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Ozet: Tiirkiye baglaminda yabanci dil 6greniminde
ogrenen 6zerkligi gelisiminin 6nemini vurgulayan bir
dizi nitel ¢alisma bulunmaktadir, ancak Ingilizceyi
yabanci dil olarak O6grenen Tiirk Ogrencilerin
deneyimleri simdiye kadar yiiriitiilen ¢alismalardan
biitiinsel bir resim elde etmek i¢in hi¢ derlenmemistir
Dolayisiyla, bu c¢aligma Tirkiye’de yabanci dil
O0grenme alaninda 6grenen 6zerkligi konusunu ele
alan 13 nitel arastirma bulgusunu sentezlemeyi ve
alan yazininda arastirma boslugunu belirleme ve
gelecek arastirmalar i¢in  Onerilerde bulunmay1
amaglamaktadir. ERIC, Taylor & Francis, DergiPark,
Google Scholar ve SCOPUS arama motoru ve
veritabanlar1  aracilifiyla  belirlenmis  anahtar
sozciikler kullanilarak bir arama gerceklestirilmistir.
2009’dan bu yana hakemli dergilerde yayinlanan 13
tam metin nitel aragtirma bu arastirmaya dahil edildi.
Verileri analizinde mevcut bulgular sentezlemek igin,
timevarimsal  tematik analiz  kullanildi.  Ug
timevarimsal tema ¢ikarildi: (1) 6zerk dgrencilerin
ozellikleri, (2) 6grenen 6zerkligini tesvik eden yollar
ve (3) Ogrenen ozerkligini gelistirmedeki zorluklar.
Bulgular ge¢ kariyer ogretmenlerin deneyimleri
araciligiyla 6zerk dil 6grenmesinde nitel ¢alismalarin
eksikligini gostermektedir. Bulgular bu meta sentez
calismasinin  Ggrencilere destek verme yolunda
Tiirkiye’de dil ogretmenlerinin  diisiince yapisint
anlamada yardimci olabilir.

Anahtar Sozciikler: Meta-sentez, 6grenen o6zerkligi,
yabanci dil 6grenimi, nitel aragtirma tasarimi, Tiirkiye
baglami

Abstract: There are a humber of qualitative studies
which have emphasized the importance of developing
learner autonomy in the Turkish foreign-language
learning context but Turkish EFL learners’
experiences have not been synthesized to gain an
overall picture of what aspects have been studied to
date. This study therefore synthesizes 13 qualitative
research findings dealing with the topic of learner
autonomy in foreign-language learning settings in
Turkey and in so doing identifies research gaps in the
literature and makes suggestions for further research.
A search using keywords was undertaken through the
following databases and academic search engines:
ERIC, Taylor & Francis, DergiPark, Google Scholar
and SCOPUS. Thirteen full-text, qualitative studies
published in peer-reviewed journals since 2009 were
identified and included. Inductive thematic analysis
was employed to analyse and synthesize the findings.
Three inductive themes were developed: (1)
characteristics of autonomous learners, (2) ways to
encourage learner autonomy and (3) challenges of
developing learner autonomy. The findings indicate a
scarcity of qualitative research on autonomous
language learning through the experiences of late-
career teachers. The findings of this meta-synthesis
might also help to understand the mindset of language
teachers in Turkey towards empowering students.

Keywords: Meta-synthesis, learner autonomy, foreign
language learning, qualitative research design,
Turkish context
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Introduction

There is an ever-growing number of studies of learner autonomy (LA hereafter) in the Turkish
EFL context (Harmandaoglu Baz, Balgikanli & Cephe, 2018; Giines & Alagozli, 2020; Kilig
Gonen, 2020; Kulusakli & Yumru, 2020; Oztiirk, 2019) largely due to the attention given to various
fields ranging from language learning to individual and professional development, growth and
intended goal (Borg & Alshumaimeri, 2019; Littlewood, 1999; Wang & Ryan, 2020). Holec (1981)
stated that LA can be interpreted as taking responsibility for one’s own learning. It is noteworthy
to state here that learning can be enjoyable and learners can be enthusiastic about learning if they
take part in the decision-making processes and take responsibility for their learning (Littlejohn,
1985). From another point of view, Allwright (1990) mentioned about the learner autonomy as a
balance ‘between maximum self-development and human interdependence’ (p. 12). In line with
the language learning process, Dafei (2007) stated that there is a close relationship between
autonomy and language learning. Based on the norms of LA, it can be stated that there is a precise
transition from teacher-based to learner-based control in the learning environment (Benson, 2011).
Huang and Benson (2013) handle with the definition of LA by adding a number of key terms such
as desire, ability and freedom to gain a deeper understanding of LA, which put emphasis on
boosting motivation, planning the learning goal and evaluating the efforts.

In today’s changing educational environment especially due to the COVID-19 pandemic, which
burst onto the world stage at the end of 2019, the shift in the changing roles of learners and teachers
can be seen not only in Turkey and but also across the world (Jones & Kessler, 2020; Orhan &
Beyhan, 2020). Maclntyre et al. (2020) elaborate that it poses an enormous challenge for language
teachers in balancing personal and professional roles as online teaching blurs the physical, temporal
and psychological boundaries between school and home. Especially in the past two decades, a
teacher’s role has become that of a facilitator or mentor rather than a giver or transmitter of
knowledge (Elizondo & Garita, 2013; Zhuang, 2010). For the purpose of clarifying the target issue,
it should also be noted that as learners move towards independence and taking an active role in
their learning journey, they become aware of their capacity for interaction and raise their
motivation and awareness. In the previous literature, much has been written about LA, its aspects
and roles, the correlations of autonomy and motivation and enhancing autonomy through strategy
training apart from teachers’ perceptions and practices, and the relationship between LA and
academic success in Turkey (Balgikanli, 2010; Giines & Alagdzlii, 2020; Indzii; 2011; Kulusakl
& Yumru, 2020; Tilfarhoglu & Ciftgi, 2011; Yildirim, 2013; Yiikselir & Ozer, 2020) as well as in
the global context (Ahmadianzadeh et al., 2020; Coterall, 1995; Dickinson, 1987; Jones; 1995;
Shih, 2020; Smith et al., 2018; Tran, 2020) in terms of the importance of integrating LA into the
classroom in order to promote foreign-language learning and the effects of LA on reflection, self-
evaluation and metacognitive knowledge in individual and collaborative learning logs. The existing
literature hints at some ways to enhance the learning climate, thereby enhancing student learning
both inside and outside the classroom. Furthermore, students’ capacity of making independent
decisions should be increased and this can be achieved by gaining further insights into autonomy-
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supportive teaching practices (Dogan & Mirici, 2017; Furtak & Kunter, 2012; Vazquez, 2018) and
autonomous learning behaviours (Bekleyen & Selimoglu, 2016; Lenkaitis, 2020; Ustiinliioglu,
2009). To acquire a thorough understanding of learners’ and teachers’ roles for the promotion of
LA in the language classroom, qualitative data collected across a broad range of EFL settings can
be looked at. However, despite the growing literature on learner autonomy, there is a need to draw
inferences deriving from the existing qualitative data and to be able to identify research gaps. Using
the method of qualitative meta-synthesis, this study therefore provides an in-depth and
comprehensive picture of previous research into LA in the Turkish EFL context by using the
selected thirteen full-text qualitative studies.

Qualitative meta-synthesis is considered a richer way of theorising about the phenomenon under
study (Hon, 2013) and it is especially useful in identifying research gaps (Tong et al., 2012). It has
also shown to be a useful way of promoting a phenomenological understanding of participants’
meanings and experiences. In the last decade, an increasing trend in meta-syntheses has been
witnessed in educational studies, yet there is still a limited body of meta-synthesis research in the
Turkish context. Despite a few meta-syntheses conducted in the field of educational studies (Ceylan,
Ustuk & Comoglu, 2017; Ciftci & Karaman, 2019; Kaleli Yilmaz, 2015; Taner & Karaman, 2013;
Yiikselir, 2017), no study has yet focused on the role of LA in foreign-language teaching and
learning. One of the purposes of this current meta-synthesis is to address this gap in the literature.
Given that LA serves an ultimate educational purpose as claimed by many educators (for example,
Benson, 2009), this study is designed to investigate teachers’ and learners’ beliefs about
autonomous language learning. Littlewood (1999) said that taking responsibility is one of the most
important aspects of LA. In this study, we therefore present the results of a meta-synthesis of
qualitative studies which have investigated LA in the foreign-language learning processes in order
to gain insights into the case of autonomous language learning among Turkish EFL learners and
thereby identifying the common concepts about LA. Thus, the rationale behind carrying out this
research is to fill the gap in Turkish EFL context to provide more comprehensive view about LA
and the central research questions that drove this study were:

1. How is learner autonomy handled in the selected articles in the Turkish context?
la. What insights can be developed about learner autonomy in the Turkish context?

Methodology

This review study is a meta-synthesis, a method of inquiry which seeks to generate new insights
by synthesising qualitative research findings (Hoon, 2019). Inductive thematic analysis was
employed to analyse and report the themes arising from the existing findings. Guest et al. (2012)
described inductive thematic analysis as “... a rigorous, yet inductive, set of procedures designed
to identify and examine themes from textual data in a way that is transparent and credible”. In the
present study, we show the results of a meta-synthesis of qualitative studies which have
investigated LA in the foreign-language learning processes. To that end, literature searches were
conducted across the ERIC, Taylor & Francis, DergiPark, Google Scholar and SCOPUS databases
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and academic search engines using the terms ‘LA’, ‘autonomous language learning’, ‘autonomous
learning’, ‘language learning’, ‘foreign language learning’, ‘EFL’, ‘Turkish” and ‘Turkey’ and their
Turkish equivalents. The research team used title and keyword to search for relevant sources.
Studies were included if they were carried out in the Turkish context and if LA was the variable
under study. Only non-experimental qualitative articles in peer-reviewed journals were considered.
The qualitative findings of mixed-method studies were also included. Dissertations, book chapters
and conference papers were excluded from examination.

The first combined search in Google Scholar produced 111 entries which were relevant for the
purpose of the present study. Subsequent combined searches in ERIC, SCOPUS, Taylor & Francis
and DergiPark yielded 47 hits which were relevant in addition to the first literature search.
References to articles resulting from the above-mentioned searches were examined and this led to
the selection of one additional article. Overall, therefore, the searches on LA in the Turkish context
produced 159 articles, and 43 duplicates were later removed. Before the thematic analysis,
inclusion and exclusion criteria were applied to the remaining 116 studies in order to ensure that
the sample of articles used for the analysis was appropriate for the meta-synthesis. The inclusion
criteria for the qualitative component were that: (1) the publication was qualitative in research
design; (2) the publication applied mixed-method research; (3) the publication was academic and
peer reviewed; (4) the publication dealt with LA among Turkish EFL learners; (5) the study had
used primary data (6) it had been published in full-text in either English- or Turkish-language
journals and (7) it was published between 2009 and 2019. Exclusion criteria were applied to (1)
papers with an entirely theoretical background and no research design; (2) quantitative studies with
no qualitative element and (3) studies without a well-defined sample. The application of the
inclusion and exclusion criteria to the 116 articles yielded thirteen articles which were eligible for
the qualitative meta-synthesis. All of the included articles had been written in English.
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Figure 1

The Process of Selecting Articles for the Meta-Synthesis

| IDEMTIFICATION |

Articles identified through datahase searching:
ERIC (n=11)
Taylor & Francis (n=21)
Dergipark (n=5)
SCOPUS (n=10)
Google Scholar (n=111)

=

Additional articles
identified through
other sources:
in=1)

| .

| SCREEMIMNG |

Articles retrieved:
(n=159)

Duplicates removed:
(n=43)

| .

| ELIGIBILITY |

Articles screened after the removal of
duplicates:
in=116)

Removed based on the
exclusion criteria:
(n=102)

All articles in any other language
than English and Turkish were
removed:

(n=1)

| .

| INCLUDEDl

Publications included in gualitative meta-
synthesis:
(n=13)

The data gathered from the selected studies were separately read and re-read by the researchers and
they later identified the emerging themes. Ethical approval was not required for this study as it
involved secondary analysis of published data rather than the collection of primary data. The
themes were later merged and then were read by the researchers until they came to an agreement.
Based on the results of the meta-synthesis, emerging analytical themes were discussed. The
majority of included studies had been conducted with a sample of teachers and instructors of
English. The analysis involved a series of steps, namely the process of becoming familiar with the
data, coding, the generation of initial themes, naming the themes, reviewing the initial themes and
defining and renaming the emerging themes.

Table 1

A Description of the Included Autonomous Language-Learning Studies: 2009-2019

Avrticle Obijective Method Sample

Balgikanli (2010) to  investigate  student-teachers’ semi-structured twenty undergraduates
beliefs about learner autonomy in the  focus groups majoring in English-
Turkish educational context language teaching

Harmandaoglu Baz, to find whether there is a relationship  semi-structured two experienced and

Balgikanli & Cephe (2018) between the stories of English- interviews
language teachers as learners and their
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Course (2017)

Dogan & Mirici (2017)

Inézii (2011)

Kartal & Balgikanli (2019)

Mede, incecay & Incecay

(2013)

Orak¢1 & Gelisli (2019)

Oztiirk (2019)

Tanyeli & Kuter (2013)

Ustiinliioglu (2009)

attempts  to learner

autonomy

encourage

to investigate the role of using reading
diaries and strategy instruction to
foster greater learner autonomy

to investigate EFL instructors’
perceptions and practices of learner
autonomy in the schools of foreign
languages in nine geographically
diverse public Turkish universities

to analyse the issues which emerged
during the process of implementing
learner autonomy in  language
learning with specific reference to the
case study conducted

to investigate ELT student-teachers’
culture of learning and their readiness
for becoming autonomous and
promoting their students’ learner
autonomy in a Turkish context

to report on foreign-language
learners’ and teachers’ perceptions
regarding oral book report to promote
learner autonomy in extensive reading
courses across the English curriculum

to reveal students’ opinions about the
learning activities aiming to promote
LA

to investigate the impact of a course
specially designed to foster learner
autonomy among pre-service teachers
and their opinions regarding this
process

to examine freshman law students’
perceptions as regards their autonomy
in writing classes and their teachers’
perceptions of the writing skill area of
the curriculum in promoting learner
autonomy in the Foreign Language
and English Preparatory School

to investigate the perceptions of
university students and teachers
regarding responsibilities and abilities
related to autonomous learning, and
the autonomous activities both inside
and outside the classroom

159

reading diaries and
group interviews

a questionnaire
and interviews

unstructured
interviews with the
teacher

semi-structured
interviews

reflection papers
and semi-
structured
interviews

observation and
semi-structured
interview form

reflection papers
and semi-
structured
interviews

interview protocols

semi-structured
interviews
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65 first- and second-
year students majoring
in English-language
teaching

96 EFL instructors
(17 interviewees)

a non-native English
teacher with twelve
years of teaching
experience

110 fourth-year
students majoring in
English-language
teaching

five randomly selected
students and two
instructors at the
Preparatory Year
Programme

65 sixth grade
students

25 first year pre-
service EFL teachers

SiX non-native
instructors of English

twenty-five students
and eight language
instructors at the
Preparatory Year
Programme
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Yigit & Yildirim (2018) to investigate the perceptions of ELT semi-structured twenty undergraduate
students related to learner autonomy interviews students majoring in
in language learning. English-language

teaching

Yildirim (2013) to explore the potential effect of using  semi-structured twenty-one third year
portfolios for enhancing ELT major interviews, graded  pre-service teachers in
student-teachers’ autonomy goal sheets, an English-language

reflection reports,  teaching department
and cover letters

Table 1 shows descriptions of the thirteen autonomous language learning related publications
which were included in the meta-synthesis and the characteristics of the selected articles. It can be
seen that a variety of data collection methods were used in the included studies, but overall, semi-
structured interviews and reflection papers were the most frequently used methods.

Results

All the narrative data collected from the thirteen selected articles enabled the researchers to identify
the common features. Inductive thematic analysis enabled researchers to form three overarching
themes which were related with learner autonomy: (1) characteristics of autonomous learners, (2)
ways to encourage learner autonomy and (3) challenges of developing learner autonomy.

Table 2

Characteristics of Autonomous Learners: Sub-themes and a Selection of Verbatim Quotes

Sub-themes Verbatim quotes
collaboration with more capable ‘I think the language learners have started to enjoy the idea of preparing oral
peers book reports rather than written ones, because they had the opportunity to

become more reflective while sharing their ideas and exchanging them with
their peers.” (Mede et al., 2013, p. 23)

making independent decisions “This week I decided to change my study team because I think I’'m done with

about their learning vocabulary. It [new vocabulary] doesn’t prevent me from reading and | think
there’ll always be some words that I don’t know the meanings of.” (Course,
2017, p. 134)

have an understanding of the ‘... 1 used to think that learning is something transferred. I mean, there is a

purpose of their learning teacher who is more knowledgeable, he/she teaches and we simply learn.

However, [...], I see that learning is more than this. It is not a simple transition

from teachers to students, but a more detailed process with its own elements.’

(Orztiirk, 2019, p. 310)

‘Students should not depend on teachers for everything. Of course, the role of

the teachers and their responsibility is important, but teachers need to take

students’ needs into consideration.” (Kartal & Balgikanli, 2019, p. 36)
monitoring and evaluating their ‘While I was reading the news, I realised that | have difficulty in guessing the
own learning meanings of unknown words.” (Course, 2017, p. 134)

‘They try to learn with an awareness of themselves as a learner. They observe

their own improvement.” (Dogan & Mirici, 2017, p. 177)
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critical thinking ‘Learners should not believe what teacher says is always true. They need to
be critical thinkers. It is OK that we do not teach them something wrong, but
they need to think critically all the time. | think that autonomous learners are
critical thinkers.” (Dogan & Mirici, 2017, p. 178)

The synthesis of the findings of the selected studies led to the identification of a theme. This theme
shows the characteristics of autonomous language learners and comprises five sub-themes. Based
on the analysis, it can be said that it is important for autonomous learners to be made aware that
they play a role in the learning of their peers. They are also expected to make independent decisions
in relation to their learning, set their own learning goals, monitor and evaluate their own learning
and think critically.

Table 3

Ways to Encourage Learner Autonomy: Sub-themes and a Selection of Verbatim Quotes

Sub-themes Verbatim quotes

reflective practice ‘One of our teachers at the university used to have us make one sentence about
what we have learnt in that lesson before we left the class. I do this also in my
classes.” (Harmandaoglu Baz et al., 2018, p. 624)
‘Presenting a book orally helps us get immediate reaction and response from
the audience. We exchange our ideas and learn how to become more reflective
learners who plan and assess their own learning.” (Mede et al., 2013, p. 22)

importance of teacher’s guidance ‘Although I believe that it was hard to prepare an oral book report at the

and feedback in helping students beginning, 1 changed my mind once | have been introduced to certain

overcome difficulties guidelines showing how to identify the key points and support them with my
own ideas. | feel more comfortable and motivated now while presenting in
front of my peers.” (Mede et al., 2013, p. 22)

encouraging students to set a goal ‘It was probably one of my biggest problems as a learner, not being able to

to address their needs create a purpose for myself. | was always studying, but for what, I never
questioned it ... That was probably the biggest benefit for me, to learn how to
set clear and rational goals for myself, in accordance with my strong sides and
capacity.” (Oztiirk, 2019, p. 309)
‘When | set my goals for a lesson on my own I try to reach them more eagerly
than when my teacher sets them for me. So, in this process, | could evaluate
my progress more objectively ... .” (Yildirim, 2013, p. 102)

allowing choice ‘Making effort [and] ... making choices.” (Yigit & Yildirim, 2018, p. 83)
‘My friend affected me in choosing activities. We also decided to choose
difficult activities with my group of friends. Because we thought we would
learn a lot more if we learned difficult topics.” (Orak¢1 & Gelisli, 2019, p.
285)
‘Teachers gave us the opportunity to choose. They allowed us to choose the
materials, but those materials were only related to preparation tests for the
university entrance exam.’ (Kartal & Balgikanli, 2019, p. 36)

Another theme which synthesized the findings of the selected qualitative studies was ways to
encourage learner autonomy includes guided reflection, the use of oral presentations in the
classroom, the importance of the teacher’s guidance and feedback in helping students to overcome
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difficulties, encouraging them to set a goal to address their needs, and allowing learners to have a
choice. Even though a teacher’s regular monitoring and guidance is key to fostering learning
autonomy, language teachers should exercise caution when dealing with learners who rely strongly
on their teacher’s support when making independent learning decisions.

Table 4

Challenges of Developing Learner Autonomy: Sub-themes and a Selection of Verbatim Quotes

Sub-themes Verbatim quotes
lack of curriculum flexibility and ‘The teachers allowed us to choose materials and activities, but they were only
time constraints about grammar and reading.” (Kartal & Balgikanli, 2019, p. 36)

‘They [the students] get used to memorization and that’s because of the
curriculum in the educational system.” Tanyeli & Kuter, 2013, p. 27)

‘We are aware of our needs and want to share these needs with teachers.
However, they say that they already have objectives set by the school and they
cannot change this.” (Ustiinliioglu, 2009, p. 159)

‘We used to choose materials and activities in the high school, but they were
directly related to the university entrance exam.” (Kartal & Balgikanli, 2019,

p. 38)
ineffective learning habits and ‘I would really want to provide learners with autonomy but it is impossible
overreliance on the teacher for me to do that in Turkey. First, students of Turkish background are

conditioned to be spoon-fed by the teacher. It is really difficult to end this
vicious cycle.” (Dogan & Mirici, 2017, p. 182)

‘My students do not trust themselves. They show me every single sentence
they write and get my approval before writing the second sentence.’ (Tanyeli
& Kuter, 2013)

teacher’s mindset ‘As | was also trained in a traditional way just like my students, | could not
promote autonomy in my classes as much as | desire.” (Dogan & Mirici, 2017,
p. 183)

‘... How possibly could anyone expect students to become autonomous where
the teacher is the main authority?’ (Balgikanli, 2010, p. 97)

resistance to the teacher’s role as ‘Today one of my students criticised me for not being authoritative enough,

facilitator of learning and he wrote in his diary that it should be me, not the students, who decides
what to study.” (Inozu, 2011, p. 527)
‘Honestly, we are very happy with the current system because teachers take
on most of the work.” (Ustiinliioglu, 2009, p. 159)

physical environment ‘Everything was pre-determined. The classroom design was unfit to allow the
teacher to do the job truly. I was in the USA in elementary and middle school.
There they had round tables to make group work easier. There was also a rug
in the class for different activities. In the high school in Turkey, the classroom
environment was not suitable for autonomy.’ (Kartal & Balgikanli, 2019, p.
36)
‘There are several obstacles to the development of learner autonomy in the
learning process, such as crowded classrooms, lack of equipment etc.’
(Balgikanli, 2010, p. 98)
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The synthesis of the existing findings led to the development of another theme which describes the
challenges of developing LA. The theme also has five sub-themes. Fostering LA is an arduous
journey and requires the teachers’ timely manoeuvres and interventions when they sense that
learners’ decisions are leading them into a dead end, as suggested by Little (2007). In short, based
on 13 qualitative studies included in this study, three overarching themes are drawn, and this shows
that the authors of the selected studies attempted to find out the common points of LA and having
an idea about the characteristics of autonomous learners, last but not least the challenges to pave
the way for developing autonomy. Each theme is interconnected to one another in that they give
insights and common features of LA in the Turkish context.

Overall, the results show that the autonomous language-learning environment is dynamic in nature,
so learners, as Little (2020) suggested, plan, implement, monitor and evaluate their own learning
progress. Despite the challenges faced in developing LA in EFL settings, there are effective ways
which teachers can adopt to encourage learners to take charge of their learning.

Discussion

This meta-synthesis investigated learner autonomy with its common points and attempts to give
insights about its characteristics, the ways of developing LA and the challenges of LA based on the
data from thirteen qualitative studies published between 2009 and 2019 in the Turkish EFL context.
Looking into the overarching and sub-themes, it can be said that there were no notable
inconsistencies across the findings of the studies. It was found that a broad consensus exists over
the passive roles which students often play. Students’ passivity can be a significant problem for
teachers who are trying to develop LA in their classes, especially during online teaching. Wong
(2020) commented that peer relationships and overall interactions are not actively present in online
classrooms. The analysis also showed that LA is discussed in the previous studies mostly
employing semi-structured interviews and reflection papers. Clearly there is continuous interest in
LA given that there have been several studies since 2019 in the Turkish EFL context, which is a
sign of increasing interest in autonomy, self-regulation and self-direction in the educational field.
Common themes developed in this meta-synthesis are the impact of teaching/learning practices on
sample groups, consisting mainly of university students and instructors working in different
universities. This shows that there have been few studies conducted with qualitative data to address
autonomy among young learners, high school students and their teachers (Kartal & Balgikanli,
2019) and this might be due to the fact that university students are a population on hand and readily
available, in contrast with young learners and high-school students.

Dogan and Mirici (2017) suggested that Turkish EFL learners generally lack the behaviours
generally attributed to autonomous language learners. Both barriers and challenges seem to
commonly exist across the themes. Fixed syllabuses and examinations not only put pressure on
learners but also might hinder their AL. There is no question about the importance of syllabuses
and examinations in education, but there are principles which language teachers can use to relieve
the stress caused by examinations as well as to update the course syllabus to promote LA in their

163



Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi €-1SSN:2146-5983  Yil: 2021 Sayi: 58 Sayfa:154-171

classes. In relation to this, Balgikanli (2010) stated that the Turkish education system requires
learners to keep their heads up, that is, it is more teacher-centred which prevents learners from
developing autonomous learning skills, creativity and individuality (Cakici, 2017; Yumuk, 2002).
At the beginning of their language-learning journey, few students are able to identify their own
learning goals and be motivated, self-aware and self-directed, but they are expected to develop
these identifying characteristics over time and these characteristics can be used to judge the
development of learners’ autonomous learning ability. In language classes, there are many barriers
to autonomous language learning and the teacher should make learning interesting and also take
into account each student’s personality and needs (Dogan & Mirici, 2017; Feryok, 2013).

The meta-synthesis of the thirteen articles provided some noteworthy characteristics to mention
with one of them is the plurality and varying depths of experiences as students’ educational and
learning levels advance. However, there are two common features which autonomous learners
exhibit: they (1) monitor and evaluate their own learning and (2) make independent decisions about
their learning. Little (2007) suggested that learning self-management in learning is a difficult task
for most learners and that the teacher’s task should be to identify learners’ needs and to make them
ready to make their own decisions about their learning from a very early stage. It is also clear from
the findings that culture clash in terms of the attributed roles of teachers is a common theme in the
selected studies. Knowing that teachers play an important role in the achievement of autonomy in
an EFL classroom, empowering them is an effective way to solve the autonomy problems of
language classrooms in Turkey. Teachers should be given the flexibility and freedom to enhance
their students’ learning and the progressive shift in teachers’ role from that of transmitting
information to that of facilitating learning is an ultimate goal which should also be associated with
administrative support (Pearson & Moomaw, 2005). Autonomous learning brings about changes
in the language classroom in which the teacher transfers his/her role as the sole authority to the
students in terms of making independent decisions (Little, 2007).

Conclusion

In conclusion, this study is important because it is the first meta-synthesis of LA and is expected
to frame the process of the development of LA in a language-learning setting and how LA is
approached from the perspectives of language teachers and learners. The role of the teacher in a
language classroom is not easy. During the first classes, most students will not be ready to take
responsibility for their learning, but the teacher should nevertheless prepare them to take decisions
from very early on (Little, 2007) and gradually relinquish his/her control in some areas as soon as
the students are ready to take over the control of their own learning in those areas. The findings of
the present study have emphasized that the control and facilitator/mentor role which a language
teacher has in class is a powerful tool which can be used to promote LA. In this regard, teachers,
who assume responsibility for planning all the classroom activities and take an active role in
managing the desirable change from students being passive learners to learning by constructing
their own knowledge, are the key agents in the language classroom. However, enabling learners’
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active and independent involvement in an EFL classroom is anything but easy, and could be even
more challenging for language teachers when they are faced with unexpected circumstances. Wong
(2020) emphasized the increased risk from face-to-face classes being moved to online classes and
its potential effect on students in the form of a lop-sided development of autonomy and competence.
This could imply that when they are forced to teach virtually, language teachers might easily lose
the educational progress in transforming their classes by engaging student autonomy.

The present study also suggests one key issue, that language teachers must be taken into
consideration in order to be able to encourage AL. Having a group of autonomous language learners
depends heavily on the attitude and role of the teacher. However, not every educator currently
teaching a foreign language at various grade levels has learned the foreign language in the way that
students should learn today. Teacher education and in-service training for teachers can be regarded
as two important opportunities for the promotion of LA in language classrooms.

This meta-synthesis also offers pedagogical implications with future research directions. Today,
teacher education programmes include emphasis on LA (Little, 2007), but we do not know the case
for experienced teachers. Given that most of the papers synthesized in this study dealt with early-
career teachers and university students, this calls for further inquiry into this topic. There is a
particular need for qualitative research which focuses on LA and the case of late-career language
teachers and young learners. Future research might examine teachers who have less autonomy or
teach heterogeneous groups in secondary and high schools. Furthermore, despite a few qualitative
studies published in 2020 (Kili¢ Gonen, 2020; Kulusakli & Yumru, 2020), there has been a paucity
of peer-reviewed research in general into middle- and high-school students’ experiences in the field
of autonomous language learning in the Turkish context as the available evidence was often
obtained from quantitative data; thus more qualitative research is also required to gain insights into
the common points of LA as well as perceptions and attitudes of young language learners and their
teachers regarding LA. This fact comes to the fore in the light of Turkey’s Education Vision 2023
(MNE, 2019), which clearly pinpoints the need for collaboration between teachers and academics
in the universities. Finally, there is a need for case studies in the Turkish context to present
longitudinal qualitative data, with the help of which future studies can discuss change over time in
language classrooms. One last observation: it is important to state that this meta-synthesis was
limited to thirteen qualitative studies which met the chosen selection criteria. By setting different
inclusion criteria, future studies could include more studies in order to gain a broader perspective
on LA.

165



Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi €-1SSN:2146-5983  Yil: 2021 Sayi: 58 Sayfa:154-171

References
*References marked with an asterisk indicate studies included in the meta-synthesis.

Ahmadianzadeh, B., Seifoori, Z., & Hadidi Tamjid, N. (2020). Exploring EFL teachers’ beliefs
about and practices of learner autonomy across experience and licensure. Innovation in
Language Learning and Teaching, 14(2), 97-113.
https://doi.org/10.1080/17501229.2018.1501694

Allwright, D. (1990). Autonomy in language pedagogy. CRILE working paper 6. Centre for
Research in Education, University of Lancaster.

*Bal¢ikanli, C. (2010). Learner autonomy in language learning: Student teachers’ beliefs.
Australian Journal of Teacher Education, 35(1), 90-103.
http://dx.doi.org/10.14221/ajte.2010v35n1.8

Bekleyen, N., & Selimoglu, F. (2016). Learner behaviors and perceptions of autonomous language
learning. TESL-EJ, 20(3), 1-20.

Benson, P. (2007). Autonomy in language teaching and learning. Language Teaching, 40(1), 21-
40. https://doi.org/10.1017/S0261444806003958

Benson, P. (2009). ‘Making sense of autonomy in language learning.” In S. Toogood, R. Pemberton
& A. Barfield (eds), Maintaining control: Autonomy and language learning (pp. 13-26). Hong
Kong University Press.

Benson, P. (2011). Teaching and researching autonomy (2" edition). Pearson.

Borg, S., & Alshumaimeri, Y. (2019). Language learner autonomy in a tertiary context: Teachers’
beliefs and practices. Language Teaching Research, 23, 9-38.
https://doi.org/10.1177/1362168817725759

Ceylan, E., Ustuk, O., & Comoglu, 1. (2017). The ELT practicum in Turkey: a meta-synthesis of
2008-2017 qualitative research. The Literacy Trek, 3(2), 102-113.

*Course, S. (2017). Reading strategies and reading diaries for autonomous learning in a Turkish
context. The Reading Matrix: An International Online Journal, 17(1), 124-142.

Cakici, D. (2017). An investigation of learner autonomy in Turkish EFL context. International
Journal of Higher Education, 6(2), 89-99. https://doi.org/10.5430/ijhe.v6n2p89

Cift¢i, E., & Karaman, A. (2019). Short-term international experiences in language teacher
education: a qualitative meta-synthesis. Australian Journal of Teacher Education, 44(1).
http://dx.doi.org/10.14221/ajte.2018v44n1.6

Dafei, D. (2007). An exploration of the relationship between learner autonomy and English
proficiency. Asian EFL Journal, 24(4), 24-34.

*Dogan, G., & Mirici, I. H. (2017). EFL instructors’ perception and practices on learner autonomy
in some Turkish universities. Journal of Language and Linguistic Studies, 13(1), 166-193.
Elizondo, L. B., & Garita, C. O. (2013). A closer look into learner autonomy in the EFL

classroom. Revista de Lenguas Modernas, 19, 325-343.

Feryok, A. (2013). Teaching for learner autonomy: the teacher’s role and sociocultural theory.
Innovation in Language Learning and Teaching, 7(3), 213-225.
https://doi.org/10.1080/17501229.2013.836203

Furtak, E. M., & Kunter, M. (2012). Effects of autonomy-supportive teaching on student learning
and motivation. The Journal of Experimental Education, 80(3), 284-316.
https://doi.org/10.1080/00220973.2011.573019

Guest, G., MacQueen, K., & Namey, E. (2012). Applied thematic analysis. Sage.

166


https://doi.org/10.1080/17501229.2018.1501694
http://dx.doi.org/10.14221/ajte.2010v35n1.8
https://doi.org/10.1017/S0261444806003958
https://doi.org/10.1177%2F1362168817725759
https://doi.org/10.5430/ijhe.v6n2p89
http://dx.doi.org/10.14221/ajte.2018v44n1.6
https://doi.org/10.1080/17501229.2013.836203
https://doi.org/10.1080/00220973.2011.573019

Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi €-1SSN:2146-5983  Yil: 2021 Sayi: 58 Sayfa:154-171

Glines, S., & Alagozlii, N. (2020). The interrelationship between learner autonomy, motivation and
academic success in asynchronous distance learning and blended learning
Environments. Novitas-Royal, 14(2), 1-15.

*Harmandaoglu Baz, E., Bal¢ikanli, C., & Cephe, T. (2018). Relationship between teacher stories
and encouragement of learner autonomy. Issues in Educational Research, 28(3), 613-634.
http://www.iier.org.au/iier28/harmandaoglu-baz.pdf

Holec, H. (1981). Autonomy and foreign language learning. Pergamon Press.

Hoon, C. (2019). Meta-synthesis of qualitative case studies: an approach to theory building.
Organizational Research Methods, 16(4), 522-556.
http://doi.org/10.1177/1094428113484969

Huang, J. P., & Benson, P. (2013). Autonomy agency and identity in foreign and second language
education. Chinese Journal of Applied Linguistics, 36(1), 7-28.

*Inozu, J. (2011). Developing learner autonomy in the language class in Turkey: Voices from the
classroom. Asia Pacific Education Review, 12, 523-531. https://doi.org/10.1007/s12564-011-
9154-0

Jones, A. L., & Kessler, M. A. (2020). Teachers’ emotion and identity work during a pandemic.
Frontiers in Education, https://doi.org/10.3389/feduc.2020.583775

Kaleli Yilmaz, G. (2015). Tiirkiye’deki teknolojik pedagojik alan bilgisi ¢alismalarinin analizi: Bir
meta-sentez ¢alismasi1 [Analysis of technological pedagogical content knowledge studies in
Turkey: a meta-synthesis  study]. Egitim ve  Bilim, 40(178), 103-122.
https://doi.org/10.15390/EB.2015.4087

*Kartal, G., & Balgikanli, C. (2019). Tracking the culture of learning and readiness for learner
autonomy in a Turkish context. TEFLIN Journal, 30(1), 22-46.
http://dx.doi.org/10.15639/teflinjournal.v30i1/22-46

Kilig Gonen, A. (2020). Turkish tertiary level voluntary intensive English Program students’
perceptions of autonomy and autonomous activities in EFL classes. ELT Research Journal,
9(1), 90-107.

Kulusakh, E., & Yumru, H. (2020). The effect of the explicit strategy training on learner
autonomy. International Online Journal of Education and Teaching, 7(2), 622-634.

Lenkaitis, C. A. (2020). Technology as a mediating tool: Videoconferencing, L2 learning, and
learner autonomy. Computer Assisted Language Learning, 33(5-6), 483-509.
https://doi.org/10.1080/09588221.2019.1572018

Little, D. (2007). Language learner autonomy: Some fundamental considerations revisited.
Innovation in Language Learning and Teaching, 1(2), 14-29.
http://dx.doi.org/10.2167/illt040.0

Little, D. (2020). Language learner autonomy: Rethinking language teaching. Language Teaching,
pp.1-10. https://doi.org/10.1017/S0261444820000488

Littlejohn, A. (1985). Learner choice in language study. ELT Journal, 39(4), 253-261.
https://doi.org/10.1093/elt/39.4.253

Littlewood, W. (1999). Defining and developing learner autonomy in East Asian contexts. Applied
Linguistics, 20(1), 71-94. https://doi.org/10.1093/applin/20.1.71

Loo, D. B., & Sulankey, A. K. (2019). A qualitative meta-synthesis of studies on learner
reflections: Lessons for English language learner reflection. rEFLections, 26(1), 58-77.

Maclntyre, P. D., Gregersen, T., & Mercer, S. (2020). Language teachers’ coping strategies during
the Covid-19 conversion to online teaching: Correlations with stress, wellbeing and negative
emotions. System, 94, 1-13. https://doi.org/10.1016/].system.2020.102352

167


http://www.iier.org.au/iier28/harmandaoglu-baz.pdf
http://doi.org/10.1177/1094428113484969
https://doi.org/10.1007/s12564-011-9154-0
https://doi.org/10.1007/s12564-011-9154-0
https://doi.org/10.3389/feduc.2020.583775
https://doi.org/10.15390/EB.2015.4087
http://dx.doi.org/10.15639/teflinjournal.v30i1/22-46
https://doi.org/10.1080/09588221.2019.1572018
http://dx.doi.org/10.2167/illt040.0
https://doi.org/10.1017/S0261444820000488
https://doi.org/10.1093/elt/39.4.253
https://doi.org/10.1093/applin/20.1.71
https://doi.org/10.1016/j.system.2020.102352

Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi €-1SSN:2146-5983  Yil: 2021 Sayi: 58 Sayfa:154-171

*Mede, E., ingecay, G., & Incecay, V. (2013). Fostering learner autonomy through extensive
reading: the case of oral book reports. ELT Research Journal, 2(1), 16-25.

Ministry of National Education (MNE). (2019). Turkey’s education vision 2023. Retrieved 6
November 2020 from http://2023vizyonu.meb.gov.tr/doc/2023_VI1ZYON_ENG.pdf.

*Orakel, S., & Gelisli, Y. (2019). The effect of the application of learning activities based on
learner autonomy on the 6th grade students’ English achievements, attitudes, and learner
autonomy. International Journal of Curriculum and Instruction, 11(1), 269-292.

Orhan, G., & Beyhan, O. (2020). Teachers’ perceptions and teaching experiences on distance
education through synchronous video conferencing during COVID-19 pandemic. Social
Sciences and Education Research Review, 7(1), 8-44.
https://doi.org/10.1016/j.system.2020.102352

*Qztiirk, G. (2019). Fostering learner autonomy among pre-service EFL teachers: A mixed-method
study. International Journal of Educational Psychology, 8(3), 298-316.
http://dx.doi.org/10.17583/ijep.2019.4427

Pearson, L. C., & Moomaw, W. (2005). The relationship between teacher autonomy and stress,
work satisfaction, empowerment, and professionalism. Educational Research Quarterly, 29(1),
38-54.

Shih, H-C. J. (2020). The use of individual and collaborative learning logs and their impact on the
development of learner autonomy in the EFL classroom in Taiwan. Innovation in Language
Learning and Teaching, pp.1-15. https://doi.org/10.1080/17501229.2020.1737703

Smith, R., Kuchah K., & Lamb, M. (2018). Learner autonomy in developing countries. In Chik A.,
Aoki N. & Smith R. (eds) Autonomy in Language Learning and Teaching. Palgrave Pivot.
https://doi.org/10.1057/978-1-137-52998-5 2

Taner, G., & Karaman, A. C. (2013). A meta-synthesis of research on foreign language teacher
identity in Turkey: Implications for Teacher Education. International Journal of Curriculum
and Instruction Studies, 3(6), 63-76.

*Tanyeli, N., & Kuter, S. (2013). Examining learner autonomy in foreign language learning and
instruction. Eurasian Journal of Educational Research, 53/A, 19-36.

Tilfarloglu, F. Y., & Ciftei, F. S. (2011). Supporting self-efficacy and learner autonomy in
relation to academic success in EFL classrooms: a case study. Theory & Practice in
Language Studies, 1(10), 1284-1294. http://dx.doi.org/10.4304/tpls.1.10.1284-1294

Tong, A., Flemming, K., Mclnnes, E., Oliver, S., & Craig, J. (2012). Enhancing transparency in
reporting the synthesis of qualitative research: ENTREQ. BMC Medical Research
Methodology, 12. https://doi.org/10.1186/1471-2288-12-181

Tran, T. Q. (2020). EFL Students' Attitudes towards Learner Autonomy in English VVocabulary
Learning. English Language Teaching Educational Journal, 3(2), 86-94.

*Ustiinliioglu, E. (2009). Autonomy in language learning: Do students take responsibility for their
learning? Journal of Theory and Practice in Education, 5(2), 148-169.

Vazquez, B. M. (2018). Teacher development for autonomy: an exploratory review of language
teacher education for learner and teacher autonomy. Innovation in Language Learning and
Teaching, 12(4), 387-398. https://doi.org/10.1080/17501229.2016.1235171

Wang, Y., & Ryan, J. (2020). The complexity of control shift for learner autonomy: a mixed-
method case study of Chinese EFL teachers’ practice and cognition. Language Teaching
Research, 1-26. https://doi.org/10.1177/1362168820957922

Wong, R. (2020). When no one can go to school: does online learning meet students’ basic learning
needs? Interactive Learning Environments. https://doi.org/10.1080/10494820.2020.1789672

168


http://2023vizyonu.meb.gov.tr/doc/2023_VIZYON_ENG.pdf
https://doi.org/10.1016/j.system.2020.102352
http://dx.doi.org/10.17583/ijep.2019.4427
https://doi.org/10.1080/17501229.2020.1737703
https://doi.org/10.1057/978-1-137-52998-5_2
http://dx.doi.org/10.4304/tpls.1.10.1284-1294
https://doi.org/10.1186/1471-2288-12-181
https://doi.org/10.1080/17501229.2016.1235171
https://doi.org/10.1177%2F1362168820957922
https://doi.org/10.1080/10494820.2020.1789672

Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi €-1SSN:2146-5983  Yil: 2021 Sayi: 58 Sayfa:154-171

*Y1ldirim, R. (2013). The portfolio effect: Enhancing Turkish ELT student-teachers’ autonomy.
Australian Journal of Teacher Education, 38(8), 92-110.
http://dx.doi.org/10.14221/ajte.2013v38n8.8

*Yigit, G., & Yildinnm, O. (2018). Perceptions of ELT students related to learner autonomy in
language learning. International Journal of Higher Education, 7(4), 76-89.
https://doi.org/10.5430/ijhe.v7n4p7

Yumuk, A. (2002). Letting go of control to the learners: The role of the internet in promoting a
more autonomous view of learning in an academic translation course, Educational Research,
44(2), 141-156. https://doi.org/10.1080/00131880210135278

Yikselir, C. (2017). A meta-synthesis of qualitative research about mobile assisted language
learning (MALL) in foreign language teaching. Arab World English Journal, 8(3), 302-318.
https://dx.doi.org/10.24093/awej/vol8n03.20

Yiikselir, C., & Ozer, O. (2020)., Yabanc1 dil 6gretimine genel bir bakis 4 [A general perspective
on foreign language teaching 1V]. In H. Yilmaz, E. Yiicel & M. S. Oztiirk (Eds.), Yabanc: dil
olarak Ingilizce 6gretiminde ogrenen ozerkligi (pp. 5-21). Cizgi Kitabevi.

Zhuang, J. (2010). The changing role of teachers in the development of learner autonomy — based
on a survey of ‘English dorm activity’. Journal of Language Teaching and Research, 1(5),
591-595. https://doi.org/10.4304/jltr.1.5.591-595

Uzun Ozet

Son yillarda pek ¢ok baglamda oldugu gibi Tiirkiye baglaminda da siklikla ¢alisilmaya baglanan
ogrenen 6zerkligi 6grenme motivasyonu ve 6grenmenin niteligiyle dogrudan ilgili bir kavramdir.
Nitel meta-sentez arastirilan olgu hakkinda ¢6ziimleme yapmanin ve ¢ikarimlarda bulunmanin
oldukca etkili bir yolu olarak goriilmektedir. Alanyazinindaki bosluklar1 tespit etmede 6zellikle
etkili bir yontem olarak degerlendirilen meta-sentez nitel ¢aligmalarin bulgularini inceleyerek
iizerinde arastirma yapilan katilimcilarin deneyimleri ve bakis agilar1 {izerinde olgubilimsel
sonuglara ulagsmay1 saglamaktadir. Meta-sentez caligmalarinin her gegen giin daha yaygin bir
sekilde kullanilmas1 ve 6grenen 6zerkligi kavraminin egitim acisindan kazanmakta oldugu hakl
onem bu calismanin yiiriitiilmesinin arkasinda yatan onemli iki itici gli¢ olurken ayni zamanda
ogrenen Ozerkligi ile ilgili glinlimiize kadar herhangi bir meta-sentez ¢alismamasi yapilmamis
olmas1 da bu caligmanin yiiriitiilmesinin altinda yatan diger bir nedendir. Dolayisiyla, bu ¢alisma
Tiirkiye’de yabanci dil 6grenme alaninda 6grenen 6zerkligi konusunu ele alan 13 nitel aragtirma
bulgusunu sentezlemeyi amaglamaktadir. Bu derlemin incelenmesi sonucunda alan yazinindaki
arastirma boslugunu belirleme ve bu sayede gelecek arastirmalar i¢in yol gdsterebilecek oneriler
gelistirmek de bu ¢alismanin amaglari arasinda yer almaktadir.

Yontem olarak metasentez aragtirma yontemi kullanilmigtir. Calisma, ERIC, Taylor & Francis,
DergiPark, Google Scholar ve SCOPUS veri taban ve akademik arama motorlar1 araciliiyla
aragtirmacilar tarafindan belirlenmis anahtar sozciikleri kullanarak aramalar yapilmistir. Yapilan
her arama sonucunda ka¢ sonu¢ elde edildigi ve ulasilan yayinlar aragtirmacilar tarafindan
derlenmistir. Onceden belirlenen &lgiitler iizerinden ulasilan yayinlar incelenmis ve olgiitleri
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karsilamayan yayimnlar ¢oziimleme Oncesinde yayin havuzundan cikarilmistir. Yapilan Olgiit
degerlendirmesi sonucunda 2009 ve 2019 yillart arasinda bilimsel hakemli dergilerde yayimlanan
nitel veri kullanan 13 tam metin makale bu arastirmaya dahil edilmistir. Verilerin ¢6ziimlenmesi
ve bu sekilde mevcut bulgular sentezlemek amaciyla tiimevarimsal tematik analiz kullanilmigtir.
Yapilan ¢oziimleme sonucunda {i¢ tiimevarimsal tema ¢ikarilmistir. Bunlar: (1) ozerk
ogrencilerinin 6zellikleri, (2) 6grenen Ozerkligini tesvik eden yollar ve (3) 6grenen 6zerkligini
gelistirmedeki zorluklar. Bulgular kariyerlerinin ileriki asamalarinda olan Ogretmenlerin
deneyimleri aracilifiyla o6zerk dil Ogrenmesine yonelik nitel c¢alismalarin eksikligini
gostermektedir. Su an ¢alismakta olan 6gretmenlerin aldiklari {iniversite egitimi ve hizmet igi
egitim farkliliklarin1 goz ontine aldigimizda c¢ok farkli profillerden dil 6gretmenlerinin katilimiyla
yiriitiilecek ¢aligmalara gereksinim bulunmaktadir. Buna karsin ilgili alanyazininda, Kariyerinin
basinda ve ortasindaki 6gretmenlerin katilimiyla yiiriitiilen ¢aligmalara siklikla karsilagilmasina
karsin kariyerlerinin ileriki asamalarindaki 6gretmenlerin yer aldigi ¢caligmalarin eksikligi dikkat
cekmektedir. Bulgular ayrica bu meta-sentez c¢alismasinin ogrencilere destek verme yolunda
Tiirkiye’de dil dgretmenlerinin diisiince yapisini anlamada yardimci olabilir. Ug tiimevarimsal
tema dogrultusunda alt temalar da ¢alismanin bulgularina dayali olarak ¢ikarilmistir. Ozerk
ogrencilerinin 6zellikleri ana temasinin alt temalar1 su sekilde belirlenmistir; 6zerk 6grencilerin
akranlariyla iletisimi, kendi 6grenmeleri hakkinda bagimsiz karar verebilme, 6grenmelerinin
amacini anlayabilme, kendi 6grenmelerini gbzlem yapma, degerlendirme ve elestirel diisiinmedir.
Ikinci ana tema olan 6grenen &zerkligini tesvik eden yollarin ise alt temalari; ydnlendirilmis
yansima, smif i¢i sozlii sunumlarin kullanimi, 6gretmen rehberliginin 6nemi ve 6grencilere
zorluklar1 asmada yardim etme konusunda geribildirim verme, dgrencilere hedeflere ulagma
noktasinda tesvik etme ve se¢cim yapma olarak bulunmustur. Son ana temanin alt temalar1 ise
sOyledir; 6grenen 6zerkligini gelistirmedeki zorluklar miifredat esnekligi ve zaman sinirlandirmast
eksikligi, etkin olmayan 6grenme aligkanliklar1 ve §gretmene asir1 baglilik, 6gretmenin zihin yapisi,
ogrenmeyi kolaylastirict olarak 6gretmenin rolii ve son olarak fiziksel ¢cevredir.

Tartisma olarak, bu meta-sentez caligmasi1 dil 6gretmeni ve Ogrencilerinin 6grenen Ozerkligi
hakkinda alg1 ve deneyimlerini belirlenmis belirli dlgiitlere gore Tiirkiye baglaminda 2009-2019
yillar1 arasinda yayinlanan 13 tam metin makale ¢ergevesinde incelemistir. Bulgulara bakildiginda,
incelenen caligmalar 1s18inda katilimer 6grencilerin ¢ogunlukla pasif bir rol iistlenmesi ortak bir
sonug¢ olarak goriilmektedir. Fakat Ogrencilerin egitim ve Ogrenme seviyeleri arttikca
deneyimlerinin derinligi ve cesitliligi de degigsmektedir denilebilir. Calismalar ayrica yapilan
arastirmalarin daha ¢ok yari-yapilandirilmis goriismeler ve yansima ydntemiyle uygulandigin
gostermistir. Uzun soluklu nitel caligmalar araciligiyla gelecek ¢alismalar tasarlanip genis yonlii
aragtirmalar ylriitiilebilir. Ayrica, sentez yapilan ¢alismalarin katilimcilar ¢ogunlukla iiniversite
ogrencileri ve Ogretim elemanlarindan olugmaktadir, bu anlamda ilkokul, ortaokul ve lise
ogrencilerinden de katilimci olarak yer aldigi ¢alismalarin eksik oldugu ¢ok asikardir. Bulgular
ayrica, 2019 yilindan sonra Tirkiye baglaminda 6grenen 6zerkligi hakkinda giderek artan sayida
calisma oldugunu belirlemistir.
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Sonug olarak, bu meta-sentez calismasi 6grenen 6zerkligi konusunda yapilan ilk ¢alismadir.
Calisma 6gretmenin sinif i¢indeki kolaylastirici/mentor/danisman roliiniin 6grenen 6zerkligini
artirmada 6nemli oldugunu vurgulamistir. Ayrica, 6gretmenin gerekli materyalleri hazirlayarak,
ogrencilerini etkinliklere dahil ederek, 6grencileri pasif rolden aktif bir role girdirmesinde 6nemli
bir rolii vardir denilebilir. Bu meta-sentez ¢alismasi gelecek ¢aligsmalar i¢in birkag pedagojik oneri
de sunmaktadir. Bunlar 6grenen 6zerkligi konusunda ¢ok daha kapsamli nitel ¢alismalar yapilmasi
gerektigi, kariyerlerinin ilk asamasinda degil de tecriibeli 6gretmenler araciligiyla veriler
toplanarak daha kapsamli bulgular elde edilmesi gerektigi ve geng katilimcilara yonelik 6grenen
Ozerkligi konusunda daha fazla arastirmalar yapilmasi gerektigi seklinde ifade edilebilir. Gelecek
aragtirmalar daha farkli yayin se¢cme oOlgiitleri belirleyerek 6grenen 6zerkligi konusunda farkli
caligmalar yapilabilir. Ayrica, 6grenenlerde bireysel farklilik ve 6grenme stratejisi kullanimina
yonelik ¢aligmalar bulunsa da bunlarin neredeyse hicbiri boylamsal desende arastirmalar degildir.
Gelecek calismalar icin diger bir 6nemli husus da yiiritiilecek ¢alismalarda gozlem tekniginin
kullanilarak 6grencilerin 6grenme davraniglarinin bu sekilde raporlanabilmesidir.

ETIK BEYAN: "Learner Autonomy in the Turkish EFL Context: A Meta-Synthesis Study of 2009-
2019 Qualitative Research ” baslikli ¢aligmanin yazim siirecinde bilimsel, etik ve alint1 kurallarina
uyulmus; toplanan veriler lizerinde herhangi bir tahrifat yapilmamistir. Karsilagilacak tiim etik
ihlallerde “Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi Yaym Kurulunun” higbir
sorumlulugunun olmadigi, tim sorumlulugun Sorumlu Yazara ait oldugu ve bu calismanin
herhangi bagka bir akademik yayin ortamina degerlendirme i¢in gonderilmemis oldugunu taahhtit
ederim.
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