligmalar yapilmalidir. Alaninda uzman ve
deneyimli yonetici secimleriyle kisilik giicii etkili yoneticiler atanmalidir.
Etkili iletisim kurabilen, kisisel 6zellikleri ile etrafindaki bireyleri etkileyen
kisiler yonetici olmaya 6zendirilmelidir.

Anahtar Kelimeler: Ogretmen yabancilagmasi, okul yoneticilerinin
kullandiklar giig stilleri, egitimde yabancilasma, yabancilagsma, giic
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1. Introduction

The teacher is the most important agent for the realization of education.
Education and training cannot be realized without teachers (Balci, 2002;
Basaran, 2000). Teachers should have high motivation and job satisfaction in
order to be successful, productive and effective in their profession. A highly
motivated teacher who is engaged in their job is very important for an
effective school environment (Elma, 2003). Nowadays, the term “alienation”,
which is an organizational disease, is frequently encountered in schools.
Especially, administrators and teachers in schools face this problem (Polat &
Yavas, 2012). Elma (2003) states that alienation occurs when the personnel
consider their work meaningless, feel powerless in their work, isolate
themselves from the organization and their colleagues, feel alone, and do not
consider themselves as a part of the organization. Increasing problems (such
as the fact that schools are large and complex organizations, variability of
input and output, centralized structure, low participation in decisions, and
technological developments) result in teachers’ inability to obtain
satisfaction from their job.

Seeman transformed the concept of alienation from a general concept into a
concept with dimensions (Minibag, 1993). Seeman (1959) examined
alienation in five dimensions to be used in empirical studies: weakness,
meaninglessness, normlessness, isolation and self-alienation. The weakness
dimension of alienation is due to factors such as lack of sufficient knowledge
and skills, lack of control, managerial difficulties, changing technology, lack
of motivation, and lack of appreciation. In terms of meaninglessness, it was
seen that not being able to see the whole work, not being able to use
creativity, not being able to participate in decisions, strict control, working
life that became monotonous, and heavy bureaucratic functioning were the
causes. On the other hand, the lack of norms also means not being able to
integrate with society, not adopting social rules, and degeneration (Elma,
2003). In the dimension of self-alienation, individuals distance themselves
from their surroundings in order to escape from group pressure or to react
to the situation they live in, and this is due to the fact that their current
expectations cannot be matched with their future expectations (Tolan, 1981).

Nowadays, society has many expectations from teachers. It is likely that
teachers also have expectations from administrators, students, the
environment, parents, society and the state (Balci, 2005). These situations
may cause teacher alienation (Simsek, Balay & Simsek, 2012). If these
expectations of teachers are not met, they suffer from a sense of weakness,
and their status against the roles assigned to them and their economic
income do not meet these expectations. Some examples of these difficulties
are as follows: physical conditions of schools, transportation facilities, high
number of students in the classrooms, high social expectations, inability to
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develop themselves adequately in the face of technological developments,
and lack of knowledge in applying new teaching methods and techniques
(Polat, 2007). Some reasons, such as failure to reach the top administrators
and not being able to participate in decisions, cause feelings of failure and
alienation among teachers (Simsek, Balay & Simsek, 2012). Many factors
reduce job satisfaction in the teaching profession, such as the fact that
teachers are promoted only by participating in administration despite their
unwillingness to participate in administration, inadequacies in the reward
and punishment system, difficulties in evaluating the achievement of
teachers, and measuring success with seniority and service scores in general
(Bursalioglu, 2015). These problems may cause teachers to become alienated
from their profession. Alienation or teacher alienation in education is
increasing day by day with the rapid development and changes. As the
problems of education increase, this creates a sense of weakness and failure
in teachers. Teachers who usually face similar problems have negative
feelings about their profession, become insensitive to their job, and
experience meaninglessness in their job (Simsek, Balay & Simsek, 2012).
Constantly changing rules and regulations in the education and examination
system may cause teachers to experience a sense of normlessness. Teachers
who waver between school, job and society, who cannot realize themselves,
and who cannot find their essence, may first experience alienation against
their school and job and then against themselves.

The literature presents many studies that have investigated teacher
alienation. Teacher alienation has been studied by most researchers in terms
of demographic variables. These researchers examined the relationship
between teacher alienation and gender, seniority, school type, branch,
socioeconomic level, and age (Celep, 2008; Elma, 2003; Emir, 2012; Eryilmaz
& Burgaz, 2011; Kilig, 2009; Kinik, 2010). Some studies also investigated the
relationship between teacher alienation and organizational culture,
organizational cynicism, organizational exclusion, organizational justice,
administrators’ moral behaviors, effect of executive behaviors, bureaucratic
structure, administration policies, and working conditions (Abasl, 2018;
Anderson, 1973; Aydin, 2015; Brooks, Hughes & Brooks, 2008; Derose, 1985;
Kahveci, 2015; Koyuncu, 2011; Shehada & Khafaje, 2015; Tsang, 2016).

One of the elements that is considered to be effective in teacher alienation
and important for the effectiveness of the school is the school
administration. The administration is a team that exploits employees and
materials in the most effective way in order to help the organization reach its
goals (Karip, 2005). School administrations have important duties in
achieving the goals of schools. Considering teachers' productivity and
effectiveness, and school culture and climate, the role of the administrators
is undeniable. It can be stated that school administrations can be effective in
helping teachers to consider their job meaningful, conform to school rules,
and be better committed to school.
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Administrators need to have many effective qualities to maximize student
learning and unite employees around the same goal. One of the qualities
that they should use effectively is the concept of “power”. Power refers to an
effect used as a guide in individual or group communication and inter-
communal relations, and in sectors such as administration, policy,
marketing, advertising, and education (Bolelli, 2017). Power, which allows
behavioral change by influencing others, is a source that should be used
effectively by administrators in this field (Kosar, 2008). Power should be
used correctly and effectively, especially in schools (Ustiin, 2013)

Power and power sources that shape the effectiveness and behaviors of
administrators can also be an important factor in teacher alienation. For
being successful, administrators should direct the employees towards the
desired behavior (Aydin, 2007, Simsek, 2005). Administrators should
influence the employees and create behavioral changes (Kosar, 2008;
Ozdemir, 2000). In order to increase the productivity and effectiveness of the
organization, administrators need to analyze the power phenomenon and
power sources well (Karaman, 2006). It is important that administrators are
well aware of the impact of power use and are able to manage the process
well. Administrators who can analyze and use power sources well maximize
their effects on the employees (Hersey, Blanchard & Johnson, 1996).

The literature abounds in studies related to power sources (Etzioni, 1964;
Kipnis, Schmidt & Wilkinson, 1980; Peabody, 1961; Rahim, 1989). Power
sources were classified as a result of these studies. The most accepted
classification is the one made by French and Raven (1959). French & Raven
classified power sources as legitimate power, reward power, coercive
power, referent power and expert power (Kogel, 1998). In the classification
by French and Raven, power sources that draw their strength from their
users’ positions consist of legitimate power, reward power and coercive
power, whereas power sources that draw their strength from their users’
personal characteristics include referent power and expert power
(Schermerhorn, Hunt & Osborn, 2000). The administrator should analyze the
power source he/she will use as well as the response of the teacher, and in
order to increase the effectiveness of the school, the administrator should be
able to create a behavior change that can gather teachers around a goal.
Administrators who influence teachers in the right direction through their
power can create a positive school climate and a school culture based on
cooperation and solidarity. Teachers' weakness and meaninglessness levels
may be lower in schools with a positive school climate and collaborative
structure. The effectiveness of schools also depends on their ability to be
managed effectively. Using temporal and situational power is vital in
managing schools (Aslanargun, 2009).
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The power use in administration is under-investigated with many different
variables. The literature abounds in studies investigating the relationship
between power types used in administration and school climate (Dis, 2015;
Dis & Ayik, 2016), school culture (Kosar, 2008; Kosar & Calik, 2011; Ozcan,
Caglar, Karatas & Polat, 2014), organizational cynicism (Demir, 2017),
organizational trust (Ozhan, 2016), organizational commitment (Bagci &
Bursaly, 2011; Sezgin & Kosar, 2010), and organizational citizenship (Yilmaz
& Altinkurt, 2012). Studies indicate that power sources used by
administrators are important in teachers' commitment to their organizations,
forming a collaborative and supportive school culture, forming a trust
environment, shaping the school environment, and creating a positive and
negative school climate (Bagc1 & Bursali, 2011; Kosar, 2008). The fact that
teachers believe that the school administrator’s use of power effectively will
bring solutions to the problems faced by the teachers may reduce their
weakness levels. In schools managed with a democratic and flexible
administrative approach, teachers can actively participate in decisions.
Decisions taken by the school administrator and teachers together can be
effective in decreasing teachers' perceptions of normlessness. School
principals who can create an effective communication network, a positive
school climate, and a supportive and collaborative school culture may
increase teachers’ commitment to school and decrease their sense of
meaninglessness.

The alienation occurring in schools and society brings about social problems
(Bayrak & Terzi, 2004). This alienation may result in schools being unable to
fulfill the social function of education sufficiently. Teachers who have a
sense of alienation towards the school may not be able to think about the
success of the school or student sufficiently because of the limitations of
their situations. Eryilmaz & Burgaz (2011) state that teacher alienation
would decrease the effectiveness of the school; therefore, it would not be
possible to increase student learning to the next level. Thus, it is possible to
emphasize that the decrease of organizational alienation is an important
factor for healthy functioning of schools. In this case, the administrator’s use
of power sources appropriately can help teachers consider their job
meaningful by letting them do their job lovingly.

“Teachers see administrators as agents that make them happy and unhappy
in their jobs and adjust their relationships accordingly. When these relations
are constructive and creative, the school atmosphere becomes harmonious
and the morale of the staff increases” (Bursalioglu, 2015: 47). This brings a
positive school climate. In a positive school climate, teachers’ perceptions of
powerlessness, normlessness and meaninglessness may also diminish, as job
satisfaction, morale and motivation of teachers are high, and their job stress
is quite low. Teacher alienation may cause many negative results such as the
estrangement of teachers from their job, their isolation from society and
school, performing their teaching traditionally, troubles in communication
among colleagues, troubles in communication with students, and failure of
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the school to achieve its objectives. It is inevitable that the problems of
teachers alienated from their job will be reflected not only onto themselves
but onto the whole society with the butterfly effect. Teachers' love of their
jobs and their high morale and motivation are the most important issues for
achieving the goals of the school.

Literature provides a limited number of studies that examine the
relationship between teacher alienation and power sources used by
principals. As a result of these studies, there is a relationship between power
sources and alienation (Derose, 1985; Aldemir, 1987). Some studies have
concluded that the level of centralization in schools and hierarchical
structure and the use of legal force increase the level of alienation (Goldberg
1990; Elma, 2003; Erjem, 2005; Forsyth & Hoy, 1978; Hosgoriir, 1997; Johnson
& Ellet, 1992; Suarez, Zielinski & Hoy, 1983; Simsek, Balay and Simsek, 2012;
Vavrus, 1989; Zoghbi & Lara, 2007). In his study, Karaman (2006) concluded
that administrators who take their power from their knowledge create a
more effective school environment. When the research studies are examined,
it is seen that the behaviors of school principals and the power sources they
use have effects on teacher alienation. It is important to determine the
relationship between the power sources used by principals and teacher
alienation in terms of teachers finding their jobs more meaningful, not
feeling weak and doing their job lovingly. In line with this information, it is
thought that the current study will make important contributions to the
literature. In this sense, this research aims to inform policymakers and
school principals about the effects of power sources used by school
administrators on teacher alienation. Another aim of this study, which
underlines the importance of the power sources used by the school principal
on teacher alienation and draws attention to the necessity of using these
power supplies more effectively and efficiently, is to shed light on other
studies in the literature.

Research Questions

This study aimed to examine the relationship between school principals’
power styles and teacher alienation. To achieve this aim, answers to the
following questions were sought:

1. Is there a significant relationship between school principals’
power styles and teacher alienation as well as the sub-
dimensions of power sources?

2. Do the school principals’ power styles predict teacher
alienation?
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2. Method

2.1. Model

This study examined the relationship between school principals’ power
styles and teacher alienation. The research employed a cross-sectional
survey design to examine school principals’ power styles and teacher
alienation. This study used a correlational survey research design. The
dependent variable is teacher alienation, while the independent variables are
personal power, legitimate power, reward power and coercive power.

2.2. Sample data collection

Teachers were recruited through the convenient sampling method. The
sample consisted of 582 teachers working in 42 different primary, secondary
and high schools.

The study included 281 males (48.3%) and 301 females (51.7%). It involved
139 (23.9%), 133 (22.9%) and 310 (53.3%) primary, secondary and high school
teachers, respectively. It was observed that 78 (%13.4) participants had a
seniority of 0-5 years, 84 (14.4%) participants had a seniority of 6-10 years,
and 420 (72.2%) participants had a seniority of 11 years or more. Considering
their branch distribution, there were 111 (19.4%) teachers of digital lessons,
167 (28.7%) teachers of verbal lessons, 109 (18.7%) classroom teachers, 59
(10.1%) teachers of applied courses, and 136 (23.4%) out of field teachers.

2.3. Data Collection Tools
Power Type Scale.

This scale was developed by Kosar (2008) and consists of four dimensions:
reward power, legitimate power, coercive power and personality power. It is
a 5-point Likert scale. Factor analysis was performed for construct validity.
Factor analysis showed that items 22, 23, 24 were distributed with similar
factor loadings to other dimensions; therefore, after the exploratory factor
analysis, these items were excluded from the scale and the data were re-
analyzed. The personality power dimension explained 48.4% of the total
variance, and the item factor loading values of this dimension ranged from
.67 to .91. The second dimension -reward power- explained 13% of the total
variance, and the item factor loading values of this dimension varied
between .72 and .90. The third dimension -legitimate power- explained
6.03% of the total variance, and the item factor loading values of this
dimension varied between .71 and .83. The fourth dimension of the scale
explained 3.03% of the total variance, and the item factor loading values of
this dimension ranged from .54 to .88. These four dimensions explain 69.8%
of the total variance.
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In the studies conducted on the reliability of the scale, the Cronbach’s alpha
coefficients and item-total correlation values of the dimensions were
examined. The internal consistency coefficient of the scale was found to be
.97 for personality power, .93 for reward power, .81 for legitimate power,
and .81 for coercive power. In addition, the item total correlation values
were found to be .66 - .83 for reward power, .48 - .69 for legitimate power,
44 - 74 for coercive power, and .69 - .87 for personality power. The
Cronbach’s alpha reliability coefficient of all items was a =.93. Accordingly,
the power type scale was found to be a valid and reliable measurement tool.

Teacher Alienation Scale.

The Teacher Alienation Scale was developed by Elma (2003). It is a 5-point
Likert scale which consists of 38 items. The teacher alienation scale which
was used in this study was determined to have four factors, namely
powerlessness, meaninglessness, isolation and alienation from school. The result
of the exploratory factor analysis revealed that the scale had a single factor.
Items 33, 36, 37 and 38 were excluded from the scale since their factor
loading values were low. After omitting these items, the variance explained
in the scale was found to be 38.54%. Item factor loadings were between .44
and .77.

The Cronbach’s alpha coefficient was .95 in this study. When the item total
correlation coefficients were examined, it was seen that they ranged between
.44 and .74. Thus, the teacher alienation scale was found to be a valid and
reliable measurement tool.

2.4. Data Analysis

Before conducting the statistical analysis, the missing values were
determined and the average value was assigned. After completing the
missing data entry process, the normality of the data was tested, and
Durbin-Watson value was found to be 1.84. In the analysis phase, the
condition index (CI) was examined in terms of variance inflation factor (VIF)
values and tolerances. It was observed that the VIF values were below 5 and
the tolerance values did not have values approaching zero. When the CI of
the variables was examined, it was found that there was no CI greater than
30. The skewness and kurtosis values of the data were examined at the last
stage of the normality test, and these were determined as (.63) — (.42) for
teacher alienation;(-.61) — (.29) for reward power; (.43) — (.14) for legitimate
power; (.95) — (.39) for coercive power; and (-.14) — (.68) for personality
power. The data showed that the kurtosis and skewness values of the data
varied between -1 and +1. Sencan (2005) states that if the skewness and
kurtosis values range between (+1) and (-1), this shows that the data are
normally distributed.
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The data employed from 582 scales were used to analyze the validity and
reliability of the scales. Normality analyses were performed. The average
values of the whole power type scale and its sub-dimensions (reward power,
legitimate power, coercive power, personality power) were determined, and
the average of the teacher alienation scale was also found. Correlation
analysis was performed to specify the relationship between the variables.
Multiple linear regression analysis was performed to determine the
predictive power of power styles on teacher alienation. Teacher alienation
was considered as the dependent variable while the independent variables
were power styles and the sub-dimensions of power styles (personality power,
reward power, legitimate power and coercive power). Standardized Beta (f3)
coefficients were examined for interpreting regression analyses, and t-test
results were investigated for their significance. The significance level of the
data was determined as p < 0.05.

3. Findings

Table 1 shows the perceptions of teachers about school principals’ power
styles and also the distribution of teacher alienation levels.

Table 1 School principals’ Power Styles and Teacher Alienation

Variables X S

1. Teacher Alienation 1.93 .69

Power Sources

1.Reward power 3.51 1.03
2.Legitimate power 2.93 .95
3.Coercive power 2.08 .97
4 Personality power 3.09 1.06

In Table 1, teachers' perceptions about teacher alienation were noted as (X=
1.93). When teachers' perceptions about the power styles of the school
administrators were examined, it was seen that the highest average was

found to be in reward power (X= 3.51) while the lowest average was in
coercive power (X=2.08).

Table 2 presents the correlation coefficients of the relationships between the
school principals’ power styles and teacher alienation.
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Table 2. Relationship between school principals’ power styles and teacher
alienation

Variables 1 2 3 4 5
1.Teacher Alienation 1 -34% -40% A7 27
2. Personality power 1 73 -1t - 31
3. Reward power 1 - 17 =33
4. Legitimate power 1 .66™*

5. Coercive power

p < 01

Table 2 indicates a moderate, negative and statistically significant
relationship between school principals’ reward power and teacher alienation
(r=-.40, p < .01) as well as personality power (r=-.34, p < .01). The findings
show a weak, positive and statistically significant relationship between
school principals’ legitimate power and teacher alienation (r = .17, p < .01) as
well as coercive power (r = .27, p < .01). According to the findings, it can be
stated that as the reward power and personality power used by the school
principals increase, teacher alienation decreases. On the other hand, it can be
concluded that the more legitimate power and coercive power increase, the
more teacher alienation increases.

Table 3 shows the results of multiple linear regression analyses on how
teacher alienation was predicted by the personality power, reward power,
legitimate power, and coercive power dimensions.

Table 3. Results of Regression Analysis Regarding the Prediction of
Teacher Alienation by Power Dimensions

Teacher Alienation
. Binary Partial
Variabl B t
ariables p . R
Constant 19.08 .00
Personality power -.06 1.75 .08 -. 34 -.07
Reward power -.18 -4.86 .00 -.40 -20
Legitimate power -.02 -.58 .57 .06 -.02
Coercive power A2 3.58 .00 27 15
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R=.43, R?=.18;, F=3257,p<.05

Table 3 shows that school principals’ power styles explained 18% of the
total variance of teacher alienation. In addition, it was found that reward
power predicted teacher alienation negatively and significantly (8 =-.18, p <
.05). Also, coercive power predicted teacher alienation positively and
significantly (8 = .12, p <.05). However, personality power (§ = -.06, p > .05)
and legitimate power (f = -.02, p > .05) did not predict teacher alienation
significantly.

4. Discussion

School principals’ use of power effectively is very important for educational
institutions to achieve their goals. Some factors are expected to increase the
productivity of teachers and effectiveness of schools, such as liking their job,
feeling a part of the school and institution, having high motivation and job
satisfaction, working in a collaborative and supportive environment, and
having low work stress and anxiety. It is vital that teachers, who are role
models for students and have great effects on students, avoid professional
alienation. Being equipped with important powers over teachers in schools,
school administrators need to be careful when using these authorities and
powers. It should be kept in mind that improper and inefficient power use,
especially in schools, will leave a bad impression on teachers and students
(indirectly), and will have difficult results to correct (Ustiin, 2013). School
administrators are expected to increase the effectiveness of the school by
affecting teachers and students positively.

The findings revealed that teachers rarely experienced alienation. These
results confirm those of various studies (Calisir, 2006; Erjem, 2005; Eryilmaz
& Burgaz, 2011; Hosgoriir, 1997). Teacher alienation level was labelled as
“sometimes” in some studies (Celep, 2008; Kinik, 2010). There are many
reasons for this situation. For example, Bayindir (2002) advocates that
teachers who are alienated from their job do not adopt the profession, and
that these teachers exclude themselves from many activities such as student
achievement and social activities, which in turn reduces the efficiency of
schools. Erjem (2005) states that administrative processes are important
factors in terms of teacher alienation, and that a non-democratic school
administration increases teacher alienation. Sirin (2007) lists many factors
which cause teacher alienation, such as centralized structures of schools,
administrative processes, curriculum, morale, job satisfaction, motivation,
physical facilities of the schools, and lack of equipment. This shows that
teacher alienation may be affected by crowded and noisy classes, centralized
structure, bureaucratic school climate, limited communication between
teacher and school administration, teachers’ inability to adopt the
profession, lack of social activities, and teachers' loneliness and isolation in
their lives. In addition, many reasons (e.g., lecturing the same course for
years, the fact that their teaching becomes routine, and having to choose a
teaching profession) may lead to teacher alienation. The following features
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indicate teacher alienation: considering the profession meaningless in time,
being unwilling to meet or see colleagues outside of school, leaving the
school as soon as the class finishes, being reluctant to engage in activities
with students and teachers, having difficulty in communicating, and having
diminished enthusiasm for the profession. Besides, decisions taken by head
office and educational policies, changing exam systems, ready-made
curricula and activities, and any decisions taken without teachers may cause
teacher weakness and normlessness.

When the school principals’ power sources were examined, the power
sources used were determined as legitimate power, reward power, expert
power and coercive power. In this study, it was found that the power styles
used by school administrators were listed as reward power, personality
power, legitimate power and coercive power. The findings showed that the
power source that school administrators used the most was reward power.
This confirms the findings of Akyiiz, Kaya & Arevi (2015) and Dis (2015),
who found that the most commonly used power source was reward power.
Unlike the research findings, it is seen that reward power is one of the least
used power sources when comparing the studies conducted in the field of
reward power (Akyiiz, Kaya & Arevi, 2015; Bakan & Biiyiikbese, 2010;
Memduhoglu & Turhan, 2016; Titrek & Zafer, 2009; Yilmaz & Altinkurt,
2012). In our study, the high rate of the use of reward power can be
interpreted as the fact that the administrators are aware of this power,
realize its positive sides, and use it more frequently than other powers. The
study findings indicated that the least used power source by school
administrators was coercive power. This shares similar results with various
papers (Aslanargun, 2009; Dis, 2015; Helvac1 & Kayali, 2011; Memduhoglu &
Turhan; 2016). In this study, the second most used power was expert power.

The findings of the study confirm the relationship between teacher
alienation and power styles used by school administrators. According to the
findings, teacher alienation has a negative relationship with personality
power and reward power, whereas it has a positive relationship with
coercive power and legitimate power. On the other hand, it was noted that
while teachers’ perceptions of alienation increased with the legitimate power
and coercive power used by school administrators, they decreased with the
reward power and personality power. It was stated that teacher alienation
had a significant relationship with each dimension of the power styles used
by school administrators. These findings show that the level of alienation
experienced by teachers and the power styles used by school administrators
are important. Aldemir (1987) examined the relationship between alienation
from work, job satisfaction and power type. He found no relationship for
coercive power and reward power, but found that expert power and
personality power reduced teacher alienation. Similarly, De Rose (1985)
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advocated that there was a relationship between the school principals’
power styles and alienation. Goldberg (1990) aimed to determine the
relationship between teachers working in lower and upper secondary
schools and the power sources used by the school administrators. It was
concluded that there was a negative relationship between alienation from
work and power types, and that teacher alienation increased as the
centralization level of the school increased. In the same study, Goldberg
(1990) stated that teachers defined legitimate power as the dominant power
base for the majority of the school principals. Similar to the research, the fact
that legitimate power puts pressure on teachers confirms that it is a power
that increases teacher alienation. Considering the literature, the relationship
between alienation and various variables that may lead to teacher alienation
was examined. Johnson & Ellett (1992), and Organ & Greene (1981) deduced
that one of the reasons for alienation was work stress. Legitimate power and
coercive power that includes threats and punishment can be among the
factors that increase work stress.

Simsek, Balay & Simsek (2012), Forsyth & Hoy (1978), Hosgoriir (1997),
Zielinski & Hoy (1983), and Zoghbi & Lara (2007) ascertained that acting
within the bureaucratic structure (e.g., centralization, not violating the
regulations, officialization and hierarchy of authority) increased alienation.
Hence, it is expected that the alienation of teachers who cannot share their
ideas with the administration and participate in decisions within the
hierarchical structure, might increase due to the legitimate power used. The
teacher who encounters this situation, may not only feel weak but want to
get away from the environment and isolate himself from his friends. Yilmaz
& Sarpkaya (2009) concluded that school administrations exerting pressure
on teachers and ignoring their opinions increase alienation. Supporting the
current study, the aforementioned research proves that coercive power and
legitimate power increase teacher alienation. According to Minibas (1993),
job satisfaction and sense of competence are important factors that have an
effect upon alienation. This information confirms the relationship between
reward power and alienation, which has a significant impact on job
satisfaction. The fact that the school administrator awards teachers with a
plaque and appreciates them for their teaching performance can increase
teachers’ job satisfaction and motivation while decreasing alienation. Elma
(2003), Erjem (2005), Johnson & Ellet (1992) and Vavrus (1989) emphasized
that centralization, hierarchical structure, and non-democratic school
structures induce teacher alienation. Frequent use of legitimate power and
coercive power by the school administrator increases alienation. This power
can lead to an increase in the sense of alienation among teachers, especially
when it is used in preparing lesson programs, assigning watch duties, and
distributing unfair work. Teachers’ inability to select their administrator,
determine the curriculum, have a say in the education policies as well as the
school principal’s use of the legitimate power and coercive power may cause
an increase in teachers’ perception of teacher alienation. The teacher who
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feels under pressure with these sanctions may feel powerless, and this
situation may cause the teacher to consider his profession meaningless.
Kilgik (2011) warned that teachers who do not feel effective in school
administration and who do not have a say in making decisions feel weaker.
The level of alienation may also be higher in schools where the success of the
teacher is not recognized, and which have no effective communication
environment. Elma (2003) stated that for a successful teacher to consider
their job meaningful, both a good communication environment is necessary
and the success of employees must be noticed. Reward power can be one of
the important power sources to appreciate a successful teacher. The
rewarded teacher can do better by considering his job more meaningful.
Thus, the alienation level of the teacher who considers his job meaningful
may decrease. Giving tasks that teachers like to do and assigning them
through persuasion (without forcing teachers) can reduce teacher alienation
when assigning extracurricular tasks. A teacher who feels forced may not be
willing to go to school. S/he can perceive the task s/he has to do only as a
duty, and therefore, consider it meaningless. The teacher who believes in the
administrator’s knowledge and experience will do the job more lovingly.
The fact that the teacher has high job satisfaction and motivation can reduce
the teacher's work stress and teacher alienation level. In addition to
knowledge and experience, the democratic environment created by school
administrators who try to influence teachers with their personal
characteristics can be effective in decreasing school alienation. The teacher
who is influenced by the personality power of the school administrator can
also trust and feel commitment to the school administrator (Kogel, 1998). The
sense of trust and belonging in the teacher may increase the teacher's
commitment to the school and may reduce the feeling of weakness. The
teacher who trusts the school administrator may believe in the necessity of
the rules determined by the administrator. The administrator who is an
expert in their job can easily and quickly solve the problems faced by the
teacher and reduce the level of weakness and meaninglessness.

Another finding of the study is that power styles are variables explaining
teacher alienation. Reward power and coercive power are two variables
explaining teacher alienation. Reward power explains teacher alienation
negatively, while coercive power explains teacher alienation positively.

Considering the study findings, it can be stated that the use of reward power
by the school administrator is an important variable in decreasing the level
of teacher alienation. The motivation of the teacher who is appreciated and
honored for his success can increase. Fairly rewarded, the teacher can
continue his work with great pleasure and enthusiasm. Teachers want their
success to be appreciated and rewarded (Celebi, Vuranok & Hasekioglu
Turgut, 2015). The award encourages the teacher to work and empowers the
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individual spiritually. Thus, as the teacher receives a recompense for their
work, the excitement and enthusiasm of the teacher to their job continues to
increase (Emir, 2012). The level of alienation may decrease in the teacher
whose enthusiasm and excitement continues. Reward power can help the
teacher consider their job meaningful. Kosar & Calik (2011) found that
reward power had a positive relationship with the support, success and task
culture dimensions of the school culture. Collaboration between teachers
and the presence of a supportive environment in their institutions can also
reduce teacher alienation. Reward power is one of the sources of power that
increases intrinsic motivation among teachers (Cemaloglu & Giilcan, 2018).
The level of alienation may decrease, as the highly motivated teacher will do
his job with pleasure. Owens (2004) states that teachers working with school
administrators in a supportive and collaborative way should know that they
will be rewarded at the end of the process. This increases the motivation
level of the teacher. The teacher who has a high level of motivation may
succeed in their profession more easily. The teacher who gains efficiency
from their job may find their profession more meaningful.

Coercive power is another variable that positively explains teacher
alienation. Likewise, the use of coercive power by school administrators can
be interpreted as an effective variable in increasing the level of teacher
alienation. In line with this result, it is possible to say that there is a positive
relationship between teacher alienation and the way school principals
threaten teachers with punishment, make unjust criticisms, and create
pressure on them. Coercive power can cause the teacher to isolate himself
from his school, and become a person who only attends the class and does
not want to communicate with the school administration and other teachers.
The teacher who has these feelings may only want to do the assigned task
and go out of the school boundaries as soon as possible. The teacher may not
receive help from other teachers or the school administration and may feel
weak because he avoids communicating when encountering a problem.
These teachers may consider their job meaningless in time. They may only
adopt the rules to avoid being punished. Their job may become meaningless
and the level of teacher alienation may increase. On the other hand, coercive
power is a power that takes its strength from the authority. In other words, it
takes its power from the status of the individual in the organization (Hitt,
Black & Porter, 2005). It is crucial how individuals perceive coercive power,
which needs to be used with caution. Not only can coercive power be
considered as having a job done with pressure, fear and punishment (Kosar,
2008), but also, it can be perceived as a power used by school administrators
to create behavior change in teachers or make teachers do a job. This
perception is related to the administrator's ability to use this power
effectively, in a timely manner, and correctly (Schermerhorn et al., 2000).
School administrators who use coercive power too often can create a
negative atmosphere in their schools. In a negative school climate, teacher
alienation may increase. Various studies revealed that coercive power was
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negatively correlated with the support, success and task culture dimensions
of the school culture (Memduhoglu & Turhan, 2016; Soosai, 1988). Coercive
power can cause teachers to isolate themselves from school and their
colleagues. As noted, less use of coercive power by school administrators,
who play a key role in teacher alienation, would be effective in decreasing
teacher alienation.

5. Conclusion

The results of this study revealed that teachers” perceptions of alienation and
weakness were found to be low in Karabiik province. It can be interpreted
that the teachers could identify their jobs with their own value judgments
and that they did not consider their profession meaningless. In addition, the
teachers had high motivation and job satisfaction but had low stress levels. It
can be stated that the teachers were not adversely affected by administrative
processes, they felt loyalty to their schools and supported their institutions.
The fact that the teachers' perceptions of alienation from work were
generally low can be considered positive in terms of the teachers'
effectiveness. On the other hand, the fact that the perception of alienation
was at a certain level (even at a low level) can be considered as a problem
which needs to be investigated.

According to the research, school administrators were found to prefer
reward power at the highest level but coercive power at the lowest level. It
was observed that teacher alienation decreased with reward power and
personality power but increased with coercive power and legitimate power.
It can be stated that coercive power and legitimate power have a negative
effect while reward power and personality power create a positive effect in
terms of teachers’ making sense of their profession, not having a sense of
weakness, adopting the rules, identifying with their own value judgments,
commitment to the school, and seeing themselves as a part of the school. It
was noted that reward power interpreted teacher alienation perceptions
negatively while coercive power positively made sense of teacher alienation
perceptions. It was found that the use of material and moral rewards for
creating behavioral change in teachers in schools reduced teacher alienation
significantly but increased significantly with suppression, punishment,
threat and coercion.

Some suggestions can be made based on the results of the research. Training
programs should be organized for school administrators to use the power
sources effectively and efficiently in order to create a democratic
environment, a positive school climate, and a collaborative, successful and
supportive corporate culture in schools. School administrators and teachers
should be informed about teacher alienation and its damage to the education
system in order to prevent alienation before it occurs. The central
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organization of the Ministry should prepare programs for administrators to
use reward power more at provincial and district level and ensure that
administrators use reward power more. Considering the negative effects of
coercive power on teachers, studies involving school administrators and

teachers should be carried out. Administrators with effective personality
power should be appointed by the help of expert and experienced
administrators. Individuals who can communicate effectively and influence
other people owing to their personal characteristics should be encouraged to
be administrators.

References

Abasls, K. (2018). Orgiitsel dislanma, ise yabancilasma ve orgiitsel sinizm iliskisine
yonelik dgretmen goriisleri (Yayimlanmamis Yiiksek Lisans Tezi),
Hacettepe Universitesi, Ankara.

Akyiiz, B.,, Kaya, N. ve Arevi, B. (2015) Kamu calsanlarinin Is tatmini
tizerinde liderin gii¢ kaynaklarimin rolii. Yonetim Bilimleri Dergisi,
13(25), 71-90.

Aldemir, C. M. (1983). Yoneticilerin gii¢ tipleri ile ise yabancilasma ve is
doyumu arasindaki iligkiler. Amme Idaresi Dergisi, 16(1), 61-77.

Anderson, B. D. (1973). School bureaucratization and alienation from high
school. Sociology of Education, 46(3), 315-334.

Aslanargun, E. (2009). [lkégretim ve lise miidiirlerinin okul yonetimde kullandig:
giic tiirleri (Yayimlanmamis doktora tezi). Ankara Universitesi,
Ankara.

Aydin, 1. (2015). Alternatif okullar. Ankara: Pegem Akademi Yaymcilik.
Aydin, M. (2007). Egitim yonetimi. Ankara: Hatipoglu Yayinlar:.

Bagcy, Z. ve Bursaly, Y. M. (2011). Yoneticilerin gii¢ kaynaklarinin ¢alisanlarin
orgiite bagliliklari {izerine etkisi: Calisanlarin algilamalaria bagiml
analitik bir inceleme. Pamukkale Universitesi Sosyal Bilimler Enstitiisii
Dergisi, 9, 9-21.

Bakan, . ve Biiyiikmese, T. (2010). Liderlik tiirleri ve gii¢ kaynaklarina iligkin
mevcut-gelecek  durum  karsilastirmasi:  Egitim  kurumu
yoneticilerinin algilarina dayali bir alan arastirmasi. KMU Sosyal ve
Ekonomik Arastirmalar Dergisi, 12(19), 73-84.

Balci, A. (2002). Etkili okul, okul gelistirme, kuram uygulama ve arastirma
Ankara: Pegem A Yayincilik.

Balay, A. (2005). Agiklamalr egitim yonetimi terimleri sozliigii. Ankara: Tek Agag
Basim Yayim.

Basaran, I. E. (2000). Egitim yénetimi: Nitelikli okul. Ankara: Feryal Matbaas.

Baymndir, B. (2002). Ortadgretim dal 6gretmenlerinin meslege yabancilasmalart ile

= “[nsan ve Toplum Bilimleri Aragtirmalar1 Dergisi”
Pyt “Journal of the Human and Social Sciences Researches” ISSN: 2147-1185
) [itobiad]

[535]



Okul Miidiirlerinin Kullandiklar1 Giig Stilleri ile Ogretmen Yabancilagmas1 Arasindaki
iligkinin incelenmesi

0gretme-63renme siirecindeki davramglart arasmdaki iligki
(Yayimlanmamis yiiksek lisans tezi). Anadolu Universitesi,
Eskisehir.

Bayrak, C. ve Terzi, C. (2004). Okul yoneticilerinin girisimcilik 6zelliklerinin
okullara yansimalari. XIII. Ulusal Egitim Bilimleri Kurultay:, 6-9
Temmuz 2004 Inonii Universitesi, Egitim Fakiiltesi, Malatya.

Bolelli, M. (2017). Giig ile Yonetim. Istanbul: Abakiis Yaynlari.

Brooks, J. S., Hughes, R. M. & Brooks M. C. (2008). Fear and Trembling in the
American High School: Educational Reform and Teacher Alienation.
Educational Policy, 22(1), 45-62. doi:10.1177/ 0895904807311296

Bursalioglu, Z. (2015). Okul yonetiminde yeni yap: ve davranis. Ankara: Pegem
Akademi.

Cemaloglu, N.ve Giilcan, M. G. (2018). Kuramdan Uygulamaya Okul Yonetimi.
Ankara: Pegem Akademi.

Celep, B. (2008). Ilkogretim Okulu Ogretmenlerinin Ise Yabancilasmast (Kocaeli Ili
Ornegi) (Yayimlanmamus yiiksek lisans tezi). Kocaeli Universitesi
Sosyal Bilimler Enstitiisii, Kocaeli.

Calisir, 1. (2006). Ilkogretim okulu Ggretmenlerinin ise yabancilagmasi: bolu ili
ornegi. (Yayimlanmamis yiiksek lisans tezi). Abant Izzet Baysal
Universitesi Sosyal Bilimler Enstitiisii, Bolu.

Celebi, N., Vuranok, T. T. ve Hasekiogu Turgut, I. (2015). Ik ve
ortaokullarda Ogretmenlerin 6diil sistemine iliskin goriisleri (The
perceptions of primary and secondary school teachers on reward
system). Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi, 34, 75-
104.

Demir, K. (2017). Okul vyéneticilerinin kullandiklar1  gii¢ kaynaklar1 ile
ogretmenlerin sinizm diizeyleri arasindaki iliski (Yayimlanmamus yiiksek
lisans tezi). Istanbul Sabahattin Zalim Universitesi, Istanbul.

Derose, M. N. (1985). A study of the relationship between perceived power use by
secondary school principals and degree of teachers’ alienation in school
situations  perceived by their principals as stressful (Doctoral
dissertation). New York University, New York.

Dis, O. (2015). Okul yoneticilerinin kullandiklar: gii¢ kaynaklar: ile orgiit iklimi
arasindaki iliski (Yayimlanmamis yiiksek lisans tezi). Atatiirk
Universitesi, Erzurum.

Dis, O. ve Ayik, A. (2016). Okul yoneticilerinin kullandiklar: gii¢ kaynaklar:
ile orgiit iklimi arasindaki iliski. Akademik Bakis Dergisi, 58, 499-518.

Elma, C. (2003). ilkbgretim okulu dgretmenlerinin ise yabancilasmas:

“Insan ve Toplum Bilimleri Arastirmalari Dergisi” Cilt/Volume: 9,
“Journal of the Human and Social Sciences Researches” Saw/I il
[itobiad / 2147-1185] ayi/lssue: 1,

2020

[536]


https://doi.org/%2010.1177%20/0895904807311296

Hayriye KUTLU & Ramazan CANSOY

(Yayimlanmamis doktora tezi). Ankara Universitesi, Ankara.

Emir, S. (2012). Ortadgretim 3retmenlerinin  yabancilasma  diizeyleri
(Yayimlanmamus yiiksek lisans tezi). Adnan Menderes Universitesi
Sosyal Bilimler Enstitiisti, Aydin.

Erjem, Y. (2005). Egitimde yabancilasma olgusu ve Ogretmen: lise
Ogretmenleri iizerine sosyolojik bir arastirma. Tiirk Egitim Bilimleri
Dergisi, 3(4), 395-417.

Eryilmaz, A. ve Burgaz, B. (2011). Ozel ve resmi lise 6grencilerinin orgiitsel
yabancilasma diizeyleri. EZitim ve Bilim Dergisi, 36 (161), 271-286.

Etzioni, A. (1964). Modern Organizations. Englewood Cliffs, New Jersey:
Prentice Hall.

Forsyth, P. B., & W. K. Hoy. (1978). Isolation and alienation in educational
organizations. Educational Administration Quarterly, 14 (1), 80-96.

French, J. R. P. Jr., & Raven, B. (1959). The bases of social power. Classics of
Organization Theory, 7, 259-269.

Goldberg, P. M. (1990). A study of the relationship between perceived power
use and the degree of teacher alienation in New York City
intermediate and junior high schools perceived as more or less
stressful by their principals. Dissertation Abstracts International, 49(4),
1216-1229.

Helvaci, A. ve Kayal, M. (2011). Okul miidiirlerinin kullandiklar1 giic
kaynaklarinin bazi degiskenler agisindan incelenmesi (Usak ili
ornegi). Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi,11(22),
255-279.

Hersey, P., Blanchard, H., & Johnson, D. (1996). Management of Organizational
Behavior. USA: Prentice Hall Inc. Seventh Edition.

Hitt, M. A., Black, J. S, & Porter, L. W. (2005). Management (International
Edition). USA: Pearson Prentice Hall.

Hosgoriir, V. (1997). Egitim isgdrenlerinin drgiitsel tutumlart (Samsun Ili Merkez
Ortaigretim Okullart Ornegi) (Yayimlanmamis Doktora Tezi). Ankara
Universitesi Sosyal Bilimler Enstitiisii, Ankara.

Johnson, B. L., & Ellett, C. D. (1992) Analyses of school level learning
environments: centralized decision-making, teacher work alienation and
organizational effectiveness. American Education Research Association,
California.

Kahveci, G. (2015). Okullarda orgiit kiiltiirii, Orgiitsel ~giiven, orgiitsel
yabancilasma ve Orgiitsel sinizim arasindaki iliskiler (Yayimlanmamis
doktora tezi). Firat Universitesi, Elazig.

Karaman, A. (2006). Profesyonel yoneticilerde gii¢ yonetimi. Konya: Dizgi Offset.

= “[nsan ve Toplum Bilimleri Aragtirmalar1 Dergisi”
Pyt “Journal of the Human and Social Sciences Researches” ISSN: 2147-1185
) [itobiad]

[537]



Okul Miidiirlerinin Kullandiklar1 Giig Stilleri ile Ogretmen Yabancilagmas1 Arasindaki
iligkinin incelenmesi

Karip, E. (2005). Yénetim biliminin alanm ve kapsamu. Iginde: Y. Ozden (Ed.).
Egitim wve okul yoneticiligi el kitabi (2. Baski). Ankara: Pegem A
Yayincilik.

Kilgik, F. (2011). [lkégretim okullarinda gorev yapan O3retmenlerin ise
yabancilasma  diizeylerine  iliskin  algilart  (Malatya ili  Ornegi)
(Yayrmlanmamus yiiksek lisans tezi). Inénii Universitesi, Malatya.

Kilig, H. (2009). Sosyo-ekonomik degiskenler agisindan egitimde yabancilasma
olgusu ve dgretmen (Yaymmlanmamis yiiksek lisans tezi). Mersin
Universitesi Sosyal Bilimler Enstitiisii, Mersin.

Kinik, F. S. F. (2010). Ogretmenlerin yabancilasma algilar: (Yaymlanmamis
yiiksek lisans tezi). Yildiz Teknik Universitesi, Istanbul.

Kipnis, D., Schmidt, S. M., & Wilkinson, 1. (1980). Intraorganizational
influence tactics: Explorations in getting one’s way. Journal of Applied
Psychology, 65, 440-452.

Kogel, T. (1998). Isletme yoneticiligi (6. Baski). Istanbul: Beta Basim Yayim
Dagitim A.S.

Kosar, S. (2008). llkégretim okulu yéneticilerinin yonetimde giicii kullanma stilleri
ile orgiit kiiltiirii arasindaki iliski (Yayimlanmamis yiiksek lisans tezi).
Gazi Universitesi, Ankara.

Kosar, S. ve Calik, T. (2011). Okul yoneticilerinin yonetimde giicii kullanma
stilleri ile Orgiit kiiltiirii arasindaki iliski. Kuram ve Uygulamada
Egitim Bilimleri Dergisi, 17(4), 581-603.

Koyuncu, R. (2011). [lkégretim kurumlarinda yonetici davramglarmn
ogretmenlerin  mesleklerine  yabancilasmasia  etkisi  Nigde drnegi
(Yayimlanmamus yiiksek lisans tezi). Nigde Universitesi, Nigde.

Memduhoglu, H. B. ve Turhan, M. (2016). Ogretmen goriislerine gore
ilkogretim okul miidiirlerinin Orgiitsel giic kaynaklarini kullanim
diizeyleri. Marmara Universitesi Atatiirk Egitim Fakiiltesi Egitim
Bilimleri Dergisi, 44, 73-90.

Minibas, J. (1993). Yabancilagma kavramimn incelenmesi ve banka sektoriine
yonelik bir arastirma (Yayimlanmamis Doktora Tezi). Istanbul
Universitesi Sosyal Bilimler Enstitiisii, Istanbul.

Organ, D. W. & C. N. Greene. (1981). The effects of formalization on
professional involvement: A compensatory process approach.
Administrative Science Quarterly, 26, 237-252.

Owens, R. G. (2004). Organisational Behaviour in Education, Boston: Pearson.
Education.

Ozcan, K., Karatas, H. I, Caglar, C. ve Polat, M. (2014). Egitim fakiiltesi

“Insan ve Toplum Bilimleri Arastirmalari Dergisi” Cilt/Volume: 9,
“Journal of the Human and Social Sciences Researches” Saw/I il
[itobiad / 2147-1185] ayi/lssue: 1,

2020
[538]



Hayriye KUTLU & Ramazan CANSOY

yOneticilerinin gii¢ kullanma bicimlerinin Orgiit kiiltiiriine etkisi: Bir
durum calismasi. Kuram ve Uygulamada Egitim Bilimleri, 14(2), 545-
569.

Ozdemir, S. (2000). Egitimde Orgiitsel Yenilesme (5. Baski), Ankara: Pegem
Akademi Yaymnlari.

Ozhan, T. (2016). Okul miidiirlerinin kullandiklan giic kaynaklar: ile
ogretmenlerin Orgiitsel giiven diizeylerine yonelik goriisleri arasindaki iliski
(Yayrmlanmamus yiiksek lisans tezi). Diizce Universitesi, Diizce.

Peabody, R. L (1961). Perceptions of organizational authority: A comparative
analysis. Administrative Science Quarterly, 6(4), 463-482.

Polat, S. (2007). Orgiitsel gliven, adalet ve vatandashk davramslarima iliskin
dgretmen algilar: (Yayimlanmamig doktora tezi). Kocaeli Universitesi,
Kocaeli.

Polat, M. ve Yavas, T. (2012). Yabancilasma, kurumsal degerler ve duygu
yonetimi denklemi. Egitim ve Ogretim Arastirmalart Dergisi, 1(2), 218-
224,

Rahim, M. A. (1989). Relationships of leader power to compliance and
satisfaction with supervision, evidence from a national sample of
managers. Journal of Management, 15, 545-557.

Schermerhorn, J. R, Hunt, J. G. & Osborn, R. N. (2000). Organizational
behaviour (7th ed.). USA: John Wiley & Sons.

Seeman, M. (1959). On the Meaning of Alienation. American Sociological
Review, 24, 783-790.

Shehada, M. & Khafaje, N. (2015). The Manifestation of organizational
alienation of employees and its impact on work conditions.
International Journal of Business and Social Science, 6(2), 82-86.

Sezgin, F. ve Kosar, S. (2010). Ilkogretim okulu miidiirlerinin giig stilleri ile
ogretmenlerin orgiitsel baghhg: arasindaki iliski. Tiirk Egitim
Bilimleri Dergisi, 8§(2), 273-296.

Soosai, S. (1988). The relationship between principals’ power behaviors and the
organizational climate of secondary schools in Tamilnadu, India
(Unpublished doctoral dissertation). The Marguette University,
Wisconsin.

Sencan, H. (2005). Sosyal ve davranissal olgmelerde giivenirlik ve gecerlik. Ankara:
Seckin Yayinevi.

Simsek, H., Balay, R. ve Simsek, S. (2012). {lkégretim sinif dgretmenlerinde
mesleki yabancilasma. Egitim Bilimleri Aragtirma Dergisi, 2(1), 54-72.

Simsek, M. S. (2005). Yonetim ve organizasyon (8. bask:). Konya: Giinay Ofset.
Sirin, H. (2007). Okul ve ozellikleri. Iginde: S. Ozdemir (Ed.). Tiirk Egitim
“[nsan ve Toplum Bilimleri Aragtirmalar1 Dergisi”

N‘V\‘ “Journal of the Human and Social Sciences Researches” ISSN: 2147-1185
b [itobiad]

[539]



Okul Miidiirlerinin Kullandiklar1 Giig Stilleri ile Ogretmen Yabancilagmas1 Arasindaki
iligkinin incelenmesi

Sistemi ve okul yonetimi. Ankara: Nobel Yaym Dagitim.

Tsang, K. K. (2016). Teacher alienation in Hong Kong. Discourse: Studies in the
Cultural Politics of Education. Date of Access: 16.03.2019. doi:
10.1080/01596306.2016.1261084.

Titrek, O. ve Zafer, D. (2009). [Ikdgretim okulu yoneticilerinin kullandiklar
orgiitsel giic kaynaklarma iliskin O0gretmen goriisleri. Kuram ve
Uygulamada Egitim Yonetimi, 15(60), 657-674.

Ustiin, S. (2013). Ilkokul Kurum Yoneticilerinin Gii¢ Tipi Tercihleri: Mersin Ili
Merkez Iicelerinde Ornek Bir Uygulama (Yayimlanmamuis yiiksek lisans
tezi). Cag Universitesi Sosyal Bilimler Enstitiisii, Mersin.

Vavrus, M. (1989). Alienation as the conceptual foundation for incorporating
teacher empowerment into the teacher education knowledge base.
Teaching and Teacher Education, 33, 120-135.

Yilmaz, S. ve Sarpkaya, P. (2009). Egitim oOrgiitlerinde yabancilasma ve
yonetimi. Uluslararast Insan Bilimleri Dergisi, 6(2), 314-333.

Yilmaz, K. ve Altinkurt, Y. (2012). Okul Yoneticilerinin Kullandiklar1 Giig
Kaynaklar1 le Ogretmenlerin Is Doyumu Arasindaki Iliski,
Kastamonu Egitim Dergisi, 20(2), 385-402.

Zielinski, A. E. & Hoy, W. K. (1983). Isolation and Alienation in Elementary
Schools. Educational Administration Quarterly, 19, 27-45.

Zoghbi, P. & Lara, M. (2007). Relationship between Organizational Justice
and Cyberloafing in the Workplace: Has “Anomia” a Say in the
Matter? Cyber  Psychology&  Behavior,3  ,463-471.  doi:
10.1089/cpb.2006.9931, 10.

“Insan ve Toplum Bilimleri Arastirmalari Dergisi” Cilt/Volume: 9,
“Journal of the Human and Social Sciences Researches” Saw/I il
[itobiad / 2147-1185] ayi/lssue: 1,

2020
[540]


https://www.liebertpub.com/journal/cpb

