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ABSTRACT

In this study, it is aimed to evaluate the 9th Grade English Curriculum with the Hammond Cube
Model within the scope of the new English secondary education program, which started to be
implemented gradually key to the grade level in the 2015-2016 academic year. In the process of
meeting the expected standards of the new program which aims to further improve communicative
competencies in English language, the need for a program assessment has emerged. In the study,
variables of organization, content, method, and facilities included in the dimension of instruction;
the variables of cognitive, affective and psychomotor domains included in the dimension of
instruction and the variables of teacher and student included in the dimension of institution which
are all present in the Hammond Cube Evaluation Model were aimed to be evaluated
systematically and comprehensively through observation and semi-structured interviews. The
research was designed with qualitative study model. In the Aydin province center, among the 7
Anatolian high schools which were determined to take into the scope of the research, 3 high
schools were opted for gathering data. Qualitative semi-structured interviews were conducted
with 8 English teachers who lectured in 9th class in the 3 schools mentioned and with three
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students for each school and nine students in total. In these three high schools, different English
teachers and different 9th classes were observed through non-participant observation. All
qualitative data obtained are analyzed by inductive content (thematic) analysis. In the research it
was found that the 9th grade English language curriculum is comprehensive and functional.
However, in the learning and teaching situations there are many obstacles for students to gain
communicative proficiency in English language.

Keywords: English curriculum, Program evaluation, Hammond'’s cube model.

0z

Bu calismada 2015-2016 akademik yilinda kademeli olarak uygulanmaya baslayan yeni Ingilizce
ortaggretim programi kapsamnda 9. Swf Ingilizce Ogretim Programi’'nmn Hammond Kiip
Modeli ile degerlendirilmesi amaclanmistir. Ingilizcede iletisimsel yeterlikleri daha ¢ok
gelistirmeyi hedefleyen yeni programin beklenen standartlart karsilayabilmesi bakimindan
biitiinciil bir program degerlendirmesi yapimas: gerekliligi ortaya c¢ikmistir. Calismada,
Hammond Degerlendirme Modeli’ndeki ogretim boyutunda yer alan organizasyon, igerik ve
yontem ve imkan degiskenlerinin, kurum boyutunda yer alan ogrenci ve ogretmen degiskenleri ve
davranigsal boyutta yer alan bilissel, duyussal ve devinigsel alan degiskenlerinin gozlem ve yari
vapulandirilmis  goriismeler  yoluyla  kapsamli  ve sistematik olarak degerlendirilmesi
amaglanmigtir.  Arastirma nitel arastirma modelindedir. Calisma kapsamina alman Aydin il
merkezindeki 7 Anadolu lisesi arasindan belirlenen 3 okulda gérev yapan 9. sinifta derslere giren
8 Ingilizce ogretmeniyle ve belirlenen bu ii¢ liseden iicer 6grenci olmak iizere 9 égrenci ile yart
yapulandirilmis goriismeler gerceklestirilmistir. Ayrica, belirlenen bu ii¢ lisede farkl dokuzuncu
simiflarda ve farkli ders saatlerinde farkli 6gretmenler ile siirdiiriilen Ingilizce dersleri aralikl
katilimsiz gozlem yoluyla incelenmistir. Ulasilan tiim nitel veriler tiimevarimsal icerik (tematik)
analizi ile ¢oziimlenmistiv. Arastirmada, 9. suf Ingilizce Ogretim programinin kapsaml ve
islevsel oldugu, ancak egitim-ogretim durumlarinda, ogrencilerin hedeflenen iletisimsel yeterlige
erigebilmelerine engel tegkil eden bir¢ok dgenin oldugu belirlenmigtir.

Anahtar Sézciikler: Ingilizce 6gretim programi, Program degerlendirme, Hammond’s kiip
modeli.
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INTRODUCTION

Although people speak different languages in different locations around the world, they
actually have common problems in general. It is therefore essential for people to learn
different languages for a better understanding (Saydi, 2016). Akmenge et al. (2017),
emphasizing that the last step in education is to educate citizens in a society as a whole
with their cognitive and affective characteristics as beneficial individuals for
themselvesand for the society in which they live, they stated that learning English also
contributed to this goal and noted that through learning English, citizens who follow the
developments and changes in the world and who can introduce their country better in
the international area could be trained. Since learning English has an important place in
every aspect of society, it provides a significant advantage to those who learn this

language (Zuparova, Shegay & Orazova, 2020).

Especially in the eighties and after, English, although increasingly preferred in Turkey
as in the world, starting in elementary school until the completion of high school, the
expected goals were not reached in the compulsory English classes which started in
primary school age and continued until compulsory high school (Kirki¢ and Boray,
2017). Despite the investment and efforts made in the field of teaching foreign
languages in Turkey, failing to reach the desired success, is among the major problems
to be solved in our country which is a candidate member of the European Union (Oktay,
2015). The main source of the problem can be defined as inefficiency in foreign
language teaching (Seker and Aydin, 2011). The student who takes part in the process
of learning foreign languages from secondary education to the end of higher education,
still cannot learn the foreign language at the targeted level (Celebi, 2006). Inability to
eliminate negative attitudes towards foreign language can also be regarded among the
causes of problems (Gokdemir, 2005).

English course curriculum of Turkey has been prepared in line with the general aims
and basic principles of Turkish National Education defined in the Basic Law of National

Education No. 1739 (www. meb. gov.tr). Secondary Education Institutions English
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Course Curriculum has been prepared in order to increase the quality of foreign
language teaching in our country, to enable students to meet their own needs by using
English as a communication tool, to be able to use technology, to learn and to progress
continuously by learning and to solve problems by using their thinking skills (www.
meb. gov.tr). In the 2015-2016 academic year, a new curriculum was introduced at the
9th grade level.The curriculum adopted in 2014 has been revised and has been finalized
gradually applying to classes starting from the 9th grade level in the 2015-16 academic
year to the upper grades in the following years.The draft of the new program, which was
updated, was suspended for review and was adopted on 17.07.2017 (www.meb.gov.tr).
Accordingly, it was decided to remove the curriculum adopted in 2014 at all grade
levels as of the academic year of 2018-2019. In program of 2017, unlike the one of
2014, it was stated that activity-based approach was adopted and that English was seen
as a communication tool rather than a course to be studied (www. meb. gov.tr). In the
English language secondary school programs adopted in 2014 and 2017, it was
emphasized in both that the main objective was to provide an inspiring, motivating and
entertaining learning environment for learners to use English effectively and fluently
and to be self-directed (www.meb.gov.tr). As of the 2017-2018 academic year, the first
(main) foreign language courses in the 9th, 10th, 11th and 12th grades of Anatolian high
schools were determined as four hours per week (meb.gov.tr, 2017). The effectiveness
of these high schools, which focus on English language skills, should be evaluated in
the process and in the end. Also, studies should be conducted to determine which
methods to follow in order to graduate students as the ones who have acquired English
language skills fully. In this respect, learner characteristics have important place in
language learning-teaching process. Affective characteristics such as motivation,
attitude and self-efficacy are as important as the cognitive domain in the achievement of
the target of foreign language teaching programs (Hanci Yanar and Biimen, 2012).
According to Krashen and Terrell (1983; cited in Paker, 2012), when students'
motivation and self-confidence increases, they perceive and comprehend the stimulus in

a better way, so that their interactions in the target language are safer.
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In the process of learning a foreign language, students' high motivation and reasonable
level of anxiety may positively affect their responsibility in learning and increase their
efforts to convert their learning into performance. Since language teaching is not purely
knowledge teaching and more related to skills, it is very important for students to be
active in improving four skills and willing to learn languages (Gomleksiz and Kiling,
2014). Also, teacher's positive feedback can motivate the students (Faturrochman,
Darmawan & Hadi, 2021).

Cognitive and affective characteristics, together with individual differences, affect the
quality of learning English as a foreign language. In the opinion of Astuti (2019), in
addition to the different learning styles of the students, learning strategies they choose
and their reactions to a particular teaching method are also different. Erbil Tursun
(2010) emphasizes that lack of a sufficient focus on individual characteristics and
differences in foreign language education can be considered as a cause of failure. In this
respect, regarding the individual characteristics, it should be considered how to increase
the effectiveness of the English learning process. Our country is the place where natural
interaction is the lowest in language teaching and learning is only limited to the school
environment (Suna ve Durmusgelebi, 2013). In order to improve the quality of foreign
language education, students need not be limited to classroom learning, but need to be
self-confident learners who can perform their learning outside the school effectively. If
learning environments are of a quality that supports autonomy, students will feel more
competent and more willing to communicate (Zarrinabadi, Lou, & Shirzad, 2021).
Factors such as the prominence of communicative approach in language teaching and
students’ autonomy have enabled learners to be at the center of the learning process in
language learning (Barbot, 2000; cited in Kurt and Acat, 2016). In this respect, in order
to contribute to the development of language learning programs, the need to investigate
and evaluate the learner features in a holistic and comprehensive manner comes to the
fore. In addition to the cognitive and affective learning domains, giving the necessary
importance to the psychomotor domain may accelerate the process of learning the target

language effectively. In order to increase the effectiveness of the learning process,
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cognitive activities should be enriched with activities within the scope of psychomotor
learning. In this respect, evaluation of the new curriculum together with the
implementation processes in the field has become a necessity for obtaining data that will
contribute to the development of new curriculum. It is expected that the applied
curriculum will have the highest level of effectiveness in achieving the gains. In this
respect, evaluation of the curriculum, determination of its strengths and weaknesses and
the role of the program in achieving the objectives are of great importance for the
program improvement and program development activities. In the program evaluation
studies, an evaluation model appropriate for the nature of the study subject should be
determined in order to best address the research question. In this study, on the basis of
research problems, the Hammod cube evaluation model, which allows to examine
behavior, teaching and institution dimensions and relations among sub-variables of
these dimensions thoroughly was used. Hammond developed a three-dimensional cube
to contribute to the evaluation research that affects the success or failure of any
educational activity (Guskey, 2000; Hammond, 1973, cited in Eser, 2011). The
Hammond model presented a program definition cube detailing instructional and
institutional variables that had been often overlooked in previous assessments (Worthen,
Sanders, & Fitzpatrick, 1997).
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Figure 1. The evaluation structure (Hammond, 1968)

Hammond (1968) stated that the success or failure of innovations in curriculum is
determined within the interaction of certain factors in the educational environment, and
that the factors affecting innovation are defined in the context of certain dimensions and
variables that function in a three-dimensional structure (as shown in the figure 1-1) In
addition, Hammond (1968) emphasized that the interaction of variables in each of these
three dimensions produces a combination of variables that are defined as factors
considered when evaluating a program, and that the importance of any combination of
variables is determined by the nature of the curriculum chosen for research (Hammond,
1968). This model includes three main dimensions and sub-factors covered by these
dimensions. Among the sub-factors in these main dimensions, the relationships between
them can be examined making a choice key to the purpose and nature of the study.
Thus, this model, which is comprehensive in that it includes many factors, is also
important in terms of showing clearly the subjects in the field that have been researched.

Each cell (square) in all the three surfaces of the cube model can be an intersection zone
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to investigate the relationship between factors the researcher has chosen. The researcher
can choose one or more squares as intersection cells depending on the research
questions. The researcher can determine the study questions and sub-questions without
breaking the framework of the intersection cell-related factors determined in the model.
Hammond was not only interested in determining whether goals were achieved, but also
why some educational innovations failed while others were achieved (Ingham, 2008,
cited in Eser, 2011).

English is the foreign language course with the highest number of teaching hours in
Anatolian high schools. In this respect, in order to render English language teaching
effective in Anatolian high schools and to reach the program objectives, functional
continuity should be provided to the program development studies by evaluating the
unachieved targets and making the necessary amendments. The main purpose of the 9-
12 Grades Secondary English Course curriculum is to provide students with an
encouraging / motivating and entertaining learning environment for effective, fluent and
accurate use of English (mufredat.meb.gov.tr, 2017). This learning environment can be
provided by educational situations in which students are not passive and actively
participate in activities. In all these aspects, it is important to make an integrative
evaluation considering the affective characteristics of the students as well as their
cognitive characteristics. In this context, it should be aimed to graduate the students as
the ones who have gained competence in language skills before they begin higher
education. Besides, learning environments where the students can convert their potential
in language learning to the highest level of performance should be arranged. It is
noteworthy that the new English curriculum, which has been gradually implemented
since the 2015-2016 academic year, is structured to increase students’ motivation
through activities and practices that encourage them to speak English effectively. In the
process of implementation of the 9th grade new English curriculum, which aims to
render students acquire English language skills and gain communicative competencies
in the desired standards in the target language, the evaluation of the opinions of English

teachers and 9th grade students in this research may help decision makers about the
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effectiveness of the program. In addition, the results obtained from the research can
shed light on the development and evaluation of new programs. English Course
curriculums adopted by the Ministry of Education in 2014 and in 2017 which are
mentioned above, emphasized that, in terms of many students, the lack of effective
communicative competence remains as a problem (www.meb.gov.tr). One of the goals
of Anatolian high schools, which aim to educate students in many ways, is to encourage
their students to learn and use English effectively. In this respect, Anatolian high
schools were included in the study in order to examine the current situation in English
language teaching and to determine the obstacles encountered in the learning situations
and the factors that will increase efficiency. The results of this study are expected to
contribute to the field by providing data for program evaluation and development
studies.

Aim of the Research

In this research, it was aimed to examine the 9th grade English instruction curriculum
implemented in the 2015-2016 academic year with the Hammond Evaluation Cube
Model. In the process of meeting the expected standards of the new program which
aims to further improve communicative competencies in English language, the need for
a program evaluation has emerged. In the research, some intersection cells in the
Hammond Cube model was chosen to study regarding the dimensions which are
behaviour, instruction and institution. The respective sub-factors of these dimensions
included in this study are: organization, content, method, and facilities; cognitive,
affective and psychomotor domains; teacher and student. All of these factors were
aimed to be evaluated systematically and comprehensively through observation and
semi-structured interviews. For the study, the problem sentence the writers addressed is

as follows:

How is the quality of the variables in the behaviour, teaching and institutional
dimensions of the Hammond Cube Model in achieving the objectives of the 9th grade

new English curriculum?
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Figure 2. Variables examined in this research

In the above figure, investigated variables within this research through qualitative

methods are shown in the Hammond’s Evaluation Cube Model (1968).

Following sub-problems were sought in this study for an answer in analysis of
qualitative data in order to reach general objective of the research:

* In the context of the relations among the cube variables which are
psychomotordomain, content, methods and facilities, how are the views of the students

and teachers and observation findings of the researcher?

* |n the context of the relations among the cube variables which are affective domain,
content, methods and facilities, how are the views of the students and teachers and

observation findings of the researcher?
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*In the context of the relations among the cube variables which are cognitive domain,
organization, content, methods and facilities, how are the views of the students and

teachers and observation findings of the researcher?

METHOD

In this section, the research model, study group, data gathering tools and process of data
gathering and analysis are explained. Qualitative research method was used in this
study. After the analysis of the qualitative data by thematic content analysis, the
findings were systematically reported within the context of the cells (squares in the cube
model) where the relevant variables in the “behavior”, “instruction” and “institution”
dimensions in the Hammond Cube model intersect. The analysis of the data by thematic
content analysis allowed the situation to be described in more detail in the chosen cells
of the cube model. The findings of each intersection cell (squares in the cube which
help the researcher to examine the relationship among the factors chosen from the
Hammond’s cube model) were re-evaluated and the main results were obtained. The
Hammond Cube model not only allows a detailed examination of the results obtained in

this study, but also provides a concrete picture of the main results.
Participants

In this section, the characteristics of the determined participant group to conduct semi-
structured interviews and semi-structured observation study are included. The
participants of the interview are 9th grade students in 3 Anatolian high schools included
in the study and teachers working in these schools. Within the scope of the observation,
different 9" grade students and teachers in different English lessons in these high
schools were examined. For the qualitative aspect of this research, different study group
techniques were determined in the context of interviews. Through typical sampling, in 3
high schools among 7 Anatolian high schools included in the research; semi-structured
interviews were conducted with 8 English teachers working in 9th grade. Yidirim and

Simsek (2008) underlines that the purpose here is not to make generalizations to the
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universe by selecting typical situations. And they state that the aim is to have an idea
about a particular area by studying average situations or to inform those who do not
have enough knowledge about this area, subject, application or innovation. In addition,
semi-structured interviews were conducted with three students in the ninth grade in each
three Anatolian high schools, which were determined to be the lowest, moderate and
highest level in Aydin Efeler district by stratified purposeful sampling based on the
average scores of students in high school admissions.

In three Anatolian high schools, which were determined to be at the lowest, moderate
and highest level of success in a central district of Aydin by stratified purposive
sampling, through maximum diversity sampling, English courses conducted with
different teachers in different ninth grades and different school hours, 12 different
English teachers, one week for each school, and 15 different 9th grade classrooms were
examined through discontinuous non-participant observation for a total of 27 lessons. In
the case of discontinuous observations, the observation units within a certain occurrence
are monitored by specific time intervals or sampled time intervals. Thus, the likelihood

of the observed relationships to represent various situations increases (Karasar, 2011).
Data analysis

All qualitative data obtained in the study were analyzed through inductive content
(thematic) analysis. In this study, content analysis was conducted from an inductive
perspective. Inductive designs begin with specific observations and are built towards
general structures. Categories or sub-dimensions come into view as the evaluator makes
sense of the structures in the current program in the analysis of open-ended observation
data (Patton, 1987). In the process of data collection in order to reveal the situation in
depth, the details were aimed to be described as much as possible. Two researchers
made independent observations during the same course hours. All observation and
interview data were analyzed separately by content analysis. A total of 1620 codes were
obtained for all qualitative data, 408 for interview data and 1212 for all observation
data. Samples from interview and observation data were coded independently by two

different researchers. Then, with reference to Miles and Huberman (1994) formula, the
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number of compatible codings was divided by the total number of compatible codings
and incompatible codings, and the percent of reliability between the coders was
calculated. Two independent coders, except the researcher, coded interviews conducted
with 3 students, one student for each of the three schools, and interviews conducted
with two teachers. The first independent coder also coded two independent observation
data for 5 lesson hours, one for two teachers' hours in the first school, one for two
teachers in the second school and one for one teacher in the third school. The first
independent coder also coded seperately two independent observation data for 5 lesson
hours in total, one for two lesson hours of one teacher in the first school, one each for

two teachers in the second school, and one hour for one teacher in the third school.

Accordingly, the reliability values of the codings made by the researcher with the

codings performed independently by the other two experts are shown in the table.

Table 1. Reliability Values Between Coders

Interviews Interviews First High Second Third High
with with School High School
Teachers  Students Observation  School Observation
Observation

Reliability 0.88 0.91 0.85 0.85 0.84

Value with

First

Independent

Coder

Reliability 0.90 0.92

Value with

Second

Independent

Coder

Regarded with the obtained values, the reliability between the coders was found to be
high. Observation data were independently noted by the researcher and another expert
in the field of English. All data were analyzed separately by the researcher. 556 codes
were formed for the first observer data and 656 for the second observer data. It was
observed that all the codings on the observation data formed different meaningful units

within itself. Categories were formed from these meaningful units. It was determined
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that the codes in both observation data sets consisted of the same 42 categories. For
both data sets, the frequency of the codes (indicators) constituting each category was
calculated and the intraclass correlation reliability coefficient was calculated in the

SPSS program.

Table 2. Interobserver Reliability

Caze Processing Summary Eeliability Statistics
Cronbach's N of Items
Alpha
N %
Bds 2
Caszes Valid 42 100,0
Excluded 0 0
Total 42 100,0
Intraclass Correlation Coefficient
Intraclass 95% Confidence F Test with True Value 0
correlation® Interval
Lower Upper Value dfl df2  Sig
Bound Bound
Single a7 ,790 038 18381 41 41 000
Meazures
Average L840 JBE3 Ded 18381 41 41 000
Meazures

The obtained values showed that the exact agreement coefficient among the observers
was significant (p<0.05) and high (0.94,6). In order for a qualitative study to be valid, it
must meet certain criteria. These include credibility, transferability, dependability and
confirmability (Lincoln and Guba, 1982). Guest, MacQueen and Namey (2012) handled
the concepts of validity and reliability as credibility and dependability in terms of
qualitative research. Similarly, Krefting (1991) stated that the concept of internal

validity in quantitative research corresponds to the concept of credibility in the
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qualitative approach and that the criterion for trustworthiness is truth value. Again,
Krefting (1991) stated that other criteria in qualitative research are applicability for
transferability; consistency for dependability; neutrality for confirmability. Chilisa and
Preece (2005) also stated that the concept of confirmability corresponds to the concept
of objectivity in qualitative research. They also stated that in a qualitative study,
participants’ representing multiple realities as much as possible and that their being
realistically aware of their definitions and interpretations of their experiences increase
the credibility. According to them, another criterion, transferability, can be increased by
defining the setting in detail in the study. Meeting these criteria in this research has been
of primary importance in all procedures from interviews and observation to analysis of
data and reporting. Semi-structured interview forms prepared for teachers and students
as well as the main criteria to be considered for observation were put into final form
after consulting experts’ opinions. With the 9th grade English course curriculum and
relevant literature research, the scope of the observation and interview forms decided to
apply to students and teachers was enriched and the level of representation of the
current situation was increased. In the research, it was considered important to better
represent the current situation by providing data diversity through interviews and
observations. In line with the principles of interview and observation, detailed and in-
depth information was obtained from the participants and the findings were reflected in
the report in detail. The reliability and validity of the study were increased by

considering the principle of objectivity during all phases of the research.
Compliance with ethical rules

In the Aydin province center, 3 Anatolian high schools were chosen for data gathering.
Qualitative semi-structured interviews were conducted with 8 English teachers who
lectured in 9th class in the 3 schools mentioned and with three students for each school
and nine students in total. In these three high schools, different English teachers and
different 9th classes were observed through non-participant observation. This article is
reproduced from qualitative part of first author’s doctoral dissertation thesis written

under the supervision of second author. The study was completed diligently in
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accordance with scientific ethical rules. The necessary permission for the thesis research
was given by the Aydmn Directorate of National Education in 19.09.2016 with the
number 90864724-605-E.9887647. The permission document is attached to the article.

FINDINGS and RESULTS

In this section, qualitative are given in separate titles findings obtained through the
analysis of interview and observation data on the basis of interrelated cells selected
from the dimensions of behavior, instruction and institution in the Hammond Evaluation
Cube Model. Main findings in these domains are listed under the following headings.

You can review the author's doctoral thesis for all findings.

Findings for students and teachers in terms of psychomotor domain and content
(1-B- I-11)

In the domain of psychomotor learning, it has been concluded that:

¢ Behaviors that turn into performance are limited to speaking and writing skills
based on student opinions.

¢ Majority of the students expect the courses to be designed with game activities.

e Teachers mostly focus on improving the speaking skills of the students in the
cognitive-psychomotor domain, for this purpose, they mainly try to build a
dialogue with the students in English.

o Majority of teachers agreed that activities specific to psychomotor domain were

rarely performed.

Teacher 7: for example, when it comes to topic “parts of body” I involve students in the
lesson to ask questions like" where is my shoulder”. We don't do it very often, once in a
while. They like it.

Teacher 4: There is not much activity in the psychomotor area in the lessons. Role play-
act out, dialogues in the book. They make different texts in the same format and animate
them on the board, from time to time.

Teacher 6: Role play is very rare.
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e Students' behavior by participating in the lesson by asking questions to the teacher
was relatively less than the questions asked by the teachers.
o Game activities within the scope of psychomotor learning rarely take place in the

courses.

Findings for students and teachers in terms of psychomotor domain and method
(1-C-1-11)

In the study, it was determined that:

e In order to improve English speaking skills, students follow learning ways such as
speaking with the teacher through question and answer activity, trying to speak
outside the class, speaking English with foreigners in online games, talking with
friends, performing karaoke, talking with tourists, looking at the meaning of
words from the dictionary and also learning the correct pronunciation of the
words.

¢ Although the students stated that the activities related to writing skills were
limited in the course, in order to develop these skills, they stated that they
preferred to follow ways like using vocabulary notebooks, writing meaning of
English words they don’t know in the videos, answering questions in given
assignments through writing, doing exercises in textbooks or writing articles on
topics of interest, playing games with English subtitles.

¢ It has been observed that a small number of students follow the learning ways
mentioned above consistently and majority of them follow these ways partially
enough to be successful in the course.

e Teachers built dialogue with the students through question and answer activities,
and they aimed to provide them various activities so that students would interact
with their friends in English. Teachers also, stated that, they themselves mostly
prefer to speak in English.

Teacher 5: Group performance or self-study contribute to the autonomy of the
students. They do good homework. We should never be perfectionists in English.
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The important thing is mutual understanding. | encourage my students to speak
even if they make mistakes.

e Teachers did not perform enough activity in the domain of psychomotor learning

and they rarely benefited from smart board interactive games.

Findings for students and teachers in terms of psychomotor domain and facilities
1 -D-1-11)

In the study, it was concluded that:

¢ The students generally wanted to have more speaking activities in the lesson, and
although they found all language skills important in English, they mostly placed
their speaking skills first.

HL-S3: I wish I could be enough in all my language skills. But the most important

skill is to talk. I want to go to a foreign country. | want to talk to people. | want to
goduring or after my university education.

ML-S1: | think speaking is more important. It's more prefferable to talk to a
foreigner. | met a tourist, for example, a few days ago, | needed to talk there.

¢ A significant part of the students stated that they wanted the courses to be
designed with games.

e Teachers tend to give priority to the improvement of speaking skills.

e Integration of technology into education was limited to the activities on the smart
board and that students mostly came to the smartboard to answer related exercise

questions on the board.
Findings for students and teachers in terms of affective domain and content (2 -B-
I-11)
In the study, it was found that:
e Almost all of the students stated that they were pleased with the content of the
course and that they found it appropriate for their level,

e Teachers stated that listening activities should be more interesting in the lesson,

the content of the course should consist of interesting subjects,
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e Teachers often encouraged students with verbal reinforcement expressions and
provided students with a positive classroom environment for a good interaction,

e Teachers motivated students by giving them information about what they will
learn in the new subject, and they tried to increase students’ readiness and
interest for the new subject by asking questions about the previous lesson.

¢ And the other learning situations observed to raise the enthusiasm of the students
for the English lessons can be explained as follows: performing the silent cinema
game in the classroom, increased student-student interaction, working in pairs,
immediate feedback of the teacher, encouraging students consistently to speak
English in class, teacher’s catching the attention of the students with a different
technique when starting the lesson, keeping students’ interest alive, teacher's
building dialogue with students in English, encouraging students to interact with
their friends, providing activities such as games that increase student-student
interaction and confusing students to find the right answer, teacher's encouraging
students find the meaning of words through clues and increasing students'

curiosity and motivation to find the right answer

Findings for students and teachers in terms of affective domain and method (2-C-
I-11)

It is determined that:

o Students are generally aware of the factors that prevent them from gaining
proficiency in language learning skills, some students persistently follow different
ways to overcome the obstacles, and some students do not strive enough to be
successful because they don’t know how to cope with these problems.
Accordingly, students who want to gain proficiency in English and who have
positive attitudes were determined to prefer different ways that will make them
feel more comfortable and increase their self-confidence. They also try to follow

these ways consistently, attach great importance to speaking practice and try to
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increase their understanding of the target language through listening activities.

These students expressed the importance of transferring English to daily life.

e Students with positive attitudes towards learning English were motivated to learn
English fully, they were confident and tried to compensate their incompetencies
even though they were anxious about making mistakes. These students stated that,
being responsible in activities increased their learning motivation. On the other
hand, the findings obtained also showed that, students who do not know about the
ways to learn English effectively are anxious about making mistakes too. They do
not find English among their primary interests or have no interest at all, and
because of the learned helplessness caused by decreased success as new subjects
are taught, do not evaluate their performance and do not make an effort to
compensate for their incompetencies. Those students stated that, they cannot
express themselves easily in English, even though they understand what is spoken.
Although the students said that they had planned how to talk in mind, the anxiety
of making mistakes decreased speaking motivation and self-confidence and they

preferred not to talk for these reasons.

e Students who aim to learn English effectively, follows ways like practising
listening and speaking outside the classroom, studying worksheets, going to
English language course, watching English series and videos, doing exercises in
the course and workbook, preparing homework, using resources and books for the
target language, listening to the teacher with interest and participating in the

lessons.

e It was observed that teachers made a considerable effort to increase the interest of
the students and keep their enthusiasm alive. For this purpose, teachers spoke
mostly in English, used clues to encourage students find the right answer,
reinforced the students to participate in the lesson, provided feedback to students
through checking their work to ensure them be prepared for the new lesson,
motivated the students about the new subject. It was observed that all these

features mentioned increased the students' interest and participation in the lesson.
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e Students who seemed to be uninterested in the subjects during the course were
observed to get more enthusiastic for the lesson when they begun a game activity
on the smart board. And this activity clearly increased the good interaction among
students. The game activity provided students with some advantages like increased
interest, motivation, effort and class participation. Thus, students’ enhanced
interaction with each other rendered their performance improve and their active

participation in the lesson was observed to increase.

e Teacher played an important role in creating a positive learning atmosphere.
These behaviours can be mentioned as follow: Teachers’ making considerable
effort to enable students learn the words permanently, building dialogs with
students in a way that they can use the words they had learnt, making students feel
valued as individuals in activities and giving them the chance to choose, teaching
the meaning of the words to the students by using them in sentences, building

dialogue and encouraging them to reach the meaning.

e Frequent ways teachers mainly followed with the aim of increasing students’
motivation help building good interaction with students to help them develop a
positive attitude to the lesson, encouraging students to participate in the lessons
rendering them interact with their peers, ensuring the readiness of the students

before moving on to the next topic,

e Teachers also encouraged students to study by assigning them responsibility
(tasks), providing immediate feedback to students and using verbal reinforcement

expressions in the lesson.
Observation Note (LL):

The teacher reads the sentence, asks the students what the correct option is, and
immediately confirms the answer by listening it on the smart board with
students. Although some words were teached beforehand using in sentences in
the lessons, students are asked the meaning of the word and the teacher explains

the Turkish meaning again. Teacher gives candy to students who know the right
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answer. In the second question, the lesson ends. It is observed that students have

fun and are motivated by the candy surprise.
Observation Note (HL):

In the first lesson hour, textbook activities are performed on the smart board,
the teacher speaks mostly English Teacher asks students: What can Luxury
Cruise be? Sightseeing toure _how can you define in English? When the teacher
asks about the meaning of the words, more students want give answers. The

teacher reinforces the students' answers with expressions like thank you, good.

Findings for students and teachers in terms of affective domain and facilities (2-D-
I-11)

In the study it was determined that:

e Students expected the courses to be designed with interesting activities and
different enjoyable techniques. They also wanted more activities with songs
and games in the lessons. The students stated that, if these opportunities were

provided to them, they would participate in the lessons more actively.

e Other important issues expressed by the teachers were the need to provide
students with a rich learning environment by supporting them with materials,
audio-visual elements and software, as well as the need for a few classrooms or
learning environments specially equipped for the students of the foreign

language branch.

Teacher 4: Equipped languge classrooms are needed for students in 11th and
12th grades. And for the students of 9th and 10th grades, ergonomic design is
a necessity. A room/classroom peculiar to English language learning should

be provided for students.

Teacher 5: Really, there's a lot we can't do to ensure there's not much noise.
To avoid disturbing the classrooms next door, we can be concerned even
when using the smart board. For example, although students can learn many

words while listening to songs, we cannot turn up the volume more.
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Classrooms with sound insulation or an environment where sound is not a
problem can be provided.

e Classes are not enriched enough in terms of facilitating materials that will
increase the interest in learning English, the crowded classes do not allow
practically different seating order, and that students who are expected to
transfer what they have learned in English to daily life do not have the
opportunity to learn English in an authentic way in the classroom environment.
Interaction through the target language is not natural enough, and students
often limit themselves to learning English to a sufficient level in their way only
because they consider it a criterion to pass the course test, so they do not

actively participate in the lesson as expected.

Findings for students and teachers in terms of cognitive domain and organization
(3- A-1-11)

In the study, it was concluded that:

e Almost all of the students stated that too many other courses in the 9th grade
limited their efforts to learn English effectively. It was determined that students
are aware of a factor which makes it difficult to learn English effectively.

e More than half of the interviewed students stated that the number of hours
allocated weekly to English should be at least 7-8 hours. The students stated
that the main reasons for their expectation to increase the course hours were to
find opportunity to do more speaking practice and to get more feedback for
their mistakes.

e As for the interviews with teachers, all interviewees stated that increasing the
weekly number of English lessons would increase efficiency.

o Half of the teachers emphasized the necessity of preparatory class for studying
English. Accordingly, they stated that the main reasons for expecting a

preparatory class were that it can provide a focused subject teaching in the
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preparatory class and enough practice in the upper grades. They underlined that
preparatory classes can give the chance of concentrating sufficiently on
English and this can make it possible for students to acquire all language skills

effectively.

e A few participants among the teachers stated that English courses’ being taught
by different teachers would provide a rich learning atmosphere to the students
by diversifying the activities and that this application would provide two-way

benefits for the students and teachers.

e When the observation data of all three high schools were examined, it was
determined that the students' tendency to form short sentences in dialogues or
answers to English questions, which they usually utter by the help of teachers,
indicates that they cannot express themselves easily in the target language.
This can be explained by the fact that students do not have the sufficient

opportunity to practice what they have learnt.
Observation Note (HL):

Another activity (illustration) begins. Teacher: Where is she? In the
supermarket? What is she doing? Student: She is shopping. Teacher:
What is she doing now?One of the students said:How?. Teacher: Is she
walking around the shopping market? or is she choosing products to buy?
No response from the students. - Teacher: What do you think about the
first picture? Student: she is shopping and ... (student cannot complete

the sentence).

e Teachers were able to teach the subjects given during the lecture hours, the
textbook activities were carried out through smart board in almost all of the
lectures, but the duration of the lessons was not sufficient to enable the
teachers practice more speaking activity or to use different interesting

techniques.
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Findings for students and teachers in terms of cognitive domain and content (3- B-
I-11)

In the study, it was concluded that:

e Almost all of the students stated that the content and the way the course taught
were appropriate for them.

e Most of the students expressed that, along with language learning in the
English lessons, they gained an awareness about different cultures through
content and thus their interest increased and they got the opportunity to
compare our culture with the others. Besides, they mostly stated that the things
they learnt about the cultures may contribute to the communication with

foreigners when they go abroad.

e A great many of the teachers believed that course books are sufficient in terms
of including cultural content and they stated that students’ learning about other

cultures will contribute themselves.

e Some of the teachers stated that there was an insufficiency in terms of
supplementary materials, EBA resources and smart board software, and that
there were problems encountered in providing the necessary equipment to
integrate technology into the lesson. A teacher emphasized that supplementary
materials should be appropriate and interesting for students, but teaching
materials are not sufficient for the potential of young learners and that studies

should be conducted on this subject.

e  Teachers also stated that the activities were mostly included in the textbook
and that listening activities and exercises were performed mostly through smart
board. Some teachers stated that writing activities are complementary to
reading activities and that writing activities reveal students' grammar and

syntax errors and thus they find the opportunity to correct them.



Evaluation of Ninth Grade English... 372

e When the observation data in all three high schools were evaluated, it was seen
that teachers preferred to use an EBA approved textbook in all the classrooms
observed. It was determined that students and teachers regarded this book as
more interesting than the Ministry of National Education's workbook, but it
was found that teachers found the content of the MoNE workbook as

sufficient, especially in terms of vocabulary.

e With reference to the observations, in all the classrooms, it was deduced that,
workbook activities through smartboard were performed in the great part of the
lessons. Along with these activities’ including all four main language skills, it
was observed that teachers had an important role in teaching of the lesson in a
systematic way. In addition, that the activities on the smart board were mostly
supported by visuals that could increase the interest towards lesson which in
turn can enhance the mind activity. In terms of the activities and course
content, it was determined that teachers made effort to improve students’
speaking skills in the target language by asking questions and speaking in short
dialogues with them.
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Findings for students and teachers in terms of cognitive domain and method (3-C-
I-11)

In the study it was determined that:

e All of the students stated that they mostly studied individually at the 9th grade
level, and that most of these studies included portfolio file works and studies

for exams.

e Students did not have a negative attitude towards collaborative work or group
work, and friends were willing to help each other in their studies when
necessary. The main reason for the tendency of the students to work
individually was found to be that they could not find enough time for group
work. One of the reasons that students do more self-studies at the 9th grade
level is that they are in the process of getting used to each other in the first
grade of secondary education.

e Teachers attached importance to improving the language skills of the students,
encouraged their students to talk consistently, performed listening activities in
the lesson mostly through smart board, had students read texts about the
subject in the lessons, and then they enhanced students’ understanding by

asking comprehension questions.

e Most of the teachers stated that they made short exams (quizzes) frequently and
the results of these exams provided feedback for themselves and the students.

e  Majority of the lessons were maintained with smart board and textbook
activities, teachers spoke mostly in English when lecturing. Teachers generally
made effort to build dialogue with the students by asking them English
questions on the subject, whereas the questions asked by the students in the

lesson were quite a few compared to the teachers.
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e Teachers consistently provided feedback to students' mistakes in a positive
way, intended to increase the readiness of the students and they made effort to

have students form a cognitive relation about what was taught.

e Students were given a limited variety of learning responsibilities and those
were mostly composed of tasks such as completing workbook exercises or

writing paragraphs.

Findings for students and teachers in terms of cognitive domain and facilities (3 —
D-I-11)

In the study, it was concluded that:

o A considerable number of students were found to have a tendency for making
efforts in everyday life to improve their language skills in English. In this regard, it
was determined that, listening activities come to the forefront among the English
language skills transferred to daily life. Most of these activities were composed of

listening to English songs, watching foreign series, movies and videos.

e The students stated that they made an effort to improve their speaking skills by

talking with their friends, English-speaking relatives or tourists.

¢ Out-of-school efforts for reading skills were mostly reading a book on a topic that

is appropriate for their level and interests.

e When it comes to writing skills, when compared with the efforts of students
towards other skills, it is determined that relatively fewer students make efforts
to improve their writing skills. When the students' efforts to improve their
language skills were evaluated, it was determined that the students mostly
directed their efforts to improve their speaking skills. Although the students
stated that they tried to improve their speaking skills even outside the school, a
considerable part of the students stated that they could not express themselves
easily while speaking English, and the majority of them stated that they needed

more practice for speaking. These findings indicate that learning processes need



Altay & Saracaloglu 375

to be enriched with more engaging speaking activities in order to improve

students' speaking skills.

e More than half of the teachers stated that their students mostly tend to be directed
and do not make self-evaluation. One of these teachers stated that there was little
incentive for students to evaluate themselves in the course. One teacher stated
that some students were seeking ways to learn more effectively by asking the

teacher's opinion.

e In regard to the problems mentioned by teachers, the workload of the courses in
the ninth grade was heavy, the physical environment should be motivating for
learning and the teaching materials should be enriched and there was a need for

prep classes.

e Teachers made efforts to improve autonomy such as giving appropriate guidance
in line with the characteristics of the students, evaluating the students
objectively, tolerating the students when they made mistakes, encouraging the
students to be more productive, and advising the students to ask themselves

questions.

e Learning materials didn’t show the same functionality for all students because the
learning environment was not effective enough, that the activities were performed
through textbook and smart board in most of the lessons, and that the learning

environment was not rich in terms of supplementary materials.
CONCLUSION

In this section, the findings obtained by qualitative methods for the features examined in
the research in terms of the variables in the Hammond Cube Model are presented after
being brought together in a systematic order and compared with the results of other

related researches.

Main results of the research are classified as favourable and unfavourable

(insufficiencies, expectations, etc.). The favourable results obtained in this research can
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be explained as follows: Teachers, with the aim of ensuring students’ readiness, place
emphasis on immediate positive feedback and cohesion. In the study conducted by Lee,
Mak and Burns (2015), the role of feedback in increasing students' competence and self-
confidence was emphasized. In this research, in accordance with the communicative
based curriculum, speaking skills were considered by both teachers and students as of
priority over other language skills. In order to improve speaking skills, it was observed
that teachers adopted a communication-based teaching manner in the target language. In
this context, teachers speak in English as much as possible in the lessons. In the study
conducted by Sarigoban and Can (2012), it was suggested that activities should be
designed in a way that could help students improve their communicative competence
and lead them to become autonomous learners, and that this would create a safe balance
between the analytical and experiential aspects of learning. In this study, it was
observed that listening activities in the target language were also performed to enhance
understanding and to improve speaking in the target language. Egamnazarova &

Mukhamedova (2021) state that listening realisation is the basis of other language skills.

In a study conducted by Takan (2014) with students in an Anatolian High School, it
was concluded that listening and reading aloud activities had a positive effect on
students' pronunciation. In this regard, teachers may be advised to include more
listening activities in the lessons. In this study, it was found that, teachers endeavored
to encourage students learn the words permanently and to enable them build cognitive
association between the meaning and the words. In addition to these positive features, it
was observed that teachers mostly provide students with a positive learning atmosphere
as much as they can. It was found out that, this positive atmosphere contributed to the
interaction between “teacher and student” and interaction among peers as well as
increasing efficiency. Besides, it was noticed that the students' interaction with their
peers increased their interest to the lesson. Wijaya (2021) emphasizes that teachers'

emotional states have an impact on the learning atmosphere.

In this study, it was determined that teachers care about the individual differences of

their students and tolerate their mistakes reasonably. Teachers’ often calling their
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students with their names can be said to be an important behavior to make students feel
more appreciated. Teachers also encouraged their students to participate in the lessons
and often used verbal reinforcing expressions. It was seen that the teachers also
included game activities in the lessons. It was observed that positive learning
atmosphere and especially the game activities considerably increased the students'
interest in the lesson. The finding of the study conducted by Yiincii Kurt (2014) that the
positive approach of the teacher and rewarding the student effort are motivating factors
is similar to the findings of this study. In this study, with reference to the interviews
conducted with the students, that they have an awareness about the factors which
generally impede them from gaining proficiency in language learning skills and their
habit of following different ways persistently to overcome the obstacles are among the
favourable results reached in this research. It can be inferred that knowing how to learn
is important in terms of increasing self-confidence and motivation, and that these
characteristics form a dynamic whole that strengthens and influences each other.
Knowing how to learn is closely related to the concept of metacognition. Flavell (1979)
stated that metacognitive knowledge generally consists of knowledge about which
factors and variables affect the process and outcome of cognitive activities and how. In
the study conducted by Sener and Erol (2017), it was found that students who increased
their self-efficacy could better use the opportunities of learning a foreign language and
that their motivation would increase when they believed that they would be more
successful in the activities. In that study it was also stated that one of the factors that
bring this belief to light is that students set goals for themselves and high self-efficacy

level can reduce anxiety and negative emotions.

In this research, the expectations and insufficiencies (unfavourable findings) can be
explained as follows: Teachers and students find the English course hours allocated in
the instruction program as insufficient. In accordance with this finding, there are also
studies in the literature that have found that the hours of English courses are insufficient
(Karct Aktas, 2012; Yiicel, Dimici, Yildiz and Biimen, 2017; Altin, 2018; Memisoglu,
2021; Aydogan Koral, 2021). In this study, teachers and students stated that, insufficient
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instruction hours impeded English speaking activity from being practised efficiently. In
the study conducted by Ozmat (2017), the finding that students want more speaking
activities is similar to the finding of this research. In the study conducted by Ombati,
Omari, Ogendo, Ondima and Otieno (2013), it was concluded that one of the things
which secondary school students have problems is the lack of practice in English. In our
study, it was found that insufficient vocabulary of students weakened speaking
performance as well. Tagdemir (2018), in his study, found that the main reasons for the
students who perceived themselves as inefficient in English were the lack of grammar
and vocabulary knowledge. Zou, Huang & Xie (2021) express that, it is important for
language learners to have effective vocabulary learning approaches. In our study,
students stated that because of the insufficiency of time, they could not get enough
feedback about learning processes in order to evaluate themselves better. In our study,
limited number of weekly English lessons’ reducing the use of various methods and
techniques in the lessons and in this regard, teachers’ not concentrating enough on
providing learning opportunities appropriate for the individual characteristics are among
the other results. There are also studies (Acar, 2013; Dag Giilcan, 2013; Abdali, 2016;
Han and Okatan, 2016; Ocak, 2016; Elgiin Giindiiz, 2017; Faraj, 2017; Polanco Zamora
and Velazquez, 2017; Bektas Bedir, 2018; Rajabboyevna, 2020) that emphasize the
importance of increasing the quality by adding methodological /technical diversity to
the courses and enriching them. In our study, it was determined that activities (role
playing, play, drama, etc.) mostly within the scope of psychomotor learning domain
were limited and the activities with games were mostly performed through smart
boards. Besides, the writing activities were limited in the lessons and the efforts to
improve writing skills were not at the desired level were among the unfavourable
results. In addition, in the light of observations, the limited number of teachers who
make effort to use various techniques other than the activities considered as routine in
the lessons can be explained by the time limitation. Apart from these, the students stated
that apart from the English lesson, the other lessons’ workload was heavy and that the
time they could use for English lesson and efficiency decreased. Karc1 Aktas (2012)

also found that the subjects were heavy in terms of content. In our study, it was found
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that equipment and materials needed to be enriched. Similar to this finding, Ersen Yanik
(2008) stated that the teachers did not find their schools equipped enough in terms of the
facilities and supplementary materials to facilitate learning English. Yel (2009)
concluded that the materials were inadequate in terms of providing a basis for
interaction and providing opportunities for student-centered activities. Ozmat (2017)
also found that teachers think that classrooms and physical conditions are inadequate; it
is also found that students expect to benefit more from technology in the lessons.
Yilmaz (2007), concluded that most of the problems encountered about motivation are
related to physical facilities. In this respect, the insufficient learning environment does
not motivate students and depending on that, the decrease in the efficiency of gaining
language skills can be considered as barriers for students to become competent in
English. In the study of Baggeci and Yasar (2007), it was found that about half of the
students were not content with the instruction of English in their schools because of the
reasons related to the uninteresting teaching and insufficient supplementary material. In
our study, it was observed that the integration of technology into education was limited
to the lesson activities performed through smart boards. This may cause the activities to
become routine and may prevent students from maintaining their learning motivation. In
the study conducted by Han and Okatan (2016), it was stated that the use of smart board
in English foreign language classes would be effective and beneficial as long as the
smart board users focused on student-centered activities and learning objectives.
Karatag and Fer (2009), in their studies, also recommended that the auditory and visual
aids should be diversified and used effectively in English classes. In our study, it is also
found that students, mostly, do not make enough self-evaluation and that they do not
learn to learn sufficiently. In this regard, in our study, it was determined that students
need more encouragement from their teachers. In their study, Platsidou and Sipitanou
(2014) emphasized that teachers' efforts to develop their students' metacognition are
important in helping students choose the most appropriate strategies for a particular
task. Syafryadin (2020) also mentions about the importance of teachers helping their
students to acquire metacognitive skills. In our study, it was observed that learning

processes were not motivating enough. In the study conducted by Ozmat (2017), it was
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determined that there was a need to increase the enjoyable activities in the courses. In
the study conducted by Yaman and Durukan (2015), it was found that there is a relation
between student attitude towards English course and enjoyable activities and tedious or
challenging activities. In the study conducted by Merter, Kartal and Caglar (2012) in
order to determine the views of teachers about the curriculum of the secondary school
English language instruction, the teachers stated that the content of the course did not
provide an enjoyable learning environment to the students and that this environment
was not encouraging to develop the speaking skills of the students in the target

language.

In our study, it was observed that the students were given few responsibilities for
learning and these responsibilities were mostly limited to routine homeworks. That the
students’ being generally inactive in the lessons and their tendency for not asking
questions in the English lessons may indicate that their learning motivation wasn’t
influentially kept alive. Sener and Erol (2017) stated that low self-efficacy of students
caused anxiety because it prevented them from benefiting learning opportunities and
they emphasized that these students may not be active and productive enough in
activities. Oner and Gedikoglu (2007), as a result of their studies, found that students
with high motivation and self-confidence participated in classroom activities more. In
our research, it was found that teachers think that their students' interaction with their
peers in pairs or group works in classroom increases their interest towards the lesson,
but they also think that, in order to eliminate the disadvantage of crowded classrooms’
limiting collaborative work, it is necessary to compensate the deficiencies of the willing
students by organizing courses. There are different researchers reaching the finding that
the crowded classrooms reduce the effectiveness of instruction (inam, 2009; Dénmez,
2010; Seckin, 2011; Kim, 2015; Han and Okatan, 2016; Oziidogru, 2016; Liman, 2017;
Ozmat, 2017; Altin, 2018; Ahmad, Farid, & Hussain, 2021). In our research, teachers
also stated that even though students thought that they should learn English well, they
purposely retard their studies for learning English accurately until to the future years.

They stated that the reason for this situation is that not all students are held responsible
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for English in the university entrance exam. In the study conducted by Oz (2007) with
the participation of students learning English as a foreign language in secondary
education, it was concluded that almost all of the participants wanted to speak English
very well and that a great majority of them believed that they would speak English very
well one day. This finding is similar to the findings in our study in terms of students’
aiming to learn English effectively in the future and their being aware of its importance.
Apart from these, in our study, it was found that what was learnt in the target language
could not be transferred to daily life by the students. This leads to a limitation in terms
of learning of English naturally. Denkci Akkas and Coker (2015) stated in their study
that in order to render students use the target language in a more meaningful and
creative way, they should be guided and educated as in natural interaction. In the study
conducted by Tokdz Goktepe (2014) towards the 9th grade level, it was concluded that
insufficient knowledge of language and content, limited use of English outside the
classroom and personal factors including misguided methods and material use in the
classroom caused problems for speaking English. In order to make students gain the
language skills effectively in the process of learning English as a foreign language, the
need to attribute a holistic, balanced and consistent importance to cognitive, affective
and psychomotor learning domains is evident from the findings of this research and the
other related researches mentioned above. It can be thought that each of these learning
domains can act as a wheel that rotates another. In this regard, in order to achieve the
objectives of the curriculum, learning-teaching processes should be enriched with
activities addressing all learning domains. For this, increasing weekly lesson hours

becomes an important need.
Recommendations

When all the results obtained from our research and the related available academic
studies in the literature are evaluated altogether, the following suggestions may help to
achieve the targeted gains in the English instruction curriculum more effectively in
learning-teaching processes. In this respect, the course content should be enriched with

activities appropriate to the developmental characteristics of the students in the
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psychomotor learning domain. In addition, to encourage students to participate more
actively in the course, to be able to practice activities such as role playing and drama,
and to facilitate the students' acquisition of the four language skills in an integrated way,
specially equipped and enriched language learning classrooms should be designed in
which education and technology are integrated for the target language. In order to
provide more ground for students to practice speaking and to improve their language
skills sufficiently, course hours allocated to English lesson should be increased and it
should be at least 8 hours per week with regard to the findings in this study. To keep
students’ interest alive in the process of learning English, learning-teaching processes
should be enriched with motivating activities and different compelling techniques such
as puzzles, competitions etc. in a way that lead the students interact with their peers
more. Also, teachers should have education on different methods and techniques that
they can use effectively during teaching English. English teachers should be encouraged
to participate in academic workshops and projects in which they will take an active role
in order to use different and interesting techniques in the lessons. With regard to the
findings of the interviews with teachers, considering that the students generally neglect
studying for English and that they seem as if they forgot most of the knowledge they
have been taught when they come to the final year of high school, it is important to
measure the English language skills of all the secondary school students in the
university entrance exam. The finding that students' asking questions to teachers is
relatively less than the questions asked by teachers may act as a factor limiting students’
being active in the target language in terms of communicative aspect. In this respect,

activities can be designed to improve students' inquiry skills for four language skills.
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GENIS OZET

Amag

Bu ¢alismada 2015-2016 akademik yilinda uygulanmaya bagslayan 9. simf Ingilizce ogretim
programmin Hammond Kiip Modeli ile degerlendirilmesi amaclanmistir. Ingilizcede iletisimsel
veterlikleri daha ¢ok gelistirmeyi hedefleyen yeni programin beklenen standartlari karsilamasi
siirecinde bir program degerlendirmesinin yapilmasi gerekliligi ortaya c¢ikmistir. Calismada,
Hammond Degerlendirme Modeli’'ndeki ogretim boyutunda yer alan organizasyon, igerik ve
yontem ve imkan degiskenlerinin, kurum boyutunda yer alan 6grenci ve ogretmen degiskenleri ve
davranigsal boyutta yer alan bilissel, duyussal ve devinigsel alan degiskenlerinin gozlem ve yari
yvapilandirilmis  goriismeler  yoluyla kapsamli  ve sistematik olarak degerlendirilmesi
amaglanmigtir. Arastirmamn nitel boyutu igin ele alinan problem ciimlesi asagidaki gibidir:

9. suuf yeni Ingilizce ogretim programinda yer alan hedeflere ulasmada Hammond
degerlendirme kiipiiniin davramgsal, ogretim ve kurum boyutunda yer alan degiskenlerin
uygulamadaki niteligi nasildir? Arastrmamin genel amacina ulasmak igin nitel verilerin
analizinde asagidaki alt problemlere cevap aranmuistir:

1) Devinigsel alan ile igerik, yontem ve imkdnlar baglaminda égrenci ve dgretmenlerin
goriisleri ile aragtirmacinmin gozlem bulgular: nasildir?

2) Duyussal alan ile igerik, yontem ve imkdnlar baglaminda dgrenci ve ogretmenlerin
goriisleri ile aragtirmacinin gozlem bulgulart nasildir?

3) Bilissel alan ile organizasyon, igerik, yontem ve imkdnlar baglaminda ogrenci ve
ogretmenlerin goriisleri ile arastirmacinin gozlem bulgular nasildir?

Yontem

Bu aragtirmada tipik ornekleme yoluyla 7 Anadolu lisesi c¢alisma kapsamina almmigtir.
Belirlenen liselerin égrenci alimindaki puan ortalamalart temel alinarak, tabakali amagsal
ornekleme yoluyla Aydin Efeler ilcesinde en alt, orta ve en iist diizeyde oldugu saptanan ii¢
Anadolu lisesinde gérev yapan ve 9. sumf diizeyinde egitim veren 8 Ingilizce dgretmeniyle nitel
yart yapilandirilmig gériigsmeler gerceklestivilmistir. Ayrica dokuzuncu sinifta 6grenim géren ve
her bir okulda ii¢ kisi olmak iizere dokuz dgrenci ile yari yapilandwridmis goriismeler
gerceklestirilmistir. Dokuzuncu sinf Ingilizce derslerinde, ii¢ Anadolu lisesinde maksimum
cesitlilik ornekleme yoluyla belirlenen 12 Ingilizce 6gretmeni ve 15 simif subesi toplam 27 ders
saati boyunca aralikli katilimsiz gézlem yoluyla incelenmigstir. Calismada ulagilan nitel veriler
tiimevarimsal igerik analizi ile ¢oziimlenmistir. Tiimevarimsal desenler belirli gozlemlerle baslar
ve daha genel yapilara dogru insaa edilir. Degerlendirmeci yapilardan anlam olusturduk¢a
kategoriler ve altboyutlar ortaya ¢ikar (Patton, 1987). Arastirma kapsaminda nitel gegerlik ve
giivenirlik olgiitlerini saglamaya yonelik ¢alismalar yaptmustir.
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Bulgular
Elde edilen veriler dogrultusunda, 6n plana ¢ikan bulgular asagidaki gibidir:

Osrencilerin, Ingilizce dil becerilerini gelistirmeye yonelik ¢aba gosterdiklerini, bu cabalarinin
biiyiik bir boliimiiniin bilissel-devinissel alanda gerceklestigi, bu alandaki davranislarinin éne
¢tkan gostergelerinin ise oncelikle konusma ve yazma becerilerine yonelik oldugu belirlenmigtir.
Konusma becerisinin gelistirilmesi icin sarfedilen ¢abalarin, ¢ogunlukla dersteki soru cevap,
diyalog etkinlikleri kapsaminda oldugu, nadir olarak okul disinda pratik yapimasi seklinde
gergeklestigi belirlenmistir. Devinigsel 6grenme alaminda, performansa doniisen davramislarin
ogrenci goriislerinden hareketle, konusma ve yazma becerileri ile simirli oldugu, ancak
ogrencilerin yarisindan fazlasimin derslerin oyunlu etkinliklerle tasarlanmasint bekledikleri
sonucuna ulagimistir. Ogretmenlerin cogunlugunun, devinissel alanda agwrlik gosteren bir
anlatimin veya etkinliklerin nadiren yapidigi konusunda aym goriiste olduklart belirlenmistir.
Oégrencilerin genellikle derste konusma etkinliklerinin daha ¢ok yapilmasin: istedigi, Ingilizcede
tiim dil becerilerini énemli bulmakla birlikte, konusma becerisini énem derecesi bakimindan
cogunlukla ilk swraya aldiklart sonucuna ulasilmistir. Derste dinleme aktivitelerinin daha ilgi
cekici nitelikte olmasi gerektigi, dinleme metinlerinin 6grencilerin ilgilerini ¢ekerek etkili olmast
icin merak uyandwrict nitelikte olmasina ihtiya¢ duyuldugu, dersin iceriginin ilgi ¢ekici
goriildiigii belirlenmigtir.

Sonuclar

Arastirmamizda, ogrencilerle yapilan gériismelere gore hedef dilde ogrenilenlerin ogrenciler
tarafindan cogunlukla giinliik yasama aktarilamadigr belirlenmistir. Bu durum Ingilizce
ogreniminin dogal olarak égrenilmesinin lisitlanmasima zemin olusturmaktadir. Ingilizcenin
yabanci dil olarak 6grenilmesi siirecinde dil becerilerinin dgrencilere etkili ve istenilen diizeyde
kazandirilmast i¢in, bilissel, duyussal ve devinissel 6grenme alanlarina biitiinciil, dengeli ve
tutarl bir onemin verilmesi ihtiyaci belirginlesmistir.

Tartisma

Bu arastirmadan elde edilen tiim sonuglar ve literatiirde ulasilan ilgili akademik calismalar
uygun etkinliklerle zenginlestirilmesi ihtiyaci dne ¢ikmaktadir. Ayrica, égrencilerin derse daha
aktif katlabilmeleri igin, rol oynama, drama gibi etkinliklerin yapulabilmesi amaciyla, ayrica
ogrencilerin Ingilizcede dort dil becerisini biitiinlestirilmis olarak edinmelerini kolaylagtirmak
icin, egitim ve teknolojinin biitiinlestirildigi, hedef dile iligkin zenginlestirilmis 6zel donanimh dil
ogrenme simiflart olusturulmahdir. Ogrencilerin daha ¢ok konusma pratigi yapmalarina zemin
olusturmast ve dil becerisine yonelik etkinliklerin yeterli diizeyde pekistirilmesi icin Ingilizceye
haftalik olarak ayrilan ders saati siiresi artirilmali ve ulasilan bulgulara gore haftada en az 8
saat olmalidir.
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# Fi AYDIN VALILIGI
1 MillF Egitim Mitdirliigd
32 @ D0864724-6D5-E, 9851519
Kanu: Aragtrma fanj
VALILIK MAKAMINA

19409/2014

Adnan Menderes Universitesi Rekfteliginin 12082016 taribli ve 13632 sayily
yazisnda belirtilen; Adnan Menderes Universitesi Sosyal Bilimler Enstitisii Eitim Bilimleri
Anabilim Dal: Egitim Programian ve Ofretim Doktara Program grencisi Arg, Gér, Beril
ALTAY tarafindas "Doluzuneu Siraf Yeni Ingiiizes Ortadretim Programinm Hammond
Modeli ile Degerlendirilpesi® adly doktors tez caligmas igin 19 Eykil 2016 - 17 Hagiran 2017
wribleri arasinda Ilimiz ilgelerindoki liselerge pilot ve asl uygulamalar ile arashma
yapilmas istegi, 19102015 taribli ve 10580631 sayil Valilik Onapr ile kurulan

Degerlendirme Komisyonenca incelenmigtir,

S8z konusy galigma Degerlendirme  Komisyonunca uygun gorilmiy olup Bedlf
ALTAY wnafindag; [imiz ikelerindeki liselerde pilot ve ast uypuiamalar jle aragtirma

yapumasun olurlanmza arz ederim,

Ek:
- - hddy Menderes Oniversitesinin
. Yazssioi Elcleri (44 Sayfi)
- OLUR
19/092016

Halill CANAVAR
Vali a,
Vali Yardunicis

Pervin TORE
Milli Egitim Midgri



