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Abstract. This study aims to examine the effect of acceptance and commitment
therapy-based psychoeducation program on university students’ meaning of life
levels. Solomon Four Groups Model was used in the study. Within the context of this
model, two experimental groups and two control groups, each including 9 members,
were formed. Experimental groups received acceptance and commitment therapy-
based psychoeducation program for 8 sessions while control groups received no
specific treatment. In accordance with Solomon Four Groups Experimental Model,
one experimental and one control group took a pretest. However, the remaining
groups did not attend such a test. All groups took a post test. Observation was
applied on all of the groups two months after the end of the sessions. Statistical
analyses revealed that search of meaning levels of the experimental groups
decreased significantly while their presence of meaning levels increased
significantly. It was concluded that the psychoeducation program developed based
on the therapy resulted in an increase in presence of meaning, and a decrease in the
level of search of meaning. In brief, the findings were discussed in the light of the
relevant literature and suggestions based on the results of the research were
presented.
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1. INTRODUCTION

What makes a person unique is the ability to feel pain and sadness that keep him
together as a human being as well as feeling the beauty and goodness. Life is a whole and
to perceive it only with aspects that make us feel good, nice and beautiful, and to turn
our back on other remaining aspects can be explained as hiding the truth. Life is a
unique taste for everyone; it is special and waiting to be discovered by the individual. If
the protagonist of this story continues to experience the galling experiences that he does
not like with a biased choice, and if he lives in the axis of this dysfunctional struggle, a
reasoned kneading with regrets towards the end of his life may take him captive.
Because the things that individuals care about determine their priorities and when they
try to ignore their priorities, the factors that determine their behavior can make it
difficult for the individuals to make their lives more meaningful, rich and full.

Living really takes courage, to make the best of it and to live fully. It is a whole with its
pain and life. Being able to accept life as it is with its losses and beauties and to say yes to
it is closely related to the psychological skills of the individual (Hayes et al., 2004).
Although there are many therapy theories in the field of psychology to help the
development and adaptation of the individual, the effect of Acceptance and
Commintment Therapy (ACT), which is one of the third-generation behavioral therapies,
emphasizes the individual taking concrete steps in order to embrace life as a whole and
continue his life according to his values. According to ACT, sadness and difficulties are
natural elements of life, and what makes these elements a problem is the conscious or
unconscious insistence people show to avoid these situations (Hayes & Smith, 2005).
These avoidance efforts lead the individual to a number of dysfunctional, winding roads
that take him away from his own essence (Soo, Tate & Lane- Brown, 2011). Likewise,
accepting life as it is in meaning-oriented therapy helps the individual to find life
meaningful, while this sense of meaning provides opportunities for the person to realize
himself, guides his choices, thereby strengthening the self-efficacy of the individual, who
provides a coherent integrity with his essence, and living for him even more. Life
becomes precious (Das, 1998).

The general purpose of the ACT is to get out of the mind of the individual and be
included in his life (Harris, 2016). This can only be possible when the individual is in the
time and place, feeding on his own values and taking actions appropriate to the
conditions (Izgiman, 2014). This situation qualifies as psychological flexibility in ACT
(Luoma, Hayes & Walser, 2007). The opposite of this situation and psychological rigidity,
which is the source of psychological pain, prevents the individual from planning his
actions in line with long-term values (Hayes, 2004). Psychological flexibility is possible
thanks to the six core processes of ACT. These are cognitive defusion, acceptance,
contact with the present moment, self as context, values and committed action. All of
these processes have a negative relationship with psychopathologies and have
important functions in the daily life of the individual as psychological skills (Hayes et al.,
2004). Life is a unique adventure and the main character of this adventure is human.
According to ACT, a person can experience happy and enjoyable moments, as well as
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occasionally reaching a dead end and suffering, these are the facts of life. The important
thing is what choices the individual makes in these moments of suffering. People can
build their behavior on avoiding pain and anxiety, or they can mingle with their troubles
and live in the past or future. In either case, this person may be unable to make choices
that will improve his existence. Of course, from time to time, thoughts about the past and
the future can fill the mind. The important detail is the frequency of this situation, the
degree of keeping the individual from adapting to time and space. Being unable to be in
the moment and place, being busy with the past or the future is an important obstacle
for the individual to activate his potential in line with his values. Now, human beings can
realize their existence here in the light of their answers to the questions that their
existence in the concrete has directed him (Frankl, 2014). The fact that an individual can
provide functional responses to life in the present reality is a benefit of psychological
flexibility (Yavuz, 2015).

While finding a meaning in life and having goals that serve this meaning are indicators of
positive psychological state (Seligman & Csikszentmihalyi, 2000), meaning, purpose,
values and ideals are considered as the driving forces of life (Demirbas, 2010). The sense
of meaninglessness can cause the person to turn his back to his potential, people and a
purposeful life (Debats, Drost & Hansen, 1995), even if he is free, unable to determine
his direction and purpose (Frankl, 2013). The individual can survive by holding on to his
values even under the most difficult conditions (Frankl, 2013). ACT also points out the
importance of accepting the difficulties faced by the individual in the context of serving a
valuable life (Terzi & Ergiiner-Tekinalp, 2013). It is possible for individuals to increase
their resistance to difficult moments and psychological pain to guide their own values in
such situations (Wong, 2015).

University is a challenging and important period for young people, where they
experience many roles and responsibilities regarding adult life, and for their social,
emotional and psychological development (Ko¢ & Polat, 2006). Considering that
university years are a transition phase between youth and adulthood, university life is
an environment that creates anxiety and stress (Ozgiiven, 1992), university youth is
expected to adapt to the new environment and developmental period characteristics and
to fulfill the duties and responsibilities required by the situation. While performing these
development tasks, the coping skills that young adults have in order to protect their
mental health, to develop their potential and to find meaning in life become important
(Gizir, 2005; Kog & Polat, 2006). It can be said that a pregnant process is waiting for the
conflicts. In studies conducted with young people, various psychological problems,
especially depression, were found to be common (Ko¢ & Polat, 2006; Eskin, Dereboy,
Harlak & Dereboy, 2011; Erkan, Ozbay, Cankaya & Terzi, 2012; Topkaya & Meydan,
2013). Again, there are studies that draw attention to the relationship between lack of
life purpose and depression, low self-esteem, substance use and thoughts of self-
destruction in young people (Harlow, Newcomb & Bentler, 1986). There are studies
reporting that ACT is effective in effectively coping with stress and changing the
psychological context about the experiences and feelings of individuals (Flaxman &
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Bond, 2010; Frogéli, Djordjevic, Rudman, Livheim & Gustavsson, 2015). In this respect,
this research will test the effects of ACT on the meaning of life, expressed as the healthy
and natural desires of life (Steger, Kashdan, Sullivan & Lorentz, 2008) that nurture the
individual's desires to structure and understand his experiences and encourage him to
face new opportunities and struggles. It is thought to be a guide for psychological
counseling interventions on university youth. To investigate the role of an ACT-based
psycho-education based on psychological flexibility to cope more effectively with the
problems that university youth may be in, to support well-being, to successfully solve
this period which is a preliminary to adulthood (Ersanli, 2012) and finally to find life
meaningful the study is aimed.

Since this study is thought to provide a practical psycho-education program in the field
of Psychological Counseling and Guidance; It can be said that the study is very important
for the Psychological Counseling and Guidance field.

Purpose of the Study

The general aim of this research is to investigate the effect of psycho-education program
has been prepared based on ACT on the meaning of individuals' lives. The hypotheses
established for this general purpose are as follows:

1. While the meaning post-test scores of the participants in the test group were
significantly lower than the pre-test scores, the existing meaning post-test scores were
significantly higher than the pre-test scores, and these differences continue in the
monitoring

2. There is no significant difference between the mean score and the current mean
score pretest-post test score and follow-up measurement scores of individuals who do
not participate in control group.

3. While the mean meaning post -test scores of the participating in test group are
significantly lower than the mean score post-test scores of the control groups, the
current meaning is significantly higher than the monitoring

4. There is no significant difference between the presence and search of meaning after
post-test scores of the groups whose pre-test is measured and those that are not.

2. METHOD
Research Model

The model of this research is the Solomon Four Group Experimental model. Two of the
four randomly appointed members are the experimental group and the other of two are
the control groups. For the Solomon model, pre-test is applied on two groups, one for
the experimental and one for the control group, while the post-test and follow-up test is
performed on all four groups (Erkus, 2011). Solomon four-group experimental model is
the strongest experiment model that protects internal and external validity together
(Karasar, 2011). While external validity points to the generalizability of the results
obtained from similar groups, internal validity is related to the adequacy of the process
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followed while reaching the results of the research (Yildirim & Simsek, 2013). The
procedure and measurements to be performed according to the research model are
given in table 1.

Table 1

Experimental Pattern of the Research

Preliminary

Groups N Test Group Practices Post-test Monitoring
Experiment1 9  MLI ACT PEP * MLI MLI
Experiment2 9  No Practice  ACT PEP* MLI MLI
Control 1 9 MLI No Practice MLI MLI
Control 2 9 NoPractice  No Practice MLI

*PEP: Psycho Education Program

While the dependent variable of the research is scores from the Meaning of Life
Inventory, the independent variable of the research is the psycho-educational program
based on ACT, which is applied to the experimental groups. No treatment was carried
out in the control groups. In line with this pattern, before the applications started to the
Experiment 1 and Control 1 groups, the Meaning of Life Inventory (MLI) (Streger,
Frazier, Oishi & Kaler, 2006) was applied for the pretest, and after the psycho-education
program, the Meaning of Life Inventory was repeated as a post test. After the end of the
applications, in order to determine whether the effect of the psycho-education program
based on ACT on the meaning in life levels of university students is independent from
the time effect and for a long time, the Meaning of Life Inventory application was applied
as a monitoring test to the groups.

Participants

After the ethics committee decision numbered 2016/161 taken from Ondokuz Mayis
University Social and Humanities Ethics Committee and other necessary permissions,
the personal information form developed by the researcher and the Meaning of Life
Inventory were applied to students at different grade levels in various faculties at
Ondokuz Mayis University. Two experimental groups and two control groups each
consisting of 9 individuals who scored the lowest by looking at the arithmetic average of
the scores obtained from this scale, who did not go through the psychological counseling
process, who stated that they often thought the same things during the day and who
agreed to participate in the study were included in the study. No incentives were given
to the participants. The table 2 shows the process of creating the research groups.
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Table 2

Frequencies Regarding How Criteria Accepted Questions and Answers are used to Form a
Potential Research Group

Volunteering to participate in the psycho-education program;

Yes No Potential Research Group

251 378 251

Those who previously had a psychiatric diagnosis and treatment process;

Yes No Potential Research Group
40 211 211

Those who had psychiatric support;

Yes No Potential Research Group
27 184 184

Do you often catch yourself thinking the same things during the day;

Yes No Potential Research Group
160 (Included) 24 160

Potential Research Group 160

629 people were applied to form the research group. Of these, 251 agreed to participate
in the psycho-education program and shared their contact information, of which 184
remained, excluding those who had previously received psychiatric diagnosis and
treatment or psychological support. A potential working group was obtained when these
24 participants, who responded negatively to the question, "Do you catch yourself while
thinking the same things during the day?" were excluded. Considering the fact that
rumination is not being here and now due to the nature of the rumination and
preventing acceptance with repeated thoughts instead of acceptance (Neziroglu, 2010),
it was taken into account that the participants frequently think the same things during
the day due to the negative relationship between rumination and psychological
flexibility. In this group, taking into consideration the ranking made from the lowest
scoring participant, experimental and control groups, were formed with random
selection.
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Table 3
Descriptive Analyses According to Gender
Gender Woman Man Total

Group N % N % N %
Experiment 1 7 19.3 2 5.7 9 25
Experiment 2 7 19.3 2 5.7 9 25
Control 1 7 19.3 2 5.7 9 25
Control 2 7 19.3 2 5.7 9 25
Total 28 77.1 8 22.9 36 100

[t can be said that the descriptive statistic results of the age distribution in the groups
created for the study are similar (Table 4).

Table 4

Groups’ Descriptive Analyses According to Age

Group N M
Experiment 1 9 20.11
Experiment 2 9 20.00
Control 1 9 20.11
Control 2 9 20.11
Total 36 20.08

To understand the equivalence status of the created groups before the study, the mean
and standard deviation values of the groups' current meaning and wanted meaning
subscales are given in table 5.

Table 5

Mean and Standard Deviation Values of the Experimental and Control Groups’ MLI

fllilrlr)lension Group N M 5
Experiment 1 9 17.97 6.82

Presence of  Experiment 2 9 17.87 8.75

Meaning Control 1 9 19.65 8.31
Control 2 9 19.31 6.70
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Experiment 1 9 26.98 9.60
Search of Experiment 2 9 29.31 8.90
Meaning Control 1 9 31.86 4.29
Control 2 9 27.32 6.69

When Table 5 was analyzed, the distribution of the data before the operations was
examined to determine whether the differences in the values that the groups received as
a result of the subscale were at a level that would prevent the formation of groups that
were equivalent to each other. Since the number of participants in the groups was below
50, Shapiro Wilks, as well as the kurtosis and skewness values were examined to find
out whether the variance showed a homogeneous distribution. Since the data were
observed to be normally distributed, the significance of numerical differences between
the groups was examined by one-way analysis of variance (Table 6).

Table 6

One-Way Variance Analysis Results for the Comparison of Search and Presence of One-Way
Analysis of Variance Scores of Experiment 1, Experiment 2, Control 1, Control 2 Groups

Sub- Source of Total of sd Total of F
dimension Variance Squares Squares p
A
G:;Z‘;i 5467 3 1.822
Search of 1179 333
Meaning In Groups 49.476 32 1.546
Total 54.942 35
Source of Total of Total of
. sd F p
Variance Squares Squares
A
Presence . on& 7384501 3 2461.500
¢ Groups
0
. . 1.01
Meaning  [n Groups 17993 67 33 2437.302 010 401
Total 85378.17 35
2
p>.05

There is no significant difference between the mean scores of the individuals in the

experimental and control groups (Table 6). This result shows that the distribution of the

experimental and control groups is suited for an experimental study.
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Data Collection Tool
Personal Information Form

The form prepared by the researcher included questions such as the patients’
demographic information and contact information to be used when forming the research
group, the frequency of rumination during the day, the participants' state of finding life
meaningful, whether they previously received psychological counseling aid and whether
they adapted to the university environment easily or not.

The Meaning of Life Inventory

Developed by Streger, Frazier, Oishi and Kaler (2006), The Meaning of Life Inventory
(MLI) is a Likert-type scale consisting of ten items and two independent sub-
dimensions: current meaning and wanted meaning. In the Turkish version of the scale
(Boyraz, Lighhtsey and Can (2013), Cronbach alpha coefficient was found .88 for the
current meaning subscale and .90 for the wanted meaning subscale. Confirmatory factor
analysis results were found as x2 (34, N = 354) = 95.91, p <.001, CFI = .956, RMSEA =
.072 (90% CI [.055, .089]), SRMR = .057. Standardized factor loads of items vary
between .70 and .85 (Boyraz, Lighhtsey and Can, 2013).

Of the scale items, the 9th item of the current meaning is reversely scored during the
scale scoring. These two sub-scales, which are independent structures, can be scored
separately, or a total score can be obtained by scoring the items of the meaning subscale
(items 2, 3, 7, 8 and 10) in reverse. While the high score obtained from the current
meaning subscale points to the existence of the meaning in the life of the participant, the
scores obtained from the wanted dimension mean that the meaning is sought and
researched in life (Streger, Frazier, Oishi & Kaler, 2006).

Data Analysis

Normality analysis was performed for the distribution of data belonging to four groups.
As the number of participants in the groups was below 50, the results of the Shapiro
Wilks test were examined as well as flatness and distortion values (Biiyiikoztiirk, 2012).
The results are shown in the table below (Table 7).

Table 7

Shapiro Wilks Values Showing Normality Distribution by Groups and Measurements

Measurement  Preliminary Test PostTest Monitoring Test
Extent  Search of (ljresence Search of zresence Search of z;‘esence
Meani Meani Meani
Group caning Meaning caning Meaning caning Meaning
Experiment 1 .051 .404 . 745 .783 .203 492
Experiment 2 .052 .871 . 864 .841 445 323
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Control 1 .238 .619 .370 . 446 445 .637
Control 2 .390 .101 .138 .704 - -

Since the Shapiro Wilks test results were found as p> .05 for all three measurements in
the groups, it was concluded that the distribution of the data was normal. Due to the
normal distribution of the data in testing the balances, One-Way Variance Analysis was
used in four group comparisons of parametric tests; in cases where pretest, post test and
follow-up measurements were compared, Single Factor Anova was used in Repeated
Measurements.

Implementation of the Psycho-educational Program

While developing the psycho-educational program based on Acceptance and
Commitment Therapy by the researcher, many resources were used in planning the
theoretical background, warm-up game and sessions (Harris, 2016; Hayes & Smith,
2005; Erkan, 2000; Voltan- Acar, 2010).

Before the program was developed, a table showing similar and different contents and
processes was created in order to benefit from the psychoeducation program to be
prepared by examining the ACT-oriented programs.

In this study, the effect of psycho-education program based on ACT on the meaning of
life of university students was searched, and sessions were organized based on the
prediction that the low level of meaning in life depends on psychological stiffness.
Accordingly, the processes aimed to be improved according to the content of each
session are given in Table 8 below.

Table 8

Psychological Flexibility- Six Processes and Sessions
Psychological Flexibility Elements Sessions

1. Values SESSION 1

To know what is important Meaning of life
2. Be in the moment SESSION 2 and 3

To direct our consciousness to the physical Freedom - Choice - Responsibility
and emotional environment we are in or
both

3. Separation SESSION 4 and 5

Increasing the distance between negative Freedom - Choice - Responsibility
emotions and thoughts and the person
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4. Contextual Ego SESSION 4

To comprehend the difference between Freedom - Choice - Responsibility
observing self and thinking self

5. Accepting

Stop  quarreling with  uncomfortable SESSION 6
emotions and thoughts and make room for Freedom - Choice - Responsibility
them in the mind

6. Behaviors According to Values SESSION 7 and 8

Ability to take actions in line with the Meaning oflife
principles that motivate the individual and
guide his behavior.

The overall aim of the program, which was created with all these preliminary
evaluations, is to help the participating individuals develop psychological flexibility
skills and take actions in line with their values and find their lives meaningful.

3. FINDINGS
Hypothesis 1

While the individuals who participated in the ACT-based psycho-education program were
significantly lower than the pre-test scores, the mean meaning post -test scores were
significantly higher than the pre-test scores, and these differences continue in the
monitoring measurements.

Anova is performed for repeated measurements to test the first and second hypotheses
of the research and to evaluate the results of the research by determining the
significance of the difference between the repeated measurements performed on the
experimental groups. In Table 9, arithmetic mean and standard deviations of the three
measurements belonging to the Experiment 1 group are given.

Table 9

Pretest, Post-test and Follow-up Test Arithmetic Mean and Standard Deviations of Search
and Presence of Meaning Sub-Dimensions of Experimental Group 1

Measurement M S N
Search of Preliminary Test 29.31 8.90 9
Meaning Post Test 19.64 9.14 9
Monitoring 17.54 12.24 9
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Measurement M S n
Presence of Preliminary Test ~ 17.87 8.75 9
Meaning Post test 22.42 6.63 9
Monitoring 25.10 7.76 9

Since there is a difference between the numerical values, a Single Factor Anova analysis
for Repeated Measurements is performed to determine the significance of the difference
and to determine which difference is significant.

Table 10

Single Factor Anova Analysis Results for Repeated Measures to Determine the Difference
Between Pretest, Post test, and Follow-Up Test for the Search and Presence of Meaning
Sub-Dimensions of the Experiment Group 1.

Source of Total of sd Mean of F Significant
Variance Squares Squares p Difference
Experiment
Search Measurement 28.767 2 14.384 Premery
of test-
: Among osttest;
Meaning . 39.790 11.504 .000* P ’
Subjects 8 4974 Premery
test-
monitoring
Mistake 20.006 16 1.250
Source of Total of sd Mean of F Significant
Variance Squares Squares P Difference
Presence :
of Experiment 9,603 2 4801
Measurement
Meaning Preliminary
Among Test, Post
. 5917  .000* '
Subjects 24,456 8 3.057 test,
monitoring
Mistake 12,984 16 0.811
*p<.001

As a result of the Single Factor Anova Analysis for Repeated Measurements performed to
understand the significance of the difference between the arithmetic averages, the
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difference between the pre-test scores and the post -test scores is significant (F_(2-
16)=11,504, p < .001). It has been found that the meaning point that was sought
decreased in the post test compared to the pretest and that this difference was
significant; after this decrease, it was found that there was no significant decrease until
the monitoring measurement. The difference between the current meaning pretest
scores and post test scores was found to be significant (F_(2-16)=5.917, p <.01).

As can be seen in Table 10, the existing mean scores showed a significant increase in the
post -test compared to the pre-test, and there was no significant change in the current
mean values until the follow-up test.

Another analysis that needs to be done to determine the effectiveness of the research
process is to examine the differences between the control group's pre-test, post -test and
follow-up test.

Hypothesis 2

There is no significant difference between the mean score and the current mean score
pretest-post test score and follow-up measurement scores of individuals who do not
participate in the psycho-education program based on ACT.

For the first of the examinations corresponding to testing the second hypothesis of the
study, the arithmetic means and standard deviations of the three measurements
obtained from the Control group 1 were examined (Table 11).

Table 11

Pre-test, Post-test and Follow-up Measurements Arithmetic Mean and Standard Deviations
of the Search and Presence of Meaning Sub-Dimensions of the Control Group1

Measurement M S N
Search of Meaning Preliminary test  25.32 4.87 9
Post test 26.43 474 9
Monitoring 23.87 6.26 9
Measurement M S N
Preliminary test 19.65 8.31 9
Presence of Meaning
Post test 22.98 7.40 9
Monitoring 20.64 3.13 9
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One-factor Anova results for repeated measurements to understand the significance of
the difference between the pretest, post-test and follow-up test averages of the Control
group lare given below (Table 12).

Table 12

Single Factor Anova Analysis Results for Repeated Measurements for Determining the
Difference Between Pre-test, Post -test and Follow-Up Test for Search and Presence of
Meaning Sub-Dimensions of Control Group 1

Source of Total of sd Mean of F Significant
o0 Variance Squares Squares P Difference
= :
<  Experiment
) 1.182 2.591 I
=  Measurement Preliminary
G
© 1.335 Test, Post
§ Among 6400 8 21
S Subjects ' 800 o
%) monitoring

Mistake 7.084 16 443

Source of Total of Mean of Significant
o0 , sd F p .
& Variance Squares Squares Difference
e
3] .

E t
< Cxperimen 2107 2 1.053 -
S Measurement Preliminary
SEE 1 24 Test, Post
5 omons 26720 8 3340 032 g
2 Subjects -
L monitoring
* Mistake 10960 16 685

When the values in Table 12 are examined, it is found that the process does not cause
any significant change on Control 1.

Hypothesis 3

The mean meaning post -test scores of the individuals participating in the psycho-
education program based on the ACT are significantly lower than the mean post -test
scores of the individuals who do not participate, while the meaning is significantly higher
than the current mean post -test scores.

One of the comparisons made between the post test measurements of the groups is to
compare the third hypothesis of the research to determine the effectiveness of the
psycho-education program applied in the research. The mean and current mean post-
test arithmetic mean and standard deviations of the four groups are presented in Table
13.
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Table 13

Search and Presence of Meaning According to Groups’ Post-test Scores and Standard
Deviations

Subscale Group N M S
%D Experiment 1 9 19.64 9.14
[}

é‘g Experiment 2 9 20.18 10.36
S Control 1 9 26.43 4.74
[S]
§  Control2 9 24.78 6.94
9]
Experiment 1 9 22.42 6.63
Gy
o % Experiment 2 9 22.41 7.31
g S
2 &  Control 1 9 22.98 7.40
L =
o Control 2 9 21.20 7.49

One-Way Analysis of Variance Analysis results are given in Table 14 to understand
whether the differences between arithmetic averages are statistically significant.

Table 14

One-Way Variance Analysis Results for the Comparison of Search and Presence of Meaning
Post-test Measurement Points of Experiment 1, Experiment 2, Control 1, Control 2 Groups

Source of Total of Mean of
Subscale ) sd F p
Variance Squares Squares
Among Groups 60.741 3 20.247
ES
Searchof 1 o oups 56.791 32 1775 11400 00
Meaning
Total 117.532 35
Source of Total of Mean of
. sd F p
Variance Squares Squares
Presence of  Among Groups 16.812 3 5.604
Meanin *
8 In groups 33.360 32 1.043 5376 04
Total 50.172 35
*p<.05
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In Table 14, the post test measurement scores according to the groups in both the
wanted meaning dimension (F3_3,=11.409, p<.05) and in the current meaning
dimension (F;_3,=3.732, p<.05), there seems to be a significant difference. LSD test
results from post -hoc comparison tests are shared in Table 15 to see from which groups
the mentioned difference originated.

Table 15
LSD Test Table Indicating Which Groups of Post-test Points Differentiate

Extent Group Mean Difference
Experiment 2 .08
Experiment 1 Control 1 -1.48*
Control 2 -1.44*
Experiment 1 .08
Experiment 2 Control 1 -1.40*
Search of Control 2 -1.02*
Meaning Experiment -1.48*
Control 1 Experiment -1.40*
Control 2 -.04
Experiment 1 -1.44*
Control 2
Experiment 1.02*
Control 1 -.04
Control 1 1.35"
Experiment 1 Control 2 1.35*
Experiment 2 .02
Experiment 1 .02
Experiment 2 Control 1 1.37*
Presence of Control 2 1.24*
Meaning Experiment 1 1.35*
Control 1 Experiment 2 1.37*
Control 2 -13
Experiment 1 1.22*
Control 2
Experiment 2 1.24*
Control 1 -13
*p<.05.
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When Table 15 is examined, it is understood that both the mean and current meaning
post test scores of both experiment 1 and experiment 2 groups differ significantly
between the Control 1 and Control 2 post -test scores. The mean scores of the
experiment groups were significantly lower than the control groups; it was found that
the current levels of meaning were also significantly higher (p <.05).

Hypothesis 4

There is no significant difference between the existing and sought-after test scores of the
groups that were not pre-tested and those that were not done.

Comparison of the Pre-test Scores of the Control 1 Group's Search- andPresence of
Meaning Scales and the Experimental 2 Group's Post-test Scores

T-test analysis results are given in Table 16 for the related samples made to determine
whether there is a difference between the pre-test scores of the Control group 1and the
post-test results of the Experiment group 2.

Table 16

T Test Results for Related Samples for Comparing the Pretest Scores of the Control Group 1
with the Search and Presence of Meaning Scales and the Post -Test Scores of the
Experiment Group 2

Measurement N M S sd t p
2
= Control 1
[35]
> Preliminary 9 5.42 1.08
2 Test 8 2.44 .040*
[S]
§ Experiment?2
n 9 3.86 1.56
Last test
Groups N M S sd t p
o0
£
£ Control 1
(5]
?6 Preliminary 9 3.64 1.07
g test 8 -2.81 023*
% Experiment2
& 9 5.24 .95
Post-test
*p<.05

When Table 16 is examined, it was found that the mean scores sought were significantly
lower than the Experimental group 2 post test scores compared to the Control group
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1pretest scores. Considering the current mean values, it was found that the Experiment
2 post-test scores were significantly higher than the Control 1 pre-test scores.

Comparison of Experimental Group 1's Searched Meaning and Current Meaning
Sub-Scales with Pretest Scores and Control Group 2's post test Scores

The results of the Related Samples Test conducted in order to determine the importance
of the difference between the experimental group 1 pre-test scores and the control
group 2 post-test scores are in table 17.

Table 17

T test Results for Related Samples for Comparison of the Search of Meaning and Presence
of Meaning Pre-test Scores of the Experiment Group 1 and the Post T test Scores of the
Control Group 2

Measurement N M S sd t p
[=19]
£ _
§ Experiment 1
% Preliminary 9 3.77 1.61
< test 8 -2.14 .064
§ Control 2
v 9 3.80 97
Post test
oo Measurement N M S sd t p
=
= .
g Experiment 1
= Preliminary 9 5.000 62
8 test 8 -246 055
% Control 2
& 9 4.57 1.62
Post test

When the data in Table 17 are examined, it is found that there was no significant
difference between the Experiment 1 pre-test results and the Control 2 post-test results
in the search of meaning and presence of meaning sub-dimensions.

Comparison of the Control Group 1's Search and Presence of Meaning Pre-test
Scores with the Control Group 2's Post-test Scores

The t-Test Results for Related Samples to determine whether there is a significant
difference between the pre-test scores of the Control group 1 and the post-test scores of
the Control group 2 are given in Table 18.
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Table 18

T-Test Results for Related Samples for Comparing the Pre-test Scores of the Control Group
1 with the Search and Presence of Meaning and the Post-test Scores of the Control Group 2

Measurement N M S sd t p
B0
£
g Control 1
<5}
% Preliminary 9 5.42 1.08
< test 8 1.925 .090
§ Control 2
n 9 4.28 1.85
Post test
o Measurement N M S sd t p
=
§ Control 1
=
= Preliminary 3.93 1.28
g test 8 860 415
% Control 2
Y 9 4.44 1.36
Post test

When Table 18 is examined, it was found that the difference between the Control 1 pre-
test and Control 2 post-test scores was not significant in terms of search of meaning and
presence of meaning scores.

4. RESULTS, DISCUSSIONS AND SUGGESTIONS

As a result of the findings of the experimental study in which the effect of the ACT-based
psycho-education program on the level of the meaning of individuals' lives was
researched, it was concluded that the psycho-education program in general increased
the existing meaning levels of the university students and decreased the meaning levels
sought. Similarly, it was found that the difference recorded between the groups after the
psycho training program was preserved in the monitoring measurements performed on
the study group after the end of the application.

The search for meaning is the degree of people's efforts to understand the meaning,
importance and purpose of their lives (Streger, Oishi & Kashdan, 2009). Experiential
avoidance in the ACT is an obstacle to the development of the individual and quality of
life, because these individuals waste their time and energy in their efforts to get rid of
psychological pain (Hayes, Luoma, Bond, Masuda & Lillis, 2006; Kashdan, Barrios,
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Forsyth & Steger, 2006). The search for meaning (Boyraz, Lightsey & Can 2015) and
psychological rigor are associated with negative emotions (Yavuz, Iskin, Ulusoy, Esen &
Burhan, 2014). Depression states reduce the meaning in daily life by directing the
relationship between positive events and daily meaning, preventing the individual from
being sensitive to positive social events and success experiences in daily life (Machell,
Kadshan, Short & Nezlek, 2015). Therefore, negative emotions or thoughts can be seen
as a harbinger of a lack of purpose in life for university students, which can be expressed
as young adults (Harlow, Newcomb & Bentler, 1986). Studies concluding that group
sessions based on ACT on university students decrease the level of stress perceived by
students and increase the ways of collaborative reconciliation (Piilschen & Piilschen,
2015) indicate that the psycho-education program based on ACT increases the
functionality of university students. The actions that increase the functionality of the
individuals based on their personal values make their life more meaningful (McGregor &
Little, 1998). Accordingly, it can be said that the skills targeted by the ACT-based
psychoeducation program increase the frequency of the university students to act in line
with their values by improving the psychological flexibility of the students.

The current meaning refers to the degree of having a life purpose and a mission that
makes the individual find his life meaningful (Streger, Oishi & Kashdan, 2009). It
expresses that when ACT can direct its actions in contact with the values of the
individual, it will lead to a rich and meaningful life (Yavuz, 2015). According to the
findings, the meaning scores present in this study showed a significant increase in the
post test according to the pretest results and did not show a significant increase until the
follow-up test. In this context, in the context of the psycho-education program whose
effectiveness was investigated in the study, activities supporting university students to
develop an effective relationship with their own values and the place and time they are
in, and to develop a skill of acting in accordance with these goals were examined.
Throughout psychology education, it is aimed to differentiate from thoughts, basic
awareness, acceptance, awareness and action towards clarification of self and values in
context. As it can be understood from the findings, it has been observed that the psycho-
education program developed based on ACT can help the participants in the
experimental group to increase their existing levels of meaning while decreasing the
levels of the sought. In other words, university students who find their lives meaningful
do not tend to seek meaning and evaluate their lives as more valuable (Streger, Kashdan,
Sullivan & Lorentz, 2008).

Ultimately, life means that the individual finds functional solutions to new situations
offered to him and takes responsibility for his own existence (Yiksel, 2012). Considering
the search for meaning as a sign of dysfunction (Klinger, 1998), the experimental group
in the research, which met the ACT, where the skills that increase the individual's
functionality are emphasized, can respond to the expectations, wishes and
responsibilities of the current living spaces with their actions based on their own values.
It makes them find life meaningful. In other words, as a result of the individual's
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awareness of the order, harmony and purpose in their existence and their actions
compatible with their values, the sense of unity accompanying this situation can be
evaluated as life is meaningful (Reker, 2000). The increase in the meaning scores sought
after eight weeks in the experimental group, in addition to the increase in the existing
meaning scores, can be interpreted as the awareness of the skills targeted by the ACT,
which emphasizes the contact with their own values and the individual's action in this
context, leading to such a development.

The story of the individual expresses the meanings that he attributes to his existence
along with the experiences he has experienced since childhood (Karairmak & Bugay,
2010). One of the factors in the ACT that prevents the individual from acting in line with
his values is to attach firmly to the dysfunctional life stories. During the psycho-
education sessions, the statement of a counselor, I live everything at the extreme, is a
self-definition and its combination with this self-history has prevented him from active
participation in his duties and social activities. In the post session, he expressed his hope
for awareness studies on separation skKills and efforts of this client to catch these
thoughts and look at the situation from the outside. ACT supports individuals with some
awareness and skills to take actions that enable them to achieve life goals based on their
own values. It can be said that meaning in life includes goals that contribute positively to
the life of the individual and make life valuable (Demirbas, 2014). According to the
selected research model, the significance of the difference between the pretests of the
groups was investigated in order to reveal that the subjects were assigned to the groups
impartially and thus the difference between the post test and follow-up measurements
obtained from the groups was caused by the psycho-education program applied to the
experiment groups (Karasar, 2011). According to these results, it can be said that the
difference in the experimental groups was not due to the characteristics of the
participants before the study but from the eight-session psycho-education program
applied. In this context, it can be interpreted that the group members who do not have a
psycho-education program based on ACT continue their lives with their current
awareness and skill repertoire, as it indicates the effectiveness of the psycho-education
program.

When these results about the effectiveness of the program are evaluated in general, the
presence of subjective meaning nourishes with its cognitive and motivational aspects
(Zika & Chamberlain, 1992; Demirci-Seyrek & Ersanli, 2017). While expressing that the
path leading to the meaning of life in ACT occurs through psychological flexibility, it
emphasizes actions based on values fed from the individual's own historical context.
Similarly, Sense-Oriented Therapy emphasizes the role of the individual in finding life
meaningful by emphasizing internal self-values such as relationships, spirituality, each
person's uniqueness and developments in the individual (Wong, 2015). When the
person giving meaning to life is evaluated as the efforts put forward by the individual to
realize their values, they come across studies indicating that the values predict the
current meaning (Bas & Hamarta, 2015). In this context, it can be interpreted that as a
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result of the application of the psycho-education program based on ACT, the current
meaning was high, the values became clearer in the participating university students
and the increase in the value based actions. Based on this, we can express all these skills
included in the ACT-based psycho education program as important skills for the
university students to adapt to the university life and continue this process in a healthy
and supporting manner.

Considering the developmental periods, the university years (Yiiksel, 2012), which
coincides with the period when the meaning and purpose of life are questioned the
most, are in a functional relationship in the context of "space" and "time" and "me"
(voung people). It is important to be able to install. During these years, it can be said that
the psycho-education program developed based on ACT in the context of the university
students' ability to evaluate their potential and current conditions enriching their lives is
effective according to the findings obtained from the research.

Although there are quite a large number of works abroad about ACT, the fact that itis a
relatively new theory in Turkey will make a positive contribution to the field of research
and this is likely to be able to guide research in this direction. Based on the results of this
study, suggestions that can be presented to both researchers and psychological
counselors are listed below.

1. First, it is thought that the increase of theoretical and applied research on the ACT in
Turkey will be beneficial in the field of psychological counseling.

2. The use of the psycho-educational program prepared for this investigation in
psychological counseling centers in universities is thought to be beneficial in terms of
supporting the functionality of university students in their new lives, given the results of
this research.

3. The psycho-education program used in this research has been prepared in such a
way that it can be easily used by psychological counselors trained in the ACT field. Using
the developed program in different experimental studies may contribute to support the
robustness of the findings obtained from the research.

4. It may be suggested that since the population in which the research is conducted
consists of university students, the psycho-education program prepared should be tried
in different participant groups in order to become more functional.
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1. GIRIS

Insan giizellikleri ve iyilikleri hissedebildigi kadar onu essiz yapan, insanoglu olarak bir
arada tutan, aciyl, lziintiiyii duyumsama 6zelligidir. Hayat bir biitiindiir ve onu sadece
iyi, hos, giizel hissettiren yonleri ile algilamak ve geriye kalan diger yonlerine sirtini
donmek gercgegi yadsimak olur. Hayat herkes i¢in kendine has bir tatta, bireyin kendisi
icin 6zel ve kesfedilmeyi bekleyen bir hikayedir. Bu hikdyenin baskahramani karsilastigi
seriivenlerde yanl bir secimle hoslanmadigi, canini acitan deneyimlere sirtin1 donerek
siirdliriirse, bu islevsiz miicadele ekseninde yasarsa, Omriiniin sonuna dogru
pismanliklarla yogrulmus bir muhakeme onu esir alabilir. Clinkii bireyin énemsedigi bu
seyler onceliklerini belirler ve onceliklerini gérmezden gelmeye calistiginda da artik
davranislarini belirleyen etmenler bireyin yasamini daha anlaml, zengin ve dolu
olmasini giiclestirebilir.

Gergekten yasamak, hakkini vererek, tam ve dolu yasamak cesaret ister. Hayat acisiyla,
tatlisiyla bir bitiindiir. Kayiplariyla ve giizellikleriyle yasami oldugu gibi kabul
edebilmek ve O’na evet diyebilmek bireyin sahip oldugu psikolojik becerilerle yakindan
ilgilidir (Hayes vd., 2004). Psikoloji alaninda bireyin gelisimine ve uyumuna yardimci
olmak i¢in bir¢ok terapi kurami mevcut olmasina ragmen bu ¢alismada bireyin hayati
bir biitiin olarak kucaklayip yasamini degerleri dogrultusunda strdiirebilmesi ic¢in
somut adimlar atmasina vurgu yapan lgiincii kusak davranisci terapilerden Kabul ve
Kararlilik Terapisi'nin (KKT) yasami anlamli bulmadaki etkisi konu edilmistir. KKT'ye
gore, hiiziin ve giicliikler yasamin dogal unsurlarindandir ve bu unsurlari sorun haline
getiren sey insanlarin bu durumlardan kagcinmak i¢in gosterdikleri bilingli veya bilingsiz
1srardir (Hayes ve Smith, 2005). Bu kaginma ¢abalari bireyi kendi 6ziinden uzaklastiran
bir siirii islevsiz, dolambach yola striiklemektedir (Soo, Tate ve Lane- Brown, 2011).
Yasam cetrefilli durumlari ile bir biitiindiir. Benzer sekilde anlam yonelimli terapide
yasami oldugu gibi kabul edebilmek bireye, yasami anlamli bulmasinda yardimci
olurken bu anlam duygusu da insana kendini gerceklestirme yolunda firsatlar saglar,
secimlerine rehberlik eder, boylelikle 6zii ile tutarl bir biitiinliik saglayan bireyin 6z
yeterlilik duygusu glclenir ve yasamak onun icin daha da kiymetli bir hal alir (Das,
1998).

KKT’nin genel amaci bireyin zihninden ¢ikip hayatin i¢ine dahil olmasidir (Harris, 2016).
Bu da ancak bireyin i¢cinde oldugu zaman ve mekanda, kendi 6z degerlerinden beslenen,
kosullara uygun eylemler sergilemesiyle miimkiin olabilmektedir (Izgiman, 2014). Bu
durum KKT’de psikolojik esneklik olarak nitelendirilmektedir (Luoma, Hayes ve Walser,
2007). Bu durumun tersi olan ve psikolojik acinin kaynagi olan psikolojik katilik bireyin
eylemlerini uzun vadeli degerler dogrultusunda planlamasina engel olur (Hayes, 2004).
Psikolojik esneklik KKT’ nin alt1 sa¢ ayag1 sayesinde miimkiin olabilmektedir. Bunlar;
bilissel ayrisma, kabul, simdiye odaklanma, bir baglam olarak kendililik, degerler ve
harekete gecmek. Bu siire¢lerin tamami psikopatolojilerle negatif yonde anlaml bir iliski
icinde olup psikolojik beceriler olarak bireyin giinliik hayatinda énemli islevleri vardir
(Hayes vd., 2004). Hayat essiz bir seriivendir ve bu seriivenin kahramani insandir.
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KKT’ye gore insan mutlu ve keyifli anlar yasayabilecegi gibi zaman zaman ¢ikmaza
girebilir ve sikinti da yasayabilir, bu hayatin bir gercegidir. Onemli olan bu sikinti
anlarinda bireyin ne gibi secimler yaptigidir. Insanlar davramislarin1 ac1 ve kaygidan
kacinmak tlizerine kurabilir veya sikintilari ile kaynasip ge¢miste veya gelecekte yasar
hale gelebilirler. Her iki durumda da bu insan, varligini gelistirecek se¢imleri yapamaz
hale gelebilir. Elbette zaman zaman ge¢cmise ve gelecege ait diisiinceler zihne dolabilir.
Onemli olan ayrinti bu durumun siklig), bireyi, zamana ve mekana uyumdan alikoyma
derecesidir. Yasanilan anda ve mekanda olamama, zihnin ge¢misle veya gelecekle
mesgul olmasi bireyin potansiyelini degerleri dogrultusunda harekete gec¢irmesinin
oniinde énemli bir engeldir. Insan, simdi burada, somutun icindeki varolusunun O’na
yoneltmis oldugu sorulara verdigi cevaplar o6l¢iisiinde varolusunu gerceklestirebilir
(Frankl, 2014). Bireyin, icinde bulunulan gerceklikte, yasama islevsel yanitlar
verebilmesi psikolojik esnekligin bir getirisidir (Yavuz, 2015).

Yasamda bir anlam bulmak ve bu anlama hizmet eden amaglara sahip olmak, olumlu
psikolojik durumun gostergelerinden olmakla beraber (Seligman ve Csikszentmihalyi,
2000), anlam, amag, degerler ve idealler yasaminin itici giicleri olarak degerlendirilir
(Demirbas, 2010). Anlamsizlik duygusu, kisinin kendi potansiyeline, insanlara ve amach
bir yasama sirtini ddonmesine (Debats, Drost ve Hansen, 1995), 6zgiir olsa bile yoniinii ve
amacini belirleyememesine neden olabilmektedir (Frankl, 2013). Birey en zor kosullar
altinda dahi degerlerinde tutunarak hayatta kalabilir (Frankl, 2013). KTT de bireyin
karsilastig1 giicliikleri degerli bir yasama hizmet etmesi baglaminda, oldugu gibi kabul
etmesinin 6nemine isaret etmektedir (Terzi ve Ergliner-Tekinalp, 2013). Bireylerin bu
gibi durumlarda kendi 6z degerlerini rehber edinmesi zor anlara ve psikolojik aciya dair
direncini artirabilmektedir (Wong, 2015).

Universite gengler icin, yetiskin hayatina dair bir ¢ok rol ve sorumlulugu kendi basina
deneyimlendigi, sosyal, duygusal ve psikolojik gelisimleri icin zorlu ve 6nemli bir
dénemdir (Koc¢ ve Polat, 2006). Universite yillarinin genglik ve yetiskinlik arasinda bir
gecis evresi oldugu, iiniversite yasaminin kaygi ve stres yaratan bir ortam oldugu
dikkate alindiginda (Ozgiiven, 1992), iiniversite gencliginin yeni ortama ve gelisim
donemi ozelliklerine adapte olup durumun gerektirdigi gérev ve sorumluluklar yerine
getirmesi beklenir. Bu gelisim gorevlerini gerceklestirirken gen¢ yetiskinlerin ruh
saghigin1 koruyabilmesi, potansiyelini gelistirmesi ve yasamda anlam bulabilmek igin
sahip oldugu basa ¢ikma becerileri 6nemli bir hal almaktadir (Gizir, 2005; Kog¢ ve Polat,
2006). Dolayisiyla tiniversite genclerini 6nemli ve zorlayici olabilen, gelisme firsatini
icinde barindiran catismalara gebe bir siirecin bekledigi soylenebilir. Gengler iizerinde
yapilan ¢alismalarda depresyon basta olmak iizere ¢esitli psikolojik sorunlarinin yaygin
oldugu saptanmistir (Ko¢ ve Polat, 2006; Eskin, Dereboy, Harlak ve Dereboy, 2011;
Erkan, Ozbay, Cankaya ve Terzi, 2012; Topkaya ve Meydan, 2013). Yine genglerde
yasam amacl olmayisi ile depresyon, diisiik 6zsaygi, madde kullanimi ve 6z kiyim
diisiinceleri arasindaki iliskiye dikkat ceken c¢alismalara rastlanmaktadir (Harlow,
Newcomb ve Bentler, 1986). Bireyin stres ile etkin bir sekilde bas edebilmesinde,
deneyimlerine dair duygu ve diisiinceleri hakkindaki psikolojik baglami degistirmesinde
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KKT etkili olduguna dair c¢alismalar mevcuttur (Flaxman ve Bond, 2010; Frogéli,
Djordjevic, Rudman, Livheim ve Gustavsson, 2015). Bu acidan, bireyin deneyimlerini
yapilandirma ve anlama arzularini besleyen, yeni olanaklar1 ve miicadeleleri gogilisleme
konusunda onu cesaretlendiren yasamin saglikli ve dogal olan arzular (Steger, Kashdan,
Sullivan ve Lorentz, 2008) seklinde ifade edilen yasamin anlami iizerinde, KKT nin
etkilerinin sinacagi bu arastirmanin, iiniversite gencligi iizerinde gerceklestirilecek
psikolojik danisma miidahaleleri i¢in yol gosterici olacagi diisiiniilmektedir. Psikolojik
esnekligi temel alan KKT’ye dayali bir psikoegitimin {iniversite gencliginin icinde
bulunabilecegi problemlerle daha etkin sekilde bas edebilmesi, iyilik halinin
desteklenmesi, yetiskinlige 6n hazirlik olan bu dénemi basarili bir sekilde ¢ozebilmesi
(Ersanli, 2012) ve nihai olarak yasami anlamli bulmasinda roliiniin arastirilmasi igin
boyle bir calisma hedeflenmistir.

Bu calisma ile Psikolojik Danisma ve Rehberlik alanina uygulanabilir bir psikoegitim
programi kazandirilmasi disiiniildiigiinden; ¢alismanin Psikolojik Danisma ve Rehberlik
alani i¢in olduke¢a 6nemli oldugunu séyleyebilenebilir.

Bu arastirmanin genel amaci, KKT' ye dayali gelistirilen psikoegitim programinin
bireylerin yasamlarini anlamlandirma diizeyine etkisi arastirmaktir. Bu genel amag i¢in
kurulan hipotezler asagida ifade edilmistir:

1. KKT’ye dayal psikoegitim programina katilan bireylerin aranan anlam son test
puanlar1 6n test puanlarindan anlamli diizeyde diisiik iken mevcut anlam son test
puanlart 6n test puanlarina gore anlamli diizeyde yiliksektir ve bu farklar izleme
Olctimlerinde de devam etmektedir.

2. KKT’ ye dayali psikoegitim programina katilmayan bireylerin aranan anlam puani ve
mevcut anlam puani 6n test - son test puani ve izleme 6l¢ciimi puanlari arasinda anlamh
bir farklilik yoktur.

3. KKT’ye dayal psikoegitim programina katilan bireylerin aranan anlam son test
puanlari, katilmayan bireylerin aranan anlam son test puanlarindan anlamh diizeyde
diisiik olurken, mevcut anlam son test puanlarindan anlamli diizeyde yiiksektir.

4. On test 6l¢iimii yapilan gruplarla yapilmayan gruplarin mevcut ve aranan anlam son
test puanlar1 arasinda anlamh bir fark yoktur.

2.YONTEM
Arastirma Modeli

Bu arastirmanin modeli Solomon Doért Gruplu Deneysel modeldir. Rastlantisal olarak
atanan iiyelerden olusan dort gruptan ikisi deney ve ikisi de kontrol grubudur. Solomon
modelinde istatistiksel islemler icin biri deney ve biride kontrol grubu olmak iizere iki
grup lizerinde On test islemi uygulanirken, son test ve izleme testi islemi dért grubun
tamamu tlizerinde gergeklestirilir (Erkus, 2011). Solomon dort gruplu deneysel model i¢
ve dis gecerliligi birlikte koruyan en giiclii deneme modelidir (Karasar, 2011). Dis
gecerlik elde edilen sonuclarin benzer gruplara genellenebilirligine isaret ederken, i¢
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gecerlik arastirma sonuglarina ulasilirken izlenilen siirecin c¢alisilan gercekligi ortaya
koymada yeterliligine iliskindir (Yildirim ve S$imsek, 2013). Arastirma modeline gore
gerceklestirilecek islem ve yapilacak dlgtimler tablo 1’ de verilmistir.

Tablo 1

Arastirmanin Deneysel Deseni

Gruplar N On test Grup Uygulamalari Son test izleme
Deneyl 9 YAE KKT DPEP YAE YAE
Deney2 9 Uygulanmadi KKT DPEP YAE YAE
Kontrol1l 9 YAE Uygulama yok YAE YAE
Kontrol2 9 Uygulanmadi Uygulama yok. YAE

Arastirmanin bagiml degiskeni Yasamin Anlami Envanteri’ nden alinan puanlar olurken,
arastirmanin bagimsiz degiskeni de deney gruplarina uygulanan olan, KKT’ ye dayali
psikoegitim programidir. Kontrol gruplarinda ise hi¢bir islem yiiriitilmemistir. Bu desen
dogrultusunda Deney 1 ve Kontrol 1gruplarina uygulamalar baslamadan 6nce, 6n test
icin Yasamin Anlami Envanteri (YAE) (Streger, Frazier, Oishi ve Kaler, 2006)
uygulanmis, psikoegitim programi bitince dort gruba da son test olarak Yasamin Anlami
Envanteri uygulamasi tekrarlanmistir. Uygulamalarin bitiminden sonra KKT’ ye dayali
psikoegitim programinin iiniversite 6grencilerinin yasamda anlam diizeyleri lizerindeki
etkisini zaman etkisinden bagimsiz ve uzun siireli olup olmadigini tespit etmek icin de
gruplara izleme 6l¢ciimii olarak Yasamin Anlami Envanteri uygulamasi izleme testi olarak
tekrar uygulanmistir.

Calisma Grubu

Ondokuz Mayis Universitesi Sosyal ve Beseri bilimler Etik kurulundan alinan 2016/161
sayili etik kurulu karar1 ve uygulama igin gerekli diger izinler alindiktan sonra
arastirmacinin gelistirdigi kisisel bilgi formu ve Yasamin Anlami Envanteri Ondokuz
Mayis TUniversitesinde, cesitli fakiiltelerde, farkli siif diizeyinde 6grencilere
uygulanmistir. Olgek uygulamasi tamamlandiktan sonar, Yasamin Anlami Envanterinden
alinan puanlarin aritmetik ortalamasina bakilarak en diisiik puan alan, daha 6nce
psikiyatrik tani/tedavi ve/veya psikolojik danisma stlirecinden gegmemis, giin iginde sik
sik ayni seyleri diistindiigiint ifade eden ve ¢alismaya katilmay1 kabul eden 9’ar kisilik
katilimcilardan olusan iki deney iki kontrol grubu seklinde ¢alisma grubu
olusturulmustur. Katilmcilara herhangi bir tesvik verilmemistir. Asagidaki tabloda
arastirma grubu olusturma siireci gorsellestirilmistir.
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Tablo 2

Potansiyel Arastirma Grubunun Olusturulmast icin Olgiit Kabul Edilen Sorular ve
Yanitlarinin Nasil Kullanildigina Yénelik Frekanslar

Psikoegitim programina katilmak i¢in goniilliiliik durum;

Evet Hayir Kalan

251 (Dahil) 378(Haric) 251

Daha 6nce psikiyatrik bir tani ve tedavi stlireci gecirenler;

Evet Hayir Kalan

40 (Harig) 211 (Dahil) 211
Daha 6nce psikolojik destek alanlar;

Evet Hayir Kalan
27(harig) 184(Dahil) 184

Gln icinde sik sik kendinizi ayni seyleri diisiiniirken yakalar misiniz?
Evet Hayir Kalan
160 (Dahil) 24 (Harig) 160
Potansiyel calisma grubu 160

Arastirmanin grubunu olusturmak icin 629 kisiyle uygulama yapilmistir. Bunlardan
daha sonra psikoegitim programina katilmay1 kabul edip iletisim bilgilerini paylasan
251 katilimcidan da daha 6nce psikiyatrik tan1 ve tedavi stirecini geciren veya psikolojik
destek alan Kkisiler ¢ikarildiginda geride 184 katilimci kalmistir. Bu katilimcilardan da
“Gin icinde kendinizi sik sik ayni seyleri diisiiniirken yakalar misiniz?” sorusuna
olumsuz cevap veren 24 kisi de c¢ikarilinca potansiyel ¢alisma grubu elde edilmistir.
Ruminasyonun yapisi geregi simdi ve burada olamama ve kabul yerine siirekli
tekrarlanan diisiincelerle kabulii engelledigi dikkate alindiginda (Neziroglu, 2010),
psikolojik esnekligin ruminasyon ile negatif yonli iliskisinden otiirii ¢alisma grubu
olusturulurken katilimcilarin giin icinde sik sik ayni seyleri diisiindiigiinii ifade etmeleri
dikkate alinmistir. Bu grupta da en diisiik puan alan katilimcidan itibaren yapilan
siralama dikkate alinarak seckisiz atamayla her biri 9 kisiden olusan deney ve kontrol
gruplari olusturulmustur.
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Tablo 3

Cinsiyete Gore Gruplarin Betimsel Istatistikleri

Cinsiyet Kiz Erkek Toplam
Grup N % N % N %
Deney 1 7 19.3 2 5.7 9 25
Deney 2 7 19.3 2 5.7 9 25
Kontrol 1 7 19.3 2 5.7 9 25
Kontrol 2 7 19.3 2 5.7 9 25
Toplam 28 77.1 8 22.9 36 100

Arastirma icin olusturulan grupta yas dagiliminin betimsel istatistik sonuclarinin benzer
oldugu soylenebilir (Tablo 4).

Tablo 4

Yasa gére Gruplarin Betimsel Istatistikleri

Grup N X
Deney 1 9 20.11
Deney 2 9 20.00
Kontrol 1 9 20.11
Kontrol 2 9 20.11
Toplam 36 20.08

Olusturulan gruplarin ¢alisma 6ncesi denklik durumlarini anlamak tizere gruplarin
mevcut anlam ve aranan anlam alt 6l¢ceklerine ait ortalama ve standart sapma degerleri
Tablo 5’te verilmistir.
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Tablo 5

Deney ve Kontrol Gruplarinin Aranan Anlam ve Mevcut Anlama Ait Aritmetik Ortalama ve

Standart Sapma Degerleri

Boyut Grup N X S

= Deney 1 9 17.97 6.82
E Deney 2 9 17.87 8.75
§ Kontrol 1 9 19.65 8.31
= Kontrol 2 9 19.31 6.70

Deney 1 9 26.98 9.60
LE Deney 2 9 29.31 8.90
% Kontrol 1 9 31.86 4.29
;E Kontrol 2 9 27.32 6.69

Tablo 5 incelendiginde gruplarin alt 6lcek sonucu aldiklar1 degerlerdeki farklhiliklarin
birbirine denk gruplarin olusturulmasina engel teskil edebilecek diizeyde olup

olmadigint anlamak icin yapilan istatistikler islemler 6ncesi verilerin dagilimina
bakilmistir. Gruplardaki katilimci sayis1 50’nin altinda oldugu i¢in Shapiro Wilks ve
bunun yani sira basiklik ve carpiklik degerlerine, sonrasinda da varyansin homojen
dagilim gosterip gostermedigine bakilmistir. Verilerin normal dagildig1 goézlendiginden

gruplar arasi sayisal farkliliklarin anlamliik durumuna tek yonlii varyans analizi ile
bakilmistir (Tablo 6).

Tablo 6

Deney 1, Deney 2, Kontrol 1, Kontrol 2 Gruplarinin Aranan Anlam ve Mevcut Anlam Ilk
Olciim Puanlarinin Karsilastirilmasina Yénelik Tek Yonlii Varyans Analizi Sonuglari

Alt Bovut Varyansin Kareler sd Kareler
y Kaynagi Toplami Ortalamasi p
Gruplar Arasi 5.467 3 1.822
A .
Al Gruplar i 49.476 32 1.546 1179 333
Anlam
Toplam 54.942 35
Varyansin Kareler sd Kareler
Kaynagi Toplami Ortalamasi #
Meveut  ~¢ iplarArast 7384501 3 2461.500
Anlam . 1.010
Gruplar I¢i 77993.671 33 2437.302 401
Toplam 85378.172 35
p>.05
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Deney ve kontrol gruplarinda yer alan bireylerin aranan anlam ve mevcut anlam puan
ortalamalar arasinda anlaml bir fark yoktur (Tablo 6). Bu sonug, deney ve kontrol
gruplarinin dagiliminin deneysel bir ¢alismaya elverisli oldugunu gostermektedir.

Veri Toplama Araci
Kisisel Bilgi Formu
Arastirmaci tarafindan hazirlanan formda katilimcilarin béliimii, demografik 6zellikleri
ve arastirma grubunu olustururken kullanilmak ftizere iletisim bilgileri, giin i¢indeki
ruminasyon sikligi, katilimcinin hayati anlamli bulma durumu, daha once psikiyatrik

tedavi ve/veya psikolojik danisma yardimi alip almadigi ve tniversite ortamina
kolay/zor uyum saglamis olma seklinde sorular yer almistir.

Yasamin Anlami Envanteri

Streger, Frazier, Oishi ve Kaler (2006) gelistirdikleri Yasamin Anlami Envanteri (YAE)
mevcut anlam ve aranan anlam olmak tizere bagimsiz iki alt boyuttan olusmaktadir.
Likert tipi gelistirilmis olan bu 6lgek on maddeden olusmaktadir. Olgegin Tiirkce'ye
uyarlanmis formunda (Boyraz, Lighhtsey ve Can (2013) mevcut anlam alt dl¢egi icin .88
ve aranan anlam alt dlcegi i¢in .90 bulunmustur. Dogrulayici faktor analizi sonuclar: da
x2(34, N = 354) =95.91, p <.001, CFI = .956, RMSEA =.072 (90% CI [.055, .089]), SRMR
= .057 hesaplanmistir. Maddelerin standardize faktor yiikleri .70 ile .85 arasinda
degismektedir (Boyraz, Lighhtsey ve Can, 2013).

Olgek maddelerinden mevcut anlama ait 9. madde, 6lcek puanlanmasi esnasinda ters
puanlanir. Bagimsiz yapilar olan bu iki alt 6l¢cek de ayr1 ayri puanlanabildigi gibi aranan
anlam alt 6lgeginin maddeleri (2, 3, 7, 8. ve 10. maddeler) ters puanlanarak da 6lgegin
genelinden bir toplam puan elde edilebilir. Mevcut anlam alt dlgeginden alinan yiiksek
puan katilmcinin hayatindaki anlamin varhigina isaret ederken aranan anlam
boyutundan alinan puanlar ise yasamda anlamin arandigina, arastirildigi anlamini
tasimaktadir (Streger, Frazier, Oishi ve Kaler, 2006).

Verilerin Analizi

Dort gruba ait verilerin dagimi i¢cin normallik analizi yapilmistir. Gruplardaki katilimci
sayist 50’nin altinda olmasindan 6tirii Shapiro Wilks testi sonuglarina ve bunun yani
sira basiklik ve carpiklik degerlerine bakilmistir (Biiytikoztiirk, 2012). Sonuclar
asagidaki tabloda iade edilmistir (Tablo 7).
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Tablo 7

Grup ve Olgiimlere gére Normallik Dagilimini Gésteren Shapiro Wilks Degerleri

Olgiim On test Son test [zleme Testi
Boyut Aranan Mevcut Aranan Mevcut Aranan Mevcut

Grup Anlam Anlam Anlam Anlam Anlam Anlam

Deney 1 .051 .404 . 745 .783 .203 492

Deney 2 .052 .871 . 864 .841 445 323

Kontrol 1 .238 .619 .370 . 446 445 .637

Kontrol 2 .390 .101 .138 .704 - -

Shapiro Wilks testi sonuclar1 gruplarda ti¢ 6l¢iim i¢in de p >.05 seklinde bulundugundan
verilerin dagilimin normal oldugu sonucuna ulasilmistir. Denencelerin test edilmesinde
verilerin normal dagilim gostermesinden oOtlirii parametrik testlerden dort grup
karsilastirmalarinda Tek Yonlii Varyans Analizi; 6ntest, sontest ve izleme 6l¢gtimlerinin
karsilastirildig1 durumlarda ise Tekrarh Ol¢ciimlerde Tek Faktérlii Anova kullanilmigtir.

Psikoegiti Programinin Uygulanmasi

Arastirmac1 tarafindan Kabul ve Kararlik Terapisine dayali olarak hazirlanan
psikoegitim programi gelistirilirken kuramsal alt yapisi, 1sinma oyunu ve oturumlarin
planlanmasinda pek ¢ok kaynaktan yararlanilmistir (Harris, 2016; Hayes ve Smith,
2005; Erkan, 2000; Voltan- Acar, 2010).

Program gelistirilmeden oncesi literatiir taramasinda ulasilabilen KKT odakh
programlar incelenerek hazirlanacak psikoegitim programinda faydalanabilmek
amaciyla benzer ve farkli icerik ve stirecler de gézden gegirilmistir.

KKT’ye dayal olarak yapilan psikoegitim programinin iiniversite 6grencilerinin yasamin
anlami diizeyine etkisi aragtirilan bu ¢alismada yasamin anlami diizeyindeki diisiikligiin
psikolojik katiliga bagh oldugu 6ngoriistinden hareketle oturumlar diizenlenmistir. Buna
gore her bir oturumun icerigine gore diizelme saglamay1 hedefledigi siirecler asagida
Tablo 8'de verilmistir.

Tablo 8

Psikolojik Esneklik- Alt1 Siire¢ ve Oturumlar
Psikolojik Esneklik Ogeleri Oturumlar
1. Degerler 1 OTURUM
Neyin 6nemli oldugunu bilmek Yasamin anlami
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2. Anda Olma 2.ve 3. OoTURUM

Icinde bulundugumuz fiziksel ve duygusal Ozgiirliik- Se¢im - Sorumluluk
cevreye veya her ikisine birden bilincimizi

yoneltmek

3. Ayrisma 4.ve 5. 0OTURUM

Olumsuz duygu ve diisiince ile kisi arasindaki  Ozgiirliik- Se¢cim - Sorumluluk
mesafeyi artirmak

4. Baglamsal Benlik 4. OTURUM

Gozlemleyen benlik ve diistinen benlik Ozgiirliikk- Secim - Sorumluluk
arasindaki farki kavramak

5. Kabul Etme

Rahatsizlik veren duygu ve diisiincelerle 6. 0OTURUM

cekismeyi birakip onlara zihinde yer agmak Ozgiirliik- Secim - Sorumluluk

6. Degerler Dogrultusundaki Davraniglar 7.ve 8. OoTURUM

Bireyi motive eden, davranislarina yon veren  Yasamin Anlam
ilkeler dogrultusunda eylemlerde
bulunabilmesi

Biitiin bu 6n degerlendirmelerle olusturulan programin genel amaci katilan bireylerin
psikolojik esneklik becerisi gelistirerek degerleri dogrultusunda eylemlerde
bulunabilmeleri ve yasamlarini anlaml bulabilmeleri konusunda yardimci olmaktir.

3. BULGULAR

Hipotez 1 KKT'ye dayali psikoegitim programina katilan bireylerin aranan anlam son test
puanlari on test puanlarindan anlamli diizeyde diisiik iken mevcut anlam son test puanlari
6n test puanlarina gére anlamh diizeyde yiiksektir ve bu farklar izleme dlgtimlerinde de
devam etmektedir.

Deney gruplari iizerinde gerceklestirilen tekrarl 6l¢timler arasindaki farkin anlamliligini
saptayarak arastirmanin birinci ve ikinci hipotezlerini test etmek ve boylelikle arastirma
sonuglarim degerlendirmek icin Tekrarli Olgiimler I¢in Anova yapilmistir. Tablo 9'da
Deney 1 grubuna ait ii¢ 6l¢ciimiin aritmetik ortalama ve standart sapmalar1 verilmistir.
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Tablo 9

Deney 1 Grubunun Aranan ve Mevcut Anlam Alt Boyutlarina Ait On test, Son test ve [zleme
Testi Aritmetik Ortalama ve Standart Sapmalari

g Olgiim X S N
f% On test 29.31 8.90 9
g Son test 19.64 9.14 9
[0 .

= Izleme 17.54 12.24 9
= Olgiim X S n
f% On test 17.87 8.75 9
E Son test 22.42 6.63 9
é izleme 25.10 7.76 9

Sayisal degerler arasinda fark oldugu icin farkin anlamliligini tespit etmek ve hangi
olciimler arasindaki farkin anlamh oldugunu tespit etmek amaciyla Tekrarl Olgiimler

Icin Tek Faktorlii Anova analizi yapilmistir.

Tablo 10

Deney 1 Grubunun Aranan ve Mevcut Anlam Alt Boyutlari Igin On test, Son test ve Izleme
Testi Arasindaki Farkhihigi Belirlemeye Yonelik Tekrarli Olgtimler Igin Tek Faktérlii Anova
Analizi Sonuglari

Varyansin Kareler sd Kareler R Anlaml
Kaynag Toplami Ortalamasi P Fark
Deney Olciim  28.767 2 14.384 ..
Aranan On test-son
Anlam Denekler 39.790 e
8 4.974 11504 000* ‘eSHOM
Arasi test-
Hata 20006 16 1.250 izleme
Varyansin Kareler Kareler Anlamh
. Sd F p
Kaynagi Toplami Ortalamasi Fark
. 2
Deney Ol¢giim 9,603 4,801 )
Mevcut On test-son
Anlam  penekl 8 5.917 test; O
enexer 24,456 3.057 000 o0 PN
Arasi test-
16 izleme
Hata 12,984 0.811
*p<.001

Cilt: 11 e Say1: 1 « Nisan 2021 12



Universite Ogrencilerinde Kabul ve Kararlilik Terapisine Dayali Psikoegitim Programinin Yasamin ...

Aritmetik ortalamalar arasindaki farkin anlamliligini anlamak icin yapilan Tekrarl
Olgiimler Icin Tek Faktorlii Anova Analizi Sonucunda bulgulardan aranan anlam én test
puanlariyla son test puanlari arasinda farkin anlamli oldugu goriilmektedir
(F,_16=11,504, p < .001). Aranan anlam puaninin 6n teste gore son testte diisiis
gosterdigi ve bu farkin anlamli oldugu bulgusuna ulasilmis olup; bu diislisten sonra
izleme Olciimiine kadar anlamh bir diistis olmadig1 bulgusuna ulasilmistir. Mevcut anlam
On test puanlariyla son test puanlari arasinda da farkin anlaml oldugu bulunmustur
(F,_16=5.917, p <.01). Tablo 10’da da goriildiigii iizere mevcut anlam puanlari 6n teste
gore son testte anlamli bir yiikselis gostermis ve mevcut anlam degerlerinde, izleme
testine kadar anlaml bir degisim gerceklesmemistir.

Arastirma siirecinin etkililigini saptayabilmek i¢in yapilmasi gereken bir diger analiz de,
kontrol grubunun ©On test, son test ve izleme testi arasindaki farkliliklarin
incelenmesidir.

Hipotez 2

KKT’ ye dayali psikoegitim programina katilmayan bireylerin aranan anlam puani ve

mevcut anlam puani én test - son test puani ve izleme élgtimii puanlart arasinda anlamli
bir farklilik yoktur.

Arastirmanin ikinci hipotezinin test edilmesine denk gelen incelemelerden ilki icin
Kontrol 1 grubundan elde edilen ¢ Olciimiin aritmetik ortalama ve standart
sapmalarina bakilmistir (Tablo 11).

Tablo 11

Kontrol 1 Grubunun Aranan ve Mevcut Anlam Alt Boyutlarina Ait On test, Son test ve
Izleme Olgiimleri Aritmetik Ortalama ve Standart Sapmalar

. Olgiim X S N
= On test 25.32 4.87 9
; Son test 26.43 4.74 9
;“ Izleme 23.87 6.26 9
g Ol¢lim X S N
= On test 19.65 8.31 9
f’: Son test 22.98 7.40 9
; [zleme 20.64 3.13 9

Kontrol 1 grubunun 6n test, son test ve izleme testi ortalamalar1 arasindaki farkin
O6nemini anlamak icin yapilan tekrarl dlciimler i¢in tek faktoérlii Anova sonuglari asagida
verilmistir (Tablo 12).
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Tablo 12

Kontrol 1 Grubunun Aranan ve Mevcut Anlam Alt Boyutlari Icin On test, Son test ve Izleme
Testi Arasindaki Farkhilgi Belirlemeye Yénelik Tekrarli Olctimler Igin Tek Faktérlii Anova
Analizi Sonuglari

Varyansin  Kareler Kareler Anlamh
o sd F p
Kaynagi Toplami Ortalamasi Fark
£
8 Deney
g Olciim 1.182 2 591 On test-
=
o 1.335 son test;
=) Denekl ; ’
g onewel 6.400 8 800 291 5 test-
< Arasl )
izleme
Hata 7.084 16 443
Varyansin  Kareler Kareler Anlamh
< sd F p
. Kaynagi Toplami Ortalamasi Fark
= Deney
= Oletim 2.107 2 1.053 On test-
+—
2 son test;
S Denekl 1.538 245 ; ’
g Rl 96720 8 3.340 On test-
= Arasi .
izleme
Hata 10.960 16 .685
*p>.05

Tablo 12’de degerler incelediginde, siirecin Kontrol 1 {izerinde herhangi bir anlamh
degisime neden olmadig1 bulgusuna ulasilmistir.

Hipotez 3

KKT’ye dayali psikoegitim programina katilan bireylerin aranan anlam son test puanlari,
katilmayan bireylerin aranan anlam son test puanlarindan anlamli diizeyde diistik olurken
mevcut anlam son test puanlarindan anlamli diizeyde yiiksektir.

Arastirmanin Uglncli hipotezini test ederek arastirmada uygulanan psikoegitim
programinin etkililigini saptamak amaciyla gerceklestirilen karsilastirmalardan biri
gruplarin son test olglimleri arasinda gercgeklestirilen karsilastirmadir. Doért grubun
aranan anlam ve mevcut anlam son test aritmetik ortalama ve standart sapmalari Tablo
13’te sunulmustur.
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Tablo 13

Gruplara Gére Aranan ve Mevcut Anlam Son test Puan Ortalamalari ve Standart Sapmalari

Alt Boyut Grup N X S

g Deney 1 9 19.64 9.14
ig Deney 2 9 20.18 10.36
g Kontrol 1 9 26.43 4.74
(9]

= Kontrol 2 9 24.78 6.94
g Deney 1 9 22.42 6.63
f% Deney 2 9 22.41 7.31
E Kontrol 1 9 22.98 7.40
§’ Kontrol 2 9 21.20 7.49

Aritmetik ortalamalar arasindaki farklarin istatistiksel olarak anlamli olup olmadigini
anlamak i¢in yapilan Tek Yonlii Varyans Analizi sonuglar1 Tablo 14’te verilmistir.

Tablo 14

Deney 1, Deney 2, Kontrol 1, Kontrol 2 Gruplarinin Aranan ve Mevcut Anlam Son test Olciim
Puanlarinin Karsilastirilmasina Yénelik Tek Yonlii Varyans Analizi Sonuglart

Karel Karel
Alt Boyut Varyarlsm areler sd areler F D
Kaynagi Toplami Ortalamasi
Gruplar Arasi 60,741 3 20,247
A
ranal - Gruplar ici 56791 32 1,775 11.409 .00*
Anlam
Toplam 117,532 35
Varyansin Kareler sd Kareler F
Kaynagi Toplami Ortalamasi P
Meveut  “Gruplar Arast | 16,812 3 5,604
Anlam
Gruplar ici 33,360 32 1,043 5376  .04*
Toplam 50,172 35
*p<.05

Tablo 14’te gruplara gore son test 6l¢lim puanlarinin hem aranan anlam boyutunda
(F3_3,=11.409, p<.05), hem de mevcut anlam boyutunda (F;_3,=3.732, p<.05) anlamh
bir fark oldugu goriilmektedir. S6z konusu farkin hangi gruplardan kaynaklandigini
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gormek icin post-hoc Kkarsilastirma testlerinden LSD testi sonuclari Tablo 15’te
paylasilmistir.

Tablo 15
Son test Puanlarinin Hangi Gruplar Arasinda Farklilastigini Gésteren LSD Testi Tablosu

Alt Boyut Grup Ortalama Farki
Deney 2 .08
Deney 1 Kontrol 1 -1.48*
Kontrol 2 -1.44*
Deney 1 .08
g Deney 2 Kontrol 1 -1.40*
f% Kontrol 2 -1.02*
g Deneyl -1.48*
3]
Z Kontrol 1 Deney?2 -1.40*
Kontrol 2 -.04
Deney 1 -1.44*
Kontrol 2
Deney?2 1.02*
Kontrol 1 -.04
Kontrol 1 1.35
Deney 1 Kontrol 2 1.35
Deney 2 .02
Deney 1 .02
=) Deney 2 Kontrol 1 1.37*
i; Kontrol 2 1.24*
§ Deney 1 1.35*%
= Kontrol 1 Deney 2 1.37*
Kontrol 2 -13
Deney 1 1.22*
Kontrol 2
Deney 2 1.24*
Kontrol 1 -13

* p<.05 diizeyinde anlamlidir.
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Tablo 15 incelendiginde hem deney 1 ve hem de deney 2 grubunun her ikisinin de
aranan anlam ve mevcut anlam son test puanlarinin, Kontrol 1 ve Kontrol 2 son test
puanlarindan anlamh diizeyde farklilik gosterdigi anlasilmaktadir. Deney gruplarinin
aranan anlam puanlar1 kontrol gruplarina goére anlamli diizeyde diistiik oldugu; mevcut
anlam diizeylerinin de anlamh diizeyde yiiksek oldugu bulgusuna ulasilmistir (p<.05).

Hipotez 4

On test élciimii yapilan gruplarla yapilmayan gruplarin mevcut ve aranan anlam so ntest
puanlari arasinda anlamli bir fark yoktur.

Kontrol 1 Grubunun Aranan ve Mevcut Anlam Alt Olgeklerine Ait On test
Puanlariyla, Deney 2 Grubunun Son test Puanlarinin Karsilastirilmasi

Kontrol 1 grubunun 6n test puanlari ile Deney 2 grubunun son test sonuglar1 arasinda
bir farkin olup olmadigini tespit etmek amaciyla yapilan iliskili 6rneklemler icin t testi
analiz sonuglar1 Tablo 16’ da verilmistir.

Tablo 16

Kontrol 1 Grubunun Aranan ve Mevcut Anlam Alt Olgekleri On test Puanlariyla, Deney 2
Grubunun Son test Puanlarinin Karsilastirilmasina Yénelik Iliskili Orneklemler icin t Testi
Sonuclari

Olciimler N X S sd t p
g
S Kontrol 1
g . 9 5.42 1.08
o On test
e 8 2.44 .040*
© Deney 2
< 9 3.86 1.56
Son test
Gruplar N Y S sd t p
g
=S Kontrol 1
& ) 9 3.64 1.07
. On test
3 8 -2.81 .023*
e Deney 2
s 9 5.24 .95
Son test
*p<.05

Tablo 16 incelendiginde aranan anlam puanlarinin Deney 2 grubu son test puanlarinin,
Kontrol 1 grubu 6n test puanlarina gore anlaml diizeyde diisiik oldugu bulgusuna
ulasilmistir. Mevcut anlam degerlerine bakildiginda Deney 2 son test puanlarinin
Kontrol 1 6n test puanlarina gére anlamli diizeyde yiiksek oldugu bulgusuna ulasilmistir.
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Deney 1 Grubunun Aranan Anlam ve Mevcut Anlam Alt Olgekleri On test
Puanlariyla, Kontrol 2 Grubunun Son test Puanlarinin Karsilastirilmasi

Deney 1 grubu dntest puanlariyla kontrol 2 grubu son test puanlar1 arasindaki farkin
onemini belirlemek amaciyla yapilan iliskili Orneklemler t Testi sonugclar1 Tablo
17’dedir.

Tablo 17

Deney 1 Grubunun Aranan Anlam ve Mevcut Anlam On test Puanlariyla, Kontrol 2
Grubunun Son test Puanlarinin Karsilastirilmasina Yénelik iliskili Orneklemler Icin t Testi
Sonuclari

Olciimler N X S sd t p
g
i Deney 1
g e 9 3.77 1.61
- On test
i 8 -2.14 .064
< Kontrol 2
< 9 3.80 .97
Son test
Olglimler N X S sd t p
g
il Deney 1
g . Y 9 5.000 .62
o On test
S 8 -2.46  .055
= Kontrol 2
s 9 4.57 1.62
Son test

Tablo 17’deki veriler incelendiginde Deney 1 6n test sonuglar ile Kontrol 2 son test
sonuclar1 arasinda aranan anlam ve mevcut anlam alt boyutlarinda anlaml bir farklilik
olmadigi bulgusuna ulasilmistir.

Kontrol 1 Grubunun Aranan ve Mevcut Anlam On test Puanlariyla, Kontrol 2
Grubunun Son test Puanlarinin Karsilastirilmasi

Kontrol 1 grubunun 6n test puanlariyla Kontrol 2 grubunun son test puanlar1 arasinda
anlaml bir farkin olup olmadiginin belirlenmesi icin yapilan Iligkili Orneklemler Igin t
Testi sonuglar1 Tablo 18'de verilmistir.
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Tablo 18

Kontrol 1 Grubunun Aranan ve Mevcut Anlam On test Puanlariyla, Kontrol 2 Grubunun Son
test Puanlarinin Karsilastirilmasina Yonelik iliskili Orneklemler I¢in t Testi Sonuglari

Olgiimler N X S sd t p
g
S Kontrol 1
= ) 5.42 1.08
o On test
s 8 1.925 .090
< Kontrol 2
= 9 4.28 1.85
Son test
Olgiimler N X S sd t p
g
L:“ Kontrol 1
< N 9 3.93 1.28
o On test
3 8 860 415
2 Kontrol 2
s 9 4.44 1.36
Son test
p>.05

Tablo 18 incelendiginde Kontrol 1 6n test ile Kontrol 2 son test puanlar1 arasinda aranan
anlam ve mevcut anlam puanlar1 bakimindan farkin anlamli olmadigi bulgusuna
ulasimistir.

4. SONUC, TARTISMA VE ONERILER

KKT’ye dayali psikoegitim programinin bireylerin yasamlarini anlamlandirma diizeyine
etkisinin arastirildig1 deneysel calismanin bulgulari sonucunda, genel olarak psikoegitim
programinin iiniversite 6grencilerin mevcut anlam diizeylerini artirdig1 aranan anlam
diizeylerini azaltif1 sonucuna ulasilmistir. Bu sonuglar uygulamanin bitiminden sonra
calisma grubu tlizerinde gerceklestirilen izleme 6lgtimlerinde de benzer sekilde gruplar
arasinda psiko egitim programi sonrasi kaydedilen farkin korundugu tespit edilmistir.

Anlam arayisi insanlarin yasamlarinin anlamini, énemini ve amacini anlamaya yonelik
cabalarinin derecedir (Streger, Oishi ve Kashdan, 2009). KKT'de yasantisal kacinma,
bireyin gelisimi ve kaliteli yasamin o6niinde engeldir, ¢iinkii bu bireyler zamanini,
enerjisini psikolojik acidan kurtulma cabalarn ile israf etmektedirler Hayes, Luoma,
Bond, Masuda ve Lillis, 2006; Kashdan, Barrios, Forsyth ve Steger, 2006). Anlam arayisi
(Boyraz, Lightsey ve Can 2015) ve psikolojik katilik, negatif duygularla iligkilidir (Yavuz,
Iskin, Ulusoy, Esen ve Burhan, 2014). Depresyon durumu, olumlu olaylar ve giinliik
anlam arasindaki iligkiyi yonlendirerek giinliik yasamdaki anlami azaltip bireyin giinliik
yasamdaki olumlu sosyal olaylara ve basar1 yasantilarina duyarl olmasini 6nlemektedir
(Machell, Kadshan, Short ve Nezlek, 2015). Dolayisiyla, olumsuz duygular ya da
diistinceler, geng yetiskinler olarak ifade edilebilen iiniversite 6grencileri icin yasamda
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bir amac eksikliginin habercisi olarak goriilebilir (Harlow, Newcomb ve Bentler, 1986).
Universite o6grencileri tizerinde yiiriitilen KKT' ye dayali grup oturumlarinin
ogrencilerin algiladiklar1 stres diizeyini diisiirdiigiinii ve is birligine dayali uzlasma
yollarini artirdigina sonucuna ulasan c¢alismalar (Pilschen ve Piilschen, 2015) KKT’ ye
dayali psiko egitim programinin liniversite 6grencilerinin islevselligini artirdigina isaret
etmektedir. Islevselligi artan bireylerin kisisel degerlerinden temel alan eylemleri,
hayatin1 daha anlamli bulmasini saglamaktadir (McGregor ve Little, 1998). Buna gore,
KKT’ye dayali psikoegitim programinin hedefledigi beceriler iiniversite 6grencilerinin
psikolojik esnekligini gelistirerek katilimcilarin iginde bulunduklar1 ortamda degerleri
dogrultusunda eylemde bulunabilme sikligini artirdig séylenebilir.

Mevcut anlam bireyin yasamini anlamli bulmasini saglayan bir yasam amacina, bir
misyona sahip olma derecesini ifade eder (Streger, Oishi ve Kashdan, 2009). KKT’ de
bireyin degerleriyle temas halinde eylemlerini yonlendirebildiginde, zengin ve anlaml
bir hayat siirecegini ifade eder (Yavuz, 2015). Bulgulara goére bu ¢alismada mevcut
anlam puanlar1 6n test sonuglarina gore, son testte anlaml bir yiikselis gostermis ve
izleme testine kadar anlamli bir yiikselis gostermemistir. Bu baglamda calismada
etkililigi arastirilan psikoegitim programinin iceriginde, tiniversite 6grencilerinin, kendi
degerleriyle ve icinde bulundugu mevcut mekan ve zaman ile etkin bir iliski gelistirerek,
kendine bir yasam amaci edinmesini ve bu amaglar dogrultusunda hareket etme becerisi
gelistirmesini destekleyen etkinliklere yer verilmistir. Psiko egitim siiresince,
diistincelerden ayrisma, temel farkindalik, kabul, baglam olarak kendilik ve degerlerin
netlestirilmesine yonelik farkindalik ve eyleme ge¢me amaglanmistir. Bulgulardan da
anlasilacag1 iizere KKT’'ye dayall olarak gelistirilen psikoegitim programinin deney
grubundaki katilmcilarin mevcut anlam diizeylerinin yiikselmesini saglarken aranan
anlam diizeylerinin azalmasina yardimci olabildigi goriilmiistiir. Baska bir deyisle
yasamini anlamli bulan iiniversite 6grencileri anlam arayisina yodnelmemekte ve
yasamlarini daha degerli olarak degerlendirmektedirler (Streger, Kashdan, Sullivan ve
Lorentz, 2008).

Nihai anlamda yasam, bireyin kendisine sundugu yeni durumlara islevsel ¢6zlimler
bulmasi ve kendi 6z mevcudiyetinin sorumlulugunu tistlenmesi anlamina gelir (Yiiksel,
2012). Anlam arayisinin islevsizligin isareti olarak ele alindiginda (Klinger, 1998),
bireyin islevselligini artiran becerilerin vurgulandigi KKT ile tanisan arastirmadaki
deney grubu katilimcilarin sekiz hafta sonrasinda bulunduklari gelisim doénemi ve
mevcut yasam alanlarinin beklenti, istek ve sorumluluklarina kendi degerlerinden temel
alan eylemlerle karsilik verebilir olmas1 hayati daha anlamli bulmalarini saglamis
olmaktadir. Baska bir deyisle bireyin varolusundaki diizen, uyum ve amacin ayirdina
varmasli ve degerleriyle uyumlu eylemleri neticesinde bu duruma eslik eden biitiinliik
duygusu, yasamin anlamli bulundugu seklinde degerlendirilebilir (Reker, 2000). Deney
grubunda sekiz hafta sonrasin aranan anlam puanlarinin diiserken mevcut anlam
puanlarinin yiikselmesi kendi degerleriyle temasi ve bu baglamda bireyin harekete
gecmesine vurgu yapan KKT’'nin hedefledigi becerilere dair farkindaligin deney grubu
iiyelerinde boyle bir gelismeye yol actig1 seklinde yorumlanabilir.
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Bireyin kendi Oykiisii ¢cocuklugundan beri yasadigi deneyimlerle birlikte varolusuna
yikledigi anlamlar1 ifade etmektedir (Karairmak ve Bugay, 2010). KKT’'de bireyi
degerleri dogrultusunda hareket etmekten alikoyan etmenlerden biri de islevsiz olan
yasam Oykiilerine siki sikiya baglanmaktir. Psikoegitim oturumlari esnasinda bir
danisanin ben her seyi uclarda yasiyorum ifadesi kendi kendine dair tanimlamasi olup
bu 6z dykiiyle birlesmesi onu gorevlerine ve sosyal faaliyetlere etkin katiimdan alikoyar
hale gelmistir. Ayrisma becerilerine yonelik farkindalik ¢alismalar1 ve bu danisanin
kendine yonelik bu diisiinceleri yakalayip duruma disardan bakabilme y6nelik ¢abalari
hayatin1 daha dolu yasamasi konusunda kendisine umut oldugunu ifade etmistir son
oturumda. KKT, bireyleri kendi degerlerinden temel alan yasam amaglarina ulasmasin
saglayan eylemlerde bulunmasi i¢in birtakim farkindaliklar ve becerilerle destekler.
Yasamda anlamin, bireyin yasamina olumlu yonde katki saglayan ve yasami degerli kilan
amaglar1 kapsadigl soylenebilir (Demirbas, 2014). Secilen arastirma modeline gore
deneklerin gruplara yansiz olarak atandigini ve bdylece gruplardan elde edilen son test
ve izleme Olciimleri arasindaki farkliligin deney gruplarina uygulanan psikoegitim
programindan kaynaklandigini ortaya koymak icin gruplarin 6n testleri arasindaki
farkin anlamlili1 incelenmistir (Karasar, 2011). Bu sonuglara gore deney gruplarindaki
farkin katilimcilarin ¢alisma oncesi sahip olduklar1 6zelliklerden degil de uygulanan
sekiz oturumluk psikoegitim programindan kaynaklandig1 séylenebilir. Bu baglamda
KKT’ye dayali psiko egitim programi uygulanmamis grup tiyelerinin, hayatlarini mevcut
farkindalik ve beceri repertuvariyla siirdiiriiyor olmasi yine, psikoegitim programinin
etkililigine isaret ettigi seklinde yorumlanabilir.

Programin etkililigine dair bu sonuclar genel olarak degerlendirildiginde, 6znel anlamin
varligl, bilissel ve motivasyonel unsurlariyla iyilik halini beslemektedir (Zika ve
Chamberlain, 1992; Demirci-Seyrek, Ersanli, 2017). KKT'nin yasamin anlamina giden
yolun psikolojik esneklikten gectigini ifade ederken bireyin kendi tarihsel baglamindan
beslenen degerlere dayali eylemlere vurgu yapmaktadir. Benzer sekilde AnlamYonelimli
Terapi de iliskiler, maneviyat, her insanin kendine 6zgii olusu ve bireydeki gelismeler
gibi icsel 6z degerlere vurgu yaparak bireyin yasami anlamli bulmasinda roliine vurgu
yapmaktadir (Wong, 2015). Hayata anlam verenin, bireyin degerlerini
gerceklestirebilmek icin ortaya koydugu cabalar olarak degerlendirildiginde ve
degerlerin mevcut anlami yordadigini isaret eden calismalara rastlmaktadir (Bas ve
Hamarta, 2015). Bu baglamda KKT’'ye dayali psikoegitim programi uygulamasi
neticesinde, mevcut anlamin yiiksek cikmasini, katilimci iiniversite ogrencilerinde
degerlerin netlesmesi ve degerlere dayali eylemlerin artmis olmasindan kaynaklanmis
oldugu seklinde yorumlanabilir. Buna dayali olarak da KKT'ye dayali psiko egitim
programinin icerisinde yer alan tiim bu becerilerin iiniversite 6grencilerinin iiniversite
yasantisina uyum saglamasi ve bu siireci saglikli ve gelisimine destek olacak sekilde
stirdiirebilmeleri icin 6nemli beceriler olarak ifade edebiliriz.

Gelisim donemleri dikkate alindiginda yasamin anlam ve amacinin en yogun
sorgulandigi déoneme denk gelen universite yillar1 (Yiiksel, 2012) genclerin icinde

bulunduklar1 “mekan” ve “zaman” ile “ben” baglaminda (Yavuz, 2015) islevsel bir iliski
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kurabilmesi ©6nemlidir. Bu yillar siiresince iiniversite 06grencilerinin yasamlarini
zenginlestirecek  sekilde kendi potansiyellerini  ve mevcut  kosullari
degerlendirebilmeleri baglaminda KKT’ye dayali olarak gelistirilen psikoegitim
programinin, arastirma sonucu elde edilen bulgulara gore etkili oldugu sdylenebilir.

Yurt disinda oldukga fazla calisma yapilmis olmasina ragmen KKT'nin, Tirkiye'de yeni
sayilabilecek bir kuram olmasi nedeniyle bu arastirmanin alana olumlu bir katki
saglayacagl ve bu yondeki arastirmalara rehberlik edebilecegi soylenebilir. Bu ¢alisma
sonuclarina dayali olarak gerek arastirmacilara ve psikolojik danismanlara
sunulabilecek 6neriler asagida siralanmistir:

1. Oncelikle KKT ile ilgili Tiirkiye'de KKT’yi konu alan kuramsal ve uygulamal
arastirmalarin artmasinin psikolojik danisma alanina faydali olacagi diisiiniilmektedir.

2. Bu arastirma icin hazirlanan psikoegitim programinin iiniversitelerdeki psikolojik

danisma merkezlerinde kullanilmasi liniversite 6grencilerinin yeni yasamlarindaki
islevselliklerini destekleme noktasinda, bu arastirma sonuglart dikkate alindiginda,
faydali olabilecegi diisiiniilmektedir.

3. Bu arastirmada kullanilan psikoegitim programi KKT alaninda egitim almis psikolojik
danismanlar tarafindan rahatlikla kullanilabilecek sekilde hazirlanmistir. Gelistirilen
programin farkli deneysel c¢alismalarda kullanilmasi arastirmadan elde edinilen
bulgularin saglamliginin desteklenmesine katkisi olabilir.

4. Aragtirmanin yuritiildiigii popiilasyonun iiniversite 6grencilerinden olusmasindan
dolay1 hazirlanan psikoegitim programinin daha islevsel hale gelmesi icin, farkh
katilimci gruplarinda denenmesini 6nerilebilir.
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