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The aim of this study is to conduct a comprehensive descriptive analysis by examining
the quantitative studies on peer bullying for children with Autism Spectrum Disorder
(ASD) in terms of demographic characteristics, methodological characteristics and
results related variables. Accordingly, 44 studies were obtained in the first search in Eric,
ProQuest, Scopus, ScienceDirect, EbscoHOST, Google Scholar databases by typing the
determined keywords. As regards to the inclusion and exclusion criteria, a total of 13
articles were published between 2011 and 2021 in the research. The results of the
research indicate that children with ASD are bullied more than their other peers, that
their bullying is caused by the diagnostic characteristics of these children, and that this
experience affects the psychosocial states of children (eg, anxiety, depression). It is
expected that the findings obtained from the research will guide researchers and
practitioners who will work on peer bullying.
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Derleme Makale

Bu galismanin amaci, Otizm Spektrum Bozuklugu (OSB) olan gocuklara yonelik akran
zorbaligi ile ilgili nicel galismalari demografik 6zellikler, yontemsel 6zellikler ve sonuglara
iliskin bulgular degiskenleri agisindan inceleyerek kapsamli bir betimsel analiz
yapmaktir. Bu dogrultuda, belirlenen anahtar kelimeler yazilarak ERIC, ProQuest,
Scopus, ScienceDirect, EbscoHOST, Google Scholar veri tabanlarinda yapilan ilk
taramada 44 calisma elde edilmistir. Dahil etme ve harig tutma kriterlerine gore 2011-
2021 yillar arasinda yayinlanan toplam 13 makale arastirma kapsamina alinmistir.
Arastirma sonucunda, OSB’li gocuklarin diger akranlarina oranla daha fazla akran
zorbaligina ugradiklari, akran zorbaligina ugrama durumlarinin bu gocuklarin tanisal
ozelliklerinden kaynaklandigi ve bu deneyimin g¢ocuklarin psikososyal durumlarini (6rn,
kaygi, depresyon) etkiledigi ortaya gikmistir. Arastirmadan elde edilen bulgularin akran
zorbaligl konusunda calisacak arastirmacilara ve uygulamacilara yol gostermesi
beklenmektedir.

Introduction

Being bullied is a serious problem that has many effects on children (Green, 2014; Schalkwalk et al.,
2018). Olweus (2013) defines bullying as an aggressive behavior that is repeatedly performed over time
in order to harm a person who cannot easily defend himself. Bullying is addressed in two different
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classifications: direct bullying involving physical or verbal bullying (e.g., hitting, pushing, mocking,
nicknaming) or indirect bullying involving social and cyberbullying (e.g., exclusion, threatening, and
through electronic devices) (Leff et al., 2004; Olweus, 2013). Aggressive behavior can usually be defined
as behavior that aims to harm or disturb another individual. The definition of bullying is closely related to
this definition. Because bullying is accepted as a subcategory of aggressive behavior (Solberg et al., 2007).
In order for a behavior to be considered as bullying, the bully must intend to harm, constantly repeat this
behavior, and there must be a power imbalance between the bully and the victim (Solberg et al., 2007).

Bullying among children in schools is increasing worldwide and therefore bullying has become an
important problem in schools (Hwang et al., 2018). In a large international study conducted by the World
Health Organization with approximately 134,000 children aged 11-15 years, one-third of the children were
reported to be bullied or subjected to bullying from time to time (Molcho et al., 2009). Peer bullying is
caused by a power imbalance between children and adolescents depending on a number of variables such
as physical size, age, social status, intellectual level and special needs (Pepler et al., 2008).

The number of children with Autism Spectrum Disorder (ASD) is increasing day by day and the risks of
peer bullying may be high due to the characteristics of these children (Cappadocia et al., 2012). As a result
of the researches, it has been reported that children with ASD are bullied more frequently by their peers
than typically developing children (Cappadocia et al., 2012; Humphrey & Symes, 2010; Sofronoff et al.,
2011; Wainscot et al., 2008). In a study conducted by Humphrey and Lewis (2008) on social bullying, one
of the types of bullying, it was stated that children with ASD were exposed to social bullying 20 times more
than their typically developing peers (Humphrey & Lewis, 2008). In another study, it was reported that
children with ASD attending primary and secondary schools were significantly more exposed to bullying
than children in other disability groups (Blake et al., 2012).

As Synder and Dillow (2015) stated, more than half of children with ASD spend most of their day in the
general education environment. One of the factors that can prevent these children from making the most
of their education is that children with ASD are bullied by their peers (Humphrey & Symes, 2010). One of
the reasons for this is that children with ASD experience inadequacy in social and communication skills,
which are among the main areas of inadequacy, and problems in restrictive and repetitive behaviors
(Rowley et al., 2012; Zablotsky et al., 2012). These social inadequacies can be seen in both verbal and
non-verbal skills (Bellini & Hopf, 2007). In addition, the fact that these children are prone to social isolation
and generally prefer to be alone is one of the reasons why they are exposed to bullying (Dubin, 2007). In
addition, these children are more likely to be bullied due to their carelessness, impulsive behavior, not
reporting bullying to others and internalizing it (Card & Hodges, 2008). Since all these characteristics that
bullies seek in their victims exist in children with ASD, these children are excellent targets for bullies
(Dublin, 2007; Rofsenberg et al., 2011).

Children with ASD may also be exposed to peer bullying due to their inadequacies in language and
communication (Humphrey & Hebron, 2015). These children may have problems in terms of both the
development process of the language and the way they use the language. Problems experienced in both
expressive language and recipient language are among the basic limitations (Landa, 2007). These
individuals may have difficulty in understanding some nuances of language when using metaphor and
figurative speech (Atwood, 2006). The fact that they cannot read social cues while communicating with
their peers or that they offer a "strange and abnormal" response when asked a question can cause
mockery (Blacher & Lauderdale, 2008). Many individuals often talk to themselves when they are alone,
but they may not be able to stop talking to themselves in society. This situation is considered unusual by
bullying peers. Generally, such behaviors increase their likelihood of being bullied (Hagland, 2010).

Children with ASD have difficulty in simultaneously focusing on multiple activities, also called mental
flexibility, and switching between various activities (Geurts et al., 2009). The fact that children with ASD
focus on an activity in detail or cannot switch between subjects is generally considered strange by other
peers and can be perceived negatively. In addition, children with ASD lack motivation to understand what
is going on in popular culture due to their narrow interests. Because these children mostly have special
interests and these special interests can prevent them from dealing with other areas. The narrow interests
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of children with ASD may prevent these children from social interaction with their peers. As a result,
children with ASD are more likely to be excluded, ridiculed and bullied by their peers (Dubin, 2007;
Sansosti et al., 2010).

Children with ASD often have difficulty in reading/understanding the thoughts of others due to the
inadequacies they experience in the development of theory of mind. In other words, children with ASD
show limitations in perceiving the mental states of others such as intentions, feelings, desires and beliefs
correctly (Astington & Barriault, 2001). Therefore, these children may not understand that they are being
bullied by their peers. They can think of bullying by their bullying peers as a typical game or other
confusing behavior (Atwood, 2004; 2007; Blacher & Lauderdale, 2008). Finally, time spent at school can
be difficult for children with ASD because they do not tend to cooperate with teachers or other individuals
when they are bullied (Hagland, 2010).

The quality of life of children with ASD who are exposed to bullying at school is negatively affected and
bullying has permanent effects on these children. This effect is an important determinant of children's
social, emotional and academic development over time (Attwood, 2007; Parault et al., 2007). For example,
children with ASD may occur emotional and behavioral problems such as anxiety and depression
symptoms and desire to be alone (Cappadocia et al., 2012). When the frequency and intensity of peer
bullying against children with ASD is very severe, it can lead to traumatic stress disorder. It may also lose
anxiety disorder and anger management (Atwood, 2007). As Olweus (1993) stated, it was noted that
victims of ASD who were exposed to peer bullying had internalization risks such as depression, had no
friends, and tended to be rejected by their peers (as cited in Carter, 2009). In addition, these children may
start to fear social environments, thinking that the reasons for being bullied are a problem with them or
that the world is a dangerous place (Storch et al., 2005). These children who are exposed to bullying may
think about the idea of self-harm and suicide (Hay & Meldrum, 2010; Cappadocia et al., 2012).

Although there are studies on the bullying experiences of children with ASD in the international
literature, there are four studies (Humphrey & Hebron, 2015; Maiano et al., 2016; Schroeder et al., 2014;
Sreckovic et al., 2014) in which these studies are examined systematically and holistically. Maiano et al.
(2016) stated in their two studies (Humphrey & Hebron, 2015; Schroeder et al., 2014) that the databases
they researched, the inclusion and exclusion criteria and the methods of selecting the studies were not
defined as systematic reviews in the literature. For example, Schroeder et al. (2014) included studies
conducted with both child and adult participants since the age range was not determined for the
participants. In addition, this review included studies conducted with various children and adults with
special needs, especially individuals with ASD. In their study, Sreckovic et al. (2014) examined the
prevalence rates of bullying victimizations of school-aged children with ASD and the factors related to
victimization of these children. Maiano et al. (2016) aimed to evaluate the proportion of school-aged
children with ASD involved in victim, victim or peer bullying in both roles; to examine the prevalence of
this proportion according to the different characteristics of the participants and to determine the risk of
bullying between children with ASD and typically developing children. With the increase in the number of
children with ASD studying in general education classes in recent years, the peer bullying experienced by
school-aged children with ASD is increasing (Adams et al., 2016; Schroeder, et al., 2014). Despite this
increase, there is a limited number of studies on peer bullying experienced by children with ASD in general
education schools (Adams et al., 2014; Adams et al., 2016; Bitsika & Sharpley, 2014; Forrest et al., 2020;
Kloosterman et al., 2013; Nowell et al., 2014; Paul et al., 2018; Rowley et al., 2012; Schalkwyk et al., 2018;
Sofronoff et al., 2011; Storch et al.,, 2012; Wright & Wachs, 2019). When the national literature was
examined, no review study on peer bullying was found for children with ASD.

Emotional and behavioral problems such as anxiety/depressive symptoms and desire to be alone are
more common in children with ASD who are exposed to peer bullying (Cappadocia et al., 2012). It is known
that reducing the peer victimization experienced by these children may have positive effects on their
performance in general education environments. (Adams et al., 2016). In this respect, it is necessary to
know the actual extent of peer victimization experienced by children with ASD in order to prevent,
intervene and evaluate the bullying behaviors performed by their peers in and outside the school
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environment. In addition, it is seen that review studies examining quantitative and qualitative studies on
peer bullying and analyzing them systematically are not included in the literature. For these requirements,
the aim of this study is to conduct a descriptive analysis by examining the quantitative studies on peer
bullying against children with ASD between 2011-2021 in terms of the variables of purpose, demographic
characteristics, methodological characteristics and findings related to the results. The findings of the study
are thought to be the source of this study for academicians, practitioners and politicians to reveal the
bullying experienced by children with ASD in the school environment and to determine what kind of
bullying prevention programs specific to these children are needed in schools.

Method
Study Pattern

In this study, studies on peer bullying against children with ASD published between 2011-2021 were
examined through a systematic review. Systematic review is the systematic synthesis of the studies in the
literature related to the purpose of the research within the framework of certain criteria in order to reveal
the answer to a certain research question. The aim of the systematic review is to systematically examine
the studies on the subject in depth without making a subjective inference based on the studies in the
literature on the subject of the research (Green et al., 2011).

Scanning Process

In the process of determining the researches, in order to examine the studies on peer bullying against
children with ASD between 2011-2021, Eric, ProQuest, Scopus, ScienceDirect, EbscoHOST, Google Scholar
databases from electronic databases and the references of previous review studies on this subject
(Humphrey & Hebron, 2015; Schroeder et al., 2014; Sreckovic et al., 2014) were scanned. While scanning
the databases, the keywords "bullying, peer bullying, traditional bullying, peer victimization, school,
bullying" were used. The keywords were scanned by making all possible combinations with ASD, and the
journals where the studies were published were visited to reach the full text of the studies. The first and
second authors independently read the titles and abstracts of all their articles scanned electronically and
the articles that met the inclusion criteria were stored for analysis. In addition, if the abstract articles did
not provide sufficient information to determine whether they met the inclusion criteria, the entire article
was read to determine the inclusion suitability. In order to share relatively more recent studies on this
subject in the literature, studies published in 2011 and after were included in the study.

In this study, inclusion and exclusion criteria were determined in order to decide on the studies to be
included in the descriptive analysis process. The inclusion criteria of the study were determined as a) the
fact that the participants in the studies were diagnosed with ASD, b) the studies in which children with
ASD were bullied, c) the study was aimed at children with ASD under the age of 18, d) the use of
quantitative research method in the studies, e) the study was published in Turkish or English in a peer-
reviewed journal between 2011-2021. Exclusion criteria were determined as (a) being a study designed
outside the quantitative research method, (b) being directed to participants diagnosed with other types
of disabilities, and (d) being published in languages other than English or Turkish. Considering these
criteria, screening was performed and 44 studies were reached. Each of the inclusion and exclusion criteria
was agreed by the researchers of the study through discussion between the authors. Eleven of the studies
were not included in the study because they differed from the method determined as the inclusion
criterion. In addition, six of the studies were not included in the study because they only addressed peer
bullying among children with ASD. Finally, twelve of these studies were not included in the study because
they address the roles of children with ASD as victims and bullies together. 13 studies meeting these
criteria were included in the study for descriptive analysis.

Data Analysis and Reliability

During the research process, 13 studies included in the research were divided into categories as the
purpose of the research, participant characteristics, distribution by years, data collection tools used, and
findings, and the data were summarized in the coding table by historical order. In order to ensure the
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coding reliability of the study, the first author and a coder independently evaluated the studies included
in the study according to the inclusion and exclusion criteria. The coder is a doctoral student at Eskisehir
Osmangazi University Special Education Department. The first author informed about the source scan of
the coding research (e.g., databases used, keywords) and the analysis process. For coding reliability, the
coding table prepared by the researchers was used and the coders coded according to the space in the
same row with each category. Inter-coder reliability was calculated using the formula [(Inter-Coder
Consensus)/ (Consensus + Disagreement) X 100] developed by Miles and Huberman (1994). The coding
reliability coefficient was found to be 100%.

Findings

13 articles on peer bullying experienced by children with ASD, designed by quantitative method that
met the inclusion and exclusion criteria published between 2011-2021, were analyzed descriptively.
Published quantitative research on peer bullying in children with ASD was evaluated in four different sub-
categories: research purpose, demographic characteristics of participants, methodological characteristics
and findings on results. In-depth information about the findings is explained in detail in the following
headings and summarized in Table 1.

Research Purpose

When the objectives of the articles in the study are examined, it is seen that studies have been
conducted to examine the relationship between peer bullying and its psychological effects
(internalization, mental health, depression, anxiety) experienced by children with ASD (types of peer
bullying, incidence, prevalence rate, risk factors, results) in eight (Adams et al., 2016; Bitsika & Sharpley,
2014; Forrest et al., 2020; Gallot et al., 2018; Kloosterman et al., 2013; Nowell et al., 2014; Rowley et al.,
2012; Sofronoff et al., 2011) and in five (Adams et al., 2014; Storch et al., 2012; Schalkwyk et al., 2018;
Ung et al., 2016; Wright & Wachs, 2019).

Demographic Characteristics of the Participants

A total of 3115 participants participated in 13 studies examined within the scope of the research. Of
these participants, 1887 were children with ASD, 145 were typically developing children, 22 were children
with special needs except those diagnosed with ASD, 902 were primary caregivers and 159 were teachers.

It was observed that 1605 of the participants with ASD in the study were male; 281 were female; and
1 did not specify their gender. 104 of the typically developing participants in the study were male and 41
werefemale. It was stated that 48 of the primary caregivers in the study were women, but no findings
were found regarding the gender variable of 854 primary caregivers and 159 teachers participating in the
studies.

It is seen that the ages of the participants with ASD and typically developing in the study are between
6 and 18 years. In addition, there was no information about the age variable of primary caregivers and
teachers in the studies.

Methodological Characteristics
Dependent variable

When the studies discussed are examined in terms of the dependent variable, seven studies (Adams
et al., 2014; Bitsika & Sharpley, 2014; Forrest et al., 2020; Kloosterman et al., 2013; Nowell et al., 2014;
Schalkwyk et al., 2018; Sofronoff et al., 2011) reported only peer bullying; two studies reported the
prevalence of peer bullying (Paul et al., 2018) and friendship making (Rowley et al., 2012); two studies
reported the incidence of peer bullying (Storch et al., 2012; Ung et al. 2016); one study (Adams et al.,
2016) determined the effects of peer bullying and the educational consequences of peer bullying, and one
study (Wright & Wachs, 2019) determined the status of cyberbullying, anxiety and depression levels as
dependent variables.

Independent Variable
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When the studies discussed were examined in terms of independent variable, five studies (Paul et al.,
2018; Nowell et al., 2014; Bitsika & Sharpley, 2014; Kloosterman et al.,, 2012; Rowley et al., 2012)
determined the demographic characteristics of children with ASD; three studies (Forrest et al., 2020;
Schalkwyk et al., 2018; Sofronoff et al., 2011) determined the social behaviors and skill levels of children
with ASD; two studies (Storch et al., 2012; Ung et al., 2016;) determined the psychological characteristics
and social skill levels; one study (Adams et al., 2014) determined the signs of internalization; two studies
(Adams et al., 2016; Wright & Wachs, 2019;) determined peer bullying as independent variables.

Data Collection Tools

When Table 1 is examined, it is seen that more than one data collection tool is generally used in
researches. When the data collection tools used are examined, it is seen that the data collection tools
related to bullying are used extensively. In the researches, questionnaires related to bullying (Adams et
al., 2016; Bitsika & Sharpley, 2014; Kloosterman et al., 2012; Paul et al., 2018; Wright & Wachs, 2019),
scales related to bullying (Adams et al., 2016; Rowley et al., 2012), peer victimization self-report form
(Adams et al., 2014), teacher report form (Nowell et al., 2014), friendship scale (Rowley et al., 2012) were
used. In addition, school and peer experiences/relationships of children with ASD and questionnaires
(Adams et al., 2016; Schalkwyk et al., 2018; Sofronoff et al., 2011; Storch et al., 2012; Ung et al., 2016)
were also used.

Scales/surveys on children’s psychological (anxiety, distress and anxiety) status in studies on peer
bullying experienced by children with ASD, scales/questionnaires (Paul et al., 2018; Schalkwyk et al., 2018;
Sofronoff et al., 2012; Storch et al., 2012; Ung et al., 2016; Wright & Wachs, 2019), anger/depression
inventories (Adams et al., 2014; Sofronoff et al., 2011), stress disorder checklist (Paul et al., 2018) and
loneliness scale (Storch et al., 2012; Ung et al., 2016) were used. In addition, social communication/skills
questionnaires (Adams et al., 2014; Sofronoff et al., 2011), social sensitivity scales (Schalkwyk et al., 2018;
Storch et al., 2012), social support scale (Ung et al., 2016), social behavior questionnaire (Forrest et al.,
2020) were used to collect data on the social skills of children with ASD.

Questionnaire to determine the strengths and weaknesses of children with ASD (Rowley et al., 2012),
evaluation form/inventories to determine children's behaviors (Sofronoff et al., 2011), behavior checklist
(Nowell et al., 2014; Storch et al., 2012), child behavior scale (Adams et al., 2016) was used. In addition,
observation scales (Adams et al., 2017; Kloosterman et al., 2012; Nowell et al., 2014; Paul et al., 2018;
Rowley et al., 2012; Sofronoff et al., 2011; Storch et al., 2012; Ung et al., 2016), interview forms (Nowell
et al.,, 2014; Paul et al.,, 2018; Rowley et al., 2012; Storch et al.,, 2012; and an intelligence scale
(Kloosterman et al., 2012; Nowell et al., 2014; Ung et al., 2016) were used to evaluate the ASD symptoms
of the participants in the studies.

Findings Related to the Results

The findings of 13 quantitative studies on peer bullying experienced by children with ASD were
evaluated and analyzed taking into account the objectives of the articles. Findings related to the results
are given below.

It is seen that children with ASD are more exposed to peer bullying than their typically developing
peers (Kloosterman et al., 2013; Nowell et al., 2014; Paul et al., 2018; Rowley et al., 2012; Schalkwyk et
al., 2018; Sofronoff et al., 2011). It was determined that these children were mostly exposed to peer
bullying in the playgrounds (Bitsika & Sharpley, 2014). It was determined that children with ASD who are
more anxious socially experienced higher bullying victimization. (Schalkwalk et al., 2018). Similarly, it was
revealed that children with ASD who have less inadequacy in social skills are more likely to be exposed to
peer bullying than children with more inadequate social skills (Rowley et al., 2012).

It is seen that the reasons why children with ASD are exposed to peer bullying are related to exhibiting
inappropriate behaviors (Adams et al., 2016; Sofronoff et al., 2011), having social disabilities (Forrest et
al.,, 2020; Paul et al., 2018; Rowley et al., 2012; Sofronoff et al., 2011), experiencing communication
problems and difficulty in developing and maintaining friendship (Forrest et al., 2020), inability to adapt
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and exhibiting stereotypical behaviors (Forrest et al., 2020), and inadequacy in mind theory (Sofronoff et
al., 2011). In addition, Nowell et al. (2014) listed the characteristics that are significantly related to peer
bullying as having high cognitive functionality, having mild ASD, and spending more time in the inclusion
class of the student with ASD. It has been revealed that children with ASD do not enjoy school due to peer
bullying, their sense of belonging is weakened, they do not feel safe at school, they fail academically, do
not want to go to school and do not obey the rules at school (Adams et al., 2016). It has been determined
that they generally resort to methods such as school leaving to cope with peer bullying (Bitsika & Sharpley,
2014), and they need strategies such as developing social interaction skills, establishing and maintaining
mutual friendships (Rowley et al., 2012).

The studies examined show that the peer bullying of children with ASD causes some psychological
conditions. These experiences experienced by children with ASD who were exposed to peer bullying were
found to be positively related to psychological conditions such as internalized mental health problems.
(Adams et al., 2014; Bitsika et al., 2014; Storch et al., 2012; Ung et al., 2016). Therefore, it has been
determined that this experience may be an important factor in understanding the psychological health of
children with ASD who are exposed to peer bullying (Adams et al., 2014). Studies have found that peer
victimization may be associated with anxiety, social anxiety, depressive symptoms and loneliness in these
children (Schalkwalk et al., 2018; Storch et al., 2012; Ung et al., 2016; Wright & Wachs, 2019). As a result,
it has been determined that children with ASD who are exposed to peer victimization can internalize this
situation and this situation may cause some psychological problems.

1321



Table 1.

Culhaoglu & Akmanoglu — Gukurova Universitesi Egitim Fakiiltesi Dergisi, 51(2), 2022, 1315-1358

Published Quantitative Studies on Peer Bullying Experienced by Children with ASD

Details Objectives Demographic Features Method Findings
Gender Issue Age Dependent Independent Data Collection
Number variable Variable Tools
Forrest etal., To examine the - 1057 (ASD) 6—-17 * The state of *Social * Child Social Each Social Behavior
2020 relationship (Avg. 11.36) being bullied  behaviors Behavior Questionnaire  subscale  was
between the six (ASD) (e.g., inability Questionnair found to be positively related to
subscales of to adapt to e the bullying experiences of
the Child Social time, children with ASD. The subscales
Behavior activities and with the strongest relationship
Questionnaire place, etc.) with bullying were determined as
and the peer not being able to adapt, resisting
bullying changes, not being able to
experienced by understand social situations,
children  with showing inadequacy in social
ASD. interaction, and exhibiting
stereotypical behaviors.
Wright & To examine the 115 Male 128 (ASD) 11-16 * The state of Bullied by  * Traditional A positive relationship was found
Wachs, 2019 regulatory 13 Female (Avg. 13.76) being Peers Face to Face between cyberbullying
effect of peer (ASD) cyberbullying Bullying  victimization and peer rejection,

rejection in the
relationships
between
cyberbullying

*Anxiety and
depression
levels

1322

Victimization
Survey

*Epidemiologic
al Research

anxiety and depression in
children with ASD. No significant
difference was found between
peer rejection and anxiety.



Schalkwyk et
al., 2018

Paul et al.,
2018

victimization,
depression and

anxiety in
children  with
ASD.

To investigate
the rates of
bullying,
anxiety  level
and symptoms
of ASD in
with
and to

children
ASD
examine  the
relationship

between them.

To evaluate the
victimization

status and
prevalence of

children and
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23 Male
11 Female
1 Other
ASD

33 Male
6 Female
ASD
45 Male
8 Female

Center
Depression
Scale
*Multidimensi

onal Anxiety
Scale

35 (ASD) Avg.16.4  * Thestateof  * Social * Young people with ASD stated
35(Parent) (ASD) being Anxiety Level Multidimensio that the risk of bullying
cyberbullying nal Anxiety victimization was higher than
Scale for  their typically developing peers.
Children 2 Higher victimization of bullying
* Social was determined in children who
Responsivenes reported that they were socially
s Scale more anxious among young
* My Life at people with ASD. Parents stated
School that there was a relationship
Questionnaire between the bullying
experienced by their children and
their social anxiety symptom
degrees. Children with ASD
reported higher levels of bullying

than their parents.
39 (ASD) 8-18 * The status *Demographi * Child Victim It was concluded that 72% of the
53 (typically (Avg. 13.23) and prevalence c Survey- participants with ASD were
developing) ASD of peer bullying characteristic Separator total victimized in the previous year

s (age, version and 94.9% throughout their lives.

gender, social 75% of the students who were
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(typically
developing)

young people
with ASD by
comparing it
with a control
group
consisting  of
typically
developing
peers and to
examine  the
relationship
between such
victimization
and socio-
demographic
characteristics
and

inadequacies in

social skills.

To examine For first study;
peer 432 (parent)
victimization For second
types and peer study:

victimization 54 Male (ASD)

experiences to 54 (Parent)
understand
which types of

peer

For first

(Avg. 12.82)
typically
developing)

For first study:

* Effects of

study; 432 Not Specified peer bullying

For second
study; 54
male
ASD
54 (Parent)

For second
study;
10-17
(Avg. 14,92)
ASD

* Educational
consequences
of peer bullying
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disability
status)

Bullied by
Peers

* Post- victims at least once in their lives

traumatic  were victims at school. Those
stress disorder younger and those with low
checklist-scale social skills were more likely to be
exposed to peer bullying. Peer
victimization scores were
than the

typically developing group. In

significantly higher

addition, it was determined that
with ASD
associated with clinical factors

students were

such as peer victimization,
inadequacies in social skills, and
severity of post-traumatic

symptoms.

* 1. Study: Parents stated that their
Questionnaire children were exposed to peer
on bullying andbullying in three different ways:
verbal (43.1%), physical (17.4%),
experiences of social (30.6%). They associated

school

children with their children's experiencing peer
ASD
* Child
Behavior Scale

bullying with lower enjoyment of
school by children with ASD,
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62 Male
19 Female
ASD

81 Not
Specified
(Parent)

81 (ASD)
81 (Parent)

9-17 years
(Avg. 11.91)

* Schwartz
Peer Bullying
Scale

peer bullying al traits Anxiety and
Depression

*Social skill Scale

levels and * Asher

social Loneliness

support Scale
status * Reviewed

Peer

Experiences
Survey
* Social
Support Scale
for
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weakening of their sense of
belonging, and feeling insecure.

Study 2: Verbal and relational
victimization was found to be
related to the disobedience of
children with ASD at school.
Higher victimization rates have
been associated with higher
disobedience. Only  verbal
bullying has been reported to be
significantly associated with not

wanting to go to school.

* Frequency of *Psychologic * Revised Child It was found that victimization

had a
relationship with the loneliness,

significant  positive
anxiety and depressive
symptoms of the child with ASD
and a

significant  negative

relationship with social skills. The

relationship between
victimization and these
symptoms did not change

significantly with social support.
Fear of negative evaluation did
not mediate the relationship
between victimization and social

avoidance. However, parents and
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parent and
child
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Children/Adole children with ASD stated that

62 Male
12 Female
ASD
35 Male
33 Female
(Typically
developing
brother)

74 (ASD)
68 (tpically
developing

sibling)

6-18 years * The state of *Demographi

(Avg. 9.6) being bullied
ASD
6-18 years
(Avg. 9.7)
(Typically
developing
brother)
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C

scents
* Revised

Social Anxiety

Scale for
Children

* Autism Social

Skill Profile
Scale

* Child
Behavior

characteristic Checklist for

s (age,
gender and
ASD
symptom
level)

ages 6-18
*Teacher
Report Form

victimization was significantly
associated with social avoidance.

Children with ASD are more likely
to be mocked than typically
developing siblings. The features
that are significantly related to
being mocked are high cognitive
functionality, having less
symptoms of ASD, and spending
more time in the inclusion class.
Teachers reported less peer
victimization  than  parents.
Parents stated that when their
children spend more time in the
general educational
environment, they are more
ridiculed.
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Children  with
ASD and
parents'
reports
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using to
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relationship
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children's peer
victimization
and
internalization
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54 Male
54 Parents
(Gender of
parents not

specified)

48 Male
ASD
48 (Mother)

54 (ASD)
54 (Parent)

48 (ASD)
48 (Mother)

10-18 years
(Avg. 14.62)

7-12 years
(Avg. 9.9)

* The state of Symptoms of
being bullied internalizatio
n

* The state of *Demographi

being bullied c
characteristic
s (gender and
ASD
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*Peer
Grievance
Self
Notification
*Youth Self
Notification
Child
Depression
Inventory
*Peer

Victimisation
Parent Scale

Notification

Child behavior

Checklist
* Social
Sensitivity
Scale
Revised
Repeating

Behavior Scale

*Online
Survey

their
more

that
experienced

Parents reported
children
relational and social
bullying than their children.
While it was determined that

peer bullying reports of children

verbal,

with ASD were associated with
internalization symptoms, no
relationship was found except
physical bullying according to
parent reports. It has emerged
that peer bullying can be an
important factor in
understanding psychological
health for adolescents with ASD,
and it is important to consider
adolescent's perceptions of these
adverse events when exploring
with
symptoms.

links internalizing

It was determined that children
with ASD and their mothers
overlap at a high level in data on
bullying experiences. It has been
reported that children with ASD
are exposed to bullying mostly
by their friends in playgrounds,
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94 Male
94 Primary
caregiver

88 Male
12 Female
ASD

70 (ASD)
24 (tpically
developing

peers)

100
ASD
175

11-18 years
(Avg. 14.76)

10-12 years
(Avg. 8.3)

*The state of Demographic
being bullied characteristic Diagnosis and

*Making
friends
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symptom
level)

s (Inadequacy Observation

status and
level)

*Autism

Scale
*Weschler
Intelligence

Scale

have strategies to cope with
bullying behaviors, and are
physically and emotionally
negatively affected due to their
bullying experiences. It was
determined that they resorted
to methods such as school
leaving to cope with bullying.

Children with ASD reported that
they were exposed to more
social bullying and more physical
bullying than the typically
developing adolescent group
compared to the other two
groups. There was no difference
between the parental views and
the students' own views for the
bullying experienced by
adolescents with ASD or special
needs. However, typically
developing adolescents reported
that families were exposed to
bullying more than their
opinions.

*Demographi *Strengths and Parents and teachers stated that

C

characteristic

Challenges
Survey

students with ASD had lower
quality of friendship and higher
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175
Parents
159 Teachers

48 Male
12 Female
ASD

Parents
159
Teachers

60
ASD

11-14 years
(Avg. 12.2)

* The state of s (school * Friendship risk of being bullied compared to

being bullied type, scale for  their peers. Half of the children
intelligence children  with ASD stated that they could
level, etc.) * Bullying scale make friends mutually. It was

found that these experiences of
the students were related to
both the characteristics of the
children and the type of school.
No relationship was found
between school type and peer
bullying in students with
inadequate social skills. They
stated that strategies are
needed for children with ASD to
develop social interaction skills,
to establish and maintain mutual
friendships, and to avoid peer

bullying.
* Frequency of Psychological *Reviewed Children with ASD reported a
peer bullying traits Peer relational and reputational

*Social skill  Experiences victimization rate between 7%
levels Survey and 15%. However, there are no

*Asher children who report significant

Loneliness  victimization. A positive

Scale relationship was found with peer

*Child Behaviorvictimization, panic, generalized
Checklist  anxiety, and depressive
symptoms of children with ASD.
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symptoms and
the causes of
the risk  of
bullying.

Sofronoff et al.,To determine 115 Male

2011

whether there 18 Female
is a relationship ASD
between the 23 Parent
social

vulnerability of

children  with

ASD and their

bullying

experiences

133 (ASD)
23 Parent

*Columbia

In addition, a positive

Disability Scale relationship was found between

*Revised Child victimization and depressive

Anxiety and
Depression
Scale
*Social

Responsivenes

s Scale
6-16 years * The state of *Social * Spence
(Avg. 11.89) being bullied intelligence Child Anxiety
and social Scale —

skill levels  Parent Form
* Eyberg Child
Behavior
Inventory
*Children's
Anger
Inventory —
Parent Form

symptoms and loneliness. No
relationship was found between
peer victimization and social
inadequacies

It has been stated that children
with ASD are more socially
vulnerable than their typically
developing peers and that the
reason for their social
vulnerability is related to their
theory of mind and social
intelligence. It was determined
that children with ASD were
exposed to peer bullying due to
their lack of social intelligence

* Spence Socialand social vulnerability. It was

Skills Survey —
Parent(s)

* Peer
Relationship
Survey for
Parents

concluded that children with
ASD are easy targets for bullying
students due to their social
disabilities, inability to notice
events and easily overreact. A
negative relationship was found
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between social victimization and
social skills. Anxiety, anger, and
behavior problems were also
found to be significantly
associated with social
vulnerability. Students with low
social skills have higher social
vulnerability. Parents of children
with ASD reported that typically
developing children have more
anger, anxiety and behavior
problems than their families.
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Discussion, Conclusion, and Recommendations

In this study, 13 articles on peer bullying against children with ASD published between 2011-2021 were
explained holistically with descriptive analysis method. As stated in the literature, peer bullying of children
with ASD is a serious problem in the studies discussed. There are many studies reporting that children
with ASD are exposed to bullying more than other peers (Kloosterman et al., 2013; Nowell et al., 2014;
Paul et al., 2018; Schalkwyk et al., 2018; Rowley et al., 2012; Sofronoff et al., 2011). In addition, since this
research also examines relational studies, it reveals the causes and psychological consequences of peer
bullying in children with ASD. As a result of the research, it can be said that there is a need for research
on school-based intervention programs in order to prevent and reduce peer bullying by considering the
reasons why children with ASD are exposed to peer bullying. With the findings obtained in this study,
important information about peer bullying against children with ASD was presented and interpreted in
support of the literature.

When the studies included in the analysis are examined according to the participant characteristics, it
is seen that only children with ASD are included in three studies (Forrest et al., 2020; Storch et al., 2012;
Wright & Wachs, 2019). Children with ASD may have difficulty in perceiving and interpreting peer bullying
due to its diagnostic features or may not want to share information about these sensitive experiences.
Therefore, it is seen that parents, teachers, typically developing peers and siblings as well as children with
ASD are included as participants in the current studies. In this way, obtaining information from different
people such as teachers and parents can provide different perspectives on the subject. On the other hand,
these participants may not have enough information about the experiences of children with ASD
regarding peer bullying. For example, teachers may not have enough information about unstructured
playgrounds, one of the places where peer bullying happens the most. Similarly, parents may not
understand how much and how often the child is exposed to peer bullying in the school environment.
Schalkwyk et al. (2018) reported that children with ASD reported more bullying than their parents.
Contrary to this finding, Adams et al. (2014) reported that their children experienced more bullying than
their children. Due to these inconsistencies in the literature, it may be suggested to collect data by
observing in addition to the data collection tools used to investigate the peer bullying experienced by
children with ASD in future studies. In this way, it is thought that it will contribute to the creation of school-
based intervention and prevention programs to prevent and reduce peer bullying by finding broad data-
based results on the subject.

It is seen that approximately 61% of the participants in the study are children with ASD. In a study
(Forrest et al., 2020), although the gender of children with ASD was not specified, there were a total of
773 male and 103 female participants with ASD. As Paul et al. (2014) stated, the incidence of ASD is
approximately 4-5 times higher in males. Therefore, it is an expected result that the number of female
participants in the studies is less than that of male participants. In the literature, there are studies
examining the peer bullying status of typically developing children according to the gender variable
(Dolek, 2002; Gliltekin & Sayil, 2005). As a result of these studies, the prevalence and type of peer bullying
varied according to gender. For example, it has been revealed that boys are more exposed to direct
physical aggression than girls (Dolek, 2002; Giiltekin & Sayil, 2005). In line with this information, the
experience of peer bullying experienced by girls and boys with ASD may also differ. Considering that the
majority of the studies discussed are male participants, it is thought that more research is needed for girls
with ASD.

When the studies discussed in this study are examined in terms of the data collection tools in the
findings, differences in the data collection tools used to determine the peer bullying experienced by
children with ASD are noticeable. Therefore, it has become difficult to compare their studies with each
other. Considering the dependent and independent variables in the findings, peer bullying was considered
as a dependent variable in most studies. In addition to this dependent variable, it is seen that the focus is
on anxiety and depression levels, cyberbullying situations, the effects of peer bullying and educational
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outcomes. When examined in terms of independent variables, psychosocial levels, victimization situations
and social behaviors were included.

The studies examined within the scope of the research show that children with ASD tend to exhibit
problematic behaviors, to show inadequacy in communication skills and to experience difficulties in social
skills. These studies have revealed that these diagnostic features of children with ASD are a factor for peer
bullying. Schroeder et al. (2014), similar results were obtained in a systematic review study examining
both peer bullying and peer bullying, the prevalence of these experiences and their relationship with
psychosocial factors. In future studies on peer bullying prevention and intervention programs, it is thought
that it will be important to target the development of diagnostic characteristics of children with ASD such
as having inadequate social skills and exhibiting stereotypical behaviors. The implementation of an
intervention that will increase the social interaction of students with ASD who have inadequate social
skills with their peers can help protect them from peer bullying. In this way, the experience of peer bullying
experienced by these children can be reduced.

When evaluated in terms of the negative effects of peer bullying on children with ASD, studies reveal
that peer bullying has negative effects on children with ASD such as not wanting to go to school and feeling
safe (Adams et al., 2014; Adams et al., 2016; Bitsika & Sharpley, 2014; Storch et al., 2012; Sofronoff et al.,
2011). When other studies in the literature are examined, Norwich and Kelly (2004) and Green (2014)
similarly emphasized that peer bullying leads to an increase in the absenteeism of the inclusive student
and the unwillingness to attend school. In another study on peer bullying (Carter, 2009), it was determined
that they suffered a lot in case of peer bullying and tended to commit suicide. Contrary to these findings,
Christensen et al. (2012) argued that peer bullying did not have a significant effect on students continuing
inclusive education and that the reason for this was that these students would not notice bullying due to
delays in their cognitive characteristics. In this direction, since there are conflicting results in the literature,
more studies are needed to determine how children with ASD perceive bullying and how they are affected
by this situation.

It is known that children with ASD are bullied more than typically developing children (Nowell et al.,
2014; Paul et al., 2018; Schalkwyk et al., 2018). More than half of these children are educated in the
general education environment. One of the factors that can prevent children with ASD from getting the
most out of their educational environment is that they are exposed to peer bullying. When the literature
on the experiences of children with ASD regarding peer bullying is examined, it is seen that the studies
are mostly conducted to reveal the current situation. When the studies conducted in Turkey are
examined, no study on this subject has been reached. From this point of view, it is thought that it is critical
to carry out school-based prevention and intervention programs together with due diligence in future
studies. Thanks to these programs, a positive school climate can be created for students with ASD. As
Skreckovic et al. (2014) stated, children with ASD feel safe in school environments where there is a positive
school climate. In addition, it is seen that such interventions are effective in two systematic reviews of
school-based bullying intervention programs (Farrington & Ttofi, 2009; Ttofi & Farrington, 2011). It has
been reported that the bullying rate of children involved in these interventions decreased by 20-23%
(Farrington & Ttofi, 2009; Ttofi & Farrington, 2011). In addition, policies should be developed for the
dissemination of school-based intervention and prevention programs in schools. In the playgrounds
where peer bullying takes place the most, the playground should be supervised by the school staff. In a
study, it was determined that educated teachers tend to be more confident in intervening in bullying-
related events (Alsaker, 2004). In this direction, it may be suggested to include in-service trainings for
teachers in order to recognize and prevent peer bullying. In addition to intervention programs, individual
studies can be carried out to improve the social skills of students with ASD such as communication and
social problem solving.

The limitations of the research should also be taken into consideration in the interpretation and
discussion of these findings. This research is limited according to inclusion and exclusion criteria. In future
research, the articles in the following years can be updated, and the scope of the study can be changed
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by changing the inclusion and exclusion criteria. Different characteristics of the participants in the studies
made it difficult to generalize the results. Therefore, in future studies, a compilation study can be carried
out only with the information obtained from parents or teachers. The reliability of the data collected from
children with ASD also raises concerns. As mentioned earlier, these children may misperceive peer
bullying due to difficulties in their social interaction and communication skills, or may think that they are
bullied even though they are not bullied. For this purpose, it may be suggested to use the observation
technique as a data collection method in future studies.
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Tiirkge Siirimui

Giris

Zorbaliga maruz kalmak, cocuklar lzerinde birgok etkiye sahip ciddi bir sorundur (Green, 2014;
Schalkwalk vd., 2018). Olweus (2013), zorbaligl kendisini kolayca savunamayan bir kisiye zarar vermek
amaciyla zaman iginde tekrar tekrar gercgeklestirilen agresif bir davranis olarak tanimlamaktadir. Zorbalik,
fiziksel veya so6zlli zorbalig1 kapsayan dogrudan zorbalik (6rn; vurma, itme, dalga gegcme, lakap takma) ya
da sosyal ve siber zorbaligi iceren dolayli zorbalik (6rn; dislama, tehdit etme ve elektronik cihazlar yoluyla)
olmak Uzere iki farkli siniflandirmada ele alinmaktir (Leff vd., 2004; Olweus, 2013). Saldirgan davranis ise
genellikle bagka bir bireye zarar veya rahatsizlik vermeyi amaglayan davranis olarak tanimlanabilir.
Zorbaligin tanimi, bu tanimla yakindan iliskilidir. Clinki zorbalik, saldirgan davranisin bir alt kategorisi
olarak kabul edilmektedir (Solberg vd., 2007). Bir davranisin zorbalik olarak kabul edilebilmesi i¢in zorba
kisinin zarar verme niyetinde olmasi, bu davranisini siirekli olarak tekrarlamasi ve zorba ile magdur
arasinda bir giic dengesizliginin olmasi gerekmektedir (Solberg vd., 2007).

Okullarda gocuklar arasinda yapilan zorbalik diinya ¢apinda gittikge artmaktadir ve bu nedenle zorbalk
okullarda da 6nemli bir sorun haline dénismiistiir (Hwang vd., 2018). Diinya Saglk Orgiitii tarafindan 11-
15 yaslari arasinda yaklasik 134.000 gocuk ile yiritilen blylk ¢apli uluslararasi bir calismada, ¢ocuklarin
Ucte birinin zaman zaman zorbalik yaptigi veya zorbaliga maruz kaldigini bildirdikleri rapor edilmistir
(Molcho vd., 2009). Akran zorbaligi, cocuklar ve ergenler arasinda fiziksel bayikluk, yas, sosyal durum,
entelektiiel dizey ve 6zel gereksinimli olma durumu gibi bir dizi degiskene bagl olarak bir gig
dengesizliginden kaynaklanmaktadir (Pepler vd., 2008).

Otizm Spektrum Bozuklugu (OSB) olan c¢ocuklarin sayisi glin gectikce artmakta ve bu c¢ocuklarin
ozellikleri nedeniyle akran zorbaligina ugrama riskleri de yuksek olabilmektedir (Cappadocia vd., 2012).
Yapilan arastirmalar sonucunda OSB'’li ¢ocuklarin, akranlari tarafindan Tipik Gelisim Gdosteren (TGG)
¢ocuklara oranla daha sik zorbaliga ugradigi rapor edilmistir (Cappadocia vd., 2012; Humphrey & Symes,
2010; Sofronoff vd., 2011; Wainscot vd., 2008). Humphrey ve Lewis (2008)’in zorbalik tiirlerinden biri olan
sosyal zorbaliga iliskin yarattikleri bir calismada, OSB’li cocuklarin TGG akranlarina gore 20 kat daha fazla
sosyal zorbaliga maruz kaldigi belirtilmistir (Humphrey & Lewis, 2008). Baska bir ¢calismada ilkokul ve
ortaokula devam eden OSB’li cocuklarin, diger yetersizlik gruplarinda yer alan ¢ocuklara oranla 6nemli
Olglide daha fazla zorbahga maruz kaldiklari rapor edilmistir (Blake vd., 2012).

Synder ve Dillow’un (2015) belirttigi Gzere, OSB’li gocuklarin yarisindan fazlasi genel egitim ortaminda
guniinln blyuk bir bélumiini gegirmektedir. Bu cocuklarin egitimlerinden en iyi sekilde yararlanmalarini
engelleyebilecek faktorlerden biri OSB’li ¢ocuklarin akranlari tarafindan zorbaliga maruz kalmasidir
(Humphrey & Symes, 2010). Bunun nedenlerinden biri de OSB’li cocuklarin, temel yetersizlik alanlarindan
olan sosyal ve iletisim becerilerinde yetersizlik, sinirlayici ve yineleyici davranislarda sorun yasamalaridir
(Rowley vd., 2012; Zablotsky vd., 2012). Sosyal anlamda yasadiklari bu yetersizlikler hem s6zel hem de
sozel olmayan becerilerde gorilebilmektedir (Bellini & Hopf, 2007). Ayrica bu ¢ocuklarin sosyal izolasyona
yatkin olmalari ve genellikle yalniz olmayi tercih etmeleri de zorbaliga maruz kalma nedenlerinden biridir
(Dubin, 2007). Ayrica bu ¢ocuklarin dikkatsizlik, diirtiisel davranma, zorbaligi baskalarina rapor etmeme
ve i¢sellestirme gibi 6zelliklerinden dolayi zorbaliga ugrama ihtimalleri artmaktadir (Card & Hodges, 2008).
Zorbalarin kurbanlarinda aradiklari tiim bu o6zellikler OSB’li ¢ocuklarda var oldugundan bu cocuklar
zorbalar icin miikemmel hedeflerdir (Dublin, 2007; Rofsenberg vd., 2011).

OSB’li ¢ocuklar, dil ve iletisim konusunda yasadiklari yetersizliklerden dolayr da akran zorbaligina
maruz kalabilmektedir (Humphrey & Hebron, 2015). Bu g¢ocuklar hem dilin gelisim siireci hem de dili
kullanma bigimi agisindan sorun yasayabilmektedir. Hem ifade edici dilde hem de alici dilde yasanilan
sorunlar temel sinirliliklar arasindadir (Landa, 2007). Bu bireyler metafor ve figiiratif konusma kullanilirken
dilin bazi nGianslarini anlamada zorluk gekebilirler (Atwood, 2006). Akranlari ile iletisim halindeyken sosyal
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ipuglari okuyamamalari ya da soru soruldugunda “garip ve normal olmayan” bir yanit sunmalari alay
konusuna neden olabilmektedir (Blacher & Lauderdale, 2008). Birgok birey yalnizken siklikla kendi kendine
konugmak ile birlikte toplum igerisinde de kendi kendine konusmayi durduramayabilirler. Bu durum zorba
akranlar tarafindan olagan disi karsilanmaktadir. Genellikle de bu tir davranislar onlarin zorbaliga ugrama
ihtimallerini arttirmaktadir (Hagland, 2010).

OSB’li cocuklar zihinsel esneklik olarak da adlandirilan birden fazla etkinlige ayni anda odaklanmak ve
cesitli etkinlikler arasinda gecis yapmakta gticlik yasamaktadirlar (Geurts vd., 2009). OSB’li ¢ocuklarin bir
etkinlige detayli olarak odaklanmasi veya konular arasi gegis yapamamasi diger akranlari tarafindan
genellikle garip karsilanmakta ve olumsuz bir sekilde algilanabilmektedirler. Ayrica OSB’li gocuklar, dar ilgi
alanlari nedeniyle popliler kiltiurde neler olup bittigini anlamak i¢in motivasyon eksikligi yasamaktadir.
Clinkli bu gocuklarin gogunlukla 6zel ilgi alanlari vardir ve bu 6zel ilgi alanlari diger alanlarla ilgilenmesini
engelleyebilmektedir. OSB’li ¢ocuklarin dar ilgi alanlart bu c¢ocuklarin akranlariyla sosyal etkilesim
kurmasini engelleyebilir. Bunun sonucu olarak OSB’li cocuklarin akranlari tarafindan dislanmasina, alay
edilmesine ve zorbaliga ugrama olasiliklarini arttirmaktadir (Dubin, 2007; Sansosti vd., 2010).

OSB’li gocuklar zihin kurami gelisiminde yasadiklari yetersizlikler nedeniyle genellikle bagkalarinin
dustincelerini okumakta/anlamakta gugliik cekmektedir. Baska bir ifadeyle, OSB’li cocuklar baskalarinin
niyet, duygu, arzu, inang gibi zihinsel durumlarini dogru bir bigcimde algilamakta sinirlihk géstermektedirler
(Astington & Barriault, 2001). Bu nedenle, bu ¢ocuklar akranlari tarafindan zorbaliga maruz kaldiklarini
anlamayabilirler. Zorba akranlarinin yaptigi zorbaliklari, tipik bir oyun ya da kafa karistirici baska bir
davranis olarak disiinebilirler (Atwood, 2004, 2007; Blacher & Lauderdale, 2008). Son olarak, OSB’li
cocugun zorbaliga ugradiginda 6gretmen ya da diger bireylerle is birligi yapma egiliminde olmamalari
nedeniyle okulda gegirilen zaman bu ¢ocuklar igin zor olabilmektedir (Hagland, 2010).

Okulda zorbaliga maruz kalan OSB’li ¢ocuklarin yasam kaliteleri olumsuz olarak etkilenmekte ve
zorbaligin bu ¢ocuklar Gzerinde kalici etkileri bulunmaktadir. Bu etki, zamanla ¢ocuklarin sosyal, duygusal
ve akademik gelisimlerinin &nemli belirleyicileri olmaktadir (Attwood, 2007; Parault vd., 2007). Ornegin,
OSB’li cocuklarda kaygi ve depresyon belirtileri, yalniz olma istegi gibi duygusal ve davranissal problemler
ortaya cikabilmektedir (Cappadocia vd., 2012). OSB’li ¢cocuklara yapilan akran zorbalginin sikhgi ve
yogunlugu cok siddetli oldugunda travmatik stres bozukluguna yol agabilmektedir. Kaygi bozuklugu ve
ofke yonetimlerini de kaybedebilmektedir (Atwood, 2007). Olweus (1993)'un belirttigi Uzere, akran
zorbaligina maruz kalmis OSB’li magdurlarin durumu depresyon gibi igsellestirme riskleri tasidiklarini,
arkadaslarinin bulunmadigini ve akranlari tarafindan reddedilme egiliminde olduklarini dikkat ¢ekmistir
(Akt., Carter, 2009). Ayrica bu cocuklar, zorbaliga ugrama nedenlerinin kendileriyle ilgili bir sorun
oldugunu ya da dinyanin tehlikeli bir yer oldugunu duslinerek sosyal ortamlardan korkmaya
baslayabilirler (Storch vd., 2005). Zorbaliga maruz kalan bu ¢ocuklar, kendine zarar verme ve intihar etme
fikrini diistinebilmektedir (Hay & Meldrum, 2010; Cappadocia vd., 2012).

Uluslararasi alanyazina bakildiginda OSB’li cocuklarin zorbalik deneyimleri ile ilgili galismalar olmasina
ragmen bu c¢alismalarin sistematik ve bitlncil olarak incelendigi dort arastirma (Humphrey & Hebron,
2015; Maiano vd., 2016; Schroeder vd., 2014; Sreckovic vd., 2014) bulunmaktadir. Maiano vd. (2016), ele
aldiklari iki cahismada (Humphrey & Hebron, 2015; Schroeder vd., 2014) arastirma yaptiklari veri tabanlari,
dahil etme ve harig¢ tutma kriterleri ve calismalari segme yontemleri belirtiimedigi icin sistematik derleme
olarak literatiirde nitelendirilmedigini belirtmislerdir. Ornegin, Schroeder ve digerleri (2014) yapmis
oldugu calismada, katiimcilar igin yas araligi belirlenmediginden dolayr hem ¢ocuk hem de yetiskin
katilimcilarla yapilan galismalar dahil edilmistir. Ayrica bu derlemede basta OSB’li bireyler olmak (izere
cesitli 6zel gereksinimli ¢cocuk ve yetiskinlerle yapilan galismalar da yer almistir. Sreckovic vd. (2014)
calismalarinda, OSB’li okul ¢agindaki ¢ocuklarin zorbalik magduriyetlerinin yayginlk oranlarini ve bu
cocuklarin magduriyetle ilgili faktorleri incelemislerdir. Maiano ve digerleri (2016), magdur, kurban veya
her iki rolde akran zorbaligina karisan OSB’li okul c¢agindaki cocuklarin oranini degerlendirmeyi;
katilimcilarin farkli 6zelliklerine gére bu oraninin yayginligini incelemeyi ve OSB’li cocuklar ile TGG ¢ocuklar
arasindaki zorbalik riskini belirlemeyi amacglamislardir. Son yillarda genel egitim siniflarinda 6grenim goéren
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OSB’li gocuk sayisindaki artis ile birlikte okul gagindaki OSB’li gocuklarin yasadiklari akran zorbalgi giderek
artmaktadir (Adams vd., 2016; Schroeder, vd., 2014). Bu artisa ragmen, uluslararasi alanyazina
bakildiginda genel egitim okullarinda OSB’li gocuklarin yasadiklari akran zorbaligina yénelik sinirli sayida
arastirma bulunmaktadir (Adams vd., 2014; Adams vd., 2016; Bitsika & Sharpley, 2014; Forrest vd., 2020;
Kloosterman vd., 2013; Nowell vd., 2014; Paul vd., 2018; Rowley vd., 2012; Schalkwyk vd., 2018; Sofronoff
vd., 2011; Storch vd., 2012; Wright & Wachs, 2019). Ulusal alanyazin incelendiginde ise OSB’li ¢ocuklar
icin akran zorbaligina iliskin bir derleme galismasina rastlanmamistir.

Akran zorbaligina ugrayan OSB’li ¢ocuklarda anksiyete/depresif belirtiler ve yalniz olma istegi gibi
duygusal ve davranigsal sorunlar daha fazla gorilmektedir (Cappadocia vd., 2012). Bu g¢ocuklarin
yasadiklari akran magduriyetini azaltmak, onlarin genel egitim ortamlarindaki performanslari izerinde
olumlu etkilere sahip olabilecegi bilinmektedir. (Adams vd., 2016). Bu dogrultuda, OSB'’li cocuklarin okul
ortami icinde ve disinda akranlari tarafindan uygulanan zorbalik davranislarini dnlemek, miidahale etmek
ve degerlendirebilmek icin bu cocuklarin yasadiklari akran magduriyetinin gercek boyutunun bilinmesi
gerekmektedir. Ayrica alanyazinda akran zorbaligina iliskin nicel ve nitel calismalari inceleyen, sistematik
olarak analiz eden gdzden gecirme calismalarina yer verilmedigi gorilmektedir. Bu gereksinimlere yonelik
olarak bu calismada, 2011-2021 yillari arasinda OSB'’li ¢ocuklara karsi yapilan akran zorbaligi ile ilgili
yurutilen nicel galismalari amag, demografik 6zellikler, yontemsel 6zellikler ve sonuglara iligkin bulgular
degiskenleri agisindan inceleyerek betimsel analizini yapmaktir. Arastirmanin bulgulari, akademisyenler,
uygulayicilar ve politikacilar icin OSB’li cocuklarin okul ortaminda yasadiklari zorbaligini ortaya ¢ikarmada
ve okullarda bu ¢ocuklara 6zel ne tiir zorbaligi 6nleme programlarina ihtiya¢ duyuldugunu belirlenmesinde
bu calismanin kaynak olacagi dusinilmektedir.

Yontem
Arastirma Deseni

Bu arastirmada 2011-2021 yillari arasinda yayimlanan OSB’li cocuklara ydnelik yapilan akran zorbalig
ile ilgili calismalar sistematik derleme yoluyla incelenmistir. Sistematik derleme, belli bir arastirma
sorusunun cevabini ortaya cikarabilmek amaciyla arastirma amacina iliskin alanyazinda var olan
calismalarin belirli kriterler cercevesinde bir araya getirilerek sistemli bir bicimde sentezlenmesidir.
Sistematik derlemenin amaci, arastirma konusuna yonelik alanyazinda yapilan ¢alismalar tzerinden 6znel
bir ¢cikarim yapmadan konuyla ilgili yapilan ¢alismalari sistematik bir bicimde derinlemesine incelemektir
(Green vd., 2011)

Tarama Siireci

Arastirmalarin belirlenmesi stirecinde 2011-2021 yillari arasinda OSB’li cocuklara karsi yapilan akran
zorbaligini ele alan ¢alismalari incelemek amaciyla, elektronik veri tabanlarindan ERIC, ProQuest, Scopus,
ScienceDirect, EbscoHOST, Google Scholar veri tabanlari ile bu konuda daha 6nceden yapilmis derleme
¢alismalarinin (Humprey & Hebron, 2015; Schroeder vd., 2014; Sreckovic vd., 2014) kaynakgalari
taranmistir. Veri tabanlarinda tarama yapilirken “bullying, peer bullying, traditional bullying peer
victimization, school, zorbalik, akran zorbalgi, geleneksel zorbalik, akran magduriyeti, okul” anahtar
sozclkleri kullanilmistir. Anahtar sézcikler, OSB ile birlikte tim olasi kombinasyonlari yapilarak tarama
gerceklestirilmis ve ¢alismalarin tam metnine ulasmak icin calismalarin yayimlandigi dergilere gidilmistir.
Birinci ve ikinci yazar, elektronik ortamda taranan makalelerinin timindn basliklarini ve 6zetlerini
bagimsiz olarak okumus ve dahil etme kriterlerini karsilayan makaleler analiz igin saklanmistir. Ayrica 6zet
makaleler, dahil etme kriterlerini karsilayip karsilamadigini belirlemek igin yeterli bilgi saglamadiysa, dahil
etme uygunlugunu belirlemek icin makalenin tamami okunmustur. Alanyazinda bu konu ile ilgili yapilmis
gorece daha yeni galismalari paylasmak amaciyla arastirmaya 2011 yili ve sonrasinda yayimlanan
calismalar da dahil edilmistir.

Bu arastirmada, betimsel analiz siirecine alinacak olan calismalara karar verebilmek i¢in dahil etme ve
haric tutma Olgltleri belirlenmistir. Dahil etme olgitleri calismanin; a) Arastirmalarda yer alan
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katilimcilarin OSB tanisi almis olmasi, b) OSB’li gocuklarin zorbaliga ugradigi ¢alismalari ele almasi, c) 18
yas altinda okul ¢aginda olan OSB'li cocuklara yonelik olmasi, d) Arastirmalarda nicel arastirma yonteminin
kullanilmasi, e) 2011-2021 yillari arasinda hakemli bir dergide Tiirkce veya ingilizce dilinde yayimlanmig
olmasi olarak belirlenmistir. Hari¢ tutma olgutleri ise; (a) Nicel arastirma yonteminin disinda desenlenen
bir calisma olma, (b) Diger yetersizlik tiiri kategorilerinden tani alan katilimcilara yonelik olma ve (d)
ingilizce veya Tiirkge disindaki dillerde yayinlanmis olmasi olarak belirlenmistir. Bu 6l¢itler géz éniinde
bulundurularak tarama yapilmis ve 44 ¢alismaya ulasilmistir. Calismanin aragtirmacilari tarafindan dahil
etme ve harig tutma olgitlerinin her biri yazarlar arasinda tartisma yolu ile uzlagma saglanmistir. Ulagilan
¢alismalarin on biri dahil etme 6lguti olarak belirlenen yéntem tiriinden farkh olmasi nedeniyle galismaya
dahil edilmemistir. Bunun yani sira ulasilan ¢alismalardan altisi yalnizca OSB'’li gocuklarin arasindaki akran
zorbaligini ele almasi nedeniyle ¢alismaya dahil edilmemistir. Son olarak, bu galismalarin on ikisi OSB’li
cocuklarin kurban ve zorba oldugu rolleri birlikte ele aldigi i¢in ¢alismaya dahil edilmemistir. Bu olgutleri
saglayan 13 calisma betimsel analiz icin calismaya dahil edilmistir.

Verilerin Analizi ve Givenirlik

Arastirmaya dahil edilen 13 ¢alisma arastirma surecinde arastirmanin amaci, katilimci 6zellikleri, yillara
gore dagilim, kullanilan veri toplama araglari, bulgular olmak Uzere kategorilere ayrilmis ve veriler 6zet
olarak kodlama tablosuna tarihsel olarak siralanarak yazilmistir. Arastirmanin kodlama glvenirligini
saglamak amaciyla birinci yazar ve bir kodlayici, ¢calismaya dahil edilen ¢alismalari dahil etme ve dislama
kriterlerine gére bagimsiz olarak degerlendirmislerdir. Kodlayici, Eskisehir Osmangazi Universitesi Ozel
Egitim Bolumi’nde doktora 6grencisidir. Birinci yazar, kodlayiclya arastirmanin kaynak taramasi (6rn,
kullanilan veri tabanlari, anahtar sézclkler) ve analiz sureci ile ilgili bilgilendirmistir. Kodlama giivenirligi
icin arastirmacilar tarafindan hazirlanan kodlama tablosu kullaniimis ve kodlayicilar her bir kategori ile
ayni satirda bulunan bosluga uygun sekilde kodlamislardir. Kodlayicilar arasi glivenirlik Miles ve Huberman
(1994) tarafindan gelistirilen [(Kodlayicilar Arasi Gorus Birligi) / (Gorus Birligi + Goris Ayrihg) X 100]
formuld kullanilarak hesaplanmistir. Kodlama glivenirligi katsayisi %100 olarak bulunmusgtur.

Bulgular

OSB’li cocuklarin deneyimledigi akran zorbaligi ile ilgili 2011-2021 yillari arasinda yayimlanan dahil
etme ve digslama olgutlerini karsilayan nicel yontemle desenlenmis 13 makale betimsel olarak analiz
edilmistir. OSB’li ¢ocuklara yonelik yapilan akran zorbalig ile ilgili yayimlanmis nicel arastirmalar;
arastirma amaci, katihmcilarin demografik ozellikleri, yontemsel 6zellikler ve sonuglara iliskin bulgular
olmak Uzere dort farkl alt kategoride degerlendirilmistir. Bulgularla ilgili derinlemesine bilgiler izleyen
baslklarda ayrintili olarak agiklanmis ve Tablo 1’de 6zetlenmistir.

Arastirma Amaci

Arastirmada yer alan makalelerin amaclari incelendiginde, sekizinde (Adams vd., 2016; Bitsika &
Sharpley, 2014; Forrest vd., 2020; Gallot vd., 2018; Kloosterman vd., 2013; Nowell vd., 2014; Rowley vd.,
2012; Sofronoff vd., 2011) OSB’li gocuklarin yasadigi akran zorbaligi ve deneyimlerinin (yasanilan akran
zorbaliginin turleri, gérilme sikhgi, yayginlik orani, risk faktérleri, sonuglari) ve besinde (Adams vd., 2014;
Storch vd., 2012; Schalkwyk vd., 2018; Ung vd., 2016; Wright & Wachs, 2019) akran zorbaligi ile psikolojik
etkileri (icsellestirme, ruh sagligi, depresyon, kaygi) arasindaki iliskinin incelenmesine yonelik ¢alismalarin
ylratildiga gorilmektedir.

Katiimcilarin Demografik Ozellikleri

Arastirma kapsaminda incelenen 13 ¢alismada toplam 3115 katilimci yer almistir. Bu katilimcilarin
1887’sini OSB'li ¢ocuklar, 145’ini tipik gelisim gosteren (TGG) c¢ocuklar, 22’sini OSB tanili hari¢ 6zel
gereksinimli gocuklar, 902’sini birincil bakicilar ve 159’unu 6gretmenler olusturmaktadir.
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Arastirmada yer alan OSB’li katiimcilarin 1605’ini erkek; 281’ini ise kadin; 1’inin ise cinsiyetinin
belirtiimedigi goriilmektedir. Arastirmada yer alan TGG katilimcilarin 104’tG erkek; 41'i kadindir.
Arastirmada yer alan birincil bakicilarin 48’inin kadin oldugu belirtilmis ancak 854 birincil bakiciya ve
calismalarda katimci olarak yer alan 159 6gretmene iliskin cinsiyet degiskenine iliskin bir bulguya
ulasilamamistir.

Arastirmada yer alan OSB ve TGG gosteren katilimcilarin yaslari 6 ile 18 arasinda oldugu gérilmektedir.
Ayrica arastirmalarda yer alan birincil bakicilarin ve 6gretmenlerin yas degiskenine iliskin bir bilgiye
ulasilamamistir.

Yéntemsel Ozellikler
Bagimli Degisken

Ele alinan galismalar bagimli degisken agisindan incelendiginde yedi ¢calisma (Adams vd., 2014; Bitsika
& Sharpley, 2014; Forrest vd., 2020; Kloosterman vd., 2013; Nowell vd., 2014; Schalkwyk vd., 2018;
Sofronoff vd., 2011) yalnizca akran zorbaligina ugrama durumlarini; iki calisma akran zorbaligina ugrama
durumunun yani sira akran zorbaliginin yayginhigini (Paul vd., 2018) ve arkadaslik kurma durumlarini
(Rowley vd., 2012); iki galisma (Storch vd., 2012; Ung vd., 2016) akran zorbaligi gériilme sikligini; bir
galisma (Adams vd., 2016) akran zorbaliginin etkileri ve akran zorbaliginin egitimsel sonuglarini ve bir
¢alisma da (Wright & Wachs, 2019) siber zorbaliga ugrama durumu, kaygi ve depresyon dizeylerini bagimli
degisken olarak belirlemistir.

Bagimsiz Degisken

Ele alinan galismalar bagimsiz degisken agisindan incelendiginde bes ¢alisma (Paul vd., 2018; Nowell
vd., 2014; Bitsika & Sharpley, 2014; Kloosterman vd., 2012; Rowley vd., 2012) OSB’li cocuklarin demografik
ozelliklerini; Ui¢c calisma (Forrest vd., 2020; Schalkwyk vd., 2018; Sofronoff vd., 2011) OSB’li ¢cocuklarin
sosyal davranislari ve beceri diizeylerini; iki galisma (Storch vd., 2012; Ung vd., 2016;) psikolojik 6zellikler
ve sosyal beceri dlzeylerini; bir calisma (Adams vd., 2014), igsellestirme belirtilerini; iki calisma (Adams
vd., 2016; Wright & Wachs, 2019;) akran zorbaligini bagimsiz degisken olarak belirlenmistir.

Veri Toplama Araglari

Tablo 1 incelendiginde, arastirmalarda genellikle birden fazla veri toplama aracinin kullanildig
gorulmektedir. Kullanilan veri toplama araglari incelendiginde zorbalikla ilgili veri toplama araglarinin
yogun olarak kullanildigi gérilmektedir. Arastirmalarda zorbalikla ilgili anketler (Adams vd., 2016; Bitsika
& Sharpley, 2014; Kloosterman vd., 2012; Paul vd., 2018; Wright & Wachs, 2019), zorbalikla ilgili 6lgekler
(Adams vd., 2016; Rowley vd., 2012), akran magduriyeti 6zbildirim formu (Adams vd., 2014), 6gretmen
rapor formu (Nowell vd., 2014), arkadaslik 6l¢egi (Rowley vd., 2012) kullanilmistir. Ayrica OSB’li gocuklarin
okul ve akran deneyimleri/iliskileri ile anketler (Adams vd., 2016; Schalkwyk vd., 2018; Sofronoff vd., 2011;
Storch vd., 2012; Ung vd., 2016) de kullanilmistir.

OSB’li cocuklarin ugradigi akran zorbaligina iliskin ¢alismalarda ¢ocuklarin psikolojik (kaygi, sikinti ve
kaygi) durumlarina yonelik 6lgekler/anketler (Paul vd., 2018; Schalkwyk vd., 2018; Sofronoff vd., 2012;
Storch vd., 2012; Ung vd., 2016; Wright & Wachs, 2019), 6fke/depresyon envanterleri (Adams vd., 2014;
Sofronoff vd., 2011), stres bozuklugu kontrol listesi (Paul vd., 2018) ve yalnizlik 6lgegi (Storch vd., 2012;
Ung vd., 2016) kullanilmistir. Ayrica OSB’li cocuklarin sosyal becerilerine yonelik veri toplamak amaciyla
sosyal iletisim/beceriler ile ilgili anketler (Adams vd., 2014; Sofronoff vd., 2011), sosyal duyarlik 6lcekleri
(Schalkwyk vd., 2018; Storch vd., 2012), sosyal destek 6lgcegi (Ung vd., 2016), sosyal davranis anketi
(Forrest vd., 2020) kullaniimustir.

OSB’li cocuklarin glicll ve zayif yonlerini belirleyebilmeye yonelik anket (Rowley vd., 2012), cocuklarin
davranislarini belirleyebilmek icin degerlendirme formu/envanterler (Sofronoff vd., 2011), davranis
kontrol listesi (Nowell vd., 2014; Storch vd., 2012), cocuk davranis 6lgegi (Adams vd., 2016) kullanilmistir.
Ayrica ¢alismalarda yer alan katilimcilarin OSB semptomlarinin degerlendirilmesine yonelik olarak gézlem
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Olcekleri (Adams vd., 2017; Kloosterman vd., 2012; Nowell vd., 2014; Paul vd., 2018; Rowley vd., 2012;
Sofronoff vd., 2011; Storch vd., 2012; Ung vd., 2016), gériisme formlari (Nowell vd., 2014; Paul vd., 2018;
Rowley vd., 2012; Storch vd., 2012) ve bir zeka 6lgegi (Kloosterman vd., 2012; Nowell vd., 2014; Ung vd.,
2016) kullanilmistir.

Sonuglara iliskin Bulgular

OSB’li gocuklarin ugradigi akran zorbahgina iliskin incelenen 13 nicel galismanin bulgulari, makalelerin
amaglari da dikkate alinarak degerlendirilip analiz edilmistir. Sonuglara iliskin bulgular asagida verilmistir.

OSB’li gocuklarin TGG akranlarina oranla daha fazla akran zorbalgina ugradig goériilmektedir
(Kloosterman vd., 2013; Nowell vd., 2014; Paul vd., 2018; Rowley vd., 2012; Schalkwyk vd., 2018; Sofronoff
vd., 2011). Bu ¢ocuklarin ¢ogunlukla oyun alanlarinda akran zorbaligina ugradiklar (Bitsika ve Sharpley,
2014) belirlenmistir. Sosyal anlamda daha endiseli olan OSB'li cocuklarin daha ylksek zorbalik magduriyeti
yasadiklari belirlenmistir. (Schalkwalk vd., 2018). Benzer bicimde sosyal becerilerde daha az yetersizligi
olan OSB’li cocuklarin, sosyal becerilerde daha fazla yetersizligi olan ¢ocuklara gére akran zorbaligina
ugrama ihtimalleri daha yiksek oldugu ortaya ¢ikmistir (Rowley vd., 2012).

OSB’li gocuklarin akran zorbaligina ugramalarinin nedenlerinin uygun olmayan davranislar sergileme
(Adams vd., 2016; Sofronoff vd., 2011), sosyal yetersizliklere sahip olma (Forrest vd., 2020; Paul vd., 2018;
Rowley vd., 2012; Sofronoff vd., 2011), iletisim sorunlari yasama ve arkadaslik gelistirme ve surdlirmede
glclik yasama (Forrest vd., 2020), uyum saglayamama ve basmakalip davranislar sergileme (Forrest vd.,
2020), zihin kuramindaki yetersizlik (Sofronoff vd., 2011) ile iliskili oldugu goriilmektedir. Ayrica Nowell ve
digerleri (2014) akran zorbaligi ile 6nemli dlgtide iliskili olan 6zellikleri; ylksek bilissel islevsellige sahip
olma, hafif diizeyde OSB’li olma ve OSB’li 6grencinin kaynastirma sinifinda daha fazla zaman gegirmesi
olarak siralamislardir. Akran zorbaligina ugramalarindan dolaylr OSB’li cocuklarin okuldan zevk almamasi,
aidiyet duygusunun zayiflamasi, okulda kendini glivende hissetmemesi, akademik anlamda basarisiz
olmasi, okula gitmek istememesi ve okulda kurallara uymamasi (Adams vd., 2016) gibi sonuglarinin oldugu
ortaya konmustur. Akran zorbaligi ile basa ¢ikmak icin genellikle okuldan uzaklasma gibi yontemlere
basvurduklari (Bitsika ve Sharpley, 2014), sosyal etkilesim becerilerini gelistirmeleri, karsilikl arkadasliklar
kurmalari ve stirdiirmeleri gibi stratejilere ihtiyacglari oldugu belirlenmistir (Rowley vd., 2012).

incelenen calismalar OSB’li cocuklarin akran zorbaligina ugramalarinin bazi psikolojik durumlara neden
oldugunu gostermektedir. Akran zorbaligina ugrayan OSB’li ¢ocuklarin yasadiklari bu deneyimlerin
icsellestirilmis ruh saghgi sorunlar gibi psikolojik durumlar ile pozitif yénde iligkili oldugu bulunmustur
(Adams vd., 2014; Bitsika vd., 2014; Storch vd., 2012; Ung vd., 2016). Bu nedenle akran zorbaligina maruz
kalan OSB'li gocuklarin psikolojik saghgini anlamada bu deneyimin 6nemli bir faktdr olabilecegi
belirlenmistir (Adams vd., 2014). Yapilan g¢alismalarda akran magduriyetinin bu cocuklarda anksiyete,
sosyal kaygi, depresif belirtiler ve yalnizlik ile iliskili olabilecegi bulunmustur (Schalkwalk vd., 2018; Storch
vd., 2012; Ung vd., 2016; Wright & Wachs, 2019). Sonug olarak, akran magduriyetine maruz kalan OSB’li
cocuklar bu durumu igsellestirilebilecegi ve bu durumun bazi psikolojik sorunlara neden olabilecegi tespit
edilmistir.
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0SB’li Cocuklarin Yasadigi Akran Zorbahdina lliskin Yayimlanmis Nicel Calismalar

Kiinye Amag Demografik Ozellikler Yéntem Bulgular
Cinsiyet Sayi Yas Bagimh Bagimsiz Veri Toplama
Degisken Degisken Araglari
Forrest vd., Cocuk  Sosyal - 1057 (OSB)  6—17 yas *Akran *Sosyal  * Cocuk Sosyal Her bir Sosyal Davranis Anketi
2020 Davranig (Ort. 11.36)  zorbaligina  davranislar Davranis Anketi alt 6lgeginin, OSB’li gocuklarin
Anketinin  alti 0SB ugrama (érn., zorbaliga ugrama deneyimleri
alt  olgegi ile durumu zamana, ile pozitif iligskili oldugu tespit
OSB’li etkinliklere edilmistir. Zorbaliga ugramalari
gocuklarin ve yere uyum ile en gugll iliskiye sahip alt
yasadigl akran saglayamama Olcekler; uyum saglayamama,
zorbahgi , Vs.) degisikliklere  karsi  gelme,
arasindaki sosyal durumlari anlayamama,
iliskiyi sosyal etkilesimde yetersizlik
incelemek. gosterme ve basmakalip
davranislar sergileme olarak
belirlenmistir.
Wright & OSB’li 115 Erkek 128 (OSB) 11-16yas *Siberzorbaligi  *Akran  * Geleneksel YiizSiber zorbalik magduriyetinin,
Wachs, 2019 ¢ocuklarda 13 Kiz (Ort. 13.76) ugrama zorbalig Yiize Zorbalik OSB’li ¢ocuklarda akran reddi,
siber  zorbalik OSB durumu Magduriyeti  kaygl ve depresyon ile pozitif
magduriyeti, Anketi bir iliski bulunmustur. Akran
depresyon ve reddi ile kaygi arasinda anlaml
kaygi *Epidemiyolojik bir fark bulunamamistir.
arasindaki Arastirmalar
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Schalkwyk vd.,
2018

Paul vd., 2018

iliskilerde akran
reddinin
dizenleyici
etkisini
incelemek.

OSB’li
cocuklarin
zorbalik, kaygi
diizeyi ve OSB
belirtilerinin
oranlarini
arastirmak ve
aralarindaki
iliskiyi
incelemek.

OSB’li
cocuklarin  ve
genglerin
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23 Erkek 35 (0SB) Ort. 16.4
11 Kiz 35(Ebeveyn) 0SB

1 Diger
0sB

33 Erkek 39 (0SB) 8-18 yas
6 Kiz 53 (TGG) (Ort. 13.23)
(OsB) 0osB

*Kaygi ve
depresyon
duzeyleri

*Akran
zorbaligina
ugrama
durumu

*Akran
zorbaligina
ugrama
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Merkezi
Depresyon
Olgegi
*Cok Boyutlu
Kaygi Olgegi

* Sosyal Kaygl * Cocuklar igin
Cok Boyutlu
Kaygi Olgegi 2

Duzeyi

* Sosyal
Duyarlilik Olgegi

* Okuldaki
Hayatim Anketi

* Cocuk

Magduriyet

*Demografik
ozellikler
(yas, cinsiyet,

OSB’li gencgler TGG akranlarina

gore  zorbalk  magduriyeti

risklerinin  ytksek oldugunu
belirtmiglerdir. OSB’li gengler

arasinda sosyal anlamda daha

endiseli olduklarini  bildiren
cocuklarda daha yiksek
zorbalik magduriyeti
belirlenmistir. Ebeveynler,
gocuklarinin ugradiklari
zorbalk ile sosyal kaygi

semptom dereceleri arasinda
iliski oldugunu belirtmislerdir.

OSB’li cocuklarin,
ebeveynlerine gore zorbalk
bildirimleri daha yuksek
cikmistir.

OSB’li katiimcilarin %72’sinin

bir 6nceki yil, %94,9’unun ise
tiim yasamlari boyunca magdur
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45 Erkek
8 Kiz
(TGG)

magdur olma (Ort. 12.82)

durumu ve TGG
yayginligini,
TGG
akranlarindan
olusan bir
kontrol
grubuyla
karsilastirarak
degerlendirme
k ve bu tir
magduriyet ile
sosyo-
demografik
ozellikler ve
sosyal
becerilerdeki
yetersizlikler
arasindaki
iliskiyi
incelemek.

OSB’li ergenler 1cgalismaicgin: 1. calisma
icin; 432
2. calisma
icin; 54 E

(OSB)

icin hangi akran 432 (ebeveyn) Belirtilmemis

magduriyet 2. calisma igin:
54 Erkek

(OSB)

2.¢calisma igin
tirlerinin 10-17
(sozla, iliskisel,

fiziksel vb.)

1. calisma igin:

durumu ve sosyal
yayginhgi yetersizlik
durumu)
*Akran *Akran
zorbaliginin zorbaligi
etkileri
*Akran
zorbaliginin
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Anketi- Ayirici  edildigi sonucuna ulasiimistir.
toplam siiriml Hayatlari boyunca en az bir kez
* Travma Sonrasimagdur olan 6grencilerin %75’
Stres Bozuklugu okulda magdur olmustur. Yasi

Kontrol Listesi- kiglik olanlarin ve sosyal beceri

Olgegi diizeyi dlsik olanlarin akran

zorbaligina maruz kalma
ihtimali daha yiiksek gikmistir.
Akran
TGG gruba gore 6nemli dlglide
daha yuksektir. Ayrica OSB’li

Ogrencilerin

magduriyet puanlari,

akran
sosyal
yasadigl
yetersizlikler ve travma sonrasi

magduriyetleri ile
becerilerde

semptomlarin siddetleri gibi
klinik faktorlerle iliskili oldugu
belirlenmistir.

* OSB’li 1. Ebeveynler
Cocuklarin  gocuklarinin  sozli  (%43,1),
Zorbalik ve Okul fiziksel (%17,4), sosyal (%30,6)
Deneyimleri
Anketi

Calisma:

olmak Uzere ug¢ farkh sekilde
akran zorbaligina ugradiklarini

belirtmislerdir. Cocuklarinin
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egitimle  ilgili 54 (Ebeveyn) 54 (Ebeveyn (ort. 14,92) egitimsel * Cocuk Davranigakran zorbaligini
sonuglarla 0SB sonuglari Olgegi deneyimlemesi, OSB’li
iliskili oldugunu cocuklarin okuldan daha disik
anlamak igin * SchwartzﬂAkranzevk almalari, aidiyet
akran Zorbalig Olcegi y,voylarinin ~ zayiflamasi  ve
magduriyet kendilerini glvende
tirlerini ve hissetmemeleri ile
akran iliskilendirmislerdir.

magduriyet
deneyimlerini

2. Galisma: Sozlu ve iligkisel
magduriyetin OSB’li ¢ocuklarin

incelemek.
okulda itaatsiz olmalari ile ilgili
oldugu belirlenmistir. Daha
yuksek magduriyet oranlari,
daha vyiksek itaatsizlik ile
iliskilendirilmistir. Sadece sozIu
zorbaliga ugramanin, okula
gitmek istememe ile anlaml
diizeyde iliskili oldugu rapor
edilmistir.
OSB’li 62 Erkek 81 (OSB) 9-17 yas *Akran *Psikolojik * Gozden Magduriyetin, OSB’li ¢ocugun
genglerde 19 Kiz 81 (Ebeveyn (ort. 11.91) zorbaligina ozellikler  Gegirilmis Cocuk yalnizhgi, kaygisi ve depresif
akran (OsB) ugrama sikhgi *Sosyal Kaygi ve belirtileri ile pozitif yonde,
magduriyeti 81 Belirtilmemis beceri Depresyon sosyal becerilerle ise negatif
sikhgini ve (Ebeveyn) diizeyleri ve Olgegi yonde anlamli bir iliskisi oldugu
bunun bulunmustur. Magduriyetile bu
psikolojik semptomlar arasindaki iliski,
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Nowell vd.,
2014

ozellikler
(kaygl, depresif,
yalnizhk
belirtileri,
sosyal  beceri
eksiklikleri,
olumsuz
degerlendirme

korkusu) ve

sosyal destek
ile iliskisini
incelemek.
OSB’li
cocuklarin alay
etme ve
zorbalik
raporlarini
O6gretmen
ebeveyn ve
cocuk bakis
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62 Erkek
12 Kiz
(OSB)

35 Erkek
33 Kiz

(TGG kardes)

74 (OSB)
68 (TGG
kardes)

sosyal destek * Asher Yalnizlik sosyal destekle énemli 6lglide

durumu Olgegi degismemistir. Magduriyet ve
* Gozden sosyal kaginma  arasindaki

Gegirilmis Akran iliskiye olumsuz
Deneyimleri degerlendirilme korkusu

Anketi aracihk etmemistir. Bununla

*Cocuklara/Erge birlikte, ebeveynler ve OSB’li
nlere Yonelik ¢ocuklar, magduriyetin sosyal
ile 6nemli

Sosyal Destek kaginma Olgiude

Olgegi iliskili oldugunu belirtmislerdir.
* Gozden
Gegirilmis
Cocuklar icin
Sosyal Kaygi
Olgegi
* Otizm Sosyal
Beceri Profili
Olgegi
6-18 yas *Akran *Demografik * 6-18 yas Cocuk OSB’li cocuklarin alay edilmeye
(ort. 9.6) zorbaligina ozellikler  Davranis Kontrol maruz kalma durumlari TGG
0SB ugrama (yas, cinsiyet Listesi kardeglerine gore daha fazladir.
6-18 yas durumlari  ve OSB belirti . Alay edilme ile 6nemli dlglde
(ort. 9.7) dizeyi) *Ogretmen iliski olan 6zellikler ise yiksek
TGG kardes RaporFormu pjjicsel  islevsellik, ~ OSB

belirtisine daha az sahip olma
ve kaynastirma sinifinda daha
fazla

zaman gecirmektir.
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2014
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agisina gore

incelemek.

OSB’li 54 Erkek
gocuklarin  ve 54 Ebeveyn

ebeveynlerin (Ebeveynlerin

raporlarini cinsiyeti
kullanarak belirtiimemis)
OSB’li

cocuklarin

akran

magduriyeti ve
icsellestirme
belirtileri
arasindaki
iliskiyi
incelemek.

54 (0SB)
54
(Ebeveyn)

10-18
(ort. 14.62)

*Akran
zorbaligina
ugrama
durumlari
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icsellestirme
belirtileri

Ogretmenler, ebeveynlere goére

daha az akran magduriyeti
bildirmislerdir. Ebeveynler,
gocuklarinin  genel  egitim

ortaminda daha fazla zaman
gecirdiklerinde, daha fazla alay
edildigini belirtmislerdir.

*Akran Ebeveynler, ¢cocuklarina oranla
Magduriyetinin OSB’li ¢ocuklarin daha fazla
Oz Bildirimi  s6zli, iliskisel ve sosyal zorbalik
*Genglik Oz  deneyimi yasadiklarini
Bildirimi bildirmislerdir. OSB’li
*Cocuk cocuklarin akran zorbaligina
Depresyon  ugrama bildirimlerinin
Envanteri icsellestirme semptomlari ile
*Akran iliskili  oldugu belirlenirken
Magduriyeti ebeveyn bildirimlerine gore
Olcegi Ebeveyn fiziksel zorbalik hari¢ iliski
Bildirimi bulunamamistir. Akran
*Cocuk Davranisizorbaliginin OSB’li ergenler igin
Kontrol Listesi psikolojik saghg anlamada

*Sosyal onemli bir faktor olabilecegine

Duyarllik Olgegi ve ergenin icsellestirici

*Revize edilmis semptomlarla baglantilar

Tekrarlayan kesfederken bu olumsuz

Davranis Olgegi olaylara iliskin algilarini g6z



Bitsika &
Sharpley,

2014

Kloosterman
vd., 2013
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OSPB’li
cocuklarin
yasadig
zorbaliginin

48 Erkek

(OSB)
akran 48 (Anne)
cesitli yonlerini
hem ailelerin
hem de
cocuklarin
bakis

gore

agisina
ortaya
koymak.

OSB’li
ergenlerin

94 Erkek
94 Birincil bakici
akranlarina
oranla
zorbaliga
ugrama

48 (OSB)
48 (Anne)

70 (OSB)
24 (TGG)

7-12
(ort. 9.9)

11-18
(ort. 14.76)

*Akran
zorbaligina
ugrama
durumlari

Akran
zorbaligina
ugrama
durumlar
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*Demografik

ozellikler
(cinsiyet ve
OSB belirti

dizeyi)

Demografik
ozellikler
(Yetersizlik
durumu ve
dizeyi)

*Cevrim igi
Anket

*Otizm Tani ve

Gozlem Olgegi

*Weschler Zeka
Olgegi

onunde bulundurmanin énemli
oldugu ortaya ¢ikmistir.

OSB’li gocuklar ve anneleri,
zorbalik deneyimlerine yonelik
verilerde yliksek diizeyde
ortlstigu belirlenmistir. OSB’li
gocuklarin zorbaliga daha gok
oyun alanlarinda arkadaslari
tarafindan ugradiklari, zorbahk
davranislariyla basa ¢ilkma
stratejilerine sahip olduklari,
zorbalik deneyimlerinden
dolayi fiziksel ve duygusal
olarak olumsuz etkilendikleri
rapor edilmistir. Zorbalik ile
basa ¢ikma konusunda okuldan
uzaklasma gibi yontemlere
basvurduklari belirlenmistir.

OSB’li cocuklar diger iki gruba
kiyasla daha fazla sosyal
zorbaliga ve TGG ergen
grubuna gore daha fazla
fiziksel zorbaliga maruz
kaldigini bildirmislerdir. OSB’li
veya 0Ozel gereksinimi olan
ergenlerin maruz kaldiklari



Culhaoglu & Akmanoglu — Gukurova Universitesi Egitim Fakiiltesi Dergisi, 51(2), 2022, 1315-1358
oranlarini zorbalik icin ebeveyn goérusleri

belirlemek. ve 6grencilerin kendi gorusleri
arasinda fark bulunmamuistir.
Bununla birlikte TGG ergenler,
ailelerin gorlslerine oranla
daha fazla zorbaliga maruz
kaldigini bildirmiglerdir.

Rowley vd., OSB’li 88 Erkek 100 10-12 yas *Arkadashk *Demografik *Gligli Yonler ve Ebeveynler ve 6gretmenler,

2012 cocuklarin 12 Kiz (OSsB) (ort. 8.3) kurma ozellikler  Zorluklar Anketi OSB’li 6grencilerin, diger
arkadaslik (0osB) 175 durumlari (Okul tiiri,  *Cocuklar icin akranlarina oranla arkadaslik
kurma ve 175 Ebeveyn *Akran zeka diizeyi, Arkadaslik Olgegikalitelerinin daha diisiik ve
zorbahga Ebeveyn 159 zorbaligina vs.) * Zorbalik Olgegi zorbaliga ugrama risklerinin
ugrama 159 Ogretmen  gretmen ugrama daha yiksek oldugunu
durumlarini durumlar belirtmiglerdir. OSB’li
arastirmak ve cocuklarin yarisi karsilikli
bu olarak arkadaslik
deneyimlerin kurabildiklerini belirtmislerdir.
cocuklarin bazi Ogrencilerin yasadiklari bu
ozellikleri  ile deneyimlerin hem gocuklarin
iliskisini ozellikleri hem de okul tiri ile
arastirmak. iliskili oldugu bulunmustur.

Sosyal becerilerde yetersizligi

olan 6grencilerde okul tiirt ile

akran zorbaligi arasinda iliski

tespit edilememistir. OSB’li

cocuklarin sosyal etkilesim

becerilerini gelistirmeleri,
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Sofronoff vd.,
2011
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48 Erkek 60
12 Kiz (OsB)
(0sB)

OSPB’li genglerin

yasadigl
zorbaliginin

11-14 yas
akran (ort. 12.2)
gorilme

sikligini,

psikososyal

uyum

belirtileriyle

olan iligkisini ve

zorbaliga

ugrama riskinin

nedenlerini

arastirmak.

115 Erkek
18 Kiz
(OSsB)

OSB’li
cocuklarin

133 (OSB)
23 Ebeveyn

6-16 yas
(ort.11.89)
sosyal

karsilikh arkadasliklar
kurmalari, stirdirmeleri ve
akran zorbalgindan
kaginmalari igin stratejilere
ihtiya¢ oldugunu
belirtmislerdir.

*Akran

zorbalig

*Gozden OSB’li gocuklar %7 ile %15
Gegirilmis Akran arasinda iliskisel ve itibarlarini

*Psikolojik
ozellikler

gorilme sikhg *Sosyal Deneyimleri zedeleyici olarak magduriyet
beceri Anketi belirtmislerdir. Ancak 6nemli
duzeyleri  *Asher Yalnizlik 6lglide magduriyet yasadigini

Olgegi bildiren cocuk

*Cocuk Davranis bulunmamaktadir. Yasanilan
Kontrol Listesi akran magduriyeti, OSB’li
*Columbia  gocuklarin panik, yaygin
Yetersizlik Olcegi anksiyete, depresif belirtileri
*Gozden

gecirilmis Cocuk Ayrica, magduriyet ile depresif

ile pozitif iliski bulunmustur.

Kaygi ve belirtiler ve yalnizlik arasinda
Depresyon  da pozitif iliski bulunmustur.
Olgegi Akran magduriyeti ile sosyal

*Sosyal Duyarlilikyetersizlikler arasinda bir iliski

Olgegi bulunamamistir.
*Akran *Sosyal zeka * Spence Cocuk OSB'li gocuklarin TGG
zorbaligina ve sosyal  Kaygi Olcegi— akranlarina oranla daha fazla

Ebeveyn Formu sosyal savunmasiz oldugu ve
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savunmasizligi 23 Ebeveyn ugrama beceri * Eyberg Cocuk sosyal savunmasizliginin

ve ugradiklar durumlar dizeyleri Davranig nedeninin zihin kurami ve
zorbalik Envanteri  sosyal zekalariile iliskili oldugu
deneyimleri *Cocuklarin Ofke belirtilmistir. Sosyal zeka ve
arasinda iliski Envanteri — Veli sosyal savunmasizliklari

olup olmadigini Formu konusundaki eksikliklerinden
tespit etmek * Spence Sosyal dolayi OSB’li gocuklarin akran

Beceriler Anketi zorbaligina ugradiklar

— Ebeveyn(ler) belirlenmistir. OSB’li cocuklarin

*Ebeveynler igin sosyal yetersizlikleri, olaylari

Akran iliskileri fark edememe ve kolaylikla
Anketi asiri tepki vermelerinden

dolayi zorba 6grenciler igin
kolay hedef olduklari sonucuna
varilmistir. Sosyal magduriyet
ile sosyal beceriler arasinda
negatif bir iliski bulunmustur.
Anksiyete, 6fke ve davranis
sorunlari da sosyal
savunmasizlikla dnemli dlglide
iliskili bulunmustur. Dlstk
sosyal becerisi olan
ogrencilerin sosyal
savunmasizhigi daha yiiksektir.
OSB’li cocuklarin aileleri, TGG
cocuklarin ailelerine gére
cocuklarinin daha fazla 6fke,
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kaygi ve davranis sorunu

oldugunu raporlamislardir.
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Tartisma, Sonug ve Oneriler

Bu arastirmada 2011-2021 yillari arasinda yayimlanan OSB’li ¢ocuklara yonelik yapilan akran zorbalgi
ile ilgili 13 makale betimsel analiz yontemi ile btlincll bir bicimde agiklanmistir. Alanyazinda da belirtildigi
Gzere ele alinan galismalarda OSB’li ¢ocuklarin akran zorbaligina ugramalari ciddi bir sorun olarak
karsimiza ¢ikmaktadir. OSB’li cocuklarin diger akranlarina oranla daha fazla zorbaliga maruz kaldigini
bildiren ¢ok sayida ¢alisma bulunmaktadir (Kloosterman vd., 2013; Nowell vd., 2014; Paul vd., 2018;
Schalkwyk vd., 2018; Rowley vd., 2012; Sofronoff vd., 2011). Ayrica bu arastirma iliskisel calismalari da
inceledigi icin OSB’li gocuklarin akran zorbaligina ugrama nedenlerini ve psikolojik sonuglarini ortaya
koymaktadir. Arastirma sonucunda OSB’li ¢ocuklarin akran zorbaligina ugrama nedenleri géz 6niinde
bulundurularak akran zorbalgini dnlemek ve azaltmak amaciyla okul temelli midahale programlariile ilgili
arastirmalara gereksinim duyuldugu sdylenebilir. Bu arastirmada elde edilen bulgular ile OSB’li ¢ocuklara
yonelik yapilan akran zorbaligi hakkinda 6nemli bilgiler sunulmus ve alanyazin ile desteklenerek
yorumlanmustir.

Analize dahil olan galismalar katilimci 6zelliklerine gére incelendiginde (g ¢alismada (Forrest vd., 2020;
Storch vd., 2012; Wright & Wachs, 2019) yalnizca OSB’li ¢ocuklarin yer aldigi gorilmektedir. OSB’li
¢ocuklar tanisal 6zelliklerinden kaynakli akran zorbaligini algilamakta ve yorumlamakta guglik ¢ekebilir
veya hassas olan bu deneyimlere iliskin bilgi paylasiminda bulunmak istemeyebilirler. Dolayisiyla mevcut
calismalarda katilimci olarak OSB’li cocuklarin yani sira ebeveyn, 6gretmen, TGG akran ve kardeslerin de
yer aldigi gérilmektedir. Bu sayede 6gretmen ve ebeveyn gibi farkli kisilerden bilgi almak konuya iliskin
farkh bakis agilari saglayabilir. Diger taraftan bu katiimcilar OSB’li cocuklarin ugradiklari akran zorbaligina
iliskin deneyimleri hakkinda yeterince bilgi sahibi olmayabilir. Ornegin, 6gretmenler akran zorbaliginin en
cok gercgeklestigi yerlerden biri olan yapilandiriimamis oyun alanlari hakkinda yeterince bilgi sahibi
olmayabilir. Benzer sekilde ebeveynler de okul ortaminda gocugun ne diizeyde ve ne siklikla akran
zorbaligina maruz kaldigini anlamayabilir. Schalkwyk ve digerleri (2018) yapmis oldugu ¢alismada OSB’li
cocuklarin ebeveynlerine oranla zorbalik bildirimlerinin daha fazla oldugunu bildirmistir. Bu bulgunun
aksine Adams ve digerleri (2014) calismasinda ebeveynler, cocuklarina oranla ¢ocuklarinin daha fazla
zorbalik deneyimi yasadiklarini bildirmislerdir. Literatlrde yer alan bu tutarsizliklardan dolayi gelecekteki
arastirmalarda OSB’li cocuklarin ugradigi akran zorbaligini arastirmak igin kullanilan veri toplama
araclarina ek olarak gozlem yaparak veri toplanmasi dnerilebilir. Bu sayede konuya iliskin genis veriye
dayali sonuglar bularak akran zorbaligini 6nlemeye ve azaltmaya yonelik okul temelli miidahale ve 6nleme
programlarinin olusturulmasina katki saglayacagi distintiimektedir.

Calismada yer alan katilimcilarin yaklasik %61’ini OSB’li ¢cocuklarin olusturdugu goérilmektedir. Bir
calismada (Forrest vd., 2020) OSB'li cocuklarin cinsiyetleri belirtiimemekle birlikte toplamda OSB'li 773
erkek ve 103 kiz katilimci bulunmaktadir. Paul ve digerleri (2014) da belirttigi Gzere OSB goriilme olasiligi
yaklasik olarak erkeklerde 4-5 kat daha fazladir. Bu nedenle, arastirmalarda kiz katilimcilarin sayisinin
erkek katilmcilara oranla az olmasi beklenen bir sonug olarak karsimiza ¢gikmaktadir. Alanyazinda TGG
¢ocuklarin akran zorbaligina ugrama durumlarini cinsiyet degiskenine goére inceleyen calismalar
bulunmaktadir (Délek, 2002; Gultekin & Sayil, 2005). Bu c¢alismalarin sonucunda, akran zorbaliginin
yayginligi ve tiirii cinsiyete gore farkliliklar géstermistir. Ornegin erkeklerin kizlara oranla daha fazla
dogrudan fiziksel saldirganliga maruz kaldigi ortaya ¢ikmistir (Dolek, 2002; Gultekin & Sayil, 2005). Bu bilgi
dogrultusunda, OSB’li kiz ve erkek ¢ocuklarinin ugradigi akran zorbaligi deneyimi de farklilik gosterebilir.
Ele alinan ¢alismalarin ¢ogunlugunu erkek katilimcilarin olusturdugunu géz 6niinde bulundurursak OSB’li
kiz cocuklarina yonelik daha fazla arastirmaya ihtiyac¢ oldugu distiniilmektedir.

Bu arastirmada ele alinan ¢alismalar bulgularda yer alan veri toplama araglari agisindan incelendiginde
OSB’li gocuklarin ugradigi akran zorbaligini belirlemek icin kullanilan veri toplama araglarinda farkhhklar
gbze carpmaktadir. Bu nedenle galismalari birbiri ile karsilastirma yapmak zorlagsmistir. Bulgularda yer
alan bagimh ve bagimsiz degiskenlere bakildiginda, ¢ogu calismada akran zorbaligina ugrama durumu
bagimli degisken olarak ele alinmistir. Bu bagimli degiskenin yani sira kaygi ve depresyon diizeyleri, siber
zorbaliga ugrama durumlari, akran zorbaliginin etkileri ve egitsel sonuglara odaklanildigi gérilmektedir.
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Bagimsiz degiskenler agisindan incelendiginde ise psikososyal diizeylerine, magduriyet durumlarina ve
sosyal davraniglara yer verilmistir.

Arastirma kapsaminda incelenen ¢alismalar OSB’li gocuklarin problem davraniglar sergileme, iletisim
becerilerinde vyetersizlik gdsterme ve sosyal becerilerde gliglik yasama egiliminde olduklarini
gostermektedir. Bu galismalar, OSB’li cocuklarin bu tanisal 6zelliklerinin akran zorbaligina ugramalari igin
bir faktér oldugu ortaya ¢ikmistir. Schroeder ve digerleri (2014) OSB’li bireylerin hem akran zorbalig
yapma hem de akran zorbaligina ugrama durumlarini, bu deneyimlerin yayginligini ve psikososyal faktorler
ile iligkisini inceledikleri sistematik derleme caligmasinda da benzer sonuglara ulasiimistir. Gelecekteki
akran zorbaligini 6nleme ve midahale programlarina yonelik yapilacak ¢alismalarda, OSB’li gocuklarin
sosyal becerilerde yetersizlige sahip olma, basmakalip davranislar sergileme gibi tanisal 6zelliklerinin
gelistirmeyi de hedeflenmesinin 6nem arz edecegi diisiinilmektedir. Sosyal becerilerde yetersizligi olan
OSB’li 6grencilerin akranlariyla sosyal etkilesimlerini arttiracak bir miidahalenin uygulanmasi, onlari akran
zorbaligindan korumaya yardimci olabilir. Bu sayede bu ¢ocuklarin yasadigi akran zorbaligi deneyimi de
azaltilabilir.

Galismalar akran zorbaliginin OSB’li cocuklar lizerindeki olumsuz etkileri agisindan degerlendirildiginde
akran zorbaliginin OSB’li ¢ocuklar lizerinde okula gitmek istememe, kendini giivende hissetmeme gibi
olumsuz etkilerinin oldugunu ortaya koymaktadir (Adams vd., 2014; Adams vd., 2016; Bitsika & Sharpley,
2014; Storch vd., 2012; Sofronoff vd., 2011). Alanyazinda yapiimis diger ¢alismalar incelendiginde Norwich
ve Kelly (2004) ve Green (2014) da benzer sekilde akran zorbaliginin kaynastirma 6grencisinin okula
devamsizliginda artisa ve okula gelmek istememesine yol actigini vurgulamislardir. Akran zorbaligina iliskin
bir baska ¢alismada (Carter, 2009) ise akran zorbaligina ugrama durumunda ¢ok aci gektikleri, intihar etme
egiliminde olduklari belirlenmistir. Bu bulgularin aksine Christensen ve digerleri (2012) ¢alismalari
sonucunda kaynastirma egitimine devam eden 6grenciler lizerinde akran zorbaliginin dnemli bir etkisinin
olmadigini ve bunun nedeni olarak bu 6grencilerin bilissel 6zelliklerinde gecikmeler yasanmasindan
kaynakli zorbahgi fark edemeyeceklerini savunmuslardir. Bu dogrultuda literatiirde celiskili sonuglar
oldugu icin OSB’li cocuklarin zorbaligi nasil algiladiklarini ve bu durumdan nasil etkilendiklerini belirlemek
icin daha fazla ¢alismaya ihtiya¢ duyulmaktadir.

OSB’li cocuklarin TGG g¢ocuklara oranla daha fazla zorbaliga ugradigi bilinmektedir (Nowell vd., 2014;
Paul vd., 2018; Schalkwyk vd., 2018). Bu ¢ocuklarin yarisindan fazlasi genel egitim ortaminda egitim
almaktadir. Egitim ortamlarindan en iyi sekilde yararlanmalarini engelleyebilecek faktérlerden biri OSB'li
¢ocuklarin akran zorbaligina maruz kalmalaridir. OSB’li gocuklarin akran zorbaligina iliskin deneyimlerine
yonelik alanyazin incelendiginde g¢alismalarin ¢ogunlukla halihazirdaki durumu ortaya koymak amaciyla
yapildig1 gorilmektedir. Yurt icinde yapilmis calismalara bakildiginda ise bu konuya iliskin herhangi bir
calismaya ulasilamamistir. Buradan hareketle, gelecekte yapilacak olan galismalarda durum tespitleri ile
birlikte okul temelli 6nleme ve mudahale programlari yapiimasinin kritik 6neme sahip oldugu
distintilmektedir. Bu programlar sayesinde OSB’li 6grenciler igin olumlu okul iklimi olusturulabilir.
Skreckovic ve digerleri (2014) da belirttigi tzere OSB’li cocuklar olumlu okul ikliminin bulundugu okul
ortamlarinda giivende hissetmektedirler. Ayrica okul temelli zorbalik midahale programlarina iliskin
yapilan iki sistematik derlemede de (Farrington & Ttofi, 2009; Ttofi & Farrington, 2011) bu tir
miidahalelerin etkili oldugu goriilmektedir. Bu miidahalelerde yer alan ¢ocuklarin zorbalik yapma orani
%20-23 oraninda azaldigi rapor edilmistir (Farrington & Ttofi, 2009; Ttofi & Farrington, 2011). Ayrica okul
temelli miidahale ve 6nleme programlarinin okullarda yayginlasmasi i¢in politikalar gelistirilmelidir. Akran
zorbaliginin en fazla gergeklestigi oyun alanlarinda oyun alani denetimi okul personeli tarafindan
yapilmalidir. Yapilan bir ¢alismada egitim almis 6gretmenlerin zorbalik ile ilgili olaylara midahale etme
konusunda daha 6z glivenli olma egiliminde olduklari belirlenmistir (Alsaker, 2004). Bu dogrultuda, akran
zorbaligini fark edebilmeleri ve 6nleyebilmeleri igin 6gretmenlere yonelik hizmet ici egitimlere yer
verilmesi 6nerilebilir. Miidahale programlarinin yani sira OSB’li 6grencilerin iletisim, sosyal problem ¢6zme
gibi sosyal becerilerini gelistirmeye yonelik bireysel calismalar da yapilabilir.
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Bu bulgularin yorumlanmasinda ve tartisiimasinda arastirmanin sinirhliklari da g6z onilinde
bulundurulmaldir. Bu arastirma dahil etme ve harig tutma kriterlerine gore sinirlandiniimistir. Gelecekteki
arastirmalarda ilerleyen yillardaki makaleler ile glincelleme yapilabilir, dahil etme ve harig tutma kriterleri
degistirilerek calismanin kapsami degistirilebilir. Calismalarda yer alan katiimci 6zelliklerinin farkli olmasi
sonuglari genellemekte zorlastirmistir. Bu nedenle, gelecekte vyapilacak ¢alismalarda sadece
ebeveynlerden ya da sadece 6gretmenlerden alinan bilgilerle bir derleme ¢alismasi gergeklestirilebilir.
OSPB’li cocuklardan toplanan verilerin givenirligi de endise uyandirmaktadir. Daha 6nce de bahsedildigi
lzere, bu gocuklar sosyal etkilesim ve iletisim becerilerinde yasadiklari gugliklerden dolayr akran
zorbahgini yanhs algiliyor olabilir ya da zorbaliga maruz kalmadigi halde zorbaliga maruz kaldigini
dislnebilir. Bu amagla ilerleyen galismalarda, veri toplama yéntemi olarak gozlem tekniginin kullanilmasi
Onerilebilir.

Yazar Katki Orani

Arastirmanin yazarlari arastirmanin planlanmasindan sonug¢ raporunun yazilmasina kadar tim
asamalarda esit bir sekilde katki sunmuslardir.

Etik Beyan

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tiim kurallara
uyulmus ve yonergenin ikinci bolimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.

Catisma Beyani
Mevcut arastirmada herhangi bir ¢ikar catismasi bulunmamaktadir.
Tesekkiir Bildirimi
Uzman Muslim YILDIZ'a arastirmanin kodlayicilar arasi glivenirlik verilerinin hesaplanmasinda destek
oldugu igin tesekkir ederiz.
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