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The purpose of this study was to determine middle school students’
national belonging levels in terms of different variables. In this
quantitative study, middle school students’ views on national belonging
were determined by the “National Belonging Scale for Middle School
Students”. The study was conducted with 1318 middle school students in
Nigde province of Turkey during the Spring term of the 2019-2020
academic year. Research data were collected through “National
Belonging Scale for Middle School Students” and were analysed with
SPSS 24 software package. According to the study results, middle school
students had a high positive view of their national belonging. Their
gender did not make a statistical difference in terms of both reasons and
results of their national belonging. On the other hand, students’ views on
national belonging differed in terms of their grade level. Again, although
there was no difference between the public and private schools in terms
of reasons of their national belonging, there was a statistically significant
difference between them in terms of the results of their national
belonging in favor of the public school. Another difference was
determined between Turkish and refugee students’ national belonging.
Turkish students’ mean scores of reasons and results of their national
belonging were statistically higher than the refugee students’ mean
scores. Considering national belonging in terms of each variable, middle
school students’ national belonging can be strengthened with some
activities that can be done within the scope of the implicit program as
well as the educational activities carried out within the curriculum at
schools. Social Studies is the most important course into which works on
this subject can be integrated.

Introduction

Every individual has a sense of belonging. The individual can develop his/her sense of
belonging for certain groups (e.g. family) without any choice in the matter. Based on his/her
personal preferences, the individual can also develop his/her sense of belonging for certain
groups with which he/she has social and cultural interactions and toward whom feels trust and
loyalty. However, it would be beneficial to discuss the social relationships the individual
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develops based on the causality of his/her belonging on a micro-scale if his/her belonging is
for certain small groups or on a macro-scale if his/her belonging is for society (Alptekin,
2011). As a matter of fact, the qualitative characteristics of the group determine the level of
belonging of the individual and the belonging to be realized becomes more than a feeling for
individuals, living together, sharing time and effort (Mavili, Kesen & Dasbas, 2014), and it is
certain that the way individuals show these meaningful behaviors will differ depending on the
groups they belong to. However, the individual’s sense of coexistence requires that he/she
first recognizes they/them own existence and strengthen his/her own personality. The better
an individual knows himself/herself and becomes aware of his/her characteristics, the more
self-confident he/she becomes and he/she communicates effectively and positively with
his/her environment. Thus, there is a direct correlation between an individual’s social identity
characteristics and belonging. Thereupon, it is not possible to address the problem of
belonging without integrating these two concepts (Cagirkan, 2019).

Identity and Belonging

There is no doubt that the sense of national belonging overlaps with the concept of
social identity. Social identity acquisition is the behavioral process that an individual cannot
develop alone and performs “with others” or “against others™ as a result of certain interactions
in the social environment (Giileg, 2002). In this sense, the questions of “Who are you?” or
“Who am I?” are important ones the individual asks throughout his/her life (Atak, 2011;
Vignoles, 2018). The personal characteristics are also the answers to these questions and the
way(s) the individual is introduced to the society or recognized by the society are a reflection
of his/her identity. An individual’s identity is also an indicator of how he/she differs from
others (Simsek, 2002). As a matter of fact, while the borders of Turkish identity were drawn
in the teaching of history subjects of our own country, the discourse of the "other" was also
needed, and in this context, the impact of internal and external enemies on the formation of
national identity and unity-togetherness was discussed (Yildirim, 2014). The fact that the
individual integrates different identity characteristics (gender, ancestry, profession, religion,
hobby, and others) into his/her own personality makes his/her life story unique (Owens,
Robinson, & Lovin, 2010).

The concepts of identity and belonging are two integrated concepts. When describing an
individual, his/her personal characteristics are also about his/her belonging to a group. The
individual defines his/her ethnic identity by taking other people of that ethnic origin as a
reference to himself/herself, or having the common spirit of other individuals belonging to
his/her profession, or involving himself/herself in the organization formed by people who
share the same political view because the individual has a sense of belonging. Considering
this situation from another point of view, as Goker (2015) stated, when the individual defines
himself/herself with his/her identity characteristics, he/she refers to “who he/she is not” in a
way. When an individual says “I am from Erzurum”, for instance, people may understand this
as he/she does not accept people from Izmir as a fellow townsman, and when an individual
says “I am a teacher”, people may understand he/she does not belong to a law bar.

Usually, another place or another group to which an individual does not belong is ostracized
by him/her and means a lack of a sense of belonging. However, the aforementioned
integration or lack of identity and belonging are situations that can be considered for local
societies and on a small scale. The situation is different for a large scale of mobility and
change, in other words, for people who migrate to another country. For them, the concepts of
identity and belonging gain a wider and even universal significance. The identity mentioned
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in this format is an identity characteristic that is defined as “national identity” rather than the
“social identity” mentioned earlier and is integrated with a set of values and behaviors
imposed on the individual by the society he/she is born and raised in. In this way, the identity
acquisitions of individuals who migrate to a different country and live in the society of that
country can be evaluated in three ways. The first of these is the individual achieving social
integration by both maintaining his/her own national identity characteristics and adapting
certain values of the host society (Madsen & Naerssen, 2003). The second is the
loss/destruction of the individual’s own national identity within the host society (Goker,
2015). The third is the individual’s ostracizing others while trying to maintain his/her own
national identity within the host society, or the tendency to be denied and ostracized by others
(Sozer, 2019). Referred to also as an identity problem, this last dimension is the most difficult
one in terms of social integration. While it is difficult for an individual to abandon some life
habits and material and spiritual values that he/she adopted and identified with
himself/herself, it is not easy for an individual to live in a different geography and society
with different cultural characteristics without hesitation (Ozyurt, 2012). As a matter of fact,
past experiences are also important in the individual’s belonging, and an individual or group,
place of residence (space), a certain period of time, or another piece of identity can affect
belonging (Hatcher & Stubbersfield, 2013). In addition, the way an individual who has to live
in another country is perceived by the people of that society - and especially if the perception
and labeling of the members of the host society contradict with how the individual defines
himself/herself - may also emerge as an identity problem (Du Bois 1994 & Howard 2000 &
Kumsa 2006 cited in Kebede, 2010). In the end, in most societies, the most important problem
for the immigrants is the ethnic discrimination they face in addition to their basic care needs’
not being met (Erbag, 2008). This tends to weaken their ties to the society in which they live
in.

National belonging is a feeling of individuals who consider themselves a part of the society,
feel valuable for that society, and thus identify their happiness and achievement with the
society they live in (Adler, 1964 cited in Duru, 2015). Therefore, every parent wants their
own child to have this feeling. This is true for every teacher and his/her students, every
employer and his/her employees, and every state and its citizens as well. Although sense of
belonging is a life-long acquisition of life experiences, this concept is very important for the
young generation who are included in the formal education process starting from pre-school.
As a matter of fact, in the decisions taken during the 18" National Education Council held
between 1-5 November 2010, emphasis was placed on strengthening common cultural values
by referring to the importance of belonging (MEV (Turkish National Education Foundation,
2014).

Is belonging taught?

Education has a great role in the development of individuals’ belonging to the society
and state they live in. The education of the individual starts in the family and continues in
school. The difference between the education in the school and the education in the family is
that educational activities are carried out systematically with an explicit and implicit
curriculum in schools. The social relationships that the student establishes with his/her friends
and teachers in the school environment are quite functional in preparing him/her for social
life. Behaviors that are undesirable to be displayed in the school environment such as the
feeling of loneliness stemming from not feeling belonging to the school community, which is
a small part of the social institution, tension and hostility between peers, and disciplinary
problems may arise as a result of the lack of a sense of belonging (Finn, 1989 & Scanlon,
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Rowling & Weber, 2007 & Voelkl, 1997 as cited in Gizir, 2019). On the other hand, factors
such as the support given by the teacher to the student, harmonious friendships, high
academic achievement, functionality of discipline rules, and participation in extracurricular
activities increase students’ level of commitment to their school and contribute positively to
their belonging to social life (Allen & Bowles, 2012). In addition, the realization of students’
developing a sense of belonging to social life is possible with the systematic teaching of the
subject areas. Social Studies is the most important course in this respect. This course aims to
transfer certain material and spiritual values of society to students. Compared to other
courses, this necessitates Social Studies to undertake more responsibilities about students’
adjustment to society. It may be important to see the relationship between students’
acquisition of belonging and Social Studies in this study. It is possible to associate the reasons
and results of students’ national belonging with the social and political environment they live
in, and the acquisition and awareness they acquire in Social Studies. Therefore, the present
study aimed to assess middle school students’ national belonging in terms of different
variables. In line with this purpose, the answers to the following questions were sought:

(1) What are the political and socio-cultural reasons and the results of middle school
students’ national belonging?

(2) Do the political and socio-cultural reasons and results of middle school students’
national belonging change according to their gender, class level, school type, and legal
status?

(3) What are the prediction levels of the study variables and the reasons and results of
middle school students’ national belonging?

Method

This study employed the quantitative research approach. This method was preferred in
order to determine middle school students’ views on national belonging with the items
included in the study scale.

In the study, the general survey design aims to reach a general judgment about the universe.
In order to determine the predictive level of the study variables on the results of middle school
students’ national belonging, the relational survey design was used. Relational survey design
is a research design applied to reveal the existence or degree of change between more than
one variable. In this design, the distinctions between certain situations are determined. As a
matter of fact, the relationships determined by this design give some clues regarding the
cause-effect relationship rather than forming precise judgments about it. Thus, what is known
about a variable enables the researcher to make predictions about the unknowns about the
variable on the other side (Karasar, 1999).

Study Group

This study was carried out with a total of 1318 students from every grade level of six
public middle schools and one private middle school. The demographic characteristics of the
participants are presented in Table 1.

Participatory Educational Research (PER)

®
3 ',,e‘;

-153-



Examination of Turkish Middle School Students’ National Belonging Levels in Terms of Different Var... N.Baloglu Ugurlu

Table 1. Demographic characteristics of the participants

Frequency Percentage
U] (%)
Gender Female 687 52
Male 631 48
5 Grade 291 22
6" Grade 388 29
Grade Level 7 Grade 302 23
8™ Grade 337 26
School Tvoe Public School 1172 89
yp Privative School 146 11
Leaal Status Turkish Citizen 1158 88
g Refugee 160 12

As can be understood from Table 1, 687 (52%) of the participants were female, and 631
(48%) were male. 291 (22%) of the students in the study group were 5" grade students, 388
(29%) were 6" grade students, 302 (23%) were 7" grade, and 337 (26%) were 8" grade
students. 1172 (89%) of the participating students attended public schools, and 146 (11%) of
them attended the private school. Finally, 1158 (88%) of the participants were Turkish
citizens, whereas 160 (12%) of them were refugees.

Data Collection Tools

In the study, the “National Belonging Scale for Middle School Students” was
developed by the researcher to obtain the quantitative data of the study. The development
process of the study scale was carried out as follows:

Writing of the Scale Items and Development of the Item Pool

During the development of the item pool, the researcher first conducted a literature
review and recorded some statements from the literature that could be used as scale items. In
the next step, a total of 123 students from every grade level of a public school were asked the
question of “Do you feel a belonging to this society? Can you elaborate on your answer?”. In
line with student answers to this single survey question, the item pool was expanded. In the
next stage, individual and face-to-face interviews were made with a student from each grade
level in parallel with the same question, and further contributions were made to the
development of the statements in the item pool. There were 102 statements in the item pool in
its last version. The researcher arranged these statements and eliminated 63 items, which she
believed were similar in content, did not serve the study purpose, or could not be
understood/answered, and then turned the pool into a 39-item scale. 24 of the items in this
scale were about the reasons of belonging (political and socio-cultural), and 15 of them were
about the consequences of belonging. The scale was developed as a three-point Likert type
since it was believed that middle school students would express their decisions about their
belonging better due to their developmental level. The final form of the scale was assessed by
two field experts and one measurement expert. Experts recommended that one item in the
reasons of belonging sub-dimension and two items in the results of belonging sub-dimension
should be revised, and two items in the reasons of belonging sub-dimension and one item in
the results of belonging sub-dimension should be removed from the scale. The researcher
revised the scale in line with the recommendations. So, the pilot application was carried out
on two different groups. The data obtained from the first group were used for the reliability
study of the scale. The reliability study and the EFA study were carried out with 331 students.
The CFA study was conducted with 1318 students.
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Reliability and Validity Works of the Scale

For the reliability of the scale, Cronbach’s alpha coefficient and item-total correlation
were calculated. Accordingly, the findings are as follows:

Reliability

Item-total correlation: Providing evidence for the validity of the items, item-total correlation
explains the relationship between the scale item scores and the overall assessment score. The
items with values 0.30 and above indicate very good discrimination. The items with values
between 0.20 and 0.30 mean that the items can be included in the test if deemed necessary or
that they need to be corrected. The items with values below 0.20 indicate that they should not
be included in the test (Biiyiikoztirk, 2010). Item-total correlations of the items in the pilot
scale are given in Table 2.

Table 2. Item-total correlations of the items in the pilot scale

Reasons for Belonging

" . Results of Belongin
Politic reasons Socio-cultural reasons ging

iteml ,347

item2 ,207

item3 426

itemb ,526

item8 ,240

item9 ,551

item13 ,229

item16 ,369

item17 ,641

item18 ,243

item19 ,630

item21 ,681

item22 ,518

item4 ,383

item6 ,413

item7 ,454

item10 A73

item11 ,535

item12 ,463

item14 ,406

item15 ,251

item20 ,456

item23 ,436
item24 ,405
item25 ,505
item26 441
item27 521
item28 ,266
item29 ,323
item30 227
item31 ,445
item32 ,139
item33 371
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In the pilot scale, there were 14 items in the political reasons of national belonging dimension
with item-total correlations between 0.207 and 0.681, 10 items in the socio-cultural reasons of
national belonging dimension with item-total correlations between 0.251 and 0.535, and 15
items in the results of national belonging dimension with item-total correlations between
0.139 and 0.521 (Table 2). Item 32 with an item-total correlation below 0.20 and items 2, 8,
13, 15, 18, and 30 with an item-total correlation between 0.20 and 0.30 were excluded from
the test. Item 28 was corrected and included in the test.

Cronbach’s alpha coefficient: Cronbach’s alpha reliability coefficient is performed to
determine the internal consistency in scales where Likert-like rating method is used (Seger,
2018). The results of the Cronbach’s alpha reliability analysis conducted in this scale showed
that the reliability coefficient was 0.78 for the political reasons of national belonging
dimension, 0.74 for the socio-cultural of national belonging dimension, and 0.71 for the
results of belonging dimension. In scale studies, there is a widespread acceptance that the
Cronbach’s alpha value should be at least .70 and above (Biiylikoztiirk, 2010; Landis & Koch,
1977 & Robinson, Shaver, & Wrightsman, 1991 cited in Secer, 2018).

Validity
Construct validity:

In order to provide evidence for the construct validity of the scales, first, Exploratory
Factor Analysis (EFA) was performed with the data from the first group. The factor loadings
and explanation percentages obtained as a result of EFA are presented in Table 3.

Table 3. Factor loadings and explanation percentages obtained as a result of EFA

Reasons for Belonging
Politic reasons Socio-cultural reasons

Result of Belonging

item21 779

item19 727

item17 724

item9 ,685

item22 ,660

item5 ,652

item3 541

item16 ,458

item1 ,443

item11 ,687

item10 ,660

item12 ,642

item?7 ,629

item6 ,596

item4 521

item14 ,507

item20 ,338

item27 ,720
item25 ,689
item23 ,608
item33 ,583
item31 ,566
item24 ,551
item26 521
item29 ,520
item28 426

% of variance 30.669 13071 12402 33.884
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According to the EFA results, the scale had two sub-dimensions and the factor loadings of the
items in the first sub-dimension ranged from 0.443 to 0.779, and factor loadings of the items
in the second sub-dimension ranged from .338 to 0.687. The factor loadings of the items in
the second scale varied between 0.426 and 0.720 (Table 3).

Confirmatory factor analysis

After the items were corrected, 29 items, two of which were control items, were administered
to 1318 students for the second time. Confirmatory factor analysis (CFA) was performed to
determine the construct validity of the scales. The goodness of fit values obtained as a result
of CFA are presented in Table 4.

Table 4. Goodness of fit values for the National Belonging Scale for Middle School Students

%2 Sd p %2 /sd RMSEA NFI NNFI CFI GFlI  AGFI IFI

1046.09 257  p<.05 4.07 0.048 0.95 0.96 0.97 94 0.92 0.97

The most frequently used statistics regarding model data fit with CFA are Chi-square (y2),
v2/sd, RMSEA, NNFI, NFI, CFI, IFI, GFI, and AGFI. The calculated ratio of 2/sd being less
than two, the RMSEA value being lower than 0.05, the NFI and GFI values being higher than
0.95, the NNFI, CFI and IFI values being higher than 0.97, and the AGFI value being higher
than 0.90 indicate that there is good fit between the model and the data. The calculated ratio
of x2/sd being lower than three, the RMSEA value being lower than 0.10, the GFI and NFI
values being higher than 0.90, the AGFI value being higher than 0.85, and the NNFI, CFI and
IFI values being higher than 0.95 are the acceptable lower limits for model data fit (Yilmaz &
Celik, 2009).

According to the CFA results, for the first scale, the ¥2/sd was 7.68, the AGFI value was 0.93,
the GFI value was 0.95, RMSEA value was 0.071, NFI value was 0.94, NNFI value was 0.93,
and CFI and IFI values were 0.95. As seen in Table 4, the AGFI and GFI goodness of fit
values had a good model fit, while the other values had a reasonable fit. According to the
CFA results, for the first scale, the x2/sd was 6.44, the AGFI value was 0.95, the GFI value
was 0.97, the RMSEA value was 0.064, the NFI and NNFI value was 0.97, and the CFI and
IFI values were 0.98. As seen in Table 4, all the values except the RMSEA value had a good
model fit. The y2/sd ratio calculated for both models poor model fit. Considering all the
values related to model goodness of fit, it is seen that the established models fit well with the
data. These findings revealed that the factor structure of the Reasons of Belonging Scale and
the Result of Belonging Scale was confirmed in the data obtained from another study group,
and therefore the scales had structural validity.

Data Collection Techniques

In the study, the purposeful sampling method was employed while determining the
study participants. In purposeful sampling method, one or more situations are required to have
certain characteristics while obtaining healthy data in accordance with the study purpose (Kog
Basaran, 2017). In this study, the most important reason for choosing purposeful sampling
method was to reach a study group within the scope of the school type and legal status
variables of the study. In order to realize this purpose, the study was carried out with middle
school students from one private school and seven different public schools that had the
highest number of refugee students affiliated with Nigde Provincial Directorate of National
Education. Schools with the highest number of refugee students were also preferred due to the
awareness the students would have because of the existence of Turkish and refugee students’
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communication and interactions in these schools and the pre-acceptance that the reflection of
this situation on their belonging may be at a higher level.

At the beginning of the data collection process, an application was made to the schools after
obtaining the necessary official permissions. Then, when the school administration deemed it
appropriate, the researcher went to the students’ classrooms and asked them to fill in the scale
after making sure there were no questions about the scale items on students’ minds. During
the data collection process, 1686 people were reached, and 328 papers were eliminated during
data entry, taking the control item in the scale into consideration. Another important factor to
consider during data collection was the data obtained from the refugee students. The
interviews showed that these students did not know their legal status exactly. In the interviews
with the school administration and a few parents who were reached, these students were
considered conditional refugees and fit the following definition:

A conditional refugee is a person who as a result of events occurring outside European
countries and owing to well-founded fear of being persecuted for reasons of race, religion,
nationality, membership of a particular social group or political opinion, is outside the country
of their nationality and is unable or, owing to such fear, is unwilling to avail himself/herself of
the protection of that country; or who, not having a nationality and being outside the country
of former habitual residence as a result of such events, is unable or, owing to such fear, is
unwilling to return to it, shall be granted conditional refugee status upon completion of the
refugee status determination process. Conditional refugees shall be allowed to reside in
Turkey temporarily until they are resettled to a third country (YUKK (Turkish Foreigners and
International Protection Law), 2021) .

For this reason, these students were generally described as “refugee students” in the study. In
order for the scale items to be better understood by the refugee students, the refugee students
were gathered by the researcher in an empty classroom, and after the items were translated to
refugee students’ native language by their peers who spoke the native language (Arabic and
Persian) and who knew Turkish at a good level, they were asked to fill the scale. The only
scale item that refugee students had difficulty in understanding was “having a sense of
belonging to this society because of being born here”. When the refugee students said “I
wasn’t born in this country”, the researcher directed them by saying “If you were born in this
country, would you feel more belonging to this country? Think about it”.

Data Analysis

In the study, the interval to which the students’ arithmetic means fell was calculated
by using the interval width formula (Tekin, 1977) in order to determine middle school
students’ political and socio-cultural reasons and results of national belonging levels. The
level intervals calculated with the formula are presented in Table 5.

Table 5. Arithmetic mean score intervals of the National Belonging Scale for Middle School
Students

Level Interval

Low 1.00-1.66
Medium 1.67-2.33
High 2.34-3.00

In the study, since the assumptions of normality and homogeneity of variances were met,
independent samples t-test was used to measure the differences in middle school students’

""i'ir,
4 PER - .
Participatory Educational Research (PER)

‘M-—#’I

-158-



Participatory Educational Research (PER), 9 (1);150-172, 1 January 2022

mean scores regarding the political and socio-cultural reasons and results of national
belonging according to the variables of gender, school type, and legal status. In addition, one-
way analysis of variance was used to measure the political and socio-cultural reasons and
results of national belonging according to grade level.

Multivariate regression analysis’ backward selection method was performed to analyse how
much the study variables predicted the results of belonging. Before the analysis, whether the
assumptions (outliers, normality, linearity, multicollinearity, and autocorrelation) were met
was tested. First, whether there were outliers or not was examined. Whether there were
univariate outliers or not was found by calculating the z standard scores, and 42 data that were
not between -3 and +3 were removed from the analysis. Then, whether there were
multivariate outliers was determined by calculating the Mahalanobis distances, and some data
was removed from the analysis. Thus, the study was conducted with a total of 1311 data. In
order to determine whether the normality assumption was met or not, the skewness and
kurtosis values were examined. These values were between -1 and +1. So, it was determined
that the data did not show excessive deviation from normal distribution. To determine
whether autocorrelation existed or not, the Durbin-Watson value was calculated, and this
value was found as 1.851. Since the value found was between 1.5 and 2.5, the autocorrelation
assumption was met. Whether the relationship between multivariate normality and the
predictor (independent) variables and the dependent variable was linear was examined with a
scatter plot. It was revealed that there was a linear relationship between the variables other
than the gender variable and the results of belonging, the dependent variable. Thus, the gender
variable was not included in the analysis. To determine whether there was a multicollinearity
problem, tolerance (1-R2) and VIF (variance inflation factor) values were calculated.
Tolerance values were found greater than 0.20 and VIF values less than 10. It was determined
that there was no multicollinearity between the predictor variables. Dummy variables were
defined for each categorical variable (Table 6).

Table 6. Dummy variables regarding the categorical variables

Variable Dummy variable Coding Excluded category
1.5 5t grade 5:1 Others:0
Grade level 2. 61 6™ grade 6:1 Others:0 8™ grade
3.7t 7t grade 7:1 Others:0
1: Public . 1: Public school, .
School 2: Private school School-public 0: Private school Private school
Gender 1 Female Gender-female 1: Female, 0:Male Male
2: Male
1: Turkey . .
Country 2: Other Country-Turkey 1: TC, 0:Other Other

SPSS 24 statistical program was used to analyze the data, and the significance level was accepted as p=0.05.

Findings

In the study, the minimum and maximum values of the scores of middle school
students’ political and socio-cultural reasons of national belonging and results of national
belonging, and the arithmetic mean and standard deviation values are presented in Table 7.

Table 7. Descriptive data on the study group’s national belonging

Sub-dimension N Min. Max. X S
Political reason 1318 1.25 3.00 2.43 413
Socio-cultural reason 1318 1.44 3.00 2.54 .339
Result of belonging 1318 1.78 3.00 2.65 .284
ornd
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The middle school students’ scores of the political reasons of national belonging dimension
varied between 1.25 and 3.00, and the arithmetic mean was 2.43. The minimum value from
the socio-cultural reason of national belonging dimension scores was 1.44 and the maximum
value was 3.00, and the arithmetic mean was 2.54. The minimum value from the results of
national belonging dimension scores was 1.78 and the maximum value was 3.00. The
arithmetic mean of the scores belonging to this dimension was 2.65. The arithmetic mean of
the scores for all dimensions seen in this table is evidence that middle school students’
national belonging is “high” in terms of political and socio-cultural reasons and results of
belonging (Table 7).

Middle school students’ reasons and results of belonging levels and their comparisons
according to their gender are presented in Table 8.

Table 8. Middle school students’ independent samples t-test results according to the gender
variable

Sub-dimension Gender N X S Sd t p

.. F 687 2.42 422
Political reason M 628 > 44 203 1313 -.292 .482
. F 687 2.54 342
Socio-cultural reason M 631 254 337 1313 .007 .995
. F 687 2.65 272
Result of belonging M 631 266 597 1313 -414 .679

According to Table 8, female students’ mean score of political reasons of national belonging
was 2.42, whereas male students’ mean score was 2.44. Also, the t-test result (tq313)=-. 292;
p>.05) revealed that there was no difference between female and male students in terms of
political reasons of national belonging. In terms of female and male students’ socio-cultural
reasons of national belonging, the mean score of both groups was 2.54. Thus, there was no
significant difference after the t-test (t316y=.007; p>.05). Female students’ mean score of
results of national belonging was 2.65, whereas male students’ mean score was 2.66.
Therefore, there was also no statistical difference (t(1313)=-. 414; p>.05).

Table 9. One-way variance analysis results and descriptive statistics of the middle school
students’ mean scores of national belonging according to grade levels

3 Grade Source of Sum of Mean Sian Eta-
Level X S variance squares sd Square F p an. squared
th Between
5"grade 258  .360 groups 10.507 3 3.502
. — 5-6
Political 6"grade 245 375 Within . '
reason Thgrade 234 438 Groups 213.671 1313 163 21.522  .000 6733 0.033
8" grade 2.37 437 Total 224.179 1316
Shgrade 264 328 Between 5 660 3 1221
groups
Socio- 6" grade 253 339 Within 147.831 1313 113 « 96
cultural lhg Groups 10.842  .000 78 0.024
7" grade 249  .337
reason
ghgrade 253 336 Total 151.493 1316
th Between
5™ grade 2.70 273 groups 1.346 3 449
Result  of Within
belonging 6" grade 263 .294 Groups 104.650 1313 .080 5.630 .001* 56,7 0.013
Toade 262291 L 10599 1316
8"grade 2.67 .268 ota ’
*p<0.05
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According to Table 9, middle school students’ arithmetic mean scores of political and socio-
cultural reasons and results of national belonging significantly differ according to the grade
level variable (p<0.05). The LSD multiple comparison test results revealed that the middle
school students’ arithmetic mean scores of political reasons of national belonging were 2.58 at
the 5th grade, 2.45 at the 6th grade, 2.34 at the 7th grade, and 2.37 at the 8th grade. Between
5th grade and the other grade levels, the significant difference was in favor of the 5th grade,
whereas between the 6th and 7th grades, the significant difference was in favor of the 6th
grade. The middle school students’ arithmetic mean scores of socio-cultural reasons of
national belonging were 2.64 at the 5th grade, 2.53 at the 6th grade, 2.49 at the 7th grade, and
2.53 at the 8th grade. Thus, between 5th grade and other grade levels, the significant
difference was in favor of the 5th grade. In addition, the middle school students’ arithmetic
mean scores of results of national belonging were 2.70 at the 5th grade, 2.63 at the 6th grade,
2.62 at the 7th grade, and 2.67 at the 8th grade. Between the 5th grade, and 6th and 7th
grades, the significant difference was in favor of the 5th grade. According to the eta-squared
(n2) effect size values, the effect of the grade level variable on middle school students’
political and socio-cultural reasons and results of national belonging was small.

Table 10. Independent samples t-test results of middle school students according to the
school type

i i X Eta-

Sub-dimension School Type N X S sd t p squared
Public school 1172 2.44 .399

Political reason Private 146 235 505 1316 2.012 .046 0.003
school

Socio-cultural Public school 1172 2.54 .336

reason Private 146 254 365 1316 .01l 991
school

Result of Public school 1172 2.66 .282

i *
belonging sPc:;]\(l)i[Ie 146 260 992 1316 2.178 .030 0.005

According to Table 10, middle school students’ mean scores of political reasons of national
belonging were 2.44 for public schools and 2.35 for the private school. In addition, the t-test
results (t316=2.012; p<.05) revealed that there was a significant difference between public
and private school students in favor of the public school students in terms of political reasons
of national belonging. On the other hand, in terms of public and private school students’
socio-cultural reasons of national belonging, the mean score of both groups was 2.54.
Therefore, there was no significant difference according to the t-test (t316=.011; p>.05). In
terms of students’ results of national belonging, public school students’ mean score was 2.66,
whereas private school students’ mean score was 2.60. According to the t-test result
(te316=2.178; p<.05), a significant difference was determined between public and private
school students in favor of the public school students in terms of results of national belonging.
The eta-squared (2) effect size value showed that middle school students’ school type had a
small effect on the results of their national belonging.
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Table 11. Independent samples t-test results of middle school students according to the legal
status variable

Sub- Legal Status N X S Sd t p Eta-

dimension squared
Republic of

Political Turkey 1158 245 421 446 58537 000% 0,022
Other 160 230 318
Republic of 1158 256 .339

Socio-cultural ~ Turkey ' ' 1316 3.967 .000* 0.012
Other 160 244 325
Republic of

E;f)”n'ti‘;]f Turkey 158 267 215 446 4346 .000* 0.014

ging Other 160 256 328

According to Table 11, middle school students’ mean scores of political reasons of national
belonging were 2.45 for Turkish students and 2.30 for refugee students. The t-test results
(t316)=5.537; p<.05) revealed that there was a significant difference between Turkish and
refugee students in favor of the Turkish students in terms of political reasons of national
belonging. Middle school students’ mean scores of socio-cultural reasons of national
belonging were 2.56 for Turkish students and 2.44 for refugee students. The t-test results
(t1316)=3.967; p<.05) put forth that there was a significant difference between the two groups
in favor of the Turkish students. Furthermore, middle school students’ mean scores of results
of national belonging were 2.67 for Turkish students and 2.56 for refugee students. According
to the t-test results (t316=4.346; p<.05), there was a significant difference in favor of the
Turkish students. The eta-squared (n2) effect size value showed that middle school students’
legal status had a small effect on the political and socio-cultural reasons and results of their
national belonging.

The independent samples t-test results of Turkish and refugee students’ political and socio-
cultural reasons and results of national belonging performed for each item in the scale are
presented in Tables 12, 13, and 14.

Table 12. Independent samples t-test results of middle school students’ political reasons of
national belonging

Turkish Refugee
Political Reasons of National Belonging Students Students Dif

% s x S Mean P
Being born in this country 2.75 557 154 758 121 19.484 .000*
Being a legal citizen of this country 2.83 436 215 779 68 10.813 .000*
Being able to exercise the rights | have 2.67 601 238 671 29 5.297 .000*
An environment of peace 244 715 264 .608 20 3.895 .000*
Existence of justice 2.26 778 250 .604 24 -4.551  .000*
Trust in the state’s institutions 2.31 753 247 700 15 -.2.506 .012*
A democratic system of government 2.34 768 243 774 09 1.484 138
Having the same rights with everybody 2.43 753 236 .685 07 1.335 183
Being discriminated 1.88 847 195 775 07 1.085 279
Feeling safe 2.60 650 255 622 05 .999 .318

The three most important political reasons of national belonging for Turkish students were
being a legal citizen of this country (M=2.83), being born in this country (M=2.75), and being
able to exercise the rights | have (M=2.67). The first two of these reasons were high enough
to make the difference between students statistically significant. For refugee students, the first
three political reasons of national belonging were the existence of peace in this country
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(M=2.64), being safe in this country (M=2.55), and the existence of justice in this country
(M=2.50) (Table 12). According to the same table, in terms of an environment of peace,
existence of justice, and trust in the state’s institutions, refugee students had statistically
higher mean scores than Turkish students. One of the striking findings in Table 12 is the
sensitivity of both Turkish and refugee students towards discrimination. For both groups,
discrimination was determined as the most important issue affecting national belonging
negatively. On the other hand, the highest issue that positively affected their national
belonging and the agreement level was feeling safe.

Table 13. Independent samples t-test results of Turkish and refugee middle school students’
socio-cultural reasons of national belonging

Turkish Refugee
Socio-Cultural  Reasons  of  National Students Students Dif
Belonging X s x s Mean P
Being able to speak the native language 2.84 447 2.28 .808 56 8.584  .000*
Being able to speak t_he common language with 274 536 2 45 680 29 5237  000*
the people of this society
Valuing women 2.34 788 2.55 725 21 3.365  .001*
Having common cultural characteristics with 264 595 248 644 16 3000  .003*
the people of this country
People respecting differences 239 .760 2.24 173 15 2.299 .022*
Having relatives living here 237 .765 2.26 712 11 1.914 .057
gpupnrter;mtmg the natural beauties of this 260 641 268 599 08 1552 192
Being able to observe religious beliefs 2.80 .498 2.77 552 03 .665 .506
Economic conditions 230 .745 2.31 718 01 .064 321

According to Table 13, the three most important socio-cultural reasons of national belonging
for Turkish students’ were being able to speak the native language (M=2.84), being able to
observe religious beliefs (M=2.80), and being able to speak the common language with the
people of this society (M=2.74). For refugee students, being able to observe religious beliefs
(M=2.77), appreciating the natural beauties of this country (M=2.68), and valuing women
(M=2.55) were the three most important socio-cultural reasons of national belonging. Among
the socio-cultural reasons of national belonging of Turkish and refugee students, arithmetic
mean scores of being able to speak the native language, having common cultural
characteristics with the people of this country, and people respecting differences were
statistically significant in favor of the Turkish students. However, there was a statistically
significant difference in Turkish and refugee students’ mean scores on valuing women, but in
favor of the refugee students. In Table 13, among the socio-cultural reasons of national
belonging, being able to observe religious beliefs was a reason for the agreement difference’s
being at a minimum level for Turkish and refugee students and for both groups’s having a
high positive view. However, the lowest issue that positively affected their national
belonging at a lower level and the agreement level was economic conditions.

Table 14. Independent samples t-test results of Turkish and refugee middle school students’
results of national belonging

Turkish Refugee
Results of National Belonging Students Students Dif

X S X s Mean P
Being proud of this country’s history 2.80 470 2.56 671 24 4.396 .000*

Celebrating this country’s national holidays

X . 2.82 447 2.63 679 19 3.408 .001*
with enthusiasm
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Listening respectfully to this country’s

. 2.92 .320 2.77 .563 15 3.298 .001*
national anthem

Respecting this country’s martyrs 294 264 2.82 .500 12 3.128 .002*
Valuing this country’s flag 293 .301 2.82 433 11 3.102 .002*
mil:]ltrrlg plans regarding the future for this 238 741 297 794 1 1715 087
Not wanting to live in a different country 2.15 .830 2.23 735 08 1.200 232
Putting this society before yourself 233  .720 2.25 744 08 1.282 .200
Obeying the rules of this society 274 501 2.73 .558 01 125 .900

According to Table 14, the three most important results of national belonging for participating
Turkish students’ were respecting this country’s martyrs (M=2.94), valuing this country’s flag
(M=2.93), and listening respectfully to this country’s national anthem (M=2.92). On the other
hand, refugee students referred to martyrs (M=2.82), flag (M=2.82), and the Turkish National
Anthem (M=2.77) the most. However, the most important results of national belonging that
made a statistically significant difference between Turkish and refugee students were still
related to the national values (history, national holidays, national anthem, martyrs, and flag)
of this country. The issues that did not create a statistically significant difference between
Turkish and refugee students in terms of results of their national belonging were related to
their plans for the future, prioritizing this society more than themselves, and their compliance
with social rules. However, it is understood from Table 14 that both groups, which reflected
their national belonging at a high level in terms of respect for national values, had relatively
low willingness to continue their future lives in this country and think about this society
before them.

The results of the multiple regression analysis regarding the study variables and political and
socio-cultural reasons of national belonging predicting middle school students’ result of
national are given in Table 15.

Table 15. Multiple regression analysis results regarding the prediction of middle school
students’ result of national belonging scores

Predictive Variables B Ei?(i)}g B t CB:Ic)nr?gati on
Constant 13.022 .503 25.914**

Political reason 1.603 .205 .249 7.804** 478
Socio-cultural reason 272 .026 .326 10.369** 497
School type-public 453 191 .056 2.371* .060
Legal status-Turkish 317 187 .041 1.694 119
R=0.538 R%2=0.289 F(41308=133.059 p=.000

Constant 13.161 487 27.046** N=1317
Political reason 1.671 202 .260 8.284** .480
Socio-cultural reason 273 .026 .326 10.415** .500
School- public 408 .189 .050 2.155* .060
R=0.539 R?=0.291 F31314=179.820  p=.000 N=1317
**p<0.01

*p<0.05

According to Table 15, all the models established according to the variance analysis results of
regression analysis were significant (p<.01). In the first model, four variables gave a medium
relationship with the result of national belonging scores, and explained 28.9% of the variance
in the scores (R=.538, R2=0.289). In the second model, when the legal status (Turkish)
variable was removed from the model, the remaining three variables gave a medium
relationship with the result of national belonging scores, explaining 29.1% of the variance in
the result of belonging scores (R=.539, R2=0.291). In the last model, when t-test results
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regarding the standardized regression coefficients () and the significance of the regression
coefficients were examined, it was seen that the strongest and most significant predictor of
result of national belonging was socio-cultural reasons, and the second strongest and
significant predictor was political reasons (p<.05). In addition, the school type variable
significantly predicted the result of national belonging scores (f=0.050; p<0.05). According
to these findings, it was expected that Turkish students’ national belonging scores would be
0.408 higher than refugee students.

According to the regression analysis results, the regression equation (mathematical model)
regarding the prediction of students’ result of belonging scores is as follows:

Result of Belonging=13.161+1.671 Political+0.273 Socio-cultural+0.408 School type.

Discussion, Conclusion, and Suggestions

The present study focussed on middle school students’ national belonging levels. The
analysis of the study data revealed that middle school students’ national belonging levels were
high in terms of both their political and socio-cultural reasons and the results of their
belonging. When this result is assessed in a very shallow and plain way, it may appear
positive. However, further elaboration of the data obtained by examining the study variables
can give an idea about the contexts in which middle school students’ national belonging may
develop.

The study found that the gender factor was not effective in middle school students’ national
identity in terms of both their political and socio-cultural reasons of belonging and the results
of their belonging. Although gender is an effective factor in realizing the process of acquiring
an identity in a social group that an individual feels belonging to (Alptekin, 2011), it is seen
that the spatial belonging of gender difference develops emotionally for women and
functionally for men (Sentiirk & Giilersoy, 2019). It is possible to see this in the citizenship
perception and practices of gender difference. Nations depict men concretely, as a typical
symbol (e.g. soldiers), and women more abstractly with their ideas and ideals (Dilanyan,
Dogan, & Iluridze, 2017). Indeed, women’s efforts to achieve political citizenship, e.g. their
participation in politics in the context of equality or their access to income equality and social
solidarity through social citizenship, can be cited as a reference to gender difference (Lister,
1997 cited in Fenster, 2005). However, the lack of evidence for gender difference in this study
may be due to male and female students’ adaptation of certain values, both nationally and
universally.

The present study put forth that middle school students’ national belonging showed a
statistically significant difference in terms of political and socio-cultural reasons and results of
belonging according to their grade level. This difference was in favor of the 5th graders
among all the other grade levels. However, the very low level of this difference in the study
does not require any interpretation of the causality of the difference. Yet, in the research, the
effect of grade level on students’ national belonging was built on whether Social Studies
achieves the targeted learning objectives. Based on the idea that as the grade level increases,
Social Studies will contribute more to the students, it is believed that there will be a positive
relationship between grade level and national belonging. However, the finding of the present
study that students’ national belonging scores in 5th grade were higher than other grade levels
refutes this thesis. If so, it is necessary to eliminate the effectiveness of the education
dimension on students’ national belonging and focus on other influential factors. It is possible
to see that the belonging of students decreases more in adolescence in terms of grade levels.
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The most important reason for this is to live a stress-free and successful life, which is the most
important reason for well-being. However, during adolescence, the feeling of well-being may
decrease, which may weaken social relationships. This may negatively affect their belonging
(Qutaibaa & Tamie, 2010).

Another result of the study was that although the school type did not have an effect on the
reasons of middle school students’ national belonging, there was a significant difference,
albeit at a low level, on the results of national belonging in favor of the public schools. Private
schools’ activities, such as employing qualified teachers, integrating technology into their
education, focusing on foreign languages, and strengthening the physical infrastructure of the
school, in order to increase the quality of education and have a competitive power, can be a
privilege for the students who attend these schools. In addition, the fact that there are students
with high socio-economic status in private schools other than scholarship students (Uygun,
2003) creates the perception that these students have high living standards. Therefore, based
on the assumption that the socio-economic levels of students attending private education
institutions may be higher than public school students, it can be thought that the social status
and identities of these students in the society may increase their commitment to the country
(Ostrove and Long, 2007). However, the fact that private schools aim to raise individuals
who are tolerant towards other cultures and societies while preserving their own cultural and
social values (Subasi & Dinler, 2014) can relatively restrain their desire to glorify their own
society.

However, in the study, no difference was determined regarding both the political and socio-
cultural causality of the national belonging of public and private school students. This result
suggests that students attending different types of educational institutions may have a similar
school culture even if there is a difference in the physical infrastructure, quality of education,
or educational characteristics of their schools. Yet, as mentioned before, another result of the
study was that the public school students’ mean scores regarding the results of national
belonging statistically and significantly differed, albeit at a low level, from the mean scores of
private school students. This result should be considered natural. The connections with
foreign educational institutions and student mobility in private schools in accordance with
international education standards, the students’ self-confidence in using their foreign language
proficiency during their education abroad, as well as the opportunity and desire to continue
their higher education and even their profession abroad, may negatively affect their national
belonging. As a matter of fact, the mean scores of the answers given by the public school
students to the statements of “making future plans for this country” and “not wanting to live
in another country” being higher than the mean scores of private school students is a proof of
this.

The study also examined whether there was a difference in middle school students’ reasons
and results of national belonging according to their legal status. Accordingly, the academic
mean of Turkish students’ scores was statistically and significantly higher than refugee
students’ scores in terms of both political and socio-economic reasons of national belonging
and results of national belonging.

It is possible to examine the study result about Turkish and refugee students’ reasons of
national belonging in two different dimensions. The first of these is citizenship status, and the
second is social interaction. While citizenship status defines individuals’ bond with the state
within the framework of their rights and responsibilities, it can actually explain this bond as a
sign of belonging. Namely, some rights used by individuals within the framework of their
citizenship status (voting in elections, working in public institutions) show that their bond
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with the state is strong. Furthermore, individuals know that they cannot be deported due to
their citizenship status, and this gives them the feeling of being safe within the borders of the
country (Simonsen, 2017). As a matter of fact, in this study, the effect of students’ citizenship
status on their national belonging was also noticed. The biggest differences in terms of
Turkish and refugee students’ political belonging emerged in relation to their legal status and
their rights, as well as being born in this country. However, the striking point in the study was
that spatial belonging was not only effective in terms of strengthening the bond with the state.
Today, individuals strengthen their identity not only by having the citizenship identity of the
country they were born in, but also by revealing different identity characteristics (ethnic
identity, religion, language, and alike) (Ozbek & Engindeniz Sahan, 2016). As a matter of
fact, while the concept of citizenship in individuals’ minds is systematically taught through
education, it can also show an unconscious development influenced by the political and socio-
cultural environments in which they live (Kesik & Akbulut Tas, 2020). It is also necessary to
mention the importance of social interaction as well as citizenship status. As a matter of fact,
belonging is the social interactions of individuals in a group or community to which they feel
belonging. Strong social interaction also contributes to social integration. Social integration is
a process in which immigrants are not only a part of the host society politically, socially, and
economically, but also can protect their own cultural identities (Frideres, 2008 cited in
Kitchen, Williams & Gallina, 2015). During this process, it is highly likely that individuals
feel a belonging to the society and state they live in. However, discrimination may occur
otherwise. Some studies revealed that the perception of discrimination is an important factor
in feeling a low sense of belonging (Carvallo & Pelham, 2006 & Hurtado & Carter, 1997
cited in Liu, Yu, Wang, Zhang & Ren, 2014). The present study found that some students
were exposed to discrimination due to their ethnic origin. As a matter of fact, the arithmetic
mean of belonging scores of refugee students regarding not being born in this country, having
a different native language and not having common cultural characteristics with the people of
this society is statistically and significantly lower than Turkish students’ arithmetic mean.

It is also important to address the views of Turkish and refugee students in terms of the results
of their national belonging. The existence and continuity of a state are directly related to the
belonging of the society’s members to the country they live in. The harmony of individuals
living in a country with the state and the society is possible by internalizing the national
values of that country as well as the universal values. In this study, middle school students’
views on national symbols owned by the Turkish nation were evaluated according to their
legal status, and the result proved that Turkish students’ loyalty to national symbols was
statistically and significantly higher than refugee students. When assessed in the context of
national culture studies in the literature, this result was not surprising for the researcher. As a
matter of fact, national symbols such as history, flag and national anthem of a country that are
also among national values are the identity features of that country (Bechhofer & McCrone,
2012), and the community members of that country do not naturally acquire national values

either from birth or while growing up. It is important for individuals to acquire national values
by using national symbols in schools. However, the interactive use of national symbols also
has a special value. That is to say, the English, French or Danish people do not watch their
flags from afar while acquiring their national identity. They wave it by holding it in their
hands. They do not only listen to their national anthem, they also sing it (Kolste, 2006). If so,
it may be natural that an individual who has lived in his/her own country since he/she was
born and who has spent his/her entire education life in this country has a stronger interest and
sensitivity towards national symbols and national values than an individual who immigrated
to this country and has recently been involved in the education process. However, it should
also be emphasized in this study that although Turkish and refugee students’ acquisitions of
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national identity differ, it is their common characteristic that refugee students also make their
future plans for this country and do not want to live in another country. This situation may be
as a sign of gratitude for this country’s opening its doors to them and helping them, and they
sometimes stated that there is no other country than this country that may have more common
features with them.

In the prediction works of the study, it is seen that the most important factor in the formation
of belonging is socio-cultural reasons. Political reasons take the second place. This finding
reveals that social interaction is more important than anything else. Namely, the individual
prefers the importance and value given to him by real persons to the importance and value
given by legal persons/institutions. The reason for this may be that individuals want their
identity characteristics to be accepted in the place/society they live in. According to the study
results, neither gender nor school type affects middle school students’ belonging in terms of
socio-cultural reasons. However, their legal status, in other words, whether they are citizens
of this country or not is a determining reason for their belonging. It is difficult for individuals
who were not born in this country and who cannot share a common language and culture with
the people of this society to be accepted by this society. It is also difficult for them to have a
strong sense of belonging. In addition to the ethnic discrimination done by the host society,
factors such as economic and legal difficulties and unrealized expectations can even be
effective in migrating individuals experiencing psychological problems (Bhugra & Becker,
2005). The study determined that the second important factor in the formation of belonging
was political reasons. The citizenship status of individuals indicates a concept of “nation” to
which they feel connected based on historical and cultural unity and carry a sense of
responsibility (Dag, 2012). If so, it would be helpful to view citizenship as a national bond
rather than a formal identity feature. Some rights brought by the legal status (such as the right
to education, the right to choose, or freedom of travel) may be a reason for this result. In
addition, refugee students may be more likely to see legal status as a means of social
acceptance for them.

In conclusion, individuals’ being happy in the country they live in is of great importance in
their belonging to the society and the state. One of the most important reasons for this
happiness is that their social acceptance in society is at a good level. As a matter of fact,
social isolation and exclusion can cause sadness, depression, aggression, and delinquency
(MacDonald & Leary, 2005). Experiencing this in schools will cause students to lack self-
confidence, decrease their academic achievement as well as their commitment to school
(Korpershoek, Canrinus, Fokkens-Bruinsma, & Boer, 2019). Feeling a sense of belonging to
the school is directly proportional to feeling a sense of belonging to the society. Considering
schools as places that contain a part of the society itself, it is natural to develop a sense of
belonging to the society in schools (Akar Vural, Yilmaz Ozel¢i, Cengel, & Gdmleksiz, 2013).
For this, there are many things to be done in schools in the context of Social Studies. One of
them is to include this course outcomes in the content in a way that strengthens the students’
sense of belonging. In addition, developing students' social skills will increase their
belonging to society and the state. Children's in-class activities, especially using cooperative
methods and children’s taking individual responsibilities within the group, will increase their
self-confidence which is necessary for their social belonging and will ensure that they do not
experience the feeling of social exclusion by establishing sincere relationships. It is possible
to give the jigsaw technique as an example for such an in-class activity which is useful for
Social Studies courses (Neufeld, Matthes, Moulden, Friesen, & Gaucher, 2016).

However, it is certain that not only our country but all countries of the world have been going
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through a difficult period during the current pandemic process. This difficulty is felt in
education as well as in other fields. Although the distance education activities carried out
during the pandemic process support students cognitively, not gaining some values, skills and
experiences normally acquired through students’ interactions in the physical environment
affects them negatively in terms of affective aspects. It is difficult for an individual who is
away from physical interaction to be aware of or gain awareness of what is happening around
him/her. So, in this process, there is a need for digital educational materials that will provide
students with awareness cognitively and affectively. Thus, students will be able to have an
idea about the processes they could not observe or have experience with, while increasing
their knowledge of the subjects. It is not known how long the pandemic process will restrict
the opportunity of face-to-face education, but this may affect the national belonging of
students in this process. The most important of these issues is the equality of opportunity in
education, which is a factor that can be effective in terms of their political belonging. Equality
of opportunity in education is the belief that individuals have the right to benefit from
educational life and experiences (Kaya, 2002). Distance education activities have the potential
to eliminate inequality of opportunity in education. The dissemination of educational
activities through information and communication technologies within the framework of the
Education Informatics Network (EIN) will ensure that regional differences are minimized.
Thus, students from all segments of society will be able to access educational opportunities,
and state policies aimed at increasing the quality of education will also positively affect
individuals’ political belonging. Again, during this process, students’ trust or distrust in the
health system, acting in accordance with the measures taken within the scope of combating
epidemic diseases, may provide different expansions regarding the reasons of their political
belonging and the results of their national belonging. What is thought-provoking in this
process is how students’ socio-cultural belonging will be affected. As mentioned before,
social interaction is an important factor in an individual’s belonging. “School”, which has a
very important place in the socialization and acculturation of the individual, provides this
importance not only in terms of educational activities but also in terms of social environment
and physical space. So, whether or not there will be differences in the sociocultural
belongings of the student group who feel valued by their friends and teachers and see this as a
positive element for their own belonging, and the student group who think that they are
excluded and discriminated by their friends or teachers and therefore believe their belonging
is negatively affected is a matter of concern.
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