PERLEN
w

Cukurova Universitesi Egitim Fakdiltesi Dergisi, 52(3), 2023, 734-757
https://dergipark.org.tr/tr/pub/cuefd

Virtual Learning Environments as an Assessment Tool in Covid-19

Pandemic

Abdullah Ragip ERSOZ 2" (ORCID ID - 0000-0003-3519-8400)

@Bursa Uludag University, Faculty of Education, Bursa/Turkiye
bBursa Uludag University, Faculty of Education, Bursa/Tiirkiye

Aysan SENTURK P (ORCID ID - 0000-0002-0403-1176)

@ CrossMark

Article Info

Abstract

DOI: 10.14812/cuefd.883204

Article history:

Received  19.02.2021
Revised 05.09.2023
Accepted  24.12.2023

Keywords:

Integration of Technology,
Instructional Technologies,
Online Assessment,
Higher Education.

Research Article

Increasingly, the methods of measurement and evaluation in distance education
applications have been discussed in light of the pandemic. In this study, the use of virtual
learning environments in higher education as an assessment tool has been examined.
The chosen platform for this purpose was the UKEY (Uludag University Institutional,
Educational, and Research Activities Governance System) virtual learning platform.
During the 2019-2020 academic year, when the pandemic had a significant impact,
online open-ended questions were posed to 46 academics who used the UKEY platform.
The preparation of open-ended questions was based on the Unified Theory of
Acceptance and Use of Technology-2 (UTAUT-2). Research was designed as a case study,
and the collected data was subjected to descriptive analysis. Member checking method
was utilized, and how the themes were interpreted was reviewed through semi-
structured interviews with five participants. According to the results of the study, the
behavioral intentions of the participants towards using the UKEY platform varied. It was
found that the platform partially met performance expectations but required
considerable effort. Facilitating conditions had a positive impact on users, and in the
context of social influence, student behaviors significantly affected the academics. UKEY
had not yet become a habit, and these variables were found to have a significant impact
on usage intention. The results of the study were discussed within the framework of
concepts such as online anonymity, the integration of technology with a pedagogical
perspective, and the need for a paradigm change in education.
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Pandemiyle birlikte artan uzaktan egitim uygulamalarinda, 6lgme ve degerlendirmenin
nasil yapilacagl tartisiimaktadir. Bu ¢alismada, ylksekdgretimde, sanal 6grenme
ortamlarinin bir degerlendirme araci olarak kullaniimasi incelenmistir. Ortam olarak
UKEY (Uludag Universitesi Kurum, Egitim ve Arastirma Faaliyetleri Yonetisim Sistemi)
sanal 6grenme platformu segilmistir. Pandeminin etkili oldugu 2019-2020 6gretim yil
déneminde UKEY platformu kullanan 46 akademisyene gevrim igi agik uglu sorular
sorulmustur. Acik uglu sorularin hazirlanmasinda Teknoloji Kabul ve Kullanim
Birlestirilmis Modeli-2’den (UTAUT-2) yararlanilmistir. Arastirma durum galismasiyla
desenlenmis, toplanan veriler betimsel analize tabi tutulmustur. Katihmci teyidi
metodundan yararlanilmig, temalarin nasil yorumlandigi, bes katihmci ile vyari
yapilandirilmig goriismeler yapilarak gézden gegirilmistir. Calismanin sonucuna gore,
katihmcilarin ~ UKEY  platformunu  kullanmaya yonelik davranigsal niyetleri
farkhlagmaktadir. Platformun, performans beklentisini kismen karsiladigi fakat fazla
gaba gerektirdigi, kolaylastirici kosullarin kullanicilari olumlu etkiledigi, sosyal etki
baglaminda 6grenci davranislarinin akademisyenleri 6nemli olctde etkiledigi, UKEY’'in
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heniiz bir aliskanlik haline gelmedigi ve s6z konusu degiskenlerin kullanim niyetini

Arastirma Makalesi onemli olglide etkiledigi sonuglarina ulasiimigtir. Gaismanin sonuglari; internetteki
anonimlik, teknolojinin entegrasyonunda pedagojik bakis agisi ve egitimde gerekli olan
paradigma degisikligi ihtiyaci kavramlari gercevesinde tartisiimistir.

Introduction

Starting with the COVID-19 Pandemic, instructional practices have begun to be implemented remotely
in our country as in the whole world. Standard understanding of teaching prevalent in education has been
put aside, and the understanding of course procedures, course materials, measurement and assessment
has shifted dramatically. As online learning has become a popular strategy, a need has arisen to redefine
fundamental concepts such as learning, teaching and assessment.

Problem Status

The problem situation addressed in this study pertains to the discussion of how to conduct
measurements and assessments in distance education practices in higher education. These practices have
become increasingly prevalent due to technological advancements and, more notably, the COVID-19
pandemic. While open education and distance learning have been interdisciplinary fields for many years,
they have been perceived as relatively new in our country and have posed various challenges due to their
limited application and recent widespread adoption.

Several obstacles hinder the successful implementation of technology in education. These include a
lack of knowledge about web technologies, the selection of technologies that may not align with technical
infrastructure or suit the characteristics of learners and subjects, and a general shortage of research on
existing technologies.

Throughout the pandemic, distance education has become mandatory at all levels of higher education.
This mandate presents numerous challenges as it necessitates a shift in the way faculty members
understand assessment. The lack of a standardized interpretation has led to variations in assessment
practices and questions, causing uncertainty in the selection of appropriate assessment methods. This
accelerated shift, brought about by the pandemic, underscores the need to overhaul the measurement
and assessment paradigm in line with technological advancements.

Current educational needs continue to rely on traditional methods that emphasize sorting. To achieve
success in distance education practices, a new paradigm based on the development of contemporary
learning theories is imperative (Reigeluth, 1999). This transformation can be realized by engaging all
stakeholders in the teaching process, gathering their input, and analyzing user feedback on technologies,
particularly those based on web technologies. Understanding the reasons behind attitudes and behavioral
intentions toward e-assessment environments is crucial, as it provides insights into how to effectively
measure and assess educational performance.

Literature Review

As Morrison et al. (2004) described, assessment is a major component of education and is carried out
in three different ways. Summative assessment is a result-based evaluation made at the end of the
instruction. Formative assessment is a way of determining the extent to which the instruction serves its
purpose during the instructional process. And, confirmative assessment is intended to measure the extent
to which the objective of the course is achieved over a lengthy period of time. Summative assessment is
employed more heavily as a result of traditional education in our educational system. In universities, mid-
term and final exams, which typically consist of classic or multiple-choice questions, are employed more
commonly. The rapid change in technology affects and continues to change all components of the
educational system. As a result of this transition and the pandemic, e-assessment practices have begun
to become widespread. In e-assessment, unlike in classical exams, virtual environments are used to
prepare questions, communicate them to students, administer exams, review outcomes, and provide
feedback. Through e-assessment, original evaluation methods can be selected, questions can be easily
updated, motivation can be enhanced using contemporary technologies, an interactive assessment can
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be performed, performances that the classical method is not suitable for can be measured through tools
such as performances, simulations, and so forth, operations such as feedback can be done quickly, and
various analyses can be prepared with the help of suitable web technologies (Mehdiabadi & Huang, 2018).
Key findings on online assessment types have been reported to improve academic participation and
support meaningful learning, while feedback from this process has been reported to prevent from threats
to validity and security (Gikandi et al., 2011). In a conducted study, the perceptions of Indian students
regarding e-assessment during the COVID-19 pandemic were examined. The research emphasizes the
potential of e-learning and e-assessment practices in developing countries. According to the findings, the
overall e-assessment perception of students is at a moderate level and varies depending on factors such
as gender, academic level, educational status, educational stream, and economic situation (St-Onge et al.,
2022).

While e-assessment has these advantages, it also brings certain problems. Online environments that
make it possible for assessments to be carried out online cause some ethical problems due to their
inability to help identify students taking the exams. As a result of the proliferation of Internet use, these
technologies provide users with anonymity (Christopherson, 2007). Anonymity on the Internet carries
certain beneficial properties because it hides identities on certain areas (Rotsaert et al., 2018; Saunders
et al., 2015), and it carries certain harmful properties because it allows users to hide their identities on
certain other areas (Kim et al., 2019). In the context of this ethical dilemma, in cases where the necessary
measures are not taken, the attitudes of users to the use of existing technologies are adversely impacted
and the effectiveness of the assessment is reduced, when assessment practices are carried out in the
Internet environment. Researchers have expressed in their studies that the increasing number of
connected smart devices in emotional and sensory networks requires a robust security and ethical
framework to address security threats and suspicious activities, while promoting data integrity and
transparency (Mbunge et al., 2022).

Because distance education is a newly debated topic in our country and is mainly considered for adults,
it is useful to focus primarily on studies on online learning environments in higher education. Mehdiabadi
and Huang (2018) defined the characteristics of assessment in online learning environments in higher
education. They emphasized that the pedagogical dimension of assessments is of great importance, that
there is a process- and problem-based assessment approach rather than a result- and test-based
instructional approach, and that student-centered environments should be prepared. The researchers in
the present study had a software program used for distance education at their university. The
Institutional, Educational and Research Activities Governance System of Uludag University (UKEY), a
software program, was developed in 2013 by Bursa Uludag University Department of Information
Technologies. UKEY allows courses, assighments, projects, exams, feedback, communication, and other
activities that take place in the classroom environment to be carried out in a virtual environment. The
software is intended to monitor, record and evaluate all activities carried out at the university. The
software, prepared as a governance system, works in an integrated way with the Information Package
and Automation System of the university. In the light of the 2020 August data obtained from UKEY, 140410
students and 3467 staff members use the system; and 52010 courses, 239 projects, 8420 meetings, and
25501 e-exams were implemented on the platform (UKEY, 2020). Beginning with the pandemic, it was
decided that it was mandatory for all university exams to be administered through UKEY. Exams on UKEY
are administered in the form of classic and multiple-choice questions. On UKEY, questions can be
prepared, question groups can be created, e-exams can be conducted, and exam grades can be
transferred to the automation system. Students and faculty members can log in to the system using their
usernames and passwords.

There are a variety of studies on student and teacher perceptions on e-assessment in higher education.
In their study of higher education students, Roman et al. (2020) developed a virtual e-assessment
environment for evaluating and monitoring students’ academic performance. In the study, the time
allocated to assessment activities was measured and observed by professors and, taking into account the
data, it was found that the assessment activities were carried out in a short time and in an interactive
manner. Examining the opinions of graduate students on e-assessment enrolled in distance education,
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Cabi (2016) argued that students prefer e-assessment to traditional methods of assessment, and the
reason for this choice is that e-assessment is independent of time and space, provides equal opportunities
and is more comprehensive than traditional. Similarly, Kaysi (2020) has stated that digital assessment
tools lead to positive student perceptions. Taskin and Kilig¢ Cakmak (2017) administered gamification as a
method of assessment in higher education. They have reached the conclusion that it would be more
accurate to use gamification as an in-process formative assessment rather than as a summative
assessment. Research has mostly focused on students, while studies conducted from the perspective of
faculty members remain limited. According to the results of a research, it has been seen that
environmental factor (for example, internet access) can affect the individual characteristics of the student
and that even students with high moral values can sometimes face fraud. Researchers identified five
different types of dishonest behavior among online students, noting that they focused more specifically
on collusion and plagiarism (Garg & Goel, 2022).

Faculty members are an important type of stakeholders among users of current technologies. The
attitudes of faculty members towards educational technologies have an impact on the validity and
reliability of education, and have a social impact on the attitudes of their colleagues and therefore their
students (Anderson & Dexter, 2005; Keengwe et al., 2009). Many models have been developed to examine
the use and acceptance of technologies by humans. These models explain the extent of humans’
acceptance of technologies by certain external variables. Especially in field studies on the acceptance of
technology used by institutions, the UTAUT-2 model explains 70 percent of the behavioral intent to use a
technology (Venkatesh et al., 2016). According to this model, the factors that are effective in the
behavioral intentions of users in the use of technology are performance expectancy, effort expectancy,
facilitating conditions, social influence, hedonic motivation, price value, and habits. Performance
expectancy is defined as the belief in the extent to which technology will benefit users, and how much it
will improve their performance. Effort expectancy is the perceived effort that users put into the use of
technology. Social influence has to do with the extent to which the perceptions of a particular technology
by people (family and friends) around users affect the users themselves. Facilitating conditions express
user perceptions of the resources, guidelines, and technical support available for them to use a
technology. Hedonic motivation has been defined as users’ satisfaction with the use of a particular
technology. Price value is another indicator of behavioral intent according to the model. High monetary
costs associated with the use of technology have an adverse effect on the intent. Finally, the habit variable
means the automation of user behaviors about their use of technology. Experience in using technology is
a positive determinant of behavioral intention.

In a study exploring the factors influencing student acceptance of an e-learning system in higher
education, it was determined, according to the answers given by 280 students to a survey prepared on
the basis of the UTAUT Model, that the variables affecting their intentions to use e-learning were social
influence, performance expectancy and facilitating conditions (Salloum & Shaalan, 2019). There are a
limited number of studies using the UTAUT-2 Model in our country. In her master’s thesis, Kandemir
(2020) examined how teachers use digital learning environments within the framework of the UTAUT-2
Model. In her study, she administered the scale to 376 teachers. She found that the variables of habit,
hedonic motivation, social influence and facilitating conditions had a significant impact on the intentions
of teachers to use the learning environment, namely the Educational Informatics Network (EBA), Morpa
Campus and Okulistik. Omriiuzun (2019) examined the factors affecting the use of technology by
preschool teachers within the scope of UTAUT and found that the hedonic motivation variable had a
significant effect on behavioral intention, whereas the facilitating conditions variable did not have a
significant effect. In studies on UKEY in the literature, students’ use of the software was investigated.
Oziigelik (2019) explained student opinions about UKEY in the context of the Technology Acceptance
Model. In the study, where the scale was administered to 250 students, it was found that the perceived
usefulness and perceived ease of use variables were significant predictors of the behavioral intention
variable related to the use of UKEY by students. Alyaz et al. (2014) investigated student perceptions of the
usability of UKEY and concluded that the system largely met the criteria of usability for students as well
as user satisfaction.
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The aim of this present study is to examine faculty members' opinions about the UKEY platform, which
is used as a tool for assessment in higher education. UTAUT-2 was used to investigate the faculty
members’ opinions. The following was determined as the research question: “What are the opinions of
faculty members about e-assessment in higher education?”

Method
Research Design

In this study, a case study approach was employed, allowing to learn about many situations such as
educational, socio-cultural, and organizational situations (Yin, 2009). In case studies, it is important to
describe the case to be investigated and to leave other subjects out of the scope of the research in order
to ensure validity. The present study had a single case design where the opinions of faculty members
about e-assessment in higher education were considered to be the case.

Research Sample

Participants were selected through convenience sampling. The researchers carried out the study at
the faculty (the school of education) where they worked, and the faculty members were reached through
areadily-available e-mail list. Invitations were sent to 233 faculty members working full-time at the faculty
to participate in the study, and 46 faculty members participated voluntarily in the study. In order to
protect the anonymity of each participant in the study, pseudo names such as Al (Academicianl), A2, A3,
and so on were assigned to the participants. The criteria of inclusion were to be working as a faculty
member at the faculty of education and to have used the UKEY platform for assessment purposes in the
2020-2021 academic year. The participants were informed about ethical issues and volunteering.

Research Instruments and Procedures

In the study, open-ended questions were prepared in the context of UTAUT-2 considering external
variables that affect the intention of users to use technology. The form that was prepared was revised
based on opinions of two experts from the Department of Primary Education. According to expert
opinions, unnecessary questions have been removed, and the questions that were burdensome for the
participants have been reorganized for the sake of coherence. It was finalized by a pilot study conducted
on two research assistants. Open-ended questions prepared electronically on the web were sent to the
participants through e-mail. Data were collected online immediately after the mid-term exams of the
summer semester of the 2020-2021 academic year throughout which the pandemic was in effect.
Participants were asked to respond to the questions in the form of long paragraphs, and this goal was
partially achieved. Necessary permissions were obtained prior to the study from the Ethics Committee for
the implementation of data collection instruments. Ethics Committee Decision is taken from Uludag
University, Social and Human Sciences Research and Publication Ethics Committee at 23 October 2020
with the decision No: 10.

Data Analysis

Data were analyzed using descriptive statistics (Fraenkel & Wallen, 2006, s. 443). The themes were
predetermined in the context of the UTAUT-2 model, which formed the conceptual basis of the study.
Answers to the questions were put together in an Excel file around 7 themes that were specified. The data
were evaluated separately by two researchers, by whom direct citations to be used and inter-theme
relationships were identified and compared. The collected data were categorized into three groups in the
form of positive, negative and neutral answers and formatted to have colors. When the answers given by
the participants to the questions were taken into account, the answers also provided information about
other themes. Thus, the data were reviewed in the context of the themes created, and the answers given
under different questions were marked to contribute to the relevant themes.

The member checking method was used when interpreting the themes; in other words, how the
themes were interpreted were revised. In this context, semi-structured interviews were conducted with
5 participants. In the light of the data obtained on the basis of the interviews, the results written under
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the theme of hedonic motivation, which were initially considered to be the satisfaction of students from
UKEY, were corrected and re-discussed as the hedonic motivation variable having an indirect influence on
the behavioral intentions of the faculty members. Moreover, the opinion of another participant arguing
that extraordinary circumstances were administered during the pandemic, and therefore, it would be
natural that the opinions of the participants could differ during critical periods and change over time was
taken into account and discussed in the Results section. Another finding, which was not among the
answers to the open-ended questions but emerged during member checks, concerns how the behavior
of administrators’ towards UKEY was influencing the participants. This result was also discussed under the
social influence variable. The findings included quantitative statistics of positive, negative, and neutral
opinions.

Results

The first two questions were asked to the participants to measure their level of knowledge about
UKEY. The first question was “What types of question formats do you prefer to use in UKEY?”. According
to the answers to the first question, 68% of the participants preferred multiple-choice questions, and 32%
preferred open-ended questions. According to the answers to the second question, which was “"Could
you rate your awareness, knowledge, and usage of UKEY on a scale of 1 to 10?” the average score of the
faculty members was 7.7. Through the other questions, it was aimed to understand the participants’
opinions about UKEY’s contribution to the faculty members’ professional performance, meeting their
expectations of effort, social influence, facilitating conditions, hedonic motivation, price value and UKEY’s
use becoming a habit. The themes are presented below in headings with indirect quotes.

Performance Expectation

One of the opinions about UKEY’s contribution to professional performance was negative (22/46). The
participants had similar opinions that they thought UKEY did not contribute to the professional
performance of faculty members who administered classic exams:

“No, while it has the advantage of determining the grades of multiple-choice exams
immediately, the inability to create exams in the system and having to send them as e-mails
are causing problems” (A42).

“Because they are unable to answer open-ended questions through UKEY, | only share
questions through UKEY. | am having to get answers from other platforms. Therefore, it
contributes (!) to my professional performance by making me use other environments
because it has shortcomings in the assessment section” (Al).

On the other hand, participants who thought that taking exams online would reduce the exam’s
validity said that the platform did not contribute to them professionally:

“I don’t believe it, because exams do not get to be reliable” (A2).

“No, we are unable to assess students in terms of whether they get the help of other people”
(A3).

“I don’t think it contributes to my performance because | am not sure who the interlocutor
is when | make an assessment or, in other words, when an exam is being conducted” (A26).

The number of those sharing favorable opinions on the platform’s contribution to professional
performance was not small at all (21/46). Participants who thought these platforms were beneficial in
distance education suggested that the system saved time and stressed that faculty members behaved
more objectively in assessing students thanks to the system:

“Yes, it lets me reach the students who take my course at once and interact with them in the
context of education” (A18).

“Yes, it buys time, provides standardization and makes it necessary for students to take the
process seriously” (A17).
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“Yes, | do because it was useful in terms of increasing speed, reducing procedural errors and
removing teacher prejudice” (A9).

Effort expectancy

Participants commonly believe that conducting assessments in UKEY and passing grades to the system
are achieved easily and with little effort, but it takes a long time to prepare questions and that the system
is not user-friendly. Unfavorable views that the system demands a great deal of effort were predominant
(19/46):

“The e-exam preparation part is too complicated. You have to try a few times, turn around
and look again, miss a few times, and learn lessons” (A1l).

“It’s easy. However, the limitation that it is not possible to reuse questions from a question
pool that were used previously is unnecessary and makes the platform difficult” (A20).

“The process of having to prepare 3 times as many questions in multiple-choice exams is
exhausting and difficult” (A42).

A27 stated — in the context of the course he thought — that it was difficult to assess student
performance using e-assessment methods:

“There are convenient functions prepared for you, but it does not appeal to all fields. For
instance, | had a very difficult time preparing multiple-choice questions of Ottoman Turkish”
(A27).

A common view of effort expectancy was that the system was easy but needed to be improved (9/46):

“Very easy. But there’s a very complex network of relationships that are interconnected. For
example, you are supposed to form a group to create questions” (A3).

“It’s easy to create a question archive using question templates, but I think it is necessary to
improve the interfaces of grouping questions and using groups” (A8).

A different opinion was that the system was quite easy and there were more problems in face-to-face
exams (8/46).

“It is as easy as for any high school graduate to be able to handle it, provided that they are
used to doing their own jobs” (A13).

“The UKEY system is easy to use, not too complicated. The use of the system within the scope
of assessment activities is time consuming in the first place, but it seems that it is not difficult
as you get used to it” (A19).

“It is easier in terms of practice as it eliminates the technical and physical problems brought
about by face-to-face exams” (A17).

Facilitating Conditions

Most participants thought that the guideline videos prepared by the Department of Information
Technologies were of great benefit to faculty members (39/46) and stated that the facilitating conditions
created positive intentions:

“I have some general information only, but the Department Of Information Technologies
regularly share helpful guidelines, which is a good practice. It’s relaxing to be able to get
technical support and know that you’re going to be able to get it” (A8).

“I can state that | learned about UKEY when exams and courses began to be implemented
through UKEY during the pandemic. In this context, a video promoting UKEY was delivered
to us and was absolutely useful” (A28).
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However, some participants (7/46) believed that despite the videos and guidelines prepared, faculty
members had many difficulties and facilitating conditions were not fully achieved:

“When we wanted to get information about technical issues by phone, we were told that we
should watch the videos” (Al).

“No, | feel emptiness. | try to figure it out at the computer from morning till night” (A23).
“I think the video that was prepared was too complicated” (A30).
Social Influence

The mandatory use of the system showed that, in the context of social influence, some users were
directly influenced by the decisions taken by the administration. “The use of other people does not
become a motivator for me because it is mandatory in this regard,” said the participant A28 about this
subject. Some faculty members said that the problems experienced by students were an extra burden for
them:

“Faculty members don’t influence me because it has nothing to do with my course content.
However, it can be said that the students influence me. When they have problems, a
situation arises, directly affecting us” (A16).

“If students do not experience problems on UKEY, we do not experience any problems” (A24).

It was stated that faculty members who had been using the system for a long time positively
influenced other users.

“I have been using it for 5 years for homework and material sharing. So, | may have positively
influenced other friends” (A35).

“I’'m positively influenced by the active use of UKEY by some faculty members. | would like
to have as much accumulation of knowledge as they have” (A26).

According to the statements that were mostly expressed within the answers to other questions, the
fact that it became easier for students to cheat in exams negatively influenced the faculty members. A43
commented on this issue as follows: “However, some modifications have to be made to prevent students
from cheating.” A6 expressed how he was affected by student behaviors while the students used the
platform by answering the question “If using the platform was no longer compulsory, would you still use
it” as follows: “No, | would leave it because students are more likely to cheat in online exams. I'd rather
do it face-to-face. What is more, preparing questions are sometimes problematic.” Similarly, A43 said,
“No, | wouldn’t use it. We are unable prevent students from cheating.”

Hedonic Motivation

A17: “This is a job. It doesn’t entertain, nor does it bore.” A21: “I can’t say it’s fun or boring. | can only
say that this is a necessity.” In line with such views, it was widely expressed that UKEY was not classified
by faculty members as fun or boring, but that the platform was used because it was mandatory and
necessary (25/46). Thinking that he could not use UKEY well enough, A23 said “boring ... since | do not
have full knowledge of it ... it would have been fun if | actually had good training on it ...” He stated that
technically, the difficulty created the boredom. Similarly, A43 expressed his distress with the following
opinion: “It is not very fun to have to define exams and enter questions for the same course over and over
again (make-up exams, supplementary exams, etc.).” And A44 said: “It is very boring to upload questions.
An easier way has to be found. It is also necessary to add software to UKEY that alerts the user when the
same question has already been uploaded.” A32 emphasizes that these platforms can now be used as
more fun tools by saying that “It is software that is behind the age.”
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Price Value

The UKEY platform was developed by the Department of Information Technologies and made available
free of charge to university staff. Acommon opinion on this issue (7/46) argued that the university should
provide such software free of charge:

“I don’t think there’s anything more natural under the umbrella of education than the free
provision of this platform by our organization” (A14).

“UKEY refers to services that | use because of my duty to the public. Therefore, paying fees
for such services is not in accordance with the nature of public duty” (A17).

A22 claimed that he would not leave the platform even if it became paid. “Because it provides
collective access to students instead of reaching them individually, making it easier to share resources
with students.” Few participants were happy to have the software developed within the university,
thinking like A27: “it is exciting that it has been developed at our university.” Price values of devices such
as computers, headphones and so forth, and Internet costs spent to reach the UKEY platform were not
considered a burden by the faculty members. Al’s opinion that “l don’t think it will affect faculty members
whether it is paid or unpaid” supports this argument.

Habits

Some of the participants (20/46) said that UKEY had become a habit and that UKEY’s use from the
beginning was a powerful determinant for its potential future use:

“It has definitely become a habit. | have been using it since my first lessons to today. |
define my routine courses at the beginning of the semester and upload my materials. |
don’t slack off” (A8).

“l use it all the time. | used UKEY even when we had the opportunity to use old assessment
methods” (A36).

“In my opinion, it is effective to make it more strictly mandatory in order to have people
learn how to use all technologies and in order to have people make it a habit to use” (A43).

“Because it provides collective access to students instead of reaching them individually,
making it easier to share resources with students” (A22).

“I believe that the intensive use of UKEY in this pandemic will become a habit, so | will
probably use it in the future” (A21).

In contrast to this opinion, many other participants (24/46) said they would stop using the platform
with the end of distance education or the lifting of the requirement to use UKEY:

“I'd stop assessing students through UKEY. | wouldn’t use it other than for uploading
lecture notes to the system” (A15).

“Yes, | would stop using it because | don’t think it is a mechanism that is at a professional
level that I'd like and adopt” (A18).

“Conducting assessments remotely causes negative circumstances for controllability and
for the establishment of justice. If | could, I’d rather have the assessment done in a
classroom environment” (A31).

Discussion & Conclusion

Faculty members' opinions about UKEY varied when it came to their behavioral intentions. Some
believe that this platform serves as an effective and efficient e-assessment tool, offering convenience in
evaluating distance education, a user-friendly interface for grade submission and announcements,
reduced procedural errors, and minimized teacher bias. Moreover, they appreciate its versatility in terms
of assessment methods and question types.
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Conversely, there is another perspective held by faculty members, characterized by pessimism
towards the utilization of this technology. They perceive the predominant use of traditional "mid-term
and final exams" as ineffective within the context of faculty attitudes. Furthermore, they argue that the
incorporation of technology in teaching has not yielded the anticipated positive outcomes.

Today, the technology-based strategy to technology integration in education is being substituted by
pedagogical advancement. The first step in assessing online learning is to determine how to conduct the
assessment from a pedagogical point of view (Mehdiabadi & Huang, 2018). While UKEY is equipped with
information and communication technologies, it can be said that the platform was prepared without due
consideration for the pedagogical dimension. Therefore, it only partially contributes to the performance
of faculty members in terms of assessing distance education. While this negative result supports the e-
assessment studies carried out today (Ari et al., 2014; Salloum & Shaalan, 2019), it contradicts old studies
(Alyaz et al., 2014; Guzeller & Korkmaz, 2007). The fact that the use of emerging technologies requires a
lot of effort and does not contribute to performance means that thousands of technologies are going to
rot in warehouses. Consequently, one can reach the conclusion that technologies that contribute to
professional performance in higher education are just beginning to become widespread or that user
perceptions about emerging technologies are following a positive trend. Paralleling the studies in the
literature (Gikandi et al., 2011; Mehdiabadi & Huang, 2018), it can be said that the assessments carried
out through UKEY did not take place in a formative and problem-based approach, and that is why they did
not yield the expected performance. The general opinion of the faculty members who are teaching
through UKEY may be that they want to stick to the old understanding of education.

The attitude of users is one of the top problems experienced in distance education practices that are
proliferating due to the advancement of technology and especially the pandemic. The mental
understanding of users and the paradigm that underlies this understanding — that Kuhn uses as a
keyword for scientific questioning, which prevails in education — is an obstacle to the effective fulfillment
of existing instructional practices and assessments. The findings of the study can be said to contradict the
current paradigm as a result of the level of advancement, which the technology has accomplished and
which appears more pronounced due to the pandemic. A mindset change is required to effectively and
efficiently implement innovative technologies at all levels of education and to break resistance to
technology (Lin & Reigeluth, 2019). The existing paradigm must change, and in order to meet the needs
of the learner, it is necessary to develop well-designed resources for the personalization of instruction
and for the teacher to perform his or her role as a guide in a healthy way (Joseph & Reigeluth, 2020).

The participants’ opinions on the low reliability of the mid-term and final exams taking place at the
end of education and arising ethical problems give rise to a need for a solution. It may be possible to
measure student learning levels by using web technologies with appropriate methods and techniques, by
supporting technologies with a variety of technological tools and by collecting and evaluating student data
from the beginning to the end of education. Many different assessment methods have been designed in
the literature that have used formative assessment in education technologies that have achieved success.
The focus has been on assessing online discussion, which is a crucial component of online learning,
because it compensates for the lack of face-to-face interactions, and thinking and learning have been
encouraged through communication and dialogue (Gikandi et al., 2011).

The faculty members think that students receive help during mid-terms and finals, which has raised
the belief that e-assessment cannot be carried out effectively through the platform and has caused the
faculty members to develop negative attitudes about UKEY. In studies in the literature, this result has
been associated with the concepts of Internet ethics, problematic Internet use, anonymity on the Internet
and cybercrime, and the associations jibe with the results of the study (Eksi & Ummet, 2013; ikiz et al.,
2015; Saunders et al., 2015; Tosun et al., 2016). Anonymity and ambiguity of identity on the Internet and
the Internet, which is not used consciously and within ethical frameworks, can be said to have negative
consequences for the exams that take place through UKEY. On the other hand, the finding that preservice
teachers are highly perceptive about Internet ethics (Tosun et al., 2016) supports the faculty members’
opinion that students are cheating in all courses and that very few students are currently failing in their
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courses. In light of the studies in the literature, the positive attitude of students towards the use of the
UKEY platform (Cabi, 2016; Kaysi, 2020) causes faculty members to develop negative behavioral intentions
in the context of social influence. In addition, students have positive attitudes about e-assessment
because they think traditional exams are not carried out fairly and objectively, and faculty members have
a negative attitude towards this idea. These two views constitute a contrast with each other. As similarly
expressed in the studies of Christopherson (2007) and Kim et al. (2019), an ethical dilemma can be said to
take place in the exams conducted through UKEY in the context of anonymity on the Internet.

Another important factor for users to develop a negative intention is that the platform requires a lot
of effort to use. It can be said that UKEY software requires a lot of effort when creating e-exams, preparing
exam questions and creating question pools, which cause a negative behavioral intention in the
participants. This result jibes with the results of the studies on students using UKEY in the literature (Kog
& Ates Cobanoglu, 2020; Tosuntas et al., 2020). It was found that the guidelines and videos prepared by
the university for the use of the UKEY platform were sufficient for the use of the faculty members.
However, a negative intention in terms of effort versus performance is created by the fact that the
guidelines prepared require too much effort in terms of technology. This result jibes with the study of
(inci, 2014). Facilitating factors that affect the use of technology create an undue burden on users, which
is effective in causing them to develop negative intentions. The guidelines prepared in terms of
information and effective use of the environment can be said to be sufficient but require excessive effort
and therefore trigger negative intentions in the use of UKEY.

One of the most important objectives of instructional technologies is to ensure that teaching is done
in a fun way. In this context, the participants were asked questions in the context of the variable hedonic
motivation. For faculty members, the use of the UKEY platform does not offer any entertainment. In
studies in the literature, the fact that web technologies that are prepared to take into account the
pleasure of users cause positive behavioral intentions overlaps with the fact that the UKEY platform, which
has no entertainment appeal, causes a negative attitude on users (Venkatesh et al., 2016). In terms of the
mandatory use of the platform throughout the pandemic and the fact that all exams were carried out
within the framework of the prepared regulations, the faculty members thought that it was wrong to look
for entertainment in the use of the platform. UKEY is used because it is mandatory. For this reason, it can
be said that digital gamification tools (Taskin & Kilig¢ Cakmak, 2017), various gaming tools and various web
technologies — which are useful to enhance motivation in lessons and to make teaching fun — have been
neglected on the UKEY platform. These tools, however, can be said to have a special impact on students,
while faculty members develop attitudes indirectly in the context of this variable.

Recommendations

It should be investigated and discussed what educational technologies mean at all levels of education
and for all stakeholders in order to determine the degree to which distance education has achieved
success during the pandemic.

There is not a single good model to identify the reasons why technology is used. Through research
studies to be carried out in the context of different technology models, external variables that affect the
behavioral intention to use technology can be identified, different theories can be tested, and effective,
efficient and fun instructional technologies can be designed.

In terms of technological sustainability in education, web technologies employed in education should
be designed to ensure that they are easily used with simple guidance, without the need for any user
manuals.

Design-based research studies or action research studies can be carried out to solve the problems
experienced during e-assessment practices in higher education.

In order to solve problems caused by anonymity on the Internet, certain technologies can be developed
and tested to prevent students taking exams from accessing search engines and to prevent them from
communicating with each other.
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Tiirkge Siirimui

Giris
Covid-19 salginiyla birlikte 6gretim faaliyetleri tim dinyada oldugu gibi Ulkemizde de uzaktan
yapilmaya baslanmistir. Egitim ve 6gretimde hakim olan geleneksel 6gretim anlayisi rafa kaldiriimis, ders

siregleri, ders materyalleri, 6lcme ve degerlendirme anlayislari 6nemli 6lglide degisime ugramistir.
Ogretim paydaslarinin bu degisimi kabul etme durumlari ise farklilasmaktadir.

Bu calismada ele alinan problem durumu yilksekégretimde, teknolojinin ilerlemesi ve ozellikle
pandemi nedeniyle artan uzaktan egitim uygulamalarinda 6l¢me ve degerlendirmenin nasil yapilacaginin
tartisilmasidir. Agik ve uzaktan egitim vyillardir uygulanan disiplinler arasi bir alan olmasina karsin,
uygulama alaninin dar olmasi ve heniiz yayginlasmamasi sebebiyle uzaktan egitim, 6gretim sireglerinde
bir yenilik olarak algilanmis ve cesitli sorunlar olusturmustur. Kullanilacak web teknolojilerinin kullanimi
konusunda bilgi eksikligi; teknik ve alt yapi yetersizligi, kullanicilarin ve anlatilacak konunun 6zellikleriyle
bagdasmayan teknolojilerin sec¢imi; mevcut teknolojiler hakkinda yapilan calismalarin yetersizligi,
kullanilacak teknolojinin basariya ulagsmasi yolunda engel olusturmaktadir. Pandemi ddéneminde
yuksekogretimde tiim kademelerde uzaktan egitimin uygulanmasi zorunlu kilinmistir. Bu zorunluluk
akademisyenlerin mevcut degerlendirme anlayislarini degistirmesini gerektirdiginden dolayr cesitli
zorluklar olusturmaktadir. Anlatilacak konulara uygun ve web teknolojileri ile yapilabilecek yeni
degerlendirme faaliyetleri hazirlanmali ve uygulanmalidir. Bu konuda hakim bir anlayisin olmamasi
sebebiyle 6lcme ve degerlendirme faaliyetlerinde uygulamalar, soru cesitleri farklilasmakta, dogru
degerlendirme yontemlerinin secimi konusunda kararsizlik yasanmaktadir. Pandeminin hizlandirdigi bu
anlayis, teknolojinin ilerlemesiyle birlikte 6lcme ve degerlendirme paradigmasinin degismesi gerekliligidir.
Mevcut egitim-0gretim ihtiyaci siralamaya odakh, geleneksel yéntemlerin kullaniimasini temel alir.
Mevcut paradigma degismeli, ©6grenen ihtiyaglarinin karsilanmasi, 6gretimin kisisellestirilmesi,
O0gretmenin rehber rolliini saghkl gergeklestirebilecegi iyi tasarlanmis kaynaklarin gelistirilmesi
gerekmektedir. Uzaktan egitim uygulamalarinin basariya ulasmasinda yeni bir paradigmaya, yeni nesil
6grenme teorilerinin gelistiriimesine ihtiya¢ duyulmaktadir. Bu degisim 6gretim siirecine tim paydaslarin
dahil edilerek goruslerinin alinmasi, teknolojiler hakkinda kullanici gorislerinin incelenmesi ve bu sayede
hazirlanacak web teknolojilerinin yardimiyla yapilabilir. Olgme ve degerlendirmenin 6grencilerin dijital
kiltarel yapilari, teknolojinin ilerlemesi dikkate alinarak nasil yapilacagina isaret etmesi bakimindan bir
degerlendirme araci olarak sanal 6grenme ortaminin etkilerinin belirlenmesi 6nem tasimaktadir.

Ogretimde degerlendirme 3 farkl sekilde yapiimaktadir. Uriin degerlendirme, 6gretimin sonunda
yapilan sonug temelli degerlendirmedir. Stire¢ temelli degerlendirme ise 6gretim siireci esnasinda yapilan,
6gretimin amacina ne kadar hizmet ettigini belirleme seklidir. Onaylayici degerlendirme ise dersin
amaglarinin genis bir zaman diliminde ne kadar basarildiginin 6lgtlmesidir. Teknolojideki hizli degisim,
o6gretim sistemine ait tim bilesenleri etkilemekte ve degistirmektedir. Geleneksel ortamda uygulanan
degerlendirme siiregleri, e-degerlendirme olarak adlandirilan e-sinav, proje, e-portfolyo gibi yontemlerle
dijital ortamda gergeklestirilmektedir. Klasik sinavdan fakli olarak e-degerlendirme siirecinde sorularin
hazirlanmasi, 6grencilere iletilmesi, sinavin gergeklesmesi, degerlendirme ve geri bildirim igin sanal
ortamlar kullanilmaktadir. E-degerlendirme ile 6zgiin degerlendirme yontemleri secilebilir, sorular
kolaylikla glincellenebilir, glincel teknolojiler kullanilarak motivasyon artirilabilir, etkilesimli bir
degerlendirme islemi yapilabilir, klasik yontemin uygun olmadigi performanslar simiilasyon vb. araglar ile
olcllebilir, geribildirim gibi islemler hizli bir sekilde yapilabilir ve ¢esitli analizler uygun web teknolojileri
ile hazirlanabilir. Bu web teknolojilerinden birisi de Bursa Uludag Universitesinde 6gretim siireclerinde
kullanilan UKEY yazilimidir.

UKEY (Uludag Universitesi Kurum, Egitim ve Arastirma Faaliyetleri Yonetisim Sistemi) sanal 6grenme
ortami 2013 yilinda Bursa Uludag Universitesi Bilgi islem Dairesi Baskaligi tarafindan gelistirilmistir. UKEY
sinif ortaminda gerceklesen ders, 6dev, proje, sinav, geri bildirim, iletisim ve diger faaliyetleri sanal
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ortamda gergeklestirmektedir. Yazilim Universitede yapilan tim faaliyetleri izleme, kayit altina alma ve
degerlendirmeyi hedeflemektedir. Yonetisim sistemi adi altinda hazirlanan yazilim bilgi paketi ve
otomasyon sistemi ile entegre bir sekilde ¢alismaktadir. UKEY 2020 Agustos verileri 1si§inda 140410
ogrenci, 3467 personel tarafindan kullanilmakta olup; platform lzerinde 52010 adet ders, 239 proje, 8420
adet toplanti, 25501 adet e-sinav yapilmistir (UKEY, 2020). Pandemi ile birlikte Gniversite blinyesindeki
tiim sinavlarin zorunlu olarak UKEY Gizerinden gergeklestiriimesine karar verilmistir. UKEY Gzerinde yapilan
sinavlar klasik ve coktan seg¢meli olarak yapilmaktadir. Sorularin hazirlanmasi, soru gruplarinin
olusturulmasi, e-sinavin yapilmasi, sinav notlarinin otomasyon sistemine aktarilmasi UKEY Uzerinde
gerceklesmektedir. Ogrenciler ve akademisyenler kullanici adi ve sifrelerini kullanarak sisteme girig
yapabilmektedir.

Teknolojilerin insanlar tarafindan kullanimini ve kabuliini inceleyen bircok model gelistirilmistir.
Sebepli Davranis Kurami, Planli Davranis Kurami, Teknoloji Kabul Modeli 1-2, Birlestirilmis Teknoloji Kabul
ve Kullanim Teorisi (UTAUT) bu modellerden bazilaridir. Bu modeller teknolojilerin insanlar tarafindan
kabulliini belli dissal degiskenler tarafindan acgiklamaktadir. Calismada kullanilan UTAUT modeli 2012
yilinda cesitli degiskenlerin eklenmesiyle UTAUT-2 olarak son halini almistir. Ozellikle kurumsal alanda
kullanilan teknolojinin kabulline iliskin yapilan saha galismalarinda, UTAUT-2 modeli, bir teknolojiyi
kullanma konusundaki davranissal niyetin yiizde 70’ini agiklamaktadir (Venkatesh et al., 2016). Bu modele
gore kullanicilarin teknoloji kullanimindaki davranigsal niyetinde etkili olan faktorler; performans
beklentisi, caba beklentisi, kolaylastirici kosullar, sosyal etki, hedonik motivasyon, fiyat degeri ve
aliskanliklardir. Performans beklentisi, teknolojinin kullanicilara ne olcliide fayda saglayacagi,
performanslarini ne kadar gelistirecegi olarak tanimlanmaktadir. Caba beklentisi, kullanicilarin
teknolojinin kullanimi konusunda harcadiklari ¢gabadir. Sosyal etki, kullanicilarin gevrelerindeki insanlarin
(aile ve arkadaslar) belirli bir teknoloji hakkindaki algilarinin kendilerini ne 6lgtide etkiledikleri ile ilgilidir.
Kolaylastirici kosullar, bir teknolojiyi kullanmalari igcin mevcut kaynaklar, kilavuzlar, teknik destege iliskin
algilarini ifade etmektedir. Hedonik motivasyon kullanicilarin bir teknoloji kullanimindan duyduklari haz
olarak tanimlanmistir. Davranissal niyetin bir diger gostergesi fiyat degeridir. Teknoloji kullanimina iliskin
parasal maliyetin fazla olmasi niyet Gzerinde olumsuz bir etkiye sahiptir. Son olarak aliskanhk degiskeni
kullanicilarin teknoloji kullanimiyla ilgili davranislarin otomatiklesmesi anlamina gelmektedir. Teknolojiyi
kullanma konusundaki deneyim davranissal niyetin olumlu bir belirleyicisidir.

Mehdiabadi ve Huang (2018) yapmis olduklar ¢alismada, yiksekogretimde gevrim ici 6grenme
ortaminda degerlendirmenin 06zelliklerini tanimlamislardir. Calismada degerlendirmenin pedagojik
boyutunun biyik 6nem tasidigl, sonug ve test temelli bir 6gretim anlayisindan ziyade siireg ve problem
temelli bir degerlendirme anlayisinin olmasi ve 6grenci merkezli ortamlarin hazirlanmasi gerekliligi
Gzerinde durulmustur. Yiksekogretimde E-degerlendirme lzerinde 6grenci ve 6g8retmen algilarina dair
cesitli calismalar bulunmaktadir. Roman vd. (2020), ylksekdgretim ogrencileri lzerinde yapiklari
¢alismada, 6grencilerin akademik performanslarinin degerlendirilmesi ve izlenmesine yonelik sanal bir e-
degerlendirme ortami gelistirmislerdir. Uzaktan egitim ile 6grenim goren yliksek lisans 6grencilerinin e-
degerlendirme ile ilgili goruslerini inceleyen Cabi (2016), 6grencilerin e-degerlendirmeyi geleneksel
degerlendirme yodntemlerine tercih ettiklerini; bu tercihin sebebinin zaman ve mekandan bagimsiz
olmalari, firsat esitliginin saglanmasi, geleneksel degerlendirmeye gére daha kapsamli olmasi oldugu
sonuglarina ulagsmistir. Benzer sekilde Kaysi (2020), dijital degerlendirme araglarinin 6grenciler agisindan
olumlu algiya yol agtigini belirtmektedir. Taskin ve Kilic Cakmak (2017) vyaptiklari c¢alismada,
ylksekogretimde degerlendirme yontemi olarak oyunlastirmayi uygulamislar; oyunlastirmanin bir Girlin
degerlendirmeden ziyade sireg ici bicimlendirici degerlendirme olarak kullanilmasinin daha dogru olacagi
sonucuna ulasmiglardir. Cevrim ici degerlendirme siiregleriyle ilgili bir dizi potansiyel problem ve zorluk
bulunabilir. Yapilan bir arastirma sonucuna goére, ¢cevresel faktorlerin (6rnegin, internet erisimi) 6grencinin
bireysel 6zelliklerini etkileyebilecegi ve yiksek ahlaki degerlere sahip 6grencilerin bile bazen sahtekarlikla
karsi karsiya kalabilecegi goriilmustir. Arastirmacilar, ¢cevrim ici 6grenciler arasinda bes farkl tlirde dirist
olmayan davranis tespit etmislerdir, 6zellikle gizli anlasma ve intihal konularina daha fazla odaklandiklarini
belirtmislerdir (Garg & Goel, 2022).
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Yiksekodgretimde oOgrencilerin e-6grenim sistemini kabulinu etkileyen faktérlerin incelendigi bir
¢alismada UTAUT Modeli baz alinarak hazirlanan ankete 280 6grencinin verdigi cevaplara gore, e-
0grenmeyi kullanmaya yonelik niyetlerini etkileyen degiskenlerin sosyal etki, performans beklentisi ve
kolaylastirici kosullar oldugu belirlenmistir (Salloum & Shaalan, 2019). Ulkemizde UTAUT-2 modelinin
kullanildigi ¢alismalar sinirli sayidadir. Kandemir (2020) yiksek lisans tezinde UTAUT-2 modeli
cercevesinde 6gretmenlerin dijital 6grenme ortamlarini kullanim durumlarini incelemistir. Calismada 376
O0gretmene o6lgek uygulanmis; aliskanlik, hedonik motivasyon, sosyal etki ve kolaylastirici kosullar digsal
degiskenlerinin, 6gretmenlerin EBA, Morpa Kampis ve Okulistik 6grenme ortamlarini kullanma niyetleri
tizerinde anlamli bir etkisinin oldugu sonucuna ulagilmistir. Omriiuzun (2019), okul ncesi égretmenlerinin
teknoloji kullanimlari etkileyen faktorleri UTAUT kapsaminda incelemis, davranigsal niyet Uzerinde
hedonik motivasyon degiskenin anlaml; kolaylastirici durumlar degiskenin anlamli olmadigi sonuglarini
belirlemistir.

Akademisyenlerin UKEY kullanimi hakkinda ¢alisma bulunmamaktadir. Literatlirde UKEY hakkinda
yapilan calismalarda yazilimin &grenciler tarafindan kullanimi arastinlmistir. Oziigelik (2019), UKEY
hakkinda 6grenci goruslerini Teknoloji Kabul Modeli baglaminda agiklamistir. 250 6grenciye oOlgek
uygulanan g¢alismada, 6grencilerin algilanan fayda ve algilanan kullanim kolayhg degiskenlerinin, UKEY
kullanimlarina iliskin davranigsal niyet degiskeninin énemli bir yordayicisi oldugu sonucuna ulasiimistir.
Alyaz vd. (2014) yapmis olduklari ¢calismada, UKEY’in 6grenciler tarafindan kullanilabilirligini arastiriimis,
sistemin 6grenciler tarafindan kullanilabilirlik ve kullanict memnuniyeti 6lcitlerini blylik oranda yerine
getirdigi sonucuna ulasiimistir.

Bu calismanin amaci, yiiksekégretimde bir degerlendirme araci olarak kullanilan UKEY platformu
hakkinda akademisyenlerin gorisglerinin incelenmesidir. Akademisyenlerin goruslerinin
degerlendirmesinde UTAUT-2'den yararlanilmistir. Arastirma sorusu olarak: Akademisyenlerin bir
degerlendirme araci olarak sanal 6grenme ortamlarinin kullaniimasina iliskin gorugleri nelerdir?
belirlenmistir.

Yontem
Arastirma Deseni

Bu calismada egitim, sosyo-kultirel, 6rgutsel gibi bircok durumla ilgili bilgi edinmemizi saglayan durum
¢alismasindan yararlanilmistir (Yin, 2009). Durum c¢alismalarindan arastirilacak olan durumun verilmesi,
diger konularin arastirma disinda birakilmasi ¢alismanin gecerligi bakimindan dnemlidir. Calismada tek
desenli durum calismasindan vyararlanilmis; sanal 6grenme ortamlarinin yiksek 06gretimde bir
degerlendirme araci olarak kullanilmasi durum olarak belirlenmistir.

Katilimcilar

Katilimcilarin segciminde kolayda 6rnekleme yénteminden yararlaniimistir. Arastirmacilar, bulunduklari
fakiltede galismayi gergeklestirmis, akademisyenlere hazirda olan mail listeleri ile ulasiimistir. Faklltede
sirekli galisan 233 akademisyene galismaya katilim istegi gonderilmis ve calismaya gonilli olarak 46
akademisyen katilmistir. Her bir katimcinin isim gizliligini korumak icin katiimcilar A1 (Akademisyen1),
A2, A3, ... seklinde isimlendirilmistir. Katilmcilarda Egitim fakiltesinde akademisyen olarak gorev yapiyor
olmak; 2020-2021 egitim 6gretim yilinda UKEY platformunu degerlendirme amaci ile kullanmak sartlar
aranmistir. Katihmcilar etik konular ve goniilliik konusunda bilgilendirilmistir.

Veri Toplama Araglari

Calismada, UTAUT-2 baglaminda kullanicilarin teknolojiyi kullanmasi niyetine etki eden dissal
degiskenler goz 6nlinde bulundurularak agik uglu sorular hazirlanmistir. Hazirlanan form temel egitim
bélimiinden iki uzman tarafindan gérisleri alinarak yeniden diizenlenmistir. iki arastirma gérevlisi ile
yapilan pilot galisma ile son halini almistir. Web ortaminda hazirlanan acik uglu sorular, katilimcilara e-
posta araciligl ile génderilmistir. Veri toplama islemi pandeminin etkili oldugu 2020-2021 6gretim yili yaz
6gretimi vize sinavlarinin hemen ardindan online olarak gergeklestirilmistir. Katilimcilardan sorulara uzun
paragraflar seklinde yanitlar verilmesi istenmis ve bu amaca kismen ulasiimistir. Veri toplama araglarinin
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uygulanmasi icin gerekli olan Etik Kurul Karari, Uludag Universitesi, Sosyal ve Beseri Bilimler Arastirma ve
Yayin Etik Kurulu'ndan, 23 Ekim 2020 tarihinde, No:10 sayili kararla alinmstir.

Veri Analizi

Verilerin analiz edilmesinde betimsel analiz tekniginden yararlanilmistir. Calismanin kavramsal
temelini olusturan UTAUT-2 modeli baglaminda temalar nceden belirlenmistir. Agik uglu sorulara verilen
cevaplar belirlenen 7 tema etrafinda bir Excel programinda bir araya getirilmistir. Veriler iki arastirmaci
tarafindan ayri ayri degerlendirilmis, kullanilacak dogrudan alintilar, temalar arasi iliskiler tespit edilmis ve
karsilastirilmistir.  Toplanan veriler olumlu, olumsuz ve noétr olacak sekilde Gge ayrilmis ve
siniflandiriimistir. Katilimcilarin sorulara verdikleri cevaplar dikkate alindiginda verilen cevaplar diger
temalar hakkinda da bilgi vermektedir. Bu baglamda veriler olusturulan temalar baglaminda yeniden
degerlendirilmis ve farkh sorular altinda verilen cevaplar ilgili yerlere katki sunmasi icin isaretlenmistir.

Temalarin yorumlanmasinda katilimci teyidi metodundan yararlanilmis, temalarin nasil yorumlandigi
tekrardan gozden gecirilmistir. Bu baglamda 5 katilimc ile vyari yapilandirilmis goriismeler
gerceklestirilmistir. Gorismeler sonucu elde edilen veriler 1siginda hedonik motivasyon temasi altinda
yazilan sonuglarin 6grencilerin UKEY’den duyduklari haz olarak degerlendirildigi, akademisyenlerin
davranissal niyetlerinin hedonik motivasyon degiskeninden dolayl olarak etkilendigi seklinde diizeltilmis
ve yeniden tartisilmistir. Ayrica diger bir katilimcinin pandemi déneminde olaganisti kosullarin
uygulandigi, dolayisiyla katilimcilarin géruslerinin kritik donemlerde farklilasacagi ve zamanla degisecegi
goriusl dikkate alinmis ve sonuglar kisminda tartisiimistir. Agik uclu sorulara verilen cevaplar arasinda yer
almayan fakat katilimci teyidi esnasinda ¢ikan bir diger bulgu, yoneticilerin UKEY hakkindaki kullanim
davraniglarinin katilimcilari nasil etkiledigi ile ilgilidir. Bu sonug¢ da sosyal etki degiskeni altinda
tartistimigtir. Bulgularda olumlu, olumsuz ve notr gorisler hakkinda sayisal istatistiklere yer verilmistir.
Nitel arastirmalarda nicel istatistiklere yer vermek, bakis agilarinin gesitliligini belirlemek, calismayi daha
acik ve kesin yapmak, dolayisiyla gegerliligi artirmak agisindan énemlidir.

Bulgular

Katihmcilara sorulan ilk iki soruda UKEY ile ilgili bilgi diizeyi 6l¢tlmek istenmistir. “UKEY'de hangi soru
tiplerini kullanmayi tercih ediyorsunuz?” seklinde sorulan ilk soruya verilen cevaplara gore katilimcilarin
ylzde 68’i coktan se¢meli, ylizde 32’si acik uglu soru tipini tercih etmektedir. UKEY'i bilme, tanima ve
kullanma konusunda performansinizi 10 tizerinden degerlendiriniz seklinde ikinci soruya verilen cevaplara
gore, akademisyenlerin ortalama dizeyleri 7,7 olarak belirlenmistir. Diger sorularda UKEY’in
akademisyenlerin mesleki performanslarina katki saglama, ¢aba beklentilerini karsilama, sosyal etki,
kolaylastirici kosullar, hedonik motivasyon, fiyat degeri ve aliskanlik haline gelme konusundaki
distincelerine ulasmak amaclanmistir. Temalar basliklar halinde dolayli alintilarla birlikte asagida
sunulmaktadir.

Performans Beklentisi

UKEY’in mesleki performansa getirdigi katki konusunda bir goris olumsuzdur (22/46). Katimcilar
UKEY’in klasik sinav yapan akademisyenlerin mesleki performanslarina katki saglamadigi gérusini
paylagsmaktadir:

“Hayir, ¢coktan se¢meli sinavlarin notlarinin hemen belirlenmesi avantaji ile birlikte agik uglu
sinavlarin sisteme yazilamamasi, e-posta olarak génderilmesi sorunlara neden olabiliyor”
(A42).

“Acik uglu sorulara UKEY lizerinden cevap veremedikleri icin sadece sorulari oradan
paylasiyorum. Cevaplari baska platformlardan almak zorunda kaliyorum. Dolayisiyla
degerlendirme kisminda eksikleri oldugu icin mesleki performansima baska ortamlari da
kullandirarak katkida bulunmus oluyor(!)” (A1).

Diger taraftan sinavlarin ¢evrim ici gerceklesmesinin gecerliligini dtsirdGgina distinen katihmcilar
platformun mesleki katki sunmadigini ifade etmektedirler:
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“Inanmiyorum. Ciinki sinavlar giivenilir olmuyor” (A2).

“Hayir. Odrencilerin baska kisilerden yardim alarak kendi degerlendirmelerini
yapamadigimizi diistiniiyorum” (A3).
“Degerlendirme yapilirken ya da bir baska deyisle sinav uygulanirken karsidaki muhatabin
kim oldugundan emin olmadigimdan dolayi performansima katki sagladigimi
diisiinmiiyorum” (A26).
Platformun mesleki performansa sagladigi katkilar konusunda olumlu géruslerini bildirenlerin sayisi da
hic az degildir (21/46). Uzaktan egitimle gerceklestirilen bir 6gretimde bu platformlarin yararl oldugunu

disiinen katihmcilar sistemin zaman yoniinden tasarruf sagladigini belirtmekte ve sistem sayesinde
akademisyenlerin 0grencileri degerlendirmede daha objektif davranmaya basladiklarina vurgu

yapmaktadir:

“Evet, dersimi alan 6grencilere ayni anda ulasmami ve onlarla egitim baglaminda etkilesim
kurmami saghyor” (A18).

“Evet. Zaman kazandiriyor, standardizasyon sagliyor ve 6grencilerin siireci ciddiye almasini
zorunlu kiliyor” (A17).

“Evet inaniyorum. Clinki, hizin artmasi, islem hatasinin azalmasi ve 6gretmen yanhhiginin
kalkmasi konularinda yararli oldu” (A9).

Caba beklentisi

Katihmcilar UKEY’de degerlendirmenin ve sisteme not aktarma islemlerinin hizli ve az bir ¢abayla
gerceklestigi fakat soru hazirlamanin oldukga vakit aldigi, sistemin kullanici dostu olmadigi konusunda
ortak goris belirtmektedirler. Sistemin fazla ¢caba gerektirdigine dair olumsuz gorisler agir basmaktadir

(19/46):

“E-sinav hazirlama kismi ¢ok karisik. Birkag defa denemek, déniip tekrar bakmak, birkag defa
eksik yapip ders ¢cikarmak gerekiyor” (A1).

“Kolay. Ancak, soru havuzundan kullanilmis sorularin tekrar kullanilamiyor olmasi gereksiz
bir sinirlama ve zorlastiriyor” (A20).

“Coktan se¢meli sinavlarda 3 kati soru hazirlama siireci yorucu ve zor oluyor” (A42).

A27 adh katihmci isledigi ders baglaminda, 6grencileri e-degerlendirme yontemleri kullanarak
degerlendirmenin zor oldugunu ifade etmistir:

“Gerekli kolayliklar hazirlanmis ancak her alana hitap etmiyor mesela ben Osmanl Tiirkgesi
sorularini goktan segmeli hazirlamakta epeyce zorlandim” (A27).

Caba beklentisiile ilgili bir yaygin gérus ise sistemin kolay fakat gelistirilmesi gerektigini dislinmektedir
(9/46):

“Cok kolay. Ama birbirine baglayan ¢ok karmasik bir iliski agi var. Soru olusturmak igin grup
kuruyorsunuz gibi” (A3).

“Soru sablonunu kullanarak soru arsivi olusturmak kolay, ancak soru gruplama, gruplar
kullanma ara yiizlerinin gelistirilmesi gerektigini diisiintiyorum” (A8).

Farkh bir goris ise sistemin oldukga kolay oldugunu diisinmekte yiiz ylize yapilan sinavlarda daha fazla
problem yasandigina dikkat cekmektedir (8/46).

“Kendi isini kendi yapmaya alismis olmak kaydiyla lise mezunu herhangi bir kisinin
becerebilecegi kolaylikta” (A13).
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“UKEY sisteminin kullanilmasi kolay, ¢ok karisik degil. Sistemin degerlendirme faaliyetleri

kapsaminda kullaniimasi ilk etapta zaman alici, fakat alistikca zor olmadigi gériiliiyor”
(A19).

“Yiiz yiize yapilan sinavlarin getirdigi teknik ve fiziksel sorunlari ortadan kaldirdigi igin
uygulama bakimindan daha kolay” (A17).

Kolaylagtirici Kosullar

Bilgi islem ve Daire Baskanligi tarafindan hazirlanan kilavuz videolarin akademisyenlere oldukgca yarar
sagladigi gorisu tum katiimcilarda hakim olup (39/46) katilimcilar kolaylastirici kosullarin olumlu bir niyet
olusturdugunu ifade etmektedir:

“Genel anlamda bilgilere sahibim. Ancak bilgi islem diizenli olarak yardimci kilavuz
paylasiyor, iyi bir uygulama. Teknik destek alabilmek, alabilecegini bilmek insani
rahatlatiyor” (A8).

“Pandemi déneminde sinavlarin ve derslerin UKEY lizerinden islenmeye baslamasi ile UKEY’i
tanidigimi belirtebilirim bu baglamda UKEY’i tanitan bir video bizlere ulastirilmisti ve
kesinlikle faydaliydi” (A28).

Buna karsin bazi katilimcilar (7/46) hazirlanan video ve kilavuzlara ragmen akademisyenlerin ¢ok
zorlandiklarini ve kolaylastirici kosullarin tam olarak saglanamadigini diisgiinmektedir:

“Teknik konularda telefonla bilgi almak istedigimizde videolari seyretmemiz gerektigi
séylendi” (A1).

“Hayir. Kendimi boslukta hissediyorum. Sabahtan aksama kadar bilgisayarin basinda
¢6zmeye ¢alistyorum” (A23).

“Hazirlanan videonun ¢ok karmasik oldugunu diisiiniiyorum” (A30).
Sosyal Etki

Sistemin kullanimin zorunlu olmasi sosyal etki baglaminda bazi kullanicilarin dogrudan ydénetimin aldigi
kararlardan etkilendigini géstermektedir. A28 adl katilimci bu konu hakkindaki gorisiini “Bu konuda
zorunlu oldugumuz icin diger kisilerin kullanimi bende bir motivator olusturmuyor” seklinde ifade
etmektedir. Bazi akademisyenler Ogrencilerin yasadiklari sorunlarin kendileri icin ekstradan yulk
olusturdugunu ifade etmektedir:

“Ogretim gérevlileri ders icerigim ile ilgisi olmadigindan etkilemiyor. Ancak égrencilerin
etkiledigi séylenebilir. Sorun yasadiklarinda direk bizi etkileyen bir durum séz konusu” (A16).

“Ogrencilerin UKEY de sorun yasamamalari bizim de sorun yasamamamiza neden oluyor”
(A24).

Sistemi uzun siredir kullanan akademisyenlerin diger kullanicilari olumlu yénde etkiledikleri ifade
edilmektedir.

“5 yildir kullaniyorum édevler ve materyal paylasimi icin. Dolayisiyla diger arkadaslari da
olumlu yénde etkilemis olabilirim” (A35).

“Bazi égretim elemanlarinin UKEY'i aktif kullanmasi beni olumlu yénde etkiliyor. Onlarin
kadar benim de bilgi birikimin olmasini arzu ediyorum” (A26).

Akademisyenlerin diger sorulara verdikleri cevaplar icinde c¢ogunlukla gecen ifadelere gore
o6grencilerin sinavlarda kopya ¢ekmesinin kolaylasmasi akademisyenleri olumsuz yonde etkilemektedir.
A43 bu konu hakkindaki goruslinii: “Ancak édrencilerin kopya ¢ekmelerini 6nlemeye yénelik bazi
diizenlemelerin yapilmasi gerekiyor” seklinde belirtmektedir. A6 platformunun zorunlulugu kalksa yine de
kullanir miydiniz sorusuna: “Evet terk ederim. Ciinkii ¢evrim igi sinavlarda égrencilerin kopya ¢ekme
olasiligi daha fazla. Yiiz ylize yapmayi tercih ederim. Ayrica soru hazirlamak sikintili olabiliyor” seklinde
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cevap vererek, Ogrencilerin platformu kullanirken sergilemis olduklari davranislarin kendisini nasil
etkiledigini ifade etmektedir. Benzer sekilde A43: “Evet kullanmam. Odgrencilerin kopya cekmesini
6nleyemiyoruz” seklinde gorusinu ifade etmektedir.

Hedonik Motivasyon

A17: “Bu bir is. Eglendirmiyor da sikmiyor da” ve A21: “Ne eglenceli ne de sikici oldugunu séyleyemem.
Sadece bunun gereklilik oldugu seklinde ifade edebilirim” gibi gorlsler dogrultusunda, UKEY’in
akademisyenler tarafindan eglenceli ya da sikici olarak siniflandirilmadigi, platformun zorunlu ve gerekli
oldugu icin kullanildigi goérisii yaygin olarak ifade edilmektedir (25/46). UKEY'i yeterince iyi
kullanamadigini distinen A23: “sikici... hdkim olmadigim igin... aslinda iyi bir egitimden ge¢mis olsaydim
sanirim eglenceli olurdu...” diyerek, teknik olarak zorlanmanin bir sikicilik olusturdugunu ifade etmektedir.
Benzer sekilde A43: “Ayni ders icin tekrar tekrar (mazeret, ek sinav vb.) sinav tanimlamak, soru girisi
yapmak durumunda kalmak ¢ok da eglenceli bir durum degil” ve A44: “Sorularin yiiklenmesi ¢ok sikici daha
kolay yol bulunmasi gerekiyor. Ayrica UKEY’e ayni soru yliklendiginde uyari veren bir yazilimin eklenmesi
sart” seklinde gorusleriyle yasadiklari sikintly1 ifade etmektedirler. A32: “Cadin gerisinde kalmis bir
yazihm” seklindeki gorisiliyle bu platformlarin artik daha eglenceli araglar olarak kullanilabilecegine vurgu
yapmaktadir.

Fiyat Degeri

UKEY platformu Bilgi islem Daire Baskanligi tarafindan gelistirilmis ve tiniversite personeli kullanimina
lcretsiz olarak sunulmustur. Bu konu hakkinda yaygin bir goruis (7/46) Universitenin boyle yazilimlar
lcretsiz olarak saglamasi gerektigi seklindedir:

“Egitim ¢atisi altinda bu platformun kurumumuzca (cretsiz olarak saglanmasi kadar dogal
bir sey olamaz diye diisiiniiyorum” (A14).

“UKEY kamu gérevim nedeniyle kullandigim hizmetlerden olusuyor. O yiizden bu tiir islemler
icin licret 6demek kamu gérevinin dogasina uygun degil” (A17).

A22: “Odrencilere tek tek ulasmak yerine toplu ulasmay: sagladidi, éGrencilerle kaynak paylasimini
kolaylastirdigi icin” sdylemiyle Ucretli olsa bile platformu terk etmeyecegini ifade etmektedir. Pek az
katimci, A27: “lniversitemizde hazirlanmis olmasi heyecan verici” gibi dislinerek yazilimin lniversite
blinyesinde hazirlanmasindan mutluluk duymaktadir. UKEY platformuna ulagsmak icin harcanan bilgisayar,
kulaklik, vb. cihazlar ve internet maliyeti gibi fiyat degerleri akademisyenler tarafindan yiik olarak
gorilmemektedir. Al: “Ucretli ya da iicretsiz olmasinin akademisyenleri etkileyecegini diisiinmiiyorum”
gorusl bu savi desteklemektedir.

Aliskanliklar

Katilimcilarin bir kismi (20/46), UKEY’in bir aliskanlik héaline geldigini ve UKEY’in basindan beri
kullaniminin gelecekte kullanimi icin glicli bir belirleyici oldugunu ifade etmektedirler:

“Kesinlikle aliskanhk olustu. flk derslerimden bugiine kullaniyorum, dénem basinda rutin
derslerimi 6devlerimi tanimlarim, materyallerimi yiiklerim. Aksatmam” (A8).

“Stirekli kullanirim. Eski degerlendirme yéntemlerini kullanma imkéniniz oldugu zamanlarda
da UKEY'i kullandim” (A36).

“Bence daha ¢ok kullanimin zorunlu tutulmasi biitiin teknolojiler igin kullanmayi 6grenme ve
kullanmayi aliskanlik hédline getirmede etkili oluyor” (A43).

“Ogrencilere tek tek ulasmak yerine toplu ulasmay! sadgladi§i, 6grencilerle kaynak
paylasimini kolaylastirdigi icin” (A22).

“UKEY'in bu pandemi siirecinde yogun kullaniimasinin aliskanhiga déniiserek ilerleyen
siiregte de kullanacagimi diisiinmekteyim” (A21).
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Bu goruse karsin bircok katimci ise (24/46) uzaktan egitimin sona ermesi ve UKEY kullaniminin
zorunlulugunun kalkmasi ile birlikte platformu terk edeceklerini ifade etmektedirler:

“UKEY’den dedgerlendirmeyi terk ederim sisteme ders notu yiiklemekten d&teye
kullanmazdim” (A15).

“Evet, terk ederim ¢linkii sevip benimseyecedim diizeyde bir diizenek oldugunu
diisiinmiiyorum” (A18).

“Degerlendirmelerin uzaktan olmasi kontrol edilebilirlik ve adaletin tesis edilmesi agisindan
olumsuzluklar meydana getiriyor. imkdnim olsa degerlendirmenin sinif ortaminda
yapilmasini tercih ederim” (A31).

Tartisma ve Sonug¢

Davranissal niyetleri agisindan akademisyenlerin UKEY hakkinda gorusleri farklilasmaktadir. Bir gérise
gore bu platform, uzaktan egitim ile gerceklesen 6gretimin degerlendirilmesinde kolaylik saglayan;
notlarin sisteme aktarilmasi ve ilan edilmesi agisindan uygun bir ara yizi olan; islem hatalarini ve
o6gretmen yanhhgini en aza indirgeyen; farkl degerlendirme yontemlerinin ve soru tiplerinin kullaniimasini
saglayan, etkin, verimli bir e-degerlendirme ortamidir. Diger bir géris ise akademisyenlerin gesitli faktorler
sebebiyle bu teknolojiyi kullanmaya karsi olumsuz bir niyetlerinin olmasi goriistidir. Yaygin olarak “vize
ve final sinavlari” ile yapilan degerlendirme anlayisi, akademisyenlerin tutumlari ¢ergevesinde olumsuz
olarak algilanmakta, teknolojinin kullanimi, 6gretimde beklenen etkiyi vermemektedir.

Gunumuzde egitimde teknolojinin entegrasyonunda eskiden var olan teknoloji temelli ilerleme
anlayisi, yerini pedagojik acidan ilerlemeye birakmaktadir. Cevrim ici bir 6grenmeyi degerlendirmenin ilk
adimi degerlendirmenin pedagojik agidan nasil yapilacaginin belirlenmesidir (Mehdiabadi & Huang, 2018).
UKEY platformunun bilgi ve iletisim teknolojilerinin yaninda pedagoji boyutunu ihmal ederek hazirlandig
ve dolayisiyla uzaktan 6gretimin degerlendirilmesinde akademisyenlerin performansina kismen katki
sagladigl soylenebilir. Bu olumsuz sonug gliniimiizde yapilan e-degerlendirme g¢alismalarini desteklerken
(Ari vd., 2014; Salloum & Shaalan, 2019); eski ¢calismalar (Alyaz vd., 2014; Gizeller & Korkmaz, 2007) ile
celismektedir. Yeni ¢ikan teknolojilerin kullaniminin fazla ¢aba gerektirmesi ve performansa bir katki
sunmamasi, binlerce teknolojinin depolarda ¢lriimesi anlamina gelmektedir. Dolayisiyla yiksekogretimde
mesleki performansa katki sunan teknolojilerin heniliz yayginlasmaya basladigl ya da ortaya cikan
teknolojiler hakkinda kullanici algilarinin olumlu olmasi yoniinde seyrettigi sonucu cikarilabilir.
Literatlirdeki calismalara paralel olarak (Gikandi vd., 2011; Mehdiabadi & Huang, 2018), UKEY ile
gerceklestirilen degerlendirme anlayisinin  sire¢ temelli ve probleme dayali bir yaklasim ile
gerceklesmedigi, dolayisiyla beklenen performansi vermedigi soylenebilir. UKEY'de 06gretimini
gerceklestiren akademisyenlerin genel distlincesi, eski egitim 6gretim anlayisini devam ettirmek istemeleri
olabilir.

Teknolojinin ilerlemesi ve 6zellikle pandemi nedeniyle artan uzaktan egitim uygulamalarinda yasanan
bu sorunlarin basinda kullanicilarin tutumu gelmektedir. Kullanicilarin sahip oldugu zihinsel anlayis ve bu
anlayisin temelinde yatan -Kuhn’un bilimsel sorgulama i¢in anahtar kelime olarak kullandigi, egitim
O0gretimde hakim olan paradigma anlayisi- mevcut 6gretimin ve degerlendirmenin etkili bir sekilde
gerceklesmesinde engel teskil etmektedir. Pandemiyle birlikte daha belirgin ortaya gikan, teknolojinin
geldigi seviye sonucu, ¢alisma bulgularinin mevcut paradigma ile celisir hale geldigi soylenebilir. Yenilikgi
teknolojilerin egitimin her kademesinde etkili ve verimli bir sekilde uygulanabilmesi, teknolojiye karsi
direnglerin kirilmasi igin bir zihniyet degisimi gereklidir (Lin & Reigeluth, 2019). Mevcut paradigma
degismeli, 6grenenin ihtiyaclarinin karsilanmasi; 6gretimin kisisellestiriimesi, 6gretmenin rehber rolini
saglikl gerceklestirebilecegi iyi tasarlanmis kaynaklarin gelistiriimesi gerekmektedir (Watson & Reigeluth,
2008).

Katihmcilarin 6gretimin sonunda gergeklesen vize ve final sinavlarinin giivenirliginin diisiik olmasina
iliskin gorusleri, meydana gelen etik sorunlari, bir ¢6zim ihtiyaci dogurmaktadir. Web teknolojilerinin
uygun yontem ve teknikler kullanilarak ve ¢esitli teknolojik araglar ile desteklenerek, 6gretimin basindan
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sonuna kadar Ogrencilerden verilerin toplanmasi ve degerlendirilmesi ile 6grencilerin 6grenme
seviyelerini Olgmek mumkiin olabilir. Literatiirde basariya ulasan egitsel teknolojilerde siireg
degerlendirme ile birgok farkl degerlendirme sekli tasarlanmistir. Yiiz yize etkilesimlerin yoklugunu telafi
ettigi icin cevrim ici 6grenmede 6nemli bir bilesen olan ¢evrim igi tartismanin degerlendiriimesine
odaklanilmis; dislinme ve 6grenme, iletisim ve tartisma yoluyla tesvik edilmistir (Gikandi vd., 2011).

Akademisyenlerin, 6grencilerin vize ve finallerde yardim aldiklarina dair distinceleri, platform ile e-
degerlendirmenin etkin bir sekilde yapilamadigi inancini dogurmus ve UKEY hakkinda olumsuz tutum
gelistirmelerine neden olmustur. Yapilan calismalarda bu sonug internet etigi, problemli internet
kullanimi, internetteki anonimlik ve siber suglar kavramlariyla tanimlanmis olup calisma sonuglariyla
drtiismektedir (Eksi & Ummet, 2013; ikiz vd., 2015; Saunders vd., 2015; Tosun vd., 2016). internetteki
anonimlik ve kimlik belirsizligi, bilincli ve etik cergeveler igcinde kullanilmayan internetin, UKEY lzerinden
gerceklesen sinavlarda olumsuz sonuglar dogurdugu séylenebilir. Ote yandan 6gretmen adaylarinin
internet etigi algilarinin iyi diizeyde oldugu (Tosun vd., 2016) sonucu; akademisyenlerin 6grencilerin tim
derslerde kopya gektigini, derslerden kalmanin artik ¢cok az sayida oldugu goriisini desteklemektedir.
Literatlirdeki ¢alismalara baktigimizda, sosyal etki baglaminda 6grencilerin UKEY platformunu kullanma
davranislarindaki olumlu bakis agilari (Cabi, 2016; Kaysi, 2020), akademisyenlerin olumsuz bir davranissal
niyet olusturmasina sebep olmaktadir. Diger taraftan 6grencilerin geleneksel sinavlarin adil ve tarafsiz bir
sekilde gerceklesmedigi dlstnceleri sebebiyle e-degerlendirme hakkindaki olumlu tutumlari;
akademisyenlerinse bu dislinceye karsi olumsuz bir tutum sergilemesi bakimindan bir zithk
olusturmaktadir. Christopherson (2007) ve Kim vd. (2019) calismalarinda benzer sekilde ifade edildigi gibi,
internetteki bilinmezlik baglaminda UKEY {zerinden gercgeklestirilen sinavlarda bir etik dilemma
gerceklestigi sdylenebilir.

Kullanicilarin olumsuz bir niyet gelistirmesinde diger 6nemli bir etken platformun kullanimi igin fazla
¢aba gerektirmesidir. UKEY yaziliminin e-sinavlarin olusturulmasi, sinav sorularinin hazirlanmasi ve soru
havuzlarinin olusturulmasinda fazla ¢aba gerektirmesi, katilimcilarda olumsuz bir davranissal niyetin
gelismesine neden oldugu sdylenebilir. Bu sonug, literatiirde UKEY ile ilgili 6grenci Uzerine yapilan
calismalarla ortismektedir (Kog & Ates Cobanoglu, 2020; Tosuntas vd., 2020). UKEY platformunun
kullanimi i¢in Universitenin hazirladigi kilavuzlarin ve videolarin, akademisyenlerin kullanimi icin yeterli
oldugu sonucuna ulasilmistir. Bununla birlikte hazirlanan kilavuzlarin teknoloji agisindan fazla ¢aba
istemesi, caba-performans agisindan olumsuz bir niyet olusturmaktadir. Bu sonug (inci, 2014) ¢alismasiyla
ortismektedir. Teknolojinin kullanimini etkileyen kolaylastirici faktorlerin kullanicilarda fazla yik
olusturmasi, olumsuz niyet gelistirmelerinde etkili olmaktadir. UKEY kullaniminda bilgilendirme ve
ortamin ekili bir sekilde kullanimi agisindan hazirlanan kilavuzlarin yeterli diizeyde oldugu fakat fazla caba
gerektirdigi, dolayisiyla olumsuz niyeti tetikledigi soylenebilir.

Ogretim teknolojilerinin en &nemli amaclarindan biri 6gretimin eglenceli bir sekilde yapilmasini
saglamaktir. Bu baglamda katilimcilara hedonik motivasyon degiskeni baglaminda sorular yoneltilmistir.
Akademisyenler agisindan UKEY platformunun kullanimi bir eglence sunmamaktadir. Yapilan galismalarda,
kullanicilarin duyduklari haz dikkate alinarak hazirlanan web teknolojilerinin olumlu bir davranis niyeti
gelistirmesi; herhangi bir oyunlastirma, eglence eklentisi olmayan UKEY platformunun, kullanicilarda
olumsuz bir tutum dogurmasi sonucuyla ortismektedir (Yilmaz & Karaoglan Yilmaz, 2019). Platformun
pandemi siireciyle kullaniminin zorunlu olmasi ve tiim sinavlarin hazirlanan yénetmelikler ¢ercevesinde
vapilmasi agisindan akademisyenler, platform kullaniminda bir eglence aramanin yanlis oldugunu
distinmektedir. UKEY zorunlu oldugu i¢in kullaniilmaktadir. Dolayisiyla 6gretimde motivasyonu artirmak
ve O0gretimi eglenceli hale getirmek icin dijital oyunlastirma araglarinin (Taskin & Kilig Cakmak, 2017),
cesitli oyun araglarinin ve gesitli web teknolojilerinin, UKEY platformunda ihmal edildigi s6ylenebilir. Ancak
bu araglarin 6zellikle 6grencileri etkiledigi, akademisyenlerin bu degisken baglaminda dolayli olarak tutum
gelistirdigi ifade edilebilir.
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Oneriler

Pandemi doneminde uzaktan egitimin ne derece basariya ulastiginin belirlenmesi igin, egitsel
teknolojilerin, egitimin her kademesinde ve tim paydaslar agisindan ne ifade ettigi arastiriimal ve
tartistimalidir.

Teknolojinin kullanim nedenlerini belirlemek icin tek bir iyi model yoktur. Farkli teknoloji modelleri
baglaminda yapilacak arastirmalar ile teknolojinin kullaniminda davranigsal niyete etki eden dissal
degiskenler belirlenebilir; farkh kuramlar test edilebilir, etkili, verimli ve eglenceli egitsel teknolojiler
tasarlanabilir.

Egitimde teknolojik surdirilebilirlik agisindan egitimde kullanilan web teknolojileri, herhangi bir
kilavuza gerek olmadan gesitli yonlendirmeler ile kullanimlarinin kolay bir sekilde gergeklestirilmesini
saglayacak sekilde dizayn edilmelidir.

Yiksekogretimde e-degerlendirme esnasinda yasanan problemlerin giderilmesi icin tasarim tabanh
arastirmalar ya da eylem arastirmalari yapilabilir.

internetteki bilinmezligin sebep oldugu sorunlarin ¢éziimi icin, sinava giren dgrencilerin arama
motorlarina erisim, kendi aralarinda iletisimlerini engelleme adina gesitli teknolojiler Uretilebilir ve test
edilebilir.

Bu calisma icin gerekli olan Etik Kurul Karari, Uludag Universitesi, Sosyal ve Beseri Bilimler Arastirma
ve Yayin Etik Kurulu'ndan, 23 Ekim 2020 tarihinde, No:10 sayil kararla alinmistir. Calismamizda
“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tiim kurallara uyulmus
ve “Bilimsel Arastirma ve Yayin Etigine aykiri eylemlerden hicbiri yapilmamistir.

Yazar Katki Orani
Arastirma sirecinin her asamasinda, yazarlar esit diizeyde katkida bulunmuslardir.
Etik Beyan

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tiim kurallara
uyulmus ve yonergenin ikinci bélimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gergeklestirilmemistir.

Catisma Beyani
Mevcut arastirmada herhangi bir ¢ikar catismasi bulunmamaktadir.
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