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Abstract

Children’s books have a significant role as other socializers in the processes of gender
construction. Research widely examines how the visual and textual contents of all kinds of
books addressing children reproduce stereotyped roles and perspectives related to gender
through explicit and implicit messages. This study aimed to analyze the representations of
assertiveness skill, one of the social skills, of heroes and heroines in the books of children’s
literature from a gender perspective. The data source of this study was composed of 64
children’s novels, 32 copyrighted and 32 translated, published between 2010 and 2017, and
addressing to children between the ages of 8 and 12. The study adopted a qualitative research
method, employed document review method and conducted content analysis on the data. The
frequency and percentage distributions of the determined categories within the scope of the
assertiveness skills were interpreted in the context of gender. Within the framework of the
findings, it was concluded that the assertiveness skills of boy heroes in the copyrighted novels
and of girl heroines in the translated novels were represented more effectively.
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It is known that literary works help people in understanding the forms of
establishing and maintaining social relationships. Individuals make assumptions
about the embedded social and moral issues in texts, develop multiple perspectives
and get to know the strategies to solve the problems presented (Black et al., 1999).
Novels for children are just like the ones for adults. Children’s literature is an integral
part of raising sensitive and thoughtful people trained in emotional and intellectual
dimensions (Sever, 2007), and it also contributes to the socialization and personality
development of children. It introduces children to life and their immediate
environment. It informs children about the culture and accumulated knowledge of the
society they live in (Karatay, 2007). Children’s literature has been a research subject
with its various dimensions for it contributes to the formation of self-image, which
helps children to form their identities, in addition to being a powerful instrument for
them to learn about their cultural heritage (McCabe et al., 2011). One of these
dimensions is related to how the visual and textual contents of all kinds of books
prepared for children reproduce the traditional gender perspective through explicit and
implicit messages.

Children’s books play a significant role as other socializers in the process of
gender construction. While books tell children the story of their own world on one
hand, they convey the social values and norms, and gender roles structured around
these values and norms on the other (Lynch, 2016). In this context, the drawings,
stories, titles of the stories, main characters and side characters in books, and
especially the actions, behaviors, roles and occupations of these characters, have been
subjected to gender analysis in many respects. In this sense, it is possible to talk about
a research tradition that continues from the 1970s to the present, with the gender
perspective circulating in many fields of social sciences. For example, in national and
international literature, heroes and heroines in children’s literature (Béreaud, 1975;
Filipovi¢, 2018; Sever & Aslan, 2011), characters in plots (Casey et al., 2021;
Hamilton et al., 2006; McDonald, 1989; Salman Erden, 2019), characters in visuals
(Poarch & Monk Turner, 2011; Tognoli et al., 1994; Turner Bowker, 1996) was
examined in terms of gender, and it was found that there was an inequality in
representation in favor of males. In addition, the actions and behaviors of the
characters in children’s books (Heintz, 1987; Hillman, 1974; Weitzman et al., 1972),
the games they played (Kapkiner, 2019; Ogus Rollas, 2017; Yener, 2020), their
relationships with space (Gol, 2011; Kahraman & Ozdemir, 2019; Tognoli et al.,
1994), their roles and responsibilities (Aslan, 2010; Roper & Clifton, 2013; Simsek,
2019), and their occupations (Catalcali Soyer, 2009; Engel, 1981; Heintz, 1987;
Kahraman & Ozdemir, 2017; Kapkiner, 2019; Kolbe & Voie, 1981; McDonald, 1989;
Salman Erden, 2019) were analyzed in the context of gender. It was stated in these
studies that female characters in the books for children often get to be the secondary
characters, while male characters are the main characters; females are depicted in
private/domestic spaces, while male characters are depicted in public spaces; and
those who have an occupation are male characters, while female characters are
portrayed as wives and mothers.
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It was stated that the emotions and personality structures of book characters are
stereotyped based on gender, and that male characters are defined with active
adjectives, while female characters are defined with passive ones (Turner Bowker,
1996). In the national children’s literature, it was determined that being authoritative,
upset, determined, prod, strong, brave, sociable, protective, competitive, even-
tempered, arrogant, aggressive, self-controlled, self-confident and knowledgeable are
attributed to male characters, while female characters are portrayed as curious,
talkative, dependent, needy, powerless, clumsy, maternal, compassionate, compliant,
self-sacrificing, quite, beautiful, polite, insecure, generous, compromising,
understanding, obedient, patient, emotional, kind, and helpful (Kahraman & Ozdemir,
2019; Kapkiner, 2019; Karaaslan, 2019; Kaynak, 2017; Kolikpimnar, 2017; Kdseler,
2009; Ogus Rollas, 2017; Uneldz, 2017; Yener, 2020).

In summary, most of children’s books have a gender bias, and this has been
considered an important problem area in terms of conveying stereotypes that lead to
the reproduction of gender inequality in children starting from an early age. An
examination of the related literature shows that the representations of social skills of
the heroes and heroines in children’s books have not been investigated in terms of
gender. From this point of view, this study was conducted based on the idea that the
analysis of social skill representations of the heroes and heroines in children’s books
may be important and contribute to gender studies. The child heroes and heroines in
the copyrighted and translated children’s books were examined comparatively in the
context of the representations of assertiveness, which is an important social skill, in
this study.

Assertiveness as a Social Skill

Social skills are defined as socially acceptable learned behaviors that allow
individuals to effectively communicate with others and avoid socially unacceptable
behaviors of others (Elliott & Gresham, 1993; Gresham, 1998; Gresham, 1981).
According to another definition, social skills involve an individual’s behavior patterns
exhibited within the framework of social values and norms to enable them to lead a
life in harmony with the social structure they are in (Tatar et al., 2018). Therefore,
social skills, which are closely related to behaviors and attitudes acquired during
socialization processes, which can also be expressed as the process of adapting to the
social structure, can be considered an important part of the learning processes of
individuals.

Although the definitions of social skills differ from each other, they have some
common emphasis on some basic points. Accordingly, social skills are acquired
through learning processes that involve observation, modelling, repetition and
feedback; include specific and distinct verbal and nonverbal behaviors; require
initiating both effective and appropriate behaviors and responding to others’
behaviors; are interactive in nature; are influenced by the characteristics of the
environment; and an individual’s display of which is shaped by the factors such as
age, gender and reputation. (Elliott & Gresham, 1993; Gresham, 1993; Merrell &
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Gimpel, 1998). According to Gresham (1981), who highlighted that the social skills
repertoire of individuals who do not have adequate social skills should be improved,
social skills deficiencies can lead to school maladjustment, school dropout,
delinquency, adult mental health problems and low academic achievement. Social
skills are learned behaviors and taught by using structured teaching methods (Ogilvy,
1994). This education process, which aims to help individuals acquire social skills and
reduce or eliminate problematic behaviors, involves the stages of observation,
modeling, repetition and feedback (Elliott & Gresham, 1993; Gresham, 1993; Merrell
& Grimpel, 1998).

Social skills include implicit problem-solving skills and a range of verbal and
nonverbal responses influencing the perceptions and responses of other people during
social interactions as well as observable behaviors (Elksnin & Elksnin, 1998). In this
respect, Spence (2003) classified social skills and named behaviors such as eye
contact, body posture, voice quality, facial expressions, listening skills and thanking
as basic social skills. On the other hand, skills such as initiating and maintaining a
conversation, making suggestions, asking for help, offering help, giving negative
feedback, responding to negative feedback, initiative responses, coping with teasing
and bullying, negotiation and conflict resolution are examples of complex social skills
(Spence, 2003).

Gresham and Elliott (1993) classified social skills facilitating child-peer and
child-adult interactions under the headings of cooperation, assertiveness,
responsibility, empathy and self-control. In this classification, assertiveness includes
behaviors such as asking for information about a subject from others and responding
to peer pressure. In their metanalysis, Caldarella and Merrell (1997) collected the most
common social skills under the categories of peer relations skills, self-management
skills, academic skills, adaptive skills and assertiveness skills. The behaviors under
the assertiveness category include a range of behaviors such as initiating
conservations with others, accepting compliments, inviting peers to play, having self-
confidence, making friends, questioning the rules one considers unfair, introducing
oneself to new people, looking confident in the company of the opposite sex,
expressing one’s emotions when one makes a mistake, and participating in activities
or a group appropriately (Caldarella & Merrell, 1997). On the other hand, Elksnin and
Elksnin (1998) categorized social skills under five headings as interpersonal skills,
peer-related skills, academic skills, self-related skills and assertiveness skills, and
stated that assertiveness skills allow children to express their personal needs without
resorting to aggression.

Being one of the social skill types, assertiveness includes defending one’s
personal rights and expressing one’s thoughts, feelings and beliefs in direct, honest
and appropriate ways, while not violating others’ rights (Lange & Jakubowski, 1975,
cited in Eskin, 2003). It was stated that individuals display three basic behaviors when
expressing their feelings and emotions, and while shyness and aggression are the two
ends of this behavioral spectrum, assertiveness is a desirable and positive behavioral
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pattern or personality trait in the middle of this spectrum (Voltan Acar et al., 2008).
Assertiveness is used synonymously with the word ‘giivengenlik’ (ing. confidence) in
Turkish literature, and according to the definition of Voltan (1980), is a kind of
interpersonal relationship developed to protect one’s rights without insulting others or
denying their rights and include accurately conveying one’s personal feelings, beliefs
and thoughts while respecting others (cited in Voltan Acar et al., 2008).

Definitions of assertiveness often emphasize the importance of personal rights
(‘Yoshioka, 2000). In their discussion on the development of interest in assertiveness
skills from a historical perspective, Peneva and Mavrodieva (2013) stated that this
topic came to the fore with the causality relationship established between some mental
disorders and not being assertive in the field of clinical psychology in the 1940s, and
within the framework of social and political changes that took place in 1970s,
especially in relation to the expansion of civil rights movements in the USA,
assertiveness was begun to be seen as a way of protecting individual rights. In the
1980s and 1990s, assertiveness was accepted as a tool to improve oneself and reach
the maximum personal satisfaction one can get. On the other hand, in the twenty-first
century, the formation of assertiveness skills in various spheres of the public life
became a hot topic in relation to the increased demand for the social competence of
individuals. In this context, especially the application of assertiveness in pedagogical
processes drew attention, and in addition to educational applications, the importance
of assertiveness skills in the fields of sports, medicine, politics, religion, art, fashion
and tourism started to be investigated (Peneva & Mavrodieva, 2013).

It was stated that assertiveness skill helps individuals to improve other social
skills, seize opportunities they encounter, acquire more effective communication
skills and be more successful in social life (Voltan Acar et al., 2008). Like all social
behaviors, assertiveness is shaped by the effect of culture and social norms, and the
importance attached to it changes according to the cultural context. For example,
while assertiveness is highly valued in the cultural context of Western Europe and
North America, where individualistic values are dominant, it is valued less in Asian
cultures, where collectivistic values are dominant (Eskin, 2003; Korem et al., 2011).
Cultural differences also set various criteria for appropriate behaviors and personality
traits for women and men in a society. In their study on the middle school girls in Iran,
Paeezy et al. (2010) determined that the most important reason for the girls not being
assertive was the fear of disapproval by others and associated this situation with the
collectivistic culture of Iranian society. Eskin carried on a similar discussion and as a
result of his research on teenagers from Sweden and Turkey, which was based on the
differences between sociocultural differences and evaluation of assertiveness as a
behavioral pattern in the two countries, found that Swedish teenagers scored higher in
assertiveness scales compared to their Turkish peers.

The way that assertiveness is perceived or constructed socially and culturally is
an important topic in the context of gender studies. The 1970s, when assertiveness
began to be defined as a behavior related to the protection of personal rights, was also
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a period when the second wave women movement began to get stronger. In this period
when the second wave women movement substantially influenced especially all
disciplines under the umbrella of social sciences and historical, social and cultural
phenomena were discussed from a new perspective with new concepts, namely, from
a gender lens, assertiveness skill, being related to individual rights, was also discussed
in terms of women’s rights. For example, Jakubowski Spector (1973), who associated
assertiveness with personal rights and listed these rights, stated that women were
deprived of these rights and that women’s assertiveness skills cannot be developed as
a result of gender inequality working against women’s interests due to social values
and norms, and developed trainings for women which included various techniques
(cited in Peneva & Mavrodieva, 2013). It was stated that literature analyzing the
relationship between assertiveness and gender throughout the 1970s revealed
conflicting results, there was disagreement about whether there was a difference
between the assertiveness levels of men and women, especially in studies employing
scales, nevertheless, men scored higher than women in three out of five studies
(Chandler et al., 1978). On the other hand, based on the fact that the socialization
processes of individuals are a factor shaping the way they behave, Olczak and
Goldman (1981) stated that in the traditional dimension of gender role socialization,
men were raised to be more challenging, competitive, sociable, independent and
aggressive, while women were raised to be more nurturing/caring, submissive,
obedient and less challenging and assertive than men, and therefore, the differences
in terms of assertiveness were associated with gender stereotypes. Assertiveness is
considered to be more compatible with male gender role stereotypes than with female
ones, and there is a volume of evidence suggesting that assertiveness is a socially
desirable male gender role trait (Eskin, 2003). In societies where gender
discrimination is embedded in the social and cultural structure, the expectations for
men to be assertive (and even aggressive), ambitious and strong, and for women to be
obedient, passive and kind create a double standard and impose a limit on how
assertive women can be (Onyeizugbo, 2003).

Although there is not enough research on the relationship between assertiveness
and gender in the Turkish literature, there are quantitative studies considering gender
as a demographic variable. An evaluation of the findings of these studies shows that
there are studies indicating that men have a higher level of assertiveness (Aydin, 1991;
Kaya & Karaca, 2018), as well as those reaching the opposite findings (Abakay et al.,
2017; Adana et al., 2009). In addition to these, there are studies that did not find a
significant relationship between assertiveness level and gender (Voltan Acar et al.,
2008; Yayct & Diismez, 2016), and the researchers explained this situation with the
diminishing differences between the two sexes, accompanying the change in the social
structure.

It was stated that the role and importance of assertiveness in the modern
education system increased in the 2000s, assertive behaviors were accepted as the
most constructive communication method in teaching processes, and it enhances the
personality traits of students by increasing the effectiveness of teaching processes
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(Peneva & Mavrodieva, 2013), being effective especially in preventing substance
addiction in adolescences (Metz, Fuemmeler, Brown, 2006, cited in Erogul & Zengen,
2009). In summary, assertiveness is an important social skill that improves the well-
being of individuals (Eskin, 2003), and there is theoretical and empirical evidence
indicating that this behavior pattern can be improved by an appropriate education
(Voltan Acar et al, 2008). Training guides for various age groups have been developed
to improve the assertiveness skills of students, and research has been conducted to
measure their effectiveness. Children’s novels, stories and picture books are among
the tools used in educational activities to improve social skills in general.

Literature helps children to evaluate their life experiences and thoughts about
these experiences by encouraging them to use their imagination (Kiefer et al., 2007,
cited in Gonen et al., 2012). The child reads and might acquire an awareness of social
skills by witnessing the lives of heroes and heroines they meet in children’s literature.
According to Rives et al. (2000), children’s literature provides a positive resource for
teaching social skills. Teaching social skills through literature is a creative and fun
way to learn new skills, and as students relate to characters through stories, social
skills become meaningful and personal (Rives et al., 2000). In this respect, the better
the characteristics of heroes or heroines that children emulate are developed, the more
the children are willing to identify with them. According to Sever (2005), the hero’s
or heroine’s commitment to life, their attitudes toward the problems they encounter,
and the nature of the methods they follow for a purpose, for example, lead children to
identify with the hero or heroine and think and act like them. In this context, in order
for the child reader to acquire altruistic social skills, the characters in the book should
be well-developed in terms of social skills.

It is seen in the literature that children’s books are used to teach children social
skills they lack through the modeling method. Within this framework, tales, stories
and poems were used, for example, in studies conducted with the purpose of teaching
mentally handicapped children the skills of thanking and apologizing (Tiirer, 2010),
teaching apologizing, coping with teasing and avoiding inappropriate physical contact
skills (Ciftei, 2001), teaching pre-school children responsibility and cooperation skills
(Bas, 2011), and communication, adaptation, self-control skills and altruistic
behaviors (Aksoy, 2014), and eliminating the social skill deficiencies related to
respect, empathy, self-control, responsibility and conflict resolution in children from
various age groups (Rives et al., 2000). The common finding of the aforementioned
studies was that through the children’s literature works, children can learn the targeted
social skills and adapt them to their daily lives by identifying with heroes and heroines
whose character traits are well-developed. Aksoy and Baran (2020) found in their
research conducted with children attending kindergarten to measure the effects of
social skills training applications based on storytelling and games that the social skills
of children who participated in these trainings were significantly higher than the
children in the control group. Another finding of this research was that game-based
social skills training was significantly more effective than storytelling-based training
on social skills related to self-control and assertiveness (Aksoy & Baran, 2020).
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Social skills representations in children’s books are not a common research
topic. Sahin et al. (2011) examined 80 pre-school picture books, 35 being translated
and 45 copyrighted, published between 2005 and 2010 in Turkey and analyzed their
characters in terms of the concept of self and altruistic (prosocial) behaviors. The
findings showed that among altruistic behaviors covered in translated books, chatting,
communicating, helping, reassuring, and giving emotional reactions were the ones
covered the most, and self-sacrifice, being respectful and making a sacrifice were the
ones covered the least. On the other hand, the altruistic behaviors covered the most in
copyrighted books were giving emotional reactions, chatting, communicating, helping
and cooperating, while the ones covered the least were empathizing and self-sacrifice.
Gonen et al. (2012) examined 100 picture books for children and found that the books
mostly covered skills such as asking for help, helping friends when necessary, being
sensitive to friends’ feelings, doing good things for oneself and expressing one’s
feelings, while they covered skills such as defending friends’ rights, completing
homework, feeling comfortable with the opposite sex, using free time properly,
listening to teacher’s instructions, having the control ability and the sense of humor
the least frequently.

Although children’s books have been an important research topic in analyzing
the relationship between gender and education, social skills have not been able to find
a place to themselves in this research agenda. While the effectiveness of children’s
literature works in teaching social skills has been demonstrated, there has been no
approach developed in terms of the questions of which social skills these works offer
for an ordinary child, with or without a social skill deficiency, and if there is any
difference in the ways social skills are represented in terms of gender. The
aforementioned research on social skills treated gender like other demographic
variables (e.g., age, disability), and therefore, these studies did not include an analysis
or examination from a gender perspective. From this point of view, in this study, the
topic of social skills, which is socially and culturally accepted and therefore cannot
be considered independently of socialization processes, is analyzed in the context of
its relationship with gender, which is also the product of social construction.

Children meeting with texts in which they can identify with characters developed
independently of gender stereotypes and biases and encountering qualified literature
texts from an early age enable them to gain experiences related to social relationships,
and thus offer them the opportunity to proliferate and enrich their limited life
experiences from an early age and prepare them for life (Aslan, 2006). In this context,
the problem of this study is to identify the similar and different characteristics in terms
of gender by examining and comparing the assertiveness representations of child
heroes and heroines in children’s novels.

The purpose of this study is to examine the representations of assertiveness of
child heroes and heroines in the translated and copyrighted children’s novels which
were published between 2010 and 2017 and addressed children between the ages of 8
and 12. For this purpose, answers to the following questions were sought:



Assertiveness Skills in Children’s Novels: An Analysis in the Context of Gender 203

1. Isthere any difference between the representations of assertiveness skills of
child heroes and heroines in copyrighted novels?

2. Is there any difference between the representations of assertiveness skills of
child heroes and heroines in translated novels?

3. Is there any difference between the child heroines of copyrighted and
translated novels in terms of the representations of assertiveness skills?

4. Isthere any difference between the child heroes of copyrighted and translated
novels in terms of the representations of assertiveness skills?

Method

Under this title, the model of the research, the data source, the process and the
analysis of the data, and the reliability issues are discussed.

Research Model

This study was constructed as qualitative research. The qualitative research
approach aims to understand, interpret, describe and examine in depth the attitudes,
behaviors, opinions and experiences of people (Kiral, 2020). As the data source of this
study is children’s novels, the method of document review was adopted. Being one of
the scientific research methods, document review is defined as the collection, review,
questioning and analysis of documents that are the primary source of research data
(Ozkan, 2021).

Data Source

The data source of this research is composed of 64 children’s novels, 32
copyrighted and 32 translated, that were published between 2010-2017 and addressed
children between the ages of 8 and 12. Within this framework, the publishing houses
and books that met the criteria were reached through the Turkish Publishers
Association, and the books are examined according to the criterion that the child hero
or heroine in the book should be in interaction with their peers. In determining the
data source, criterion sampling method, which is one of the purposive sampling
methods, was followed. Purposive sampling includes the examination of information-
intensive situations in depth to understand and define important situations, instead of
making generalizations about the universe (Johnson & Christensen, 2014; Yildirim &
Simsek, 2013). For this purpose, the list attached to Appendix was created, and each
translated and copyrighted book was assigned a code number (e.g., T1, C1).

Ethical Committee Approval

With the decision of Ankara University Social Sciences Sub-Ethical Committee
dated 31.05.2021 and numbered 10/208, it was unanimously decided that the approval
of the ethical committee is not required for this study.
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Process and Data Analysis

To be able to evaluate the representations of heroes’ and heroines’ social skills
according to the context, each book was read at least twice and their extended
summaries were written at the stage of data collection. These texts were divided into
parts according to the codes, and separate folders were created for each text part. The
method of content analysis was used for the data analysis. Content analysis is a
technique investigating the social truth by objectively and systematically classifying
the message contained in verbal, written, or other kinds of materials according to
meaning and grammar, converting them to numbers and making inferences (Tavsancil
& Aslan, 2001).

In the process of data analysis, quantitative and qualitative methods were
integrated. In the qualitative approach, data explains the situation (Patton, 2014), and
it is based on description, understanding and interpretation (Merriam, 2013). On the
other hand, in the quantitative approach, since data is confirmatory, hypotheses should
be determined and it should be supported by data if they are true or not (Johnson &
Christensen, 2014). This research employed categorical analysis as an analysis
method suitable for the qualitative approach, the messages in the books were divided
into units, categories were created according to predetermined criteria, and frequency
analysis was conducted to reveal the proportional frequency of the units. This type of
analysis allows understanding the intensity and importance of a certain item so that
items can be placed in order of importance and a classification based on frequency
can be made (Tavsancil & Aslan, 2001).

In the analysis of the research data, the stages of coding the data, determining
themes, organizing and interpreting the data according to the codes and themes
(Yildirim & Simsek, 2013) were followed. During the data analysis, coding was made
according to the conceptual structure obtained as a result of the literature research on
social skills, and new codes that emerged in this process were added to the list. While
the books were being analyzed, the single-paragraph narratives of the heroes and
heroines were included under more than one category due to the versatility in the
context of social skills. While the categories were being created, the criteria such as
categories should be independent of each other, they should be in sufficient numbers
to contain all the data, one data unit should be included only by one category and
obtained through only one classification principle (Holsti, 1969, cited in Tavsancil &
Aslan, 2001; Merriam, 2013; Yildirnrm & Simsek, 2013) were observed. Within the
framework of organizing and defining the data according to codes and themes, the
deficiencies in the coding schedule were eliminated by conducting a preliminary trial
on a copyright and a translated book selected from outside the data source. At this
stage, regulations were made in line with the opinions/suggestions of three field
experts who had academic studies in the fields of children’s literature,
measurement/evaluation, gender and social skills. The coding schedule and functional
definitions of the categories were updated and the main implementation was started.
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In this study, assertiveness skills are defined as skills that enable one to protect
their self and rights consciously without being passive or aggressive, and to express
their feelings, thoughts and desires without feeling anxiety or guilt and denying
others’ rights (Timmins & Mccabe, 2005; Efe, 2007; cited in Ozdemir & Capar,
2019), and the attitudes and behaviors of the heroes and heroines in the books are
divided into 11 categories in the context of this definition. These categories are
expressing one’s thoughts, making explanation, asking question, giving direction,
warning, objecting, making suggestion, helping, coping, using body language, and
expressing one’s feelings. The functional definitions of the sub-categories are as
follows:

The ability to express one ’s thoughts. The hero or heroine completely expresses
their thoughts on any subject to their peers in the way they want.

The ability to make explanation. The hero or heroine completely expresses their
thoughts that their peers want to and expects to hear on a certain subject.

The ability to ask questions. The hero’s or heroin’s words direct to their peers
and wait for a response to learn something.

The ability to give directions. The hero or heroine gives instructions to their peers
to do or not to do something for the path to be taken about a matter.

The ability to warn. The hero or heroine warns their peers with a definite
language to prevent a situation in which outcome is foreseen.

The ability to object. The hero or heroine rejects a feeling, thought or decision
their peers express because they do not find it appropriate.

The ability to make suggestions. The hero or heroine expresses their opinion
about the way that their peers should behave to overcome the problems they
experience in a certain issue.

The ability to help. The hero or heroine uses their power and resources for the
benefit of their peers.

The ability to cope. The hero’s or heroine’s resilience and success in the face of
a negative issue which resulted from their interaction with their peers.

The ability to use body language. The hero or heroine tells a message they want
to convey to their peers using non-linguistic elements such as eye contact, body
posture, facial expressions, and hand and body movements.

The ability to express one’s feelings. The hero or heroine completely expresses
their feelings on any subject to their peers in the way they want.
Validity and Reliability

As an important part of the objectivity condition which constitutes the essence
of the scientific approach, validity means the impartial observation of a phenomenon
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to be investigated as it is (Kirk & Miller, 1986, cited in Yildirim & Simsek, 2013).
According to Richards (2005), the validity of a study depends on the ability to explain
the process of reaching the results obtained at the end of the research in a convincing
way and building trust in the reader in this sense (cited in Merriam, 2013). On the
other hand, Tavsancil and Aslan (2001) state that in the research where the data is
subjected to content analysis, the categories used in the analysis should be defined in
detail and the research findings can gain validity only in the framework of these
definitions. When creating the categories in this research, a detailed literature review
was conducted on the subjects of social skills, assertiveness skills and gender.

The issue of reliability in qualitative research is not related to whether the same
findings can be reached again, but whether the research results are consistent with the
collected data (Merriam, 2013). It was suggested that the concept of consistency
should be used instead of the concept of reliability in qualitative research, and this
concept is defined as the data obtained by the researcher and the results obtained
through this data being meaningful to others as well. In the research where content
analysis is used, the issue of reliability depends primarily on determining and
functionally defining the categories and coding the data in accordance with these
definitions (Tavsancil & Aslan, 2001). In this research, a pilot study was conducted
on two selected books, then the categories were rearranged, and the deficiencies in the
coding chart were corrected in line with the opinions and suggestions of three field
experts. On the other hand, another reliability strategy based on the research is the
credibility of the research. The main strategies to ensure credibility in a research are
defined as long-term interaction, variation, expert/peer review and participant control
(Guba, 1981, cited in Lincoln & Guba, 1985). In this direction, an expert review
strategy was adopted in this research to ensure credibility, and opinions were taken
from field experts regularly from the beginning to the end of the study.

Results

This section presents the research findings separately for copyrighted and
translated children’s novels and interprets the tables showing the frequency analysis
of the categories within the framework of the literature.

The Assertiveness Skills of Child Heroes and Heroines in the Copyrighted
Children’s Novels

The frequency and percentage distribution of the sub-categories related to the
assertiveness skills of heroes and heroines in the copyrighted children’s novels
examined within the scope of this research are given in Table 1.
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Table 1

Frequency (f) and Percentage (%) Distributions of Assertiveness Skills of Girl and
Boy Heroes in the Copyrighted Children’s Novels

Sub-Categories Girl Heroes Boy Heroes

f % f %
The ability to ask questions 187 34.76 361 44.85
The ability to express one’s thoughts 153 28.44 190 23.60
The ability to make explanation 89 16.54 128 15.90
The ability to use body language 26 4.83 12 1.50
The ability to give directions 25 4.65 33 4.10
The ability to make suggestions 21 3.90 34 4.22
The ability to object 14 2.60 20 2.48
The ability to warn 11 2.05 15 1.86
The ability to express one’s feelings 7 1.30 11 1.37
The ability to cope 3 0.56 0 0
The ability to help 2 0.37 1 0.12
Total 538 100.00 805 100.00

An examination of Table 1 shows that the skills with which both child heroes
and heroines are represented most frequently are the abilities to ask questions, to
express one’s thoughts, and to make explanations, respectively. Although the
frequencies of these skills in the examined books are high for both sexes, it can be
seen that the representation frequency for boys is quite higher than for girls. This
means that boys ask questions, express their thoughts and make explanations more
frequently. The skills represented through child heroines are using body language,
giving directions, making suggestions, objecting, warning, expressing one’s feelings,
coping and helping, respectively. A comparison of heroines and heroes shows that the
most salient difference is that heroines are represented more frequently in terms of
using body language and coping skills. On the other hand, boys are more frequently
represented in terms of making suggestions. In the representations of child heroes and
heroines with the skill of making suggestions, they often speak of their opinions in
terms of the things that should be done to solve the problems they face in the
adventures they embark on with their peers. However, in the examined novels, girls
use their supernatural skills in terms of making suggestions and solving problems,
while boys use their knowledge about the real world. For example, a child heroine
makes suggestions based on her ability to hear voices of whispers even far away (C6),
while a child hero bases his suggestions on his knowledge about the historical places
in Istanbul (C1). It was stated that adult and child female protagonists in children’s
literature often achieve unobtrusive success in their adventures (Weitzman et al.,
1972). However, this study found that heroines represented in terms of making
suggestion skill are also portrayed in active roles in the adventures they experienced
with their peers.

In terms of coping skill, child heroes are not represented in copyrighted novels.
In the works of children’s literature, there are findings showing that adult and child
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heroes use their friendships and cooperate with their friends to cope with the
challenges they experience (Béreaud, 1975). This study found that girls represented
in terms of coping skill cope with the challenges they experience by themselves
without using their friendship relations. One of the heroines of a particular book that
frequently represents coping skill in child heroines has recently moved to Istanbul
from Artvin with her family. She tries to socialize with her classmates, but she is
bullied by four boys because of the size of her teeth. The heroine ignores their words
about her appearance to be able to cope with their bullying, and she tries to give the
message that she is happy with the way she looks: “Look at that annoying boy! |
pretend like | didn’t hear that” (T30, p. 37). “I pretend like I am enjoying my carrot,
and just as | pass in front of the bullies, I yell ‘Oh, that is so funny!” and burst into a
joyous laughter. I hope it was convincing” (T30, p. 38).

According to the data presented in Table 1, girls are represented more actively
in using body language skill. Some examples of representations of girls in using body
language skill are “Nazli stopped Gézde with a movement of her hand when she saw
her excitement” (T16, p. 28), and “They both fell silent when they saw the warning
gaze of Nazl” (T16, p. 35). The teacher of the boy protagonist in the novel
representing the skill of using body language in boys brings a world globe to the class.
The teacher says that the three-quarters of the world is covered with water. When she
asks what the color of water is, the protagonist jumps to say “Blue”. The protagonist
and his classmate start to discuss which color is the most beautiful one. The
protagonist thinks the most beautiful color is blue, while his friend thinks it is red. «...
waved his hand towards his friends: Come on, you ...” (T4, p. 12). The skill of using
body language is considered as a nonverbal response among social skills. It is
accepted important for individuals to adjust the quality and quantity of their nonverbal
responses such as eye contact, facial expressions, posture, social distance and use of
gestures according to the demands of the different social situations (Spence, 2003).
The girls represented in terms of using body language skill use this skill to control
their younger peers, while boys use it to increase the quality/effectiveness of their
speech. An examination of the percentages of sub-categories in the representation of
assertiveness skill in boys in the copyrighted novels shows that all skills are
represented through boys except for using body language, coping and helping.

The Assertiveness Skills of Child Heroes and Heroines in the Translated
Children’s Novels

The frequency and percentage distribution of the sub-categories related to the
assertiveness skills of heroes and heroines in the translated children’s novels
examined within the scope of this research are given in Table 2.
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Table 2

Frequency (f) and Percentage (%) Distributions of Assertiveness Skills of Girl and
Boy Heroes in the Translated Children’s Novels

Sub-Categories Girl Heroes Boy Heroes

f % f %
The ability to ask questions 282 32.30 236 34.45
The ability to express one’s thoughts 225 25.77 187 27.30
The ability to make explanations 215 24.63 128 18.69
The ability to give directions 52 5.96 34 4.96
The ability to warn 20 2.29 11 161
The ability to object 20 2.29 18 2.63
The ability to express one’s feelings 17 1.95 7 1.02
The ability to use body language 16 1.83 37 5.40
The ability to make suggestions 14 1.60 9 1.31
The ability to help 10 1.15 1 0.15
The ability to cope 2 0.23 17 2.48
Total 873 100.00 685 100.00

An examination of Table 2 shows that the skills with which both child heroes
and heroines are represented most frequently are the abilities to ask questions, to
express one’s thoughts, and to make explanations, respectively. In this respect, it is
seen that the most frequently represented assertiveness skills in both child heroes and
heroines in both copyrighted and translated novels are the same. Girls are represented
more actively in all skills except for using body language. The least frequently
represented skill is coping in girls, while it is helping in boys. In the translated
children’s novels, the percentages of giving directions and helping are close to each
other for boys and girls. On the other hand, girls are represented more actively in
warning and expressing their feelings, while boys are represented more actively in
coping and using body language. The most salient difference between the findings on
translated and copyrighted books emerges in this framework. Child heroines use their
warning skills to change their peers’ behaviors in a positive direction:

Even Mary noticed that Colin had no idea how rude he was when giving orders
to others, or even how he turned into a little monster. Actually, Mary used to be
like him before, but since she came to Misselthwait, she discovered that this
tongue was not very popular and loved. As a person who made this discovery,
she wanted to share it with Colin (T7, pp. 301-302).

On the other hand, boys use their warning skills to prevent the dangerous and
actions and behaviors of their peers, as in the following example: “He kicks the stroller
and says, ‘I have to walk her around’, and shakes the handle of stroller so hard that ...
then he starts pushing the stoller faster. ‘Don’t!” says Paule and tries grab Anderas’
coat” (T8, pp. 93-100). Girls represented in warning skill are loving and caring
towards their peers when changing their negative behaviors in a positive direction. On
the other hand, boys are authoritative when preventing the dangerous actions and
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behaviors of their peers. Girls represented in warning skill play an instrumental role
in their peers overcoming their fears, while boys are portrayed in accordance with the
male and female values that are in harmony with the patriarchal structure when they
prevent the dangerous actions and behaviors of their peers.

In the examined novels, expressing their feelings is portrayed as a natural part
of girls’ characters, while it is an acquisition that improves with the influence of the
environment in boys. A boy represented in the skill of expressing feelings (T22) does
not express his feelings directly. His peer, a girl, who leads him to express his feelings
had similar experiences with the protagonist and wants to understand his inner world.
The protagonist expresses his feelings as a result of the interaction he had with the
girl. The skills of responding, expressing thoughts and making explanations that the
protagonist uses when interacting with the girl are related to the skill of expressing
feelings:

“Anyway,” he says, “what | said was not true. | don’t actually want to go to my
home on Fish Pier Street. | would love to see Amazon and Orinoco for real. It
would be a big change. But first, I have other things to deal with” (T22, p. 164).

An important difference of the translated novels from the copyrighted novels
examined in this study is that child heroes are more actively represented in coping
skill. Coping skill is represented in the heroines of two novels, of which codes are T12
and T27. Child heroes and heroines represented in coping skill use this skill to avoid
conflict with their peers. An example of a heroine using her coping skill is as the
following: “Ina was different in this sense, too. She just dropped her shoulders when
Gob ruined her drawings by stepping on them (he did this when no one was looking),
then switch her seat and start patiently drawing again” (T27, pp. 23-24). In a novel
(T28) representing the coping skill of a boy, braces are attached to the upper and lower
jaws of the protagonist. He speaks with his mouth closed so that his braces are not
visible in the school. He has problems with his vision and hearing; he wears glasses
and uses a hearing aid. He also has problems in his legs and spine. His friends
nicknamed him “oldie” because he uses crutches and hearing aid. “I am always with
my back to the wall in the locker room or shower, so no one notices anything. The
problem is solved.” (T28, p. 29). The findings of the research (Béreaud, 1975)
indicating that child heroes in the children’s literature are encouraged more to cope
with the problems they face are in line with the findings on the translated books in
this research. That boys are represented more effectively in coping skill might be
considered among the messages reinforcing the masculine characteristics in terms of
coping skills with the problems they face.

It is seen that both girls and boys can adjust their body language according to
social situations. Girls are portrayed with their eye and shoulder movements, while
boys are portrayed with their gestures and nodding. There are studies indicating that
women smile, look at others and make meaningful body movements more than men
(Hall, 1984, as cited in Wester et al., 2002). More frequent representation of boys
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using body language skill in the translated children’s novels is an interesting finding
in this sense.

Discussion, Conclusion and Suggestions

In the copyrighted books examined within the scope of the current research, 23
out of 37 novel protagonists are boys and 14 are girls, while in the translated
children’s novels, 23 out of 38 protagonists are boys and 15 are girls. In both
translated and copyrighted books, it can be seen that the majority of the protagonists
who direct the events are boys as the number of the child heroes is higher than girls,
and this is in line with the findings of some research (Béreaud, 1974; Filipovi¢, 2018;
Hamilton et al., 2006; McDonald, 1989; Sever & Aslan, 2011; Turner Bowker, 1996).
In the works of children’s literature, even though plots differ from each other, adult
and child heroes are portrayed with active behaviors, while adult and child heroines
are portrayed with passive behaviors. For example, it was determined that adult or
child heroes in children’s books are often the ones who lead and direct others, while
adult and child heroines often follow and serve the ones who lead (Weitzman et al.,
1972). Such examples where boys are encouraged to achieve success and express
themselves, while girls are encouraged to make others happy are named as
“conditioning conspiracy” (Fisher, 1970, cited in Segal, 1981). In addition, there are
studies showing that these stereotypes remain the same irrespective of the author’s
sex (Turner Bowker, 1996). The authors of the ten copyrighted and nine translated
novels that are examined within the scope of this research and of which protagonists
are girls are women. Contrary to the literature, women authors of the examined
copyrighted and translated books developed their child heroines with mode active
characteristics in general.

It is seen in this study that in the context of the sub-categories of assertiveness
skills, boys are more actively represented in the copyrighted books. The representation
frequency of boys is higher than girls in all skills categories except for coping skill.
More active representation of girls in using body language and coping skills among
the categories constituting the assertiveness skills can be seen as a message in favor
of girls in terms of gender stereotypes, because these struggles result in success. Girls
represented in the skill of using body language use this skill to control their younger
peers, while boys use it to reinforce the quality of their verbal expressions.

In terms of the assertiveness skills represented in translated children’s novels, it
was determined that the representation frequency of child heroines is higher in terms
of the sum of all categories. Except for the skill of using body language, the active
representation of child heroines in all assertiveness skills indicates a contradicting
situation with the copyrighted books. Nevertheless, a more detailed analysis on skill
contents reveals some patterns related to the different purposes and ways with which
girls and boys use the same skills. For example, girls represented in warning skill play
an instrumental role in their peers overcoming their fears, while boys play their roles
in accordance with the patriarchal structure by preventing their peers’ dangerous
actions and behaviors. The skill of expressing one’s feelings is portrayed as a natural
part of girls’ characters, while boys acquire it in time with the influence of their
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environment, indicating that patterns in harmony with gender norms and reproducing
them are developed in the books.

A comparison of the findings on translated and copyrighted books shows that
girls are more actively represented in the skills of making suggestions and using body
language in copyrighted books, and in the skills of warning and expressing one’s
feelings in translated books. It is an interesting similarity between translated and
copyrighted books that girls represented in warning skill in these books use this skill
to help their male peers to overcome their fear and change their behaviors in a positive
direction. Girls represented in making suggestions skill succeed in their adventures by
directing their peers with their suggestions in copyrighted books and preventing peer
conflict with their suggestions in translated books. Girls represented in using body
language skill use this skill to discipline their peers in copyrighted books and to
reinforce their verbal expressions in translated books. On the other hand, girls
represented in expressing one’s feelings skill use emotional expressions mostly when
they are with their male peers, and this is common in both copyrighted and translated
books. A general examination of the findings shows that although the number of child
heroines in copyrighted and translated book are close to each other, the representation
frequency of girls’ assertiveness skills is remarkably higher in translated books than
copyrighted ones.

An examination of the percentage distribution of the categories of assertiveness
skills shows that child heroes are more actively represented in the skill of making
suggestions in copyrighted books, and in the skills of warning and using body
language in translated books. Boys represented in the skill of making suggestions in
both translated and copyrighted books are portrayed as characters who have
knowledge and experience in subjects about which they make suggestions. In
addition, boys represented in using body language in both types of novels use their
body language to increase the quality of their verbal expressions. While boys are not
represented in coping skill in copyrighted books, the hero of a translated book who
has been subjected to his peers’ verbal and social bullying due to his physical
disabilities notices that the underlying cause of peer bullying is the male body
perception in the patriarchal thinking system and turns his disabilities into tools to be
used in coping skill. 1t was stated in the literature that assertiveness skills have an
important function in dealing with peer bullying (Camodeca & Goossens, 2005) and
assertiveness skills trainings in schools reduce victimization by raising an awareness
in children and adolescence that they have the right to defend themselves (Avsar &
Alkaya, 2017). Such examples found in one of the translated children’s novels
examined in this study are functional in the context that they provide a role model to
children for coping with bullying.

As one of the mediators of the socialization process, children’s books have
various functions in preventing all kinds of discrimination, especially by encouraging
the fight against gender inequality and creating a sensitivity for gender equality via
literature. Children’s books have a substantial influence on learning gender roles or
the encouragement and reproduction of gender roles that are learned through other



Assertiveness Skills in Children’s Novels: An Analysis in the Context of Gender 213

socialization instruments. This is because books constitute one of the important
learning experiences for children. Children who meet with a new instrument, namely
books, outside the primary socialization environments in the preschool period start to
learn how their peers behave, what they do and what they think via books. They
witness how women/girls and men/boys display their gender roles. In addition, they
meet role models about how they should be when they grow up.

The importance of the qualified books that give the reader the responsibility of
questioning is quite clear in raising individuals who are aware that gender roles and
stereotypes are the deepest kind of social inequalities and who have the motivation to
transform that. Politis (2022) states that the power of literature to deepen, enrich, or
expand children’s lives and experiences stems from the fact that it forces the reader
to think critically about what is outside the box. In this respect, children’s literature
has the privilege of presenting an understanding of society that encompasses different
values and different realities of life (Politis, 2022). The child reader can empathize
with the heroes and heroines whose character traits are well-developed and use what
they acquire from books when solving problems in real life when they encounter with
similar problems. In other words, they can transfer the knowledge and experience they
acquired in fictional reality to their lives’ reality. Children can find ways of solving
various problems, information about the causes and consequences of events, opinions
and comments in novels. Novels enrich children’s limited life experiences; allow them
to think about different types of people; thus, it greatly facilitates the adaptation of
children to the social and cultural environment in which they live. Books also make it
easier for children to get to know people in their own country with their past, as well
as provide them with knowledge and views on people living in other continents and
countries (Oguzkan, 2021). Children’s novels, which have the power to support
critical and multidimensional thinking by introducing children to various characters
and events in different environments, can provide them with awareness of altruistic
social skills.

Children’s books not only have the function of reproducing traditional values
and norms but also have the power to change them. Children’s book authors should
be able to produce works that will help children to become critical readers against
gender roles, stereotypes and prejudices and preserve their works’ literary quality at
the same time. In this way, they should be encouraged to think through heroes and
heroines who make them feel that gender is a cultural factor that prevents individuals
from gaining autonomy. In this study, how social skills that child heroes and heroines
use when they interact with their peers are represented in the context of gender is
examined with the content analysis technique. The representations of social skills that
child heroes and heroines use during their interactions with their peers in children’s
literature can also be examined with the discourse analysis technique. This is because
discourse is not only simply an examination of the linguistic elements but a reflection
of power relations in a social and cultural context. In this respect, discourse analysis
on different samples can reveal different aspects of the relationship between social
skills representations and gender.
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Yazinsal yapitlarin, insanlarm sosyal iliskilerin kurulma ve siirdiiriilme
bi¢imlerini anlamalarmma yardimci oldugu bilinmektedir. Bireyler metinlerde gomiilii
sosyal, ahlaki konular konusunda varsayimlar iiretir, ¢oklu bakis agilari gelistirir ve
sunulan problemleri ¢ozme izlemlerini tanima olanaklari bulur (Black ve dig., 1999).
Cocuklar i¢in yazilan romanlar da tipki yetiskinler i¢in yazilanlara benzer. Cocuk
edebiyati, duygu ve diisiince boyutuyla egitilmis; duyarli, diisiinen insanlarin
yetistirilmesi siirecinin ayrilmaz bir pargasi olmakla birlikte (Sever, 2007) ¢ocugun
toplumsallastiriimasina ve kisilik gelisimine olumlu katki saglar. Cocuklara yagami
ve yakin cevresini tanitir. Cocugu iginde biiyiidiigii toplumun kiltiir ve bilgi
birikiminden haberdar eder (Karatay, 2007). Cocuk edebiyati ¢ocuklarin kiiltiirel
miraslari1 dgrenmelerinde giiclii bir ara¢ niteligi tagimasinin yaninda, ¢ocuklarin
kimliklerini olusturmaya yardimci olan 6z imgelerin olusumuna da katki sagladigi
icin farkli boyutlariyla arasgtirma konusu olmustur (McCabe ve dig., 2011). Bu
boyutlardan biri de gocuklara yonelik olarak hazirlanmis her tiirden kitabin gorsel,
metinsel igeriklerinin hangi a¢ik ve ortiik iletilerle geleneksel toplumsal cinsiyet bakis
acisin1 yeniden iirettigiyle ilgilidir.

Cocuk kitaplar1 toplumsal cinsiyetin ingasi siirecinde, diger toplumsallastiricilar
kadar onemli bir rol oynar. Kitaplar bir yandan cocuklara kendi diinyalarmin
hikayesini anlatirken, diger yandan hem toplumsal deger ve normlari, hem de bunlar
cergevesinde yapilanmis cinsiyet rollerini aktarir (Lynch, 2016). Bu baglamda ¢ocuk
kitaplarindaki resimler, Oykiiler, Oykiilerin basliklari, ana karakterleri, yan
karakterleri; bu karakterlerin eylemleri, davranislari, rolleri ve meslekleri basta olmak
tizere bir ¢ok agidan toplumsal cinsiyet ¢oziimlemelerine konu olmustur. Bu anlamda
toplumsal cinsiyet bakis agisinin sosyal bilimlerin bir ¢ok alaninda dolagima
girmesiyle birlikte, 1970’lerden giiniimiize kadar devam eden bir aragtirma
geleneginden s6z etmek olanaklidir. Ornegin, ulusal ve uluslararasi alanyazinda,
cocuk edebiyati yapitlarindaki kahramanlar (Béreaud, 1975; Filipovi¢, 2018; Sever ve
Aslan, 2011), olay kurgusundaki karakterler (Casey ve dig., 2021; Hamilton ve dig.,
2006; McDonald, 1989; Salman Erden, 2019) ve gorsellerdeki karakterler (Poarch ve
Monk Turner, 2011; Tognoli ve dig., 1994; Turner Bowker, 1996), cinsiyet acisindan
incelenmis ve erkeklerin lehine olacak sekilde temsilde bir esitsizlik saptanmustir.
Bunun yaninda g¢ocuk kitaplarindaki karakterlerin eylem ve davraniglar1 (Heintz,
1987; Hillman, 1974; Weitzman ve dig., 1972), oynadiklari oyunlar (Kapkiner, 2019;
Ogus Rollas, 2017; Yener, 2020), mekanla iligkileri (Gol, 2011; Kahraman ve
Ozdemir, 2019; Tognoli ve dig., 1994), rolleri ve sorumluluklar1 (Aslan, 2010; Roper
ve Clifton, 2013; Simsek, 2019) ve meslekleri (Catalcali Soyer, 2009; Engel, 1981;
Heintz, 1987; Kahraman ve Ozdemir, 2017; Kapkiner, 2019; Kolbe ve Voie, 1981;
McDonald, 1989; Salman Erden, 2019) toplumsal cinsiyet baglaminda
¢oziimlenmigtir. S6z konusu calismalarda, ¢ocuklara yonelik olarak hazirlanan
kitaplarda kadinlarin siklikla ikincil karakterler oldugu, erkeklerin ise bas kahraman
oldugu, kadinlarin 6zel alanda/ev i¢i mekanlarda, erkeklerin kamusal alanda
gosterildigi, bir meslege sahip olanlarin erkekler oldugu, kadinlarinsa anne ve es
olarak betimlendigi belirtilmektedir.
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Kitaplardaki karakterlerin duygularinin ve kisilik yapilarinin da toplumsal
cinsiyete gore kaliplasmis oldugu, erkek karakterlerin etkin, kadin karakterlerin ise
edilgen sifatlarla tanimlandig1 belirtilmektedir (Turner Bowker, 1996). Ulusal
alanyazinda, ¢cocuk kitaplarinda otoriter, sinirli, kararli, gururlu, giicli, cesur, girisken,
korumaci, rekabetci, sogukkanli, kibirli, saldirgan, 6z denetimli, dzgiivenli, bilgili
olmak erkek karakterlere atfedilirken; kadin karakterlerin ise merakl, konuskan,
bagimli, muhtag, giicsiiz, beceriksiz, anag, sefkatli, yamusak basli, fedakéar, suskun,
giizel, kibar, dzgiivensiz, comert, uzlagsmaci, anlayisli, itaatkér, sabirli, duygusal,
sevecen, yardimsever olarak betimlendigi saptanmistir (Kahraman ve Ozdemir, 2019;
Kapkiner, 2019; Karaaslan, 2019; Kaynak, 2017; Kolikpinar, 2017; Koseler, 2009;
Ogus Rollas, 2017; Uneldz, 2017; Yener, 2020).

Ozetle, gocuk kitaplarmin bir ¢ogu toplumsal cinsiyete iligkin bir yanliliga
sahiptir ve toplumsal cinsiyet esitsizliginin yeniden iretilmesine kaynaklik eden
kaliplagmis yargilarin erken yaslardan baslayarak c¢ocuklara aktarilmasi agisindan
onemli bir sorun alan1 olarak gériilmektedir. flgili alanyazinda, ¢ocuk kitaplarindaki
kahramanlarin  sosyal beceri temsillerinin toplumsal cinsiyet baglaminda
incelenmedigi anlagilmaktadir. Bu noktadan hareketle bu c¢alisma, ¢ocuk
romanlarindaki kahramanlarin sosyal beceri temsillerinin toplumsal cinsiyet
baglaminda ¢dziimlenmesinin 6nemli olabilecegi ve toplumsal cinsiyet caligmalarina
katk: saglayabilecegi diisiincesinden yola ¢ikilarak gerceklestirilmistir. Caligmada,
telif ve ¢eviri gocuk romanlarindaki ¢ocuk kahramanlar, sosyal beceriler igerisinde
o6nemli bir yer tutan atilganlik becerisinin temsilleri baglaminda karsilagtirmali bir
bi¢imde incelenmistir.

Bir Sosyal Beceri Olarak Atilganhk

Sosyal beceriler, bireyin bagkalariyla etkili bir sekilde iletisime girmesini ve
bagkalarinin  sergiledigi, toplumsal olarak kabul gdrmeyen davranislardan
kagimmasini saglayan, sosyal olarak kabul edilebilir 6grenilmis davranislar olarak
tanimlanmaktadir (Elliott ve Gresham, 1993; Gresham, 1998; Gresham, 1981). Basgka
bir tanima gore sosyal beceriler, bireyin iginde bulundugu toplumsal yapiyla uyumlu
bir yagsam siirdiirebilmesi i¢in toplumsal degerler ve normlar gergevesinde sergiledigi
davranis oriintiilerini icermektedir (Tatar ve dig., 2018). Dolayisiyla toplumsal yapiya
uyum saglama siireci olarak da ifade edilebilecek sosyallesme siireglerinde kazanilan
davranis ve tutumlarla da yakindan iligkili olan sosyal beceriler, bireylerin 6grenme
stireclerinin 6nemli bir pargasi olarak goriilebilir.

Sosyal beceri tanimlar1 birbirinden farkli olsa da bazi temel noktalarda ortak
vurgulara sahiptir. Buna gore, sosyal beceriler gozlem, modelleme, tekrarlama ve
geribildirim igeren 6grenme yoluyla edinilir; 6zgiil ve farkli sdzel/sozel olmayan
davraniglar igerir; hem etkili hem de uygun davranis baslatma ve bagkalarinin
davraniglarina tepki vermeyi gerektirir; dogasi geregi etkilesimlidir; cevrenin
ozelliklerinden etkilenir; yas, cinsiyet ve sayginlik durumu gibi etmenler kisinin
sosyal beceri gosterimini etkiler (Elliott ve Gresham, 1993; Gresham, 1993; Merrell
ve Gimpel, 1998). Yeterli diizeyde sosyal beceri sahibi olmayan bireylerin sosyal
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beceri dagarcigimin gelistirilmesi gerektigini vurgulayan Gresham’a (1981) gore,
sosyal beceri yetersizlikleri okul uyumsuzlugu, okul terki, sugluluk, yetiskin ruh
saghgi sorunlar1 ve akademik basar1 diisiikligiine neden olabilmektedir. Sosyal
beceriler 6grenilmis davranislardir ve yapilandirilmis 6gretim yontemleri kullanilarak
ogretilir (Ogilvy, 1994). Sosyal becerilerin kazanilmasint ve sorunlu davraniglarin
azaltilmasmi ya da ortadan kaldirilmasimi amaglayan bu 6gretim siireci, gozlem,
modelleme, tekrarlama ve geribildirim asamalarini igerir (Elliott ve Gresham, 1993;
Gresham, 1993; Merrell ve Grimpel, 1998).

Sosyal beceriler, gozlenebilir davranislarin yari sira Ortilk problem ¢dzme
becerilerini ve sosyal etkilesimler sirasinda diger insanlarin algi ve tepkisini etkileyen
bir dizi sozlii ve sozsiiz tepkileri de igerir (Elksnin ve Elksnin, 1998). Bu anlamda
Spence (2003) sosyal becerileri siniflandirmis, 6rnegin gdz temast, beden durusu, ses
kalitesi, mimik, dinleme becerileri, tesekkiir etme gibi davraniglart temel sosyal
beceriler olarak adlandirmistir. Diger taraftan konusmayi baslatma ve siirdiirme,
oneride bulunma, yardim isteme, yardim 6nerisinde bulunma, olumsuz geri bildirim
verme, olumsuz geri bildirime tepki verme, girisimci tepkiler, alay ve zorbalikla bag
etme, miizakere ve ¢atigsma ¢oziimii karmasik sosyal beceri 6rnekleridir (Spence,
2003).

Gresham ve Elliott (1993), cocuk-akran, c¢ocuk-yetiskin etkilesimlerini
kolaylastiran sosyal becerileri isbirligi, atilganlik (giriskenlik), sorumluluk, empati ve
6zdenetim basliklarinda siniflandirmigtir. Bu siniflandirmada atilganlik, bir konuda
bagkalarindan bilgi istemek ve akran baskisina tepki vermek gibi davranislari igerir.
Caldarella ve Merrell (1997), yaptiklar1 meta analiz sonucunda en yaygin sosyal
becerileri, akran iligkilerine yonelik beceriler, 6z yonetim becerileri, akademik
beceriler, uyum becerileri ve atilganlik becerileri kategorilerinde toplamiglardir.
Atilganlik kategorisinin igerdigi davraniglar, bagkalariyla sohbet baglatmak, vgiileri
kabul etmek, akranlarin1 oynamaya cagirmak, 6zgiivene sahip olmak, arkadaglik
kurmak, haksiz buldugu kurallar1 sorgulamak, yeni tanistigi kisilere kendisini
tanitmak, karsi cinsle birlikteyken kendinden emin goriinmek, yanlis yaptiginda
duygularini ifade etmek ve etkinliklere ya da bir gruba uygun sekilde katilmak gibi
bir dizi davranig ¢er¢evesinde ele alinmaktadir (Caldarella ve Merrell, 1997). Diger
taraftan Elksnin ve Elksnin (1998) ise, sosyal beceri tiirlerini kisilerarast beceriler,
akranlarla ilgili sosyal beceriler, akademik beceriler, benlikle ilgili beceriler ve
atilganlik becerileri olmak iizere bes ana baslikta smiflandirmis, atilganlik
becerilerinin ¢ocuklarin saldirganliga bagvurmadan kisisel gereksinimlerini ifade
etmelerini sagladigini belirtmistir.

Sosyal beceri tiirleri arasinda yer alan atilganlik, bireyin kendi kisilik haklarini
savunmay1; diislincelerini, duygularini ve inanglarini dogrudan, diiriistce ve uygun
sekillerde ifade etmeyi, bunu yaparken bagkalarinin haklarini da ihlal etmemeyi igerir
(Lange ve Jakubowski, 1976°dan akt., Eskin, 2003). Kisilerin duygu ve diigiincelerini
ifade ederken ii¢ temel davranista bulunduklari, bu davranis yelpazesinin iki ucunu
cekingenlik ve saldirganlik davraniglarinin olusturdugu, atilganligin ise bu yelpazenin
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ortasinda istendik ve olumlu bir davranig Oriintiisii ya da kisilik 6zelligi oldugu
belirtilmektedir (Voltan Acar ve dig., 2008). Tirk¢e alanyazinda “giivengenlik”
sozciigiiyle de es anlamli olarak kullanilan atilganlik, Voltan’in (1980) tanimina gore
bagkalarin1 kiiciik gormeden, onlarin haklarin1 yadsimadan bireylerin kendi haklarini
koruyabilmeleri i¢in gelistirilen bir tiir kigileraras: iliskiler bi¢imidir ve kisilerin
bagkalarina saygi duymalarinin yaninda kendi duygularini, inanglarini, fikirlerini de
dogru bir sekilde iletmelerini igerir (akt., Voltan Acar ve dig., 2008).

Atilganlikla ilgili tanimlar, genellikle bireysel haklarin 6nemini vurgulamaktadir
(Yoshioka, 2000). Atilganlik becerilerine yonelik ilginin gelisimini tarihsel bir bakisla
ele alan Peneva ve Mavrodieva (2013), bu konunun 1940’larda Klinik psikoloji
alaninda baz1 ruhsal hastaliklarla atilgan olmama durumu arasinda kurulan
nedensellik iliskisiyle giindeme geldigini, 1970’lerde sosyal ve siyasal diizlemde
(6zellikle ABD’deki sivil haklar hareketinin geniglemesiyle baglantili olarak) yasanan
degisimler c¢ergevesinde, atilganligin bireysel haklari koruma yontemi olarak
goriilmeye baglandigini belirtmektedir. 1980°li ve 1990’11 yillarda atilganlik, kendini
gelistirmenin ve maksimum kigisel tatmine ulagmanin bir araci olarak kabul edilmis,
21. yiizyila gelindiginde ise bireyin sosyal yeterligine yonelik artan taleplerle
baglantili olarak kamusal yasamin c¢esitli alanlarinda atilganlik becerilerinin
olusumuna odaklanilmaya baslanmistir. Bu ¢ercevede atilganligin 6zellikle pedagojik
stireclerde uygulanmasina dikkat ¢ekilmis, egitim uygulamalarinin yanisira spor, tip,
siyaset, din, sanat, moda ve turizm alanlarinda atilganlik becerilerinin 6nemi
arastirilmaya baglanmigtir (Peneva ve Mavrodieva, 2013).

Atilganlik becerisinin bireyin diger sosyal becerilerinin gelismesine, karsisina
¢ikan firsatlar1 degerlendirmesine, iginde bulundugu ¢evreye duygusal olarak daha iyi
uyum saglamasina, daha etkili iletisim becerileri edinmesine ve toplumsal yasamda
daha basarili olmasina yardimer oldugu belirtilmektedir (Voltan Acar ve dig., 2008).
Biitiin sosyal davranislar gibi, atilganlik da kiiltiiriin ve toplumsal normlarin etkisiyle
bigimlenir ve énemli goriiliip goriilmemesi kiiltiirel baglama gore degisir. Ornegin,
bireyci degerlerin baskin oldugu Bati Avrupa ve Kuzey Amerika kiiltiirel
baglamlarinda atilganlifa yiiksek deger verilirken, kolektivist degerlerin baskin
oldugu Asya kiiltiirlerinde daha az deger verilir (Eskin, 2003; Korem ve dig., 2011).
Kiiltiirel farkliliklar, ayn1 zamanda bir toplumda kadinlar ile erkeklere uygun davranis
ve kisilik 6zelliklerine iliskin cesitli dlgiitler belirler. Paeezy ve dig. (2010) Iran’da
ortaokula devam eden kiz g¢ocuklariyla yiriittiikkleri arastirmada, kizlarin atilgan
olmamalarinin en 6nemli nedeninin bagkalari tarafindan onaylanmama korkusu
oldugunu belirlemigler, bu durumu Iran’in toplulukgu (kolektivist) kiiltiiriiyle
iliskilendirmiglerdir. Benzer bir degerlendirmeyi temel alan Eskin’in (2003),
sosyokiiltiirel degerlerdeki farkliliklar ile Isve¢ ve Tiirkiye’de bir davranis driintiisii
olarak atilganligin degerlendirilmesi i¢in yaptig1 aragtirmanin sonucunda, isvecli
ergenlerin atilganlik dlgeklerinde Tiirk akranlarindan daha yiiksek puanlar aldiklar
gorilmistiir.
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Atilganligin toplumsal ve Kkiiltlirel olarak nasil algilandigt ya da nasil
kurgulandigi, toplumsal cinsiyet ¢aligmalar1 baglaminda 6nemli konulardan biridir.
Atilganligin, bireysel haklarin korunmasiyla iligkili bir davranis olarak tanimlanmaya
baglandig1 1970’li yillar, ayn1 zamanda ikinci dalga kadin hareketinin de giiclenmeye
basladig1 donemdir. ikinci dalga kadin hareketinin 6zellikle sosyal bilimler gatist
altindaki tim disiplinleri gliclii bir bicimde etkiledigi, tarihsel/toplumsal/kiiltiirel
olgularin yeni bir bakis agisiyla ve yeni kavramlarla, yani toplumsal cinsiyet
mercegiyle ele alindig1 bu déonemde, bireysel haklarla iligkili olan atilganlik becerisi
de kadin haklar1 agisindan ele alinmistir. Ornegin atilganlik davranigmni kisi haklarryla
iliskilendiren ve bu haklarmn bir listesini ortaya koyan Jakubowski Spector (1973), bu
haklardan kadinlarin mahrum olduklarini, toplumsal deger ve normlar nedeniyle
kadinlarin aleyhine isleyen cinsiyet esitsizliginin bir sonucu olarak kadinlarin atilgan
davranis ve becerilerinin gelisemedigini ifade etmis ve bu konuda kadinlar i¢in ¢esitli
teknikler iceren egitimler gelistirmistir (akt., Peneva ve Mavrodieva, 2013). 1970’ler
boyunca atilganlik ve toplumsal cinsiyet arasindaki iligkiyi ¢oziimleyen alanyazinin
celiskili sonuglar ortaya koydugu, 6zellikle 6l¢cek uygulanan arastirmalarda kadinlar
ve erkekler arasinda atilganlik diizeyleri agisindan fark olup olmadigt konusunda
anlagmazlik oldugu, buna ragmen her bes calismadan {igiinde erkeklerin kadinlardan
daha yiiksek puan aldig1 belirtilmektedir (Chandler ve dig., 1978). Diger taraftan
bireylerin toplumsallagma siire¢lerinin davraniglart bigimlendiren bir etmen oldugu
gergeginden hareketle Olczak ve Goldman (1981) cinsiyet rolii toplumsallasmasinin
geleneksel boyutunda erkeklerin iddiali, rekabetgi, girisken, bagimsiz ve saldirgan;
kadinlarin besleyici/bakim verici, uysal, itaatkar ve erkeklerden daha az iddiali, daha
az atilgan olacak sekilde yetistirildiklerini, dolayisiyla atilganlik baglamindaki
farkliliklarin cinsiyet kaliplariyla ilgili oldugunu belirtmektedir. Atilganlik, kadin
cinsiyet rolii kalip yargilarindan ¢ok, erkek cinsiyet rolii kalip yargilariyla daha
uyumlu goriiliir ve atilganligin toplumsal olarak arzu edilen bir erkek cinsiyet rolii
Ozelligi oldugunu gosteren bir ¢ok kanit bulunmaktadir (Eskin, 2003). Cinsiyet
ayrimeiliginin sosyal-kiiltiirel yapiya gomiilii oldugu toplumlarda, erkeklerin atilgan
(hatta saldirgan), hirsli ve giiclii; kadinlarin itaatkar, pasif ve nazik olmalari
gerektigine iliskin beklentiler bir cifte standart yaratmakta ve kadinlara ne 6lgiide
atilgan davranacaklari konusunda bir sinir dayatmaktadir (Onyeizugbo, 2003).

Tiirkiye’de atilganlik ile toplumsal cinsiyet arasindaki iliskiyi ele alan yeterli
aragtirma olmamakla birlikte, cinsiyeti demografik bir degisken olarak ele alan nicel
calismalar mevcuttur. Bu arastirmalarin sonuglari degerlendirildiginde, erkeklerin
atilganlik diizeylerinin daha yiiksek bulundugu c¢aligmalarin (Aydin, 1991; Kaya ve
Karaca, 2018) yaninda, tam tersi bulgulara ulasan ¢alismalar (Abakay ve dig., 2017,
Adana ve dig., 2009) oldugu goriilmektedir. Bunlarin diginda, atilganlik diizeyi ile
cinsiyet arasinda anlamli bir iliski tespit etmemis olan arastirmalar da (Voltan Acar
ve dig., 2008; Yayci ve Diismez, 2016) s6z konusudur ve arastirmacilar bu durumu
toplumsal yapidaki degisimle birlikte cinsiyetler arasindaki farkliliklarin da
azalmastyla agiklamiglardir.
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Modern egitim sisteminde atilganligin rolii ve 6neminin 2000°1i yillarda daha da
arttig1, atilgan davraniglarin 6gretim siire¢lerinde en yapict iletisim yontemi olarak
kabul edildigi ve ogretim siireglerinin etkililigini artirarak, 6grencilerin kisilik
ozelliklerini gelistirdigi (Peneva ve Mavrodieva, 2013), 6zellikle ergenlerin madde
bagimliligiin 6nlenmesinde etkili oldugu (Metz, Fuemmeler, Brown, 2006’dan akt.,
Erogul ve Zengen, 2009) belirtilmektedir. Ozetle sdylemek gerekirse, atilganlik
bireylerin iyi olus halini gelistiren dnemli bir sosyal beceridir (Eskin, 2003) ve bu
davranis Oriintiisiiniin uygun bir egitim ile gelistirilebilecegini gosteren kuramsal ve
amprik bulgular s6z konusudur (Voltan Acar ve dig., 2008). Ogrencilerde atilganlik
becerilerini gelistirmek amaciyla farkli yas gruplarina yonelik egitim kilavuzlar
gelistirilmis ve etkililiklerini 6lgmek amaciyla cesitli aragtirmalar yiritilmistiir.
Cocuk romanlari, dykiiler ve resimli kitaplar, genel anlamda sosyal becerilerin
gelistirilmesi amaciyla uygulanan egitim etkinliklerinde kullanilan araglardandir.

Edebiyat, hayal giiciinii kullanmay1 tesvik ederek c¢ocuklarin hayat
deneyimlerini  ve bu deneyimlerle ilgili distincelerini farkli sekillerde
degerlendirebilmelerine kaynaklik eder (Kiefer ve dig., 2007’den akt., Gonen ve dig.,
2012). Cocuk okur, gocuk edebiyati yapitlariyla bulustugunda kahramanlarin
yagsamlarina taniklik ederek sosyal beceri farkindaligi kazanabilir. Rives ve dig.’ne
gore (2000) cocuk edebiyati, sosyal becerilerin 6gretimi i¢in olumlu bir kaynak saglar.
Sosyal becerilerin edebiyat yoluyla 6gretilmesi, yeni beceriler grenmenin yaratici ve
eglenceli bir yoludur; 6grenciler dykiiler araciligiyla karakterlerle iliski kurdukea,
sosyal beceriler anlamli ve kisisel hale gelir (Rives ve dig., 2000). Bu anlamda
cocuklarin Oykiindiikleri kahraman ya da kahramanlarin 6zellikleri ne kadar iyi
gelistirilmisse, ¢ocuklarin kahramanla 6zdesim kurmaya istekleri de o dlgiide artar.
Sever’e (2005) gore, Ornegin kahramanin yasama bagliligi, karsilagtigi sorunlar
kargisindaki tutumu ve bir amag dogrultusunda izledigi yontemlerin niteligi, ¢ocuklari
kahramanla 6zdesim kurmaya, onun gibi diisinmeye ve davranmaya yoneltir. Bu
baglamda, cocuk okurlarin 6zgeci sosyal becerileri edinebilmesi icin kitaptaki
karakterlerin sosyal beceriler agisindan iyi gelistirilmis olmas1 gereklidir.

Alanyazinda, sosyal beceri eksiklerinin modelleme yontemiyle dgretilmesinde
cocuk kitaplarinin kullanildig1 goriilmektedir. Bu kapsamda 6rnegin zihinsel engelli
¢ocuklara tesekkiir etme ve 6ziir dileme becerilerinin kazandirilmasi (Tiirer, 2010) ve
oziir dileme, alay edilmeyle basa ¢ikma ve uygun olmayan fiziksel temastan kaginma
becerilerinin  dgretilmesi  (Ciftgi, 2001), okuldncesi yas grubundaki g¢ocuklara
sorumluluk ve igbirligi yapma becerilerinin (Basg, 2011) ve iletisim, uyum, kendini
kontrol etme ve 6zgeci davranislarin gretilmesi (Aksoy, 2014), farkli yas grubundaki
Ogrencilerin saygi, empati kurma, 0z denetim, sorumluluk / catigma ¢dzme
cercevesindeki beceri eksikliklerinin giderilmesi (Rives ve dig., 2000) amaciyla
yapilan c¢aligmalarda masallar, Oykiiler ve siirler kullanilmigtir. S6z konusu
arastirmalarin ortak sonuglari, ¢ocuk edebiyati yapitlar1 araciligiyla, ¢ocuklarin
karakter 6zellikleri iyi gelistirilmis kahramanlarla 6zdesim kurarak hedeflenen sosyal
becerileri  Ogrenebildiklerini ve gilinlik yasamlarinda uyarlayabildiklerini
gostermektedir. Aksoy ve Baran (2020) hem 6ykii anlatma hem de oyun temelli sosyal
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beceri egitimi uygulamalarmin etkilerini 6lgmek amaciyla anaokuluna devam eden
cocuklarla yiiriittiikleri ¢aligmanin sonucunda, bu egitimlere katilan gocuklarin sosyal
becerilerinin kontrol grubundakilerden anlamli bir sekilde yiiksek diizeyde oldugunu
ortaya koymuslardir. Bu arastirmanin bir diger sonucu da oyun temelli sosyal beceri
egitiminin kendini kontrol ve atilganlik boyutlarina iliskin sosyal beceriler tizerinde,
Oykii anlatma temelli egitimden anlamli bir sekilde daha etkili oldugunun
saptanmasidir (Aksoy ve Baran, 2020).

Cocuk kitaplarinda sosyal beceri temsilleri yaygin bir arastirma konusu degildir.
Sahin ve digerleri (2011), Tiirkiye’de 2005-2010 yillar1 arasinda yayimlanan 35
ceviri, 45 telif olmak tizere toplam 80 okuldncesi resimli ¢ocuk kitabini incelemis,
Oykill karakterlerini benlik kavrami ve Ozgeci (prososyal) davranislar agisindan
¢Oziimlemistir. Aragtirmada geviri kitaplarda 6zgeci davraniglardan en fazla sohbet
etme, iletisime gegme, yardimei olma, gliven verme, duygusal tepki verebilme; en az
ise 6zveride bulunma, saygili davranma ve fedakarlikta bulunma davranislarinin
islendigi belirlenmistir. Telif kitaplarda en fazla islenen 6zgeci davranisin duygusal
tepki verebilme, sohbet etme, iletisime gegme, yardime1 olma ve igbirligi yapma, en
az islenen davranisin ise empati kurma ve 6zveride bulunma oldugu belirlenmistir.
Gonen ve digerleri (2012) cocuklar ic¢in hazirlanmig 100 resimli 6ykii kitabini
inceledikleri arastirmada, kitaplarda c¢ogunlukla yardim isteme, gerektiginde
arkadaglarina yardim etme, arkadaslarin duygularma duyarlt olma, kendisi igin iyi
seyler yapma ve duygularmi ifade etme ile ilgili becerilerin daha fazla, ancak
arkadaglarimin hakkini savunma, Odevleri tamamlama, karsi cinse karsi rahat
hissetme, bos zamanlar1 uygun sekilde kullanma, 6gretmenin y6nergelerine uygun
dinleme, kontrol yetenegi ve mizah duygusuna sahip olma becerilerinin daha az
siklikta yer aldigini belirlemislerdir.

Cocuk kitaplari, toplumsal cinsiyet ve egitim iligkisini ¢éziimleyen alanyazinin
Oonemli arastirma glindemlerinden biri olsa da sosyal beceriler bu giindem iginde
kendine yer bulamamistir. Sosyal becerilerin &gretilmesinde ¢ocuk edebiyati
yapitlarinin etkililigi ortaya konsa da sosyal beceri eksigi olsun ya da olmasin, bu
yapitlarin siradan bir ¢ocuk i¢in hangi sosyal becerileri sundugu ve sosyal becerilerin
temsil edilme bi¢imlerinde toplumsal cinsiyet baglaminda farklilik olup olmadigt
sorular1 gergevesinde bir yaklagim gelistirilmemistir. Yukarida sunulan sosyal beceri
ve cinsiyet iligkisini ele alan arastirmalar, cinsiyeti diger demografik degiskenler (yas,
engellilik vb.) gibi ele almistir ve dolayisiyla bu ¢aligmalarda toplumsal cinsiyet bakis
acistyla bir ¢6ziimleme/inceleme s6z konusu degildir. Buradan hareketle bu galismada
toplumsal ve kiiltiirel olarak kabul goren, dolayisiyla toplumsallasma siireglerinden
bagimsiz diisiiniillemeyecek olan sosyal beceriler konusu, yine toplumsal bir insanin
iirlinii olan toplumsal cinsiyet ile iligkisi baglaminda ¢oziimlenmistir.

Cocuklarin, karakter ozellikleri toplumsal cinsiyet kalipyargilarindan ve
Onyargilarindan bagimsiz olarak gelistirilmis kahramanlarla 6zdesim kurabilecekleri
metinlerle bulugmasi, erken dénemden baslayarak nitelikli yazinsal metinlerle
karsilagsmasi, onlarin toplumsal iliskilere yonelik deneyimler edinmesini saglamakta,
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bdylece c¢ocuga yasama iliskin smurli deneyimleri erkenden ¢ogaltma ve
zenginlestirme olanagi sunmakta ve onu yasama hazirlamaktadir (Aslan, 2006). Bu
baglamda c¢alismanin problemini, ¢ocuk romanlarindaki c¢ocuk kahramanlarin
atilganlik temsillerinin incelenip karsilastirilarak, toplumsal cinsiyet baglaminda
benzesen ve farklilagan 6zelliklerinin saptanmasi olusturmaktadir.

Arastirmanmn amaci, 2010-2017 yillar1 arasinda yayimlanmis ve 8-12 yas
araligindaki c¢ocuklara seslenen telif ve g¢eviri ¢ocuk romanlarindaki cocuk
kahramanlarin, atilganlik temsillerinin toplumsal cinsiyet baglaminda incelenmesidir.
Bu amag dogrultusunda asagidaki sorulara yanit aranmistir:

1. Telif ¢ocuk romanlarinda kiz ve oglan ¢ocuk kahramanlarin, atilganhk
becerisi temsillerinde farklilik var midir?

2. Ceviri ¢ocuk romanlarinda kiz ve oglan ¢ocuk kahramanlarin, atilganlik
becerisi temsillerinde farklilik var midir?

3. Atilganlik becerisinin temsillerinde telif ve ¢eviri romanlardaki kiz gocuk
kahramanlar arasinda farklilik var midir?

4. Atilganlik becerisinin temsillerinde telif ve ¢eviri romanlardaki oglan ¢ocuk
kahramanlar arasinda farklilik var midir?

Yontem

Bu baslik altinda arastirmanin modeli, veri kaynagi, siire¢ ve verilerin
¢oziimlenmesi ile geerlik ve giivenirlik konulari ele alinmustir.

Arastirma Modeli

Bu arastirma nitel bir aragtirma olarak kurgulanmustir. Nitel aragtirma yaklagimi,
insanlarin tutum, davranig, goriis ve deneyimlerini anlamayi, yorumlamaysi,
betimlemeyi ve derinlemesine incelemeyi hedefler (Kiral, 2020). Arastirmanin veri
kaynagi ¢ocuk romanlart oldugu i¢in dokiiman incelemesi yontemi benimsenmistir.
Bilimsel arastirma yoOntemlerinden biri olan dokiiman incelemesi, arastirma
verilerinin birincil kaynagi olan dokiimanlarin toplanmasi, gézden gecirilmesi,
sorgulanmasi ve ¢dziimlenmesi olarak tanimlanmaktadir (Ozkan, 2021).

Veri Kaynagi

Arastirmanin veri kaynagi 2010-2017 yillart arasinda yayinlanan ve 8-12 yas
araligindaki ¢ocuklarina seslenen 32 telif ve 32 ¢eviri olmak iizere toplam 64 ¢ocuk
romanindan olusmaktadir. Bu cergcevede Tiirkiye Yayincilar Birligi aracilifiyla
oOlgiitleri karsilayan yayinevlerine ve kitaplara ulasilmis, kiz ya da oglan gocuk
kahramanin akranlariyla etkilesim i¢inde olmasi 6lgiitiine gore incelenmistir. Veri
kaynagmin belirlenmesinde, amagli drneklem yontemlerinden “6lgiit drnekleme” yolu
izlenmistir. Amach 6rneklemede, evrene genelleme yapmaktan ziyade Onemli
durumlart anlamak ve tanimlamak igin bilgi-yogun durumlar1 derinlemesine
incelemeyi icerir (Johnson ve Christensen, 2014; Yildirnm ve Simgek, 2013). Bu
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amagla Ek’te sunulan liste olugturulmus, telif ve ¢eviri kitaplarin her birine bir kod
numarasi (T1, C1 seklinde) verilmistir.

Etik Kurul Karar

Ankara Universitesi Sosyal Bilimler Alt Etik Kurulu’nun 31.05.2021 tarih ve
10/208 say1li karar1 ile bu ¢aligmada etik kurul onay1 gerekmedigine oy birligi ile karar
verilmistir.

Siire¢ ve Verilerin Coziimlenmesi

Verilerin toplanmasi asamasinda kahramanlarin sosyal beceri temsillerini
baglama gore degerlendirebilmek igin yapitlarin her biri en az iki kez okunmus ve
genis Ozetleri ¢ikartilmigtir. Bu metinler kodlara uygun pargalara boliinerek, her metin
pargast ic¢in ayri klasorler olusturulmustur. Verilerin ¢dziimlenmesinde igerik
coziimlemesi teknigi kullanilmustir. Icerik ¢dziimlemesi sdzel, yazili ve diger
materyallerin igerdigi iletiyi, anlam ve dilbilgisi agisindan nesnel ve sistematik olarak
smiflandirma, sayilara doniistirme ve ¢ikarimda bulunma yoluyla sosyal gercegi
arastiran bir tekniktir (Tavsancil ve Aslan, 2001).

Arastirmada verilerin ¢6ziimlenmesi siirecinde nitel ve nicel yaklasimlar
biitiinlestirilmistir. Nitel yaklagimda veriler durumu agiklar (Patton, 2014) ve
betimleme, anlama ve yorumlamaya dayanir (Merriam, 2013). Nicel yaklagimda ise
veriler dogrulayici oldugu i¢in, hipotezlerin belirlenmesi ve hipotezlerin dogru olup
olmadiginin verilerle desteklenmesi gerekir (Johnson ve Christensen, 2014). Bu
aragtirmada nitel yaklasim dogrultusunda ¢oziimleme yontemi olarak ‘“kategorik
¢oziimleme” kullanilmis, kitaplardaki iletiler birimlere bdliinmiis, Onceden
belirlenmis oOlgiitlere gore kategoriler olusturulmus ve birimlerin oransal olarak
goriinme sikligin1 ortaya koymayi saglayan siklik ¢oziimlemesi yapilmistir. Bu
¢oziimleme tiirii belirli bir 6genin yogunlugunu ve Onemini anlamay1 saglamakta,
boylece Ogeler 6nem sirasina sokulabilmekte ve sikliga dayali bir siniflama
yapilabilmektedir (Tavsancil ve Aslan, 2001).

Arastirma verilerinin ¢dziimlenmesinde, verilerin kodlanmasi, temalarin
bulunmasi, verilerin kodlara ve temalara gore diizenlenmesi ile yorumlanmast
(Yildirim ve Simsek, 2013) asamalari izlenmistir. Verilerin ¢dziimlenmesi siirecinde
kodlamalar, sosyal becerilerle ilgili alanyazin arastirmasi sonucunda elde edilen
kavramsal yapiya gore yapilmis, siire¢ iginde ortaya g¢ikan yeni kodlar listeye dahil
edilmistir. Kitaplar ¢oziimlenirken kahramanlarin tek paragraflik anlatim bigimleri,
sosyal beceriler baglamindaki ¢ok yonliiliik nedeniyle birden fazla kategori altinda
degerlendirilmistir. Kategoriler olusturulurken, kategorilerin birbirinden bagimsiz
olmasi, biitiin verileri icerecek kadar yeterli sayida olmasi, bir veri biriminin sadece
bir kategoride yer alabilmesi ve yalnizca bir siniflandirma ilkesinden elde edilmesi
(Holsti, 1969’den akt., Tavsancil ve Aslan, 2001; Merriam, 2013; Yildirim ve Simsek,
2013) gibi dlgiitler g6z dniinde bulundurulmustur. Verilerin kodlara ve temalara gore
diizenlenmesi ve tanimlanmasi ¢ergevesinde, veri kaynagi disindan segilen bir telif ve
bir c¢eviri kitap ilizerinde 6n deneme uygulamasi gerceklestirilmis; kodlama
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cizelgesindeki eksiklikler giderilmistir. Bu asamada, g¢ocuk edebiyati, 6lgme/
degerlendirme, toplumsal cinsiyet ve sosyal beceriler alanlarinda akademik
caligmalari olan {i¢ alan uzmaninin goriisleri/onerileri dogrultusunda diizenlemeler
yapilmistir. Kodlama ¢izelgesi ve kategorilerin iglevsel tanimlar1 giincellenerek, asil
uygulamaya gecilmistir.

Bu caligmada atilganlik becerileri, bireyin benligini, haklarini, edilgen
kalmadan, saldirgan da olmadan bilingli olarak korumasi, duygu, diisiince ve
arzularin1 bagkalariin haklarmi g6z ardi etmeksizin, bu konuda kaygi ve sugluluk
duymaksizin ifade edebilmesine olanak saglayan beceriler (Timmins ve Mccabe,
2005; Efe, 2007°den akt., Ozdemir ve Capar, 2019) seklinde tanimlanmis ve incelenen
kitaplardaki kahramanlarin tutum ve davraniglart bu tanim baglaminda 11 alt
kategoriye ayrilmistir. Bu kategoriler, diisiincesini sdyleme, agiklama yapma, soru
sorma, yonerge verme, uyarida bulunma, itiraz etme, oneride bulunma, yardimda
bulunma, bas etme, beden dilini kullanma, duygularini ifade etme becerilerinden
olusmaktadir. Alt kategorilerin islevsel tanimlar1 asagidaki gibidir:

Diisiincesini soyleme becerisi. Kahramanin, herhangi bir konuda diistincelerini
akran(lar)ia tam ve eksiksiz bir bigimde ifade etmesidir.

Aciklama yapma becerisi. Kahramanin, belirli bir konuda akran(lar)inin istedigi
ve bekledigi diisiincelerini tam ve eksiksiz bir bi¢imde ifade etmesidir.

Soru sorma becerisi. Kahramanin, bir seyi 6grenmek i¢in akran(lar)ina yonettigi
ve karsiligini bekledigi sozleridir.

Yonerge verme becerisi. Kahramanin, akran(lar)ina herhangi bir konuda
tutulacak yol i¢in bir seyi yapmasi ya da yapmamasi konusunda talimat vermesidir.

Uyarida bulunma becerisi. Kahramanin, sonucu dnceden kestirilen bir durumu
onlemek i¢in akran(lar)ina kesin bir dille ikaz etmesidir.

Itiraz etme becerisi. Kahramanin, akran(lar)inn dile getirdigi bir duygu, diisiince
veya karart uygun bulmayarak reddetmesidir.

Oneride bulunma becerisi. Kahramanin, akran(lar)ina belirli konularda yasanan
sorunlart agmak i¢in yapilmasi gereken davraniglarla ilgili diislincesini ortaya
koymasidir.

Yardimda bulunma becerisi. Kahramanin kendi giiciinii, olanaklarini
akran(lar)mnin yarar1 i¢in kullanmasidir.

Bas etme becerisi. Kahramanin, akran(lar)iyla etkilesimi sonucu yasadigi
olumsuz bir olay karsisinda direng gdstermesi ve basar1 kazanmasidir.

Beden dilini kullanma becerisi. Kahramanin, akran(lar)ina iletilmek istedigi
iletiyi goz temasi, viicut durusu, yiiz ifadesi, el ve viicut hareketleri gibi dil dis1
Ogelerden yararlanarak anlatmasidir.
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Duygularini ifade etme becerisi. Kahramanin, herhangi bir konuda duygularini
akran(lar)ina tam ve eksiksiz bir bicimde ifade etmesidir.

Gegerlik ve Giivenirlik

Bilimsel yaklagimin 6ziinii olusturan nesnellik kosulunun 6nemli bir pargasi
olarak gegerlik, aragtirilmak istenen olgunun, oldugu haliyle tarafsiz bir sekilde
gozlemlenmesi anlamia gelmektedir (Kirk ve Miller, 1986’dan akt., Yildirim ve
Simsek, 2013). Richards’a gore (2005) bir arastirmanin gegerligi, arastirma sonunda
elde edilen sonuglara ulasilma siirecinin ikna edici bir bigimde agiklanabilmesine ve
bu anlamda okuyucuda giiven olusturmasina baglidir (akt., Merriam, 2013). Tavsancil
ve Aslan (2001) ise verilerin igerik ¢oziimlemesi teknigi ile ¢ozliimlendigi
aragtirmalarda, c¢oziimleme isleminde kullanilan kategorilerin ayrintili olarak
tanimlanmasinin gerektigini ve arastirma sonuglarinin ancak bu tanimlar ¢ergevesinde
gegerlik kazanabilecegini ifade eder. Bu galismada kategoriler olusturulurken sosyal
beceriler, atilganlik becerileri ve toplumsal cinsiyet konularinda ayrintili bir alanyazin
taramasi yapilmistir. Nitel arastirmalarda giivenirlik konusu, ayni bulgularin tekrar
elde edilip edilemeyecegi degil, bir arastirmada ortaya konan sonuglarin, toplanan
verilerle tutarli olup olmadig: ile ilgilidir (Merriam, 2013). Nitel aragtirmalarda
“giivenirlik” kavrami yerine “tutarlilik” kavramiin kullanilmasi onerilmekte, bu
kavram ise aragtirmacinin elde ettigi veriler ve bunlar araciligtyla ulastig1 sonuglarin,
baskalar1 icin de anlamli olmasi seklinde acgiklanmaktadir. Igerik ¢dziimlemesi
tekniginin kullanildig1 arastirmalarda, giivenirlik konusu oncelikle kategorilerin
belirlenmesi ve islevsel olarak tanimlanmasina ve verilerin bu tanimlara uygun olarak
kodlanmasina baglidir (Tavsancil ve Aslan, 2001). Bu arastirmada, segilen iki kitap
iizerinde pilot uygulama yapilmis, ardindan kategoriler yeniden diizenlenmis, {i¢ alan
uzmaninin goriisleri ve onerileri dogrultusunda kodlama c¢izgelgesindeki eksiklikler
giderilmistir. Diger yandan aragtirmada temel alinan bir diger giivenirlik stratejisi
aragtirmanin inanirh@idir. Bir aragtirmada inanirligi saglamak igin temel stratejiler
uzun streli etkilesim, ¢esitleme, uzman/akran incelemesi ve katilimci kontrolii
seklinde tanimlanmaktadir (Guba, 1981, akt., Lincoln ve Guba, 1985). Bu dogrultuda
bu arastirmada inanirligin saglanmasinda uzman incelemesi stratejisi benimsenmis ve
¢alismanin baslangicindan sonuna kadarki siiregte, alan uzmanlarindan diizenli olarak
goriis alinmustir.

Bulgular

Bu boliimde aragtirmadan elde edilen bulgular, telif ve ¢eviri ¢ocuk romanlari
baglaminda ayr1 ayri sunulmus, kategorilerin siklik ¢oziimlemesini gésteren tablolar
alanyazin ¢er¢evesinde yorumlanmustir.

Telif Cocuk Romanlarinda Kiz ve Oglan Cocuk Kahramanlarin Atilganhk
Becerileri

Arastirma kapsaminda incelenen telif ¢ocuk romanlarinda kiz ve oglan ¢ocuk
kahramanlarin atilganlik becerilerine iliskin alt kategorilerin siklik ve yiizdelik
dagilimlar1 Tablo1’de sunulmustur.
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Tablo 1

Telif Cocuk Romanlarinda Kiz ve Oglan Kahramanlarin Atilganlik Becerilerinin
Stklik (f) ve Yiizdelik (%) Dagilimlar

Alt Kategoriler Kiz Kahramanlar Oglan Kahramanlar

f % f %
Soru sorma becerisi 187 34.76 361 44.85
Diisiincesini sdyleme becerisi 153 28.44 190 23.60
Agiklama yapma becerisi 89 16.54 128 15.90
Beden dilini kullanma becerisi 26 4.83 12 1.50
Yonerge verme becerisi 25 4.65 33 4.10
Oneride bulunma becerisi 21 3.90 34 4.22
itiraz etme becerisi 14 2.60 20 2.48
Uyarida bulunma becerisi 11 2.05 15 1.86
Duygularini ifade etme becerisi 7 1.30 11 1.37
Bas etme becerisi 3 0.56 0 0
Yardimda bulunma becerisi 2 0.37 1 0.12
Toplam 538 100.00 805 100.00

Tablo 1 incelendiginde, hem kiz hem de oglan kahramanlarin en sik temsil ettigi
becerilerin sirasiyla soru sorma, diisiincesini sdyleme ve agiklama yapma becerileri
oldugu goriilmektedir. Bu {i¢ becerinin incelenen kitaplardaki sikligi her iki cinsiyet
icin de yiiksek olmasina karsin, oglan ¢ocuklari araciligtyla temsil edilme sikliginin,
kizlara gore fazla oldugu goriilmektedir. Yani oglan ¢ocuklar daha sik soru sormakta,
distincesini ifade etmekte ve agiklama yapmaktadir. Kiz ¢ocuklar araciligiyla temsil
edilen beceriler siklik agisindan beden dilini kullanma, yonerge verme, oneride
bulunma, itiraz etme, uyarida bulunma, duygularini ifade etme, bas etme ve yardimda
bulunma becerileri seklinde siralanmaktadir. Kizlarla oglanlar karsilastirildiginda, en
belirgin fark, kizlarin beden dilini kullanma ve bas etme becerilerinde daha sik
gosterilmis olmasidir. Buna karsin 6neride bulunma becerisinde oglan kahramanlar
daha etkin temsil edilmistir. Oneride bulunma becerisinde temsil edilen kiz ve oglan
kahramanlar genellikle akranlariyla birlikte atildiklari seriivenlerde karsilagtiklari
sorunlar1 ¢6zebilmek ic¢in yapilmas: gerekenlerle ilgili diislincelerini ortaya
koymaktadirlar. Ancak incelenen romanlarda Oneride bulunma ve sorun ¢dzme
cercevesinde kizlar dogaiistii yeteneklerini, erkeklerse ger¢ek diinya ile ilgili
bilgilerini devreye sokmaktadir. Ornegin kizlar en uzaktaki sesleri ya da fisiltilart
duyabilme yeteneginden (T6), oglanlar ise Istanbul’un tarihi yerleriyle ilgili
bilgisinden (T1) dolay1 oOnerilerde bulunmaktadir. Cocuk edebiyati yapitlarinda
yetiskin kadin ve kiz ¢ocuk kahramanlarin, yasadiklari seriivenlerde ¢cogunlukla goze
batmadan bagari elde ettikleri belirtilmektedir (Weitzman ve dig., 1972). Ancak bu
calismada, dneride bulunma becerisinde temsil edilen kizlarin da akranlariyla birlikte
yasadig1 seriivenlerde etkin rollerle betimlendikleri goriilmistir.

Bas etme becerisi ¢ercevesinde, telif romanlarda oglan ¢ocuklar temsil
edilmemistir. Cocuk edebiyat1 yapitlarinda yetiskin erkek ve oglan ¢ocuk
kahramanlarin, yasadiklar1 zorluklarla bas edebilmek i¢in arkadaglik iligkilerini
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kullandiklar1 ve arkadaglariyla isbirligi yaptiklarina iliskin bulgular s6z konusudur
(Béreaud, 1975). Bu aragtirmada bas etme becerisinde temsil edilen kiz ¢ocuklarin
yasadiklart zorluklarla arkadaslik iligkilerini kullanmadan yalniz bas ettikleri
goriilmiistiir. Kiz cocuk kahramanlarinda bas etme becerisinin siklikla temsil edildigi
romanin (T30) kahramanu, ailesi ile birlikte Artvin’den Istanbul’a yeni tagimmustir.
Smifindaki arkadaglariyla kaynagmaya calisir ama dislerindeki biiyiikliikten dolay1
dort oglan ¢cocugunun zorbaliklarina maruz kalir. Kahraman, akran zorbaligiyla bas
edebilmek icin dis goriiniisiiyle ilgili alayci sozleri duymazliktan gelir ve bedeniyle
barigik olduguna iligkin ileti vermeye calisir: “Giciga bak! Duymamis gibi
yaptyorum.” (T30, s. 37). “Havucumu keyifle yiyormus gibi yapiyor, tam belalilarin
onlinden gecerken de, ‘Ay cok komikmis!” diye bagirip, ¢ingirakli bir kahkaha
patlattyorum. Umarim inandirict olmustur.” (T30, s. 38).

Tablo 1°deki verilere gore beden dilini kullanma becerisinde kizlar daha etkin
temsil edilmistir. Kizlarin beden dilini kullanma becerisinde temsil edilme
bicimlerine, “G6zde’nin heyecanla atildigini géren Nazli elinin bir hareketiyle onu
durdurdu” (T16, s. 28) ve ‘“Nazli’nin uyaran bakislarimi goriince ikisi de suspus
oldular” (T16, s. 35) ciimleleri drnek verilebilir. Oglan ¢ocuklarinda beden dilini
kullanma becerisinin temsil edildigi romandaki (T4) kahramanin 6gretmeni, sinifa
diinya kiiresi getirir. Ogretmen, diinyanin dértte iiciiniin sularla kapl oldugunu séyler.
Suyun renginin ne oldugunu sorunca kahraman atilip “mavi” der. Kahraman ile sinif
arkadasi arasinda en giizel rengin hangi renk oldugu flizerine tartigma c¢ikar.
Kahramana gore en giizel renk mavi iken arkadasina gore ise kirmizidir. “... elini
arkadagina dogru salladi: Hadi canim sen de ...” (T4, s. 12). Beden dilini kullanma
becerisi, sosyal beceriler arasinda sozsiliz tepkiler olarak yer almaktadir. Bireylerin
g0z temas, yiiz ifadeleri, durus, sosyal mesafe ve jest kullanim1 gibi s6zel olmayan
tepkilerin niceligini ve niteligini farkli sosyal durumlarin isteklerine gore
ayarlayabilmeleri 6nemli kabul edilir (Spence, 2003). Beden dilini kullanma
becerisinde temsil edilen kizlar bu beceriyi kendilerinden kii¢iik akranlarin1 kontrol
etmek, oglanlar ise konusmasinin niteligini/etkililigini artirmak i¢in kullanmaktadir.
Telif c¢ocuk romanlarinda atilganlik becerileri alt kategorindeki oranlar
incelendiginde, beden dilini kullanma, bag etme ve yardimda bulunma becerileri harig,
diger tiim becerilerin oglan c¢ocuklari araciligiyla temsil edildikleri sonucu
c¢ikarilabilir.

Ceviri Cocuk Romanlarinda Kiz ve Oglan Cocuk Kahramanlarin Atilganhk
Becerileri

Arastirma kapsaminda incelenen geviri ¢cocuk romanlarinda kiz ve oglan ¢ocuk
kahramanlarin atilganlik becerilerine iliskin alt kategorilerin siklik ve yiizdelik
dagilimlar1 Tablo 2°de sunulmustur.
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Tablo 2

Ceviri Cocuk Romanlarinda Kiz ve Oglan Kahramanlarin Atilganlik Becerilerinin
Stklik (f) ve Yiizdelik (%) Dagilimlar

Alt Kategoriler Kiz Kahramanlar Oglan Kahramanlar

f % f %
Soru sorma becerisi 282 32.30 236 34.45
Diisiincesini sdyleme becerisi 225 25.77 187 27.30
Agciklama yapma becerisi 215 24.63 128 18.69
Yonerge verme becerisi 52 5.96 34 4.96
Uyarida bulunma becerisi 20 2.29 11 1.61
itiraz etme becerisi 20 2.29 18 2.63
Duygularini ifade etme becerisi 17 1.95 7 1.02
Beden dilini kullanma becerisi 16 1.83 37 5.40
Oneride bulunma becerisi 14 1.60 9 1.31
Yardimda bulunma becerisi 10 1.15 1 0.15
Bas etme becerisi 2 0.23 17 2.48
Toplam 873 100.00 685 100.00

Tablo 2 incelendiginde, hem kiz hem de oglan kahramanlarin en sik temsil
edildigi becerilerin sirasiyla soru sorma, diigiincesini sdyleme, agiklama yapma
becerileri oldugu goriilmektedir. Bu agidan bakildiginda, telif ve g¢eviri romanlardaki
her iki cinsiyetten kahramanlarin en sik temsil edildikleri atilganlik becerilerinin
siralamalarmin ayni oldugu anlasilmaktadir. Kizlar beden dilini kullanma disindaki
diger biitiin becerilerde daha etkin temsil edilmistir. Kizlarin en az siklikla temsil
edildigi beceri bas etme, oglanlarin ise yardimda bulunma becerisidir. Ceviri ¢ocuk
romanlarinda, kizlar ve oglanlar yonerge verme ile yardimda bulunma becerilerinde
birbirine yakin oranlardadir. Buna karsin uyarida bulunma ve duygularini ifade etme
becerilerinde kizlar; bas etme ve beden dilini kullanma becerilerinde oglanlar daha
etkin temsil edilmistir. Ceviri ve telif ¢cocuk romanlarina iliskin bulgular arasindaki
en belirgin farklilik bu gergevede ortaya ¢ikmaktadir. Kiz ¢ocuk kahramanlar, uyarida
bulunma becerisini akraninin davranislarint olumlu yo6nde degistirmek igin
kullanmaktadir:

Colin’in insanlara emirler verirken ne kadar kabalastigindan, hatta kiigiik bir
canavara doniistiigiinden haberi olmadigini Mary bile fark etmisti. Aslinda Mary de
onceden onun gibiydi ama Misselthwait’e geldiginden bu yana bu tislubunun pek de
ragbet edilen ve sevilen bir iislup olmadigini kesfetmisti. Bu kesfi yapmis bir kisi
olarak bunu Colin’le de paylagmak istedi. (C7, ss. 301-302)

Oglan ¢ocuklar ise “Pusete bir tekme atarak, ‘Onu gezdirmek zorundayim’ diyor
ve pusetin tutma sapini1 dyle bir sarstyor ki, ... Derken puseti daha da hizli itmeye
koyuluyor. ‘Sakin!” diye Paule. Anderas’in montundan tutmaya galistyor” (C8, ss. 93-
100) érneginde oldugu gibi uyarida bulunma becerisini akraninin tehlikeli eylem ve
davraniglarin1 6nlemek icin kullanmaktadir. Uyarida bulunma becerisinde temsil
edilen kizlar akranlarinin olumsuz davraniglarini olumlu yonde degistirirken ona karsi
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sevecen ve bakim verici davranmaktadir. Oglan ¢ocuklar ise akranlarinin tehlikeli
eylem ve davraniglarini engellerken otoriter davranmaktadir. Uyarida bulunma
becerisinde temsil edilen kizlarin, akraninin korkularmi yenmesinde aragsal rol
oynayarak; oglanlarin ise akraninin tehlikeli eylem ve davraniglarini engelleyerek
ataerkil yapryla uyumlu disil ve eril degerlere uygun betimlendikleri goriilmistiir.

Incelenen romanlarda, kizlarin duygularini ifade etmesi karakterlerinin dogal bir
pargast, oglanlarin ise ¢evrenin etkisi ile gelisen bir edinim olarak gosterilmektedir.
Duygularini ifade etme becerisinde temsil edilen oglan g¢ocuk (C22), duygularini
dogrudan ifade etmez. Duygularini ifade etmesine neden olan akrani kiz ¢ocugu,
kahramanla benzer olaylar yagamistir ve kahramanin i¢ diinyasini anlamak ister.
Kahraman, akrani kiz ¢ocuk ile yasadigi etkilesimin sonucunda duygularimi ifade
eder. Kahramanin, akrani kiz ¢ocuguyla yasadig1 etkilesim sirasinda kullandig: yanit
verme becerisi, diisiincesini sdyleme becerisi ile agiklama yapma becerisi, duygularini
ifade etme becerisiyle baglantilidir: “Her neyse,” diyor, “soyledigim dogru degildi.
Balik Iskelesi Sokagi’ndaki evime gitmek istemiyorum aslinda. Amazon’u ve
Orinoco’yu gormek isterim gercekten. Biiyiik degisiklik olur. Ama 6nce halletmem
gereken baska seyler var.” (C22, s. 164).

Incelenen romanlarda bas etme becerisinde oglan cocuk kahramanlar daha etkin
temsil edilmis olmasi, telif romanlardan énemli 6lgiide farklilik gostermektedir. Bas
etme becerisi, kiz cocuk kahramanlarinda iki romanda (C12 ve C27) temsil edilmistir.
Bas etme becerisinde temsil edilen kiz ve oglanlar, bu beceriyi akranlariyla ¢atisma
yasamamak icin kullanmaktadirlar. Omnegin kiz ¢ocuk kahramanmn bas etme
becerisiyle ilgili su 6rnek verilebilir: “Ina bu konuda da farkliydi. Gob, resimlerinin
iistline basarak mahvettigi zamanlarda (kimse bakmadiginda yapiyordu bunu)
omuzlarimi diisiirmekle yetiniyor, sonra yer degistirip sabirla yeniden ¢izmeye
koyuluyordu.” (C27, ss. 23-24). Oglan ¢ocugun bas etme becerisinin temsil edildigi
bir romanin (C28) kahramaninin iist ve alt ¢enesinde dis telleri takilidir. Okulda dis
telleri belli olmasin diye agzi kapali konusur. Gérme ve duyma sorunlart vardir;
gozliik takar ve igitme aleti kullanir. Bunlarin yani sira bacaklarinda ve omurgasinda
da sorunlar vardir. Arkadaglari, kahramana koltuk degnegi ve isitme aleti
kullanmasidan dolay1 ‘moruk’ lakabini takmiglardir. “Soyunma odasinda ya da dusta
hep sirtim duvara doniik duruyorum, kimse durumu fark etmiyor. Sorun ¢oziilmiis
oluyor.” (C28, s. 29). Cocuk edebiyat1 yapitlarinda oglan ¢ocuklarinin, karsilastiklar
sorunlarla bas etmeleri i¢in daha fazla tesvik edildigini belirleyen arastirmalar
(Béreaud, 1975), geviri ¢ocuk romanlari agisindan bu calismanin bulgulariyla
ortiismektedir. Bas etme becerisinde oglan ¢ocuklarin etkin temsil edilmis olmalart,
karsilastiklar1 sorunlarla bas etme becerileri anlaminda eril 6zellikleri pekistirici
iletiler arasinda sayilabilir.

Veriler ger¢evesinde hem kizlarin hem de oglanlarin, beden dilini sosyal
durumlara gore ayarlayabildikleri goriilmektedir. Kizlar g6z ve omuz hareketleri;
oglanlar ise el ve bas sallama hareketleriyle betimlenmistir. Alanyazinda kadinlarin,
erkeklerden daha fazla giiliimsedigi ve baskalarina baktig1 ve daha anlamli beden
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hareketleri sergilediklerini gosteren ¢alismalar s6z konusudur (Hall, 1984°den akt.,
Wester ve dig., 2002). Ceviri ¢ocuk romanlarinda beden dilini kullanma becerisi
anlaminda oglan ¢ocuklarin daha sik temsil edilmesi, bu agidan dikkat ¢ekici bir
bulgudur.

Tartisma, Sonu¢ ve Oneriler

Arastirma kapsaminda incelenen telif c¢ocuk romanlarinda toplam 37
kahramanin 23’4 oglan ve 14’ kiz, g¢eviri ¢ocuk romanlarinda ise toplam 38
kahramanin 23’ oglan ve 15’1 kiz ¢ocuklardir. Telif ve ¢eviri ¢cocuk romanlarinda,
oglan ¢ocuklarin sayisal olarak fazla olmasiyla da iliskili bir sekilde olaylara yon
veren kahramanlarin ¢ogunlugunun oglan ¢ocugu oldugu goriilmektedir; alanyazinda
bu bulguyla ortiisen arastirma sonuglar1 vardir (Béreaud, 1974; Filipovi¢, 2018;
Hamilton ve dig., 2006; McDonald, 1989; Sever ve Aslan, 2011; Turner Bowker,
1996). Cocuk edebiyat1 yapitlarinda, olay kurgular birbirinden farklilik gosterse de,
yetiskin erkekler/oglan g¢ocuklar etkin, yetiskin kadinlar/kiz ¢ocuklar ise edilgen
ozellikler ve davranislar ile betimlenmektedir. Ornegin kitaplarda erkek/oglan gocuk
kahramanlarin siklikla diger kisileri yonetir ve liderlik yaparken, kadin/kiz ¢ocuk
kahramanlarin liderlik yapanlari takip eden ve hizmet eden oldugu belirlenmis
(Weitzman ve dig., 1972), cocuklarinin basariya ve kendilerini ifade etmeye, kiz
cocuklarinin ise baskalarimi mutlu kilmaya yonlendirildigi bu tiir Ornekler,
“sartlandirma komplosu” olarak adlandirilmigtir (Fisher, 1970°den akt., Segal, 1981).
Ayrica yazarin cinsiyeti ne olursa olsun bu kaliplarin degismedigini gdsteren
calismalar da soz konusudur (Turner Bowker, 1996). Bu arastirma kapsaminda
incelenen ve kahramani kiz ¢ocugu olan telif romanlarin on tanesinin, ¢eviri
romanlarin ise dokuzunun yazari kadindir. Alanyazinin aksine incelenen telif ve ¢eviri
¢ocuk romanlarinda kadin yazarlarin, kiz ¢ocuklar1 genel anlamda etkin karakter
ozellikleri ile gelistirdikleri goriilmektedir.

Bu c¢aligmada, atilganlik becerilerinin alt kategorileri baglaminda telif
romanlarda oglan ¢ocuk kahramanlarin daha etkin temsil edildigi goriilmektedir.
Oglan ¢ocuklarm bas etme becerisi hari¢ diger tiim beceri kategorilerinde gosterilme
siklig1, kizlara gore daha fazladir. Atilganlik becerilerini olusturan kategorilerde kiz
¢ocuk kahramanlarin beden dilini kullanma becerisi ile bas etme becerisinde daha
etkin temsil edilmeleri, toplumsal cinsiyet kalipyargilar1 baglaminda kizlarin lehine
bir ileti olarak yorumlanabilir ¢iinkii sonug itibariyle bu miicadeleler basariyla
sonuglanmaktadir. Beden dilini kullanma becerisinde temsil edilen kizlar bu beceriyi
kendisinden kii¢iik akranlarini kontrol etmek, oglanlar ise s6zsel ifadelerinin niteligini
artirmak i¢in kullanmaktadir.

Ceviri ¢ocuk romanlarindaki atilganlik becerilerinde kiz ¢ocuk kahramanlarin
temsil sikliginin tiim kategorilerin toplaminda daha yiliksek oldugu belirlenmistir.
Beden dilini kullanma becerisi hari¢, kiz c¢ocuk kahramanlarin atilganhik
becerilerindeki etkin temsili, telif romanlardaki durumun tam tersini gostermektedir.
Bununla birlikte baz1 becerilerin igerikleri iizerinde daha ayrintili bir ¢éziimleme
yapildiginda, romanlarin kurgularinda kizlarin ve oglanlarin ayni beceriyi farkli amag
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ve yollarla gergeklestirdigine iliskin bazi oriintiiler dikkat ¢ekmektedir. Ornegin
uyarida bulunma becerisinde temsil edilen kizlarin, akranlarmin korkularini
yenmesinde aragsal rol oynayarak; oglanlarin ise akranlarinin tehlikeli eylem ve
davranislarini engelleyerek ataerkil yapiyla uyumlu rollere uygun davrandiklar
goriilmiistiir. Duygularini ifade etme becerisi kizlarin karakterinin dogal bir pargasi,
oglanlarin ise ¢evrenin etkisi ile gelisen bir edinimi olarak betimlenmekte, yaygin
toplumsal cinsiyet normlariyla uyumlu ve bu normlart yeniden iireten Orilintiiler
gelistirilmektedir.

Telif ve ceviri romanlara iliskin bulgular karsilastirildiginda, 6neride bulunma
ile beden dilini kullanma becerisinde telif romanlardaki kizlarin; uyarida bulunma ve
duygularini ifade etme becerisinde ise ¢eviri romanlardaki kizlarin daha etkin temsil
edildigi goriilmiistiir. Uyarida bulunma becerisinde temsil edilen telif ve geviri ¢ocuk
romanlardaki kizlarin, bu beceriyi akranlar1 olan oglan ¢ocuklarinin korkularini
yenmeleri ve olumlu yonde davranis degisikliginde bulunmalari i¢in kullanmalari
dikkat cekici bir benzerliktir. Telif romanlarda 6neride bulunma becerisinde temsil
edilen kizlar onerileriyle akranlarmi yonlendirerek; ceviri romanlardaki kizlar ise
Onerileriyle akran catismasini engelleyerek yasadiklari seriivenlerde basarili
olmaktadirlar. Beden dilini kullanma becerisinde temsil edilen kizlar telif romanlarda
bu beceriyi akranlarin1 terbiye etmek; c¢eviri romanlarda ise sozsel ifadelerini
giiclendirmek icin kullanmaktadir. Duygularin: ifade etme becerisinde ise kizlarin,
duygusal ifadeleri daha ¢ok akranlari oglanlarla birlikteyken kullandiklari, bunun her
iki roman tiiriinde ortak oldugu goriilmektedir. Bulgulara genel olarak bakildiginda,
telif ve ¢eviri romanlardaki kiz ¢ocuk kahraman sayisi birbirine ¢ok yakin olmasina
kargin, ¢eviri romanlardaki kizlarin atilganlik becerilerinin temsil sikligi, telif
romanlardaki kizlardan dikkat ¢ekici oranda yiiksektir.

Incelenen romanlardaki atilganlik becerilerine iliskin kategorilerin yiizdelik
dagilimlar incelendiginde dneride bulunma becerisinde telif romanlardaki, bas etme
becerisi ile beden dilini kullanma becerisinde ise ¢eviri romanlardaki oglan ¢ocuk
kahramanlarin daha etkin temsil edildikleri goriilmiistiir. Telif ve ¢eviri romanlarda
oneride bulunma becerisinde temsil edilen oglan gocuklar, 6neri yaptiklar: konularla
ilgili bilgi ve deneyim sahibi karakterler olarak betimlenmigtir. Ayrica iki roman
tirtinde de beden dilini kullanma becerisinde temsil edilen oglanlarin, beden dilini
sozsel ifadelerinin niteligini artirmak igin kullandiklari goriilmiistiir. Bas etme
becerisinde oglanlar telif romanlarda temsil edilmezken, geviri romanlardan birinde
(C28) yer alan, bedensel engellerinden dolayr akranlarinin sozel ve sosyal
zorbaliklarina maruz kalan kahraman, akran zorbaliginin temelinde yatan nedenin
ataerkil diisiinme sistemindeki erkek beden algist oldugunu fark etmis, bedensel
engellerini bag etme becerisinde kullandig: birer araca doniistiirmiistiir. Alanyazinda
atilganlik becerilerinin akran zorbaligiyla basa ¢ikmada onemli islevleri oldugu
belirtilmekte (Camodeca ve Goossens, 2005) ve okullarda diizenlenen atilganlik
beceri egitimlerinin, gocuk ve ergenlerde zorbaliga kars1 kendilerini savunma haklar1
oldugu konusunda farkindalik yarattig1 ve magduriyeti azalttig1 ifade edilmektedir
(Avsar ve Alkaya, 2017). incelenen ¢eviri ¢ocuk romanlarindan birinde karsilasilan
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bu tiir 6rnekler, zorbalikla baga ¢ikma anlaminda ¢ocuklara rol modelleri sunarak
farkindalik kazandirmasi baglaminda islevseldir.

Sosyallesme siirecinin aracilarindan biri olarak ¢ocuk kitaplari, edebiyat
aracilifiyla toplumsal cinsiyet esitsizligiyle miicadele etmek ve toplumsal cinsiyet
esitligi konusunda duyarlilik olusturmak bagta olmak iizere, her tiirlii ayrimciligin
onlenmesi bakimindan cesitli islevlere sahiptir. Cocuk kitaplari, toplumsal cinsiyet
rollerinin 6grenilmesinde ya da diger toplumsallagsma araglariyla 6grenilmis olanlarin
pekistirilip yeniden iiretilmesinde 6nemli bir etkiye sahiptir; ¢linkii kitaplar, cocuklar
icin dnemli 6grenme deneyimlerinden birini olusturur. Okuldncesi donemde birincil
toplumsallagma ortamlarinin diginda, yeni bir aracla, yani kitaplarla bulusan ¢cocuklar,
kitaplar araciligiyla yasitlarinin nasil davrandiklarini, neler yaptiklarii ve
distindiiklerini 6grenmeye baslarlar. Kadinlarin/kiz ¢ocuklarinin ve erkeklerin/oglan
cocuklarinin, toplumsal cinsiyet rollerini nasil sergilediklerine taniklik ederler. Ayrica
biiylidiiklerinde nasil olmalar1 gerektigine dair rol modellerle karsilasirlar.

Toplumsal cinsiyet rollerinin ve kalipyargilarinin, sosyal esitsizliklerin en derini
oldugunun farkinda olan ve bunu doniistirme motivasyonuna sahip olan bireylerin
yetismesinde, okura sorgulama sorumlulugu veren yazinsal nitelikli kitaplarin dnemi
aciktir. Politis (2022), edebiyatin c¢ocuklarin yasamlarint ve deneyimlerini
derinlestirme, zenginlestirme veya genigletme giicliniin, okuru kaliplarin disinda
kalanlar hakkinda elestirel diisiinmeye zorlamasindan kaynaklandigini belirtir. Bu
acidan cocuk edebiyat1 farkli degerleri ve farkli yasam gergekliklerini kapsayan bir
toplum anlayisi sunma ayricaliina sahiptir (Politis, 2022). Cocuk okur, karakter
ozellikleri iyi yapilandirilmis kahramanlar araciligiyla es duyum saglayarak gercek
yasamda benzer sorunlarla karsilastiginda kitaplardan edindiklerini kullanarak sorun
¢ozme siirecine katilabilir; bagka bir deyisle kurgusal gerceklikte edindigi bilgiyi ve
deneyimi yasamsal gercekligine aktarabilir. Cocuklar, romanlarda gesitli sorunlarin
¢oziimlenme yollarini, olaylarin sebep ve sonuglarina iliskin bilgileri, goriis ve
yorumlari bulabilirler. Romanlar, ¢gocuklarin sinirli hayat tecriibelerini zenginlestirir;
tiirli insan tipleri lizerinde diigiinmelerine imkan saglar; boylece ¢ocuklarin iginde
yasadiklart toplumsal ve kiiltiirel ortama uymalarint biiyiik Sl¢iide kolaylastirir.
Ayrica, cocuklarin kendi iilkelerindeki insanlari gec¢migleriyle tanimalarini
kolaylastiracagi gibi onlara baska kita ve iilkelerde yasayan insanlar {izerine bilgi ve
goriis de kazandirir (Oguzkan, 2021). Cocuklari farkli ¢evreler iginde, ¢esitli
karakterlerle ve olaylarla tanigtirarak elestirel ve ¢ok yonli diisiinmeyi
destekleyebilme giicii olan ¢ocuk romanlari, onlarda 6zgeci sosyal beceri farkindaligi
saglayabilir.

Cocuk kitaplarinin, geleneksel degerleri ve normlar1 aktararak yeniden iiretme
islevinin yani sira bunlar1 degistirebilme giicii de vardir. Cocuk kitab1 yazarlari,
yazinsal niteligi koruyarak ¢ocuklarin toplumsal cinsiyet rollerine, kalipyargilarina ve
Onyargilarina kars1 elestirel birer okur olmalarmi saglayacak nitelikte yapitlar ortaya
koyabilmelidir. Bu c¢alismada, ¢ocuk kahramanlarmn akranlartyla etkilesimleri
sirasinda kullandiklar1 sosyal becerilerin toplumsal cinsiyet baglaminda nasil temsil
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edildigi icerik ¢oziimlemesi teknigiyle incelenmistir. Arastirmacilar, cocuk edebiyati
yapitlarinda ¢ocuk kahramanlarin akranlartyla etkilesimleri sirasinda kullandiklart
sosyal beceri temsillerini sdylem ¢oziimlemesi teknigiyle de incelenebilir; ¢iinkii
sOylem, sadece dilsel dgelerin basit bir incelemesi degil, sosyal ve kiiltiirel baglam
icinde iktidar iligkilerinin dile yansimasidir. Bu agidan farkli 6rneklemler {izerinde
yapilacak séylem c¢Oziimlemeleri, sosyal beceri temsilleri ve toplumsal cinsiyet
iligkisinin farkli yonlerini ortaya ¢ikarabilir.
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Appendix
Copyrighted Novels
Code  Author Title Publisher  Publication Year
C1l Mina Tansel Istanbul’la Saklambag Can 2010
C2 Suzan Geridénmez Uzayda Bir Yatili Okul Giinig181 2010
C3 Giilsevin Kiral Istanbul’u Caliyorlar Glinig1g1 2010
C4 Siileyman Bulut ~ Mavig Can 2010
C5 Cemil Kavukeu  Bir Oykii Yazalim m1? Can 2011
C6 Asli Der Kayip Riiyaci Gilinigig1 2011
C7 Sevim Ak Puldan Tastan Lahanadan  Can 2011
C8 Hacer Kilcioglu ~ Bugiin Benim Adim Kaktiis Giinisigi 2011
C9 Miyase Sertbarut  Cop Plaza Tudem 2012
C10 Filiz Ozden Sirlarla Dolu Konak Yap1 Kredi 2012
Cl1 Toprak Isik Baba Beni Anlasana Tudem 2012
C12 Fadime Uslu Cat Kap1 Dayim Giinigig1 2012
C13 Behi¢c Ak Yasasin C Harfi Kardesligi  Giinigig1 2013
Cl14  irem Usar Lata Siba-iki Kentin Giinigig 2013
Arasinda
C15 Muharrem Buhara Ugamayan Kus Baykus Can 2013
C16 Nihan Temiz Masal Koleksiyoncusu Can 2013
C17 Behi¢ Ak Postayla Gelen Deniz Giinigig 2014
Kabugu
C18 Miige Iplikei Komiir Karast Cocuk Giinisig1 2014
C19 Giilsevin Kiral Calinan Kent Gilinigig1 2014
C20 Fadime Uslu Kacak Kahramanlar Giinigigi 2014
C21 Behi¢ Ak Eve Giden Kiigiik Tren Gilinigig1 2015
C22 Omer Acik Benim Babam Omiir Adam Giinigig 2015
C23 Giilsevin Kiral Umut Sokag1 Cocuklari Glinigig1 2015
C24 Koray Yedikir’in Kuslar Tudem 2015
Avci Cakman
C25 Behi¢ Ak Catidaki Gezegen Giinisig1 2016
C26 Sevgi Saygi Babaannemin Icine Glinigig1 2016
Uzayh Kact
Cc27 Behi¢ Ak Bebek Annem Giinisig1 2016
Cc28 Koray Koye Yazar Geldi Can 2016
Avci Cakman
C29 Behi¢ Ak Bulutlara Siir Yazan Cocuk  Giinisigi 2017
C30 Giilsevin Kiral Belal1 Dortlii’ye Karsi Giinis1g1 2017
C31 Sevim Ak Melo Can 2017
C32 Gokee Maya’nin Agaci Giinisi81 2017
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