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Ozet

Bu arastirmanin amaci okul 6ncesi 6gretmenligi programi 6gretmen adaylarmin ¢ocuk istismar1 kavramina iliskin
algilarim ifade eden metaforlarin incelenmesidir. Ogretmen adaylarinin “gocuk istismari” kavramina yoénelik
algillarin1 ifade eden metaforlar1 belirlemede, nitel arastirma yontemleri arasinda yer alan olgu bilim
(fenomenoloji) deseni kullanilmistir. Arastirmanin ¢alisma grubu uygun érnekleme yéntemi kullanilarak 2018-
2019 yillarinda okul oncesi 6gretmenligi programi birinci ve ikinci sinifa devam eden 74 6gretmen adayi ile
olusturulmustur. Calisma grubunda yer alan katilimcilarla yiiz yiize birebir olarak goriisiilmiis, katihmcilara
“Cocuk istismart ..... gibidir/ ....."ya benzer; ¢iinkii ....” ifadesinin yazili oldugu kagitlar verilerek bu ifadeleri
tamamlamalar1 istenmistir. Elde edilen verilerin analizi metafor analizi ile yapilmistir. Arastirma sonucunda
ogretmen adaylarinin toplam 9 kategoride 59 metafor kullandiklari tespit edilmistir. Iginde en fazla metafor
barindiran kategoriler sirasiyla budama, afet ve karanhk kategorileridir. Arastirmada katiimcilarin
metaforlarindan olusturulan kategorilerin adlari “budama”, “afet”, “karanlik”, “¢okiis”, “yara”, “deforme”,
“viriis”, “leke” ve “vicdan” olarak siralanabilir. Arastirmada elde edilen kavramsal kategoriler bir biitiin olarak
diistiniildiigiinde en ¢ok gelistirilen metaforlar “kararmis gelecek” ve “koparilan ¢gigek” olarak sayilabilir.
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Giris

Saglikli nesiller yetistirmek oncelikle saglikli ¢ocuklarla miimkiindiir ve ¢ocuga kotii muamele
de buna engel olan bir sorundur (Kogtiirk, 2018). Bireylerin ¢ocukluk ya da yetiskinlik déneminde
yasadig1 stres, yalnizlik, olumsuz ruh saghgi, depresif belirtiler gibi bir¢ok sorunun kaynaklarindan
birisi de erken g¢ocukluk doneminde karsi karsiya kaldiklar:i istismar yasantilaridir (Pekdogan ve
Bozgiin, 2018). Cocuk istismari, ¢ok eski donemlerden bu yana biitiin toplumlarda yasanan evrensel
bir sorundur (Can Yasar, Senol ve Akyol, 2015). Cocuk istismari, birey olarak gocugu etkilerken,
¢ocugun da iginde yer aldig aileyi de etkileyen, kimi zaman aile biitiinliig{iniin bozulmas: gibi geri
doniisti olduk¢a zor olan olumsuz etkilere sebep olan bir toplum saghgi sorunu olarak

nitelendirilebilir (Dilsiz ve Magden, 2015).

Genellikle anne babalar ¢ocuklarini ya kendileri istismar ettikleri ya da baskalarinn istismar
etmesine izin verdikleri, engel olmadiklari igin ¢ocuk istismari siirecinde anne babalar disinda
Ogretmenlerin ve diger uzmanlarin daha fazla sorumluk {istlenmesi gerekmektedir (Savi Cakar ve
Savi, 2016). Ustelik, ¢ocugun ailesi diginda en ¢ok zaman gecirdigi yerin okul ve en ¢ok zaman
gecirdikleri kisilerin ise Ogretmenler oldugu disiiniildiigiinde, cocuk istismarmin ¢oziimiinde
¢ocuklar ile dogrudan baglantida bulunan 6gretmenlere de biiyiik gorevler diismektedir. Bu nedenle
okul 6nemlidir ve egitimciler ¢ocuk istismarinin taninmasi ve dnlenmesi agisindan kritik bir konuma
sahiptir. Okul disinda gerceklesen istismarin etkisi okula tasindig1r gibi okul iginde de istismar
vakalarina rastlamak miimkiindiir (Dogan ve Bayar, 2018; Pekdogan ve Bozgiin, 2018). Ayrica, okul
ortami ¢ocuk istismari ve ihmali i¢in koruyucu bir faktor olabilecegi gibi bir risk faktorii de
olabilmektedir (Kogctiirk, 2018). Tiim egitim kademelerinde, her ¢ocugun istismar gibi olumsuz
durumlarla maruz kalma ihtimalleri diistiniildiigiinde 6gretmenlerin bu konuda farkindalik ve bilgi
sahibi olmalar1 oldukca 6nemlidir. Cocugun okul ortaminda gosterdigi olumsuz davraniglarini ve
viicudundaki darp izlerini gozlemleyerek, bu problemlerin kaynagini anlayabilen bir 6gretmen
problemlerin ¢ogalmasinin oniine gegebilir ve buna bagl olarak da basarili, mutlu ve saglikli nesiller

yetistirebilir (Dogan ve Bayar, 2018; Pekdogan ve Bozgiin, 2018).

Ogretmenlerin gocuk istismari ve ihmali konusunda kendilerini gelistirmeleri hem mesleki
hem de topluma kars1 sorumluluklaridir (Kogtiirk, 2018). Ogretmenlerin ¢ocuk istismarmin boyutlars,
istismar kurbani olan ¢ocuklarin iizerindeki etkileri ve engellenebilirligi gibi bircok konuda yetersiz
oldugunu vurgulayan arastirma sonuglarinda (Akbas ve digerleri, 2009; Dilsiz ve Magden, 2015;
Dogan ve Bayar, 2018; Soylu, Sentiirk Pilan, Ayaz ve Sonmez, 2012; Yildiz, Kacgar, Albayrak,
Calaboglu, Cakmak ve Bayraktar, 2017) Ogretmenlerin konumunun ¢ok Onemli oldugu
belirtilmektedir. Ogretmenlerin istismari &nleme ve gerekli durumlarda istismara miidahaledeki

roliinii yerine getirememesinin sebeplerinin degerlendirilmesi ve konuya iliskin 6nlemlerin devreye
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sokulmas: gerekmektedir. Uygulamaya konulacak bu onlemler neticesinde o6gretmenlerin hem
dogrudan kendileri ¢ocuklar1 istismar etmeyerek bu siirece katki saglarken hem de istismarin
belirlenmesi ve miidahale edilmesine ve de istismara ugrayan ¢ocuklarin iyilesme siireglerine katki
saglamada etkin bir rol {istlenebilecektir (McIntyre, 1990; Savi Cakar ve Yazici1 Okuyan, 2017; Walsh
ve dig., 2008).

Cocuk istismarina iliskin 6gretmen adaylarinin goriislerinin 6nemli oldugu diisiincesinden
hareketle bir¢ok yurti¢i ve yurtdisi arastirmada egitim fakiiltesinin farkli boliimlerine devam eden
Ogrenciler ile ¢alisilmistir. Ancak alan yazin taramasinda basta okul 6ncesi 6gretmen adaylar: olmak
iizere tiim Ogretmen adaylarina ait goriislerin metaforlar yoluyla alindigi herhangi bir arastirmaya
rastlanmamistir. Ogretmen adaylari ile yapilan bu aragtirmalardan bazilara asagida sirasiyla yer

verilmistir.

Can Yasar, Inal Kiziltepe ve Kandir (2014) tarafindan &gretmen adaylarmin gocuklardaki
fiziksel istismar belirtilerine iliskin farkindalik diizeylerinin incelenmesi amaciyla yapilan
aragtirmanin galisma grubuna, Afyon Kocatepe Universitesi Egitim Fakiiltesi'nde grenim goren Okul
Oncesi Ogretmenligi, Sinif Ogretmenligi, Sosyal Bilgiler Ogretmenligi, Tiirkgce Egitimi
programlarindan 764 6gretmen aday: dahil edilmistir. Arastirmanin sonucunda, 6gretmen adaylarinin
cinsiyetleri, branglari ve siuf diizeylerine gore Fiziksel Istismar Belirtilerini Degerlendirme
Formu'nun durum, davranissal ozellikler ve anne baba davramslart boliim puanlari arasinda
istatistiksel olarak anlamli derecede farkliigin olmadigi, 6gretmen adaylarimin ¢ocuk ihmal ve
istismarina yonelik egitim alma durumlarina gore ise Fiziksel Istismar Belirtilerini Degerlendirme
Formu'nun durum ve davranissal ozellikler puan degerleri agisindan istatistiksel olarak anlaml

derecede farklilik oldugu belirlenmistir.

Tunca ve Ozer'in (2015) farkli boliimlerde okuyan &gretmen adaylarmin gocuk istismari
hakkinda farkindaliklarini belirlemek amaciyla yaptiklari arastirmada Anadolu Universitesinin Okul
Oncesi Ogretmenligi, Bilgisayar ve Egitim Teknolojileri Egitimi, Sosyal Bilgiler Ogretmenligi, Ozel
Egitim, Fransizca Egitimi, Almanca Egitimi ve Rehberlik ve Psikolojik Danismanlik boliimlerinde
okuyan 15 6gretmen aday ile ¢alisilmig ve odak grup goriismeleri yapilmistir. Aragtirma sonucunda
Ogretmen adaylari, ¢ocuk istismarinin en fazla duygusal istismari, en az ise ekonomik istismari
cagristirdigin bildirmiglerdir. Ogretmen adaylari, toplumun cinsellige, cocuk yasta evliliklere bakig
acisy, halk arasinda sdylenen atasozleri, deyimler ve batil inaniglar, cinsiyetlere yiiklenen anlamlar
araciligiyla c¢ocuk istismari olaylari ile Kkiiltiiriin insa edildigini belirtmistir. Ayrica Ogretmen
adaylarinin biiyiik cogunlugunun ¢ocuk istismariyla karsilasmalar1 halinde ne yapacaklar1 hakkinda

bilgi sahibi olmadiklar: belirlenmistir.
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Can Yasar, Senol ve Akyol'un (2015) 6gretmen adaylarinin ¢ocuga yonelik cinsel istismar
tutumlariin incelenmesi amaciyla yaptiklar1 arastirmanin ¢alisma grubunu, Egitim Fakiiltesi Okul
Oncesi Ogretmenligi, Sinif Ogretmenligi, Sosyal Bilgiler Ogretmenligi, Tiirkge Egitimi ve Bilgisayar ve
Egitim Teknolojileri Egitimi olmak tizere toplam 939 6gretmen aday: olusturmustur. Bu arastirma
sonucunda; 0gretmen adaylarimin smif diizeyleri, branslari, daha 6nce ¢ocuk ihmal ve istismarina
yonelik egitim alip almama ve cinsel istismarin belirtilerini tanimlamada kendilerini hazir hissetme
durumlarina gore Cocuga Yonelik Cinsel Istismar Tutum Olgegi'nin toplam puanlari arasinda
istatistiksel olarak anlamli derecede farkliigin oldugu; 6gretmen adaylarinin cinsiyetlerine gore ise

anlamli farkliligin olmadig belirlenmistir.

Karabiyikli (2017) tarafindan yapilan arastirmada c¢ocuk istismari ve ihmalinin belirti ve
risklerini tanimlamada Rehberlik ve Psikolojik Danisman adaylar1 ile Okul Oncesi Ogretmen
adaylarinin bilgi diizeylerinin 6l¢iilmesi amaglanmistir. Arastirma sonucunda elde edilen bulgulara
gore okul Oncesi 6gretmen adaylari, lisans 6grenimleri sirasinda ¢ocuk istismar1 ve ihmali konusunda
biiyiik bir oranda (%93,5) bilgi aldiklarini belirtmislerdir. Bununla birlikte arastirmaya aliman okul

oncesi 0gretmen adaylar1 tanilama konusunda %37 oraninda kendilerini yeterli bulmuslardir.

Sop ve Topgu Bilir (2017) tarafindan yapilan bu arastirmanin amaci ¢ocuk gelisimi 6n lisans ve
okul Oncesi egitimi lisans programlarina devam eden 6grencilerin ¢ocuklara yonelik cinsel istismara
iliskin tutumlarini incelemektir. Aragtirmanin caligma grubunu Diizce Universitesi ve Mehmet Akif
Ersoy Universitesi Okul Oncesi Egitimi Anabilim Dalina devam eden 323 dgrenci olusturmustur.
Arastirmada Cocuga Yonelik Cinsel Istismar Tutum Olgegi kullanilmistir. Aragtirma sonucunda
Ogrencilerin on lisans veya lisans programlarina devam etmeleri, ¢ocuk haklari ile ilgili herhangi bir
ders alma durumlar1 g¢ocuga yonelik cinsel istismar tutumlari arasinda farklilik yaratmadig:
goriiliirken, cocuga yonelik cinsel istismar1 bildirmeye yonelik tutumlarin smif diizeylerine gore

birinci sinif olanlarin ddrdiincii siif olanlara kiyasla aleyhine degistigi goriilmiistiir.

Tatlicali ve Berkmen (2017) tarafindan yapilan arastirmada okul dncesi 6gretmen adaylarinin
duygusal ihmal ve istismar hakkindaki farkindalik ve bilgi diizeylerinin 6grenilmesi amaglanmustir.
Kuzey Kibris Tiirk Cumhuriyetinde yasayan 212 okul Oncesi Ogretmen adayma “Duygusal
thmal/istismar Bilgi ve Farkindalik Olgegi” uygulanmistir. Arastirma sonucunda &gretmen
adaylarinin duygusal ihmal/istismar1 gérmezden gelme egiliminde oldugu ve 6grenim diizeyi arttikca
ogretmen adaylarinin duygusal ihmali/yoksunlugu reddetme/gérmezden gelme ve tecrit etme/tehdit

etme egilimlerinin arttig1 goriilmiistiir.

Savi Cakar ve Yaziaa Okuyan (2017) tarafindan yapilan bu arastirmanin amaci egitim

fakiiltesinin farkli boliimlerinde okuyan son smif dgrencilerinin ¢ocuk istismari ve ihmaline iliskin

932



KEFAD Cilt 20, Say1 2, Agustos, 2019

goriislerinin incelenmesidir. Yar1 yapilandirilmis gortisme formu uygulanan arastirmada, 6gretmen
adaylarmin ¢ocuk istismar1 ve ihmalinin belirlenmesi, 6nlenmesi ve miidahale siirecine iliskin bilgi ve
becerilerinin yeterli diizeyde olmadigi, konuya iliskin yasalar ve yoOnetmeliklerdeki rol ve
sorumluklarimin farkinda olmadiklar1 belirlenmistir. Bu durum egitim fakiilteleri basta olmak iizere
diger fakiiltelerde c¢ocuk istismari ve ihmaline iliskin c¢alismalar ve uygulamalara ihtiyag
duyuldugunu ortaya koymaktadir. Ozellikle kiigiik cocuklarla calisacak olan 6gretmelerin bu konuda
daha yetkin hale getirilmesi, 6gretmen yetistirme siirecinde ¢ocuk istismarini énleme ve miidahale

konusunda dersler okutulmasi katki saglayacaktir.

Tim egitim kademelerinde, ¢ocuklarin bu olumsuz durumlarla karsi karsiya kalma riskleri
nedeniyle 6gretmenlerin bu konuda bilgi ve farkindalik sahibi olmalar1 oldukca 6nemlidir (Pekdogan
ve Bozgiin, 2018). Bununla birlikte bir¢ok arastirmada &gretmen adaylarinin biiyiik ¢ogunlugunun
¢ocuk istismariyla karsilasmalari halinde ne yapacaklar1 hakkinda bilgi sahibi olmadiklar:
belirlenmistir (Savi Cakar ve Yazici Okuyan, 2017; Tunca ve Ozer, 2015). Cocuk istismari hakkinda
Ogretmen adaylariyla yapilan arastirmalar incelendiginde katilimcilarin genellikle ¢ocuk istismari ile
ilgili yeterli bilgilerinin olmadig1 ortaya ¢cikmis ve buna yonelik 6neri olarak lisans egitimleri sirasinda
bu konunun iizerinde daha fazla durulmasi gerektigi belirtilmistir. Bu baglamda erken c¢ocukluk
yillarina sihirli dokunuslar1 olabilecek okul oncesi 6gretmenligi programi 6gretmen adaylarinin bu
kavram hakkinda farkindaligmmin yiiksek olmasi ve meslek hayatlarinda boyle bir durumla
karsilasmalar1 halinde gerekli miidahaleyi uygulayabilecek kadar bilgi sahibi olmalari oldukga
onemlidir. Bu arastirmada okul oncesi 6gretmenligi programi 6gretmen adaylarmin “gocuk istismar1”
kavramima yonelik algilarin1 ifade eden metaforlarin belirlenmesi amaglanmistir. Bu amag

cercevesinde asagidaki sorulara cevap aranmistir:

1. Okul 6ncesi 6gretmenligi programi 6gretmen adaylarmin ¢ocuk istismar1 kavramina iligkin

belirttikleri metaforlar nelerdir?
2. Belirlenen metaforlar, hangi kavramsal kategoriler altinda toplanabilir?
Yontem
Arastirma Modeli

Arastirmada, okul Oncesi Ogretmenligi programi Ogretmen adaylarinin “gocuk istismari”
kavramina yonelik algilarini ifade eden metaforlar1 belirlemede, nitel arastirma yontemleri arasinda
yer alan olgu bilim (fenomenoloji) deseni kullanilmistir. Olgu bilim ¢alismalarinda genellikle belli bir
olguya iligkin bireysel algilarin veya perspektiflerin ortaya ¢ikarilmasi ve yorumlanmas: amaglanir

(Yildirim & Simsek, 2005).
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Calisma Grubu

Arastirmada uygun ornekleme yontemi kullanilmistir. Egitim, psikoloji, tip ve daha bir¢ok
farkli disiplinlerde calisan arastirmacilar, seckisiz Ornekleme yerine siklikla uygun orneklemeyi
kullanmaktadirlar. Uygun Ornekleme, iyi tanimlanmis evrenden seckisiz olarak c¢ekilmemektedir.

Bunun yerine arastirmacinin kolayca ulasabilecegi katilimcilardan olusmaktadir (Warner, 2008).

Bu arastirma 2018-2019 yillarinda Nigde ilinde okul 6ncesi 6gretmenligi programina devam
eden 6gretmen adaylar: ile yapilmistir. Calisma grubu birinci ve ikinci sinifa devam eden 74 kisiden
olusmaktadir. Katilimcilarin 68’i kadin, 6’s1 erkektir. Calisma grubunda yer alan katilimcilarla yiiz
ylize birebir olarak goriisiilerek arastirmanin amact anlatildiktan sonra katilimcilara “Cocuk istismari

”

... gibidir/ ..... ‘'ya benzer; ciinkii ....” ifadesinin yazili oldugu kagitlar verilerek bu ifadeleri

tamamlamalar1 istenmistir. Gorlismeler ortalama olarak 15 dakika siirmiistiir.
Veri Toplama Araglar1 ve Verilerin Analizi

Okul 6ncesi 6gretmenligi programi 6gretmen adaylarmin ¢ocuk istismari kavramina iliskin
algilar1 “Cocuk istismar1 sizce neye benzer?” sorusunu cevaplamalar1 ve kurduklar iliskiyi
“Cilinkii...” climlesini tamamlayan aciklamalar ile elde edilmistir. Metaforun konusu ve kaynagi ilk
soru ile belirlenmeye calisilmistir. “Ciinkii” ile bu metafora yiiklenen anlam ve nedenler ortaya
cikarilmaya calisilmistir. Verilerin degerlendirilmesinde nitel veri analizi tekniklerinden metafor
analizi kullanilmistir. Metafor analiz tekniginde metaforlar nitel calismalarin okuyucuyla iletisim
kurma ve bulgular giiglii bir sekilde iletme yollarindan biri olarak kullanilabilmektedir. Metaforlarin
analiz edilmesi ve yorumlanmasi siirecinde veriler, derin bir isleme tabi tutularak {izerinde ¢alisilan
konuya iliskin kavram ve temalarin kesfedilmesi saglanir. Birbirine benzeyen veriler mantikli bir
bigimde bir araya getirilir ve anlasilir sekilde diizenlenerek yorumlanir. Bu ¢alismada da ilk olarak
katihmcilar tarafindan tanimlanan tiim metaforlar basitge kodlanmistir. Bu kodlamalar, verilerden
cikarilan kavramlara gore yapilmustir. Ikinci asamada, kodlar arasindaki ortak yonlere dayanan
temalar olusturulmustur, tiglincii asamada verilerin kodlara ve temalara gore organize edilmesi ve
tanimlanmas1 yapilmistir. Son olarak bulgularin yorumlanmasi gergeklestirilmistir (Patton, 2002).
Sonuglar betimsel bir anlatim ile sunulmus ve sik sik dogrudan alintilara yer verilmistir (Yildirim &
Simsek, 2005). Boylece arastirmanin i¢ giivenirligi arttirilmigtir. Ayrica arastirmada tiim goriismeler
arastirmaci tarafindan analiz edilmistir. Egitim bilimleri {izerinde ¢alisan bir dis hakem de calismaya
dahil edilerek verilerin dortte biri, arastirmaci ve dis hakem tarafindan analiz edilmistir. Arastirmanin
dis gilivenirligini arttirmak icin arastirmanin sonuglar1 elde edilen verilerle iligkilendirilerek
acgiklanmistir. Ayrica arastirmadaki ham verilerin, baskalarmin istemesi ya da farkli ¢alismalara katk:

saglamasi i¢in saklanmasi yolu ile dis giivenirligin arttirilmasi saglanmistir.
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Bulgular

Arastirmaya katilan 6gretmen adaylar1 “gocuk istismar1” kavramina iliskin toplam 59 metafor
gelistirmislerdir. Ogretmen adaylarinin gelistirdikleri metaforlar 9 kategoriye ayrilmistir. Gelistirilen
metaforlara iliskin kategoriler; “budama”, “afet”, “deforme”, “virtis”, “vicdan”, “yara”, “¢Okiis”,

“karanlik” ve “leke” seklindedir.

égretmen adaylarinin “gocuk istismar1” kavramina iliskin gelistirdikleri metaforlardan biri
“pudama”dir. Ogretmen adaylar1 filizlenmis tohumun, gonca cigegin zamansiz koparilmasi
neticesinde dallarin meyvesiz, yapraksiz kalmasimin kagmilmaz bir sonu¢ oldugunu belirterek,
budamaya iliskin metaforlar gelistirmiglerdir. Ogretmen adaylarmin “budama” kategorisine iligkin

gelistirdikleri metaforlarin frekans dagilimi Tablo 1’de verilmistir.

Tablo 1. “Budama” kategorisine iliskin metaforlarin frekans dagilimi

Koparilan ¢igek Agac dalin1 kesme Tohumu filizlenmeden topraktan ¢ikarma

5 4 1

Tablo 1 incelendiginde, ¢ocuk istismar1 kavramina iliskin “budama” kategorisinde toplam 10
metafor gelistirildigi goriilmiistiir. Ogretmen adaylar1 bu kategoriye iliskin en ¢ok “koparilan gigek”
metaforunu gelistirmislerdir. Bu konuya iliskin 6gretmen adaylarinin gelistirdigi “tohumu

filizlenmeden topraktan ¢ikarma” metaforuna dair 6rnek ifade su sekildedir:

“Cocuk istismar1 topraga atilmis tohumu filizlenmeden topraktan cikarmaktir. Ciinkii o tohum
zamanla filizlenecek, dallanip budaklanacak ve meyveye duracaktir. Siz ¢ocuk istismart ile o
tohumun tiim gelecegini hayallerini ve hatta yasama hakkini elinden almis oldunuz. Bir hayati,
yasami, umudu, bir aileyi ve hatta bir toplumu yok etmenin en kestirme yolunu kullandiniz.

Bravo!” (K33)

Ogretmen adaylarinin “gocuk istismar1” kavramna iligkin gelistirdikleri metaforlardan bir
digeri “afet”tir. Cocuk istismara ugrayinca ¢ocugun tiim hayatinin alt1 {istiine geldigini diistindiikleri
igin afet kategorisine iliskin metaforlar gelistirmislerdir. Ogretmen adaylarinin “afet” kategorisine

iliskin gelistirdikleri metaforlarin frekans dagilimi Tablo 2’de verilmistir.

Tablo 2. “Afet” kategorisine iliskin metaforlarin frekans dagilimi

Deprem Kimyasal bomba  Kiiresel 1ssnma Ates Kasirga Toplu mezar

3 2 2 1 1 1

Tablo 2 incelendiginde, ¢ocuk istismar1 kavramina iliskin “afet” kategorisinde toplam 10

metafor gelistirildigi goriilmiistiir. Ogretmen adaylar1 bu kategoriye iliskin en c¢ok “deprem”
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metaforunu gelistirmislerdir. Bu konuya iliskin 6gretmen adaylarinin gelistirdigi “kiiresel 1sinma”

metaforuna dair 6rnek ifade su sekildedir:

“Cocuk istismari kiiresel 1sinmaya benzer; ¢iinkii diinyamin her yerine etki eden, insanlari giin

gectikce bir batakliga gotiiren, doniisii, telafisi olmayan bir yoldur.” (K4)

Ogretmen adaylarinin “gocuk istismar1” kavramia iligkin gelistirdikleri metaforlardan biri
“deforme”dir. Ogretmen adaylar istismara ugrayan ¢ocugu 6zii, asil formunu kaybettikten sonra asla
eskisi gibi olamayacagimi belirterek, deforme kategorisine iliskin metaforlar gelistirmislerdir.
Ogretmen adaylarinin “deforme” kategorisine iliskin gelistirdikleri metaforlarin frekans dagilimi

Tablo 3’de verilmistir.

Tablo 3. “Deforme” kategorisine iliskin metaforlarin frekans dagilum

Paramparca cam Yirtilmus kitap Heykeltiras eserinin kirilmast

3 2 2

Tablo 3 incelendiginde, ¢ocuk istismar1 kavramina iliskin “deforme” kategorisinde toplam 7
metafor gelistirildigi goriilmiistiir. Ogretmen adaylari bu kategoriye iliskin en cok “paramparca cam”
metaforunu gelistirmislerdir. Bu konuya iliskin 6gretmen adaylarmin gelistirdigi “heykeltiras eserinin

kirilmas1” metaforuna dair 6rnek ifade su sekildedir:

“Cocuk istismar: tam bir vahgettir. Diinyadaki en kotii seylerle yarisamayacak kadar kétiidiir.
Ama illa bir seye benzetmek gerekirse cok onemli bir heykeltirasin yaptigr en giizel eserinin
kirilmasina benzer. Ciinkii bu zuliimle cocukta derin yaralar acilir. Kiriliy, geri yapistirmast ¢ok

zor parcalara ayrilir.” (K62)

Ogretmen adaylarmin “cocuk istismari” kavramina iliskin gelistirdikleri metaforlardan biri
“virlis”diir. Ogretmen adaylar1 gocuk istismarim hizli yayilip organizmaya zarar verme ozelligi
oldugu vurgulanarak, viriise iliskin metaforlar gelistirmiglerdir. Ogretmen adaylarmin “viriis”

kategorisine iliskin gelistirdikleri metaforlarin frekans dagilimi Tablo 4’de verilmistir.

Tablo 4. “Viriis” kategorisine iliskin metaforlarin frekans dagilimi

Zararli bocekler Kanser Bilingsiz tiiketici

4 2 1

Tablo 4 incelendiginde, ¢ocuk istismari kavramina iliskin “viriis” kategorisinde toplam 7
metafor gelistirildigi goriilmiistiir. Ogretmen adaylar1 bu kategoriye iligkin en gok “zararl bocekler”
metaforunu gelistirmislerdir. Bu konuya iliskin 6gretmen adaylarinin gelistirdigi “zararli bocekler”

metaforuna dair 6rnek ifade su sekildedir:
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“Cocuk istismart bahgeyi talan eden biceklere benzer. Ciinkii sen bahgeyi bircok umutla ekersin,
dallanmasin beklersin ama o bocekler izin vermez kemirir durur o topraktakileri. Dallar diiser,

kokler kurur yapraklar ¢iiriir... umutlar gider. O boceklere bir ilag buluncaya kadar..” (K25)

Ogretmen adaylarinin “gocuk istismar1” kavramina iligkin gelistirdikleri metaforlardan biri
“vicdan”dir. Ogretmen adaylar1 cocuklarin istismarina neden olan insanlarin bu durumu
vicdanlartyla nasil degerlendirdiklerini belirterek, vicdana iliskin metaforlar gelistirmislerdir.
Ogretmen adaylarmin “vicdan” kategorisine iliskin gelistirdikleri metaforlarin frekans dagilimi Tablo

5’de verilmistir.

Tablo 5. “Vicdan” kategorisine iliskin metaforlarin frekans dagilim

Ruhu baltalama Mr Heinz ikilemi Kabus

3 2 1

Tablo 5 incelendiginde, ¢ocuk istismari kavramina iliskin “vicdan” kategorisinde toplam 6
metafor gelistirildigi goriilmiistiir. Ogretmen adaylar1 bu kategoriye iligkin en ¢ok “ruhu baltalama”
metaforunu gelistirmislerdir. Bu konuya iliskin 6gretmen adaylarinin gelistirdigi “Mr Heinz ikilemi”

metaforuna dair 6rnek ifade su sekildedir:

“Cocuk istismar1 Mr. Heinz ikilemi gibidir. Ciinkii arada vicdan kalir. Mr. Heinz ikilemine de

cevap vermek kisinin vicdanina kalmistir.” (K72)

Ogretmen adaylarmin “cocuk istismari” kavramina iliskin gelistirdikleri metaforlardan biri
“yara”dir. Ogretmen adaylar1 ¢ocuklarimn istismara ugrayinca yarali, yardima ihtiyag duyan varliklar
haline geldiklerini diisiindiikleri icin, yara kategorisine iliskin metaforlar gelistirmislerdir. Ogretmen
adaylarinin “yara” kategorisine iliskin gelistirdikleri metaforlarin frekans dagilimi Tablo 6’de

verilmistir.

Tablo 6. “Yara” kategorisine iliskin metaforlarin frekans dagilimi

Kanad1 kirik kus Acgik yara Kirik kalp

4 3 1

Tablo 6 incelendiginde, ¢ocuk istismari kavramina iliskin “yara” kategorisinde toplam 8
metafor gelistirildigi goriilmiistiir. Ogretmen adaylar1 bu kategoriye iliskin en ok “kanad1 kirik kus”
metaforunu gelistirmisglerdir. Bu konuya iliskin 6gretmen adaylarinin gelistirdigi “kanad kirik kus”

metaforuna dair 6rnek ifade su sekildedir:

“Cocuk istismart bir kusun kanadimi kirmaya benzer. Cocuklar ozgiirce ucan kuslar gibidir,

iclerinde sonmeyen bir ates, bitmek tiikenmek bilmeyen bir atesle durmadan kanat ¢irpmak isterler.
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Ancak istismara ugrayan cocugun kanadi kirilir, icindeki ates soner, enerjisi kaybolur. Hala bir
kus gibi olan bu cocuun artik kanad: kirilmigtir ve o artik kanadr ucamayan iirkek bir kug haline

gelmistir. Hayat1 boyunca kiriklarimin izlerini tasimak zorunda olan bir kus...” (K28)

Ogretmen adaylarinin “gocuk istismar1” kavramina iligkin gelistirdikleri metaforlardan biri
“cokiig”tiir. Ogretmen adaylar1 devletin, ailenin, bireyin igten ice ¢cdkmesi neticesinde dibe vurmanin
kagimilmaz bir sonu¢ oldugunu belirterek, ¢Okiis kategorisine iliskin metaforlar gelistirmislerdir.
Ogretmen adaylarinin “cokiis” kategorisine iliskin gelistirdikleri metaforlarin frekans dagilimi Tablo

7’de verilmistir.

Tablo 7. “Cokiis” kategorisine iliskin metaforlarin frekans dagilim

Tabansiz ev Sessiz ¢iglik Aile yikimi Vatana ihanet Osmanli kapitiilasyonu

4 2 1 1 1

Tablo 7 incelendiginde, ¢ocuk istismari kavramina iliskin “¢okiis” kategorisinde toplam 9
metafor gelistirildigi goriilmiistiir. Ogretmen adaylari bu kategoriye iliskin en ¢ok “tabansiz ev”
metaforunu gelistirmislerdir. Bu konuya iliskin 6gretmen adaylarinin gelistirdigi “sessiz ¢iglik”

metaforuna dair 6rnek ifade su sekildedir:

“Cocuk istismar1 bir yunusun sessiz ¢13lig1 gibidir; ciinkii istismar edilen cocugun sesi ¢iksa bile
susturuluyor. Toplum olarak susturuluyoruz. Ses cikarsak bile onleyemiyoruz. Sesimizi istesek de

duyuramiyoruz. Onu duymay: istememiz gerek.” (K45)

Ogretmen adaylarmin “cocuk istismari” kavramina iliskin gelistirdikleri metaforlardan biri
“karanlik”tir. Ogretmen adaylari istismara ugrayan ¢ocugun diinyasinin kararmasimn kagimilmaz bir
sonu¢ oldugunu belirterek, karanliga iliskin metaforlar gelistirmislerdir. Ogretmen adaylarmin

“karanlik” kategorisine iliskin gelistirdikleri metaforlarin frekans dagilimi Tablo 8'de verilmistir.

Tablo 8. “Karanlik” kategorisine iliskin metaforlarin frekans dagilimi

Kararmis gelecek Kayan yildiz Kuyuya atma Kara kutu

6 2 1 1

Tablo 8 incelendiginde, ¢ocuk istismari kavramina iliskin “karanlik” kategorisinde toplam 10
metafor gelistirildigi goriilmiistiir. Ogretmen adaylari bu kategoriye iliskin en ¢ok “kararmis gelecek”
metaforunu gelistirmislerdir. Bu konuya iliskin 6gretmen adaylarinin gelistirdigi “kuyuya atma”

metaforuna dair 6rnek ifade su sekildedir:

“Cocuk istismari, cocugu kuyuya atmaya benzer. Ciinkii o kuyuya bir kez o cocuk atildr m1 ancak

baskalarimin el vermesiyle ¢ikabilir. Kuyu cocugun iginde bulundugu o kétii durumdur. Cocuga
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yardim edip cocugu cikaran insanlarda cocuga her tiirlii yardimi (ruhen-fiziken-psikolojik destek
vb.) yapanlardir. Boylece cocuk kuyudaki tutsakligindan, icindeki ¢ikilmaz durumdan kurtulur.”

(K31)

Ogretmen adaylarinin “gocuk istismar1” kavramina iligkin gelistirdikleri metaforlardan biri
“leke”dir. Ogretmen adaylar1 istismar neticesinde g¢ocugun hayatinda giderilemez izler olusacagi
vurgulanarak, leke kategorisine iliskin metaforlar gelistirmislerdir. Ogretmen adaylarinin “leke”

kategorisine iligskin gelistirdikleri metaforlarin frekans dagilimi Tablo 9'de verilmistir.

Tablo 9. “Leke” kategorisine iliskin metaforlarin frekans dagilimi

iz Camur atma Denizi kirletme Alkol kullananin cigeri

3 2 1 1

Tablo 9 incelendiginde, cocuk istismar1 kavramina iliskin “leke” kategorisinde toplam 7
metafor gelistirildigi goriilmiistiir. Ogretmen adaylar1 bu kategoriye iliskin en ¢ok “iz” metaforunu

gelistirmislerdir. Bu konuya iliskin 6gretmen adaylarinin gelistirdigi “iz” metaforuna dair ornek ifade

su sekildedir:

“Cocuk istismari en sevilen kiyafete sicrams camagir suyu lekesi gibidir. Ciinkii, o kiyafeti giymek
istersin ama o leke hep ordadir. Gérmezden gelmeye calisirsin olmaz iistiinii kapamaya calisirsin
yine olmaz. O kiwyafetin rengi bozulmugstur bir kere. Cocuk istismari da boyle bir seydir. O
rengarenk hayatlar, umutlar, o sagma sapan lekeyle bozulmustur, yok olmustur. Cocugun
yasaminda bir iz birakmigtir. Olene kadar aklinda bir yerdedir. Gormezden gelsen olmaz, iistiini
kapatmaya ¢alissan yine olmaz. O umutlart hayatlar: yok etmeye kimsenin hakk: yoktur, olamaz.”

(K34)
Tartisma ve Oneriler

Okul o6ncesi Ogretmenligi programi Ogretmen adaylarimin “gocuk istismar1” kavramina
yonelik algilarini ifade eden metaforlarin belirlenmesi amaclanan bu arastirmanin sonunda; 6gretmen
adaylarinin verdikleri cevaplardan yola cikilarak olusturulan kategoriler incelenmis ve bu
kategorilerin daha ¢ok olumsuz algiya yonelik oldugu goriilmiistiir. Aragtirma sonucunda 6gretmen

adaylarinin toplam 9 kategoride 59 metafor gelistirdikleri tespit edilmistir.

Cocuklara istismara maruz kalmadan ulasmaya calismak, istismara maruz kalmalarini
engellemek agisindan 6nem tasimaktadir. Cocuklar, okula basladiklari andan itibaren, ev disinda
vakitlerinin biiyiik bir ¢cogunlugunu okul ortaminda gecirdikleri igin 6gretmenler ¢ocuklar hakkinda
anne babalar1 kadar bilgi sahibi olurlar. Bu nedenle ¢ocuklarin yasadigi olumsuzluklar: en iyi fark

edebilecek kisiler 6gretmenlerdir. Ogretmenler istismarin belirlenmesinde ve &nlenmesinde biiyiik
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role sahiptir (Sop ve Topgu Bilir, 2017). Bu dogrultuda bireylerin yasaminda en énemli yere sahip olan
erken ¢ocukluk doneminde ¢ocuklarin giiniin biiyiik bir kismini bir arada gegirdigi okul ©ncesi
Ogretmenlerin ¢ocuk istismariyla ilgili farkindalik diizeyleri ¢cok daha biiyiitk 6nem tasimaktadir. Bu
noktadan hareketle yola ¢ikilarak yiiriitiilen bu arastirmada okul 6ncesi 6gretmenlerinden beklenen
yiiksek farkindaligin daha meslek yasamina hazirlanirken olusmasi gerektigi goz oniine alinmis ve
Ogretmen adaylarmin ¢ocuk istismari konusunda goriisleri degerlendirilmistir. Aragtirmada
katilimcilarin metaforlarindan olusturulan kategorilerin adlar1 “budama”, “afet”, “karanlik”, “¢cokiis”,
“yara”, “deforme”, “viriis”, “leke” ve “vicdan” olarak siralanabilir. Ustﬁndag, Senol ve Magden’e
(2015) gore gocuk istismari, ¢ocugun ruh saghgimi zedeledigi ve biitiin yasami boyunca etkileri
gorlinen iz birakti1 icin ¢ok 6nemli bir yere sahiptir. Bu baglamda katihimcilar istismarm ¢ocuklar

tizerinde actigr yarayi, biraktigi lekeyi, olusturdugu c¢okiisii ve karanhgr yantlarinda

vurgulamiglardir.

Istismar, cocugun dogdugu andan itibaren evde, oyun alanlarinda, sokakta ve okulda kisacasi
bulundugu her ortamda farkli nedenlerle yiiz yiize gelebilecegi 6nemli bir toplumsal problemdir.
Cocuk istismar1 neticesinde ¢ocukta gelisim geriligi ile biiyiime yetersizligi yaratmasindan ve hayat:
boyunca kalici hasarlar birakmasindan dolay1 psikoloji, egitim ve tip alanindaki arastirmacilarin
ilgisini ¢ekmistir. Cocuk istismarmin bireyin sosyal-duygusal uyum siireclerini ve yetiskinlik
¢agindaki tutum ve davranislarini olumsuz yonde etkiledigi, 6zellikle son donemlerde yiiriitiilen
aragtirmalarda vurgulanmistir (Caglarirmak, 2006). Sari, Ardahan ve Oztornaci'ya (2016) gore de
cocuk istismar1 ¢ocuklarin yasaminda geri doniisii olmayan yaralar agmakta ve istismarin ¢esidi ne
olursa olsun eriskinlikte goriilecek sorunlara davetiye ¢ikarmaktadir. Bu arastirmada iginde en fazla
metafor barindiran kategoriler sirasiyla budama, afet ve karanlik kategorileridir. Ogretmen
adaylarinin ¢ocuklarin istismar neticesinde yasadiklar1 sarsici ve yipratici deneyimleri bu ifadelerle

dile getirdikleri diistiniilmektedir.

Arastirmada elde edilen kavramsal kategoriler bir biitiin olarak diistiniildiigiinde en ¢ok
gelistirilen metaforlar kararmis gelecek ve koparilan ¢icek olarak sayilabilir. Bunu destekler nitelikte
Lundahl, Nimer ve Parsons’a (2006) gore de istismar magduru cocuklar, kisa ve uzun dénemde
olumlu yanlarim1 zayiflatan sosyal, duygusal ve davranmigsal sorunlar yasamaya daha yatkin
olmaktadir. Colman ve Widom (2004) tarafindan yapilan bir arastirmada cocuklugunda kotii
muameleye ugrayan bireylerin yasaminin sonraki dénemlerinde sosyal iliskilerinin daha zayif oldugu
belirlenmistir. Bu baglamda 6gretmen adaylarinin olusturduklar1 metaforlar goéz oniine alindiginda
toplu mezar, sessiz ¢iglik, kabus, kanser, kirik kalp, kanadi kirik kus, alkol kullananin cigeri, kuyuya
atma, kayan yildiz, kararmis gelecek gibi uzun soluklu etkisi olan ve olumsuz igerikli kelimeleri tercih

etmeleri bir tesadiif sayilamaz.
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Arastirma sonunda elde edilen metaforlar, 6gretmen adaylarinin ¢ocuk istismari konusunda
farkindaliklarinin bulundugunu; ancak yanitlarinin daha ¢ok cinsel istismarin etkileri ve istismarin
cocukta yol agtigi olumsuzluklar ile kisith oldugunu gostermistir. Ogretmen adaylarmin odak
noktasmin kurbanda olmasi, yalmizca acima, tiziintii gibi duygular1 ortaya c¢ikarmakla smirh
kalmaktadir. Arastirmadan elde edilen sonuglar dogrultusunda; 6gretmen adaylarindan istismarla
nasil bas edilebilecegine yonelik goriis almabilir. Magdur olan yerine magdur eden istismarciya
odaklanilarak istismarciya yonelik miidahale ya da onleyici projeler gelistirilebilir. Bununla birlikte
¢ocuk istismarinin tespit edilmesinde ebeveynlerden sonra ¢ocuklarla en ¢ok vakit gegiren yetiskinler
olan 6gretmenlerin de algilarini belirlemeye yonelik metafor ¢alismalar: yapilabilir. Ayrica okul dncesi
egitimi programi lisans derslerinde istismarin bir biitiin ve zorunlu ders olarak ele alimmasi ve
ogretim elemanlarinin derslerinde bu siirecin 6nemini vurgulayarak toplumun her kesimine ulasacak
olan Ogretmen adaylar1 ile sahada uygulayabilecekleri program ve etkinlikleri planlamalar

saglanabilir.



Uysal Bayrak, H.

Kaynakca

Akbas, S., Turla, A., Karabekiroglu, K., Senses, A., Karakurt, M. N., Tasdemir, G. N. ve Boke, 0. (2009).
Adli makamlarca ¢ocuk psikiyatrisi poliklinigine gonderilen cinsel istismara ugramis
¢ocuklarin, istismar sekilleri, ruhsal ve fiziksel muayene 6zellikleri. Adli Bilimler Dergisi, 8, 24-

32.

Can Yasar, M., Senol, B. ve Akyol, T. (2015). Ogretmen adaylarinin ¢ocuga yonelik cinsel istismar
tutumlarmin incelenmesi. Hacettepe Universitesi Saghik Bilimleri Fakiiltesi Dergisi, 1(2), 228-241.

Can Yasar, M., nal Kiziltepe, G. ve Kandir, A. (2014). C)gretmen adaylarinin ¢ocuklardaki fiziksel
istismar belirtilerine iliskin farkindaliklar1. Kuramsal Egitimbilim Dergisi, 7(3), 286-303.

Colman, R. A., & Widom, C. S. (2004). Childhood abuse and neglect and adult intimate relationships:

A prospective study. Child Abuse & Neglect. 28, 1133-1151.

Caglarirmak, A. (2006). Yerlesik olan ve olmayan ailelerde ¢ocuk istismar1 yayginliginin incelenmesi.

Yaymnlanmamis Yiiksek Lisans Tezi, Ege Universitesi, Sosyal Bilimler Enstitiisii, [zmir.

Dilsiz, H. ve Magden, D. (2015). Ogretmenlerin ¢ocuk istismar ve ihmali konusunda bilgi ve risk
tanima diizeylerinin tespit edilmesi. Hacettepe Universitesi Saglik Bilimleri Fakiiltesi Dergisi, 1(2),

678-694.

Dogan, T. ve Bayar, O. (2018). Cocuk cinsel istismari: Gelecegin 6gretmenleri ve okul psikolojik

danismanlari ne kadar biliyor? Journal of International Social Research, 11(55), 571-581.

Karabiyikli, T. H. (2017). Ogretmen adaylarinin ¢ocuk istismari ve ihmaline yonelik farkindalik
diizeyleri. Journal of International Social Research, 10(50), 541-546.

Kogtiirk, N. (2018). Cocuk ihmalini ve istismarini 6nlemede okul ¢alisanlarinin sorumluluklari. Mugla

Sitkt Kogman Universitesi Egitim Fakiiltesi Dergisi, 5(1), 38-47.

Lundahl, B. D., Nimer, J., & Parsons, B. (2006). Preventing child abuse: A meta-analysis of parent
training programs. Research on Social Work Practice, 16(3), 251-262.

Mclntyre, T. (1990). The teacher's role in cases of suspected child abuse. Education and Urban Society,
22(3), 300-306.

Patton, M. Q. (2002). Qualitative research and evaluation methods (Third edition). Thousand Oaks, CA:

Sage Publications.

Pekdogan, S. ve Bozgun, K. (2018). Ogretmenlerin ¢ocuk ihmali ve istismar1 hakkindaki goriislerinin

incelenmesi. MANAS Sosyal Arastirmalar Dergisi, 7(2), 433-443.

Sari, H. Y., Ardahan, E. ve Oztornaci, B. O. (2016). Cocuk ihmal ve istismarina iliskin son 10 yilda
yapilan sistematik derlemeler. TAF Preventive Medicine Bulletin, 15(6), 501-511.

942



KEFAD Cilt 20, Say1 2, Agustos, 2019

Savi Cakar, F. & Savi, S. (2016). Child abuse and neglect: Can they be prevented? Proceedings of ISERD

International Conference, Vienna, Austria. 26-27 November. 2016, pp:1-4.

Savi Cakar, F. ve Yazic1 Okuyan, H. (2017). Ogretmen adaylarinin ¢ocuk istismari ve ihmaline iligkin

goriisleri. Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi, 44, 250-275.

Sop, A. ve Bilir, Z. T. (2017, October). Universite dgrencilerinin ¢ocuga yonelik cinsel istismar

tutumlarinin incelenmesi. In International Children’s Rights Congress (CRC) (pp. 20-28).

Soylu, N., Sentiirk Pilan, B., Ayaz, M. ve Sonmez, S. (2012). Cinsel istismar magduru gocuk ve
ergenlerde ruh saglhigin etkileyen etkenlerin arastirilmasi. Anatolian Journal of Psychiatry, 13,

292-298.

Tatlicali, E., & Berkmen, B. (2017). Examination of pre-school teacher candidates: Knowledge and
awareness levels for emotional neglect/abuse. International Journal of Educational Sciences, 19(2-

3), 181-189.

Tunca, N. ve Ozer, O. (2015). Pre-service teachers’ awareness of child abuse. Egitim Bilimleri
Arastirmalari Dergisi, 5(2), 97-118.

Ustﬁndag, A, Senol, F. ve Magden, D. (2015). Ebeveynler ¢ocuk istismarina yonelik bilgi diizeylerinin
belirlenmesi ve bilinglendirilmesi. Hacettepe Universitesi Saglik Bilimleri Fakiiltesi Dergisi, 1(2),

212-227.

Walsh, K., Bridgstock, R., Farrell, A., Rassafiani, M. & Schweitzer, R. (2008). Case, teacher and school
characteristics influencing teachers’ detection and reporting of child physical abuse and

neglect: Results from an Australian survey. Child Abuse & Neglect, 32(10), 983-993.
Yildirim, A. ve Simsek, H. (2005). Sosyal bilimlerde nitel arastirma yontemleri. Ankara: Segkin Yayimncilik.

Yildiz, Y., Kagar, M., Albayrak, E., Calaboglu, T., Cakmak, S., & Bayraktar, T. (2017). Cocuk ihmali ve
istismar1 hakkinda ilkdgretim 6gretmenlerinin bilgi diizeylerinin degerlendirilmesi. Van Tip

Dergisi, 24(4), 303-309.



KEFAD Volume 20, Issue 2, August, 2019

Ahi Evran University
Journal of Kirsehir Education Faculty

o/

KEFAD ISSN: 2147 - 1037

http://kefad.ahievran.edu.tr

A Metaphoric Evaluation with Pre-service Teachers on Child Abuse:
The Case of Nigde Province

Hatice Uysal Bayrak

DOI:10.29299/kefad.2019.20.02.013 Article Information
Received:20/03/2019  Revised:15/05/2019  Accepted:02/07/2019

Summary

The aim of this study is to investigate the metaphors of early childhood education program' pre-service teachers'
perceptions of child abuse concept. Phenomenology pattern, which is one of the qualitative research methods,
was used to determine the metaphors expressing the pre-service teachers' perceptions about the concept of child
abuse. The study group of the study was formed by 74 pre-service teachers who were attending preschool
education program in 2018-2019 by using appropriate sampling method. The participants in the study group
were interviewed face to face. Participants were given papers with the statement of “child abuse is like.../similar
to...; because...” and were asked to complete these statement. The data were analyzed by metaphor analysis. As a
result of the research, it was determined that pre-service teachers used 59 metaphors in 9 categories. The
categories that contain the most metaphors are pruning, disaster and darkness. The names of the categories
formed from the metaphors of the participants in the research can be listed as pruning, disaster, darkness,
collapse, wound, deformed, virus, stain and conscience. When the conceptual categories obtained in the study are
considered as a whole, the most developed metaphors can be counted as darkened future and severed flowers.
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Introduction

Growing healthy generations is primarily possible with healthy children, and child
maltreatment is a problem that prevents it (Kogtiirk, 2018). One of the sources of many problems such
as stress, loneliness, negative mental health, and depressive symptoms that individuals experience
during childhood or adulthood is the abuse experiences they face in early childhood (Pekdogan and
Bozgiin, 2018). Child abuse is a universal problem in all societies since ancient times (Can Yasar, Senol
and Akyol, 2015). Child abuse can be described as a public health problem that affects the child as an
individual and affects the family in which the child is involved, sometimes causing very difficult to

return such as deterioration of family integrity (Dilsiz and Magden, 2015).

In general, teachers and other experts should take more responsibility in the child abuse
process, because parents either abuse their children themselves or allow others to abuse them and do
not prevent them (Savi Cakar and Savi, 2016). Moreover, considering that the school where the child
spends the most time outside the family and the ones who spend the most time are the teachers,
teachers who have direct connection with children in the solution of child abuse have big duties. For
this reason, the school is important and educators have a critical role in recognizing and preventing
child abuse. The effect of abuse outside the school is carried to the school and it is also possible to
encounter abuse cases within the school (Dogan and Bayar, 2018; Pekdogan and Bozgiin, 2018). In
addition, school environment can be a protective factor or a risk factor for child abuse and neglect
(Kogtiirk, 2018). In all levels of education, it is very important that teachers are aware and informed
about the possibility that each child will be exposed to negative situations such as abuse. By observing
the negative behavior of the child in the school environment and the traces of assault on his body, a
teacher who understands the source of these problems can prevent the increase of problems and
therefore, successful, happy and healthy generations can be raised (Dogan and Bayar, 2018; Pekdogan
and Bozgtin, 2018).

It is both professional and social responsibility for teachers to develop themselves in child
abuse and neglect (Kogtiirk, 2018). It is stated that teachers' position is very important in the research
results (Akbas and et al., 2009; Dilsiz and Magden, 2015; Dogan and Bayar, 2018; Soylu, Sentiirk Pilan,
Ayaz and Sonmez, 2012; Yildiz, Kagar, Albayrak, Calaboglu, Cakmak aand Bayraktar, 2017) which
emphasize that teachers are inadequate in many aspects such as the dimensions of child abuse, their
impact on children who are victims of abuse and their disability. The reasons why teachers cannot
fulfill their role in preventing and responding to abuse should be evaluated and related measures
should be put in place. As a result of these measures to be put into practice, teachers will be able to

play an active role both in directly contributing to this process by not abusing children and
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contributing to the identification and intervention of abuse and also the healing processes of abused

children (McIntyre, 1990; Savi Cakar and Yazic1 Okuyan, 2017; Walsh and et al., 2008).

Considering that the opinions of pre-service teachers about child abuse are important, many
domestic and international studies have been conducted with students attending different
departments of the faculty of education. However, in the literature review, no research has been found
in which the opinions of all pre-service teachers, especially preschool teachers, are obtained through

metaphors. Some of these researches with pre-service teachers are listed below.

764 pre-service teachers from Preschool Education, Classroom Education, Social Studies
Education and Turkish Education programs at Afyon Kocatepe University Faculty of Education were
included in the study group of the study which was conducted by Can Yasar, Inal Kiziltepe and
Kandir (2014) in order to examine the awareness levels of pre-service teachers about physical abuse
symptoms in children. As a result of the study, it was determined that there was no statistically
significant difference between the status, behavioral characteristics and parental behaviors and
department scores of the Physical Abuse Symptoms Assessment Form according to the gender, branch
and grade levels of the pre-service teachers. It was determined that there was a statistically significant
difference in terms of status and behavioral characteristics score values of Physical Abuse Symptoms

Assessment Form according to the status of pre-service teachers regarding child neglect and abuse.

In the research conducted by Tunca and Ozer (2015) in order to determine the awareness of
pre-service teachers studying child abuse, 15 pre-service teachers studying in the departments of Early
Childhood Education, Computer and Educational Technology Education, Social Studies Education,
Special Education, French Education, German Education and Guidance and Psychological Counseling
at Anadolu University and focus group interviews were conducted. As a result of the research, pre-
service teachers reported that child abuse is associated with emotional abuse the most and economic
abuse at least. Pre-service teachers stated that culture is built through the society's view of sexuality,
child marriage, proverbs, idioms and superstitions, and the meanings attributed to the sexes through
the meanings of child abuse. In addition, it was determined that the majority of pre-service teachers

did not know what to do if they faced child abuse.

939 pre-service teachers from Preschool Education, Classroom Education, Social Studies
Education, Turkish Education and Computer and Educational Technology Education programs at
Faculty of Education were included in the study group of the study which was conducted by Can
Yasar, Senol and Akyol (2015) in order to examine pre-service teachers' attitudes on sexual abuse
towards children. As a result of this research, it was determined that there is a statistically significant

difference between the total scores of the Child Sexual Abuse Attitude Scale according to the class



Uysal Bayrak, H.

levels, branches, whether they have received education for child neglect and abuse and feeling ready
to identify the symptoms of sexual abuse. It was also determined that there was no significant

difference according to the gender of pre-service teachers.

In the research conducted by Karabiyikli (2017), it was aimed to measure the level of
knowledge of Guidance and Psychological Counselor and Early Childhood Education programs’ pre-
service teachers in defining the signs and risks of child abuse and neglect. According to the findings of
the research, Early Childhood Education programs’ pre-service teachers stated that they received a
great deal of information (93.5%) about child abuse and neglect during their undergraduate education.
However, Early Childhood Education programs’ pre-service teachers included in the study found

themselves to be 37% qualified to diagnose.

The aim of this study conducted by Sop and Topgu Bilir (2017) is to examine the attitudes of
students who attend child development and early childhood education programs of towards sexual
abuse on children. The study group consisted of 323 students attending the Department of Early
Childhood Education in Duzce University and Mehmet Akif Ersoy University. Sexual Abuse Attitude
Scale towards Child was used in the study. As a result of the study, it was seen that students'
attendance to vocational school or facuty and taking any courses related to children's rights did not
create a difference between sexual abuse attitudes towards the child. It was observed that attitudes
towards reporting sexual abuse towards children changed according to their grade levels compared to

those who were first grade compared to those who were fourth grade.

In the research conducted by Tatlicali and Berkmen (2017), it was aimed to learn Early
Childhood Education programs’ pre-service teachers' awareness and knowledge about emotional
neglect and abuse. Emotional Neglect/Abuse Knowledge and Awareness Scale was applied to 212
Early Childhood Education programs’ pre-service teachers living in Turkish Republic of Northern
Cyprus. As a result of the research, it was seen that pre-service teachers tend to ignore emotional
neglect/abuse and as the level of education increases, pre-service teachers' tendency to reject/ignore

and isolate/threaten emotional neglect/deprivation increases.

The aim of this study conducted by Savi Cakar and Yazic1 Okuyan (2017) is to examine the
opinions of teacher candidates studying at different departments of the faculty on child abuse and
neglect. In the study, semi-structured interview form was applied, and it was determined that pre-
service teachers' knowledge and skills related to determination, prevention and intervention of child
abuse and neglect were not sufficient and they were not aware of their roles and responsibilities in the
relevant laws and regulations. This situation reveals the need for studies and practices on child abuse

and neglect in other faculties, especially in education faculties. In particular, teachers who will work
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with young children will be more competent in this subject, and teaching courses on prevention and

intervention of child abuse during teacher training will contribute.

At all levels of education, it is very important that teachers have knowledge and awareness on
this subject because of the risks of children facing these negative situations (Pekdogan and Bozgiin,
2018). However, in many studies, it has been determined that the majority of pre-service teachers do
not know what to do if they encounter child abuse (Savi Cakar and Yazici Okuyan, 2017; Tunca and
Ozer, 2015). When the researches conducted with pre-service teachers about child abuse were
examined, it was found that the participants generally did not have enough information about child
abuse and it is stated that this issue should be emphasized more during undergraduate education. In
this context, it is very important that pre-service teachers who have magical touches to early
childhood have high awareness about this concept and if they encounter such a situation in their
professional life, they have enough knowledge to apply the necessary intervention. In this study, it
was aimed to determine the metaphors expressing the perceptions of pre-service teachers of early
childhood education program about the concept of child abuse. For this purpose, the answers to the

following questions were sought:

1. What are the metaphors that pre-service teachers of early childhood education program

have stated about child abuse concept?
2. What conceptual categories can these metaphors be classified into?
Method
Research Model

Phenomenology pattern, which is one of the qualitative research methods, was used to
determine the metaphors expressing the pre-service teachers' perceptions about the concept of child
abuse. Phenomenology studies are generally aimed at revealing and interpreting individual

perceptions or perspectives about a particular phenomenon (Yildirim & Simsek, 2005).
Study Group

Appropriate sampling method was used in the study. Researchers working in education,
psychology, medicine and many other disciplines often use appropriate sampling instead of random
sampling. Appropriate sampling is not randomly drawn from a well-defined universe. Instead, it

consists of participants that are easily accessible to the researcher (Warner, 2008).

This research was carried out with the pre-service teachers who attended early childhood
education program in Nigde province in 2018-2019. The study group consisted of 74 participants

attending the first and second classes. 68 of the participants were female and 6 were male. The
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participants in the study group were interviewed face to face. Participants were given papers with the

”

statement of “child abuse is like.../similar to...; because...” and were asked to complete these

statement. The interviews lasted an average of 15 minutes.
Data Collection Tools and Data Analysis

Early childhood education program’ pre-service teachers' perceptions of child abuse concept
were obtained by answering the question of what child abuse is like and by explanations of the
reasons of the relationship they have established. The subject and source of the metaphor were tried to
be determined with the first question. The meaning and reasons attributed to this metaphor have been
tried to be revealed by 'because'. Metaphor analysis, one of the qualitative data analysis techniques,
was used to evaluate the data. In the metaphor analysis technique, metaphors can be used as one of
the ways in which qualitative studies communicate with the reader and communicate the findings
strongly. In the process of analyzing and interpreting metaphors, the data is subjected to a deep
process to discover concepts and themes related to the subject being studied. Similar data is logically
combined and interpreted in an understandable way. In this study, all metaphors defined by the
participants were simply coded. These encodings were made according to the concepts extracted from
the data. In the second stage, themes based on common aspects between the codes were created. In the
third stage, the data was organized and defined according to the codes and themes. Finally, the
interpretation of the findings was performed (Patton, 2002). The results are presented in a descriptive
narrative and frequently quoted directly (Yildirim & Simsek, 2005). Thus, the internal reliability of the
research was increased. All the interviews were analyzed by researchers in the study. In addition, an
outside referee who studies on educational sciences on the quarter of the data was included in the
study and this individual analyzed those data with the researcher. In order to increase the external
reliability of the study, the results of the study were explained in relation to the data obtained. In
addition, it was provided to increase the external reliability by storing the raw data in the research for

the request of others or contributing to different studies.
Findings

The pre-service teachers used 59 metaphors regarding the concept of “child abuse. The
metaphors developed by pre-service teachers are divided into 9 categories. Categories of developed

metaphors; pruning, disaster, deformed, virus, conscience, wound, collapse, darkness and stain.

Pruning is one of the metaphors that pre-service teachers developed about the concept of child
abuse. Pre-service teachers developed metaphors about pruning by stating that it was an inevitable

result of the fruitless, leafless of the branches as a result of the timeless picking of sprouted seed. The
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frequency distribution of the metaphors developed by the pre-service teachers regarding the

“pruning” category is given in table 1.

Table 1. Frequency distribution of metaphors related to “pruning” category

Severed flowers Cutting the tree branch Seed removal from the soil before sprouting

5 4 1

When table 1 is examined, it is seen that 10 metaphors have been developed in the pruning
category related to the concept of child abuse. Pre-service teachers developed the most severed flower
metaphor for this category. An example of the metaphor for removing the seed from the soil without

sprouting is as follows:

“Child abuse is to remove the seed thrown from the soil before it sprouts. Because that seed will
germinate over time, will branch and snag and give fruit. With child abuse, you have taken away
the whole future of your seed, its dreams and even your right to life. You used the shortest way to

destroy a life, hope, a family and even a society. Bravo!” (K33)

One of the metaphors developed by pre-service teachers about the concept of child abuse is
disaster. They developed metaphors for the disaster category because they thought that when the
child was abused, the child's whole life had come underground. The frequency distribution of the

metaphors developed by pre-service teachers related to disaster category is given in table 2.

Table 2. Frequency distribution of metaphors related to “disaster” category

Earthquake Chemical bomb Global warming Fire Tornado Mass grave

3 2 2 1 1 1

When table 2 is examined, it is seen that a total of 10 metaphors have been developed in the
disaster category related to the concept of child abuse. Pre-service teachers developed the most
“earthquake” metaphor for this category. An example of the global warming metaphor developed by

pre-service teachers on this subject is as follows:

“Child abuse is similar to global warming; because it is a way that affects all parts of the world,

leads people to a swamp day by day, with no return, no compensation.” (K4)

One of the metaphors that pre-service teachers developed about child abuse concept is
deformed. Pre-service teachers developed metaphors for the deformed category, stating that the
essence of the abused child could never be the same after losing the original form. The frequency
distribution of the metaphors developed by the pre-service teachers regarding the deformed category

is given in table 3.
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Table 3. Frequency distribution of metaphors related to “deformed” category

Shattered glass Ripped book Breaking the work of sculptor

3 2 2

When table 3 is examined, it is seen that 7 metaphors have been developed in the deformed
category related to the concept of child abuse. Pre-service teachers developed the most shattered glass
metaphor for this category. The example of the metaphor of the breaking of the sculptor's work

developed by the pre-service teachers on this subject is as follows:

“Child abuse is a total savagery. Too bad to compete with the worst things in the world. But if you
have to compare it to something, it is like breaking the most beautiful work of a very important
sculptor. Because this persecution causes deep sores in the child. It breaks into pieces that are very

difficult to bond back.” (K62)

One of the metaphors that pre-service teachers developed about the concept of child abuse is
the virus. Pre-service teachers developed metaphors related to the virus by emphasizing that child
abuse is the ability to spread rapidly and harm the organism. The frequency distribution of the

metaphors developed by pre-service teachers regarding the “virus” category is given in table 4.

Table 4. Frequency distribution of metaphors related to “virus” category

Harmful insects Cancer Unconscious consumer

4 2 1

When table 4 is examined, it is seen that 7 metaphors have been developed in the virus
category related to the concept of child abuse. Pre-service teachers developed the most harmful insects
metaphor for this category. An example of the metaphor of harmful insects developed by pre-service

teachers on this subject is as follows:

“Child abuse is like insects pillaging the garden. Because you planted the garden with a lot of
hope, you wait for it to branch, but those insects don't allow it to grow, it gnaws at the soil.

Branches fall, roots dry, leaves rot, hopes go. Until we find a medicine for those insects...” (K25)

One of the metaphors that teacher trainees developed about the concept of child abuse is
conscience. Pre-service teachers developed metaphors about conscience by stating how people who
exploit children evaluate this situation with their conscience. The frequency distribution of the

metaphors developed by the pre-service teachers regarding the conscience category is given in table 5.

Table 5. Frequency distribution of metaphors related to “conscience” category

Undermining the spirit The dilemma of Mr Heinz Nightmare

3 2 1
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When table 5 is examined, it is seen that a total of 6 metaphors have been developed in the
conscience category regarding the concept of child abuse. Pre-service teachers have developed the
most metaphor of undermining spirit in this category. An example of the Mr Heinz dilemma

metaphor developed by pre-service teachers on this subject is as follows:

“Child abuse’s like the Heinz dilemma. Because the conscience remains between them. It is up to

one’s conscience to respond to the Mr Heinz dilemma.” (K72)

One of the metaphors that pre-service teachers developed about child abuse concept is
wound. Pre-service teachers developed metaphors for the wound category because they thought that
when children were abused, they became wounded and in need of help. The frequency distribution of

the metaphors developed by the pre-service teachers regarding the wound category is given in table 6.

Table 6. Frequency distribution of metaphors related to “wound” category

Bird with broken wing An open sore Broken heart

4 3 1

When Table 6 is examined, it is seen that a total of 8 metaphors have been developed in the
wound category related to the concept of child abuse. Pre-service teachers have developed the most
metaphor of bird with broken wing in this category. An example of the metaphor of the bird with

broken wing developed by pre-service teachers, is as follows:

“Child abuse is like breaking a bird’s wing. Children are like birds flying freely. They want to flap
their wings incessantly with an endless fire. However, the abused child’s wing is broken, the fire
in it extinguishes and the energy disappears. This child, who is still like a bird, now has a broken
wing. ve s'he has become a timid bird whose wing can no longer fly. A bird who has to bear the

marks of its fractures all his/her life...” (K28)

One of the metaphors that pre-service teachers developed about child abuse concept is
collapse. Pre-service teachers developed metaphors related to the category of collapse, stating that it
was inevitable to hit the bottom as a result of the collapse of the state, the family and the individual.
The frequency distribution of the metaphors developed by the pre-service teachers related to the

collapse category is given in table 7.

Table 7. Frequency distribution of metaphors related to “collapse” category

House without base  Silent scream Family destruction  Treason Ottoman capitulation

4 2 1 1 1
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When Table 7 is examined, it is seen that a total of 9 metaphors have been developed in the
collapse category related to the concept of child abuse. Pre-service teachers developed the most house
without base metaphor for this category. An example of the silent scream metaphor developed by pre-

service teachers on this subject is as follows:

“Child abuse is like the silent scream of a dolphin; because the abused child is silenced even if the
sound is made. We are silenced as a society. Even if we make a sound, we can’t prevent it. We

cannot make our voice heard to the authorities. We need to hear that sound.” (K45)

One of the metaphors that pre-service teachers developed about the concept of child abuse is
darkness. Pre-service teachers developed metaphors about darkness, stating that darkening of the
world of the abused child is an inevitable outcome. The frequency distribution of the metaphors

developed by the pre-service teachers regarding the darkness category is given in table 8.

Table 8. Frequency distribution of metaphors related to “darkness” category

Darkened future Falling star Throw into a well black box

6 2 1 1

When table 8 is examined, it is seen that a total of 10 metaphors have been developed in the
darkness category related to the concept of child abuse. Pre-service teachers developed the most
darkened future metaphor for this category. An example of the metaphor of throwing into a well

developed by pre-service teachers is as follows:

“Child abuse is like throwing a child into a well. Because once that child has been thrown into that
well, s/he can only come out with the hands of others. The well where that child is in poor
condition. People who help the child and take the child out of the well are those who provide all
kinds of physical-psychological help to the child.” (K31)

One of the metaphors that pre-service teachers developed about the concept of child abuse is
the stain. Pre-service teachers developed metaphors related to stain category, emphasizing that
irregular traces will occur in the child's life as a result of abuse. The frequency distribution of the

metaphors developed by the pre-service teachers regarding the stain category is given in table 9.

Table 9. Frequency distribution of metaphors related to “stain” category

Trace Hurling the mud Polluting the sea Livers of alcohol users

3 2 1 1

When table 9 is examined, it is seen that 7 metaphors have been developed in the stain

category related to the concept of child abuse. Pre-service teachers developed the most trace metaphor
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for this category. An example of the trace metaphor developed by pre-service teachers on this subject

is as follows:

“Child abuse is like a bleach stain that has spread to the most popular outfit. Because you want to
wear that outfit, but that stain is always there. You try to ignore it, but you can’t. You try to
cover it up, but not again. Once, that outfit is discolored. Child abuse is such a thing. The colorful
lives and the hopes are broken, destroyed; because of that ridiculous stain. It has left a mark on the
child’s life. It's somewhere in his/her mind until s/he dies. You can't just ignore it. If you try to

cover it up, it won't happen again. No one has the right to destroy those hopes and lives.” (K34)
Discussion and Suggestions

At the end of this study which aimed to determine the metaphors expressing the perceptions
of pre-service teachers about the concept of child abuse, the categories formed based on the answers of
the pre-service teachers were examined and these categories were mostly oriented towards negative
perception. As a result of the research, it was determined that pre-service teachers used 59 metaphors

in 9 categories.

Trying to reach children without being exposed to abuse is important to prevent them from
being exposed to abuse. Since children started school, they spend most of their time outside the home,
therefore teachers will learn about children as much as their parents. For this reason, teachers are the
ones who can best notice the negative effects of children. Teachers play a major role in identifying and
preventing abuse (Sop and Topgu Bilir, 2017). In this respect, the awareness level of preschool teachers
about child abuse is much more important in the early childhood, which has the most important place
in the life of individuals, where children spend most of the day together. From this point of view, this
research, which was carried out by taking into consideration the fact that the high awareness expected
from preschool teachers, should be formed while preparing for professional life and pre-service
teachers' opinions about child abuse were evaluated. The names of the categories formed from the
metaphors of the participants in the research can be listed as pruning, disaster, darkness, collapse,
wound, deformed, virus, stain and conscience. According to Ustiindag, Senol and Magden (2015),
child abuse has a very important place because it damages the mental health of the child and leaves an
imprint on the whole life. In this context, the participants emphasized the injury caused by the abuse,

the stain it left, the collapse it caused and the darkness in their responses.

Abuse is an important social problem that the child can face for different reasons in every
environment where s/he is present at home, playgrounds, on the street and in school. It has attracted
the attention of researchers in the fields of psychology, education and medicine because of child

developmental retardation as a result of child abuse and growth insufficiency. It has been emphasized
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in recent studies that child abuse negatively affects the individual's social-emotional adjustment
processes and adulthood attitudes and behaviors (Caglarirmak, 2006). According to Sari, Ardahan and
Oztornaci (2016), child abuse causes irreversible wounds in children's lives and this invites problems
in adulthood, regardless of the type of abuse. In this research, pruning, disaster and darkness were the
most metaphoric categories. Pre-service teachers are thought to express the shocking and attrition

experiences of children as a result of abuse with these statements.

When the conceptual categories obtained in the study are considered as a whole, the most
developed metaphors can be counted as darkened future and severed flowers. In support of this,
Lundahl, Nimer and Parsons (2006) states that children who are victims of abuse tend to experience
social, emotional and behavioral problems that weaken their positive aspects in the short and long
term. In a study conducted by Colman and Widom (2004), it was found that individuals who were
abused in childhood had less social relationships in later life. In this context, considering the
metaphors formed by pre-service teachers, it is not a coincidence that they prefer words with long-
lasting effects and negative contents such as mass graves, silent scream, nightmare, cancer, broken

heart, bird with broken wing, livers of alcohol users, throw into a well, falling star, darkened future.

The metaphors obtained at the end of the study indicated that pre-service teachers were aware
of child abuse; however, their responses were mostly limited by the effects of sexual abuse and
negativity caused by abuse on child. The focus of pre-service teachers on the victim is limited to
revealing feelings such as pity and sadness. According to the results obtained from the research; pre-
service teachers can be consulted on how to deal with abuse. Interventions or preventive projects can
be developed with a focus on the abuser, instead of the victim. However, in the detection of child
abuse, metaphor studies can be conducted to determine the perceptions of teachers who are adults
who spend the most time with children after parents. In addition, child abuse can be considered as a
whole and compulsory course in the undergraduate courses of the early childhood education program
and the importance of this process can be emphasized in the lessons of the instructors. In these
courses, it will be possible to plan the programs and activities that can be applied in the field with the

pre-service teachers who will reach all segments of the society.
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