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Abstract

The study aims to examine the school improvement practices in schools from the perspective
of teachers and principals and to examine them in the context of the project process. The group
of the research was determined by the maximum diversity sampling technique among
purposeful sampling methods. In this study, data were collected through focus group interviews
using a semi-structured interview form. Descriptive and content analysis methods were used in
analyzing the data. According to the research findings, it is observed that school improvement
practices have changed from Institutional arrangements to Student-oriented practices and the
dimension of Physical arrangements stands out among the dimensions of school improvement.
The school improvement practices have evolved toward ensuring the holistic development of
the student. It has been determined that the Democratic administration approach is mostly
adopted regarding the change in the management of school improvement practices. Within the
scope of the research, it is recommended that school improvement studies be carried out with a
vision that includes all stakeholders of the school by focusing on the holistic development of
students. It is recommended to use various communication channels effectively to motivate
teachers and support parents in the school development process.
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Schools are one of the social structures where change is felt the most. Like every
organization, the school organization tends to innovate to survive. In today’s
information society, while schools cannot be thought independently of their
environment, every new day with change, schools have taken on different duties and
responsibilities. While this situation causes the roles of individuals to change, it
obliges school principals to consider these roles in the design of management
processes. The changes in the functions of the schools push the schools to acquire the
qualifications that can respond to the change as required. Acquisition of these
qualifications is possible through the continuous improvement of schools (Purkey &
Smith, 1985).

The direction of the developments in schools should be in line with the ability to
follow the changing educational technologies and contemporary developments in
education and to use them in schools. The fact that education has become more
transparent and traceable with the developments in communication technologies has
increased the competition between schools and has created an important driving force
for the improvement of schools. While schools ensure the development of individuals,
efforts to use their resources effectively and efficiently are reflected in the literature
on education with approaches such as “school improvement, effective school, learning
school, quality movement, participatory management in schools, school-based
management” (Hesapgioglu, 2003, p. 154). All these approaches can basically be
considered as a result of attempts to find answers to questions about how schools can
be more effective. Sammons et al. (1995) explain effective schooling by making more
than expected student progress, taking into account the previous dynamics of the
school. This progress is indicated by 11 key features associated with the effectiveness
of the school. The characteristics of an effective school are professional leadership,
shared vision, and goals, learning environment, focus on teaching and learning,
purposeful teaching, high expectations, positive reinforcement, monitoring progress,
student rights and responsibilities, home-school partnership, and learning
organization. From this, it can be said that there is strong evidence that school
improvement is a process that should be handled multi-dimensionally. Accordingly,
for schools to be considered advanced, they need to be able to solve their problems
and increase their ability to monitor changes in their fields. Therefore, it can be said
that school improvement includes the necessary efforts to reach an effective school
(Balci, 2014). School improvement can be confused with the concept of school
effectiveness and used interchangeably. However, these concepts come from different
sources in intellectual, methodological, and theoretical dimensions. The concept of
school improvement is against the imposition of innovation from the top with a
reactive approach; prefers bottom-up change, namely the practitioner approach
(Chapman et al. 2011; Reynolds, 1995). However, the literature has developed
together. The improvement of schools differs from daily activities at school because
school improvement is an endless process (Tinkilig, 2006). The fact that even schools
defined as perfect have areas that can be improved is an indication that every school
can be improved and that there is no end to the improvement process (Senge,
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1990/2018). It is possible to define school improvement briefly as a process that
includes all kinds of systematic activities carried out to achieve the goals of the
individual, school, and society. Schools in each period have been improved according
to the conditions of the time. However, the foundation of school improvement as a
concept is based on the report prepared by Coleman et al. In the USA in 1966 and
Plawden in England (Peaker, 1979 as cited in Balci, 2002). The school improvement
process started with the use of materials in the 1960s and continued with material
development in the 1970s. In the 1980s, on the other hand, rather the state of achieving
instructional goals was evaluated. After 1990, however, the concept of change has
increased its importance in education. In this context, it has been embraced that
schools should be improved in all aspects. Various dimensions to be considered in the
school improvement process in the literature (Balci, 2013; Sammons et al., 1995) have
been emphasized. Sammons et al. emphasize the physical structure of the learning
environment, the relationship between the school’s environment and parents, the
qualifications of teachers, the effectiveness of institutional functioning, expectations
for students, and practices for students’ development. According to Balci (2013), to
develop low-achieving schools, raising academic standards, creating learning
environments where teachers and students can work together, structuring learning in
line with career and student interests, increasing student success through improving
the professional development of educators, linking students’ out-of-school learning
experiences to classroom teaching, providing counseling to increase college and
career awareness, structuring the school day flexibly, evaluating student development
through what they can do, partnering with other schools and forming student support
associations with the school’s stakeholders are important dimensions. According to
Reezigt and Creemers (2005), development dimensions consist of evaluating
development needs, determining development needs, setting detailed goals, and
planning, implementing, evaluating, and reflecting on development activities. School
improvement studies, which can be handled with many dimensions, have their own
characteristics. It is known that many countries in the world produce policies and carry
out projects related to school development. In the Netherlands, development projects
have been implemented in to eliminate cultural deprivation since the 1960s. The
“Rotterdam Education and Social Environment Project” focuses on research and
development, and the “Amsterdam Renewal Project” focuses on the implementation
of development from schools to the top (Balci, 2002). Similarly, many school
improvement projects have been carried out in the United States. Bergeson’s (2004)
conceptual framework for school improvement, Firestone’s (1989) regional school
improvement study, Arizona Department of Education’s school-wide systemic school
improvement model (Mathieson, 2005), Michigan Statement by the University of
Michigan Department of Education School Improvement Framework (Rowan et al.,
2009) and Washington Education District School Improvement Planning are some of
them. He carried out some studies on school development in Germany. These studies
focused on school management, curriculum, and course development studies (Rolff,
2007). The “School and Partners” project, which was first implemented in Germany
in 2001 in NRW (Nordrhein-Westfalen) for course development, is one of the projects
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for school development. On the other hand, he made some applications for school
development in Turkey. Village Institutes opened with the law dated April 17, 1940,
projects given by international organizations within the scope of European Union
Membership, “Performance Management at School” implemented by the Ministry of
Education, “Planned School Development Model”, “National Education
Development Project”, “Curriculum Laboratory Schools”, total development
practices such as “Quality Management”, “School-Based Management”, “School-
Based Professional Development Model” were tried. Finally, it was decided that each
school should have a development model, and this model was based on the criteria in
the European Foundation for Quality Management (EFQM) Excellence Model. In the
Primary Education Institutions Regulation (Ministry of National Education [Milli
Egitim Bakanligi-MEB], 2003), in primary schools, with a shared and cooperative
management approach, to increase the quality of education and training and student
success, to improve the physical and human resources of the school, to provide
student-centered education, to ensure planned and continuous development in
education. It has been stated that a School Development Management Team will be
established. However, when the situation of the schools and the results of international
evaluations are examined, it is seen that the desired development cannot be achieved
(Parlar, 2014). School improvement today can be expressed as a systematic process
aimed at developing the individual in all aspects, focusing on the improvement
process, creating the ideal school, and creating schools that are constantly renewing
themselves. It is inevitable that school improvement processes, which have become
so comprehensive, will be affected by many individual, institutional, and social
variables (Ozdemir, 2005; Yildirim, 2012).

School improvement practices change over time. Both the elapsed time and the
different characteristics of the schools are among the important factors in this change.
It is a known fact that even schools in the same neighborhood have different
characteristics. In this context, it may be difficult to talk about a standard school
change/improvement approach that can be generalized for all schools (Dalin, 2005).
General frameworks for school improvement can be drawn up, but effective
improvement of schools is only possible by evaluating the schools in their own
peculiarities. Precisely for this reason that it is necessary to reveal the self-potential
of each school in the improvement process. The information obtained from the
shareholders is important in revealing the potential of the school and in evaluating the
development opportunities. The school improvement process is a process that should
be carried out in cooperation with all stakeholders of the school. On the other hand,
considering today’s schools, it is seen that most of the schools are not able to renew
themselves, and they cannot effectively use the internal and external dynamics of the
school to achieve educational goals. Of course, the structure of the education system
and education policy also has an impact on the development of this situation. Because
every change in the policies concerning educational institutions can affect the schools,
which are the smallest unit of the education system, and the principals and teachers
working in these schools in a positive or negative way (Altunay & Agagdiken, 2016).
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While this is the case, in a period when the circulation of information is unlimited,
schools must have a culture that can initiate and manage their own improvement
process, regardless of their education system. When one looks at many of the existing
schools, one can say that school improvement is not part of the school culture. Yet,
schools, one of the institutions that determine the fate of society and constitute the
society of tomorrow, are structures that need to be improved continuously.

The quality of the workforce needed by society depends on the quality of the
education provided in schools. Considering that the education quality in schools is at
the top of the development indicators of countries today (Parlar, 2014), it can be said
that the responsibility area of schools has expanded more recently. Schools must have
a dynamic and flexible structure to be open and ready for all kinds of changes and
developments (Parlar, 2012). In this context, there is a need for a school environment
where all stakeholders of the school learn together without time and place limitations.
The fact that the school constantly adapts to the changing conditions brings along with
it being open to learning (Oktay, 2001), and the necessity of strong communication
and cooperation of schools and families (Tschannen-Moran, 2001). When schools are
structured in this direction, the education system can develop the children, who are
the adults of tomorrow, physically, mentally, and emotionally, and prepare them for
their future roles (Balct, 2002). Despite this, school improvement can be seen as a
relatively new concept the importance of which has been realized late in Turkey
compared to the world. In this context, a stronger momentum has been gained in the
last 20-25 years. “Total Quality Management Project” dated 19.10.1999 was put into
practice. With Total Quality Management (TQM), continuous improvement, rapid
improvement of quality, and maximizing the potential of human resources are aimed
at the participation of all stakeholders in schools (MEB, 2001). “Strategic Planning in
Schools”, which is the second step of the planned school development model of the
Ministry of National Education, is another development model that is made and still
applied in Turkey. This model is basically about determining the strategic goals of the
school and making practices towards these goals. In the implementation process, an
effective improvement is aimed at with the participation of all stakeholders within the
functional plans, considering the mission and vision (MEB, 2009). Among the targets,
steps toward improving the teacher-student relationship are considered important
(Cinkir, 2010). In this context, the necessity for institutions to establish certain
standards has emerged. The Ministry of National Education has tried to make
improvements in schools through the Pre-School Education and Primary Education
Institutions Standards, which it put into practice in 2014 and updated in 2017. But
now it seems that only strategic plans are made regularly. It can be understood that
most of the plans do not include sustainable development practices, since the problems
experienced in schools are also included in the next plans.

School improvement practices can be carried out at all levels from preschool to
higher education. In school improvement practices, great duties fall upon school
management. While school improvement is a part of the management process, it also
includes many dimensions within itself. In the management of school improvement
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activities, school principals should be effective, and know where, when, and how to
behave. There are many models and views regarding the management of the school
principal’s process. Reezigt and Creemers (2005) are of the opinion that it is more
appropriate for schools to have different educational environments and to adopt a
flexible and framework school improvement approach instead of a single school
improvement model. Accordingly, in the management of school improvement
practices, the expectations of the internal and external environment of the school
should be integrated under the roof of the school’s goals. It may be beneficial for
school principals to adopt a post-modern management style in their school
improvement process. In addition, school principals have the characteristics of
transformational leadership for school improvement, visionary leadership perspective
can contribute to the process of determining the purpose of change correctly and
setting targets for this purpose (Koktiirk, 2006) features. The school improvement
process can theoretically be supported by Senge’s (1990/2018) learning organization
theory. As an organization, it is possible for schools, being aware of the changes in
their environment, to expand their capacities and develop their skills by using their
full potential to achieve the targeted results. At the same time, schools can be
organizations where people share a meaningful goal and vision, where new ideas are
nurtured and trying to learn together is materialized. Being a learning organization
and school requires the adoption of an improvement culture. The establishment of the
improvement culture as a part of the school culture emerges as a result of a systematic
effort. Therefore, researching school improvement experiences and developing
applications in line with new findings stands out as an important research topic.

In some studies that examine school improvement processes in the literature, it
is seen that especially school principals’ views on the school improvement process
and their effects on school improvement are scrutinized (Beycioglu & Aslan 2010;
Girsiil, 2010; Mitchel, 2015; Moustaka et al., 2013; Polat et al., 2018; Sahin, 2013;
Yalgin, 2010) and that suggestions for improving the school improvement process are
presented. In addition, it is seen that the studies conducted have examined the
determination of the areas where schools need improvement (Altunay et al., 2021;
Dag, 2009; Giindiiz, 2015). However, it is seen that there are limited studies on how
school development practices are carried out with a holistic perspective in the
literature for school improvement. Due to the differentiation of the specific goals of
each school level (Lee & Louis, 2019; Jackson, 2000), school improvement practices
generally diversify accordingly. However, when intensive school improvement
studies are evaluated together with its history, it started at the basic education level
and then continued at other levels. In this sense, schools that provide basic education
are of great importance as they are a preparatory stage for upper levels. Emotional,
physical, and psychological resilience and development of students in basic education,
appreciation of the student in the education process, ability to live together, and
gaining a critical view, as individuals who love people and nature (Creemers et al.,
2022; Walker et al., 2007) needs to be cultivated. In this sense, it can be thought that
school development practices to be carried out in primary and secondary schools are
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a start. In addition, these teaching levels, where students establish closer relationships
with their teachers, are seen as an opportunity for more sustainable practices to be
implemented (Wanders et al., 2020). In this direction, the main purpose of this
research is to investigate how school improvement studies are carried out in terms of
principals and teachers in primary and secondary schools before and during the
Scientific and Technological Research Institution of Tirkiye (Turkiye Bilimsel ve
Teknolojik Arastirma Kurumu [TUBITAK]) project and to offer suggestions on how
to solve the problems experienced in this process. For this purpose, the research
questions sought to be answered are as follows:

1. How is the change in school improvement practices according to primary and
secondary school principals and teachers?

2. How is the change in the dimensions of school improvement according to
primary and secondary school principals and teachers?

3. What is the change in school improvement management according to
primary and secondary school principals and teachers?

4. How is the change in school improvement obstacles according to primary
and secondary school principals and teachers?

Method

Under this heading, the research model, study group, data collection tools, and
data analysis were included.

Research Model

This research was conducted the nested multiple case study pattern, one of the
qualitative research designs. Yin (2003) stated that the case study focuses on how and
why questions and that the researcher has little or no control over events. In addition,
he defines it as a research method used when the event or phenomenon is studied
within the framework of its natural life when the connection between the event and
real life is not clear enough. According to Creswell (2007), a case study is a qualitative
research approach in which the researcher examines one or more limited situations in
time, and defines situations and themes related to the situation. According to Davey
(1990), case studies help to understand whether an application fits its purpose.
Comprehensive and longitudinal reporting of what is happening in the environment
over time provides a context for interpreting findings on change in practice. Finally,
according to Yildirim and Simsek (2016) and Yin (2003), in case studies, the situation
can be an individual or decision-making processes, programs, specific
implementation processes, or organizational change issues. In this sense, the situation
in this research; School development status of 20 schools before the project and school
development status of 20 schools during the project process are the implementation
processes of many schools at different times. A lot of data was collected during the
project process, but only the data collected through focus group interview forms were
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presented in this research. In this research, the stages stated by Yildirim and Simsek
(2008) for the case study were followed:

Figure 1
Phases of the Case Study

1. Developing Research Questions I

2. Developing the Sub-Problems of the Research I

3. Detection of Analysis Unit I

4. Determination of Working Status I

Research

6. Collection of Data and Association of Collected
Data with Sub-Problems

7. Data Analysis and Interpretation I

I 5. Selection of Individuals to Participate in the I

8. Cose Study Reporting I

Study Group

The maximum diversity sampling method, one of the purposeful sampling
methods, was used in determining the study group. The study group was
predetermined by the researchers to ensure maximum diversity. The study group
consists of principals and teachers working in 20 public schools in Izmir in the 2018-
2019 and 2019-2020 academic years in accordance with the research purpose. There
were 103 participants working in primary and secondary schools in the study group.
Participants were determined by classifying their socioeconomic environment (low-
middle-high) and school levels (primary school-secondary school) from the 20 state
schools participating in the R&D project, which is also supported by TUBITAK.
Schools are classified into three groups according to their socioeconomic conditions,
as low, middle, and high-level primary and secondary schools. There are four primary
schools and four secondary schools in the group of schools with a low socioeconomic
level. The average monthly income of the parents of the students who receive
education services is 800-1,700 TL. There are three primary schools and three
secondary schools in the middle socioeconomic group of schools. According to the
income of the parents to whom education services are provided, the monthly average
is 1,700-3,000 TL. The group of schools with high socioeconomic status consists of
three primary schools and three secondary schools. According to the income of the
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parents of the students who receive education in schools, the monthly average is
3,000-12,000 TL. In addition, it is important to try to choose the participants from
different branches, from among the principals and teachers in the schools, to ensure
maximum diversity for the participants. The individual characteristics of the study
group are given in Table 1:

Table 1

Distribution of the Working Group by Personal Characteristics
Variable N %
Gender Female 7 75.49
Male 26 24.51
1-5 years 3 2.94
6-10 years 7 6.86
Seniority 11-15 years 23 21.57
16-20 years 20 19.61
21 years and over 50 49.02
1-5 years 40 39.22
. Lo - 6-10 years 36 34.31
Working Period in the Institution 11-15 years 10 9.80
16 years and over 17 16.67
Associate degree 4 3.89
. Degree 88 85.43
Level of Education Non-Thesis Master’s 4 3.89
Masters with thesis 7 6.79

According to Table 1, the participants of the study were mostly women (n = 77),
had a professional seniority of more than 21 years (n = 50), worked for 1-5 years (n =
40) in the educational institution where they were mostly located, and mostly
graduated from a bachelor’s degree (n = 88) consists of principals and teachers.

Data Collection Tool

As a data collection tool, a semi-structured focus group interview form
developed as a result of the literature review was used. The researcher conducts a
focus group discussion by directing the discussion of a subject determined by groups
of 4-12 people (Marshall, 1999/2009). While creating the questions of the semi-
structured interview form used before and during the project, the principles for
developing a qualitative data collection form were considered. The research questions
were determined to reveal the aims of the research. In this context, the order of the
questions and the determination of the probes were determined within the framework
of the principles of impartiality and systematicity. The semi-structured focus group
interview form was first submitted to the opinion of three experts in the field of
education management and necessary arrangements were made. The first part of the
focus group interview form aims to collect the participants’ personal information (age,
position, gender, seniority, length of work, and level of education in the facility). In
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the second part of the interview form, the same questions were prepared for principals
and teachers. For example, in the interview form the following questions are included:
(Before the project) “What are your views on the current school improvement
practices in your school?”, “What are your views on the school improvement practices
carried out in your school during the project process?”

During the interview form development phase, a pilot application was conducted
in two schools. In light of the data obtained from the pilot application, the interview
form was finalized by making the questions easy to understand and answer. In the
data collection process, to describe the situation under investigation realistically, As
Yildirim and Simsek (2016) suggested, the validity and reliability of the study were
attempted to be increased by conducting interviews in the natural environment of the
participants and at times when they could be as comfortable as possible. In order to
increase the validity of the research in line with the purpose of the research, different
strategies (e.g., detailed description, participant confirmation) were followed, and the
interviews were conducted within this flexibility. The purpose of the research and how
the interview is to be conducted were explained to the participants in detail. For the
transferability (external validity) of the research data, the participants and the research
context were presented in detail. The interviews continued until the confirmation that
the participants had nothing to say about the subject, and in-depth information was
obtained. Interview records were reviewed by two field experts and participants and
their confirmation was received. The researcher process is described in detail for the
credibility (internal validity) of the research. In the focus group interviews, six-seven
people (103 people in total) attended a focus group meeting at the same time in each
school. Focus group interviews were held twice in each school. In data collection, the
interactive area was preserved with focus group discussions. In the presentation of
research findings, presenting direct quotations to the reader without any intervention
is another factor that provides credibility.

The lack of the possibility of repeatability of events and facts in qualitative
research can be evaluated by the reliability of research data, and the consistency of
the data (Yildirrm & Simsek, 2016). It was seen that the consistency of the research
data is confirmed by the fact that the literature review carried out while creating the
data collection tools supports the data obtained in the process. When the sub-problems
of the study and the whole of it are taken into consideration, it is regarded important
for the consistency of the study that the study conducted has a structure that does not
contradict each other. In addition, to ensure the consistency of the research, two field
experts were made to conduct a consistency review. In this context, the feedback made
was evaluated. In order to ensure the conformability of the research, all audio and
video recordings, notes taken during the interview, personal information forms, the
transcribed version of sounds and images, a list of all codes and themes, participant
code tables, and all the date such as all formats of sub-problem finding tables, etc.
were recorded with their dates. According to the focus group data collection technique
(Bryman, 2021) consisting of people who shared a certain common experience, focus
group interviews were conducted with the same group twice for each project school.
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In the focus group interviews, the participants shared their feelings, thoughts, and
perspectives efficiently without feeling alone and under pressure (Krueger & Casey,
2000), and information sharing took place in an easy and sincere way. According to
Yildirim and Simsek (2016), a qualitative researcher is a person who spends time
directly interviewing the participants and uses the perspective and experience gained
in the field in the analysis of the collected data. Being close to data sources, and
recognizing and understanding the participants has an important place in qualitative
research. In this context, the first researcher prepared the literature review, the writing
of the report, and the draft of the article. The second researcher provided the
determination of the research objectives and designed the method and design of the
research. Both researchers carried out the data collection and analysis process
together. In addition, the fact that one of the researchers is an academician and the
other researcher is a school administrator working in the Ministry of National
Education has enabled the data collection and analysis process to be viewed from
different perspectives and to minimize prejudices.

Ethical Committee Approval

The research was concluded by acting within the framework of the principles of
research ethics on how to ensure the security of the data and how to evaluate the data.
In order to carry out the study, permission from the Ethics Commission and the Izmir
Provincial Directorate of National Education was obtained. This research was
conducted with the permission of the Ege University Senate Ethics Committee Board
dated 19.06.2017 and numbered 05/07.

Data Analysis

In analyzing the data of the study, data analysis was performed using an
inductive analysis, in which the themes related to the studied situations are uncovered
based on descriptive and detailed data (Glaser & Strauss, 1967). Descriptive analysis
and content analysis were used considering the pre-project and project process of the
study. In the first stage, a code list was created for descriptive analysis in the light of
the literature (Yildirim & Simsek, 2016) and sub-problems. The data were assigned
to the groups, taking into account the code list. In addition, since it is aimed to reveal
the concepts underlying the data and the relationships between these concepts
(Yildinm & Simsek, 2016) in the analysis of the data, content analysis was taken as
the basis. Content analysis is an analysis technique used to draw systematic and
unbiased conclusions from certain characters defined in the text (Berelson, 1952;
Stone et al., 1966). In this context, it has been tried to define the data with content
analysis, to reveal the facts that may be hidden in the data, to reach undefined and
unnoticed concepts and themes (Bilgin, 2006; Yildirim & Simsek, 2016).

The detailed data obtained from the focus group interviews were obtained by
transcribing the audio and video recordings. The verbal and nonverbal responses of
the participants were also included in the study. Study data were discussed within the
framework of Yildinm and Simsek’s (2016) stages of coding, finding themes,
rearranging the data according to codes and themes, and interpreting the findings. The
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data for the sub-questions of the research were first divided into two groups as
longitudinal (temporal). While the first group included data on the pre-project
situation, the second group included data on the situation in the project process. The
raw data of the study were carefully read by two researchers, respectively, and the
codes were determined. In addition to the code list, the coding for the new concepts
that were found to be meaningful in accordance with the content analysis was made
by the researchers. Then, the consistency between the codes produced by the two
researchers was calculated according to the formula of Miles and Huberman (1994),
which is recommended for the evaluation of qualitative research data. Codes with
consensus and codes with disagreement were counted. Consistency rate (consistency)
= Consensus / (consensus + disagreement) x 100 as a result of the calculation, the
agreement rate between the two encoders was calculated over 90% for each sub-
problem. Then, two researchers found themes suitable for the codes together and
organized the data hierarchically. The steps followed in the analysis of the data are
given in Figure 2.

Figure 2
Phases Followed in the Analysis of the Data

Pre-project situation |:> Pre-project data collection

Descriptive coding + content coding

Theming

Status in the project |:> Data collection during the project process
process

Descriptive coding + content coding

Theming

Figure 2 shows how the data were analyzed within the context of the pre-project
situation and the situation during the project process. The themes that were formed as
a result of the analysis of the data given in this framework to form a meaningful whole
are given in Table 2.
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Table 2

Themes That Emerged as a Result of the Analysis of the Research Data

Sub-problems

Themes (Before the project)

Themes (Project process)

How is the change in
the school
development
practices?

>Practices intended for
institutional arrangements
>Practices intended for school-
environment interaction
>Practices intended for parents
>Practices intended for students

>Practices intended for students
>Practices intended for parents
>Practices intended for teachers
>Practices intended for
institutional arrangements

How is the change in
the school
development
dimensions?

>Physical deficiencies
>Deficiencies arising from the
environment
>Inadequacies
student behavior
>Inadequacies  arising
institutional functioning
>Inadequacies arising from the
teacher

arising  from

from

>Physical deficiencies
>Deficiencies arising from the
environment

>Inadequacies arising from
student behavior
>Inadequacies arising from
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As a result of the analysis of the data seen in Table 2, the themes obtained in line

with the four research questions were grouped into two groups the situation before the
project and the situation during the project period. During this entire process, the
opinions of the participants were coded without giving their names, based on
confidentiality. Accordingly, each school and participant were given a number (Al,
B7, H4, M3, etc.) next to their code. The themes and codes determined in this study
were further detailed in the findings section.

Findings
Findings related to the sub-questions of the research were presented in line with
the qualitative research design. Findings for the sub-questions of the research were
first divided into two groups as longitudinal (temporal). While the first group included

data on the pre-project situation, the second group included data on the situation in
the project process. For this reason, while presenting the findings, the themes and
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codes of the pre-project situation and then the themes and codes of the state in the
project process were given respectively for each sub-question.
Change of School Improvement Practices

Findings regarding the changes in school improvement practices implemented
before and during the project are given in Figure 3.

Figure 3
Change of School Improvement Practices Implemented Before and During the Project
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According to the findings given in Figure 3, the change in school improvement
practices before the project has emerged as four themes such as the following:
“Practices intended for institutional arrangements”, “Practices intended for school-
environment interaction”, “Practices intended for parents”, “Practices intended for
students”. On the other hand, the school improvement practices carried out in schools
during the project seem to have been emphasized in four themes such as the following:
“Practices intended for students”, “Practices intended for teachers”, “Practices
intended for parents”, “Practices intended for institutional arrangements”. With
respect to school improvement practices before the project, the theme of Practices
intended for institutional arrangements (f = 24) has been emphasized the most. This
theme includes codes of making physical arrangements (f = 17), innovations in
managerial functioning (f = 3), increasing hygiene and cleanliness (f = 2), and
professional development activities (f = 2). An excerpt from the views of teachers and
principals on the code of making Physical arrangements is as follows:

Garden arrangements were made. The woodland in our garden was a more earthy
area, it was paved with stones, and it was made cleaner. Improvement was made
to our canteen; it was smaller and limited. Apart from that, the iron bars of our
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garden wall were very deformed, they were changed. Our entrance door was
changed. (Al)

A teacher’s view on the code of innovations in managerial functioning is as
follows:

Lockers were placed to allow students to carry their belongings more easily.
Thanks to the student lockers, they do not carry bags. Technological equipment
was provided in our classrooms. Environmental arrangements have been made.
We have a small garden, but it has been arranged. Playgrounds were created.
(G1)

The second most emphasized theme in pre-project school improvement practices
is the theme Practices intended for students (f = 17). This theme includes the codes of
supporting students’ academic success (f = 3) and organizing social activities (f = 14).
The code of supporting academic success is about organizing courses, practice exams,
and extracurricular academic activities inside and outside the school. A teacher’s view
on the code of supporting academic success is as follows:

“Some courses were opened. In addition, teachers rewarded children who read
the most books each month. We rewarded students who were members of the library.”
(D4)

In the project process, it was the theme of Practices intended for students (f =
28) which were mostly emphasized in the school improvement practices. This theme
is about supporting students’ academic success (f = 5), encouraging positive behavior
of students (f = 10), organizing competitions (f = 5), increasing social activities (f =
4), and using out-of-class learning environment (f = 4) codes. A principal expressed
the following opinion regarding the code of encouraging students’ positive behaviors:

During the process, we started to choose students of the week, not only in terms
of academic success, but also in terms of being the most compassionate, the most
leadership-inclined, the most respectful, and the most progressive of the week.
We did this in the first place. We also chose the cleanest class in the school.
There were no litter boxes in the classrooms, this way children gained the
consciousness of cleanliness themselves. (YK1)

Regarding the code of supporting students’ academic success, a teacher said:

During this project process, the goals of our school have risen. Our goals in terms
of academic success have also risen. Now the children have learned how to
queue and how to ask for permission to speak. They have also learned how to
speak and communicate. Even in practical lessons, students realized that they
were evaluated for their behavior. They started to realize that applied courses are
also a lesson, and these lessons are also their responsibility. (K4)

The second most emphasized theme in school improvement practices during the
project process is Practices for parents (f = 23). This theme includes the codes of
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organizing activities to ensure the participation of parents (f = 11), organizing parent
training (f = 6), sending parent information messages (f = 3), and announcing student
rewards to parents (f = 3). A teacher’s view on the code of doing activities to ensure
the participation of parents is as follows:

This year, there are many changes in our school compared to the previous year.
There has been a lot of parent participation. These were generally things that
happened in kindergarten. | thought about what was needed in primary school
and concluded that it would be particularly good for parents to come to school.
In this way, they were able to satisfy their curiosity about how the children were
doing in the classroom and saw the classroom environment. They both tried to
get to know the teacher closely and did something with the children. Therefore,
their view of some children and their families has also changed positively. In
this sense, parental participation was beneficial. (J3)

A teacher’s view on the code for organizing parent training is as follows:

I told the parents of the students who could not pass to reading how they could
make their children pass to reading through particular exercises two times a
week, on Mondays and Wednesdays. A parent of one of my eighth-grade
students learned from me how to teach her children to read, and thus enabled her
child to start reading. 1 cooperated with the guidance teacher in the school. In
many cases, | invited him to my class. | got his support to encourage children to
love school and to guide children on many issues based on child psychology.
(L4)

School improvement practices before the project in proportion to the participants
have been aligned based on physical arrangements made in the school, projects
requested by senior management, in-school ceremonies and competitions defined as
social activities, and activities for communicating with parents. On the other hand,
during the project process, principals and teachers emphasized that in student
development practices, teachers focused on professional development by reviewing
their own competencies based on lesson observations. In addition, it was determined
that creative activities that will attract parents to the school during the project process
make the institutional functioning more efficient.

The Change in School Improvement Dimensions

The findings of the second question of the study regarding the change in school
improvement dimensions before and during the project are shown in Figure 4.
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Figure 4
Change of School Development Dimensions Before and During the Project
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When Figure 4 is examined, five dimensions were determined before the project
regarding the dimensions of school improvement, namely “Physical deficiencies”,
“Inadequacies arising from student behavior”, “Deficiencies arising from the
environment”, “Inadequacies arising from the teacher” and “Inadequacies arising
from institutional functioning”. On the other hand, it is seen that the themes of
“Physical deficiencies”, “Deficiencies arising from the environment”, “Inadequacies
arising from student behavior” and “Inadequacies arising from institutional
functioning” appeared during the project process. It was the theme of physical
deficiencies (f = 51) that was most emphasized in school improvement dimensions
before the project. This theme includes the codes of providing instructional
technology/material in schools (f = 25), physical space deficiencies (f = 24), and
increasing the number of classrooms (f = 2). A teacher’s view on the instructional
technology/material delivery code is as follows:

The most important need of our school is the materials in the classroom,
especially the smart boards. We have problems from time to time with
projections and computers. Problems occur in connections. We spend too much
on maintenance and repair. (A3)

A teacher’s view on the code of physical space deficiencies is as follows:
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Our physical education practices are exceedingly difficult. Since our schoolyard
was divided into two, our baskets were temporarily dismantled to be put back on. But
it has not come yet.” (F2)

The theme of Deficiencies arising from the environment (f = 36) has been the
second most emphasized theme in school improvement dimensions before the project.
The theme of Deficiencies arising from the environment includes the codes of
developing school-environment cooperation (f = 4), parents’ support to the school (f
= 7), reducing parental intervention to teachers (f = 11), maintaining student
achievements by parents (f = 5) and increasing families’ interest in school (f =9). A
teacher’s view on the code of reducing parental intervention to the teacher is as
follows:

Our primary problem is parents’ intrusive attitudes. Although parents do not
know the developmental characteristics of their children very well, they
sometimes interfere with teachers due to their high expectations of children. One
parent commented to me that the last year was a very unproductive year. |
explained that there was no writing activity in the second grade, but listening
activity was a priority. Some parents falsely assume that their children do not
learn anything if there is no writing activity predominantly. This causes them to
make wrong comments about teachers. (D4)

A teacher’s view on the code of maintaining student achievements by parents is
as follows:

Our school environment is a region with limited financial means and people from
low social strata live. Therefore, parents are prone to violence. Sometimes, they
can be negative role models for their own children by scolding their children in
front of us. We protect children against the parents in such cases. We try to
prevent the parents from resorting to violence. What is more, | am hesitant to
even give homework to children, worrying that their parents could commit
violence at home because they do not do their homework. (H1)

In the project process, four themes have been determined in school improvement
dimensions, mostly the theme of Physical deficiencies (f = 27) was emphasized. The
theme of physical deficiencies is about physical space deficiencies (f = 14) and lack
of instructional technology infrastructure (f = 13). A teacher’s view on the code of
physical space deficiencies is as follows:

The lack of a sufficient number of classrooms negatively affects our activities. |
am having difficulties educating parents because | have difficulty finding empty
classrooms. For example, we organized an educational activity for fathers. Our
school principal necessarily placed the activity in the evening. (J3)

A teacher’s view on the code of lack of instructional technologies infrastructure
is as follows:
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We use the smart board by installing flash memory and consuming our own
internet. Especially when we have activities outside on certain days and weeks,
our microphones and microphone stands are not enough. | applied to a few places
that can donate them to our school. Our school principal did her part in this
regard. However, the lack of equipment in our schoolyard continues. (K5)

In the project process, the second most emphasized theme in school
improvement dimensions is the theme of Deficiencies arising from the environment
(f = 16). This theme consists of the school’s awareness of parents (f = 3), parents’
support for education (f = 3), increasing parents’ interest in the school (f = 7), and the
continuation of student achievements by parents (f = 3). A teacher’s view on the code
of increasing families’ interest in school is as follows:

Parent participation in meetings is extremely low. Parents usually do not attend
meetings by making excuses such as | have small children at home, my work is
extremely time-consuming, etc. However, many of the parents prefer not to
attend the meetings, thinking that they will be asked for monetary support. |
invited the parents to breakfast this year instead of organizing a meeting for
them. Almost all of them came to breakfast. (M2)

When the change of school development dimensions from the pre-project to the
project process is examined, pre-project school development dimensions are mostly
stated as physical deficiencies, deficiencies in the school-parent-environment
relationship, and deficiencies in teacher and student behaviors. During the project
process, reviewing their own attitudes and behaviors and student-oriented
development practices came to the fore in the opinions of the participants. On the
other hand, it was determined that participant views during the project process started
to develop solutions as well as indicating the school’s deficiencies. In the opinions of
the participants, the experiences based on their contribution and participation in the
school development process came to the fore.

The Change in the Management of School Improvement

Findings regarding the third question of the research connected with the change
in the management of school improvement before the project and in the project
process are given in Figure 5.
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Figure 5
Change of Management of School Development Before and During the Project
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According to the findings in Figure 5, the management of school improvement
has been determined as three themes before the project: “Managing with democratic-
oriented behaviors”, “Managing with sustainability-oriented behaviors” and
“Managing with repressive behaviors”. On the other hand, during the project process,
the management of school improvement has been determined as two themes:
“Managing with democratic-oriented behaviors” and “Managing with development-
oriented behaviors”. The theme of managing with democratic-oriented behaviors (f =
32) was emphasized the most before the project regarding the management of school
improvement. This theme includes the codes of participatory decision-making (f = 5),
solution-oriented behavior (f = 8), giving importance to human relations (f = 9), and
persuading (f = 10). A teacher’s view on the participatory decision-making code is as
follows:

The school principal does not tend to make decisions alone. We contribute to
him. We usually have difficulties in providing financial resources. The principal
provides resources by cooperating with municipalities. They show a supportive
attitude towards us on these issues. (A3)

In the management of pre-project school development, the theme of managing
with sustainable behavior (f = 19) was emphasized the second most. This theme
consists of the codes of managers being dysfunctional (f = 3), monitoring the process
(f = 4), making result-oriented evaluation (f = 3), not taking initiative (f = 3),
communicating ineffectively (f = 4) and managing the process well (f = 2). A teacher’s
view on the process monitoring code is as follows:

Our school principal calls us when there is something to be done and distributes
the tasks between us. Our manager is open to innovations and follows a task to
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the end. Our assistant manager is also good at follow-up work and is someone
who has positive approaches in general. (F5).

In the management of school improvement in the project process, the theme of
managing with democratic-oriented behaviors (f = 28) was emphasized the most. This
theme includes the behaviors of participatory decision-making (f = 10), supportive
behavior (f = 8), solution-oriented behavior (f = 4), giving importance to cooperation
(f = 3), and giving importance to human relations (f = 3) in the development practices
of principal. The views of an administrator and a teacher regarding the participatory
decision-making code are as follows.

The principal shares with us what he thinks and tries to understand what we think
while making decisions with respect to practices. This really makes us feel
valuable. It also has a motivating effect. Even when our energy is low, it has a
motivating effect. (YJ7)

All decisions were taken with the common opinion of the teachers. We can
express our opinion freely on the issues we do not agree with. We have a
democratic environment. When we started the open library practice in the
school, there were several different views, we took every view into consideration
in turn, and then we adopted the most appropriate one. There were also some
negative situations. For example, some books were taken but not returned. We
asked everyone for ideas, including the students in to prevent the books. Now
we have reached a consensus on a method. It looks like it will work. (L2)

Another theme that emerged in the management of school improvement during
the project process is the theme of managing with development-oriented behaviors (f
=15). This theme is related to the behaviors of the managers to monitor the process (f
= 5), to give continuous feedback (f = 4), to use result-oriented evaluation (f = 2), to
communicate ineffectively (f = 2), and to be dysfunctional (f = 2). A teacher’s view
on the process monitoring code is as follows:

“Our administration guides us when we cannot see some particular details. Our
administrator sweetly tells us what we missed. They follow the practices closely.” (J5)

Regarding the continuous feedback code, one teacher said:

“After the activities, our administration definitely thanks us. Not every school
administration does this. Our principal honors us when we successfully complete even
a small activity. A sense of appreciation is particularly important for a teacher.” (K4)

As a result, according to primary and secondary school principals and teachers,
while principals’ efforts to persuade, their attaching importance to human relations,
their ineffectiveness due to the pressure of superiors come to the fore in school
improvement management before the project, participatory decision making,
supportive behavior, monitoring the process and giving feedback come to fore during
the project process.
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The Change in the School Improvement Obstacles

Findings regarding the change in school improvement obstacles before and
during the project are given in Figure 6.

Figure 6
The Change in the School Development Obstacles
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As seen in the figure 6, the obstacles to school improvement have emerged as
four themes before the project: “Obstacles arising from school management”,
“Obstacles arising from the school environment”, “Obstacles arising from the
qualifications of teachers” and “Obstacles arising from the student”. On the other
hand, three themes have emerged as the obstacles to school improvement during the
project process: “Obstacles arising from the school environment”, “Obstacles arising
from the teacher’s qualifications” and “Obstacles arising from school management”.
Before the project, the theme of obstacles arising from school management (f = 36)
was most emphasized in the obstacles to school improvement. This theme includes
physical space deficiencies of the school (f = 17), out-of-school assignments of the
administrator (f = 3), lack of participation in decision-making (f = 3), lack of
cooperation (f = 4), school climate management (f = 3) and manager’s qualifications
include (f = 6) codes. A teacher’s view on the manager’s qualifications code is as
follows:

“Sometimes our manager happens to be absent-minded. This might be because
he has personal problems. When he reflects this in the school personnel an unfavorable
atmosphere emerges.” (E6)

Before the project, the theme of obstacles arising from the school environment
(f = 18) has been the second most emphasized theme in the obstacles to school
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improvement. This theme includes the codes of lack of parent support (f = 14) and
lack of parental support (f = 4). Two quotes regarding the code of lack of parent
support are as follows:

The parents just want us to keep their children at school without expecting
anything from them. They expect everything from the school teachers and
principals. | think we should deal with the families for a month as soon as the
schools open. We have not seen the face of the parents for a long time. The
parents think that they know most things, even though they do not know. There
are problems related to the attitudes of parents and children. Parents are getting
the children to become accustomed to what is ready. (F3).

A parent requested | call him in the evening so that he could put his child to
sleep. He was expecting his own responsibility from us. As the parents move
away from paternal responsibilities, they expect them from us. We inform
parents about healthy nutrition. Some parents bring fruit juice and cereals to their
children from a nearby market. Parents do not own or care about their own
children enough. When talking about their own child, they could say “this or
that” instead of mentioning their name. We cannot move on to academic
achievement without exceeding the parental responsibilities. (H1).

During the project process, the theme of obstacles arising from the school
environment (f = 21) was the most emphasized among the obstacles to school
improvement. This theme is related to the prejudices of the school environment (f =
5), the indifference of the parents (f = 4), and the lack of support for the school (f =
12). A teacher’s view on the code of being biased is as follows:

The fact that this project is a two-year project was also good for the process.
Because I think we overcame the prejudice about school improvement. It will be
easier to continue from now on. No matter who made it continue, it was
something that had to be done. Now it is good to have overcome the prejudices.
(K1)

In the obstacles of school improvement during the project process, the theme of
obstacles arising from the teacher’s qualifications (f = 18) was the second most
emphasized theme. This theme is related to the teacher’s high workload (f = 9), low
motivation (f = 4), and deficiencies in teaching methods and techniques (f = 5). A
principal’s view on the code of high workload intensity is as follows:

I think the biggest obstacle is time. There is a problem with the course load. |
can understand my friends. We are already striving to train the lessons.
Sometimes even a lesson hour allocated for the activities can cause the lessons
to be disrupted. It can be a problem for the teacher to adjust the flow accordingly.
However, within the scope of this project, school improvement practices and
observations did not cause any problems as they were adjusted according to the
course flow. (YK1)
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A teacher’s view on the code of deficiencies in teaching methods and techniques
is as follows:

We are not effective and creative in improving the lessons. Our teachers in the
past were highly creative in this regard. They used to teach us by teaching songs
and making us sing songs. If we are not as effective as they were, the insufficient
education we received should have a share among other things. | think a teacher
should be able to play at least one musical instrument. For instance, | should be
able to teach half of the math with music. On the other hand, without a sense of
rhythm, we cannot teach children to inhale and exhale properly in sports
activities. (J4)

As a result, according to primary and secondary school principals and teachers,
before the project, the obstacles to school improvement, lack of physical space, lack
of parent support, student behavioral problems, and deficiencies in managerial
qualifications and teaching methods and techniques have become prominent. On the
other hand, lack of parent support, workload density, and legal obstacles stand out as
obstacles to school improvement during the project process.

Discussion, Conclusion and Suggestions

With this research, according to the opinions of primary and secondary school
principals and teachers, the changes in school improvement practices, dimensions,
management, and obstacles before and during the project process were examined. The
findings of the research were discussed under the guidance of sub-problems and
interpreted in line with the theoretical framework. The discussion of the research
findings is structured in line with the sub-questions.

Before the project regarding the change in school improvement practices, the
theme of practices intended for institutional arrangements has been the most
emphasized theme, while the theme of practices intended for students has been
emphasized on the second level. During the project process, while the theme of
practices intended for students has been the most emphasized theme, the theme of
practices intended for parents has been emphasized on the second level. In the study
conducted by Bozbayindir and Alev (2020), practices for improving the conditions of
students and physical conditions came to the fore. On the other hand, in the research
of Altunay and Aksu (2019), it is stated that parent training is important in school
improvement practices. In Sahin’s (2013) research, the willingness of school
principals to make physical arrangements is parallel to the finding of improving
physical space as one of the components of school improvement found in Altun and
Bebek’s (2016) research. In the literature, the emphasis on physical development as
one of the areas of school improvement stands out (Giirsiil, 2010; Ismail et al., 2014;
Moustaka-Tsiakkiros, & Tsiakkiros, 2013). However, compared to the improvement
of physical conditions, improvement practices intended for students and parent
training have not been sufficiently prominent. The reason for the literature and the
findings of this study may be related to the prominence of the physical arrangements
and social activities carried out for the students in schools, which were intensively
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carried out by the principals before the project. In other words, school principals see
physical improvements that are more visible to the environment or social activities
aimed at gaining the appreciation of parents as development activities. This may be
because principals and teachers cannot think in a student-centered manner. In
addition, before the project, it was seen that schools were waiting for the Ministry of
National Education or an external driving force for development. Although school
development management teams are established to manage the development in
schools, it is known that these teams are not functional (Parlar, 2014; Sahin, 2015).
School development management team and Strategic planning are mentioned in the
Ministry of National Education’s Primary Education Institutions Standards
Implementation directive published in 2011. The schools of the Ministry of National
Education mostly act within the framework of development projects determined by
the central government. Since the projects are prepared centrally in the Ministry of
National Education or the National Education Directorates, quantitative results are
tried to be produced, but there are criticisms that the schools do not deepen in
accordance with the special conditions and quality of the schools.

However, the fact that school improvement practices during the project process
include studies for students and parents carried out by school members may have
brought forward the view that school improvement is beyond increasing physical
facilities or taking the student to some places outside of the school. This situation can
be accepted as an indication that the development culture mentioned in Reezigt and
Creemers’ (2005) school improvement model was formed in schools during the
project process. While school improvement practices were seen in the context of
institutional arrangements before the project, school improvement practices in the
project process turned into a perspective that focuses on the development of students
and parents. This transformation can be accepted as an indication that the learning
culture in Senge’s (1990/2018) learning organization model is formed. Because it is
seen that in school improvement practices in the project process the focal point is on
the learning of individuals in the school. Thus, it can be thought that the project allows
teachers and principals to gain a more student-centered perspective.

Before the project regarding the change in school improvement dimensions, the
theme of physical deficiencies has been the most emphasized, while the theme of
deficiencies arising from the environment has been emphasized on the second level.
The same is true for the project process. In the project process, while the theme of
physical deficiencies has been the most emphasized, the theme of deficiencies arising
from the environment has been emphasized on the second level. The findings obtained
in this research support the findings of the research carried out by Altunay et al.,
(2021) in which the insufficiency of physical and technical facilities and the
disinterestedness of parents in school come to the fore as the topics that need
improvement. In another study, it is stated that schools should be developed physically
and technically, and it is emphasized that this problem is due to financial reasons
(Arabact & Namli, 2016). According to Yalaza and Cinoglu (2019), there are
problems with parents’ interest in school and their style of communication. Parents
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intervene in the classroom and there is a lack of materials in the schools. Similarly,
that school principals mostly act to strengthen technological infrastructure (Sahin,
2013) and that schools have inadequacies regarding physical and technical facilities
have been mentioned in studies (Altun & Bebek, 2016; Giirsiil, 2010; Hajisoteriou et
al., 2018). However, in Kaya’s (2015) study, the least effective dimension of the
school was found to be the school environment and parents. On the other hand,
according to the Ministry of National Education’s Quality Management System
Directive (MEB, 2014), it is planned to be built based on the excellence model
developed by the European Quality Management Foundation in Turkey. The
dimensions of the excellence model developed by the European Foundation for
Quality Management (EFQM); direction (purpose, vision, strategy, corporate culture,
and leadership), implementation (stakeholder engagement, creating sustainable value,
and driving transformation) and results (stakeholder perceptions, strategic
performance, and operational performance). School development management team
in the same directive; It is defined as a team formed in schools to increase the quality
of education, and student success, improving the physical and human resources of the
school, evaluating the institutional performance of the school with a shared and
cooperative management approach, and ensuring the planned and continuous
development of education by making a strategic plan. In this study, the dimensions of
school development were determined as the physical structure of the school, the
environment of the school, student behavior, institutional functioning, and teacher
characteristics in line with the opinions of the participants. The reason for these
research findings and the literature may be the low economic opportunities of the
schools and the attitude of parents towards the school. The fact that physical
arrangements are at the head of the areas that need to be improved in schools before
the project and during the project may be related to the planning errors in the
construction phase of the school buildings. In addition, the fact that the number of
students in schools exceeds their capacity due to the school-age student population
and the high demand for schools can account for many inadequacies. At the same
time, many areas such as conference halls, gardens, various rooms, canteens, and
recreation areas not effectively planned during the construction of schools create
limitations in meeting educational requirements. On the other hand, the parents’
intervention with the school and the teacher in the theme of environmental
arrangement before the project turned into the form of increasing the parents’ interest
in the school after the project. An important factor in this might be the change in the
perspective of teachers, principals, and parents on each other during the project
process. At the same time, activities intended for parents within the scope of the
project may have increased their trust in the school. All these findings are of support
nature increasing development resources and pressure elements aimed at development
included in Reezigt and Creemers’ (2005) school improvement model before the
project. The fact that schools have both physical deficiencies and material deficiencies
forces schools to find solutions in this direction. Parents’ merging with teachers can
be regarded as a reflection of the step of learning with the team included in Senge’s
(1990/2018) learning organization theory.
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In school improvement management before the project, the theme of managing
with democratic-oriented behaviors has been the most emphasized, while the theme
of managing with sustainable behavior has been emphasized on the second level. In
the project process, while the theme of managing with democratic-oriented behaviors
has been the most emphasized, the theme of managing with development-oriented
behaviors has been emphasized on the second level. The content of the theme of
managing with democratic behaviors has undergone a transformation regarding
principals and teachers during the project process. While it was a priority for school
improvement practices to be done by the principals through persuasion before the
project, it has turned into content towards ensuring participation in the decision in the
project process. The finding that principals made result-oriented evaluations before
the project has turned into a process-oriented understanding. It is stated in the
literature that school improvement practices should be in a structure that focuses on
the process, not the result (Parlar, 2012). On the other hand, according to the study
conducted by Beycioglu and Aslan (2010), in the management of school improvement
practices the findings of the necessity to be democratic and to participate in the
decision are also parallel. In addition, in the studies conducted by Giindiiz (2015),
Bostrom and Dalin (2016), and Hajisoteriou et al. (2018), the participation of
stakeholders in the decision-making process in the school improvement process
coincides with the findings. The reason for the literature and the findings of this study
may be that teachers are not motivated enough in school improvement practices before
the project, and school principals try to persuade them. In this way, because the school
principal does not use different types of pressure, they may have perceived their
practices as democratic. On the other hand, since the participation of teachers and
parents in making decisions is attempted to be provided to improve the management
process in the project process, it may also be due to the development of a democratic
management approach. These findings can be regarded as coherent with Senge’s
(1990/2018) shared purpose and vision step in the learning organization theory. For,
to be able to fight for common purposes is only possible by providing a democratic
school improvement environment. The same situation also coincides with the step of
sharing the goals of education included In Reezigt and Creemers’ (2005) effective
school development model.

Before the project regarding the change in school improvement obstacles, the
theme of obstacles arising from school management has been the most emphasized,
while the theme of obstacles arising from the school environment has been
emphasized on the second level. In the project process, while the theme of obstacles
arising from the school environment has been the most emphasized, the theme of
obstacles arising from the teacher’s qualifications has been emphasized on the second
level. When the literature is examined, the findings emphasizing teachers’
qualifications and insufficiency of parental support as school improvement obstacles
(Bozbayindir & Alev, 2020) overlap with the findings of this study. Similarly, in the
research conducted by Arabaci and Namli (2016), it was stated that there were
obstacles in the physical and technical development of schools, and financial



120 Moustafa Dogan and Esen Altunay

problems were shown as the root of these obstacles. In addition, in the studies of
Giirsul (2010) and Sahin (2013), the biggest obstacles to the improvement of schools
were stated to be physical and financial obstacles. The reason for the literature and the
findings of this study is that principals and teachers primarily attribute the source of
problems to factors other than themselves (parent support, physical factors) in school
improvement practices and that they have an expectation towards a regulation
regarding them. During the project process, the fact that the issue of workload
intensity came to the forefront with principals’ and teachers’ reviewing their
qualifications has brought more clarity to the problem of obstacles caused by teachers.
This finding can be accounted for by the fact that the desire to participate in school
improvement practices increased during the project process, but the high number of
courses posed an obstacle in this regard. Research findings can be considered as
teachers’ efforts to increase their own competencies in adapting themselves to the
development culture, which Reezigt and Creemers (2005) discuss in the dimension of
improvement culture and classify in school situations. Similarly, when looked at from
the perspective of Senge’s (1990/2018) personal dominance dimension in the learning
organization theory, a continuous learning environment has been tried to be provided.
This environment may have caused people to question their own qualities and the
contribution of the environment to education.

In line with the research problem, opinions on school improvement practices in
primary and secondary schools were evaluated. In this context, it is seen that school
improvement practices in the world include activities for the holistic development of
the student. Studies are carried out to make the school an area of discovery for teachers
and students beyond providing students with academic skills. In addition, the effective
participation of stakeholders and a democratic attitude in management are considered
important. In Turkey, on the other hand, studies aimed at increasing the physical and
technological opportunities of schools stand out. Finally, it was observed that the
opinions partially differed before and during the project. In this context, the research
results, and suggestions in line with these results are as follows:

1. Since the change in school improvement practices is in the direction of
practices intended for students and practices intended for parents,
improvement practices in awareness studies regarding school improvement
can be made by focusing on parents, teachers, and students. Teachers should
be allowed to develop their own improvement projects and professional
development. With the support of parents, practices should be structured in
accordance with the holistic development of students, including digital,
social, and academic skills. Efforts should be made to increase the
willingness of parents to participate in school activities by using all digital
and other communication means.

2. The changes in the dimensions of school improvement are similar in terms
of physical deficiencies and environmental deficiencies. School
improvement practices have made these shortcomings less felt during the
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project process. The interaction of schools with their environment is
insufficient due to both the internal dynamics of the school and national
policies. In this context, to urgently improve the physical facilities of the
schools, it should be ensured that a data bank is created by determining the
situation. To solve the physical resource problem of schools, the budgets
allocated to the education system in general and the school in particular
should be increased. In order to increase the interaction of schools with their
environment, activities that will ensure the participation of all stakeholders
should be planned. These events can be graduation days that will reinforce
the corporate culture, events to be held on special days of the region,
competitions where a cultural transfer will be made, and events such as
bazaars that will strengthen the school-environment relationship. In order for
the environment to protect the school, it should be ensured that a corporate
culture is created and all communication channels, including social media,
are used effectively.

3. Since the change in the management of school improvement has turned into
a form of democratic, individual-oriented development and supply of
participation in the decision-making, the school improvement practices and
projects from top management of the Ministry of National Education to
school administrations should be structured according to the views of the
stakeholders of the school. This can increase motivation in the process. The
Ministry of National Education and National Education Directorates require
school development practices in a school-oriented and flexible structure, not
top management-oriented projects. In order for school administrators to be
successful in school development, the criterion of being open to development
and creating a culture of development can also be decisive. A system that
encourages and supervises administrators who are ineffective in school
management can be created. Evaluating the feedback from schools, teachers,
parents, and students by senior management may enable school
administrations to take bold steps to reduce their commitment to the central
structure.

4. The change of obstacles to school improvement was focused on the school
environment and teacher qualifications; however, the obstacles arising from
the school environment have decreased. School-environment relations need
to be considered in the long term. Professional development training that
supports teachers can be increased to eliminate the inadequacies regarding
teacher qualifications. In this process, cooperation should be made with
universities. On the other hand, teachers’ academic and social achievements
should be rewarded and their development in this area should be encouraged.
In addition, funds should be allocated for teachers’ development activities.
Participation in congresses, etc. should be met with the means of the Ministry
of National Education. The technological and material infrastructure of the
projects to be carried out by the teachers should be provided by the Ministry
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of National Education. Rewards such as service points to be added in
management can also be a motivating force for development.

In order to reveal different perspectives on school improvement, some

studies can be carried out at all educational levels and in private schools. In

addition, the opinions of education principals in the province, district, and
ministry about school improvement practices can also be examined.
Moreover, it can be suggested that international practices should be
examined and adapted to the Turkish context.
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Okullar degisimin en ¢ok hissedildigi toplumsal yapilardan biridir. Her orgiit
gibi okul orgiitli de yasamini siirdiirmek i¢in yenilesme egilimindedir. Giiniimiiz bilgi
toplumunda okullar gevrelerinden bagimsiz diisiiniilemeyecegi igin, degisimle her
giin okullara farkli gérev ve sorumluluklar yiiklenmektedir. Bu durum bireylerin
rollerinin degismesine neden olurken, okul yoneticilerini de ydnetim siireclerinin
tasariminda, bu rolleri dikkate almaya zorunlu birakmaktadir. Okullarin islevlerindeki
degismeler okullari, degisime gerektigi gibi yanit verebilecek nitelikler kazanmaya
itmektedir. Bu niteliklerin kazanilmas: okullarin siirekli olarak gelismesiyle
miimkiindiir (Purkey ve Smith, 1985).

Okullardaki gelismelerin yonii degisen egitim teknolojilerini ve egitimdeki
cagdas gelismeleri izleyebilme ve bunlart okullarda kullanmak dogrultusunda
olmalidir. Egitimin iletisim teknolojilerindeki gelismelerle daha seffaf ve izlenebilir
bir durum almasi, okullar arasindaki rekabeti arttirmis ve okullarin gelistirilmesi
acisindan onemli bir itici gli¢ olusturmustur. Okullar bireylerin gelisimini saglarken
kaynaklarinin etkili ve verimli sekilde kullanilma ¢abasi, egitim alanyazinina “okul
gelistirme, etkili okul, grenen okul, kalite hareketi, okullarda katilmali yonetim,
okula dayali yonetim gibi yaklagimlarla yansimistir’” (Hesapgioglu, 2003, s. 154).
Tiim bu yaklasimlar temelde okullarin nasil daha etkili olacagina yonelik sorulara
cevap bulma girisimlerinin bir sonucu olarak degerlendirilebilir. Sammons ve dig.
(1995) etkili okulu, okulun onceki dinamiklerini dikkate alarak Ogrencilerde
beklenenden fazla ilerleme kaydedilmesi ile agiklamaktadir. Bu ilerleme okulun
etkililigi ile bagdastirilan 11 temel Ozellikle belirtilmistir. Etkili okula iliskin
Ozellikler profesyonel liderlik, paylasilan vizyon ve hedefler, 6grenme ortamu,
Ogretme ve Ogrenmeye odaklanma, amagh ogretim, yiiksek beklentiler, olumlu
pekistirme, ilerlemenin izlenmesi, 6grenci haklari ve sorumluluklari, ev-okul ortakligt
ve Ogrenen Orgiit olarak belirtilmistir. Buradan okul gelistirmenin ¢ok boyutlu olarak
ele alinmasi gereken bir silire¢ olduguna iligkin giiglii kanitlar oldugu séylenebilir.
Buna gore okullarin gelismis sayilmasi i¢in sorunlarint ¢ézebilmesi ve alanindaki
degismeleri izleme yeterligini yiikseltmeleri gerekmektedir. Bu yiizden okul
gelistirmenin etkili okula ulasmak icin gerekli cabalar1 igerdigi sdylenebilir (Balct,
2014). Okul geligtirme okul etkililigi kavramu ile karistirilabilmekte ve birbirlerinin
yerine kullanilabilmektedir. Oysa bu kavramlar entelektiiel, yontemsel ve kuramsal
boyutlarda farkli kaynaklardan gelmektedir. Okul gelistirme kavrami, tepkisel bir
yaklagimla yeniligin tepeden tabana empoze edilmesine karsi; asagidan yukar: dogru
degisimi yani pratisyen yaklasimi tercih etmektedir (Chapman ve dig., 2011;
Reynolds, 1995). Ancak alanyazin birlikte geligmistir. Okullarin gelistirilmesi, okulda
yapilan giinliik etkinliklerden ayrilmaktadir, ¢iinkii okul gelistirme sonu olmayan bir
stirectir (Tinkilig, 2006). Mitkemmel olarak tanimlanan okullarin bile gelistirilebilir
alanlarmin bulunmasi, her okulun gelistirilebileceginin ve gelisim siirecinin sonunun
olmadigmin bir gostergesidir (Senge, 1990/2018). Okul gelistirmeyi kisaca bireyin,
okulun ve toplumun amaglarini gergeklestirmek icin yapilan her tiirlii sistematik
etikinlik iceren bir siire¢ olarak tanimlamak olanaklidir. Her ddnemde okullar
zamanin kosullarina gore gelistirilmistir. Fakat kavram olarak okul gelistirmenin
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temeli Amerika Birlesik Devletleri’'nde (ABD) Coleman ve arkadaglarinin 1966
yilinda hazirladiklari rapora ve Ingiltere’de Plawden’e dayanir (Peaker, 1979, akt.,
Balci, 2002). Okul gelistirme siireci 1960°larda materyal kullanimi ile baglamus,
1970’lerde materyal gelistirmeyle devam etmistir. 1980°lerde ise daha ¢ok dgretimsel
hedeflere ulasma durumu degerlendirilmistir. 1990 sonrasinda ise degisim kavrami
egitimde iyice 6nemini arttirmistir. Bu baglamda okullarin her yoniiyle gelistirilmesi
gerektigi benimsenmistir. Alanyazindaki (Balci, 2013; Sammons ve dig., 1995) okul
gelistirme siirecinde dikkate alinmasi gereken cesitli boyutlar vurgulanmistir.
Sammons ve dig. 6grenme ortaminin fiziksel yapisi, okulun cevresiyle ve velilerle
olan iliskileri, 6gretmenlerin nitelikleri, kurumsal isleyisin etkililigi, 6grenciye
yonelik beklentiler ve 6grencilerin gelisimine yonelik uygulamalar boyutlarina vurgu
yapmaktadir. Balci’ya (2013) gore diisiik basarilt okullari gelistirmek igin akademik
standartlar1 yiikseltme, 6gretmen ve Ogrencilerin birlikte galisabilecekleri 6grenme
cevreleri yaratma, 6grenmeyi kariyer ve 6grenci ilgileri dogrultusunda yapilandirma,
O0grenci basarisinin, egitimcilerin mesleksel gelismesini iyilestirme yoluyla
ylikseltme, 6grencilerin okul dis1 6grenme deneyimlerini sinif 6gretimine baglama,
kolej ve kariyer duyarligini artirmak {izere danigmanlik saglama, okul gilinlinii esnek
olarak yapilandirma, 6grenci gelisimini yapabildikleri yoluyla degerlendirme, diger
okullarla ortaklik kurma ve okulun paydaslar1 ile 6grenci destek birlikleri olugturma
O6nemli boyutlardir. Reezigt ve Creemers’e (2005) gore ise gelistirme boyutlar
gelistirme gereksinimlerinin degerlendirilmesi, gelistirme geresksinimlerini belirleme
ve ayrintili hedefler koyma, gelistirme etkinliklerini planlama, uygulama,
degerlendirme ve yansitmadan olugsmaktadir. Bircok boyutuyla ele alinabilecek okul
gelistirme c¢alismalar1 kendine 6zgii Ozellikler tagimaktadir. Diinyada okul
gelistirmeye iligkin pek cok tlkenin politikalar trettigi ve projeler yiriittigi
bilinmektedir. Hollanda’da 1960’lardan baslayarak kiiltiirel yoksunlugun giderilmesi
amactyla gelisim projeleri uygulanmistir. “Rotterdam Egitim ve Sosyal Cevre
Projesi” arastirma ve gelistirme odakli, “Amsterdam Yenilesme Projesi” ise
okullardan iiste dogru gerceklesen bir gelisimin uygulanmasina yoneliktir (Balci,
2002). Benzer sekilde ABD’de bir¢ok okul gelistirme projesi yiiriitiilmiistiir.
Bergeson’un (2004) okul gelistirme kavramsal cercevesi, Firestone’un (1989)
bolgesel okul gelistirme calismasi, Arizona Egitim Bakanligi’nin okul g¢apinda
sistemik okul gelistirme modeli (Mathieson, 2005), Michigan Universitesi Egitim
Departmani tarafindan ortaya konulan Michigan Okul Gelisim Cercevesi (Rowan ve
dig., 2009) ve Washington Egitim Bolgesi Okul Gelistirme Planlamasi bunlardan
bazilaridir. Almanya da okul gelistirme adina bazi caligmalar yiiritmiistiir. Bu
aragtirmalar okullarin yonetimi, egitim programi ve ders gelistirme g¢aligmalarina
odaklanmustir (Rolff, 2007). Ders gelistirme i¢in Almanya’da ilk olarak 2001 yilinda
NRW’da (Nordrhein-Westfalen) uygulanan “Okul ve Ortaklari” projesi okul
gelistirme amaciyla yapilan projelerden biridir. Ote yandan Tiirkiye’de okul
gelistirme igin bazi uygulamalar yapmustir. 17 Nisan 1940 tarihli yasa ile a¢ilan Koy
Enstitiileri, Avrupa Birligi Uyeligi kapsaminda uluslararasi kuruluglarin verdigi
projeler, Milli Egitim Bakanligi (MEB) tarafindan uygulanan “Okulda Performans
Yonetimi”?, “Planli Okul Gelisim Modeli”, “Milli Egitimi Gelistirme Projesi”,
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“Miifredat Laboratuvar Okullar”, “Toplam Kalite Yonetimi”, “Okula Dayali
Yonetim”, “Okul Temelli Mesleki Gelisim Modeli” gibi gelisim uygulamalar1
denenmistir. Son olarak her okulun bir gelisim modeli olmasina karar verilmis, bu
modelde Avrupa Kalite Yonetimi Vakfi (EFQM) Miikemmellik Modelindeki olg¢iitler
temel alinmugtir. {lkogretim Kurumlari Yénetmeligi'nde (MEB, 2003) ilkdgretim
okullarinda; paylasimei ve is birligine dayali yonetim anlayisiyla, egitim ve dgretimin
niteligi ve 6grenci basarisini artirmak, okulun fiziki ve insan kaynaklarini gelistirmek,
Ogrenci merkezli egitim yapmak, egitimde planli ve siirekli gelisim saglamak
amactyla Okul Gelisim Yonetim Ekibinin kurulacag belirtilmistir. Ancak okullarin
durumuna ve uluslararasi degerlendirme sonuglarina bakildiginda istenen gelisimin
saglanamadigi goriilmektedir (Parlar, 2014). Giiniimiizde okul gelistirme, bireyin tiim
yonleriyle gelismesini hedefleyen, gelisim siirecine odaklanan, ideal okulu olusturan
ve siirekli olarak kendini yenileyen okullar1 ortaya ¢ikaran sistematik siiregler olarak
belirtilebilir. Bu kadar kapsamli duruma gelen okul gelistirme siireglerinin bireysel,
kurumsal ve toplumsal birgok degiskenden etkilenmesi kacmilmazdir (Ozdemir,
2005; Yildirim, 2012).

Okul gelistirme uygulamalar1 zaman i¢inde degismektedir. Bu degisimde hem
gecen zaman hem de okullarin birbirinden farkli 6zellikler tasimasi dnemli etkenler
arasindadir. Ayn1 mahalledeki okullarm bile farkli 6zelliklerinin oldugu bilinen bir
gercektir. Bu baglamda tiim okullar icin genellenebilecek, standart bir okul
degisim/gelisim yaklagimindan s6z edilmesi zor olabilir (Dalin, 2005). Okul
gelistirme i¢in genel c¢ergeveler ¢izilebilir, fakat okullarin etkili bir bigimde
gelistirilmesi, okulun kendi 6zelinde degerlendirilmesi ile olanaklidir. Tam da bu
ylizden gelisim siirecinde her okulun 6z potansiyelinin ortaya ¢ikarilmasi
gerekmektedir. Okulun potansiyelinin ortaya konulmasinda ve gelisim olanaklarinin
degerlendirilmesinde paydaslardan edinilen bilgiler nemlidir. Okul gelistirme siireci
okulun tiim paydaslarinin isbirligiyle yiiriitiilmesi gereken bir siirectir. Ote yandan
giiniimiiz okullarina bakildiginda okullarin birgogunun kendini yenileyemedigi, okul
i¢ ve dig dinamiklerini egitsel hedefleri gergeklestirebilmek igin ve etkili olarak
kullanamadigi goriilmektedir. Bu durumun olusmasinda, elbette egitim sisteminin
yapisinin ve egitim politikalarinin da etkisi vardir. Cilinkii egitim kurumlarini
ilgilendiren politikalardaki her degisiklik, egitim sisteminin en kii¢iikk birimi olan
okullarla, bu okullarda galisan yoneticileri ve 6gretmenleri olumlu ya da olumsuz
anlamda etkileyebilmektedir (Altunay ve Agacdiken, 2016). Bu durumda bilginin
dolagiminin sinirsiz oldugu bir donemde okullarin, egitim sistemleri nasil olursa
olsun, kendi gelisim siirecini baslatabilecek ve yonetebilecek bir kiiltiire sahip olmast
gerekmektedir. Bugiinkii okullarin bircoguna bakildiginda, okul gelistirmenin okul
kiiltiriiniin bir pargast olmadig1 sdylenebilir. Oysa toplumun kaderini belirleyen ve
yarinin toplumunu olusturan kurumlardan biri olan okullar, siirekli gelismesi gereken
yapilardir.

Toplumun gereksinimi olan insan giicliniin niteligi okullarda verilen egitimin
nitelikli olmasina baglidir. Ozellikle giiniimiizde iilkelerin geligmislik gdstergelerinin
en baginda okullardaki egitim niteliginin oldugu diisiiniiliirse (Parlar, 2014), okullarin
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son dénemde sorumluluk alaninin daha da genisledigi s6ylenebilir. Okullarin her tiirli
degisime ve gelismeye agik ve hazir olmasi i¢in dinamik ve esnek bir yapida olmasi
gerekir (Parlar, 2012). Bu kapsamda okulun tiim paydaslarinin zaman ve mekan
siirlamast olmadan birlikte 6grendigi bir okul ortamina gerek bulunmaktadir. Okulun
stirekli olarak degisen kosullara ayak uydurmasi, 6grenmeye agik (Oktay, 2001), okul
ve ailelerin isbirliginin ve iletisiminin giicli olmasi zorunlugunu beraberinde
getirmektedir (Tschannen-Moran, 2001). Okullar bu dogrultuda yapilandirildiginda
egitim sistemi yarinin yetigkini olan ¢ocuklari, bedensel, zihinsel ve duygusal yonden
gelistirip, onlar1 gelecekteki rollerine hazirlayabilirler (Balci, 2002). Buna karsin okul
gelistirme Tiirkiye’de diinya iilkelerine gore dnemi ge¢ kavranmis, yeni sayilabilecek
bir kavram olarak goriilebilir. Bu baglamda son 20-25 yil igerisinde daha gii¢lii bir
ivme kazanilmigtir. 19.10.1999 tarihli “Toplam Kalite Yonetimi Projesi” uygulamaya
gecmistir. Toplam Kalite Yonetimi (TKY) ile okullardaki tiim paydaglarin katilimiyla
stirekli bir iyilestirme, niteligin hizli yiikseltilmesi ve insan kaynaklari potansiyelinin
en iist diizeye cikarilmasi hedeflenmistir (MEB, 2001). Milli Egitim Bakanligi’nin
planli okul gelisim modelinin ikinci basamaginda yer alan “Okullarda Stratejik
Planlama” Tiirkiye’de yapilan ve halen uygulanan bagka bir gelisim modelidir. Bu
model temelde okulun stratejik hedefleri belirlenerek bu hedeflere yonelik
uygulamalarm yapilmasina iliskindir. Uygulama siirecinde misyon ve vizyonu da
dikkate alarak iglevsel planlar dahilinde tiim paydaslarin katilimiyla etkili bir gelisim
hedeflenir (MEB, 2007). Hedefler igerisinde Ogretmen ve Ogrenci iligkisinin
iyilestirilmesine yonelik adimlar 6nemli goriilmektedir (Cinkir, 2010). Bu gergevede
kurumlarin belli standartlar olusturmast gerekliligi ortaya ¢ikmistir. MEB 2014
yilinda uygulamaya koydugu ve 2017 yilinda giincelledigi Okul Oncesi Egitim ve
[lkégretim Kurumlar1 Standartlar1 araciligiyla okullarda iyilesmeler kaydetmeye
caligmistir. Ancak simdi sadece stratejik planlarin diizenli olarak yapildig
goriilmektedir. Planlarin  birgogunun  siirdiiriilebilir  gelisim uygulamalarim
icermedigi, okullarda yasanan sorunlarin sonraki planlar i¢inde de bulunmasindan
anlagilabilmektedir.

Okul o6ncesinden yiiksekogretime kadar, tim kademelerde okul gelistirme
uygulamalar1 yapilabilir. Okul gelistirme uygulamalarinda okul yonetimine biiyilik
gorevler digsmektedir. Okul gelistirme, yonetim siirecinin bir pargasi olmakla birlikte
birgok boyutu da i¢inde barindirmaktadir. Okul gelistirme etkinliklerinin
yonetiminde, okul yoneticilerinin etkili olmasi, nerede, ne zaman ve nasil
davranacagini iyi bilmesi gerekmektedir. Okul gelistirme siirecinin yonetimi ile ilgili
birgok model ve goriis vardir. Reezigt ve Creemers (2005) okullarin birbirinden farkli
egitim ortamlarinin olmasinin, tek bir okul gelistirme modeli yerine esnek ve gergeve
bir okul gelistirme anlayiginin benimsenmesinin daha dogru oldugu goriisiindedirler.
Buna gore okul gelistirme uygulamalarinin yonetiminde, okulun i¢ ve dis gevresinin
beklentilerinin, okulun hedefleri ¢atisi altinda biitiinlestirilmesi gerekmektedir. Okul
yonetimlerinin okullarini gelistirme siirecinde post-modern bir yonetim tarzini
benimsemesi yararli olabilir. Okul yoneticilerinin okul gelistirme i¢in doniisimci
liderlik (Koktiirk, 2006) ozelliklerinin yaninda degisimin amacinin dogru
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belirlenmesi ve bu amag i¢in hedeflerin konulmas siirecinde, vizyoner liderlik bakis
acis1 siirece katki saglayabilmektedir. Okul gelistirme siireci kuramsal olarak
Senge’nin (1990/2018) 6grenen orgiit kurami ile desteklenebilir. Bir 6rgiit olarak
okul, ¢evrelerindeki degisimlerin farkinda olan, hedeflenen sonuglarin elde edilmesi
i¢in tim potansiyelini kullanarak kapasitesini genisletip becerilerini gelistirebilmesi
olanaklidir. Ayn1 zamanda okullar anlaml1 bir hedefi ve vizyonu paylasan kisilerden
olusan, yeni fikirlerin beslendigi, birlikte 6grenmenin gergeklestirilmeye ¢aligildig:
orgiitler olabilmektedir. Ogrenen bir &rgiit ve okul olmak gelisim kiiltiiriiniin
benimsenmesini gerektirmektedir. Okul kiiltiiriiniin bir parcasit olarak geligim
kiiltiiriiniin yerlesmesi sistematik bir ¢cabanin sonunda ortaya ¢ikmaktadir. Dolayistyla
okul gelistirme deneyimlerinin arastirilmast ve yeni bulgular dogrultusunda
uygulamalar gelistirilmesi 6nemli bir arastirma konusu olarak 6ne ¢ikmaktadir.

Alanyazinda okul gelistirme siire¢lerinin incelendigi bazi ¢aligmalarda 6zellikle
okul miidiirlerinin okul gelistirme siirecine yonelik goriislerinin ve okul gelistirmeye
etkilerinin incelendigi (Beycioglu ve Aslan 2010; Giirsiil, 2010; Mitchell, 2015;
Moustaka-Tsiakkiros ve Tsiakkiros, 2013; Polat ve dig., 2018; Sahin, 2013; Yal¢in,
2010) ve okul gelistirme siirecinin iyilestirilmesine yonelik onerilerin gelistirildigi
goriilmektedir. Ayrica yapilan arastirmalarda okullarin gelisim gereksinimleri olan
alanlarin belirlenmesinin incelendigi (Altunay ve dig., 2021; Dag, 2009; Giindiiz,
2015) goriilmektedir. Ancak okul gelistirme i¢in alanyazinda biitlinciil bir bakis
acistyla okul gelistirme uygulamalarinin nasil yiiriitiildiigii konusunda ¢aligmalarin
siirlt oldugu goriilmektedir. Her okul kademesinin kendisine has hedeflerinin
farklililasmasi nedeniyle (Jackson, 2000; Lee ve Louis, 2019) genelde okul gelistirme
uygulamalar1 buna goére ¢esitlenmektedir. Ancak yogun olarak okul gelistirme
calismalari tarihgesiyle birlikte degerlendirildiginde temel egitim diizeyinde baslamis
daha sonra diger kademelerde devam etmistir. Bu anlamda tist kademelere hazirlik
asamasi olmasi nedeniyle temel egitim veren okullar biiyiik 6nem tagimaktadir. Temel
egitimde Ogrencilerin duygusal, fiziksel ve psikolojik saglamligi ve gelisimi,
Ogrencinin egitim siireci igerisinde takdir edilmesi, birlikte yagama becerisi, elestirel
bakigin kazandirilmasi, insan1 ve dogay1 seven bireyler olarak (Creemers ve dig.,
2022; Walker ve dig., 2007) yetistirilmesi gerekmektedir. Bu anlamda ilkokul ve
ortaokullarda yapilacak okul gelisim uygulamalarimin bir baglangig¢ oldugu
diistiniilebilir. Ayrica 6grencilerin 6gretmenleriyle daha siki iliskiler kurdugu bu
6gretim diizeyleri daha sirdiiriilebilir uygulamalarin yagama gegmesi igin bir firsat
olarak goriilmektedir (Wanders ve dig., 2020). Bu dogrultuda bu aragtirmanin temel
amaci Tiirkiye Bilimsel ve Teknolojik Arastirma Kurumu (TUBITAK) projesi éncesi
ve proje siirecinde ilkokul ve ortaokullarda okul gelistirme ¢aligmalarinin yonetici ve
Ogretmenler agisindan nasil yiriitildiigliniin aragtirilmast ve bu siiregte yasanan
sorunlarin giderilmesi konusunda, Oneriler sunmaktir. Bu amagla yanitt aranan
arastirma sorulari soyledir:

1. llkokul ve ortaokul y&neticileri ve &gretmenlerine gore okul gelistirme
uygulamalarmin degisimi nasildir?
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2. llkokul ve ortaokul yéneticileri ve Ogretmenlerine gore okul gelistirme
boyutlarinin degisimi nasildir?

3. lilkokul ve ortaokul yéneticilerine ve dgretmenlerine gore okul gelistirmenin
yonetiminin degigimi nasildir?

4. Tlkokul ve ortaokul yoneticilerine ve dgretmenlerine gore okul gelistirme
engellerinin degisimi nasildir?

Yontem

Bu baglik altinda aragtirma modeli, ¢alisma grubu, veri toplama araglari,
verilerin analizi yer almistir.

Arastirma Modeli

Bu arastirma, nitel aragtirma desenlerinden i¢ i¢ce gegmis ¢oklu durum g¢alismasi
deseniyle yiriitiilmistiir. Yin (2003) durum galismasini, rasi/ ve nigin sorularina
odaklanilan, aragtirmacinin olaylar iizerinde ¢ok az ya da hi¢ kontroliiniin olmadigi,
olay ya da olgunun kendi dogal yasam g¢ercevesinde ¢alisildiginda, olay ve gergek
yasam arasindaki bag yeterince agik olmadigi zamanlarda kullanilan bir arastirma
yontemi olarak tanimlamaktadir. Creswell’e (2007) gore durum calismasi,
aragtirmacinin  zaman igerisinde smirlandirilmig  bir veya birkag durumu
derinlemesine inceledigi, durumlarin ve duruma bagli temalarin tanimlandigi nitel bir
aragtirma yaklasimidir. Davey’e (1990) gore ise durum ¢aligmalar1 bir uygulamanin
amacina uyup uymadigini anlamaya yardimci olur. Zamana bagli olarak ortamda neler
oldugunun kapsamli ve boylamsal olarak rapor edilmesi uygulamadaki degisime
iliskin bulgular1 yorumlamada bir baglam olusturur. Son olarak Yildirim ve Simsek
(2016) ve Yin’e (2003) gore durum ¢aligmalarinda durum bir birey veya karar verme
stirecleri, programlar, belirli uygulama siire¢leri veya orgiitsel degisim konulart
olabilir. Bu anlamda bu arastirmada durum; proje éncesi 20 okulun okul gelistirme
durumu ve proje siirecinde 20 okulun okul gelistirme durumu olarak farkli zamanlarda
bir¢ok okulun uygulama siirecleridir. Proje siirecinde birgok veri toplanmig, ancak bu
aragtirmada sadece odak grup goriisme formlart araciligiyla toplanan veriler
sunulmustur. Bu arastirmada Yildirim ve Simsek’in (2008) durum calismasi igin
belirttigi agamalar izlenmistir:
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Sekil 1

Durum Calismasi Asamalar

[ 1. Arastirma Sorularinin Gelistirilmesi I

2. Arastirmanin Alt Problemlerinin Gelistirilmesi I

I 3. Analiz Biriminin Saptanmast I

4. Calisilacak Durumun Belirlenmesi I

5. Arastirmaya Katilacak Bireylerin Segimi I

6. Verinin Toplanmasi ve Toplanan Verinin Aft
Problemlerle iliskilendirilmesi

7. Verinin Analiz Edilmesi ve Yorumlanmast I

I
I
I
I

&. Durum Calismasinin Raporlastirimas: I

Calisma Grubu

Calisma grubunun belirlenmesinde amagli &rnekleme ydntemlerinden
maksimum ¢esitlilik 6rnekleme yontemi kullanilmistir. Calisma grubu arastirmacilar
tarafindan maksimum cesitliligi saglayacak sekilde dnceden belirlenmistir. Caligma
grubu arastirma amacina uygun olarak 2018-2019 ve 2019-2020 6gretim yillarinda
Izmir ilindeki 20 devlet okulunda gérevli olan ydnetici ve Ogretmenlerden
olugsmaktadir. Caligma grubunda ilkokul ve ortaokullarda ¢alisan 103 katilimc1 yer
almistir. Katilimcilar TUBITAK tarafindan da desteklenen Ar-Ge projesine katilan 20
devlet okulundan sosyoekonomik ¢evrelerine (diisiik-orta-yiiksek) ve okul
kademelerine (ilkokul-ortaokul) goére smiflandirilarak belirlenmigtir. Okullar
sosyoekonomik kosullarina gore alt, orta ve list diizeyde ilkokul ve ortaokul olmak
iizere 3 grupta siniflandirilmistir. Diisiik sosyoekonomik ¢evre diizeyine sahip okullar
grubunda 4 ilkokul ve 4 ortaokul bulunmaktadir. Egitim hizmeti verilen 6grenci
velilerinin aylik ortalama geliri 800 - 1,700 TL’dir. Orta sosyoekonomik diizeye sahip
okullar grubunda 3 ilkokul ve 3 ortaokul bulunmaktadir. Egitim hizmeti verilen
velilerin gelirlerine gore aylik ortalamast 1,700 - 3,000 TL’dir. Yiksek
sosyoekonomik diizeye sahip okullar grubu 3 ilkokul ve 3 ortaokuldan olusmaktadir.
Okullarda egitim hizmeti verilen 6grenci velilerinin gelirlerine gore aylik ortalamasi
3,000 - 12,000 TL’dir. Ayrica okullar igerisindeki katilimcilarin farkli branglardan,
yonetici ve Ogretmenler arasindan secilmeye calisilmasi katilimcilar agisindan
maksimum ¢esitliligin saglanmaya calisilmasi adina onemlidir. Caligma grubunun
bireysel 6zellikleri Tablo 1°de verilmektedir:
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Tablo 1
Calisma Grubunun Kigsisel Ozelliklere Gore Dagilimt
Degisken N %
Cinsiyet Kadin 77 75.49
Erkek 26 24.51
Kidem 1-5y1l 3 2.94
6-10 yil 7 6.86
11-15y1l 23 21.57
16-20 yil 20 19.61
21 yil ve iistii 50 49.02
Kurumdaki Caligma Siiresi 1-5y1l 40 39.22
6-10 yil 36 34.31
11-15y1l 10 9.80
16 yil ve listii 17 16.67
Egitim Diizeyi On Lisans 4 3.89
Lisans 88 85.43
Tezsiz Yiiksek Lisans 4 3.89
Tezli Yiiksek Lisans 7 6.79

Tablo 1’e gore aragtirmanin katilimeilar1 kadinlarin agirhikta oldugu (n = 77),
mesleki kidemleri 21 yil {izeri (n = 50) olan, daha ¢ok bulundugu egitim kurumunda
1 - 5 yidir (n = 40) calisan) ve ¢ogunlukla lisans mezunu (n = 88) yonetici ve
Ogretmenlerden olugmaktadir.

Veri Toplama Araci

Veri toplama araci olarak alanyazin taramasit sonucu gelistirilen yar1
yapilandirilmis odak grup goriisme formu kullanilmistir. Odak grup goriismesi
aragtirmacinin belirledigi konunun onun yonlendiriciligi altinda 4-12 kisi arasindaki
gruplar tarafindan tartisilmas1 seklinde gergeklesir (Marshall, 1999/2009). Proje
Oncesi ve proje stirecinde kullanilan yar1 yapilandirtlmis gériisme formunun sorulari
olusturulurken, nitel veri toplama formu gelistirme esaslarina gore hareket edilmistir.
Aragtirma sorulart aragtirmanin amaglarini ortaya koyacak sekilde belirlenmistir. Bu
baglamda sorularin ve sondalarin siralamasi tarafsizlik ve sistematiklik ilkeleri
cercevesinde hazirlanmigtir. Hazirlanan yari yapilandirilmigs odak grup goriisme
formu o6nce egitim yonetimi alaninda 3 uzmanin goriisiine sunulmus ve gerekli
diizenlemeler yapilmistir. Odak grup goriismesi formunun ilk boéliimii katilimeilarin
kisisel bilgilerini (yas, gorev, cinsiyet, mesleki kidem, kurumdaki ¢aligma siiresi ve
egitim diizeyi) toplamaya yoneliktir. Goriisme formunun ikinci bdolimiinde
yoneticiler ve &gretmenler igin ayni sorular hazirlanmistir. Ornegin gériisme
formunda; (Proje oncesi) “Okulunuzda halihazirda yiiriitiilen okul gelistirme
uygulamalarina iligkin goriisleriniz nelerdir?”, “Proje siirecinde okulunuzda yiiriitiilen
okul gelistirme uygulamalarina iligkin goriisleriniz nelerdir?” sorular1 yer almistr.

Gortisme formu gelistirme asamasinda iki okulda pilot uygulama yapilmistir.
Pilot uygulamadan elde edilen veriler 1s181nda sorular kolay anlagilabilir ve yanit
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verilebilir duruma getirilerek goriisme formuna son big¢imi verilmigtir. Arastirilan
durumun gergekei olarak betimlenebilmesi i¢in veri toplama siirecinde Yildirim ve
Simsek’in (2016) onerdigi sekilde katilimcilarin dogal ortamlarinda ve olabildigince
rahat olabilecekleri zaman dilimlerinde goriismeler yapilarak arastirmanin gegerligi
ve giivenirligi arttirilmaya caligtlmigtir.  Arastirmanin  amacit  dogrultusunda
gecerliginin arttirilmasi igin arastirma boyunca farkli stratejiler (6rnegin, ayrintili
betimleme, katilimci teyidi, vb.) izlenerek odak grup goriismeleri bu esneklik
cergevesinde yiiriitilmistiir. Odak grup goriigmesinin baginda katilimcilara
aragtirmanin amaci ve goriigmenin nasil yapilacagi ayrintili olarak agiklanmistir.
Aragtirma verilerinin aktarilabilirligi (dis gegerlik) icin katilimcilar ve arastirma
baglami ayrintili bi¢imde sunulmusgtur. Odak grup goriismeleri katilimeilarin konu
hakkinda sdyleyecegi bir sey kalmadiginin teyidi almana kadar siirdiiriilerek
derinlemesine bilgi alinmistir. Gériisme kayitlart iki alan uzmanina ve katilimeilara
inceletilerek teyit alinmistir. Arastirmanin inandiriciligi (i¢ gegerligi) igin aragtirma
stireci ayrintilt olarak betimlenmigtir. Odak grup goériismelerinde her okulda bir odak
grup goriismesine 6-7 kisi (toplam 103 kisi) ayn1 anda katilmistir. Odak grup
goriigsmeleri her okulda 2 kez yapilmistir. Veri toplamada odak grup goriismeleri ile
etkilesimli alan korunmustur. Arastirma bulgularinin sunumunda dogrudan alintilarin
herhangi bir miidahale yapilmadan okuyucuya sunulmasi da inandiricilig1 saglayan
bagka bir etkendir.

Nitel arastirmalarda olay ve olgularin tekrar edilebilme olanaginin olmamasi,
arastirma verilerinin giivenirliginin, verilerin tutarl olmasiyla
degerlendirilebilmektedir (Yildirim ve Simsek, 2016). Arastirma verilerinin tutarligi,
veri toplama araglari olusturulurken yapilan alanyazin taramasinin, siire¢ igerisinde
elde edilen verileri desteklemesiyle teyit edildigi gériilmiistiir. Arastirmanin alt
problemleri ve biitlinii dikkate alindiginda yapilan ¢alismanin birbiriyle ¢eligmeyen
bir yapida olmasi arastirmanin tutarligi bakimindan 6nemli goriilmektedir. Ayrica
arastirmanin tutarligmin saglanmasi i¢in iki alan uzmaninin incelemesi sonucunda
geri  bildirimleri  degerlendirilmistir. ~ Arastirmanin  teyit  edilebilirliginin
saglanabilmesi i¢in tim ses ve goriintii kayitlari, gdriisme sirasinda alinan notlar,
kisisel bilgi formlari, ses ve goriintiilerin yaziya gegirilmis bigimleri, tim kodlar ve
temalar listesi, katilimc1 kod tablolari, alt problem bulgu tablolarinin tiim formatlar
vb. verilerin tamamu tarihleriyle kayit edilmistir. Belirli ortak bir deneyim paylagmis
kisilerden olusturulan odak grup veri toplama teknigine (Bryman, 2021) gore her
proje okulu i¢in odak grup goriismeleri ayni grupla iki kez yapilmistir. Odak grup
goriismelerinde  katilimcilar  goriismeyi  bir grup igerisinde toplu sekilde
gergeklestirdigi i¢in kendisini yalniz ve baski altinda hissetmeden duygu, diisiince ve
bakis agilarini verimli bir sekilde paylagmis (Krueger ve Casey, 2000), bilgi paylasimi1
kolay ve igten bir sekilde gerceklesmistir. Yildirim ve Simsek’e (2016) gore nitel
arastirmaci bizzat zaman harcayarak katilimcilarla dogrudan goriisen, alanda
kazandig1 bakis agisin1 ve deneyimleri toplanan verilerin analizinde kullanan kisidir.
Veri kaynaklarina yakin olma katilimeilari tanima ve anlama nitel arastirmada 6nemli
bir yer tutar. Bu baglamda birinci arastirmaci alanyazin taramasi, raporun yazimi ve
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makale taslagii hazirlamistir. Ikinci arastirmaci arastirma hedeflerinin belirlenmesini
saglamig, arastirmanin yontemini ve desenini tasarlamigtir. Veri toplama ve analiz
slirecini ise her iki aragtirmaci birlikte yiiriitmiistiir. Ayrica arastirmacilardan birinin
akademisyen olmasi diger aragtirmacinin ise MEB’de ¢aligan bir okul yoneticisi
olmast veri toplama ve analizi siirecine farkli a¢ilardan bakilmasini ve dnyargilarin
minimize edilmesini saglamistir.

Etik Kurul Karan

Arastirma, verilerin giivenliginin nasil saglanacagi ve verilerin nasil
degerlendirilecegi konusunda arastirma etigi ilkeleri ¢ergevesinde hareket edilerek
sonlandirilmistir. Caligmanin yapilabilmesi igin Etik Komisyonundan ve izmir {1 Milli
Egitim Miidiirliigiinden izin alinmistir. Bu arastirma Ege Universitesi Senatosu Etik
Kurul Kurulu’nun 19.06.2017 tarih ve 05/07 sayili izni ile yapilmistir.

Verilerin Analizi

Arastirmanin verilerinin ¢dziimlenmesinde tanimlayict ve ayrintili verilerden
yola ¢ikilarak incelenen durumlarla ilgili temalarin ortaya ¢ikarildigi timevarimci
analiz kullanilarak veri analizi yapilmistir (Glaser ve Strauss, 1967). Arastirmada
okullarin proje 6ncesi durumu ve proje siirecindeki durumu dikkate alinarak betimsel
analiz ve icerik analizi kullanilmistir. {lk asamada betimsel analiz i¢in alanyazin
(Yildirim ve Simsek, 2016) ve alt problemler 1s181nda kod listesi olusturulmustur. Kod
listesi dikkate alinarak veriler gruplara atanmistir. Ayrica verilerin ¢éziimlenmesinde
verilerin altinda yatan kavramlari ve bu kavramlar arasindaki iligkileri ortaya
¢ikarmak (Yildirim ve Simsek, 2016) amaglandigi i¢in icerik analizi temel alinmustir.
Icerik analizi, metin icinde tamimlanan belirli karakterlerden sistematik ve tarafsiz
sonuglar ¢ikarmak igin kullanilan bir analiz teknigidir (Berelson, 1952; Stone ve dig.,
1966). Bu baglamda igerik analizi ile verilerin tanimlanmasina, verilerin igerisinde
sakli olabilecek gergeklerin ortaya ¢ikartilmasina, tanimsiz, fark edilmeyen kavram
ve temalara ulasilmaya ¢alisiimistir (Bilgin, 2006; Yildirim ve Simsek, 2016).

Odak grup goriismelerinden elde edilen ayrintili veriler ses ve video kayitlarinin
yaziya gegirilmesiyle elde edilmistir. Katilimcilarin sézlii ve sozsiiz tepkileri de
aragtirmaya dahil edilmistir. Arastirma verileri Yildinm ve Simsek’in (2016)
kodlama, temalarin bulunmasi, verilerin kodlara ve temalara goére yeniden
diizenlenmesi ve bulgularin yorumlanmasi asamalari ¢ergevesinde ele alinmustir.
Aragtirmanin alt sorularina yonelik veriler 6ncelikle boylamsal (zamansal) olarak iki
gruba ayrilmistir. Birinci grupta proje dncesi duruma yonelik veriler yer alirken, ikinci
grupta proje siirecindeki duruma yonelik veriler yer almistir. Arastirmanin ham
verileri iki arastirmaci tarafindan ayri ayri sirasiyla ve O6zenle okunarak kodlar
belirlenmistir. Kod listesine ek olarak, igerik analizi dogrultusunda anlamli goriilen
yeni kavramlar ile ilgili kodlamalar arastirmacilar tarafindan yapilmistir. Ardindan iki
aragtirmaci tarafindan iiretilen kodlar arasindaki tutarlik nitel arastirma verilerinin
degerlendirmeleri konusunda dnerilen Miles ve Huberman’nin (1994) formiiliine gore
hesaplanmistir. Goriis birligi olan kodlar ve goriis ayriligi olan kodlar sayilmistir.
Uyum orani (tutarlik) = Goriis birligi / (goriis birligi + goriis ayriligr) x 100 formiilii
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kullanilarak yapilan hesaplama sonucuna iki kodlayici arasindaki uyusma orani, her
alt problem i¢in %90’1n {izerinde hesaplanmistir. Daha sonra iki aragtirmaci birlikte
kodlara uygun temalar bularak veriler siradizinsel (hiyerarsik) olarak diizenlemistir.
Verilerin analizinde izlenen agamalar Sekil 2’de yer almaktadir.

Sekil 2
Verilerin Analizinde fzlenen Asamalar

Proje 6ncesi durum :> Proje dncesi verilerin toplanmasi

Betimsel kodlama + igerik kodlama

1L

Temalastirma

Proje  siirecindeki Proie siirecind ler )
durum |:> roje siirecinde verilerin toplanmasi

Betimsel kodlama + igerik kodlama

10

Temalastirma

Sekil 2’de proje dncesi durum ve proje siirecindeki durum kapsaminda verilerin
analizlerinin nasil yapildig1 gosterilmistir. Bu cergevede verilen verilerin analizi
sonucunda anlamli bir biitiin olusturacak sekilde olusturulan temalar Tablo 2’de
verilmektedir.

Tablo 2
Arastirma Verilerinin Analizi Sonucu Ortaya Cikan Temalar
Alt problemler Proje 6ncesi durum temalari Proje siireci durum temalari
» Kurumsal diizenlemelere > Ogrencilere yonelik
yonelik uygulamalar uygulamalar
Okul gelistirme > Q!(ul-_gevre etkilesimine > Velilere yonelik
yonelik uygulamalar uygulamalar
uygulamalarinin - o 0o .
oo > Velilere yonelik uygulamalar » Ogretmenlere yonelik
degisimi nasildir? e . o
» Ogrencilere yonelik uygulamalar
uygulamalar » Kurumsal diizenlemelere

yonelik uygulamalar
(devam ediyor)
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Tablo 2 (devam)

Alt problemler Proje 6ncesi durum temalart Proje siireci durum temalar1
» Fiziksel eksiklikler » Fiziksel eksiklikler
» Cevreye yonelik eksiklikler » Cevreye yonelik
Okul geligtirme > Ogrenci  davranisma  yénelik eksiklikler
boyutlarinin yetersizlikler > Opgrenci davranigina
degisimi nasildir? » Kurumsal isleyise yonelik yonelik yetersizlikler
yetersizlikler » Kurumsal isleyise
> Ogretmene yonelik yetersizlikler yonelik yetersizlikler
» Demokratik egilimli davraniglarla > Gelistirme egilimli
Okul gelistirmenin yonetme davraniglarla yonetme
A » Stirdiirimeii davraniglarla > Demokratik egilimli
yOnetiminin .. ..
degisimi nasildir? yonetme davraniglarla yonetme
» Baski igeren davraniglarla
yOnetme
» Okul yonetimi ile ilgili engeller » Okul gevresinden
» Okul  gevresinden  kaynakli kaynakli engeller
Okul gelistirme engeller > Ogretmenin
engellerinin > Ogretmenin nitelikleriyle ilgili nitelikleriyle ilgili
degisimi nasildir? engeller engeller
> Ogrenciyle ilgili engeller » Okul yonetimi ile ilgili
engeller

Tablo 2°de verilerin analizi sonucunda dort arastirma sorusu dogrultusunda elde
edilen temalar proje dncesi durum ve proje siirecindeki durum olmak iizere iki grupta
toplanmistir. Bulgularin sunumunda dogrudan alintilar acgiklayicilik (temaya
uygunluk), carpicilik, ¢esitlilik ve u¢ drnekler dlgiitleri dikkate alinarak verilmistir.
Tim bu siirecte katilimcilarin goriisleri, gizlilik esasmna dayanilarak isimleri
verilmeden kodlanarak aktarilmistir. Buna goére her okula ve katilimeiya kodunun
yaninda bir numara (A1, B7, H4, M3, vb.) verilmistir. Bu arastirmada belirlenen tema
ve kodlar bulgular boliimiinde daha ayrintili olarak ele alinmaktadir.

Bulgular

Arastirmanin alt sorularina iligkin bulgular, nitel arastirma deseni dogrultusunda
sunulmustur. Arastirmanm alt sorularina yonelik bulgular o6ncelikle boylamsal
(zamansal) olarak iki gruba ayrilmistir. Birinci grupta proje dncesi duruma yonelik
veriler yer alirken, ikinci grupta proje siirecindeki duruma yonelik veriler yer almistir.
Bu nedenle bulgular sunulurken her alt soru i¢in sirastyla 6nce proje 6ncesi durumun
temalar1 ve kodlari, proje siirecindeki durumun temalar1 ve kodlar1 verilmistir.

OKkul Gelistirme Uygulamalarinin Degisimi

Proje dncesi ve proje siirecinde gerceklestirilen okul gelistirme uygulamalariin
degisimine iligkin bulgular Sekil 3’te verilmektedir.



136 Mustafa Dogan ve Esen Altunay

Sekil 3

Proje Oncesi ve Proje Siirecinde Gergeklestirilen Okul Gelistirme Uygulamalarinin
Degisimi
|

uygulamalar (28)

Proje Oncesi Proje Siireci
Kurumsal diizenlemelere - K urumsal ditzenlemelere
yimelik uygulamalar (24) * | yinelik uygulamalar (14)
Okul-Cevre ctkilegimine 4 L Odretmenlere viinelik
vinelik uygulamalar (15) Okul Geligtirme " uvgulamalar (18) ’
Usgulamalarinm -

- i . Dedisimi

Velilere vinelik uvgulamalar ~EY Velilere vinelik uveulamalar
3 Vg

(16) (23)
Oarencilere Yonelik 5 : i

B Ogrencilere vinelik
uygulamalar (17) ¢ ; .

Sekil 3°te verilen bulgulara gore okul gelistirme uygulamalarinin degisimi proje
oncesinde “Kurumsal diizenlemelere yonelik uygulamalar”, “Okul-¢evre etkilesimine
yonelik uygulamalar”, “Velilere yonelik uygulamalar” ve “Ogrencilere yonelik
uygulamalar” dért tema olarak ortaya ¢ikmustir. Ote yandan proje siirecinde okullarda
gergeklestirilen okul gelistirme uygulamalari ise “Ogrencilere yonelik uygulamalar”,
“Ogretmenlere yonelik gelisim uygulamalar1”, “Velilere yonelik uygulamalar” ve
“Kurumsal diizenlemelere yonelik uygulamalar” olarak dort temada vurgulanmstir.
Proje dncesi okul gelistirme uygulamalarina iliskin en ¢ok Kurumsal diizenlemelere
yonelik uygulamalar (f = 24) temasi vurgulanmigtir. Bu tema, fiziksel diizenlemeler
yapma (f = 17), yonetsel isleyiste yenilikler (f = 3), hijyen ve temizligi arttirma (f = 2)
ve mesleki gelisim faaliyetleri (f = 2) kodlarimi igermektedir. Fiziksel diizenlemeler
yapma koduna iliskin 6gretmen ve yonetici goriislerinden bir alint1 $6yledir:

“Bahge diizenlemeleri yapildi. Bah¢emizdeki agaclik alan daha toprakli bir
alandi, taslarla dosendi daha temiz bir hale getirildi. Kantinimiz igin iyilestirme
yapildi, daha kii¢iik ve kisitliydi. Onun disinda bah¢e duvarimizin demirleri ¢ok
deforme olmustu, onlar degistirildi. Girig kapimiz degistirildi.” (A1)

Yonetsel isleyiste yenilikler koduna iligkin bir 6gretmen goriisii soyledir:

“Ogrencilerin esyalarii daha rahat tasimalarini saglamak icin dolaplar konuldu.
Ogrenci dolaplar1 sayesinde ¢anta tasimiyorlar. Smiflarimizda teknolojik arag gereg
donanimi saglandi. Cevre diizenlemeleri yapildi. Kiigiik bir bah¢emiz var fakat orasi
diizenlendi. Oyun alanlar1 olusturuldu.” (G1)

_ Proje dncesi okul gelistirme uygulamalarinda ikinci olarak en ¢ok vurgulanan
Ogrencilere yonelik uygulamalar (f = 17) temasidir. Bu tema dgrencilerin akademik
basarilarmin desteklenmesi (f = 3) ve sosyal aktiviteler diizenlenmesi (f = 14)
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kodlarini icermektedir. Akademik basarty1 destekleme kodu okul iginde ve diginda
yapilan kurslar, deneme smavlar1 ve ders dis1 akademik etkinlikler diizenmesiyle
ilgilidir. Akademik basariyr destekleme koduna iligkin bir 6gretmenin goriisii
sOyledir:

“Baz1 kurslar agilmist1. Ayrica her ay en ¢ok kitap okuyan ¢ocuklar1 6gretmenler
6diillendiriyor. Kiitiiphaneye liye olan 6grencileri édiillendiriyoruz.” (D4)

Proje siireci okul gelistirme uygulamalarinda en ¢ok Ogrencilere yonelik gelisim
uygulamalart (f = 28) temast vurgulanmistir. Bu tema oOgrencilerin akademik
basarisint destekleme (f = 5), 6grencilerin olumlu davraniglarini tesvik etme (f = 10)
yarigmalar diizenleme (f = 5), sosyal etkinlikleri arttirma (f = 4), simif dig1 6grenme
ortam kullanma (f = 4) kodlarmi igermektedir. Ogrencilerin olumlu davramslarini
tesvik etme koduna iligkin bir yonetici su goriisii belirtmistir:

Proje siirecinde haftanmin dgrencilerini segmeye basladik. Sadece ders basarisi
anlaminda degil de haftanin en merhametlisi, en lider 6zellikli olant, en saygilisi,
en fazla gelisme gostereni gibi. En bagta bunu yaptik. Bir de okulun temiz sinifini
seciyoruz. Siniflarda ¢op kutusu yok, bu sekilde cocuklar temizlik bilincini
kendileri kazanryorlar. (YK1)

Ogrencilerin akademik basarisini destekleme koduna iliskin bir 6gretmen soyle
sOylemistir:

Bu proje siirecinde okulumuzun hedefleri yiikseldi. Akademik bagar1 anlaminda
da hedeflerimiz yiikseldi. Artik ¢ocuklar nasil siraya gegmeleri gerektigini, ders
esnasinda nasil s6z alabilecegini 6grendi. Nasil konugmasi gerektigini kavradi.
Bizim uygulamali derslerde bile, 0Ogrenciler davranislart nedeniyle
degerlendirildiklerini anladi. Uygulamali derslerin de bir ders oldugunu bu
derslerin de sorumlulugu oldugunu anlamaya basladi. (K4)

Proje siireci okul gelistirme uygulamalarinda ikinci olarak en ¢ok vurgulanan
Velilere yonelik uygulamalar (f = 23) temasidir. Bu tema velilerin katilimini
saglamaya yonelik etkinlikler yapma (f = 11), veli egitimleri diizenleme (f = 6), veli
bilgilendirme mesajlar1 iletme (f = 3) ve dgrenci 6diillendirmekerini velilere duyurma
(f = 3) kodlarin1 icermektedir. Velilerin katilimimni saglamaya yonelik etkinlikler
yapma koduna iligkin bir 6gretmen goriisii soyledir:

Bu yil 6nceki yila gore okulumuzda ¢ok degisiklikler var. Veli katilimlar1 gok
oldu. Bunlar genelde anasmiflarinda olan seylerdi. Ilkokulda ne gerek var diye
diisiindiim ama sonrasinda ben velilerin okula gelmesinin ¢ok iyi oldugunu
gordiim. Cocuklarin hem siifta nasil olduklarini merak ediyorlar. Hem de sinif
ortamini gormiis oldular. Hem 6gretmeni anladilar hem de gocuklarla birlikte bir
sey yaptilar. Bazi ¢ocuklara kars1 6nyargilar degisti. Aile ile ilgili diisiinceleri.
O anlamda veli katilimlar1 ¢ok iyi oldu. (J3)

Veli egitimleri diizenleme koduna iligkin bir 6gretmen goriisii de sdyledir:
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Okumaya gecemeyen Ogrencilerin velilerine pazartesi ve carsamba giinleri
onlar1 nasil galistiracagini anlattim. Sekiz 6grencimin velisi benden ¢ocuklarina
nasil O6gretecegini 6grendi, cocuguna aktardi ve okumaya gecti. Ben rehber
Ogretmenle isbirligine girdim, her durumda smifima c¢agirtyorum. Cocuklara
okulu sevdirme ve g¢ocuk psikolojisi temelinde rehberlik servisinden destek
aldim. (L4)

Katilimcilara gore proje dncesi okul gelistirme uygulamalar: okulda yapilan
fiziksel diizenlemeler, iist yonetimlerce yapilmasi istenen projeler, sosyal etkinlik
olarak tanimlanan okul i¢i toren ve yarigmalar ve velilerle iletisim kurmaya yonelik
etkinlikler temelinde siralanmugtir. Ote yandan proje siirecinde yonetici ve
Ogretmenlerin gelisim uygulamalarinda daha ¢ok 6grenciye yonelik uygulamalarini,
Ogretmenlerin ders gozlemleri yoluyla yeterliklerini gdzden gegirerek mesleki
gelisime odaklandiklarini vurgulamislardir. Ayrica proje siirecinde veliyi okula dahil
edecek yaratici etkinliklerin yapildigi, bunlarin kurumsal isleyisi daha verimli duruma
getirdigi belirlenmistir.

Okul Gelistirme Boyutlarinin Degisimi

Arastirmanin ikinci sorusuna yonelik proje Oncesi ve proje siirecinde okul
gelistirme boyutlarinin degisimine iliskin bulgular Sekil 4°te gosterilmistir.

Sekil 4

Proje Oncesi ve Proje Siirecinde Okul Gelistirme Boyutlarimn Degisimi

Proje Oneesi Proje Siireci
Fiziksel eksiklikler (51) » Fiziksel eksiklikler (27)
—
Cevreve vinelik eksiklikler » > vpans wioalil aleeile i L
36 Okul Gelistirme Cevreve vonelik  eksiklikler
i {16
— Bovutlarnm [

O3 . d Degigimi

drenci avranisina S I
yonelik vetersizlikler (28) N Odrenci davramima

vinelik vetersizlikler (8)

Kurumsal islevise vonelik o

yetersizlikler (17) #| Kurumsal isleyise vonelik

vetersizlikler (4)

Ogretmene viinelik
vetersizlikler (17)

Sekil 4’te gorildiigii gibi okul gelistirme boyutlarina iliskin proje dncesinde
“Fiziksel eksiklikler”, “Ogrenci davranisina yonelik yetersizlikler”, “Cevreye yonelik
eksiklikler”, “Ogretmene yonelik yetersizlikler” ve “Kurumsal Isleyise yonelik
yetersizlikler” olmak iizere bes boyut belirlenmistir. Ote yandan proje siirecinde ise
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“Fiziksel eksiklikler”, “Cevreye yonelik eksiklikler”, “Ogrenci davranislarina yonelik
yetersizlikler” ve “Kurumsal isleyise yonelik yetersizlikler” temalar1 ortaya ¢ikmustir.
Proje oncesi okul gelistirme boyutlarinda en ¢ok fiziksel eksiklikler (f = 51) temas1
vurgulanmigtir. Bu tema okullardaki 6gretim teknolojisi/Materyal saglama (f = 25),
fiziksel alan yetersizlikleri (f = 24) ve sif sayisim arttirma (f = 2) kodlarini
icermektedir. Ogretim teknolojisi/Materyal saglama koduna iliskin bir dgretmen
goriisii sdyledir:

“Okulumuzun en biiyiik ihtiyaci sinif icindeki materyaller, 6zellikle bu akilli
tahtalar konusunda eksik birakildik. Projeksiyonlar ve bilgisayarlarda zaman zaman
sikintt yasayabiliyoruz. Baglantilarda problem olusuyor. Bakim-onarim alanina
paramiz da fazlasiyla gidiyor.” (A3)

Fiziksel alan yetersizlikleri koduna iliskin bir 6gretmen goriisii soyledir:

“Bizim beden egitimi ¢aligmalarimiz ¢ok zor oluyor. Okul bah¢emiz ikiye
boliindiigi i¢in potalarimiz tekrar takilmak tizere sokiildi. Ancak heniiz gelmedi”.
(F2)

Proje dncesi okul gelistirme boyutlarinda ikinci olarak en ¢ok g¢evreye yonelik
eksiklikler (f = 36) temas1 vurgulanmstir. ¢cevreye yonelik eksiklikler temasi okul-
cevre isbirliginin gelistirilmesi (f = 4), velinin okula destek olmasi (f = 7), velinin
Ogretmene miidahalesinin azaltilmasi (f = 11), 6grenci kazanimlarinin veli tarafindan
stirdiiriilmesi (f = 5) ve ailelerin okula ilgisinin arttirilmas1 (f = 9) kodlarim
icermektedir. Velinin 6gretmene miidahalesinin azaltilmasi koduna iligskin bir
Ogretmen goriisi s0yledir:

Bence en oncelikli sorunumuz veli. Velinin 6gretmene karsi tutumu degismeli.
Ogretmeni dinlemeden siirekli miidahale etmesi sorun. Cocugun gelisim
Ozelliklerini bilmiyor ve buna ragmen ¢ok seyler bekleyebiliyor. Derse
miidahale etmesi gibi etkenler var. Veli bizim dersimizin islenisini bilemez. Veli
bana “gegen sene c¢ok bos gecti” diyor. Ben de kendisine dersin igerigini
anlatiyorum. “Ikinci sinifta yazmak yok sadece dinleme var” diyorum.
Yazdirmayinca g¢ocuklarin bir sey O6grenmedigini zannediyorlar. Bilmeden
ogretmenler hakkinda yanlis konugmalarina neden oluyor. (D4)

Ogrenci kazanimlarinin veli tarafindan siirdiiriilmesi koduna iliskin bir gretmen
goriisii sdyledir:

“Okul ¢evremizin maddi imkanlar1 biraz diisiik. Veli siddete yoneliyor. Kendi
¢ocugunu yanimizda azarliyor. Olumsuz davranislarda ¢ocuga rol model oluyorlar.
Biz ¢ogu zaman veliye karsi cocugu savunuyoruz. Veli siddete bagvurmasin istiyoruz.
Cocuga 6dev verme konusunda arada kaliyorum.” (H1)

Proje siireci okul gelistirme boyutlarinda siirecinde dort tema belirlenmis, en ¢ok
fiziksel eksiklikler (f = 27) temas1 vurgulanmstir. Fiziksel eksiklikler temast fiziksel
alan yetersizlikleri (f = 14) ve 6gretim teknolojileri altyapisi eksikligi (f = 13) ile
ilgilidir. Fiziksel alan yetersizlikleri koduna iliskin bir 6gretmen goriisii soyledir:
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“Salonumuzun olmamasi yapilacak faaliyetleri ¢ok etkiliyor. Veli egitimlerinde
zorlaniyorum. Bos bir sinif bulmaya calisiyorum. Mesela baba egitimi diizenledik,
Miidiir bey egitimleri aksam yapt1.” (J3)

Ogretim teknolojileri altyapisi eksikligi koduna iliskin bir 6gretmen goriisii de
sOyledir:

“Akalli tahtay1 flash bellekten kullantyoruz. Kendi internetimizden kullantyoruz.
Ozellikle belirli giinler ve haftalarda disarida etkinlik yapacagimiz zaman
mikrofonumuz, mikrofon sehpamiz yeterli miktarda degil. Ben birkag yere
bagvurdum. Midire Hanim da istiine diiseni yapti. Okul bahgemiz igin tesisat
yetersizligimiz var.” (K5)

Proje siireci okul gelistirme boyutlarinda ikinci olarak en ¢ok vurgulanan
cevreye yonelik eksiklikler (f = 16) temasidir. Bu tema okulun velileri
bilinglendirmesi (f = 3), velilerin egitime destek olmas1 (f = 3), ailelerin okula ilgisinin
arttirilmast (f = 7) ve dgrenci kazanimlarinin veli tarafindan siirdiiriilmesi (f = 3)
kodlarindan olugmaktadir. Ailelerin okula ilgisinin arttirilmasi koduna iliskin bir
Ogretmen goriisti soyledir:

“Veli toplantilarina veli katilimi ¢ok az. Kiiglik ¢cocugum var, isim var, vs.
bahane buluyor. Kendilerinden para istenecegini saniyorlardi. Bu sene kahvaltiya
cagirdim toplant1 yapmadim. Veli katilim neredeyse yiizde yiiz oldu.” (M2)

Proje oOncesinden proje siirecine okul gelistirme boyutlarinin degisimi
incelendiginde proje Oncesinde okul gelistirme boyutlar1 daha ¢ok fiziksel
eksikliklerin, okul-veli-gevre iligkisindeki eksiklerin, oOgretmen ve &grenci
davranislariyla ilgili eksiklikler olarak belirtilmistir. Proje siirecinde ise katilimcilarin
goriislerinde kendi tutum ve davraniglarinin gézden gegirilmesi ve dgrenciye yonelik
gelisim uygulamalar1 6n plana ¢ikmustir. Ote yandan proje siireci igerisinde katilimei
goriislerinde okulun eksikliklerini belirtmenin yaninda ¢dziim onerilerini gelistirmeye
bagladiklart belirlenmistir. Katilimeilarin goriislerinde okul gelistirme stirecindeki
katk1 ve katilimlarina dayali deneyimler 6ne ¢ikmustir.

Okul Gelistirmenin Yonetiminin Degisimi

Arastirmanin {iglincli sorusuna iliskin proje oncesi ve proje siirecinde okul
gelistirmenin yOnetiminin degisimine iligskin bulgular Sekil 5°te verilmektedir.
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Sekil 5

Proje Oncesi ve Proje Siirecinde Okul Gelistirmenin Yonetiminin Degisimi

Proje Cincesi Proje Sireci
Demokratik efilimli
davraniglarla vinetme (32) * Demokratik cgilimli
T ® davramslarla yinetme (28)
Okul Geligtirme
Stirdiriimet davramslarla “ Uygulamalarinm
yiimetme (19) | Yionetiminin
Degisimi
— Gielistinme cilimli
Baski  igeren  davramislarla davramiglarla vinetme ( 13)

winetme (8)

Sekil 5’teki bulgulara gore okul gelistirmenin yonetimi proje Oncesinde
“Demokratik egilimli davraniglarla yonetme”, “Siirdiiriimcii davraniglarla yonetme”
ve “Baski igeren davranislarla yonetme” olmak {izere {i¢ tema olarak belirlenmistir.
Ote yandan proje siirecinde okul gelistirmenin yonetimi “Demokratik egilimli
davranislarla yonetme” ve “Gelistirme egilimli davraniglarla yonetme” olarak iki tema
ile belirlenmigstir. Proje oncesi okul gelistirmenin yonetimine iliskin en cok
demokratik egilimli davranislarla yonetme (f = 32) temas1 vurgulanmigtir. Bu tema
katilimci karar verme (f = 5), ¢6ziim odakli davranma (f = 8), insan iliskilerine 6nem
verme (f = 9), ikna etme (f = 10) kodlarini igermektedir. Katilime1 karar verme koduna
iliskin bir 6gretmen goriisii soyledir:

“Okul yoneticisi tek bagina karar alma egiliminde degildir. Biz katkida
bulunuyoruz. Genelde maddi kaynak saglama konusunda sikintilarimiz oluyor.
Miidiir bey belediyelerle isbirligi kurarak kaynak sagliyor. Bu konularda bize
destekleyici bir tavir sergiliyorlar.” (A3)

Proje oncesi okul geligtirmenin yonetiminde ikinci olarak en ¢ok Siirdiirimcii
davranislarla yonetme (f = 19) temas1 vurgulanmistir. Bu tema yoneticilerin islevsiz
olma (f = 3), siireci izleme (f = 4), sonug odakli degerlendirme yapma (f = 3), insiyatif
almama (f = 3), etkisiz iletigim kurma (f = 4) ve siireci iyi yonetme (f = 2) kodlarindan
olusmaktadir. Siireci izleme koduna iligkin bir 6gretmen goriisii soyledir:

“Midiir Bey ‘bir isimiz var, bu olacak’ der bizi ¢agirir gdrevlendirme yapar.
Miidiir Bey yenilige a¢ik birisi. Isi sonuna kadar takip eder. Miidiir yardimcimiz da
takip eder bu konuda yaklagimlar1 iyi.” (F5)

Proje stirecinde okul gelistirmenin yonetimine iligskin en gok demokratik egilimli
davranislarla yonetme (f = 28) temas1 vurgulanmistir. Bu tema yoneticilerin gelistirme
uygulamalarinda katilime1 karar verme (f = 10), destekleyici davranma (f = 8), ¢6ziim
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odakli davranma (f = 4), isbirligine 6nem verme (f = 3) ve insan iliskilerine 6nem
verme (f = 3) davraniglarin1 igermektedir. Katilimci karar verme koduna iliskin bir
yonetici bir de 6gretmen goriisii s0yledir.

“Miidiir Bey uygulamalarda karar verirken diigiindiiklerini paylasir, fikrimizi
sorar. Bu gergekten insana kendini degerli hissettiriyor. Bir de motive edici bir etkisi
var. Bizim enerjimizin diisiik oldugu zamanlarda bile bir giidiileyici etkisi var.” (YJ7)

Biitiin kararlar 6gretmenlerin ortak diigiincesi ile alindi. Katilmadigimiz
konularda da fikrimizi 6zgiirce ifade edebiliyoruz. Demokratik bir ortam oldu.
Okulda agik kitaplik uygulamasini baslatirken, birkag farkl fikir oldu, sirasiyla
denedik, en uygun olanini siirdiirdiik. Olumsuz durumlar da oldu. Kitaplar gitti
gelmedi. Herkese fikir sorduk, dgrencilere de fikir sorduk. Simdi bir yontem
belirledik fena da gitmiyor. (L2)

Proje siirecinde okul gelistirmenin yonetiminde ortaya ¢ikan bir bagka tema
gelistirme egilimli davranislarla yonetme (f = 15) temasidir. Bu tema yoneticiler
tarafindan siirecin izlenmesi (f = 5), stirekli doniit verilmesi (f = 4), sonu¢ odakli
degerlendirme kullanilmasi (f = 2), etkisiz iletisim kurma (f = 2) ve islevsiz olma (f =
2) kodlarin1 davranislarina iligkindir. Siirecin izlenmesi koduna iliskin bir 6gretmen
goriisii sdyledir:

“Idaremiz bizi yénlendiriyor, bazen gérmeyebiliyoruz. idarecimiz tatli bir dille
kagirdigimiz seyleri bize sOyliiyor. Uygulamalari sikica takip ediyorlar.” (J5)

Siirekli doniit verilmesi koduna iligkin bir 6gretmen soyle demistir:

“Yapilan etkinliklerden sonra tesekkiir ediyorlar. Bunu her miidiir yapmiyor.
Ufacik bir etkinligi yaptigimizda onore eder. Takdir edilme duygusu bir 6gretmen i¢in
onemli.” (K4)

Sonug olarak, ilkokul ve ortaokul yoneticilerine ve 6gretmenlerine gore proje
Oncesi okul gelistirmenin yonetiminde yoneticinin ikna etme ¢abasi, insan iligkilerine
Oonem vermesi, Uistlerin baskisindan dolayi etkisiz kalmasi ve etkisiz iletisim kurmasi
one ¢ikarken proje sitirecinde okul gelistirmenin ydnetiminde katilimer karar verme,
destekleyici davranma, siireci izleme ve doniit verme olarak 6ne ¢ikmaktadir.

Okul Gelistirme Engellerinin Degisimi
Proje oncesi ve proje siirecinde okul gelistirme engellerinin degisimine iligkin
bulgular Sekil 6°da verilmektedir.
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Sekil 6
Okul Gelistirme Engellerinin Degisimi

Proje Oncesi Proje Siireci

Okul  yonetimi  ile ilgili Okul  gevresinden  kayvnakl
engeller (36) = engeller (21)
Okul  gevresinden  kaynakh o
engeller (18) Okul Geligtirme . ) Lo

Engellerinin p | OEretmenin nitelikleri  ile
- Degisimi ! ilgili engeller (18)
Ogretmenin nitelikleri e )
ilgili engeller (15) +
Ogrenc ile ilgili engeller (9) || Okul  vinetimi  ile  ilgili

engeller (14)

Sekil 6°da goriildiigii gibi okul gelistirmenin engelleri proje 6ncesinde “Okul
yonetimi ile ilgili engeller”, “Okul ¢evresinden kaynakli engeller”, “Ogretmenlerin
nitelikleriyle ilgili engeller” ve “Ogrenciyle ilgili engeller” olmak iizere dort tema
olarak ortaya ¢cikmistir. Ote yandan proje siirecinde okul gelistirmenin engelleri “Okul
cevresiyle ilgili engeller”, “Ogretmen nitelikleri ile engeller” ve “Okul yonetimiyle
ilgili engeller” olarak ii¢ tema ortaya ¢cikmistir. Proje Oncesi okul geligtirmenin
engellerinde en ¢ok okul yonetimi ile ilgili engeller (f = 36) temas1 vurgulanmistir. Bu
tema okulun fiziki alan yetersizlikleri (f = 17), yoneticinin okul dis1 gérevlendirmeleri
(f = 3), karara katihm eksikligi (f = 3), isbirligi yetersizligi (f = 4), okul ikliminin
yonetimi (f = 3) ve yoneticinin nitelikleri (f = 6) kodlarini igermektedir. Yoneticinin
nitelikleri koduna iligkin bir 6gretmenin goriisii s0yledir:

“Bazen yoneticimiz dalgin olabiliyor. Kisisel problemleri olabiliyor. Okula
yansittyor. Bazen olumsuz bir hava oluguyor.” (E6)

Proje oncesi gelistirmenin engellerinde ikinci olarak okul gevresinden kaynakl
engeller (f = 18) temas1 vurgulanmistir. Bu tema veli destegi eksikligi (f = 14) ve
velinin ilgisizligi (f = 4) kodlarini icermektedir. Veli destegi eksikligi koduna iligkin
iki alint1 goyledir:

Veli sadece “¢ocugum okulda dursun basina bir sey gelmesin kimse de bana
dokunmasin” diyor ve her seyi bizden bekliyor. Bence okul agildiginda bir ay
ailelerle muhatap olmaliyiz. Velinin bir daha yiiziinii gormiiyoruz. Veli ¢ogu
seyi bilmedigi halde bildigini zannediyor. Ama veli ve ¢ocuklarin tutumuyla
ilgili sorunlar var. Veliler ¢ocuklart hazira alistirtyor. (F3)

Veli bana “aksam bizi arasaniz, gocuguma 6gretmenin yat dedi deyip uyutsam”
dedi. Kendi isini bizden bekliyor. Annelik babalik davranigindan uzaklastikca,
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bunlari bizden istiyorlar. Beslenme konusunda tavsiye veriyorsunuz, suradan bir
gevrek bir meyve suyu alip geliyor. Velilerde sorumsuzluk artt1 ve ¢ocugunu
sahiplenmiyor. Cocuga “Bu, Su” diye hitap ediyor. Ebeveyn sorumluluklarini
asmadan akademik basari kismina gegemiyoruz. (H1)

Proje siirecinde okul gelistirmenin engellerinde en ¢ok okul cevresi ile ilgili
engeller (f = 21) temasi vurgulanmistir. Bu tema okul ¢evresinin 6nyargilari (f = 5),
velilerin ilgisizligi (f = 4) ve okula olan desteklerinin azligi (f = 12) ile ilgilidir.
Onyargili olma koduna iliskin bir 6gretmen goriisii sdyledir:

Bu projenin iki senelik bir proje olmasi da siire¢ agisindan iyi oldu. Ciinkii bence
okul gelistirme konusunda 6nyargiy1 kirdik. Bundan sonra devam etmesi daha
kolay olacak. Kimin devam ettiginden ziyade bu yapilmasi gereken bir seydi.
Simdi dnyargilarin kirilmast iyi oldu. (K1)

Proje siirecinde okul gelistirmenin engellerinde ikinci olarak 6gretmene yonelik
engeller (f = 18) temas1 vurgulanmistir. Bu tema 6gretmenin is yiikii yogunlugunun
fazla olmasi (f = 9), motivasyonlarinin diisiik olmasi (f = 4) ve 6gretim yontem ve
tekniklerindeki eksiklikler (f = 5) ile ilgilidir. s yiikii yogunlugunun fazla olmasi
koduna iligkin bir yonetici goriisii soyledir:

Bence en biiyiik engel zaman. Ders yiikiiyle ilgili problem var. Ben arkadaslari
anlayabiliyorum. Dersi zaten yetistirme ¢abasi i¢indeyiz. Bazen etkinlikler i¢in
ayrilan bir ders saati bile dersin aksamasina sebep olabiliyor. Ogretmenin akisini
ona goOre ayarlamast mutlaka bir sikinti yaratabiliyor. Ancak bu proje
kapsaminda okul gelistirme uygulamalart ve goézlemler ders akisina gore
ayarlandig i¢in sikint1 yaratmadi. (YK1)

Ogretim yontem ve tekniklerindeki eksiklikler koduna iliskin bir 6gretmen
goriisii ise soyledir:

“Dersi gelistirmek igin yeterli olamiyoruz. Eski 6gretmenlerimiz bir siirii sarki
biliyordu bize tiirkiiler sarkilar soyletiyordu. Aldigimiz egitim dolayisiyla
eksiklerimiz var, bir miizik aleti ¢alabilmemiz gerekiyor. ... Ben matematigin yarisint
miizikle isleyebilmeliyim. Spor etkinliklerinde yanlis nefes aldirtyoruz ¢ocuklara.”
(J4)

Sonug olarak ilkokul ve ortaokul yonetici ve dgretmenlerine gore proje oncesi
okul gelistirmenin engelleri agisindan fiziki alan yetersizlikleri, veli destegi eksikligi,
Ogrenci davranis sorunlari, yonetici nitelikleri ve 6gretim yontem ve teknikleri
konusundaki eksiklikler dne ¢ikarken proje siirecinde okul gelistirmenin engelleri
olarak veli destegi eksikligi, is yiikil yogunlugu ve yasal engeller 6ne ¢ikmaktadir.

Tartisma, Sonuc ve Oneriler

Bu arastirma ile ilkokul ve ortaokul yonetici ve 6gretmenlerinin goriiglerine gore
proje dncesi ve proje siirecinde okul gelistirme uygulamalari, boyutlari, yonetimi ve
engellerinin  degisimi incelenmistir. Arastirmanin bulgulari, alt problemler
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rehberliginde tartigilmis ve kuramsal cerceve dogrultusunda yorumlanmustir.
Aragtirma bulgularmin tartigilmasi alt sorular dogrultusunda yapilandirtlmastir.

Okul gelistirme uygulamalariin degisimine iliskin, proje oncesinde en ¢ok
kurumsal diizenlemelere yonelik uygulamalar, ikinci olarak 6grenciye yonelik
uygulamalar temas1 vurgulanmistir. Proje siirecinde ise en ¢ok 6grenciye yonelik
uygulamalar, ikinci olarak veliye yonelik uygulamalar temasi vurgulanmustir.
Bozbaymdir ve Alev (2020) tarafindan yapilan ¢alismada 6grencinin ve fiziki
kosullarin iyilestirilmesine yénelik uygulamalar ne ¢ikmustir. Ote yandan Altunay ve
dig. (2021) arastirmasinda okul gelistirme uygulamalarinda veli egitimlerinin 6nemli
oldugu belirtilmektedir. Sahin’in (2013) arastirmasinda okul miidiirlerinin fiziksel
diizenlemeler yapma konusunda istekli olusu ile Altun ve Bebek’in (2016)
aragtirmalarinda bulunan okul gelistirmenin bilesenlerinden biri olarak fiziksel alanin
gelistirilmesi bulgusu paraleldir. Alanyazinda okul gelistirme alanlarindan biri olarak
fiziksel gelisim vurgusu one ¢ikmaktadir (Girsiil, 2010; Ismail ve dig., 2014;
Moustaka-Tsiakkiros ve  Tsiakkiros, 2013). Ancak fiziksel kosullarin
iyilestirilmesinin yaninda 6grenciye yonelik gelisim uygulamalar1 ve veli egitimleri
yeterince O6ne ¢ikmamistir. Alanyazin ve bu arastirmanin bulgularinin nedeni proje
oncesinde okullarda yogunluklu olarak yoéneticiler tarafindan gerceklestirilen fiziksel
diizenlemelerin ve 6grenciye yonelik yapilan sosyal etkinliklerin 6ne ¢ikmast ile ilgili
olabilir. Baska bir deyisle okul yoneticileri ¢evre tarafindan daha goriiniir olan fiziksel
iyilestirmeleri ya da velilerin takdirini kazanmaya yonelik sosyal aktiviteleri gelisim
etkinligi olarak gormektedir. Bu durum ydnetici ve 6gretmenlerin 6grenci odakli
diigiinememesinden kaynaklanabilir. Ayrica proje 6ncesinde okullarin gelisim igin
MEB veya disaridan itici bir giicli bekledikleri goriilmiistiir. Her ne kadar okullardaki
gelisimi yonetmesi gereken Okul Gelisim Y6netim Ekibi (OGYE) ekipleri kurulsa da
bu ekiplerin islevsel olarak yiiriitilmedikleri bilinmektedir (Parlar, 2014; Sahin,
2015). 2011 yilinda yayimlanan MEB Ilkdgretim Kurumlari Standartlar1 Uygulama
yonergesi icerisinde OGYE ve Stratejik planlamadan bahsedilmektedir. MEB okullar1
daha ¢ok merkezi yonetim tarafindan belirlenen geligim projeleri ¢cer¢cevesinde hareket
etmektedir. MEB veya Milli Egitim Midirliiklerinde projeler merkezi olarak
hazirlandigindan nicel olarak sonuglar iretilmeye c¢aligilmakta, ancak yerelde
okullarin 6zel durumlarina ve niteligine uygun sekilde derinlesmedigi yoniinde
elestiriler goriilebilmektedir. Oysa proje siirecinde okul gelistirme uygulamalarinin
okul fiiyeleri tarafindan gergeklestirilen 6grenciye ve veliye yonelik caligmalar
igermesi, okul gelistirmenin fiziki olanaklar arttirmaktan ya da 6grenciyi okul disinda
bir yerlere gotiirmenin 6tesinde oldugu gorisiinii 6ne ¢ikarmis olabilir. Bu durum
proje siirecinde okullarda Reezigt ve Creemers’mn (2005) okul gelistirme modelinde
sozedilen gelistirme kiiltiirliniin olugtugunun bir gostergesi olarak kabul edilebilir.
Proje Oncesi okul gelistirme uygulamalart kurumsal diizenlemeler baglaminda
goriiliirken, proje siirecinde okul gelistirme uygulamalar1 6grencinin ve velinin
gelisimine odaklanan bir bakis agisina donlismiistir. Bu doniisiim Senge’nin
(1990/2018) o6grenen oOrgiit modelindeki Ogrenme kiiltiiriiniin olustugunun bir
gostergesi olarak da kabul edilebilir. Ciinkii proje siirecinde okul gelistirme
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uygulamalarinda okuldaki bireylerin 6grenmesine odaklanildigi goriilmektedir.
Boylece projenin 6gretmen ve yoneticilerin daha 6grenci merkezli bir bakis agist
kazanmasina olanak sagladig: diisiiniilebilir.

Okul gelistirme boyutlarinin degisimi proje oncesi en ¢ok fiziksel eksiklikler,
ikinci olarak ¢evreye yonelik eksiklikler vurgulanmistir. Proje siirecinde ise en ¢ok
fiziksel eksiklikler temasi, ikinci olarak ¢evreye yonelik eksiklikler temasi
vurgulanmigtir. Bu aragtirmada elde edilen bu bulgular, Altunay ve dig., (2021)
yaptiklart aragtirmada fiziki ve teknik olanaklarin ve velilerin okula ilgisinin
yetersizliginin, gelisim gereksinimi olan bir konu olarak one ¢ikmasi bu arastirma
bulgularini destekler niteliktedir. Bir bagka arastirmada okullarin fiziki ve teknik
olarak gelistirilmesi gerektigi konusu belirtilmekte ve bu sorunun finansal
nedenlerden kaynaklandigini vurgulanmaktadir (Arabaci ve Namli, 2016). Yalaza ve
Cinoglu’na (2019) goére velilerin okula ilgisinin diisiik olmasi ve iletisim sorunlari
bulunmaktadir. Veliler sinifa miidahale etmekte ve okullarda materyal eksikligi
bulunmaktadir. Benzer sekilde okul miidiirlerinin en ¢ok teknolojik altyapiy1
giiclendirme yoniinde hareket ettikleri (Sahin, 2013) ve okullarin fiziki ve teknik
olanaklari ile ilgili yetersizlikler oldugu arastirmalarda belirtilmektedir (Altun ve
Bebek, 2016; Giirsiil, 2010; Hajisoteriou ve dig., 2018). Ancak Kaya’nin (2015)
calismasinda okulun en az etkili boyutunun okulun ¢evresi ve velilerin katkis1 oldugu
bulunmustur. Buna karsin MEB Kalite Yo6netim Sistemi Yo6nergesi’ne (MEB, 2014)
gore Tirkiye’de Avrupa Kalite Yo6netimi Vakfi’nin gelistirdigi miikemmellik modeli
temelinde yapilmasi planlanmistir. Avrupa Kalite Yonetimi Vakfi’'nin (EFQM)
gelistirdigi milkemmellik modelinin boyutlari; yon (amag, vizyon, strateji, kurum
kiiltiiric ve liderlik), uygulama (paydas bagliligi, stirdiiriilebilir deger yaratma ve
donisimii  yonlendirme) sonuglar (paydas algilari, stratejik performans ve
operasyonel performans) olmak iizere li¢ boyutta ele alinmistir. Ayni yonergede
OGYE; okullarda, paylasimct ve i birligine dayali yonetim anlayisiyla egitim
Ogretimin niteligini, 6grenci basarisini artirmak, okulun fiziki ve insan kaynaklarini
gelistirmek, okulun kurumsal performansimi degerlendirmek igin stratejik plan
yaparak egitimin planli ve siirekli bir sekilde gelisimini saglamak amaciyla
olusturulan ekip olarak tanimlanmaktadir. Bu aragtirmada ise okul gelistirme
boyutlari katilimeilarin goriigleri dogrultusunda okulun fiziksel yapisi, okulun gevresi,
Ogrenci davranigi, kurumsal isleyis ve O0gretmen Ozellikleri olarak belirlenmistir.
Alanyazin ve bu aragtirmanin bulgulariin nedeni katilimcilarin okullarin ekonomik
olanaklarinin diigiikligiinii gozlemlemesi ve velilerin okula karst tutumlarinin
degismemesi olabilir. Proje Oncesinde ve proje siirecinde okullarda gelistirilmesi
gereken alanlarin baginda fiziksel diizenlemeler ¢ikmasi okul binalarinin yapim
asamasindaki planlama hatalariyla ilgili olabilir. Ayrica okul ¢agi niifusunun ve
okullara istemin ytiksek olmasi nedeniyle okullarin dgrenci sayisinin kapasitelerini
asmas1 bircok yetersizligi one ¢ikarabilmektedir. Ayni zamanda okullarin yapim
asamasinda konferans salonu, bahge, cesitli odalar, kantin ve dinlenme alanlart gibi
birgok alanin planlanmamas1 egitsel gereklilikleri karsilamada smirhiliklar ortaya
¢ikarttigi sdylenebilir. Ote yandan proje Oncesi gevreye yonelik diizenlemeler
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temasinda velinin okula ve 6gretmene miidahale etmesi, proje sonrasinda velinin
okula ilgisinin arttirilmasi sekline doniismiistiir. Bunda 6nemli bir etken, proje
stirecinde 6gretmen ve yoneticilerle velilerin birbirlerine bakig agilarinin degismesi
olarak goriilebilir. Ayni zamanda proje kapsaminda velilere yonelik yapilan
etkinlikler, velilerin okula giivenini arttirmig olabilir. Tiim bu bulgular proje
oncesinde Reezigt ve Creemers’in (2005) okul gelistirme modelinde yer alan
gelistirme kaynaklarmin arttirilmasi ve geligtirmeye yonelik baski 6gelerini destekler
niteliktedir. Okullarin hem fiziki alan olarak eksikliklerinin bulunmasi hem materyal
eksikliklerinin bulunmasi okullart bu ydnde c¢oziimler bulmaya zorlamaktadir.
Velilerin 6gretmenlerle kaynasmasi ise Senge’nin (1990/2018) O6grenen orgiit
kuramindaki takim ile 6grenme basamaginin bir yansimasi olarak kabul edilebilir.

Okul gelistirmenin yo6netiminde proje oOncesi en ¢ok demokratik egilimli
davranislarla yonetme temasi, ikinci olarak siirdiiriimeii davranislarla yonetme temast
ortaya ¢ikmustir. Proje siirecinde ise en ¢ok demokratik egilimli davranislarla yonetme
temasl, ikinci olarak gelistirme egilimli davraniglarla yonetme temasi ortaya ¢ikmistir.
Demokratik egilimli davraniglarla ydnetme temasinin igerigi proje siirecinde yonetici
ve dgretmenler agisindan doniisiim gecirmistir. Okul gelistirme uygulamalarinin proje
oncesinde yoneticiler tarafindan ikna etme yoluyla yapilmasi oncelikli iken, proje
stirecinde karara katilimi saglama yoniinde bir icerige doniigsmiistiir. Proje dncesi
yoneticilerin sonug odakli degerlendirme yapmasi bulgusu siire¢ odakli bir anlayisa
doniismistiir. Alanyazinda okul gelistirme uygulamalarmin sonuca degil siirece
odaklanan bir yapida olmas1 gerektigi belirtilmektedir (Parlar, 2012). Ote yandan
Beycioglu ve Aslan’in (2010) yaptig1 ¢alismadaki okul gelistirme uygulamalarinin
yonetiminde demokratik olma ve karara katilimin gerekliligi bulgusunun da paralel
oldugu sdylenebilir. Ayrica Giindiiz (2015), Bostrom ve Dalin (2016) ile Hajisoteriou
ve dig. (2018) tarafindan yapilan arastirmalarda da okul gelistirme siirecinde
paydaslarin karara katilimi bulgulariyla 6rtiismektedir. Alanyazin ve bu arastirmanin
bulgularinin nedeni proje dncesinde okul gelistirme uygulamalarinda 6gretmenlerin
yeterince istekli olmamasi nedeniyle daha ¢ok okul yoneticilerinin onlar1 ikna etmeye
calismasi olabilir. Bu sayede okul yonetiminin farkli baski tiirlerini kullanmamasi
nedeniyle uygulamalarini demokratik olarak algilamis olabilirler. Ote yandan proje
stirecinde yOnetim silirecinin  gelistirilmesi amaciyla kararlarin alinmasinda
6gretmenlerin ve velilerin katilim1 saglanmaya ¢alisildig1 i¢in demokratik bir yonetim
anlayiginda gelisme olmasindan da kaynaklanabilir. Bu bulgular Senge’nin
(1990/2018) 6grenen orglit kuramindaki paylasilan amag¢ ve vizyon basamagiyla
uyumlu goriilebilir. Ciinkii ortak amaglar i¢in miicadele edebilmek, demokratik bir
okul gelistirme ortaminin saglanabilmesiyle miimkiin olabilir. Ayn1 durum Reezigt ve
Creemers’in  (2005) etkili okul gelistirme modelinde egitimin hedeflerinin
paylasilmas1 basamagiyla da ortiismektedir.

Okul gelistirmenin engellerinin degisimine iligkin proje 6ncesinde en ¢ok okul
yonetimi ile ilgili engeller temasi, ikinci olarak okul ¢evresinden kaynakli engeller
temasi ortaya ¢ikmustir. Proje siirecindeki okul gelistirmenin engellerine iliskin en gok
okul ¢evresi ile ilgili engeller temasi, ikinci olarak &gretmen nitelikleri ile engeller
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temast ortaya ¢ikmistir. Alanyazin incelendiginde okul gelistirme sorunlar1 olarak
Ogretmenin niteliklerine ve veli destegi eksikligine vurgu yapilmasi bulgusu bu
aragtirmanin bulgulari ile 6rtiigmektedir (Bozbayindir ve Alev, 2020). Benzer sekilde
Arabaci ve Namli’nin (2016) yaptiklar1 arastirmada da okullarin fiziki ve teknik
olarak gelistirilmesi konusunda engeller oldugu belirtilmis, bu engellerin kaynagi
olarak finansal sorunlar gosterilmistir. Buna ek olarak Giirsiil (2010) ve Sahin’in
(2013) arastirmalarinda okullarin gelistirilmesinde en biiyiik engellerin fiziksel ve
mali engeller oldugu belirtilmektedir. Alanyazin ve bu arastirmanin bulgularimin
nedeni okul gelistirme uygulamalarinda yonetici ve Ogretmenlerin sorunlarin
kaynagini 6ncelikli olarak kendileri disindaki etkenlere (veli destegi, fiziksel etkenler)
bagladigt ve bunlara yonelik bir diizenleme yapilmasi beklentisinin oldugu
sOylenebilir. Proje siirecinde ise yonetici ve 0gretmenlerin kendi niteliklerini gézden
gegirmesine bagli olarak ig yiikii yogunlugu konusunun 6ne ¢ikmasi, 6gretmenlere
yonelik engelleri daha net belirtmistir. Bu bulgu proje siirecinde okul gelistirme
uygulamalarina katilim isteklerinin arttig1, fakat ders sayilariin fazla olmasinin bu
konuda engel olusturmasindan kaynaklanabilir. Arastirma bulgulari Reezigt ve
Creemers’in (2005) gelistirme kiiliiri boyutunda ele aldigi ve okul durumlan
icerisinde siniflandirdig1, 6gretmenlerin gelistirme kiiltiiriine uyarlanabilmek (adapte
olabilmek) i¢in kendi yeterliligini arttirmaya calismasi olarak degerlendirilebilir.
Benzer sekilde Senge’nin (1990/2018) 6grenen orgiit kuramindaki kisisel hakimiyet
boyutu agisindan bakildiginda siirekli 6grenme ortaminin saglanmaya calisildigt
goriilebilir. Bu ortam kisilerin kendi niteliklerini ve ¢evrenin egitime katkisin
sorgulamalarina neden olmus olabilir.

Arastirma problemi dogrultusunda ilkokul ve ortaokullardaki okul gelistirme
uygulamalarina iligkin goriisler degerlendirilmistir. Bu ¢ergevede diinyada okul
gelistirme uygulamalarinin  6grencinin biitiinsel gelisimine yonelik etkinlikleri
icerdigi goriilmektedir. Okulun O6grencilere akademik beceriler kazandirmanin
Otesinde 6gretmen ve 6grenciler igin kesif alani haline gelmesine yonelik ¢aligmalar
yiriitiilmektedir. Ayrica yonetime paydaslarin etkin katilimi ve demokratik tutum
onemsenmektedir. Tiirkiye’de ise okullarin fiziki ve teknolojik imkanlarin1 arttirmaya
yonelik caligmalar 6ne ¢ikmaktadir. Proje dncesinde ve proje siirecinde goriislerin
kismen farklilagtigi goriilmiistiir. Bu baglamda arastirma sonuglart ve bu sonuglar
dogrultusundaki 6neriler sunlardir:

1. Okul gelistirme uygulamalarinin degisimi 6grenciye yonelik uygulamalar ve
velilere yonelik uygulamalar yoniinde oldugu igin okul gelistirmeye iligskin
farkindalik ¢aligsmalarinda gelisim uygulamalart veliye, Ogretmene ve
dgrenciye odaklanilarak yapilabilir. Ogretmenlerin kendi iirettikleri gelisim
projeleri ve mesleki gelisimlerinin Oniiniin agilmasi1 gerekir. Velinin de
destegi almarak uygulamalar 6grencilerin dijital, sosyal ve akademik
becerileri igeren biitiinsel gelisimine uygun olarak yapilandirilmalidir. Tim
dijital ve diger iletisim yollar1 kullanilarak ve velinin okuldaki etkinliklere
katilmasi konusunda istegini arttiracak ¢alismalar yapilabilir.
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2. Okul gelistirmenin boyutlarmm degisimi fiziksel eksiklikler ve cevreye
yonelik eksiklikler yoniinde benzerdir. Okul gelistirme uygulamalar1 bu
eksikliklerin proje siirecinde daha az hissedilmesini saglamigtir. Okullarin
cevreleriyle etkilesimi gerek okulun i¢ dinamikleri gerek ulusal politikalar
nedeniyle yetersizdir. Bu baglamda okullarin fiziksel olanaklarinin ivedi
olarak gelistirilmesi icin durum saptamasi yapilarak veri bankasi
olugturulmas1  saglanmalidir. Okullarin  fiziksel kaynak sorununun
¢oziilebilmesi i¢in genelde egitim sistemine, 6zelde ise okula ayrilan biitgeler
arttirtlmalidir.  Okullarin  ¢evresiyle etkilesimini arttirmak ic¢in tiim
paydaslarin katilimimi saglayacak etkinlikler planlanmalidir. Bu etkinlikler
kurum kiiltiiriini pekistirecek mezun giinleri, bolgenin 6zel giinlerinde
yapilacak etkinlikler, kiiltiirel aktarimin yapilacagi yarigmalar ve okul ¢evre
iliskisini gii¢lendirecek kermes gibi etkinlikler olabilir. Okula ¢evrenin sahip
¢ikabilmesi i¢in sosyal medya da dahil olmak iizere tiim iletisim kanallarinin
etkili bicimde kullanilmasi saglanmalidir.

3. Okul gelistirmenin yonetiminin degisimi demokratik, birey odakli gelisim ve
karara katilim1 saglama sekline doniistiigii icin MEB’in iist yonetimlerinden
okul yonetimlerine kadar yapilacak okul gelistirme uygulamalart ve
projelerinin okulun paydaslarinin goriislerine gore yapilandirmasi siiregteki
motivasyonu artirabilir. MEB ve Milli Egitim Miidiirliikleri {ist yonetim
odakli projelerin degil, okul odakli ve esnek bir yapida okul gelisim
uygulamalari1 gerekmektedir. Okul yoneticilerinin okul gelistirmede basarili
olmasi i¢in gelisime agik olma ve gelisim kiiltiiriinii olusturabilme &lgiitii de
belirleyici olabilir. Okul y6netiminde etkisiz olan yo6neticileri 6zendirici ve
denetleyici bir sistem olusturulabilir. Ust y&netimlerin okullardan,
ogretmenlerden, velilerden ve dgrencilerden gelen doniitleri degerlendirmesi
okullardaki yonetimlerin de merkezi yapiya bagliligint azaltabilmek adina
cesur adimlar atabilmesine olanak saglayabilir.

4. Okul gelistirmenin engellerinin degisimi okul ¢evresi ve 6gretmen nitelikleri
ile engellerde yogunlasmis ancak okul ¢evresine yonelik engeller azalmistir.
Okul gevre iliskilerinin uzun vadeli olarak ele alinmasi gerekir. Ogretmen
niteliklerine iliskin yetersizlikler 6gretmenleri destekleyici mesleki gelisim
egitimleri ile arttirlabilir. Bu siiregte {iniversitelerle isbirligi yapilmalidir.
Ogretmenlerin akademik ve sosyal gelisimleri Ogretmenlik Kariyer
basamaklarinda ilerleme i¢in Olgiitler arasinda olmahdir. Ayrica
ogretmenlerin gelisim etkinliklerine o6denek ayrilmalidir. Kongre vb
katilimlari MEB olanaklari ile karsilanmalidir. Ogretmenlerin yapacagi
projelerin teknolojik ve materyal altyapist MEB tarafindan temin edilmelidir.
Hizmet puani, yoneticilikte eklenecek puanlar gibi odiiller de gelisim igin
giidiileyici bir gii¢ olabilir.

5. Okul gelistirme konusunda yapilacak c¢aligmalarda farkli bakis acilarinin
ortaya konulabilmesi i¢in, tim egitim kademeleri diizeyinde ve 0zel
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okullarda da ¢alismalar yapilabilir. Okul gelistirme uygulamalar1 hakkinda
il, ilge ve bakanliktaki egitim ydneticilerinin goriisleri de incelenebilir. Buna
ek olarak uluslalararasi uygulamalarin incelenerek Tiirkiye baglamina
uyarlama ¢aligmalarinin yapilmasi onerilebilir.
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