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Abstract

Effectively teaching the subjects of the National Struggle is very significant in the students gaining
awareness of citizenship and forming their national identity. Thanks to this subject, it is aimed to
educate students as effective citizens who know their duties and responsibilities towards the
Republic of Turkey and make these as their behavior. In this direction, the aim of the research is to
reveal the views of secondary school students about the National Struggle period. The study group
of this research in which the qualitative research method is used, consists of a total of 70 students,
32 of whom are women and 38 of whom are men, who are studying in different secondary schools
(Vocational High School, Anatolian High School, Imam Hatip High School) of Ministry of National
Education in Antalya province in the first semester of the 2020-2021 academic year. An easily
accessible sampling method was used in the research. This sampling method was chosen because
the research was conducted during the epidemic period (considering that face-to-face interviews
were not possible and online interview opportunities were limited for students). The research data
were collected with a questionnaire consisting of 6 open-ended questions created by the researcher.
The data obtained from the research were analyzed by descriptive analysis. When the results of the
research are evaluated in general, it can be said that the students in the study group said the
National Struggle period was one of the periods they wanted to live in among the historical periods,
they looked positively towards living in the National Struggle period, as the people they wanted to
be in this period, they said the names of those who directed the National Struggle, and they
expressed more of good events for the period and they had positive opinions about the importance
of the National Struggle period.

Keywords: the national struggle, secondary school, student, history education

Introduction

The National Struggle, the founding story of the Republic of Turkey, covers a very long
process that continues with its political and diplomatic aspects as well as military
developments. At the end of this process, the Republic of Turkey was established and
continues its existence for nearly a century (Vurgun and Ozdemir, 2020). The National Struggle
is the name of an era and it starts in 1919. After this year, it lasts until 1922, when the Turkish
nation fought a life-and-death war. Undoubtedly, this period is the outcome of the occasions
of our existence as a free nation/society in the land where we live. The National Struggle is
the process in which the homeland was saved with Mustafa Kemal's landing in Samsun on May
19, 1919, after the Entente Powers invaded Turkish lands. In fact, it is not possible to take the
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National Struggle separately from the First World War with a precise line. Because the period
of National Struggle is the continuation and result of the First World War (D6nmez and Yazici,
2008; Selek, 1968; Simsek and Cakmakci, 2019).

The driving force of the realization of the national awakening in Anatolia was the
occupations that began in the country. While the foundations of the National Pact decisions
were laid with the Erzurum Congress, the last Ottoman Parliament assembly approved and
announced these decisions as a parliament representing the whole people. Therefore,
patriotism formed the basis of the ultimate purpose and justification of the National Struggle
(Bayburt and Duman, 2020). The decision was taken at the Erzurum Congress that "It is
essential to make national forces effective and dominate national will" is the explanation of
an article that makes the National Struggle different from other wars of independence in the
world. The reason for this is to dominate the national will in the struggle against the monarchy
inside and against the invading imperialists abroad (Karabulut, 2013). Ataturk by saying, "It is
the nation itself who directly conducts the National Struggle, it is the children of the nation.
The nation made it an ideal to fight with their mothers, fathers, and nurses. In the National
Struggle, not personal ambition but national ideal and national honor has been the real cause”
(Kocatiirk, 1999), he summarized this period in a speech.

When the National Struggle began, the Ottoman Empire was on the verge of
bankruptcy in political, military, economic, financial, social, and educational matters. The
people were tired and exhausted due to the succession of wars, and the state system was in
a state of collapse. Despite these adverse conditions, the Ottoman Empire had trained
talented personal cadres to establish a new state from their ashes (Kasalak, 1998). Keeping
alive the values that made the National Struggle a success and acquiring them to students are
very important in order to ensure the continuity of unity and solidarity. Leading elements that
hold nations together are the unity of homeland, history, culture, and purpose. Education has
a very important function in transferring these values. Among educational activities, especially
the function of history teaching in transferring these values from generation to generation
and ensuring unity and solidarity in the society comes to the fore. At this point, the Republic
of Turkey Revolution History and Kemalism course, which is taught in middle school 8th grade
and secondary school 12th grade, also provides an important opportunity for students to
acquire the basic values that made the National Struggle successful (Bayburt and Duman,
2020). The Revolution History courses started to be taught in order to explain and adapt the
regime to large masses of people and to ground the newly established state by the architects
of the republic, taking its place in the curriculum in the process that continues from past to
the present (Kaymakci and Er, 2009). Republic of Turkey Revolution History and Kemalism can
be shown as one of the subjects that have an important place in history teaching in Turkey.
Raising generations that have adopted Kemalism and accepting this as one of the important
missions of schools, increases the importance of this course (Ulusoy, 2014). The first teachers
of this course, originally called Turkish Revolution History, were people who were actively
involved in the process of National Struggle and Revolutions or lived in that period (Aybars,
2011). The teaching of the Republic of Turkey Revolution History and Kemalism course as a
systematic course started for the first time in 1934. Teaching the conditions that constitute
the National Struggle to the new generations is one of the most important reasons for this
course to be taught as a systematic course (Donmez and Yazici, 2008). Today, the objectives
related to the National Struggle in Republic of Turkey Revolution History and Kemalism Course
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Curriculums (MNE, 2018a; MNE, 2018b) are the same in 8th and 12th grades and are as
follows:

e Article 2. Based on the example of the National Struggle, it is aimed for the students to
understand that the Turkish nation can overcome all kinds of difficulties with the
feelings of freedom, independence, and patriotism within the understanding of
national unity and solidarity.

e Article 3. It is aimed for students to comprehend the national and universal
characteristics of the Turkish National Struggle and revolution.

e Article 4. It is aimed for students to comprehend the historical meaning and
importance of the Turkish Revolution, which was carried out under the leadership of
Atatlirk despite great difficulties under the severe conditions of the period.

e Article 5. It is aimed for students to comprehend the meaning and importance of the
concepts of human rights, national sovereignty, full independence, nationalism,
democracy, modernity, secularism, and republic for the Turkish nation.

When it is looked at Republic of Turkey Revolution History and Kemalism Curriculum
units, acquire numbers and content density in the 8th grade, "National Awakening: Steps
Taken Towards Independence" and "A National Epic: Either Independence or Death!" units
are 36% in the general total, and in the 2nd and 12th grade, the unit of "National Struggle" is
25% in the general total (MNE, 2018a; MNE, 2018b).

When it is looked at the subject headings in the textbooks, subjects included in the 8th
grade are, "National Awakening: Steps Taken towards Independence" and "A National Epic:
Either Independence or Death!" "The Preparation Period of the National Struggle, the
Acceptance of National Pact (28 January 1920) and the Opening of the Grand National
Assembly (23 April 1920), the Revolts against the Grand National Assembly, the Treaty of
Sevres (10 August 1920), A National Epic: Either Independence or Death, the Eastern and
Southern Fronts during the National Struggle, the Western Front during the National Struggle,
the Education Congress (15-21 July 1921), the Commander-in-Chief Law and Takalif-1 Milliye
Orders, from the Sakarya Battle to the Mudanya Ceasefire Agreements Mustafa Kemal and
the Lausanne Peace Treaty (24 July 1923) ”(Ulkii, Mutlu and Cetinkaya, 2019). When it is
looked at Republic of Turkey Revolution History and Kemalism course of the 12th-grade
textbook within the scope of "National Struggle" unit subjects like “The Beginning of the
Occupations and Preparation of national Struggle, the Opening of the Grand National
Assembly (23 April 1920), the Treaty of Sevres (August 10, 1920), East and Southern Fronts in
National Struggle, Western Front in the National Struggle, from Mudanya to Lausanne” are
included (Cevik, Kog, and Serbetci, 2019). As it can be seen, the subjects of the National
Struggle period are presented to the student with intense content from primary education. It
can be said that there is a sufficient level of content in the curriculum for this period when the
foundations of the Republic were laid.

Teaching the National Struggle Period provides new generations to learn about
Turkey's past, to see how the country is won, and taking lessons from the past allows them to
guestion what they can do for their country's development (Ulusoy, 2014) In fact, National
Struggle Period is a difficult subject for the student in terms of the event, the year (history)
and the excess of individuals, as well as the fact that it contains many different concepts and
facts that may be new to the students (Kogak, 1999). However, it is not correct to perceive the
entire National Struggle period as a legal and de facto state of war. One of the two forces
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expressing the National Struggle is the National Forces while the other is the Association of
Defense of Rights, congresses, and national delegations (Selek, 1968). The National Struggle is
the history of the independence of the Turkish nation. The Turkish nation, which rejected the
sovereignty of another state throughout its history, once again demonstrated its
determination in this regard with the National Struggle (Sakalli, 2012). The National Struggle
was not only the Turkish nation's struggle for independence; at the same time, it was an
example of a struggle against imperialism. Therefore, it is an important historical case example
whose starting point is national and universal values. The teaching of the National Struggle
has an important place in the transmission of these values (Bayburt and Duman, 2020).

The struggle of the Turkish nation against the imperialist states in the subjects of the
National Struggle Period in the Revolution History and Kemalism course is discussed.
Effectively teaching the subjects of the National Struggle can be very significant in gaining the
citizenship awareness of the students and forming a national identity in them. Thanks to this
subject, it is aimed to educate students as effective citizens who know their duties and
responsibilities towards the Republic of Turkey and turn these responsibilities into their
behavior. When the literature on the teaching of the National Struggle Period was examined
except for the examination of teachers and students' views in terms of providing the
chronology of the subject of the National Struggle (Simsek, 2020), the analysis of the period
in terms of education of values (Bayburt and Duman, 2020), the effect of the use of stories in
the teaching of the National Struggleon the success of 8th-grade students and their attitude
towards the course (Kahraman Cinar, 2019) and the National Struggle in the primary school
history textbooks of the Republic period (Simsek and Cakmakgi, 2019) no other study was
found. For this reason, in this study, the secondary school students’ views about the National
Struggle period were aimed to present. In line with this determined purpose, answers to the
following questions were sought:

e What are the views of secondary school students about the period and people they
wanted to be in history?

e What are the views of secondary school students regarding their wish to live in the
National Struggle period?

e What are the views of secondary school students towards the people they wanted to
be in the National Struggle period?

e What are the views of secondary school students regarding the good and the bad
events during the National Struggle period?

e What are the views of secondary school students about the importance of the
National Struggle period?

e What are the views of secondary school students about their evaluation of the
National Struggle period in terms of our values and culture?

Method

This research, which aims to reveal the views of secondary school students about the
National Struggle period, is qualitative research designed in a descriptive survey model that
aims to describe a situation that existed in the past or today as it is. In the research, the
scanning model was preferred because the individual or object which was subject to the study
was tried to be defined in its conditions as it was (Karasar, 2012).
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Study Group

The study group of this research consists of a total of 70 students, 32 of whom are
women and 38 of whom are men, who are studying in different secondary schools (Vocational
High School, Anatolian High School, Imam Hatip High School) of the Ministry of National
Education in Antalya province at the beginning of the 2020-2021 academic year. The students
from various grade levels ranging from 9th to 12th were assigned to the study group.
Therefore, the study group consisted of 12 students at 9th grade, 13 students at 10th grade,
15 students at 11th grade, 30 students at 12th grade. In addition, it can be said that the
students in the study group generally had intermediate academic achievements and passing
grades at history course (15 students having grades ranging from 49 to 69, 36 students from
70 to 84, 19 students from 84 t0100).

In the study, the principle of volunteerism adhered among the students, and the easily
accessible sampling method was used. The main purpose of using this sampling method is to
provide speed and practicality to the researcher (Bliylukoztiirk, Kilic Cakmak, Akgiin, Karadeniz
and Demirel, 2008). In addition, this sampling method was preferred because the research
was conducted during the epidemic period (considering that face-to-face interviews were not
available and online interview opportunities were limited for students).

This study was conducted with the ethics committee approval (dated 18.09.2020 and
numbered 23/09/2020-100609), taken from the Scientific Research and Publication Ethics
Board of Social and Human Sciences of Akdeniz University.

Data Collection Tool and Development

In order to collect the data of this research, a questionnaire form called “Views of
Secondary School Students on the National Struggle Period” consisting of semi-structured 8
open-ended questions was prepared by the researcher by examining the related literature
and benefiting from the opinions of history education experts. Open-ended questions are
preferred because "flexible and without any limitation it provides the opportunity to address
the phenomenon that the research wants to examine, and it can provide a direct perspective
on people's feelings, thoughts, knowledge, and experiences." (Yildirim and Simsek, 2013).

The prepared questionnaire was first read to 10 students studying in secondary school
who were not in the study group and its understandability was checked. Then, in line with the
feedback from the students, two of the questions were removed from the form in accordance
with expert opinions. After the last regulations, the questionnaire was adapted to the "Google
Form" format. In the questionnaire, "In which period of history, who would you like to be?
Why?”, “Would you like to live during the National Struggle period? Why?", If you lived during
the National Struggle Period, who did you want to be, why?”, “Give an example by writing the
reasons for good and bad events during the National Struggle period, what do you think is the
importance of the National Struggle period?”, “Evaluate the National Struggle Period in terms
of our values and culture" questions were asked.

Data Collection

The data of this study were collected by taking all necessary permissions through the
"Google Form", considering that the students could easily answer without time limitation
during the distance education process since it was carried out during the epidemic period. The
prepared "Google Form" was delivered via WhatsApp groups of high school teachers in the
study group using the phone's WhatsApp service.
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Data Analysis

The data obtained from the research were subjected to descriptive analysis because
all opinions and experiences of the participants were collected under headings and conveyed
as they were. The purpose of descriptive analysis is to interpret the obtained findings regularly
and present them to the readers. In this analysis method, direct quotations are frequently
used to present the opinions of the interviewed individuals in an effective way (Yildirrm and
Simsek, 2013).

To increase the reliability of the study, the data analysis was carried out with the help
of two researchers, who are experts in their fields. For the reliability of the study, the formula
R (Reliability) = [Na (Consensus) / Na (Consensus) + Nd (Disagreement)] x 100 proposed by
Miles and Huberman (1994) was used. According to the calculation made, the reliability was
calculated as 92% and the analysis of the research was accepted as reliable. In addition, the
findings were supported by direct quotations from student views (SN1: 1st student, SN2: 2nd
student).

Findings

In this study, which aims to present the views of secondary school students about the
National Struggle period, the following findings are obtained as a result of the descriptive
analysis:

Findings Regarding Secondary School Students' Views about the Period and People They
Wanted to Be in History

Secondary school students were asked about their views on who they wanted to be in
which period of history, and as a result of the answers received from the students, they
expressed their opinions under the themes of "Civilization Period", "Ottoman Period",
"National Struggle Period", "Republic Period" and "Different Periods" and it was observed that
19 students did not answer this question. The people and the reasons that the students in the
study group wanted to be in the Civilization Period are given in Table 1.

Table 1

The People Secondary School Students Wanted to Be in the Civilization Period in History and
Their Reasons

People f Views f
e iErE 4 Because they found the money 4
Tavananna 1 Because women are cared for 1
Alexander the Great 1 For his dominance 1
Urgakina 1 For providing governance by law 1

According to Table 1, it is seen that 7 students wanted to be in the Civilizations Period
(10% of the participants). When the people and reasons of secondary school students wanted
to be under the theme of civilizations period in history were examined, it was seen that the
students expressed their wish as an lonian person, Tavananna, Alexander the Great, or
Urgakina at that period. One of the participants, EO, 58: expressed her views as “In Hittite
period, | would like to be the queen of Tavananna. Because in that time of civilization, the
importance given to women was greater” Regarding the other participants’ views, it is seen
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that there are reasons such as lonians finding the money, wanting to have the domain
established by Alexander the Great, and wanting to govern with laws such as Urgakina. The
people and the reasons that secondary school students wanted to be in the Ottoman Empire
period are given in Table 2.

Table 2

The People Secondary School Students Wanted to Be in the Ottoman Empire Period and Their
Reasons

People f Views f
For realizing the conquest of Istanbul 4

Mehmet the . 12Ing a .
8 For being an advanced ruler 1

Conqueror -

For opening a new era 1
Suleiman The 4 For having a strong army 1
Magnificent Because it is the longest period of the Ottoman Empire 1
Talat Pasha 2 Because he is a Unionist 1
Sinan the Architect 1 Because it has architectural works 1
Yavuz S. Selim 1 Inorder to prove myself in this business during the Ottoman period 1
Turkish Painter 1 Because | like Osman Hamdi Bey 1
Selim II. 1 For being a powerful ruler 1

According to Table 2, it is seen that 18 students wanted to be in the Ottoman Period
(25.71% of the participants). When the people and the reasons of secondary school students
wanted to be under the theme of the Ottoman Empire in history were examined, it was seen
that the students expressed names such as Mehmet the Conqueror, Suleiman the
Magnificent, Talat Pasha, Sinan the Architect, Yavuz Sultan Selim. While 6 of the participants
who wanted to be Mehmet the Conqueror stated a reason, 2 did not specify any reason.
Similarly, 2 of the participants who wanted to be Suleiman the Magnificent stated a reason, 2
did not state a reason; While 1 of the participants who wanted to be Talat Pasha stated a
reason, the other did not state any reason. Considering the answers of the participants in
general, 18 stated the people they wanted to be, while 13 explained the reason. In the
questionnaire one of the participants, KO, 42: expressed his views as “l would like to be
Mehmet the Conqueror. | think Mehmet the Conqueror was a hero during the conquest of
Istanbul" and another participant KO, 63 expressed as “Suleiman the Magnificent. Because |
would like to live in the longest period of the Ottoman Empire and see all the processes” and
EO, 10: expressed his views as: "l would like to be Sinan the architect because of his works.”
The people and the reasons that secondary school students wanted to be in the National
Struggle period are given in Table 3

Table 3

The People Secondary School Students Wanted to Be in the National Struggle Period and Their
Reasons

People f Views f
Being an internationally famous leader
For being a leader who fights for his homeland at the

Ghazi Mustafa Kemal 10 cost of his life 1
To have his military genius 1
Ghazi Mustafa Kemal's Comrade ) To fight together 1
in Arms To get to know Atatirk better 1
Turkish History Education Journal, May 2021, 10(1), 38-54 44
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In order to be Atatlirk's cousin and follow the events

Fikriye Hanim 1

closely
Sister Serife 1 For sacrificing for national independence 1
ismet inénii 1 To fight with Atatirk 1

According to Table 3, it is seen that 7 students wanted to be in the National Struggle
period (21.42% of the participants). When the people and the reasons of secondary school
students wanted to be under the theme of the National Struggle in history examined, it was
seen that the students expressed names such as especially Ghazi Mustafa Kemal, Ghazi
Mustafa Kemal's Comrade in Arms, Fikriye Hanim, and Sister Serife. While 4 of the participants
who stated that they wanted to be Ghazi Mustafa Kemal stated their reason, 6 of them did
not give any reason. Considering the answers of the participants in general, 15 stated the
person they wanted to be, while 9 explained the reason. One of the participants, EO, 13: stated
as “Mustafa Kemal Atatlirk. Because he is a leader who is dependent on his nation and fights
for his nation with his life” and another participant EO, 46: stated as “I would like to be
Mustafa Kemal Atatiirk because he is a well-known leader in the whole world and the hero of
our country” and KO, 25, expressed her views as “I would like to be Sister Serife in the War of
Independence. She left great memories because she covered the bullets with blankets so that
bullets would not get wet, and this caused her to die as a consequence of freezing” The people
and the reasons that secondary school students wanted to be in the Republic period are given
in Table 4.

Table 4
The People Secondary School Students Wanted to Be in the Republic Period and Their Reasons

People f Views f
Sabiha Gokgen 1 For being the first female pilot in history
Vecihi Harkus 1 For making his first flight attempt

1
1

Salih Bozok To get to know Atatiirk better
Alparslan Turkes For marking his period

1
1
1
1

According to Table 4, it is seen that 4 students wanted to be in the Republic period
(21.42% of the participants). When the people and the reasons of secondary school students
wanted to be under the theme of the Republic Periodin history examined, it was seen that the
students expressed names such as Sabiha Gokgen, Salih Bozok, Vecihi Hiirkus. One of the
participants in the questionnaire KO, 4 expressed her views as “I would like to be Sabiha
Gokeen. Because she made her name in history as the first pilot woman” another participant
KO, 69 stated his views as “In the Republic period, | would like to be Salih Bozok. The reason
is that | would like to get to know Atatlirk more closely, to see, to hear, and to know everything
he did." The people and the reasons that secondary school students wanted to be in the
Different Period are given in Table 5.

Table 5
The People Secondary School Students Wanted to Be in the Different Period and Their Reasons
People f Views f
Companions of Hz. Muhammad period 2 To know the prophet 2
Elon Musk 1 Because he is hardworking and intelligent 1
Mete Han 1 For being the founder of the ground forces 1
Atilla 1 For making Rome shiver 1
Tesla 1 Because | love exploration 1
Kirsat 1 For being annoyed with china 1
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According to Table 5, it is seen that 7 students wanted to live in different periods (10%
of the participants). When the people and the reasons of secondary school students wanted
to be under the theme of the Different Period in history are examined, it is seen that the most
developed view is in companions of Hz. Muhammad period. It is possible to say that the
students wanted to be the names such as Elon Musk, Mete Han, and Atilla. One of the
participants EO, 56: stated his views as “l would like to be a companion in Hz Muhammad
period. In order to come to this world better” other participants KO, 8 stated his views as “I
would like to be Elon Musk. A hardworking and intelligent person whose vision should be
taken as an example” one participant EQ, 35: stated his views as “Mete Khan, the reason for
that he is the founder of military regulations and land forces.” When the relevant tables are
evaluated in general, it is possible to say that secondary school students mostly give examples
from the people who lived in the Ottoman period and secondly from the National Struggle
period.

Findings Regarding Second School Students' Views Regarding Their Wish to Live During the
National Struggle Period

When the students who form the study group were asked about their opinions about
wanting to live in the period of national struggle, it is possible to say that 48 secondary school

students wanted to live during the National Struggle, 19 secondary school students did not
want to live during the National Struggle, and 3 students did not express their opinions.

Students who expressed their views about wanting to live in the National struggle
period as "Yes. | would like to” and “No. | wouldn't want to." and the reasons for these views
are included in Table 6.

Table 6.

Secondary School Students' Views on Their Wish to Live in the National Struggle Period

Views f Reasons f
To contribute to the National Struggle
To protect the homeland
In order to see the decisions taken in the National Struggle
Because the nationality level is high
To realize the value of today
Yes, | would like To see Atatlrk
48 -
to. For the freedom of our nation
To see Enver Pasha
In order to pen the events
To follow the social and artistic developments in the period
Just because | am curious
To see that the people are in unity and solidarity
Because | don't like wars
Because | cannot bear the troubles of the period
Because I'm afraid of war
19 Because | will die
Because | can't turn to science
Because it is under occupation
In order not to lose my loved ones

[E
()]

[EN
o

No. | wouldn't
want to

RiRIR[RPlwlu|rRr|[R|R[R|FRININ|R[D|G

When the findings regarding the secondary school students’ wish to live in the National
Struggle period in table 9 are examined, it can be said that the students who express the
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opinion that | would like to live in the national struggle period often include the reasons like
"contributing to the National Struggle" and "To protect the homeland". In this regard, EO, 29:
expressed his views as "Yes, | would like to defend and protect my country, my nation, against
the enemies"; and KO, 5 defended his thoughts as, "Yes, | would like to. Trying to save the
homeland would be the greatest pride and honor | could ever have in this life” It can be said
that the students who stated that | would not want to live in the National Struggle period
frequently used the expressions "because | do not like wars" and "because | will not bear the
troubles of the period". One of the participants stated his views as | would not want to live in
that period, KO, 32: said "I wouldn't want it because | am afraid of war"; and another
participant EQ, 37: stated that “l wouldn't want to, | hate war. If | risk losing any loved one in
front of my eyes, | don't want to live that life.” When evaluated in general, it is possible to
state that the secondary school students in the study group have positive opinions about the
National Struggle, while a small number of students express abstaining views.

Findings Regarding the Secondary School Students’ View about the People They Wanted to
Be in the National Struggle Period

When the students who formed the study group were asked who they wanted to be
during the National Struggle period with its reason, 52 of the students stated their opinion
about the people they wanted to be with its reason, while 18 students did not express their
opinion about the question. The people that secondary school students wanted to be in the
National Struggle period with their reasons are given in Table 7.

Table 7

Secondary School Students' Views about the People They Wanted to Be in the National
Struggle Period and the Reason

People f Views

To witness the things, he has done
To have military intelligence

Ghazi Mustafa Kemal 13 To fight in Anafartalar

To celebrate success

Because | admire him

Being an example for me

For being both writer and fighter

To be a woman stands with Atatirk

To rekindle the National Struggle

Halide Edip Adivar 6

Mustafa Kemal’s Soldier To fulfill orders

Seyit Corporal For sacrificing himself for the sake of his homeland
Tayyar Rahime To ignite the national struggle

Kazim Karabekir To fight on the eastern front

Enver Pasha Because he fought for the homeland

ismet inénii To witness the things he has done

Sutcl imam To protect women

Teacher To be proud

Political Man
Fevzi Cakmak
Black Lady Fatima
HalimeCavus
Sister Serife
Nene Hatun

To show the people the right way
To fighting for the homeland

For being a brave woman

To show the strength of the woman
To fight for the homeland

To be proud

RlR(R[R[NR[RRRR|IR|IR|IN|R|R|R|R|IN|R|R|R|N|S|=

RPIRPIRPIRPINININININININININIO
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Cook Woman 1 To be acook that feeds soldiers 1
Writer 1 To encourage the people 1
Citizen 1 To become a National Forces 1
Artist 1 Toraise awareness in society 1
Mehmet Akif Ersoy 1 To write our National Anthem 1
Gordesli Makbule 1 -

When the findings regarding of secondary school students about the people they
wanted to be in the National Struggle period are examined in table 10, 13 students in the study
group wanted to be "Atatlrk", 6 students wanted to be "Halide Edip Adivar", 4 students
wanted to be "Mustafa Kemal's soldier" It is seen that 5 secondary school students who
expressed their opinions to become Ataturk stated this view in order to "witness the things
he did" and 2 secondary school students stated this opinion in order to "have military genius".
On this subject participant EOQ,14 said: "I would like to be Mustafa Kemal Atatiirk because |
would like to do everything he did to this homeland, | would like to be a pioneer like him" and
another participant EO,20 expressed his views by saying “It would be enough for me to be a
soldier of Mustafa Kemal Ataturk. Since | had the utmost confidence in the commander's
order, | would make sure that | could carry it out without question” It is possible to say that 2
of the students who wanted to be Halide Edip Adivar expressed their opinion as "because she
is an example to me", and KO, 7 of the participants with this opinion stated that "l would like
to be Halide Edip Adivar because she is an example to me both with her female identity and
with her national consciousness." When the findings are evaluated in general, it is possible to
say that the awareness levels of secondary school students towards people who lived during
the National Struggle period are good. In the first sub-problem, 15 students expressed the
National Struggle period between the periods they wanted to live in all historical periods.
Among these students, the names of "Fikriye Hanim and Sister Serife” came different from
this period.

Findings Regarding the Views of Secondary School Students on the Good and the Bad Events
during the National Struggle Period

When the students who formed the study group were asked about their opinions
about the good and the bad events experienced during the National Struggle, 57 of the
students gave an example of a good or bad event; it was observed that 13 students did not
give any answers to good and bad events.

Table 8

Examples of Good and Bad Events given by Secondary School Students in the National Struggle
Period

Views

Winning the National Struggle
Hasan Tahsin incident
Ataturk's arrival in Samsun
Our nation never gives up
Liberation of Izmir

The Great Offensive
Declaration of Republic
Amasya Memorandum

Our engineers change the size of our bullets
Siitcl imam incident

Good Events
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Parliament's move from Istanbul to Ankara
Defense of Antep

The liberation of our homeland

Signing the Ankara Agreement

Converting 77 mm bullets to 75 mm

The martyrdom of young soldiers

Minority problems

War

Internal riots

(%]
€ Menemen incident
[J] .
2 _Greek occupation
T Armenian Question
@ Sjvas Congress

Lost lands

Sevres

RlIRIRIR|IRLRIVWIWW|A|D|R|R|R|R|R

Sheikh Said rebellion

When the findings regarding secondary school students’ view on the good and the bad
events experienced during the National Struggle are examined in Table 11, it can be said that
32 of the students stated their opinions under the title of good events and 24 of them under
the title of bad events. It was observed that 14 students did not answer. Considering the views
of secondary school students about the good events experienced during the National Struggle
period, it is possible to say that among the examples they gave to good events were "winning
the war of liberation, Hasan Tahsin incident, Ataturk's arrival in Samsun, etc." Participants
expressed their views about the good events in the National Struggle period as follows; EO,
14: said "The event | can say as a good thing was that we won the War of Independence.
Because our homeland was saved. We are in a good situation now”, participant EO, 39 said
"What | can say as a good event was the arrival of Atatlirk to Samsun. Because it was the event
that ignited our nation's sense of national unity and solidarity. As a result, our country
achieved independence”, another participant KO, 51 said “The good event is the Hasan Tahsin
incident. Because the first bullet of national resistance against the Greek occupation in izmir
was thrown by Hasan Tahsin” Examples of bad events given by secondary school students
include "martyrdom of young soldiers, minority problems, etc.” On this subject, the following
statements include the examples of the bad events of participants KO, 8 said “In the national
struggle period, at the top of the bad events came the minority problem, which our state never
considered as a problem. It was so bad that their eyes painted so easily.” another participant
KO, 58 said “What | would call as bad is the Menemen incident. The murder of a teacher at a
young age is a very sad event for me.” When the views of secondary school students about
the examples they gave about the good and bad events experienced during the National
Struggle period are evaluated in general, it is possible to say that students give almost equal
examples about good and bad events, while 13 students cannot give examples for good and
bad events.

Findings Regarding the Secondary School Students' Views on the Importance of the National
Struggle Period
Table 9

Secondary School Students' Views on the Importance of the National Struggle Period

Views f
In terms of the independence of the nation 22
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[EEN
[N

In terms of national unity and barber

In terms of establishing the Republic

In terms of protecting the integrity of the country

In terms of patriotism

To learn from the past

In terms of building the future

In terms of defending the lands

In terms of instilling national consciousness in young people
In terms of reaching the level of contemporary civilizations
In terms of victories

To ensure national sovereignty

In terms of having a voice in terms of diplomacy

RlRrlRIVWlwWlw|s|D||00

When the findings regarding secondary school students’ view about the importance of
the National Struggle are examined in Table 9, it can be said that 22 of the secondary school
students stated that it is very important for the independence of the nation. Participant EO 6,
on this issue, stated his opinion by saying; “The importance of the struggle is that the Turkish
nation is fighting to get rid of the enemy occupation of Turkish territory and to gain its
independence. “It was seen that 11 of the students stated that the National Struggle period
was important in terms of national unity and solidarity. Regarding this issue, participant EO,
14 stated his view as “The importance of the national struggle is that the people keep this
country alive by giving their lives for the sake of this country. The spirit of solidarity, unity, and
solidarity has emerged” 8 students stated that National Struggle is important for establishing
the Republic. According to KO, 43, “It is very important for a country to liberate, regain its
independence and to declare the Republic, which defends the equality of the people “It is
possible say that secondary school students describe the importance of the National Struggle
period with features such as gaining the freedom and independence of the homeland,
embracing the common values of the nation, embracing the cultural heritage from the past
and carrying it to the future. When the findings of the secondary school students who formed
the study group about the importance of the National Struggle are evaluated in general, it is
possible to say that all of the students expressed their opinions about the importance of the
National Struggle and became conscious.

Findings Regarding Secondary School Students' Evaluations of the National Struggle Period
in Terms of Our Values and Culture

When the students formed the study group were asked to evaluate the period of
national struggle in terms of our values and culture, 55 of the students stated their opinions
on the subject, while 15 students did not express any opinions. Secondary school students
‘views regarding the evaluation of the National Struggle period in terms of our values and
culture are given in Table 10.

Table 10

Students' Evaluations of the National Struggle Period in Terms of Values and Our Culture

Views f
Strengthens the sense of independence 15
To gain the love of the homeland
It is quite important
Ensuring unity and solidarity
Increasing respect for ancestors
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Taking lessons from the past and protecting our values 5
Strengthening social solidarity 3
Increasing national awareness 3
2
1

Raising the awareness of altruism
The beginning of a new era
Giving love for the flag 1

In Table 10, when the findings regarding the opinions of secondary school students
about evaluating the National Struggle period in terms of our values and culture are examined,
it can be said that with the frequent opinion of most of the students (15) the greatest
contribution of the National Struggle period to our values and cultures is that it strengthened
the sense of independence. On this subject, KO, 62 stated his views as "If we hadn't
experienced those times, we wouldn't have been able to live freely in our homeland like this
now.” On the contrary, 8 students stated that the contribution of the National Struggle period
to our values and cultures is "it has brought the love of homeland". EO, 20 on this subject, said
“The wars, forces, and efforts against the invaders have taught people the love of the nation
and homeland. | believe that if this period was not experienced, we would not be able to see
the love of homeland as intense as it is now” In addition, it is possible say that 6 students
stated that the National Struggle period was very important in terms of our values and
cultures, and 6 students stated that the period provided “unity and solidarity. The opinion of
KO, 5 on the subject is as follows: "In my culture, the National Struggle is a true-life experience.
| was born in the lands where the National Struggle started. Every year, | walked on the road
where dozens of valiant men walk to Kocatepe, and hundreds of young people like me are not
afraid to walk again and again for the sake of their country, for the sake of their values. ” (KO,
5). When the findings of the secondary school students who form the study group are
evaluated in general, it is possible to say that the students express their views as the National
Struggle period is a very important period in terms of our values and culture.

Result

When the results of this study, which aims to reveal the secondary school students’
views about the National Struggle period, are evaluated in general, it can be said that students
expressed the National Struggle period was one of the periods that they wanted to live among
the historical periods, the majority of them had a positive view of living in the National Struggle
period and like the people they wanted to be in this period, they mostly mentioned the names
of those who guided the National Struggle, expressed more of good events regarding the
period and expressed a positive opinion about the importance of the National Struggle period.
Considering the results of the research as sub-problems, it is possible to say the following:

First of all, when the secondary school students’ view in the study group regarding the
period of history they wanted to live and who they wanted to be are examined, it is seen that
25.71 percent of the students in the study group gave examples from the people living in the
Ottoman period and 21.42 of them gave during the National Struggle period. Based on these
views, it is possible to say that the secondary school students in the study group are more
familiar and more interested in these periods. Considering their education life, it is possible to
say that the students in the study group began to learn about the National Struggle period
starting from the 4thgrade (SB.4.2.4. Understands the importance of the National Struggle
based on the lives of the heroes of the National Struggle) in the 8% grade in the Revolution
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History and Kemalism course and in the 12t"grade again in Republic of Turkey Revolution
History and Kemalism course they practiced the same subjects (MNE, 2018a; MNE, 2018b;
MNE, 2018c) and they adopted these subjects more in general history education.

When the views of Secondary School students in the study group on whether they
wanted to live in the National Struggle period were examined, it can be said that the majority
of students wanted to live in this period, while some students did not look positively about
living in this period because of reasons such as “difficulties of the period, the period of war”.
In general, it is possible to express that secondary school students in the study group have
positive opinions about the National Struggle, and 3 students do not respond.

In the study, when the secondary school students’ views in the study group about the
people they wanted to be in the National Struggle period were examined, it was seen that the
students mostly answered "Atatiirk, Halide Edip Adivar and Mustafa Kemal's soldier". As it is
evaluated in general, it can be said that secondary school students give more answers to the
people who shaped the National Struggle period and were known for their heroism. Simsek
and Kolbasar (2020) in their work stated that primary school 4th-grade students showed
Mustafa Kemal Atatiirk among the characters they were most impressed with, a student said
“Atatirk impressed me very much. Because if he had not started the National Struggle, our
country would not have been saved from the enemies” From this finding of the researchers,
it can be said that students have grown up with a similar feeling for the National Struggle
period since primary school ages, and they understand this period better with their increasing
knowledge.

When the secondary school students’ view in the study group on the good and the bad
events experienced during the National Struggle period were examined, it was observed that
they expressed more of the good events, among the examples, they gave the most were
"winning the liberation war, Hasan Tahsin incident, Atatlrk's arrival in Samsun, etc." Among
the examples of the bad events the students gave, "Treaty of Sévres, the Menemen incident,
the Sheikh Said rebellion" events that did not take place in the National struggle. In addition,
the Sivas Congress, which is one of the positive steps for the liberation of the country, and the
"martyrdom of young soldiers" in total war in the defense of the country were also shown
among the bad events. According to the answers given, it can be said that the students in the
study group confused some information about the National Struggle period. Similarly, Simsek
and Kolbasar (2020), in their work with teachers, stated that students could not order the
events of the "National Struggle" period chronologically; for this reason, they did not establish
a cause-effect relationship between events.

When the opinions of the secondary school students in the study group on the
importance of the National Struggle period were examined, it was concluded that the students
expressed the importance of the National Struggle period with features such as gaining the
freedom and independence of the country, embracing the common values of the nation,
embracing the cultural heritage from the past and moving it to the future. According to this,
it can be said that all of the students expressed a positive opinion about the importance of the
National Struggle, and they have sufficient awareness of this period that they have been
studying since primary school. In the study of Kahraman Cinar (2019) with 8th graders, it was
revealed that students developed positive metaphors (heroism, brave, brave, altruism, etc.)
for this period. Kont (2008) in his study which was conducted to reveal the 11th-grade
students’ interest in the Republic of Turkey Revolution History and Kemalism course found
that the students were having a positive attitude and thoughts regarding the course.
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Finally, when the secondary school students’ view in the study group about their
evaluation on the National Struggle period in terms of our values and culture were examined,
it was found that the students thought that the National Struggle period was important in
terms of our values and it was concluded that they emphasized many of our values such as
“independence, patriotism, unity and solidarity, social solidarity, altruism, love of the flag”. In
line with these statements, we can say that the students in the study group attach importance
to our values and culture for National Struggle Period.

It is possible to make the following suggestions in line with the results of the research:

e Considering the interest of secondary school students in the National Struggle period,
it will be beneficial to ensure that students meet with resources that will develop their
interest. For example, the “Speech” to be taught in accordance with the age level will
help students to analyze the events better. In addition, students' awareness of the
National Struggle period can be nurtured by using newspapers about that period.

e Activities that will continue the positive opinions of secondary school students
regarding the National Struggle and develop their historical empathy can be suggested.
For example, it can be said that activities designed with methods such as historical
animations and drama methods that will help the student to directly develop historical
empathy will be beneficial.

e Secondary school students can be encouraged to read historical novels that will
develop their awareness and positive opinions about historical people.

e |t can be beneficial to use stories in which secondary school students can empathize
historically with the negative events and difficulties experienced during the national
struggle period.

e eAcademic studies can be conducted to improve the name-event and chronological
knowledge of students for the National Struggle period.

e eAcademic studies that will contribute to the importance of the National Struggle
period in terms of our values and culture can also be suggested.
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Milli Miucadele konularinin etkili bir sekilde 06gretilmesi, 6grencilerin vatandaslik bilinci
kazanmasinda, milli kimliklerinin olusmasinda oldukga etkilidir. Bu konu sayesinde 6grencilerin,
Tirkiye Cumhuriyeti’'ne karsi gérev ve sorumluluklarini bilen ve bunlari davranis haline getiren etkin
vatandaslar olarak yetistirilmesi hedeflenmektedir. Bu dogrultuda arastirmanin amaci ortadgretim
ogrencilerinin Milli Micadele donemi hakkindaki gorlslerini ortaya koymaktir. Nitel arastirma
yonteminin kullanildigl bu arastirmanin ¢alisma grubunu 2020- 2021 egitim-6gretim yili birinci
doneminde Antalya ilinde bulunan MEB’e bagh farkh ortaégretim kurumlarinda (Meslek Lisesi,
Anadolu Lisesi, imam Hatip Lisesi) 6grenim gérmekte olan 32’si kadin, 38’i erkek toplam 70 6grenci
olusturmaktadir. Arastirmada kolay ulasilabilir 6rneklem yodntemi kullanilmistir. Bu 6rneklem
yontemi, arastirma, salgin doneminde yiritiildiga icin (ylz ylze gorisme imkani bulunmadigi igin
ve online gorisme imkanlarinin 6grenciler agisindan kisith imkanlarin olmasi disiiniilerek) tercih
edilmistir. Arastirmanin verileri, arastirmaci tarafindan olusturulmus 6 agik uglu sorudan olusan soru
formu ile toplanmistir. Arastirmadan elde edilen veriler betimsel analiz ile ¢6ziimlenmistir.
Arastirmanin sonuglarini genel olarak degerlendirildiginde ¢alisma grubundaki 6grencilerin tarihsel
donemler icerisinde yasamak istedikleri donemler arasinda Milli Miicadele dénemini de soyledikleri,
Milli Miicadele doneminde yasamaya yonelik olumlu baktiklari ve bu donemde olmak istedikleri
kisiler olarak daha ¢ok Milli Miicadeleye yon verenlerin isimlerini sdyledikleri, doneme ydnelik daha
cok iyi olaylari ifade ettikleri ve Milli Miicadele déneminin dnemine yonelik olumlu gorisleri oldugu
soylenebilir.

Anahtar Kelimeler: milli miicadele donemi, ortadgretim, 6grenci, tarih 6gretimi

Giris

Turkiye Cumhuriyeti’nin kurulus oykisi olan Milli Micadele, askeri gelismelerin yani
sira siyasi ve diplomatik yonleriyle de siren ¢ok uzun bir sireci kapsamaktadir. Bu siirecin
sonunda Tirkiye Cumhuriyeti kurulmus olup yaklasik bir asirdir varligini devam ettirmektedir
(Vurgun ve Ozdemir, 2020). Milli Miicadele bir dénemin adi olup 1919’da baslar. Bu yildan
sonra Turk milletinin 6lim-kalim savasi yaptigi 1922 yilina kadar sirer. Siiphesiz ki bu donem
yasadigimiz topraklarda hir bir millet/toplum olarak varolusumuzun vesilelerinin
sonuncusudur. Milli Miicadele, itilaf Devletlerinin Tiirk topraklarini isgal etmesinin tzerine
Mustafa Kemal’in 19 Mayis 1919‘da Samsun‘a ¢ikmasi ile vatanin kurtuldugu siregtir. Aslinda
Milli Micadeleyi kesin bir gizgi ile Birinci Diinya savagindan ayri ele almaya imkan yoktur.
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Clnkd Milli Miicadele donemi Birinci Diinya savasinin devami ve sonucu niteligindedir
(Donmez ve Yazici, 2008; Selek, 1968; Simsek ve Cakmakci, 2019).

Anadolu’da milli uyanigin gergeklesmesinin itici glicini Ulkede baslayan isgaller
olusturmustur. Erzurum Kongresi ile Misak-1 Milli kararlarinin temeli atilirken, toplanan son
Osmanli Mebusan Meclisi ise bu kararlari tim halki temsil eden bir meclis olarak onaylamis ve
duyurmustur. Dolayisiyla vatan sevgisi, Milli Miicadele’nin nihai amacinin ve gerekcesinin
temelini olusturmustur (Bayburt ve Duman, 2020). Erzurum Kongresi’'nde alinan “Ulusal
glicleri etken, ulusal iradeyi egemen kilmak esastir.” karari Milli Miicadeleyi, diinyadaki diger
bagimsizlik savaslarindan farkh kilan bir maddenin agiklanmasidir. Bunun sebebi igeride
monarsiye, disarida isgalci emperyalistlere karsi verilen miicadelede ulusal iradeyi egemen
kilmaktir (Karabulut, 2013). Ataturk; “Milll Micadele’yi yapan dogrudan dogruya milletin
kendisidir, milletin evlatlaridir. Millet analariyla, babalariyla, hemsireleriyle miicadeleyi
kendisine Ulkii edindi. Milli Micadele’de sahsi hirs degil, milli ideal, milli onur gercek sebep
olmustur” (Kocatirk, 1999), seklindeki bir konusmasinda da bu dénemi adeta 6zetlemistir.

Milli Miicadele basladiginda Osmanli Devleti siyasi, askeri, iktisadi, mali, ictimai ve
egitim gibi konularda iflasin esigine gelmisti. Halk savaslarin ardi ardina gelmesinden dolayi
yorgun ve bitkin dismds, devlet sistemi ise ¢okmis durumdaydi. Bu kot durumlara ragmen
Osmanli Devleti, kendi kiillerinden yeni bir devlet kuracak yetenekli kadrolari yetistirmisti
(Kasalak, 1998). iste Milli Miicadele’yi basariya ulastiran degerlerin yasatiimasi ve 6grencilere
kazandirilmasi, birlik ve beraberligin surekliliginin saglanmasinda ve yasatiimasinda oldukga
onemlidir. Milletleri bir arada tutan en 6nemli unsurlarin basinda, vatan, tarih, kiltir ve amag
birligi gelmektedir. Bu degerlerin aktarilmasinda egitimin ¢ok dnemli bir islevi vardir. Egitim
faaliyetleri icerisinde 0Ozellikle tarih 6gretiminin s6z konusu degerlerin kusaktan kusaga
aktarilmasindaki ve toplumdaki birlik ve beraberligin saglanmasindaki islevi 6ne ¢ikmaktadir.
Bu noktada ortaokul 8. sinifta ve ortadgretim 12. sinifta okutulmakta olan TC inkilap Tarihi ve
Atatilrkculik dersi de Milli Miicadele’yi basariya ulastiran temel degerlerin 6grencilere
kazandirilmasi icin énemli bir firsat sunmaktadir (Bayburt ve Duman, 2020). Cumhuriyetin
mimarlari tarafindan yeni kurulan devletin temellendirilmesi, rejimin genis halk kitlelerine
anlatiimasi ve benimsetilmesi amaciyla okutulmaya baslanan inkilap Tarihi dersleri, gegmisten
glnliimiize kadar devam eden siirecte 6gretim programlarinda yerini almistir (Kaymakci ve Er,
20009).

Turkiye’de tarih 6gretimi icinde dnemli yeri olan konulardan biri olarak TC inkilap Tarihi
ve Atatlrkcllik gosterilebilir. AtatlirkcUlGgl benimsemis nesiller yetistirmenin okullarin
onemli misyonlarindan biri olarak kabul edilmesi bu dersin 6nemini artirmaktadir (Ulusoy,
2014). Baslangicta adi Turk Devrim Tarihi olan bu dersin ilk 6gretmenleri Milli Miicadele ve
inkilaplar siirecinin icinde aktif olarak gorev alan ya da o devri yasayan insanlardir (Aybars,
2011). T.C. inkilap Tarihi ve Atatiirkciiliik dersinin sistemli bir ders olarak okutulmasi ise ilk kez
1934 yilinda baslamistir. Milll Miicadeleyi olusturan sartlarin yeni nesillere 6gretilmesi, bu
dersin sistemli bir ders olarak okutulmaya baslanmasinin en dnemli nedenlerinden biridir
(Dénmez ve Yazici, 2008). Bugiin T.C. inkilap Tarihi ve Atatirkculik Dersi Ogretim
Programlarinda Milli Miicadele ile ilgili amaclar (MEB, 2018a; MEB, 2018b) 8. ve 12. siniflarda
aynidir ve soyledir:

e Madde 2. Milli Miicadele 6rneginden hareketle Tirk milletinin milli birlik ve
beraberlik anlayisi icerisinde 6zgirlik, bagimsizlik ve vatanseverlik duygulari ile
her tirli zorlugun Ustesinden gelebilecegini anlamalari amaglanmistir.
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e Madde 3. Turk Milli Micadelesi ve inkilabinin, milli ve evrensel 6zelliklerini
kavramalari amaglanmistir.

e Madde 4. DOonemin agir sartlarinda bulyik glgliklere ragmen Atatirk’in
onderliginde gerceklestirilen Tirk inkilabinin tarihi anlamini ve &nemini
kavramalari amaglanmistir.

e Madde 5. insan haklari, ulusal egemenlik, tam bagimsizlik, milliyetgilik,
demokrasi, cagdaslik, laiklik ve cumhuriyet kavramlarinin Tiirk milleti icin ifade
ettigi anlam ve 6nemi kavramalari amaglanmistir.

Tirkiye Cumhuriyeti inkilap Tarihi ve Atatiirkgiiliik Dersi Ogretim Programi initeleri,
kazanim sayilari ve igerik yogunluguna baktigimizda, 8. sinifta, “Milli Uyanis: Bagimsizlik
Yolunda Atilan Adimlar” ve “Milli Bir Destan: Ya istiklal Ya Olim!” (initeleri genel toplam icinde
%36, 2 ile 12. sinifta ise “Milli Miicadele” tinitesi genel toplam iginde %25 olarak yer almaktadir
(MEB, 2018a; MEB, 2018b).

Ders kitaplarindaki konu basliklarina bakildiginda, 8. sinifta, “Milli Uyanis: Bagimsizlik
Yolunda Atilan Adimlar” ve “Milli Bir Destan: Ya istiklal Ya Olim!” (initeleri kapsaminda “Milli
Micadele’nin Hazirlik Dénemi, Misaki Millinin Kabulli (28 Ocak 1920) ve Buyuk Millet
Meclisinin A¢ilmasi (23 Nisan 1920), Biiyiik Millet Meclisine Karsi isyanlar, Sevr Antlasmasi (10
Agustos 1920), Milli Bir Destan: Ya istiklal Ya Oliim, Milli Miicadele Dénemi’nde Dogu ve Giiney
Cepheleri, Milli Miicadele Dénemi’nde Bati Cephesi, Maarif Kongresi (15-21 Temmuz 1921),
Baskomutanlik Yasasi ve Tekalif-i Milllye Emirleri, Sakarya Meydan Savasi’ndan Mudanya
Ateskes Antlasmasi’na Mustafa Kemal ve Lozan Baris Antlasmasi (24 Temmuz 1923)” konulari
yer almaktadir (Ulkii, Mutlu ve Cetinkaya, 2019). Tirkiye Cumhuriyeti inkilap Tarihi ve
Atatilrkculik Dersi 12. sinif ders kitabina baktigimizda ise “Milli Miicadele” linitesi kapsaminda
“Isgallerin Baslamasi ve Milli Miicadeleye Hazirlik, Biyiik Millet Meclisinin Agilmasi (23 Nisan
1920), Sevr Antlasmasi (10 Agustos 1920), Milli Miicadelede Dogu ve Giiney Cepheleri, Milli
Miicadelede Bati Cephesi, Mudanya’dan Lozan’a” konulari yer almaktadir (Cevik, Ko¢ ve
Serbetci, 2019). Goruldugl tzere Milli Miicadele donemi konulari ilkégretimden itibaren
yogun bir icerikle 6grenciye sunulmaktadir. Cumhuriyetin temellerinin atildigi bu déneme ders
programlarinda yeterli dizeyde icerik saglandigi sdylenebilir.

Milli Micadele Donemi’nin 6gretilmesi, yeni nesillerin Tlrkiye‘nin gecmisi hakkinda
bilgi sahibi olmasini, llkenin nasil kazanildigini gérmelerini ve gecmisten dersler gikararak
ulkelerinin gelismesi igin neler yapabileceklerini sorgulamalarini saglamaktadir (Ulusoy, 2014).
Aslinda Milli Micadele donemi, 6grenci acisindan gerek olay, yil (tarih) ve kisilerin fazlalgi,
gerekse Ogrenciler icin yeni olabilecek pek cok farkli kavram ve olguyu icermesi bakimindan
ogretimi gic bir konudur (Kogak, 1999). Fakat Milli Miicadele doneminin timund hukuki ve
fiili anlamiyla bir savas durumu gibi algilamak dogru degildir. Milli Micadele’yi ifade eden iki
kuvvetten biri Kuvayl Milliye iken digeri ise Midafaa-i Hukuk cemiyetleri, kongreler ve milli
heyetlerdir (Selek, 1968). Milli Miicadele, Tiirk milletinin bagimsizlik tarihidir. Tarihi boyunca
baska bir devletin egemenligini reddeden Tirk milleti, bu konudaki kararliigini bir kez daha
Milli Miicadele ile gostermistir (Sakalli, 2012). Milli Miicadele sadece Tirk milletinin kendi
bagimsizlik micadelesi olarak kalmamis; ayni zamanda, emperyalizme karsi verilen bir
miicadele 6rnegi olmustur. Bu nedenle de hareket noktasi milli ve evrensel degerler olan
onemli bir tarihi vaka ornegidir. Milli Micadele’nin 6gretimi bu degerlerin aktarilmasinda
yasatilmasinda dnemli bir yere sahiptir (Bayburt ve Duman, 2020).

T.C. inkilap Tarihi ve Atatiirkctlik dersi icerisindeki Milll Micadele Dénemi
kapsamindaki konularda Tirk milletinin emperyalist devletlere karsi vermis oldugu micadele
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ele alinmaktadir. Milli Micadele konularinin etkili bir sekilde 6gretilmesi 6grencilerin
vatandaslik bilinci kazanmasinda ve onlarda millT kimlik olusmasinda ¢ok etkili olabilecektir. Bu
konu sayesinde 6grencilerin, Tlrkiye Cumhuriyeti’'ne karsi gérev ve sorumluluklarini bilen ve
bunlari davranis haline getiren etkin vatandaslar olarak yetistirilmesi hedeflenmektedir. Milli
Micadele D&neminin Ogretimi Uzerine olan alan yazina baktigimizda, Milli Micadele
konusunun kronoloji bilgi ve becerilerini kazandirmasi agisindan 6gretmen ve 6grenci
goruslerinin incelenmesi (Simsek, 2020), donemin degerler egitimi agisindan analizi (Bayburt
ve Duman, 2020), Milli Micadele doneminin 6gretiminde o6yki kullaniminin  8.sinif
ogrencilerin basarisina ve derse karsi tutumuna etkisi (Kahraman Cinar, 2019) ve Cumhuriyet
donemi ilkokul tarih ders kitaplarinda Milli Micadele (Simsek ve Cakmakgi, 2019) disinda bir
¢alismaya rastlanmamistir. Bu nedenle arastirmada ortadgretim 6grencilerinin Milli Micadele
doénemi hakkinda gorislerini ortaya koymak amaglanmistir. Belirlenen bu amag dogrultusunda
asagidaki sorulara cevap aranmistir:

o Ortaogretim 6g8rencilerinin tarihte olmak istedikleri dénem ve kisi hakkindaki gérusleri
nelerdir?

e Ortadgretim ogrencilerinin Milli Miicadele doneminde yasamak isteme durumlarina
iliskin gorusleri nelerdir?

e Ortadgretim ogrencilerinin Milli Miicadele doneminde olmak istedikleri kisiye yonelik
gorusleri nelerdir?

e Ortadgretim 6grencilerinin Milli Miicadele doneminde yasanan iyi ve kotl olaylara dair
gorusleri nelerdir?

o Ortadgretim 6grencilerinin Milli Miicadele déneminin 6nemi hakkindaki goéruisleri
nelerdir?

o Ortadgretim o6grencilerinin Milli Micadele doénemini degerlerimiz ve kultlirimiz
acisindan degerlendirmeleri hakkindaki gorisleri nelerdir?

Yontem

Ortadgretim oOgrencilerinin Milli Miicadele dénemi hakkindaki gérislerini ortaya
koymayi amaglayan bu arastirma, gecmiste ya da glinlimiizde var olan bir durumu, oldugu gibi
betimlemeyi amaclayan betimsel tarama modelinde tasarlanan nitel bir arastirmadir.
Arastirmada tarama modeli arastirmaya konu olan birey ya da nesne, kendi kosullari icinde ve
oldugu gibi tanimlanmaya calisildigi (Karasar, 2012) icin tercih edilmistir.

Calisma Grubu

Bu arastirmanin ¢alisma grubunu 2020- 2021 akademik yili basinda Antalya ilinde
bulunan MEB’e bagl farkli ortadgretim kurumlarinda (Meslek Lisesi, Anadolu Lisesi, imam
Hatip Lisesi) 6grenim gormekte olan 32’si kadin, 38’i erkek toplam 70 ortadgretim 6grencisi
olusturmaktadir. Calisma grubundaki 6grencilerin seciminde 9. siniftan 12. sinifa kadar farkl
sinif seviyelerine (9. sinif seviyesinde 12 6grenci, 10. sinif seviyesinde 13 6grenci, 11.sinif
seviyesinde 15 o6grenci, 12. sinif seviyesinde 30 06grenci) ulasiimaya gayret edilmis ve
ortadgretimin tim sinif seviyelerinde belli bir sayida 6grenciye ulasilmistir. Ayrica calisma
grubundaki 6grencilerin genel olarak orta diizeyde ve gecer not seviyesinde (49-69 not
arahiginda: 15 6grenci, 70-84 not araliginda: 36 6grenci, 84-100 not araliginda: 19 68renci) tarih
notlari oldugu soylenebilir.
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Arastirmada ogrenciler arasinda gonullik ilkesine bagh kalinmis ve kolay ulasilabilir
durum o6rneklem yéntemi kullanilmistir. Bu érnekleme yonteminin kullanilmasindaki temel
amag arastirmaciya hiz ve pratiklik saglamaktir (Blyukoztirk, Kilig Cakmak, Akgilin, Karadeniz
ve Demirel, 2008). Ayrica arastirma salgin doneminde yuratialdtga icin (yaz ylze goérisme
imkani bulunmadigi igin ve online goériisme imkanlarinin 6grenciler agisindan kisith imkanlarin
olmasi dislintlerek) bu 6rneklem yéntemi tercih edilmistir.

Bu calisma Akdeniz Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin
Etigi Kurulundan alinan, 18.09.2020 tarihi ve 23.09.2020-100609 sayi numarali etik kurul onayi
ile ytratalmastar.

Veri Toplama Araci ve Gelistirilmesi

Bu arastirmanin verilerinin toplanmasi igin ilgili alan yazin incelenerek ve tarih egitimi
uzmanlarinin  gorislerinden vyararlanilarak arastirmaci  tarafindan hazirlanan vyari
yapilandiriimis 8 acik uglu sorudan olusan “Ortadgretim Ogrencilerinin Milli Miicadele Dénemi
Hakkindaki Gorusleri” adli soru formu hazirlanmistir. Acik ucglu sorular, “esnek ve herhangi bir
sinirlama olmaksizin arastirmanin incelemek istedigi olguyu ele alma olanagi sundugunu ve
insanlarin duygu, distince, bilgi ve deneyimleri hakkinda dogrudan bir bakis agisi yakalama
imkani saglayabildigi” (Yildirim ve Simsek, 2013) icin tercih edilmistir.

Hazirlanan soru formu oncelikle ¢alisma grubunda olmayan ortaégretimde 6grenim
goren 10 6grenciye okutulmus ve anlasilabilirligi kontrol edilmistir. Ardindan 6grencilerden
gelen donitler dogrultusunda sorulardan iki tanesi uzman gorusleri dogrultusunda formdan
cikarilmistir.  Son dlzenlemeler sonrasinda soru formu “Google Form” formatina
uyarlanmistir. Soru formunda “Tarihin hangi doneminde, kim olmak isterdiniz, neden?”, “Milli
Micadele doneminde yasamak ister miydiniz, neden?”, “Milli Miicadele doneminde yasasaniz
kim olmak istediniz, neden?”, “Milli Miicadele doneminde iyi ve kotl olaylardan sebebini
yazarak birer 6rnek veriniz”, “Milli Mlicadele doneminin 6nemi sizce nedir?”, “Milli Miicadele
donemini degerlerimiz ve kiltlirimuz agisindan degerlendiriniz.” sorulari sorulmustur.

Verilerin Toplanmasi

Bu arastirmanin verileri, salgin doneminde yuratildiga icin uzaktan egitim slirecinde
ogrencilerin zaman kisitlamasi olmadan, rahatlikla cevaplayabilecekleri dislintilerek ve tim
gerekli izinler alinarak “Google Form” araciligiyla toplanmistir. Hazirlanan “Google Form”,
telefonun Watsapp hizmeti kullanilarak, ¢alisma grubundaki lise 6gretmenlerinin Watsapp
gruplari aracihigi ile ulastiriimistir.

Verilerin Analizi

Arastirmadan elde edilen veriler, katiimcilarin tim goéris ve deneyimleri baslklar
altinda toplanarak oldugu gibi aktarildigi icin betimsel analize tabi tutulmustur. Betimsel
analizde amag, elde edilen bulgularin dizenli bir sekilde yorumlanarak okuyuculara sunmaktir.
Bu analiz yonteminde, gorisilen bireylerin gorislerini etkili bir sekilde sunmak amaciyla
dogrudan alintilara sikca yer verilir (Yildirim ve Simsek, 2016).

Arastirmanin givenirligini arttirmasi bakimindan veri analizleri arastirmacilarin disinda
alaninda uzman iki arastirmacinin da yardimi ile birlikte gerceklestirilmistir. Arastirmanin
glvenirligi icin Miles ve Huberman (1994)'in 6nerdigi R(Glvenirlik) = [Na (Gorus Birligi) / Na
(Gorus Birligi) + Nd (Gorus Ayriligi)] x 100 formali kullanilmistir. Yapilan hesaplamaya gore
glivenirlik %92 olarak hesaplanmis ve arastirmanin analizi glivenilir kabul edilmistir. Ayrica
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bulgular 6grenci gorislerinden (OA1: 1. 6grenci, OA2: 2. 6grenci seklinde) dogrudan alintilarla
desteklenmistir.

Bulgular

Ortadgretim oOgrencilerinin Milli Miicadele doénemi hakkindaki gorislerini ortaya
koymayl amaglayan bu arastirmada, yapilan betimsel analiz sonucu asagidaki bulgulara
ulasiimistir:

Ortadgretim Ogrencilerinin Tarihte Olmak istedikleri Donem ve Kisi Hakkindaki Gériislerine
iliskin Bulgular

Ortadgretim 6grencilerine tarihin hangi doneminde kim olmak istediklerine yonelik
gorusleri soruldugunda 6grencilerden alinan cevaplar neticesinde 6grencilerin ““Uygarliklar
Donemi”, “Osmanli Donemi”, “Milli Micadele Dénemi”, “Cumhuriyet Donemi” ve “Farkli
Donemler” temalari altinda goris belirttikleri, 19 6grencinin ise bu soruya cevap vermedigi
gorulmustir. Cahisma grubundaki 6grencilerin Uygarliklar doneminde olmak istedikleri kisiler
ve sebeplerine Tablo 1'de yer verilmistir.

Tablo 1

Ortadgretim Ogrencilerinin Tarihte Uygarliklar Déneminde Olmak istedikleri Kisiler ve
Sebepleri

Kisiler f Gorisler f
iyonlular (iyonlu) 4 Parayi bulduklari igin 4
Tavananna 1 Kadina 6nem verildigi icin 1
Blyiik iskender 1 Kurdugu hakimiyet icin 1
Urgakina 1 Kanunlarla yonetim sagladigiicin 1

Tablo 1’e gore 7 6grencinin Uygarliklar (katiimcilarin %10’u) doneminde olmak istedigi
goriulmektedir. Ortadgretim 6grencilerinin tarihte uygarlklar donemi temasi altinda olmak
istedikleri kisi ve sebepleri incelendiginde, 6grencilerin o dénemde iyonlu bir kisi, Tavananna,
Bliyiik iskender veya Urgakina olmak istediklerini ifade ettikleri gériilmustiir. Katihmcilardan
EO,58: “Hititler zamaninda Tavananna kralicesi olmak isterdim. Clinkii o zamanlar bu uygarhk
zamaninda kadina olan 6nem daha fazla” seklinde goriisiini ifade etmistir. Diger katilimcilarin
sebepleri arasinda ise iyonlularin parayi bulmasi, Biyiik iskender’in kurdugu hakimiyet
alanina sahip olmak istemesi ve Urgakina gibi kanunlarla yonetim saglamak istemesi gibi
nedenlerin oldugu gorilmektedir. Ortadgretim 6grencilerinin Osmanli Devleti doneminde
olmak istedikleri kisiler ve sebeplerine Tablo 2’de yer verilmistir.

Tablo 2

Ortadgretim Ogrencilerinin Tarihte, Osmanli Devleti Déneminde Olmak istedikleri Kisiler ve
Sebepleri

Kisiler f Goriigler f
istanbul’un fethini gerceklestirdigi icin 4

Fatih Sultan Mehmet 8 Gelismis bir hiikimdar oldugu icin 1
Yeni bir cag actigi icin 1

Kanuni Sultan Sileyman 4 Gl bir orduya sahip oldugu icin 1
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Osmanli’nin en uzun dénemi olugu igin

ittihatcr oldugu igin

Mimari eserleri oldugu igin

Osmanli doneminde bu iste kendimi kanitlayabilmek igin
Osman Hamdi Bey’i sevdigim igin

GUgll bir hiikiimdar oldugu igin

Talat Pasa

Mimar Sinan
Yavuz Sultan Selim
Turk ressam
[1.Selim

[ e =Y F=N | N
I

Tablo 2'ye gore 18 6grencinin Osmanh Doneminde (katilimcilarin %25,71’i) olmak
istedigi gorilmektedir. Ortadgretim Ogrencilerinin tarihte Osmanli Devleti donemi temasi
altinda olmak istedikleri kisi ve sebepleri incelendiginde 6grencilerin, basta Fatih Sultan
Mehmet olmak lzere, Kanuni Sultan Stleyman, Talat Pasa, Mimar Sinan, Yavuz Sultan Selim
gibi isimleri ifade ettikleri gértilmustir. Fatih Sultan Mehmet olmak isteyen katilimcilardan 6’si
sebep belirtirken 2’si herhangi bir sebep belirtmemistir. Benzer sekilde Kanuni Sultan
Suleyman olmak isteyen katihmcilardan 2’si sebep belirtirken 2’si sebep belirtmemis; Talat
Pasa olmak isteyen katilimcilardan ise 1’i sebep belirtirken digeri herhangi bir sebep
belirtmemistir. Katiimcilarin cevaplarina genel olarak bakildiginda 18’i olmak istedikleri kisiyi
ifade ederken, 13’li sebebini aciklamistir. Katihmcilardan KO, 42: “Fatih Sultan Mehmet olmak
isterdim. Istanbul’ un fethi déneminde Fatih Sultan Mehmet’in bir kahraman oldugunu
disiiniiyorum.” seklinde; KO, 63: “Kanuni Sultan Sileyman. Cinkii Osmanl’nin en uzun
déneminde yasamak ve biitiin siirecleri gérmek isterdim.” seklinde; EO,10 ise: “Eserlerinden
dolayi Mimar Sinan olmak isterdim.” seklinde goris belirtmislerdir. Ortadgretim 6grencilerinin
Milli Micadele doneminde olmak istedikleri kisiler ve sebeplerine Tablo 3’de yer verilmistir.

Tablo 3

Ortadgretim Ogrencilerinin Tarihte Milli Miicadele Déneminde Olmak istedikleri Kisiler ve
Sebepleri

Kisiler f Gorlisler f

Diinyaca taninmis bir lider olmasi 2
Gazi Mustafa Kemal 10 Vatani igin cani pahasina savasan bir lider oldugu icin 1

Askeri dehasina sahip olmak igin 1
Gazi Mustafa Kemal'’in ) Birlikte savagabilmek igin 1
Silah Arkadasi Atatirk’t daha yakindan taniyabilmek igin 1
Meis [ 1 i/?;:turk in kuzeni olup olaylari yakindan takip etmek 1
Serife Baci 1 Ulusal bagimsizlik ugruna fedakarlk gosterdigi icin 1
ismet indnii 1 Atatiirk ile miicadele verebilmek icin 1

Tablo 3’e gore 7 6grencinin Milli Miicadele (katihmcilarin %21,42’si) déneminde olmak
istedigi gorilmektedir. Calisma grubundaki 6grencilerin tarihte Milli Mlicadele donemi temasi
altinda olmak istedikleri kisi ve sebepleri incelendiginde, basta Gazi Mustafa Kemal olmak
Uzere, Gazi Mustafa Kemal’in silah arkadasi, Fikriye Hanim ve Serife Baci gibi isimleri ifade
ettikleri gorllmuistiir. Gazi Mustafa Kemal olmak istedigini ifade eden katilimcilardan 4’
sebebini belirtirken 6’si herhangi bir sebep belirtmemistir. Katilimcilarin cevaplarina genel
olarak bakildiginda 15’i olmak istedikleri kisiyi ifade ederken, 9’u sebebini acgiklamistir.
Katihmcilardan EQ, 13: “Mustafa Kemal Atatiirk. Milletine bagimli ve milleti icin cani pahasina
savasan bir lider oldugu icin.” seklinde; Yine EQ,46:“Mustafa Kemal Atatiirk olmak isterdim
¢linkii tiim cihanda taninmis bir lider ve Glkemizin kahramani.” seklinde; KO, 25 ise “Kurtulus
savasinda Serife Baci olmak isterdim. Mermiler i1slanmasin diye battaniyeyi 6rtlip donarak
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oldigu icin ¢ok blylk anilar birakmistir.” seklinde goéruslerini savunmustur. Ortadgretim
ogrencilerinin Cumhuriyet doneminde olmak istedikleri kisiler ve sebeplerine Tablo 4’de yer
verilmigtir.

Tablo 4

Ortadgretim Ogrencilerinin Tarihte Cumhuriyet Déneminde Olmak istedikleri Kisi ve Sebepleri

Kisiler f Gorlsler f

Sabiha Gokgen 1 Tarihin ilk kadin pilotu oldugu igin

Vecihi Hirkus 1 ilk ugus denemesini yaptigi icin

Salih Bozok 1 Atatlrk’i daha yakindan taniyabilmek igin

Rk R

Alparslan Tirkes 1 Doénemine damga vurdugu igin

Tablo 4’ye gore 4 6grencinin Cumhuriyet doneminde (katilimcilarin %21,42’si) olmak
istedigi gortlmektedir. Calisma grubundaki 6grencilerin tarihte Cumhuriyet donemi temasi
altinda olmak istedikleri kisi ve sebepleri incelendiginde, Sabiha Gokgen, Salih Bozok, Vecihi
Hirkus gibi isimleri ifade ettikleri gérilmistiir. Katihmcilardan KO, 4: “Sabiha Gékcen olmak
isterdim. Tarihe adini ilk pilot kadin diye gecirdiginden.” seklinde; KO, 69: “Cumhuriyet
doneminde, Salih Bozok olmak isterdim. Sebebi de Atatlirk’i daha yakindan daha saf bir
sekilde tanimak, yaptigl her seyi gormek, duymak ve bilmek isterdim.” seklinde gorislerini
savunduklar gorilmektedir. Ortadgretim 6grencilerinin Farkli Dénemlere olmak istedikleri
kisiler ve sebeplerine Tablo 5’de yer verilmistir.

Tablo 5

Ortadgretim Ogrencilerinin Tarihte Farkli Donemlerde Olmak istedikleri Kisiler ve Sebepleri

Kisiler f Gorlisler f
Hz. Muhammed Donemi Sahabe 2 Peygamberi tanimak igin 2
Elon Musk 1 Cahskan ve zeki oldugu igin 1
Mete Han 1 Kara kuvvetlerinin kurucusu oldugu igin 1
Atilla 1 Roma’yi titrettigi icin 1
Tesla 1 Kesfisevdigim icin 1
Kirsat 1 Cin’e gicik oldugum igin 1

Tablo 5’e gore 7 6grencinin (katiimcilarin %10’u) farkli donemlerde yasamak istedigi
gorilmektedir. Calisma grubundaki 6grencilerin tarihte farkli donemler temasi altinda olmak
istedikleri kisi ve sebepleri incelendiginde, en fazla gelistirilen goriisiin ise Hz. Muhammed
dénemindeki sahabe olmak oldugu gériilmektedir. Ogrencilerin Elon Musk, Mete Han, Atilla
gibi isimler de olmak istediklerini sdylemek miimkiindiir. Katiimcilardan EO, 56: “Hz.
Muhammed dénemi bir sahabe olmak isterdim. Bu diinyaya daha iyi gelebilmek icin” seklinde;
KO,8: “Elon Musk olmak isterdim. Vizyonu &rnek alinmasi gereken caliskan ve zeki birisi”
seklinde; EO, 35: “Mete han nedeni ise askeri diizenlemeleri ve kara kuvvetlerinin kurucusu
oldugundan.” seklinde dislincelerini savunduklarini séylemek miimkiindir. Genel olarak ilgili
tablolar degerlendirildiginde ise ortadgretim 6grencilerinin daha ¢cok Osmanl déneminde
yasayan kisilerden ve buna yakin olarak Millt Miicadele doneminde yasayan kisilerden 6rnekler
verdigini soylemek mimkunddir.

Ortaogretim Ogrencilerinin Milli Miicadele Doneminde Yasamak isteme Durumlarina iliskin
Gorislerine Yonelik Bulgular
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Calisma grubunu olusturan 6grencilere milll micadele doneminde yasamak isteme
durumlari hakkindaki gorisleri soruldugunda, 48 ortadgretim 6grencisinin Milll Miicadele
doneminde yasamak istedikleri, 19 ortadgretim 6grencisinin Milli Micadele doneminde
yasamak istemedikleri, 3 6grencinin de goriis belirtmedigini séylemek mimkinduar. Milli
Miicadele déneminde yasama durumuna “Evet. isterdim” ve “Hayir. istemezdim.” Seklinde
gorus belirten 6grencilerin sebeplerine Tablo 6’da yer verilmistir.

Tablo 6

Ortadgretim Ogrencilerinin Milli Miicadele Déneminde Yasamak isteme Durumlarina Yénelik
Gorusleri

-

Gorisler f Nedenler
Milli miicadeleye katki saglamak igin
Vatani koruyabilmek igin
Milli miicadelede alinan kararlari gérebilmek icin
Vatan millet seviyesi yliksek oldugu icin
Bugliniin degerini anlayabilmek igin
Atatirk’a gormek igin
48 Milletimizin hirriyeti ve 6zgurligu igin
Enver Pasa’yi gérmek igin
Olaylari kaleme alabilmek igin
Donemdeki sosyal ve sanatsal gelismeleri de takip
edebilmek igin
Merak ettigim icin
Halkin birlik ve beraberlik icerisinde oldugu gérmek icin
Savaslari sevmedigim igin
Donemin sikintilarina katlanamayacagim igin
Savastan korktugum igin
19 Olecegim igin
Bilime yonelemeyecegim igin
isgal altinda olundugu icin
Sevdiklerimi kaybetmemek igin

=
(e)]

=
o

Evet,
isterdim.
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Hayir,
istemezdim.
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Tablo 6’ya bakildiginda ortadgretim 6grencilerinin Milli Miicadele doneminde yasamak
isteme durumlarina iliskin bulgular incelendiginde, milli miicadele doneminde yasamak
isterdim seklinde goris belirten 6grencilerin séylenme sikligi bakimindan “Milli Miicadeleye
katki saglamak icin” ve “Vatani koruyabilmek icin” sebeplerine siklikla yer verdigi sdylenebilir.
Bu konuda EO, 29: “Evet, isterdim ben de vatanimi, milletimi, diismanlara karsi savunmak,
korumak isterdim.” seklinde; KO,5 ise “Evet, isterdim. Vatani kurtarmak icin cabalamak benim
bu hayatta yasayabilecegim en blylk gurur ve onur olurdu” seklinde gorislerini savunduklari
goriulmektedir. Milli Miicadele doneminde yasamak istemezdim seklinde goris belirten
ogrencilerin soylenme sikhgi bakimindan “savaslari sevmedigim icin” ve “donemin sikintilarina
katlanmayacagim icin” ifadelerine siklikla yer verdigi soylenebilir. O donemde yasamak
istemezdim seklinde goriis belirten katilimcilardan KO, 32 bu durumu: “istemezdim clinki
savastan korkuyorum” seklinde; EQ,37 ise: “istemezdim savastan nefret ederim. Herhangi bir
sevdigimi gozimiin 6niinde kaybetme riskim varsa ben o hayati yasamak istemem.” seklinde
acikladiklari  gorulmistir. Genel olarak degerlendirildiginde ise calisma grubundaki
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ortadgretim 6grencilerinin Milli Miicadeleye yonelik olumlu kanaatlerinin oldugunu, az sayida
Ogrencisinin ise cekimser goris bildirdigini ifade etmek mimkdinddr.

Ortadgretim Ogrencilerinin Milli Miicadele Déneminde Olmak istedikleri Kisiye Yénelik
Goriiglerine Yonelik Bulgular

Calisma grubunu olusturan 06grencilere Milli Micadele doéneminde kim olmak
istedikleri ve sebebi soruldugunda 6grencilerden 52’si olmak istedikleri kisi ve sebebi ile ilgili
gorus belirtirken 18 6grenci soru ile ilgili goris belirtmemislerdir. Ortadgretim 6grencilerinin
Milli Micadele doneminde olmak istedikleri kisiler ve sebeplerine Tablo 7’de yer verilmistir.

Tablo 7

Ortadgretim Ogrencilerinin Milli Miicadele Déneminde Olmak istedikleri Kisiye ve Sebebine
Yonelik Gorusgleri

Kisiler f Gorlisler f
Yaptigi seylere tanik olabilmek igin 4
Askeri zekaya sahip olabilmek igin 2
Gazi Mustafa Kemal 13 Anafartalar da savasabilmek igin 1
Basarilari kutlamak igin 1
Kendisine hayran oldugum igin 1
Bana 6rnek oldugu igin 2
. . Hem yazar hem de miicadeleci oldugu igin 1
Halide Edip Adivar 6 Atatlirk’iin yaninda olan bir kadin olabilmek igin 1
Milli Micadeleyi alevlendirmek igin 1
Mustafa Kemal’in Askeri 5 Emirleri yerine getirmek icin 1
Seyit Onbasi 2 Vatani ugruna kendini feda ettigi icin 2
Tayyar Rahime 2 Milli micadeleyi atesleyebilmek igin 1
Kazim Karabekir 2 Dogu cephesinde savasmak igin 1
Enver Pasa 2 Vatan ugruna savastigi icin 1
ismet indnii 2 Yaptigi seylere tanik olabilmek icin 1
Stitcli imam 2 Kadinlari koruyabilmek igin 1
Ogretmen 2 Gurur yasayabilmek icin 1
Siyaset Adami 2 Halka dogru yolu géstermek igin 1
Fevzi Cakmak 2 Vatan ugruna savasmak icin 2
Kara Fatma 1 Cesur bir kadin oldugu igin 1
Halime Cavus 1 Kadinin gliciini gostermek igin 1
Serife Baci 1 Vatan ugruna savasabilmek icin 1
Nene Hatun 1 Gurur yasayabilmek icin 1
Asci Kadin 1 Askerlerin karnini doyuran bir asci olabilmek icin 1
Yazar 1 Halka cesaret verebilmek icin 1
Vatandas 1 Kuvay-i Milliyeci olmak icin 1
Sanatgl 1 Toplumda farkindalk yaratmak icin 1
Mehmet Akif Ersoy 1 istiklal Mars’’mizi yazmak icin 1
Gordesli Makbule 1 -

Tablo 7’e bakildiginda ortadgretim ogrencilerinin Milli Micadele déneminde olmak
istedikleri kisiye yonelik bulgular incelendiginde, séylenme sikliklari bakimindan ¢alisma
grubunu olusturan 13 6grencinin “Atatiirk olmak”, 6 6grencinin “Halide Edip Adivar olmak”, 4
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o0grencinin “Mustafa Kemal’in askeri olmak” yoniinde siklikla goris belirttikleri ifade edilebilir.
Atatirk olmak yonlnde goris belirten 5 ortadgretim 6grencisinin “yaptigi seylere tanik
olabilmek”, 2 ortadgretim Ogrencisinin “askeri dehaya sahip olabilmek” icin bu gorisi
belirttigi gorilmektedir. Bu konuda katilimc EO,14’iin: “Mustafa Kemal Atatirk olmak
isterdim clinkli onun bu vatana yaptigl her seyi ben de yapmak ister onun gibi dncli olmak
isterdim.” diyerek gérisiini ifade ettigini; EQ, 20’nin ise “Mustafa Kemal Atatiirk’iin askeri
olmam yeterli olurdu. Komutandan gelen emri sonsuz giivendigim igin sorgusuz, sualsiz yerine
getirebilecegime emin olurdum.” seklinde gorisini belirttigini soylemek mimkinddir. Halide
Edip Adivar olmak isteyen 06grencilerden 2'sinin “bana o6rnek oldugu icin” gorisini
belirttikleri, bu gériise sahip katihmcilardan KO,7’nin “Halide Edip Adivar ¢iinkii hem kadin
kimligi ile hem de milli suuru ile bana 6rnek oluyor.” Eklinde goristini savundugunu séylemek
mumkundur. Bulgular genel olarak degerlendirildiginde ise ortadgretim 6grencilerinin Milli
Miicadele déneminde yasamis olan kisilere yonelik farkindalik diizeylerinin iyi oldugunu
soylemek mimkindur. Birinci alt problemde de tiim tarihsel donemler igerisinde yasamak
istedikleri dénemler arasinda Milli Micadele donemini 15 6grenci dile getirmistir. Bu
ogrencilerden bu doneme dair “Fikriye Hanim ve Serife Baci” isimleri farkl olarak gelmistir.

Ortadgretim Ogrencilerinin Milli Miicadele D6neminde Yasanan lyi ve Kétii Olaylara Dair
Goriislerine iliskin Bulgular

Calisma grubunu olusturan 6grencilere Milli Mlicadele doneminde yasanan iyi ve kot
olaylara yonelik gorusleri soruldugunda 6grencilerden 57’si iyi veya kot bir olaya dair 6rnek
verirken; 13 06grencinin iyi ve kotlu olaylara yonelik herhangi bir cevap vermedikleri
gorulmustr.

Tablo 8

Ortadgretim Ogrencilerinin Millt Miicadele Déneminde lyi ve Kétii Olaylara Verdikleri Ornekler

Gorusler f
Milli Micadele’yi kazanmak
Hasan Tahsin olayi
Atatirk’Gin Samsun’a ¢ikisi
Milletimizin asla pes etmemesi
izmir’in kurtulusu
Blyuk Taarruz
Cumhuriyet’in ilani
Amasya genelgesi
Mdihendislerimizin mermilerimizin boyutunu degistirmesi
Sitcli imam olayi
Meclisin istanbul’dan Ankara’ya tasinmasi
Antep savunmasi
Vatanimizin kurtulmasi
Ankara Antlasmasinin imzalanmasi
77 mm’lik mermilerin 75 mm’e ¢evrilmesi
Geng yastaki askerlerin sehit olmasi
Azinlik sorunlar
Savas
ic isyanlar
Menemen olayi

iyi Olaylar
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Kotii Olaylar
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Yunan isgali

Ermeni meselesi
Sivas Kongresi
Kaybedilen topraklar
Sevr

Seyh Sait isyani

RR Rk (RN

Tablo 8’e bakildiginda ortadgretim 6grencilerinin Milli Miicadele déneminde yasanan
iyi ve kotl olaylara dair goruslerine iliskin bulgular incelendigi zaman, 6grencilerden 32
tanesinin iyi olaylar bashigl altinda, 24 tanesinin ise kot olaylar bashgl altinda goris
bildirdikleri soylenebilir. 14 06grencinin ise cevap vermedigi gorilmistir. Ortadgretim
ogrencilerinin Milli Miicadele déneminde yasanan iyi olaylar hakkindaki gorislerine
bakildiginda, iyi olaylara verdikleri 6érnekler arasinda en fazla “kurtulus savasini kazanmak,
Hasan Tahsin olayi, Atatirk’dn Samsun’a cikisi vb.” ifadelerinin yer aldigini soylemek
mimkindir. Katihmer EO, 14: “lyi olarak sdyleyebilecegim olay Kurtulus Savas’ni
kazanmamizdi. Cinki vatanimiz kurtuldu. Su anki giinlimizde iyi bir durumdayiz.” seklinde;
Katilimer EO,39: “iyi olay olarak ifade edebilecegim Atatiirk’iin Samsun’a cikisi idi. Ciinki
milletimizin milli birlik ve beraberlik duygusunun fitilini atesleyen olaydi. Sonucunda da
ilkemiz bagimsizliga ulastl.” seklinde; Katilimeir KO,51: “lyi olay Hasan Tahsin olayidir. Clinkii
izmir’in Yunanlilar tarafindan isgaline karsi ilk milli direnis kursunu Hasan Tahsin tarafindan
atilmistir.” seklinde Milli Miicadele déneminde iyi olaylar hakkindaki dislncelerini ifade
etmistir. Ortadgretim 6grencilerinin kot olaylara verdikleri 6rnekler arasinda ise en fazla
“genc yastaki askerlerin sehit olmasi, azinlik sorunlari vb.” gorislerin yer aldigi gortlmektedir.
Bu konuda KO, 8: “Milli miicadele déneminde kétii olaylarin basinda devletimizin asla sorum
etmedigi azinhk sorunuydu. Cok kolay gézlerinin boyanmasi kétiydi.” seklinde; KO, 58 ise
“Kotiu diyebilecegim olay Menemen olayidir. Geng yasta bir 6gretmenin katledilmesi benim
icin cok Gizlicli bir olaydir.” seklinde kotii olaylara yonelik gorislerini ifade ettiklerini soylemek
mimkiindir. Ortadgretim 6grencilerinin Milli Micadele doneminde yasanan iyi ve kot
olaylara hakkinda verdikleri érneklere yonelik gorisleri genel olarak degerlendirildiginde,
ogrencilerin iyi ve kot olaylar hakkinda hemen hemen esit diizeyde 6rnekler verdiklerini, 13
ogrencinin ise iyi ve kot olaylara yonelik 6rnek veremediklerini séylemek mimkinddr.

Ortadgretim Ogrencilerinin Millf Miicadele Déneminin Onemi Hakkindaki Goériislerine iliskin
Bulgular

Tablo 9

Ortadgretim Ogrencilerinin Millf Miicadele Déneminin Onemi Hakkindaki Goriisleri

Gorlisler f
Milletin bagimsizligi acisindan
Milli birlik ve berberlik acisindan
Cumbhuriyet’i kurmak agisindan
Ulke bitiinligiini korumak agisindan
Vatanseverlik agisindan
Gecmisten ders ¢ikarmak acisindan
Gelecegi insa etmek agisindan
Topraklari savunmak agisindan
Milli bilincin genglere agilanmasi agisindan
Cagdas medeniyetler seviyesine ulasmak acisindan

N
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Kazanilan zaferler agisindan 1
Ulusal egemenligi saglama acgisindan 1
Diplomasi anlaminda s6z sahibi olmak agisindan 1

Tablo 9’a bakildiginda ortadgretim 6grencilerinin Milli Miicadele doneminin dnemi
hakkindaki gorusleri incelendigi zaman, ortadgretim 06grencilerinden 22’sinin milletin
bagimsizligl agisindan oldukga 6nemli oldugunu ifade ettikleri sdylenilebilir. Bu konuda
katiimci EOQ, 6 “Miicadelenin énemi Tirk milletinin, Tirk topraginin diisman isgalinden
kurtulmasi ve kendi bagimsizligini kazanmasi igin verdigi micadele.” seklinde dislincesini
belirtmistir. Ogrencilerden 11’i ise milli birlik ve beraberlik agisindan Milli Miicadele
déneminin dnemli oldugunu ifade ettikleri gériilmistiir. Bu konuyla ilgili olarak katilimei EO,
14: “Milli miicadelenin 6nemi milletin bu vatan ugruna canini ortaya koyup boyun egmeyerek
bu vatani ayakta tutmasidir. Dayanisma, birlik ve beraberlik ruhu ortaya ¢ikmistir.” seklinde
goris belirtmistir. Ayrica 8 6grencinin ise Cumhuriyet’i kurmak agisindan énemli oldugunu
ifade etmistir. KO, 43’e gére “Bir ilkenin kurtulusu, yeniden bagimsizligini elde etmesi ve halkin
esitligini savunan yonetim sekli Cumhuriyet’in ilan edilmesi cok o©nemlidir.” diyerek
dislincesini belirtmistir. Ortadgretim o6grencilerinin Milli Micadele déneminin 6nemini,
vatanin 6zglr ve bagimsizliginin kazanilmasi, milletin ortak degerlerine topyek(n sahip
¢ikmasi, gegmisten gelen kiltirel mirasin sahiplenilip gelecege tasinmasi gibi 6zelliklerle tasvir
ettiklerini soylemek mimkindur. Calisma grubunu olusturan ortaégretim ogrencilerinin Milli
Micadelenin 6nemi hakkindaki bulgulari genel olarak degerlendirildigi zaman, 6grencilerin
tamaminin Milli Micadelenin énemine yonelik goris bildirdikleri ve biling sahibi olduklarini
soylemek mimkuinddr.

Ortadgretim Ogrencilerinin Milli Miicadele Dénemini Degerlerimiz ve Kiiltiiriimiiz Agisindan
Degerlendirmeleri Hakkindaki Goriiglerine Yonelik Bulgular

Gahsma grubunu olusturan 6grencilerden milli miicadele dénemini degerlerimiz ve
kiltlrimiaz acisindan degerlendirmeleri istendiginde 6grencilerden 55’i konu ile ilgili goris
belirtirken 15 6grenci herhangi bir gorls belirtmemistir. Ortadgretim 6grencilerinin Milli
Miicadele doénemini degerlerimiz ve kiltirimiz agisindan degerlendirmeleri ile ilgili
goruslerine Tablo 10’da yer verilmistir.

Tablo 10

Ogrencilerin Milli Miicadele Dénemini Degerler ve Kiiltirimiiz Agisindan Degerlendirmeleri

Gorisler f
Bagimsizlik duygusunu gliclendirmesi
Vatan sevgisini kazandirmasi
Oldukga 6nemli olmasi
Birlik ve beraberligi saglamasi
Atalara yonelik saygiyr arttirmasi
Gecmisten ders alarak degerlerimize sahip ¢ikmasi
Toplumsal dayanismayi gliclendirmesi
Milli bilinci arttirmasi
Fedakarlik bilincini ylikseltmesi
Yeni bir ¢gagin baslangici olmasi
Bayrak sevgisi kazandirmasi
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Tablo 10’a bakildigi zaman ortadgretim ogrencilerinin Milli Micadele dénemini
degerlerimiz ve kultlirimiz agisindan degerlendirmeleri hakkindaki goriislerine yonelik
bulgular incelendiginde, 6grencilerin g¢ogunun siklikla verdigi gortsle Milli Muicadele
doneminin degerlerimiz ve kiltiirlerimize en biliylk katkisinin 6grenciler tarafindan (15)
bagimsizlik duygusunu giiclendirdigi yéniinde oldugu sdylenebilir. Bu konuyla ilgili KO,62 “O
donemlerimiz yasanmasaydi biz su an vatanimizda 6zgir bu sekilde yasayamazdik.” seklinde
gorus belirtmistir. Farkh olarak Milli Miicadele doneminin degerlerimiz ve kiiltiirlerimize
katkisina 8 &grenci “vatan sevgisini kazandirmistir’” seklinde ifade etmistir. EO,20 bu konuda,
“Isgalcilere karsi verilen savaslar, giicler, cabalar insanlara millet ve vatan sevgisini 6gretmistir.
Bu ddonem yasanmasa vatan sevgisinin su anki kadar yogun oldugunu géremeyecegimiz
kanisindayim.” seklinde dugslncesini belirtmistir. Ayrica 6 06grencinin Milli Miuicadele
doéneminin degerlerimiz ve kiltirlerimiz agisindan oldukga énemli oldugunu 6 6grencinin ise
“birlik ve beraberligi sagladigi yoniinde gorus belirttiklerini soylemek mimkiindir. Konuya
iliskin KO,5’in diistincesi séyledir: “Benim kiltirimde Milli Miicadele yasanmisliktir. Ben Milli
Micadelenin basladigi topraklarda dogdum. Her yil onlarca yigit erin Kocatepe’'ye yuridigi
yolda yliridiim ve benim gibi ylizlerce gen¢ de degerleri ugruna vatani ugruna, tekrar tekrar
yirimekten korkmaz, c¢ekinmez.”(KO,5). Calisma grubunu olusturan ortadgretim
ogrencilerinin bulgulari genel olarak degerlendirildigi zaman, 6grencilerin Milli Micadele
déneminin degerlerimiz ve kiltirimiz agisindan ¢ok onemli bir donem olduguna yénelik
gorusler belirttiklerini séylemek mimkiinddr.

Sonug¢

Ortadgretim oOgrencilerinin Milli Micadele dénemi hakkindaki gorislerini ortaya
koymayr amaglayan bu arastirmanin sonuglarini genel olarak degerlendirdigimizde,
ogrencilerin tarihsel donemler icerisinde yasamak istedikleri dénemler arasinda Milli
Micadele doénemini de soyledikleri, Milli Micadele doéneminde yasamaya yonelik
¢ogunlugunun olumlu baktiklari ve bu dénemde olmak istedikleri kisiler olarak daha ¢ok Milli
Micadeleye yon verenlerin isimlerini soyledikleri, doneme yonelik daha gok iyi olaylari ifade
ettikleri ve Milli Micadele déneminin 6nemine yonelik olumlu goérus bildirdikleri séylenebilir.
Arastirmanin sonuglarini alt problemler olarak ele almak gerekirse sunlari séylemek
mUmkuinddr:

ilk olarak calisma grubundaki ortaégretim &grencilerinin tarihin hangi déneminde
yasamak ve kim olmak istediklerine iliskin gorislerine bakildiginda, calisma grubundaki
ogrencilerin yizde 25,71’inin Osmanl Donemi ve 21, 42’sinin Milll Miicadele déneminde
yasayan kisilerden o6rnekler verdigi gorilmustir. Bu goruslerden yola cikarak calisma
grubundaki ortadgretim 6grencilerinin bu donemlere daha asina olduklarini ve daha fazla
ilgilerinin oldugunu sodylemek mimkiindir. Ogrenim hayatlarina bakildiginda calisma
grubundaki 6grencilerin ilkokul déneminde 4. siniftan (SB.4.2.4. Milli Micadele
kahramanlarinin hayatlarindan hareketle Milli Miicadele’nin dnemini kavrar.) baslayarak Milli
Miicadele dénemini 6grenmeye basladiklarini 8. sinifta T.C. inkilap Tarihi ve Atatirkgulik
dersinde ve 12. sinifta yine T.C. inkilap Tarihi ve Atatiirkciliik dersinde yine bu konulari
gorduklerini (MEB, 2018a; MEB, 2018b; MEB, 2018c) ve genel tarih 6gretimi icerisinde
gordukleri bu konulari daha fazla benimsediklerini soylemek miimkindur.

Gahsma grubundaki ortadgretim 6grencilerinin Milli Miicadele doneminde yasamayi
isteyip istemediklerine yonelik gorisleri incelendiginde ise, 6grencilerin gogunlugunun bu
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donemde yasamak istedikleri, bazi 6grencilerin ise “dénemin zorluklari, savas donemi olmasi”
gibi nedenlerle bu dénemde yasamaya olumlu bakmadiklari séylenebilir. Genel olarak
degerlendirdigimizde ise ¢alisma grubundaki ortadgretim 6grencilerinin Milli Miicadeleye
yonelik olumlu kanaatlerinin oldugunu, 3 6grencinin ise cevap vermedigini ifade etmek
mUamkuindur.

GCahsmada ayrica galisma grubundaki ortadgretim 6grencilerinin Milli Miuicadele
doneminde olmak istedikleri kisiye yonelik gorisleri incelendiginde, 6grencilerin en fazla
“Atatlirk, Halide Edip Adivar ve Mustafa Kemal’in askeri” yodniinde cevaplar oldugu
gorulmustir. Genel olarak degerlendirdigimizde ise ortadgretim 6grencilerinin Milli Micadele
dénemine yon veren, kahramanliklari ile taninan kisilere yonelik daha fazla cevap verdikleri
soylenebilir. Simsek ve Kolbasar (2020) da vyaptiklari g¢alismalarinda, ilkokul 4. sinif
ogrencilerinin en c¢ok etkilendikleri karakterler arasinda Mustafa Kemal Atatlrk’a
gosterdikleri, bir 6grencinin “Atatlirk beni ¢ok etkiledi. Clnki eger o Milli Miicadeleyi
baglatmasaydi yurdumuz dismanlardan kurtulamazdi.” ifadesi kullandigi gorilmustir.
Arastirmacilarin bu bulgusu, 6grencilerin ilkokul caglarindan itibaren Milli Miicadele donemi
icin benzer bir hisle yetistigi, zamanla artan bilgileri ile bu dénemi daha iyi anlamlandiklari
soylenebilir.

Calisma grubundaki ortadgretim 6grencilerinin Milli Micadele doneminde yasanan iyi
ve kotu olaylara dair goérusleri incelendiginde, iyi olaylari daha fazla ifade ettikleri ve iyi olaylara
verdikleri ornekler arasinda en fazla “kurtulus savasini kazanmak, Hasan Tahsin olayi,
Atatiirk’iin Samsun’a cikisi vb.” gorislerin yer aldigi gériilmistiir. Ogrencilerin kétii olaylara
verdikleri ornekler arasinda ise Milli Micadele doneminde yer almayan olaylari 6rnek
verdikleri “Sevr Antlasmasi, Menemen olayi, Seyh Sait isyan1” gortlmustir. Ayrica koti olaylar
arasinda vatanin kurtulusu icin olumlu adimlardan biri olan Sivas Kongresinin ve vatan
savunmasinda topyekln verilen bir savasta “genc¢ yastaki askerlerin sehit olmasi” da kotu
olaylar arasinda gosterilmistir. Verilen cevaplara gore ¢alisma grubundaki 6grencilerin Milli
Micadele donemine dair bazi bilgileri karistirdiklari sGylenebilir. Benzer olarak Simsek ve
Kolbasar (2020) da ogretmenlerle yaptiklari ¢alismalarinda, 6grencilerin, “Milli Miicadele”
donemindeki olaylari kronolojik olarak siralayamadigi; bu sebeple olaylar arasinda sebep-
sonug iliskisi kurmadiklarini ortaya koymuslardir.

Cahsma grubundaki ortadgretim 6grencilerinin Milli Micadele déneminin 6nemi
hakkindaki gorisleri incelendiginde, 6grencilerin Milli Miicadele déneminin dnemini, vatanin
ozgir ve bagimsizhiginin kazanilmasi, milletin ortak degerlerine topyek(n sahip c¢cikmasi,
gecmisten gelen kiiltlirel mirasin sahiplenilip gelecege tasinmasi gibi 6zelliklerle ifade ettikleri
sonucuna ulasiimistir. Buna gore 6grencilerin tamaminin Milli Miicadelenin 6nemine yonelik
olumlu gorus bildirdikleri, ilkokul doneminden beri 6grenimleriicerisinde gérdikleri bu donem
konusunda yeterli bilince sahip olduklari séylenebilir. Kahraman Cinar (2019)’in 8. siniflarla
yaptiklari calismada 6grencilerin bu doneme yonelik olumlu metafor (kahramanlik, cesur, yigit,
fedakarlik vb) gelistirdiklerini ortaya koymustur. Kont (2008), 11. sinif 6grencilerinin Turkiye
Cumbhuriyeti inkilap Tarihi ve Atatiirkciliik dersine karsi ilgi ve tutumlarini ortaya koymak
amaciyla yaptigi calismasinda, 6grencilerin derse iliskin olarak olumlu tutum ve dislinceye
sahip olduklarini ortaya koymustur.

Son olarak calisma grubundaki ortadgretim 6grencilerinin Milli Miicadele donemini
degerlerimiz ve kiltlirimiz agisindan degerlendirmelerine yonelik gorisleri incelendiginde,
ogrencilerin Milli Micadele doneminin degerlerimiz ve kiltirimiz agisindan énemli bir
doénem oldugu goérusiinde olduklari, “bagimsizlik, vatan sevgisi, birlik ve beraberlik, toplumsal
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dayanisma, fedakarlk, bayrak sevgisi” gibi pek ¢ok degerimizi vurguladiklari sonucuna
ulasiimistir. Bu ifadeler dogrultusundan c¢alisma grubundaki 6grencilerin Milli Micadele
donemine yonelik degerlerimiz ve kiltliriimiz agisindan 6nem verdiklerini sdyleyebiliriz.

Arastirmanin sonuclari dogrultusunda su onerilerde bulunmak mimkiinddr:

e Ortadgretim 06grencilerinin  Milli Micadele donemine ilgileri disinaldiglinde
ogrencilerin bu ilgilerini gelistirecek kaynaklarla bulusmalarini saglamak yararh
olacaktir. Ornegin yas diizeyine uygun olarak okutulacak “Nutuk” 6grencilerin olaylari
daha iyi tahlil etmelerine yardimci olacaktir. Ayrica o déneme dair gazeteler
kullanilarak 6grencilerin Milli Micadele donemine dair farkindaliklari beslenebilir.

e Ortadgretim oOgrencilerinin Milli Micadeleye yonelik olumlu kanaatlerinin devam
etmesi ve tarihsel empatilerini gelistirecek etkinlikler &nerilebilir. Ornegin tarihsel
canlandirmalar, drama yontemi gibi 6grencinin direk tarihsel empati kurmasina
yardimci olacak yontemlerle kurgulanan etkinliklerin yararli olacagi séylenebilir.

e Ortadgretim 06grencilerinin tarihsel kisilere yonelik farkindaliklarini ve olumlu
goruslerini gelistirecek tarihi roman okumalari tesvik edilebilir.

o Ortadgretim ogrencilerinin Milli Miicadele doneminde yasanmis olumsuz olaylar ve
yasanan zorluklarla ilgili tarihsel empati karabilecekleri hikayelerden yararlanilabilir.

o Milli Miicadele dénemi igin 6grencilerin, isim-olay ve kronolojik bilgilerini gelistirmeye
yonelik akademik ¢alismalar yapilabilir.

e Milli Micadele déneminin degerlerimiz ve kiltliriimiz agisindan 6nemine katki
saglayacak akademik ¢alismalar da dnerilebilir.

Cikar Catismasi Beyani: Yazar c¢ikar catismasi olmadigini beyan eder.
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