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ABSTRACT

Organizations are not formal and mechanical structures. Organizations are social organisms created by humans and are 
versatile structures. The aim of every organization is survival and development. Therefore, organizations have to adapt to 
changing conditions. 'The Relationship Between Leadership Characteristics of School Principals and Teachers 'Perceptions of 
School Culture' will be examined in research. Data has been obtained using 'School Culture Scale, 'Instructional Leadership 
Behaviors Scale', ' Visionary Leadership Scale'. The analyzes were made with the SPSS 21.0 program and it has been studied at 
95% confidence level. In our analysis, values such as frequency and percentage values for qualitative variables, minimum, 
maximum, average for quantitative variables and standard deviation were calculated. T and ANOVA tests were used among the 
comparison tests. The difference of the scores according to the 2-group categorical variables was examined with the t test. The 
difference of the scor
to the findings obtained in this study, ethical leadership skills of educational administrators in schools have a positive effect on 
organizational trust in educational institutions.
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EXTENDED ABSTRACT

Purpose and Significance

Students' When the relevant literature is examined, it is seen that there is no single definition of leadership in any 
field. Rather, this term is multifaceted and has many theories about time, space, culture and context (Morrison, 
2013). The fact that the social world is not as orderly and rule-based as the physical world and that not all people 
are the same has led each author to define leadership differently (Yenice, 2005). Bass (1985), stated that the 
number of articles and books written on leadership in his research was more than 7000. There are 130 different 
definitions of leadership according to Bentz (1990). In our age, different social processes and leadership studies 

and leadership, coming from the most unimportant word, were used in this sense only in the 1800s (Turner and

According to Unal (2012) when the definitions about the concept of leadership are examined; it can be defined as 
"The sum of knowledge and skills that mobilize a group of people around specific goals and mobilize them to 
a
purpose. In order for people to form a group, the goals they will reach jointly are the needs they will meet and the 
problems they will solve. The existence of a problem that many people can solve together is the first condition for 
the block to emerge. The second is the block. They gather around a leader. There can be no leaderless mass. The 
leader can influence other members with her/his personal qualities. The third is the audience. When block members 
embrace the leader's influence on them, they become followers of the leader. The fourth is the mediator. The 
environment in which the block will reach its goals is favorable. Competence of followers, conditions in the block, 
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achievement of goals, motivating the public to goals, volunteering and competence to perform tasks make up the 
 

While creating an effective school culture, factors affecting the school culture should be taken into account. The 
foundations of school culture can be better defined by answering som  

The reasons for education in schools, the consequences of our schools approaching their goal, Benefits to 
educational programs, the relationship between school, administration and society, the roles of ensuring that 
schools can deliver effective education are investigated. One reason Thomas J. Peter and Robert H. Waterman 
describe successful organizations is their attempt to eliminate conflict within the organization. Therefore, they 
argued that the members of the organization should wear uniforms and suits suitable for their culture from the 

 strong cultures are believed to have a 
positive effect on job motivation and the performance of their members. In these effective organizations, individual 

. 

Methodology 

This research is a descriptive study based on the relational screening model. With this model, it is aimed to describe 
a situation that is in the past or still exists (Karasar, 2010). The population of the study consists of a total of 283 
people, 190 women and 93 men in Zonguldak. Participants in the study were determined using the stratified 
sampling method, one of the non-random methods. In random samples, the probability of selection of participants in 
the study is equal. For data collection; School Culture Scale, Instructional Leadership Behaviors Scale and Visionary 
Leadership Scale were used. Analyzes were made with SPSS 21.0 program and worked at 95% confidence level. In 
the analysis, values such as frequency and percentage values for qualitative variables, minimum, maximum, average 
for quantitative variables and standard deviation were calculated. T and ANOVA tests were used among the 
comparison tests. 

Results 

As the result of the analyses, it was examined whether there was a significant difference between the instructor's 
Supporting and Developing Teachers differs significantly by gender (t281=-2,136; p=,034). However, it does not 
differ significantly in other dimension scores (p>0,05). Picture of the Future differs significantly by gender (t281=-
2,069; p=,039). However, there is no significant difference in the scores of the Visionary Leadership Scale and other 
sub-dimensions (p>0,05). Democratic Governance and Participation differ significantly by gender (t281=-2,294; 
p=,023). However, it does not differ significantly in the School Culture Scale and other sub-dimension scores 
(p>0,05). The Teaching Process and the Assessment of Students differ significantly by age (F3,279=2,680; p=,047). 
Accordingly, the average score of those aged 31-40 is significantly higher than those aged 51 and over. However, it 
does not show a significant difference in other dimension scores (p>0,05). Visionary Leadership Scale and sub-
dimension scores do not differ significantly according to age (p>0,05). School Culture Scale and its subscale scores 
do not differ significantly according to age (p>0,05). 

Discussion and Conclusions 

The Education Program and the Management of the Teaching Process differ significantly according to the length of 
service at the school. Accordingly, the average score of those with a duration of 1-3 years is significantly higher than 
those with 16 years and more. The Teaching Process and the Assessment of Students differ significantly according to 
the length of service at the school. Accordingly, the average score of those with a duration of 1-3 years and 4-6 years 
is significantly higher than those with 16 years and more. Supporting and Developing Teachers differs significantly 
depending on the length of time they work at the school. Accordingly, the average score of those with a duration of 
1-3 years is significantly higher than those with 16 years or more. Creating a Regular Learning Teaching 
Environment and Climate differs significantly according to the duration of study at school. Accordingly, the average 
score of those with a duration of 1-3 years is significantly higher than those with 16 years and more. However, the 
Education Program and the Management of the Teaching Process do not differ significantly according to the length 
of service at the school. According to the results of this study, it is seen that ethical leadership skills of educational 
administrators in schools have a positive effect on organizational trust in educational institutions. 
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-40 ile 41-
. 

Tablo 1  
 

   1 2 3 4 5 6 Toplam 

Cinsiyet 
 Erkek 

n 190 93 283 
% 67,1 32,9         100 

 
Kamu  

n 245 38 283 
% 86,6 13,4         100 

 
1-  6-  11-  16-  21-   

n 38 45 54 65 54 27 283 
% 13,4 15,9 19,1 23 19,1 9,5 100 

 
Lisans   

n 246 37  283 
% 87,0 13,0        100 

ir. 

2.2.  

 

2.2.1.  

 

- . 

 

2.2.2.  

- - -
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2.3. Verilerin Analizi 

S (Statistical Package for Social Sciences for Windows 20.0) 

rmede 

 

-hoc testlerden 
. 

3. Bulgular 

. 

Tablo 2  
 

Grup  Min Max X SS 

 

 1,1 5 4,17 0,73 

 1 5 4,16 0,68 

 1,1 5 4,16 0,72 

 1 5 3,79 0,85 

 1 5 4,17 0,82 

Vizyoner Liderlik  

 1 5 4,03 0,86 

 1 5 4,04 0,82 

 1 5 3,91 0,94 

 1 5 4,11 0,85 

 

 2,07 5 3,73 0,59 

 2,2 5 3,94 0,60 

 2 5 3,98 0,56 

 2,1 5 4,09 0,54 
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Tablo 3  
-  

Grup  Cinsiyetiniz n X SS t p 

 

belirlenmesi ve 
 

 190 4,12 0,76 
-1,54 0,12 

Erkek 93 4,26 0,66 

 
 190 4,13 0,71 

-1,14 0,25 
Erkek 93 4,23 0,62 

 
 190 4,12 0,77 

-1,28 0,19 
Erkek 93 4,23 0,58 

 
 190 3,71 0,91 

-2,13 ,03* 
Erkek 93 3,94 0,69 

 
 190 4,13 0,86 

-1,12 0,26 
Erkek 93 4,25 0,71 

Vizyoner Liderlik  

 
 190 3,96 0,89 

-1,87 0,06 
Erkek 93 4,16 0,77 

 
 190 3,99 0,86 

-1,66 0,09 
Erkek 93 4,16 0,7 

 
 190 3,83 0,97 

-2,06 ,03* 
Erkek 93 4,08 0,87 

 
 190 4,06 0,89 

-1,44 0,14 
Erkek 93 4,21 0,74 

 

 
 190 3,68 0,57 

-2,29 ,02* 
Erkek 93 3,85 0,63 

 
 190 3,93 0,57 

-0,3 0,71 
Erkek 93 3,96 0,65 

Okul  
 190 3,97 0,55 

-0,55 0,57 
Erkek 93 4,01 0,59 

 
 190 4,1 0,51 

0,59 0,55 
Erkek 93 4,06 0,61 

*: p<0,05 

tirilmesi (t = -2,13; p = ,03) alt boyutunda a
-

(t = -  

. 
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Tablo 4  
-  

Grup  
Okul 

 
n X SS t p 

 

 
Kamu 245 4,14 0,75 

-1,45 0,14 
 38 4,33 0,51 

 
Kamu 245 4,14 0,71 

-1,45 0,14 
 38 4,31 0,49 

 
Kamu 245 4,12 0,73 

-1,99 ,04* 
 38 4,37 0,56 

 
Kamu 245 3,8 0,86 

0,58 0,56 
 38 3,71 0,79 

 
Kamu 245 4,16 0,84 

-0,63 0,52 
 38 4,25 0,64 

Vizyoner Liderlik  

 
Kamu 245 4,01 0,88 

-0,97 0,33 
 38 4,15 0,65 

 
Kamu 245 4,03 0,84 

-0,82 0,41 
 38 4,14 0,61 

 
Kamu 245 3,89 0,97 

-1,03 0,30 
 38 4,06 0,72 

 
Kamu 245 4,1 0,88 

-0,39 0,69 
 38 4,16 0,6 

 

 
Kamu 245 3,75 0,59 

1,08 0,27 
 38 3,64 0,63 

 
Kamu 245 3,95 0,59 

1,16 0,24 
 38 3,83 0,64 

 
Kamu 245 3,95 0,56 

-2,19 ,02* 
 38 4,16 0,51 

 
Kamu 245 4,08 0,55 

-0,58 0,55 
 38 4,14 0,52 

*: p<0,05 

- -
 

. 
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Tablo 5  
 

Grup  
Mesleki 

 
Kareler 

 
F Sig. Fark 

 

 
 4,49 

1,71 0,13   
 144,92 

 
 5,61 

2,47 ,03* 1>5 
 125,58 

 
 5,92 

2,36 ,04* 3>5 
 138,77 

 
 4,38 

1,21 0,30   
 200,19 

 ve iklimi 
 

 7 
2,13 0,06   

 181,28 

Vizyoner 
Liderlik  

 
 7,76 

2,16 0,05   
 198,62 

 
 6,72 

2,05 0,07   
 180,94 

resmetme 
 7,31 

1,66 0,14   
 243,6 

 
 10,07 

2,88 ,01* 1>5 
 193,23 

Okul 
 

 
 1,75 

0,98 0,42   
 97,86 

 
 4,02 

2,31 ,04* 4>5 
 95,99 

 
 4,77 

3,15 ,00* 
3>5, 
4>5  83,88 

 
 3,12 

2,15 0,05   
 80,01 

Not. 1= 1- - - -  

= 2.47; p = .03)  alt boyutunda 1-  
p = .04)  alt boyutunda 11-

(F = 2.88; p = .01) alt boyutunda 1-
(F = 2.31; p = .04) alt boyutunda 16-

(F = 3.15; p = .00) alt boyutunda ise hem 11- -
fark . 
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Tablo 6  
-  

Grup   n X SS t p 

 

 
Lisans 246 4,15 0,74 

-0,85 0,39 
 37 4,26 0,61 

 
Lisans 246 4,16 0,69 

-0,42 0,67 
 37 4,21 0,6 

 
Lisans 246 4,16 0,72 

0,11 0,90 
 37 4,14 0,7 

 
Lisans 246 3,78 0,86 

-0,29 0,76 
 37 3,83 0,8 

 
Lisans 246 4,15 0,84 

-0,89 0,37 
 37 4,28 0,65 

Vizyoner Liderlik  

 
Lisans 246 4,03 0,88 

0,04 0,96 
 37 4,02 0,71 

 
Lisans 246 4,03 0,84 

-0,51 0,60 
 37 4,11 0,65 

 
Lisans 246 3,9 0,97 

-0,65 0,51 
 37 4,01 0,76 

 
Lisans 246 4,1 0,88 

-0,14 0,88 
 37 4,13 0,63 

 

 
Lisans 246 3,73 0,59 

-0,02 0,97 
 37 3,74 0,62 

 
Lisans 246 3,94 0,59 

0,48 0,62 
 37 3,89 0,61 

 
Lisans 246 3,97 0,57 

-0,46 0,64 
 37 4,02 0,49 

 
Lisans 246 4,08 0,55 

-0,36 0,71 
 37 4,12 0,53 

. 

4.  

N

 

2013). 



Arslan, H. Karaelmas Journal of Educational Sciences 8 (2020) 277-289 288

010; Nanus, 1992; 
Sorenson ve Sorensen, 2001; Van Knippenberg & Stam, 2014). 
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2010; Kowalski, 2010; Lissack ve Roos, 2001; Neumerski, 2013). 
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