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ABSTRACT

The aim of this study is to examine the effect of activities supported by self-regulated learning on academic achievement of 5th 
grade students. In the research, pre-test and post-test control group design of experimental method was used. The sample 
group of the study consisted of 56 students who are at 5th grade in middle school in 2018-2019 academic years. The study 

cademic achievement test developed by the researcher was used as data collection tool. The scores of the 
experimental and control groups were compared to the dependent groups by t-test. When there was a significant difference 
between the pre-test and post-
value. According to the findings; it was found that teaching supported by self-regulated learning provided significant 
differences in the academic achievement levels of the students in favor of the experimental group. This result showed that 
teaching supported by self-regulated learning positively affected students' academic achievement.
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EXTENDED ABSTRACT

Purpose and Significance

In recent years, English language teaching and learning in our country has gained importance from pre-school to 
post-higher education. However, it is seen that English language teaching and learning is not at the desired level 

One of the new approaches thought to facilitate foreign language teaching is the self-regulated learning approach.

Self-regulated learning is defined as an individual's choice and control of the learning environment, the 
determination of learning objectives, the selection of appropriate strategies to achieve its objectives, the use of these 
strategies, and the monitoring of processes for its objectives. Zimmerman presents self-regulated learning as a 
cyclical process consisting of four interrelated stages. These processes are self-evaluation and monitoring, goal 
setting and strategic planning, strategy implementation monitoring, strategic-outcome monitoring. Zimmermen 
states that self-regulated learners use these processes. As a result, it can be said that self-regulated learners are 
individuals who set goals, use learning strategies, such as self-monitoring, organize their own learning processes 
and play an active role in their learning. In this study, it is aimed to examine the effect of activities supported by self-
regulated learning on academic achievement of students in English lesson. For this purpose, it was tried to find 
answers for the following sub-problems.

1.
achievement pre-test scores?
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2.Is there any significant difference between the experimental group and control grou -test scores 
in favor of experimental group?  

Method 

-test-post-
52 students at 5th grade who study in two different classroom of a middle school in the city which is medium sized 
in the West Black Sea Region in Turkey in 2019-2020 academic years. In this study, the obtained data were collected 
in two stages. Pre-test and post-test were applied to the experimental and control groups. In the analysis of data, 
mean ( ), standard deviation (SD), frequency (f), percentage (%) t-test were used. In addition, for each relationship, 
to explain power of relation effect size (Cohens' d) values were calculated.  

Result and Suggestions 

According to findings obtained, it has been seen there are not statistically significant difference between the scores 
of the academic achievement pre-test of the experimental and control group. Accordingly, it can be said that 
experimental and control groups are equivalent prior to application. When we look into the students' academic 
achievement post-test scores, it has been found that there have been significant increases in both the experimental 
and the control group. When academic achievement post-test scores in the experimental group and the control 
group are compared, it has been found that academic achievement scores of students in the experimental group are 
higher. 

In the light of the research findings and the results obtained, the following suggestions are presented. 

In English lesson; self-  

Teachers should motivate their students and provide appropriate learning environments to support self-regulated 
learning. 

Teachers should guide students in setting goals, planning, self-evaluation and they should take time students to 
acquire these skills. 
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- Kaynak: Zimmerman, Bonner, Kovach (1996:11).
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Tablo 1  
Deney ve Kontrol grubunda yer al  

Gruplar  Erkekler Toplam 

Deney grubu 13 15 28 

Kontrol grubu 12 16 28 

Toplam 25 31 56 

Tablo 1 i  
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renmenin uygulanaca  
Dinleme (Listening),  (Speaking), Okuma (Reading), Yazma (Writing) olan temel dil becerilerine 
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2.5. Verilerin Toplama  

My town  
rencilerin ngilizce dersindeki akademik ba ar lar n  
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nalizleri sonucunda madde 

 

Tablo 2  
My town  

  x SS KR 20  

120 25 22,10 6,48 0,92 0,69 

x=22,10), standart 
Ss=6,48), KR 0.69 

ne zor ne de 

 

 

2.6. Verilerin Analizi 

x ), standart sapma (Ss), frekans (f), 
-

d  d), 

erlerine (Green, Salkind ve Akey, 2000) verilen anlamlar tablo 3
 

Tablo 3  
d,   

 

  

Etki yok 0,0 - 0,2 

etki 0,2  0,5 

Orta etki 0,5  0,8 

     

 

3. Bulgular ve Yorumlar 

elde edilen bulgular 
verilmektedir. 

3.1. Birinci Denenceye Ait Bulgular ve Yorum 

eklindedir.  

 
e ve  
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Tablo 4  
  

Gruplar N  Ss Sd t p 

Deney grubu 26 40.16 14.27 50 .32 .28 

 
Kontrol grubu 26 40.26 14.42 

p<0.05 

x =40.16), standart sapma 
x = 40.26

(Ss=14.
-

P<0.2  
 

3.2. Ait Bulgular ve Yorum 

eklindedir.  

d) . Bu denenceye 
 

Tablo 5  
 

Gruplar N  Ss Sd t   p           d 

Deney grubu 26 84. 56 16.86 50 3.48 0.00     1.84 

Kontrol grubu 26 68. 86 15.94 

p<0.05 

Tablo 5 incelendi rencilerinin  
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