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ABSTRACT

This qualitative study was carried out to examine the views of school administrators
on the reasons for choosing school administration, the competencies that a school
administrator should have, how school administrators should be selected, and the
difficulties they experience in the process of starting to work as administrators. Within
the scope of the research, 29 participants working as administrators at different school
levels were interviewed. The data obtained from the interviews were subjected to
content analysis. According to the findings obtained from the content analysis,
attractive and driving factors are effective on school administrators' becoming school
administrators. While competency, interest and desire, education and experience,
professional career and authority were the themes of attractive factors, qualification,
recommendation, relocation, alienation and incompetence were the themes of driving
factors. The competencies that school administrators should have are divided into four
different themes. These are management skills, personal characteristics, democracy
and justice, and political perception. It was concluded that the majority of the
participants were of the opinion that only the written exam was sufficient for the
selection of school administrators. In addition, it was seen that the problems that
school administrators experience when they first take office are due to personal,
institutional, political and gender situations.
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Introduction

The school, as one of the main elements of the education system, is an open system that functions
within itself. It is a social living and learning space in which all its components are in constant
communication and interaction (Turan, 2007). School administrators have great duties in order for
the school system to function in a healthy way and to achieve its goals successfully (Bursalioglu,
2021). School administrators have important responsibilities such as managing employees, making
physical arrangements related to the school, strengthening the school's relations with its
environment, improving the quality of education, monitoring student development, and improving
the school. (Giirbiiz, Erdem & Yildirim, 2013). There are roles and competencies that school
administrators should have in order to fulfill these duties and responsibilities successfully. These
roles and competencies are constantly changing according to the requirements of the age. Today,
there are many studies and classifications in the literature on what the roles and competencies of
school administrators should be (Taymaz, 2001; Safrankova & Sikyr, 2018; Cabigao, 2019; Balci, 2021;
Bursalioglu, 2021). In general terms, as Cemaloglu (2005) stated, school administrators should have
adequate management knowledge, leadership, and effective communication skills.

The most widely used classification in the literature regarding the competencies that school
administrators should possess is Katz's (1974) grouping of effective administrative competencies.
These are technical competencies related to specialized knowledge (teaching methods and
techniques, accounting, finance, technology, etc.), human competencies related to the ability to work
with people individually and in groups (motivating, directing, partnering, morale, etc.), and
conceptual competencies related to knowledge of the field of education and management (Téremen
& Kolay, 2003; Bayram & Balyer, 2021).

The 7th National Education Council held in our country for the first time in 1962 and the Central
Government Report published in the same year drew attention to the qualifications, selection and
training of school administrators. (Akin, 2012). Balc1 (2008) states that four basic models are
preferred in the training of school administrators in Turkey. These are the 'apprenticeship model'
implemented under the Law on the Organization of Education until the 1970s, the 'educational
sciences model' accepted by academic circles between 1970 and 1999, the 'examination model'
implemented by the Ministry of National Education (MEB) between 1999 and 2004, and the
‘arbitrariness model' from 2004 to 2007 (Balci, 2008). Balc1's modeling lasts until 2007. After 2007, it
can be stated that the practice of arbitrariness continues. After 2004, there have been continuous
changes in the procedures and principles of selection and assignment of administrators. Tas and
Onder (2010) concluded in their study that more than 30 changes were made in the legislation on
selection and assignment of administrators between 2004 and 2010. As stated in Ergiin's (2019)
research, it is seen that after 2010 in Turkey, the regulation on selection and assignment of
administrators to educational institutions has been continuously amended (dated 28.02.2013,
04.08.2013, 10.06.2014, 06.10.2015, 22.04.2017, 21.06.2018, 05.02.2021) and the evaluation criteria have
not been fully clarified.

In Turkey, school administrators are selected from among volunteer teachers. According to the
February 5, 2021 Regulation on the Selection and Appointment of Administrators for Educational
Institutions, school administrators are selected through a three-stage process. Accordingly, teachers
who wish to become administrators must first pass the Ministry of National Education Examination
for the Selection of Administrators for Educational Institutions (MEB-EKYS) conducted by OSYM
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every year. Afterwards, they are expected to fill out and document the evaluation forms called EK-
1 (those who will be appointed as administrators for the first time) or EK-2 (those who will be
reassigned as administrators), which include scoring sheets regarding their education, length of
service, academic and professional experience, institutional development studies, student
development studies, reward and punishment, and submit them as a file to the Provincial
Evaluation Commission established in each province to carry out administrator selection and
assignment works and procedures. Candidates are also required to take an oral exam conducted by
the commission. In this three-stage process, candidates are assigned a score (50% of the written exam
score, 30% of the evaluation score and 20% of the oral exam score). The appointment process is
carried out within the framework of the calendar determined according to the score superiority and
candidates' preference priorities (MEB, 2021). Teachers who wish to become administrators must
successfully complete these three stages. Whether or not to become an administrator in MEB-
affiliated institutions is a personal decision for teachers. There is some research on why a teacher
chooses to become a school administrator.

Kazak (2021) reached two sub-themes in his research titled "Reasons for Teachers' Preference for
School Administration". These are external/organizational and internal/personal reasons. In the
external/organizational theme, variables such as the offer, insistence, and guidance of provincial,
district, and/or school administrators, and the negative attitudes and behaviors of the school
administrators they worked with were found to be effective, while in the internal/personal theme,
variables such as idealism, fatigue from teaching, and the attractiveness of administration were
found to be effective. Similarly, Erginer and Kose (2012), in their study titled "A Qualitative Study
on School Administrators' Reasons for Preferring and Leaving School Administration", grouped the
reasons for teachers' preference for administration into two themes as social and personal reasons.
Kose and Uzun (2017), in their study on female school administrators, categorized the reasons for
choosing to be an administrator into two themes: professional and personal reasons. All these
studies show that many variables can be effective in causing teachers to choose to become
administrators. In Turkey, school administrators are not provided with any in-service training
before they take office as administrators. Although it is not compulsory, some provincial directorates
of national education may implement short training programs called administrator development
program or similar names. The regulation dated February 5, 2021, which is still in force, states that
candidates who want to be appointed as administrators for the first time or reappointed as
administrators must have an education management certificate. With a provisional article added to
the same regulation (Provisional Article-4: The Educational Management Certificate requirement is
not sought until the date of the announcement of the final results of the Educational Management
Certificate Program to be organized for the first time according to this Regulation). In 2021, this
requirement was not taken into account in the assignments made (MEB, 2021). Since the MEB has
not yet launched an educational administration certificate program and announced the results, the
educational administration certificate requirement was not sought in the assignments made in 2022.
This certificate program may be useful for teachers who want to become administrators to acquire
basic knowledge and skills about the work and procedures of administration and school
administration. When a teacher starts to work as an administrator, they may face great difficulties
because they have not undergone any training or orientation process related to administration. The
problem of this study is to determine the reasons why school administrators become administrators,
their views on the selection and competencies of school administrators, and the difficulties they
experience when they start working. The aim of the study is to examine the views of school
administrators on the reasons for choosing school administration, the competencies that a school
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administrator should have, how school administrators should be selected, and the difficulties they
experience in the process of starting to work as administrators. In order to realize this aim, the
following questions were sought to be answered.

1. What are the reasons for the administrators in schools for choosing to be administrators?

2. What are the competencies that a school administrator should have for effective and
successful school management?

3. How and according to which criteria school administrators should be selected and
appointed?

4. What are the difficulties school administrators experience when they first take office?

Method

This section includes the research model, study group, data collection tool, data collection, data
analysis, validity, and reliability studies.

Research Model

This research, which was conducted to examine the views of school administrators on the reasons
for choosing school administration, the competencies that a school administrator should have, how
school administrators should be selected, and the difficulties they experience in the process of taking
office as administrators, is qualitative research and a phenomenological design was used. The
phenomenological design focuses on phenomena that we are aware of but do not have an in-depth
and detailed understanding (Yildirim & Simsek, 2016, 69). The main data collection tool used in
phenomenological research is the interview. At the same time, what is important in these studies is
the phenomenological attitude. The most striking feature of the phenomenological attitude is to
obtain the focused phenomenon in its simplest and free form. The concept of experience is
fundamental in phenomenology (Sanders, 2002).

In this framework, the phenomenon in this research is the phenomenon of the experience of school
administrators regarding the reasons for choosing school administration, the competencies that a
school administrator should have, the selection of administrators for schools and the difficulties
experienced by school administrators in the process of starting to work as administrators.

Working Group

The study group consists of 29 administrators working in public schools affiliated to the Ministry of
National Education (MEB) in the 2022-2023 academic year. Convenience and criterion sampling
methods were used to determine the administrators. Among the reasons for choosing the
convenience sampling method, it is effective for the researcher to use time effectively and to reduce
research costs. The reason for using the criterion sampling method is that the interviewees are
selected according to predetermined criteria or criteria (Yildirim & Simsek, 2016). In this study, the
convenience sampling method was preferred to collect data quickly. While determining the
interviewees, the criterion of being a principal or vice principal in public schools affiliated to the
Ministry of National Education was sought. The demographic characteristics of the study group are
given in Table 1.
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Table 1
Demographic Characteristics of Participants
Code Gender Age Education Mission Level of Management Did they receive
Status Organization =~ Experience managerial
(years) training at the
beginning of their
managerial career?
Y1 Male 43 Bachelor's Assistant Principal Primary School 4 No
Y2  Male 51 Bachelor's Assistant Principal Primary School 3 No
Y3 Male 42  Master's Principal Primary School 12 No
Y4  Male 41 Master's Assistant Principal Primary School 10 No
Y5  Male 52 Bachelor's Principal Middle School 18 Yes
Y6 Female 37 Bachelor's Assistant Principal Middle School 5 No
Y7 Female 46  Master's Principal Middle School 8 No
Y8 Male 37 Master's Principal Middle School 12 No
Y9 Male 48 Master's Principal High School 18 Yes
Y10 Male 40 Bachelor's Assistant Principal =~ High School 7 No
Y1l Male 41 Bachelor's Principal Middle School 15 No
Y12 Male 39 Bachelor's Assistant Principal Primary School 6 No
Y13 Male 35 Master's Principal Private 6 No
Education
Y14 Male 40 Master's Principal Middle School 11 No
Y15 Male 47  Master's Principal Primary School 15 No
Y16 Female 33 Master's Assistant Principal Middle School 3 Yes
Y17 Male 43 Bachelor's Assistant Principal Middle School 8 No
Y18 Male 37 Bachelor's Assistant Principal Primary School 6 No
Y19 Male 40 Master's Assistant Principal Primary School 1 No
Y20 Male 38 Master's Assistant Principal Primary School 1 No
Y21 Female 37 Master's Assistant Principal  High School 1 No
Y22 Male 48 Master's Assistant Principal =~ High School 8 Yes
Y23 Female 51  Master's Principal High School 9 Yes
Y24 Male 46 Master's Principal Primary School 15 No
Y25 Male 45 Master's Principal Primary School 15 Yes
Y26 Male 37 Bachelor's Assistant Principal =~ High School 7 No
Y27 Female 44  Master's Principal High School 7 Yes
Y28 Female Master's  Assistant Principal =~ High School 5 Yes
Y29 Male 41 Bachelor's Principal Middle School 11 No

As seen in Table 1, seven of the 29 participants were female and 22 were male (percentages should
be given). The ages of the participants ranged between 33 and 52. The average age was 42.1 years.
Eighteen of the participants have master's degrees, 11 have bachelor's degrees, 14 are principals and
15 are assistant principals. Eleven of the administrators work in primary schools, nine in middle
schools, eight in high schools and one in a private education institution. Six of the participants have
less than five years of administrative experience, 12 have 5-9 years, five have 10-14 years and six
have 15-20 years of administrative experience. While 21 of the participants stated that they did not
receive any administrative training when they first started working, eight of them stated that they
received administrative training.

Data Collection Tool and Collection of Data

The research data were collected by conducting interviews with administrators working in public
schools affiliated to the Ministry of National Education. In the interview, questions can be asked to
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the participants in different ways (face-to-face interviews, telephone interviews, interviews with
technological tools) and answers can be obtained (Punch, 2005; Yildirim & Simsek, 2016).

While developing the data collection tool, the researchers first reviewed the literature and developed
a draft semi-structured interview form. The draft form was sent to three academicians working in
different faculties of education for expert opinion. Necessary arrangements were made according to
the expert opinions. A pilot interview was conducted with a vice principal and the form was
finalized after checking the appropriateness of the questions in terms of language and meaning.

The interview form consists of two parts. In the first part, there are six questions about the
participants' personal information (gender, age, education level, position, level of the institution,
and duration of administrative experience). In the second part, there are four open-ended questions
about why the participants preferred school administration, what the competencies of school
administrators should be, how school administrators should be selected and assigned, and the
difficulties they experienced in their first administrative experience. The interview form was sent to
the participants via e-mail, and they were asked to respond in writing. A total of 36 school
administrators received the form. 29 administrators responded to the questions. When it was seen
that data saturation was reached in the analyzed responses, the data collection process was
completed.

Data Analysis

Each participant in the interview was given a code. (For example, Y5 means "the fifth manager who
participated in the research". The raw data consisting of the participants' responses were deciphered
according to the research questions. Content analysis was conducted on the raw data. Two of the
researchers coded the participants separately and then the researchers compared their codes. It was
seen that the codings overlapped to a great extent. After the researchers compared and commonized
their codes, they reached themes.

Validity and Reliability

According to Yildirim and Simsek (2016), validity is related to the accuracy of the research and
reliability is related to the renewability of the research results. In this study, direct quotations were
frequently used for validity and reliability, and the raw data and analysis processes were recorded
and kept by the researchers for possible confirmation. Reliability was ensured by comparing the raw
data after they were analyzed by two different researchers.

Ethics Committee Approval

The ethics committee approval of this study was obtained from Gaziosmanpasa University Ethics
Committee with the date 02.12.2022 and number 235783.

Findings

In this section, the data obtained as a result of the analysis of the research data are presented
according to the research questions.

Participants' Reasons for Choosing School Administration
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The participants were asked the question "What are the reasons for you to be a school
administrator?". The themes and codes obtained as a result of the analysis of the answers given by
the participants are given in Table 2.

Table 2.
Reasons for Teachers to Become School Administrators
Main Theme Codes Interviewers
Theme
Attractive Competence Managerial ability and skills Y1,Y2,Y5,Y8, Y9, Y16,
factors Y17, Y18,Y20, Y21,Y25,
Y28, Y29
Technical competence Y11
Interest and Willingness to take responsibility Y22, Y25, Y26
desire Willingness to experience management Y6, Y21
Interest in management Y14, Y24
Readiness Postgraduate education in educational Y9, Y14
administration
Previous managerial experience Y5
Professional maturity in teaching Y1
Professional Promotion and advancement in the Y6, Y25
career profession
Making a career in management Y21
Authority The will to authority and power Y17,Y27
Driving Qualifications of Lack of merit Y1,Y7,Y8,Y9, Y13, Y16,
factors Managers Y17,Y22,Y25, Y27
Discriminatory, arbitrary managerial Y3,Y13
approaches
Encouragement Top managers Y5, Y11, Y14, Y26
Close circle Y2, Y24
Change of Working in central schools Y4, Y5, Y12, Y15
location Falling into excess norm status Y23
Alienation Alienation from teaching profession Y1, Y7
Inadequacy Outside of field assignment Y15
Aging Y19

As seen in Table 2, participants' reasons for choosing management are divided into two main
themes. These are attractive and driving factors. Five different themes were reached regarding the
attractive factors. These are competence, interest and desire, readiness, professional career and
authority. Five different themes were also found for push factors. These are; qualifications,
encouragement and incentives, relocation, alienation and incompetence.

Attractive Factors

In the competence theme related to the theme of attractive factors, the codes of managerial ability
and skill and technical competence were reached. Most of the participants (n=13, 45%) stated that
they had managerial qualifications and that these qualifications were effective in their decision to
become school administrators. 43 year old Y1 expressed this situation as the following: "The reason
why I became an administrator... is my personal characteristics such as organizing, uniting,
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managing, and making quick decisions are dominant among my personal characteristics." Y5, who
works as a principal in a middle school, stated that "I like being an administrator... I have the ability
to communicate with people, so I decided to continue working as an administrator because I like
doing business with people.” 41 year old Y29 stated that he became a school administrator because
it was suitable for his personality type. Y11, a bachelor's degree graduate, stated that he was assigned
as a school administrator because of his technological competencies.

Regarding the theme of interest and desire, the codes of desire to take responsibility, desire to
experience administration, interest in administration and desire for comfort were reached.
Regarding the desire to take responsibility, Y10, who has been working as an assistant principal in
a high school for seven years, stated that he chose administration in order to serve the country better
in his field. Y22, who has been working as an assistant principal in a high school, stated that "I chose
to become an administrator in order to contribute to Turkish education in my own way with the
awareness that what we need in the education system of our country is more education and with a
sense of duty", while Y25, who has 15 years of experience as an administrator in primary school,
explained his reason for becoming an administrator as "...the desire to solve problems and the desire
to put his hand under the stone...". 37-year-old Y6 stated that she wanted to experience
administration as following:

...my first duty station was in Kiirtiin, Glimiishane. Then I worked as a teacher here at Kayar Sakarya
Middle School. I wanted to try this, I mean, how is administration and what is being done? I can say 1
wanted to learn, you know, I wanted to get some information from there. Y6

The codes related to the theme of readiness are graduate education in educational administration,
past administrative experience and professional maturity in teaching. Y9, who has a bachelor's
degree, stated that having a master's degree in educational administration was effective in his choice
of administration as follows: "After having a master's degree in educational administration, I better
understood the difference between educated administrators and uneducated administrators, and I
decided to apply because I thought that I would be a good administrator." Y5, an assistant principal
in a secondary school, expressed the effect of having been an administrator in the past as following:

Yes, I first worked as a manager in Mardin for 4 years. Then I came to Ankara, to Kazan district. In
Kazan, since I had gained experience in management there (in Mardin), the school principal there saw
my experience and said, "Come, let's make you assistant principal again." Y5

Participant Y1, who has been a manager for four years, stated that he chose management because he
reached a certain maturity in teaching and started to repeat himself.

The codes related to the professional career theme are advancement and promotion in the profession
and making a career as an administrator. Y6 stated that she wanted to advance and rise in national
education and that she chose school administration because she had goals. Y21, a female
administrator with one year of administrative experience, explained the reason for choosing
administration as "I aimed to increase my management knowledge and skills through experience
and to make a career in this field."

The codes related to the theme of authority are the desire for authority and power and nationalist
influence. Participant Y17 stated that he became an administrator in order to be more effective
because his ideas and opinions were not taken seriously as a teacher.
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Unattractive Factors

Regarding the main theme of unattractive factors, the codes of lack of merit and discriminatory and
arbitrary administrative approaches were found in the theme of quality in administrators. Ten
participants (35%) who expressed the push factors mentioned the lack of merit, in other words,
negative administrative experiences. Y1 expressed this situation with the following statements:

"...due to the proliferation of administrators who lack adequate equipment and management skills and
the overwhelming feeling that one day I would not be able to work with such administrators, I said
goodbye to classroom teaching, which I loved very much, and started to work as an assistant principal
through the exam process. "Y1

They stated that administrators who are not open to innovation (Y8), administrators who interpret
the laws according to their own minds (Y13), bad administrators (Y16), incompetent and
cumbersome administrators (Y17), and administrators who obstruct everything (Y27) push them to
become administrators. 48 year old Y22, who completed his master's degree, stated that "Unqualified
and incompetent administrators are not aware of the positions they hold and cannot do justice to
them. I decided to become a manager because I saw the fact that the authorities transform people
instead of correcting the negativities." Y3, who has 12 years of experience as an administrator, stated
that the inconsistent and arbitrary management styles of the school administrators in the school
where he worked were effective.

The codes related to the theme of encouragement were the recommendation of senior managers and
the recommendation of the close environment. Y14, a 40 year old graduate of master's degree,
explained the reason for becoming an administrator with the statements "I continued to be an
administrator with the support of our provincial and district directors". Similarly, Y26 stated that he
decided to become an administrator as a result of "the encouragement of an administrator I value".
Regarding the recommendation of the close environment, Y2, a 5l-year-old undergraduate
graduate, stated that "My colleagues advised me that I should become an administrator."

Regarding the theme of relocation, the codes of working in central schools and becoming surplus to
norms were reached. Y4, who has 10 years of experience as an administrator, stated the reason for
becoming an administrator as follows: "I took the administration exam because it was difficult for
me to be appointed within the province as a classroom teacher. I took the administration exam in
order to come to central district schools." Similarly, 39-year-old Y12 expressed the reason for
becoming an administrator as following:

I am a classroom teacher. My husband is not working. For 8 years, I was working in a very remote
place on the provincial border of Ankara. It was absolutely impossible for me to be transferred. There,
where I used to work, I was already given the position of principal and deputy principal officially. We
said, since there is such an exam, at least we can do this job. We took the exam so that we could both
avoid transfer and work in the center, and we won. Y12

Regarding the alienation theme, the code of alienation from the teaching profession was reached. Y1
stated that he started to repeat himself constantly in the teaching profession and the discomfort
caused by this situation was effective in becoming an administrator. Y7, who is a principal in a
secondary school, stated that he chose to become an administrator because he was tired of teaching.

The codes related to the theme of incompetence were out-of-field assignment and aging. Y15, who
is 47 years old and has 15 years of experience in administration, expressed the reason for choosing
administration with the following statements.
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The biggest reason for becoming a school administrator is related to my branch of assignment.
Although I did not graduate as a classroom teacher, I was appointed as a classroom teacher after taking
a short seminar. I found myself inadequate as a classroom teacher and decided to become an
administrator believing that I would be more successful as an administrator.Y15

Y19, who is 40 years old and has been a school administrator for one year, expressed the effect of
aging on becoming a school administrator as following: "I witnessed the difficulties experienced by
the elderly teachers working in our school and I became an administrator because I thought that I
would have more difficulties especially as I got older."

Competencies Required in School Administrators According to the Participants

The participants were asked the question "What are the basic competencies that a school
administrator should have?". The themes and codes obtained as a result of the analysis of the
responses are given in Table 3.

Table 3.
Competencies Required in School Administrators
Theme Codes Interviewers
Management Leader Y2,Y3,Y7, Y8, Y9, Y19, Y20, Y21, Y22, Y23, Y28, Y29
Skills Communication skills Y4, Y5,Y7,Y10, Y12, Y14, Y20, Y25, Y29
Innovation Y1, Y4,Y17,Y18
Discipline Y2, Y4, Y15, Y29
Managerial knowledge Y19, Y21, Y22
Legislation knowledge Y1,Y3,Y21
Decision making Y1, Y12
Planning Y4, Y23
Problem solving Y17,Y23
Organizational culture Y4, Y14
Personal Feature Tolerant Y1,Y2,Y9, Y19, Y22,Y23
Empathic Y1, Y,3, MY4, Y18, Y19
Persuasion skills Y2, Y9, Y27
Charismatic Y8, Y11, Y27
Listener Y1, Y3, Y4
Motivating Y4,Y9, Y27
Hazirbulunusluk Y1, Y12,Y19
IT literate Y1, Y14
Relaxed Y8, Y15
Honest Y4
Democracy and Being democratic Y2, Y4,Y14, Y20, Y22
Justice Making joint decisions Y4, Y11, Y17, Y22
Being just Y1,Y2,Y6, Y11, Y16, Y28
Acting on merit Y4, Y17
Being impartial Y4, Y5
Critical thinking Y22
Patriotism Nationalist and spiritual value Y11, Y22

As can be seen in Table 3, the competencies that school administrators should have are divided into
four different themes. These are management skills, personal characteristics, democracy and justice,
and patriotism.

The codes related to the theme of management skills are leader, communication skills, innovation,
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discipline, managerial knowledge, knowledge of legislation, decision making, planning, problem
solving and organizational culture. One of the participants, Y2, who has been working as a deputy
principal for three years, stated the following about managerial skills: "School administrators should
first of all be leaders, they should have a set of skills in human relations. For example, having high
persuasion skills, being an interpersonal conciliator, etc." and stated that this would create a positive
peaceful environment in the school and increase peace and sharing. A 37 year old female school
administrator, Y21, similarly stated that "a school administrator should basically have leadership
skills and knowledge competence in the fields of management. Knowledge of legislation and laws
is also a must. In addition, human relations and crisis management skills should also be at a high
level." Y21, an assistant principal in a high school, drew attention to problem solving competence by
stating that school administrators should have crisis management skills. Regarding the codes of
discipline and organizational culture, Y4 stated, "They should develop an institutional culture where
supervision and rules are clear." Regarding the organizational culture theme, Y14, who has 11 years
of experience as a school administrator, stated that school administrators should develop
organizational and institutional culture. Y4, who has a master's degree, emphasized the features of
democratic participation, planning and communication as can be understood from the following
quote:

... School administrators should be appointed on the basis of merit. After being appointed, the
administrator should improve oneself and be open to innovations... They should take the opinions of
the teachers, parents and all stakeholders in the school and make decisions accordingly... They should
be planned. The school administrator should plan his/her work, should not squeeze things to the last
moment and put pressure on their staff.... Use communication channels well: School administrators
should not sit in their chairs in the school... They should be competent in educational economics and
use resources efficiently. School administrators should use school resources economically. They
should take the opinions of the stakeholders in their expenditures...Y4

Regarding the theme of democracy and justice, the critical thinking codes of being democratic,
making decisions jointly, being fair, acting with merit, and being impartial were reached. Y6, who
has been a school administrator for five years, said "L... think that the essential competence of a school
administrator is to be fair" and stated that when fairness is provided, respect will be developed in
teacher, student and administrator relations. Y5, who is a secondary school principal, drew attention
to justice and favoritism with the statements "... he has to approach his staff within a certain
framework of justice regardless of his own opinion, I mean... if there is an administrator with the
mentality of this is from me, this is not from me, there is no peace in the school anyway...". While
K22 stated that school administrators should make decisions with the joint contribution and effort
of school components and should have critical thinking skills, Y17 emphasized the importance of
acting with merit.

Regarding the theme of patriotism, the codes of nationalist and spiritual value were reached. Y22,
who works as an assistant principal in a high school, expressed his thoughts with the following
statements:

Administrators who do not prioritize national and spiritual values will not be successful in building
the education system and national codes of the future. Today, this is the most crucial issue that the
Turkish education organization should focus on. Choosing administrators who are sensitive to this
issue is our most important issue.Y22
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Findings on How School Administrators Should Be Selected

The participants were asked "How do you think school administrators should be determined and
assigned?". The themes and codes obtained as a result of the analysis of the answers given by the
participants are given in Table 4.

Table 4.
How School Administrators Should Be Selected
Theme Codes Interviewers
Selection Written Y2,Y3,Y6,Y10, Y12, Y21
Verbal Y21, Y23, Y24
Written-verbal Y5, Y12, Y29
Written-verbal-Additional Y1, Y8
Additional Y3, Y7
Psychological testing Y16
Written-psychological test Y27
Experience Assistant principal experience Y1, Y5, Y14
Teaching experience Y1, Y5, Y8
School management training Bachelor's degree in education Y4, Y12
management
Master's degree in education Y9, Y14
management
Profession Primary duty Y11, Y13
Continuity Y22
A new system Nominee principal Y6, Y9, Y13

*Additional: Scale in which personal, professional and institutional experiences of the manager candidates are
scored

As seen in Table 4, five different themes were reached regarding how school administrators should
be selected. These themes are selection, experience, school management education, profession and
a new system.

Regarding the selection theme, the codes of written, oral, written-oral, written-oral, written-oral-
additional, additional, psychological test, written-psychological test were found. The most
frequently expressed theme related to the selection theme is that school administrator elections
should be made only through written exams. Y3, who has been working as a school administrator
for 12 years, stated that the written exam was sufficient. Y10, who is 40 years old and a high school
administrator, expressed his opinion that there should only be a written exam for a fair system as
follows:

Everything must be clear. It doesn't matter who you are going to hire - teachers, administrators,
cashiers, etc. - everything must be clear and non-debatable. This should be done with a comprehensive
exam with general culture, general ability, educational sciences and legislation. They should be
appointed and placed according to their score. A fair appointment cannot be made with other
subjective evaluations. Y10

Among the participants (Y21, Y23, Y24) who stated that administrators should be determined by an
oral exam, 51-year-old Y23 said, "The exam only measures knowledge. Leadership skills should also
be measured in the interview." and stated that there should be an oral exam. Y24, who is a principal
at a primary school, stated "It should be an interview. Provincial and district MEM should be
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accountable for success or failure." Y24, a primary school principal, stated that there should be an
oral exam. Y29, 41 years old, secondary school principal, stated "First a written exam and then an
interview. Not only theoretical knowledge is not enough, but it should be determined by an
interview whether personality traits are suitable for administration." Y8, who has a master's degree,
stated that there should be an additional document evaluating the experience of the candidates
together with the written and oral exam. Y7, who has been an institution manager for eight years,
said, "It would be much more objective if only the additional form is calculated and the average of
it is taken and we are appointed accordingly. Because in the oral examination, other problems may
arise inevitably." and stated that the additional document was sufficient. On the other hand, 33-year-
old Y16 stated that those who will be administrators should be determined by a psychological test
as following;:

Administrator appointments are currently made through an exam. However, the exam is not an exam
that measures administrative ability. Anyone who works properly can succeed in this exam and
become an administrator. I think that appointments should be made by making more psycho-social
evaluations. However, it is debatable whether this is possible in our country.Y16

Regarding the experience theme, the themes of assistant principal experience and teaching
experience were reached. Participant Y1 stated this situation with the following statements:

In my opinion, a school administrator should be a school principal after working as a teacher for at
least 8 years and as a deputy principal for 4 years. The creation of a fair and impartial commission to
observe these attitudes and skills is a must. Y1

The codes of bachelor's degree in educational administration and master's degree in educational
administration were found for the theme of school administration education. Y12, who has been a
school administrator for six years, said "I am in favor of professionalism. It should be a department
in the university. It should be permanent." With his statements, he stated that school administration
should become a permanent position rather than temporary assignments among teachers, in other
words, school administration should be professionalized. Y4, on the other hand, stated that teaching
and administration are different professions and that those who receive education to become
teachers start to work in a field other than their formation when they become school administrators,
which causes a great loss of labor, time and cost, and argued that school administration should be
professionalized with the expressions "school administration departments should be opened and
people who graduate from these departments should be appointed, and (these administrators)
should be replaced by rotation every 5 years".

Y9, with 18 years of experience as a school administrator and working as an institution manager,
stated that "(Administrators) should definitely have a master's degree and there should be a practical
training. They should receive one year of practical training, not like a training certificate, but like a
one-year preparation process, like the candidate process of civil servants". Y14 expressed similar
views as following:

First of all (administrators) should definitely be teachers. They should definitely have a master's degree
in educational administration. Teachers should first be deputy principals and then become principals
after a satisfactory period of experience. As in 2008 or 2009, schools should be A, B, C type schools (in
the past, schools were given a score based on certain criteria such as the number of students, teachers,
classrooms, the population of the settlement where they are located, school building status, physical
facilities of the school, etc.). Institutions with high scores are called type A, institutions with low scores
are called type C and the rest are called type B. In order to be able to work as a manager in a type A
institution, one had to be a manager in a type B or C institution) and one had to work in these schools.
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People can study for the exam and get high scores. But you cannot directly start working as an
administrator in big schools. Y14

Regarding the theme of profession, the themes of primary profession and continuity were reached.
Y13, a principal at a practicing school for special needs students, stated that good teachers do not
mean good administrators and that school administration is a different profession in terms of the
work and operations it performs, and therefore it should be a primary job. Y11 also expressed his
views that it should be a primary profession as following:

First of all, school management should be removed from being a second duty and should be a primary
duty. It should be in the general administrative services class. There should be a change in the law
regarding this. Thus, a new role should be given. There should be a promotion system based on
experience such as teaching, vice-principalship and principalship. Management should be made
attractive in terms of personal rights, guarantees and financial matters. Balance of authority and
responsibility should be ensured.Y11

Y22, who works in a high school, stated the following regarding the code of continuity: "It should
be ensured that management is accepted as a professional profession and made a permanent duty.
We cannot expect a manager who says what will happen to me in four years to have a long-term
vision in his/her organization.".

Regarding the theme of a new system, the code of candidate administrator was reached. Participants
Y6, Y9 and Y13 stated that administrators should definitely go through a nomination process and
gain experience.

Findings on the Difficulties Experienced After Taking Office as a School Administrator

The participants were asked the question "What were the difficulties you experienced after you
started working as an administrator?". The themes and codes obtained as a result of the analysis of
the answers given by the participants are given in Table 5.

Table 5.
Difficulties Experienced by School Administrators After Taking Office
Theme Codes Participant
Personal Lack of experience and knowledge Y7,Y9, Y10, Y11, Y12, Y19, Y21,
Technical inefficiency Y1, Y2, Y11, Y21
Lack of knowledge of legislation Y1, Y13, Y18
Not knowing official correspondence Y2
Institutional Inadequate school budget and financing Y3, Y5,Y9, Y20, Y24, Y25, Y27
Communication problems with parents and Y6, Y20, Y26, Y29
teachers
Lack of authorization Y3, Y5, Y15, Y22
Too much responsibility Y3, Y5, Y22
Lack of supervisor support Y14, Y29
School and class size Y20
Lack of equipment Y20
Political Political barriers Y13, Y17
Social Gender Being a woman manager Y28

As seen in Table 5, four themes were found regarding the difficulties that school administrators
experience when they first take up their duties. These are personal, institutional, political and social
gender. Regarding the theme of personal difficulties, the codes of lack of experience and knowledge,
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technical inadequacy, not having a good knowledge of the legislation and not knowing official
correspondence were found. 46 years old Y7 and 48 years old Y9 stated that they did not know
anything about administrative work and procedures when they started to work as school
administrators and they had to learn everything by asking. Y7 stated that "...people do not want
such a leader, they do not want such a manager, we need to be more dominant (in administrative
work and procedures)". Y21, an assistant principal in a high school, expressed his experiences as
following:

In the first days when I started working as an administrator, I felt inadequate and uninformed because
I had never done some of the tasks in my job description before (E-school applications, use of DYS,
etc.). I did not receive any training on these issues, but I received help from my experienced friends. I
asked them to teach me some things and I learned under their guidance. Y21

One of the participants, Y1, expressed the areas where he experienced inadequacy as follows: "I had
the biggest difficulty in the operation and execution of works such as the use of DYS (Ministry of
National Education Document Management System), salary works KBS (Public Accounts
Information System), and work safety." Y11 also expressed that he had problems in similar areas
with the statements "We did not have knowledge about personnel affairs, financial affairs, e-school,
MEBBIS (Ministry of National Education Information Systems)." While the 51 year old Y2 stated that
he did not know how to write official letters when he first started working, the 35 year old Y13
expressed the problem related to his lack of knowledge of the legislation as follows:

The biggest difficulties we experienced ... about the regulations ... about the laws ... and the ways of
implementing them .... we fell into these works without much knowledge and practice and there were
no people in front of us to show us these works ... looking at the practices of other friends ... we did it
by saying that this is how it is done. We even realized later that we were wrong in some applications.
We had serious problems at these points.

The codes related to the theme of difficulties related to institutional capacity are as follows:
insufficient school budget and financing, communication problems with parents and teachers, lack
of authority, too much responsibility, lack of supervisor support, school and class size, and
insufficient equipment. Y5, a secondary school principal, expressed his views on the inadequacy of
the school budget and financing as following:

The first and foremost problem is the economic structure of the school, i.e. the budget you have to
have to run the school. So... you have a lot of authority and responsibility, but no resources. There is a
contradiction here... National Education says don't ask parents for anything (don't demand money).
Okay, let's not ask for anything, but how can we cover the general expenses of the school? We are a
middle school, the allowance sent to us by the National Education is for electricity, water and natural
gas. The state pays for these itself as an invoice. But other than that, for example, the boiler broke
down, or the faucet broke down, or I need to buy soap for the sinks, or I need to do some maintenance,
repair, painting and whitewashing, I am left alone with the parents again to solve these problems /
they have to charge the parents. ... one of the biggest problems we have in schools is financial
resources... ] work with the PTA, and the annual budget of the PTA is 70-80 billion. Again, this is the
money that is spent to keep the school running (to cover financial expenses) with the contribution of
the parents. But when you look at the contribution from the Ministry of National Education, it is a
small contribution of 1-2 billion. It is not an amount that can cover the school's expenses, so they need
to find a solution for this. Y5

Similarly, Y9 stated that he had serious problems because the school where he first started as an
administrator was not in a good socio-economic situation. Y6, who has been a deputy principal in a
secondary school for five years, stated that "...when I started working as an administrator, we had a
lot of problems with the parents. I encountered a policy that constantly protects the child, a parent
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profile that does not even want us to warn the child even when they misbehave." Y29, who has been
an institutional administrator for 11 years, expressed the problem he experienced with teachers
when he first started to work as follows: "The biggest difficulty is teachers, teachers with low
communication and high ego (arrogant) can disrupt the working climate in the school." Another
issue that the participant administrators drew attention to regarding the institutional theme is the
lack of authority. Y15 stated this as follows: "The biggest problem I have encountered so far is that
my authority is not enough. The Ministry should increase the authority of school principals.”
Regarding the excessive responsibility, 48 year old Y29 said, "There is too much responsibility and
not enough authority. Unless this situation is corrected, the success and performance expected from
principals will remain as a dream.” Regarding school and class sizes, Y20 stated that overcrowded
classrooms reduce the quality of education. In addition, Y20 drew attention to the problems related
to the inadequacy of teaching tools and equipment in schools.

The code of political obstacles related to the theme of political difficulties was reached. Y17, who is
an institutional administrator in a secondary school, stated that he encountered a prejudice against
him in his institution that he became an administrator with favoritism/nepotism by considering his
political opinion. In addition, Y17 stated that the decisions of provincial and district administrators,
rather than school administrators, were more effective in the organization. Regarding political
obstacles, Y13 stated that "unfortunately, in order to become an administrator in our country, you
need to be of a certain understanding and political identity". Regarding the theme of gender
challenges, the code of being a female administrator was reached. Y28, who works in a high school
and is a woman, expressed her views on this issue with the following words.

Gender factor. I have seen and been subjected to pressure on women administrators by patriarchal
personalities. Sadly, women administrators may be wanted to be passivized by male administrators
or male teachers.Y28

Discussion

Within the scope of this research, 29 school administrators were interviewed in order to examine
their views on the reasons for choosing school administrators, the competencies that a school
administrator should have, how school administrators should be selected, and the difficulties they
experience in the process of taking office as administrators.

According to the findings obtained within the scope of the research, the reasons why teachers choose
to become administrators are divided into two main themes. These are attractive and driving factors.
Five different sub-themes related to attractive factors were found. These are competence, interest
and desire, readiness, professional career and authority. Similarly, in Kazak's (2021) study, two sub-
themes, namely external/organizational and internal/personal, were obtained regarding the reasons
why teachers prefer school administration. In the study conducted by Yolcu and Bayram (2015),
teachers who participated in the administrator selection exam stated the reasons for this as "seeing
themselves as trained and competent”, "having a different understanding of management", "the
desire to extend their term of office as a principal” and "the desire to have authority". There are many
reasons for teachers to become school administrators. One of them is the idea that there will be more
flexibility in their schedule as an administrator instead of staying in a classroom like a teacher. Other
reasons are to move around the school, to talk and strategize with other administrators, to interact
with students during classroom walkabouts, and to increase their leadership and conduct other
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activities. (Carey, 2017).

A significant number of the school administrators who participated in the research stated that they
had administrative qualifications and that these qualifications were effective in their decision to
become school administrators. The competencies that a school administrator should have for an
effective and successful school administration are listed as follows. Leadership, communication
skills, innovation, discipline, managerial knowledge, knowledge of legislation, decision making,
planning, problem solving, organizational culture, tolerance, empathy, persuasiveness, charisma,
listening, motivating, readiness, information literacy, relaxed, honest, democratic, making decisions
jointly, fairness, giving importance to merit, impartiality, critical thinking, nationalist and spiritual
values. Similarly, Bingiil and Hacifazlioglu (2011) concluded in their study that teachers consider
themselves sufficient for administration. Likewise, Aksu (2004) found that teachers train themselves
to be administrators. As seen in this study and similar previous studies, it can be said that it is
sufficient for administrators to consider themselves sufficient to be administrators, and that they do
not think that there is a need for other competencies and training. One of the attractive factors is
having postgraduate education in the field of educational administration. It is seen that the
interviewees who have postgraduate education in educational administration think that school
administration should be based on an education. School administrators generally demand to be
administrators based on desire, ambition or experience. However, the participants who received
education in the field of educational administration think that school administration should not be
demanded only on the basis of desire, ambition or experience. It is seen that the same participants
think that it is absolutely necessary to have an education in the field of educational administration.
The majority of the participants who expressed the push factors expressed the lack of merit, in other
words, negative administrative experiences. In other words, it is seen that there is an increase in the
number of unqualified school administrators in the field and that they think that they have the
necessary merit to be an administrator. Various studies (Bayrak et al., 2020; Bulut-Boz & Karatas,
2020) also conclude that merit should be given importance in the selection and appointment of
educational administrators. It can be said that the recommendations of political and religious factors
are more effective in taking exams for school administrators. Those who have relations with political
or religious structures may tend to become school administrators according to the recommendations
of these structures. In this regard, Akin (2012) argues that one of the most prominent problems in
the selection and training of school administrators in Turkey is that the practices are far from
objectivity. As long as the governments do not stop distributing school administrations as "gifts"
and continue to see them as a means to control education, objectivity will not be achieved. Here Akin
is trying to say that school administration today is a political and ideological field.

Most of the participants suggested that the main competency that administrators should have is
leadership. Tope (1965) listed leadership as one of the qualities that a school administrator should
possess by saying that a school administrator should be a good public administrator, a policy maker,
a field expert, a professional educator, a leader, and intertwined with the community (cited in
Taymaz, 1986). Leadership is a concept that the capitalist system loves. It is also a concept that
mainstream science frequently studies. Therefore, showing leadership as a qualification that a school
administrator should have overlaps with the discourses of mainstream science. Considering that
Turkey is a capitalist country and all of the participants went through a capitalist education system,
it can be said that it is a normal phenomenon for mainstream statements to come to the surface.

The findings revealed that other basic competencies that administrators should possess are being
tolerant and democratic. Similarly, Kogoglu (2013) stated in his study that school administrators
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should exhibit humanistic, human-valuing, tolerant, understanding attitudes and behaviors. In line
with these findings, it can be predicted that the school administrators, whom the interviewees
generally agreed upon, exhibit a self-centered, commanding, superior discursive
management/behavior style and do not approach the employees with a tolerant and democratic
management style.

Regarding the basic competencies that administrators should have, the ability to empathize comes
to the forefront. Similarly, Sahin (2007) found a high level positive significant relationship between
empathic listening, effectiveness and feedback skills of primary school administrators and problem
solving strategy according to teachers' opinions. Empathy is an important competence and
psychological stability in terms of both the manager's understanding of the employee and the
employee's feeling that the manager can understand him/her. This situation is also important in
terms of increasing commitment to both the job and the organization.

According to the findings, it is also stated that having administrative knowledge is an important
competency. In other words, it can be said that the interviewees generally found the education
received, knowledge of the field of management and management skills and the competencies that
should be possessed in this field important. Similarly, Kiraz et al. (2022) also stated that managers
should be trained through undergraduate or graduate education programs.

Regarding how school administrators should be determined and assigned, most of the participants
stated that administrators should be determined and assigned through a written exam. Ozmen and
Koémiirlii (2010) concluded in their study that the exam practice should continue in the selection of
administrators. The participants of this study also thought that a written exam would be more fair
and that there would be less or no favoritism in such an exam. It is seen that some of the participants
think that they have given up hope from the exams and practices in the past or the current school
administrator selection process or that they do not find them sufficient and therefore a new
appointment system should be established.

The difficulties experienced by school administrators after taking office were categorized under the
themes of personal, institutional, political and social gender. School administrators have many
duties. Here, lack of experience, lack of knowledge, inadequate school budget and financing come
to the surface. Pece and Tasdemir (2021) reach a similar conclusion in their study. In the studyj, it is
stated that although school administrators in our country have limited authority, they undertake
many tasks such as managing the school, providing financing, monitoring and evaluating student
development, monitoring academic achievement, motivating employees, creating a suitable school
climate and strong school culture, and ensuring effective communication within the school and with
the environment. It does not seem possible for a school administrator who lacks knowledge and
experience to undertake all these tasks and fulfill them completely. At the same time, with the
restriction of resources allocated to education as a result of neoliberal policies, schools have been left
without money and school administrators have been transformed into business managers who try
to find money for the school instead of making efforts to provide quality education, which is their
main job.

The results obtained from this study are limited to the views of the participants. Another limitation
of the study is that the study group was determined by using convenience sampling. Despite these
limitations, it is thought that the results of the research can make important contributions to the
relevant literature and policy makers. Based on the results of this study, policy makers can make
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improvements regarding the push factors for teachers to become school administrators. Policies that
will affect the attractive factors that are effective in teachers' selection of school administrators can
be implemented. School administrator competencies can be determined objectively and clearly and
scientific and objective methods can be developed on how to measure them in the most accurate
way. Theoretical and practical trainings can be planned to minimize the difficulties experienced by
school administrators when starting to work as administrators. Researchers who want to conduct a
study on this subject can conduct a similar study by reaching more school administrators with
quantitative methods. Another study can be conducted not with school administrators but with
other components of the school (teachers, parents, students, school staff).
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MAKALE BILGISi

Okul yoneticilerinin yoneticiligi se¢me nedenlerine, bir okul yoneticisinde bulunmas:
gereken yeterliliklere, okul yoneticilerinin nasil segilmesi gerektigine ve yonetici
olarak goreve basladiklari siirecte yasadiklar: giiglitklere dair goriislerini incelemek
amaciyla gergeklestirilen bu arastirma nitel bir yaklasima sahiptir. Arastirma
kapsaminda farkli okul seviyelerinde yonetici olarak calisan 29 katiima ile
gortismeler gerceklestirilmistir. Goriismeler sonucu elde edilen veriler igerik analizine
tabi tutulmustur. Igerik analizi sonucu elde edilen bulgulara gére okul yoneticilerinin
okul yOneticisi olmalarinda gekici ve itici faktorler etkilidir. Cekici faktorlere iliskin
yeterlik, ilgi ve istek, egitim ve deneyim, mesleki kariyer ve otorite temalarina
ulasilmigken, itici faktorlere iliskin ise nitelik, tavsiye, yer degisikligi, yabancilasma ve
yetersizlik temalarma ulagilmistir. Okul yoneticilerinde olmas1 gereken yeterlilikler
dort farkli temaya ayrilmaktadir. Bunlar; yonetim becerisi, kisisel ozellikler,
demokrasi ve adalet ile politik algidir. Katilimcilarin agirlikli bir boliimiiniin okul
yoneticileri segilirken sadece yazili smmavin yeterli oldugu goriisiinde olduklar1
sonucuna ulasilmistir. Ayrica okul yoneticilerinin goreve ilk bagladiklarinda
yasadiklar1 sorunlarin kisisel, kurumsal, politik ve toplumsal cinsiyet durumlardan
kaynakli oldugu goriilmiistiir.
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Giris

Egitim sisteminin ana unsurlarindan biri olan okul kendi iginde isleyen agik bir sistemdir. Tiim
bilesenlerinin siirekli iletisim ve etkilesim halinde olduklar1 toplumsal bir yasama ve 0grenme
alanidir (Turan, 2007). Okul sisteminin saglikli bir sekilde isleyebilmesi, hedeflerine basar: ile
ulasmas1 icin okul yoneticilerine biiyiik gorevler diismektedir (Bursalioglu, 2021). Okul
yoneticilerinin calisanlar1 yonetme, okulla ilgili fiziki diizenlemeleri yapma, okulun gevresiyle
iligkilerini giliclendirme, egitim 6gretimin kalitesini artirma, 6grenci gelisimlerini izleme, okulu
iyilestirme gibi 6nemli sorumluluklar1 vardir (Glirbiiz, Erdem ve Yildirim, 2013). Bu gorev ve
sorumluluklarin basarili bir sekilde yerine getirilmesi i¢in okul yoneticilerinin sahip olmalar1
gereken rol ve yeterlilikler bulunmaktadir. Bu rol ve yeterlilikler cagin gerekliliklerine gore siirekli
degismektedir. Giiniimiizde okul yoneticilerinin rol ve yeterliliklerinin neler olmas: gerektigine
iliskin alan yazinda ¢ok sayida ¢alisma ve siniflama bulunmaktadir (Taymaz, 2001; Safrankova ve
Sikyr, 2018; Cabigao, 2019; Balc1,2021; Bursalioglu, 2021). Genel anlamda okul yoneticileri yeterli
yonetim bilgisi, liderlik ve etkili iletisim becerilerine sahip olmalar1 gerekmektedir (Cemaloglu,
2005).

Okul yoneticilerinin sahip olmalar1 gereken yeterliliklere iliskin alan yazinda en yaygin kullanilan
siniflama Katz'm (1974) etkili yoneticilik yeterliliklerine iliskin yaptigi gruplamadir. Bunlar
uzmanlik bilgisine bagli (6gretim yontem ve teknikleri, muhasebe, finansman, teknoloji vb.) teknik
yeterlilikler, insanlar ile bireysel ve grup halinde ¢calisma yetenegine bagli (motive edebilme, yon
verme, ortaklagtirma, moral verme vb.) insancil yeterlilikler ile egitim ve yonetim alaninin bilgisine
baglh kavramsal yeterliliklerdir (Toremen ve Kolay, 2003; Bayram ve Balyer, 2021).

Okul yoneticilerinin yeterlilikleri, segimleri, yetistirilmelerine ilk kez 1962’de 7. Milli Egitim
Surasinda ve ayni yil yayinlanan Merkezi Hiikiimet Raporunda dikkat ¢ekilmistir (Akin, 2012). Balc
(2008) Tiirkiye’de okul yoneticilerinin yetistirilmesinde dort temel modelin tercih edildigini
belirtmektedir. Bunlar 1970’lere kadar Maarif Tegkilatina Dair Kanun kapsaminda gergeklestirilen
‘ciraklik modeli’, 1970-1999 aras1 akademik cevrelerce kabul goren “egitim bilimleri modeli’, 1999-
2004 aras1 Milli Egitim Bakanligi (MEB) tarafinda uygulamaya gegirilen ‘sinav modeli” ve 2004’ den
2007’ye kadar stiren ‘keyfilik modeli’dir. Balci'nin bu modellemesi 2007 yilina kadar stirmektedir.
2007 yi1lindan sonrada keyfilik uygulamasinin devam ettigi belirtilebilir. 2004 yi1lindan sonra idareci
secme ve gorevlendirme usul ve esaslarinda siirekli degisiklikler yapilmistir. Tas ve Onder (2010)
yaptiklar1 ¢alismada sadece 2004 ile 2010 yillar1 arasinda yoOnetici segme ve gorevlendirme
mevzuatinda 30'dan fazla degisiklik yapildigin1 sonucuna ulasmislardir. Ergiin’iin (2019)
aragtirmasinda belirtildigi tizere Tiirkiye’de 2010 yilindan sonra da egitim kurumlaria yonetici
secme ve gorevlendirme yonetmeliginde stirekli degisiklige gidildigi (28.02.2013, 04.08.2013,
10.06.2014, 06.10.2015, 22.04.2017, 21.06.2018, 05.02.2021 tarihlerinde) degerlendirme kriterlerinde
tam olarak netlige ulagilamadigin goriilmektedir.

Tiirkiye’de egitim kurumlar1 yoneticileri goniillii 6gretmenler arasindan belirlenmektedir. 5 Subat
2021 tarihinde yaymlanan Egitim Kurumlarina Yonetici Se¢me ve Gorevlendirme Yonetmeligine
gore okul yoneticileri {i¢ asamal1 bir siireg sonunda segilmektedir. Buna gore ilk olarak yonetici
olmak isteyen 6gretmenler her y11 OSYM tarafindan gerceklestirilen Milli Egitim Bakanlig1 Egitim
Kurumlarma Yonetici Se¢me Sinavindan (MEB-EKYS) basarili olmalar1 gerekmektedir. Daha sonra
yonetici secme ve gorevlendirme ig ve islemlerini yiiriitmek icin her ilde kurulan il Degerlendirme
Komisyonuna egitim, hizmet stireleri, akademik ve mesleki deneyim, kurum gelistirme calismalari,
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O0grenci gelistirme calismalari, 6diil ve ceza durumlarina iliskin puanlama cetvellerinin yer aldig:
EK-1 (ilk defa yonetici olarak gorevlendirilecekler) veya EK-2 (yeniden ydnetici olarak
gorevlendirilecekler) olarak adlandirilan degerlendirme formlarmi doldurup belgelendirerek bir
dosya seklinde sunmalar1 beklenmektedir. Ayrica adaylarin komisyon tarafindan gerceklestirilen
sOzlii sinava da girmeleri gerekmektedir. Bu li¢ asamali siiregte adaylara gorevlendirmeye esas puan
hesaplanmaktadir (yazili sinav puanmin %50’si, degerlendirme sonucu alian puanin %30'u ve
s0zlii stnav sonucu alinan puaninin %?20’si). Gorevlendirme siireci ise puan iistiinliigii ve adaylarin
tercih 6nceliklerine gore belirlenen takvim gercevesinde gergeklestirilmektedir (MEB, 2021). Yonetici
olmak isteyen Ogretmenler bu {i¢ asamayi1 basari ile tamamlamalidir. MEB’e bagli kurumlarda
idareci olup olmama karar1 6gretmenlerin kendi kisisel kararlaridir. Bir 6gretmenin neden okul
yOneticisi olmay1 tercih ettigine dair baz1 aragtirmalar bulunmaktadar.

Kazak (2021) Ogretmenlerin Okul Yoneticiligi Tercih Etme Nedenleri baglikli aragtirmasinda iki alt
temaya ulagmustir. Bunlar; digsal/orgiitsel ve igsel/kisisel nedenlerdir. Digsal/0rgiitsel temasinda il,
ilce ve/veya okul yoneticilerinin teklifi, 1srar1, yonlendirmesi, birlikte ¢alisilan okul yoneticilerinin
olumsuz tutum ve davranislar1 gibi degiskenler etkiliyken igsel/kisisel temasinda idealizm,
ogretmenlikten yorulma, yoneticiliin cazibesi gibi degiskenlerin etkili oldugu goriilmiistiir. Benzer
sekilde Erginer ve Kose (2012) de Okul Yoneticilerinin Yoneticiligi Tercih ve Birakma Nedenlerine
Iliskin Nitel Bir Calisma adli arastirmalarinda O0gretmenlerin yoneticiligi tercih nedenlerini sosyal
ve kisisel nedenler olarak iki temada toplamiglardir. Kose ve Uzun (2017) da kadin okul
yoneticilerine iligkin ytiriittiikleri arastirmada yoneticiligi tercih nedenlerini mesleki ve kisisel
nedenler olmak tizere iki temada toplamiglardir. Tiim bu arastirmalar 6gretmenlerin yoneticiligi
se¢gmesine neden olan bir¢ok degiskenin etkili olabilecegini gostermektedir. Tiirkiye’de okul
yoneticilerine yoOnetici olarak goreve baslamadan once herhangi bir hizmet ici egitim
verilmemektedir. Zorunlu olmamakla beraber bazi il milli egitim miidiirliikleri tarafindan yonetici
gelistirme programi veya benzeri isimler ile kisa egitim programlar1 uygulanabilmektedir. 5 Subat
2021 tarihli ve halen yiiriirliikkte olan yonetmelikte yonetici olarak ilk defa veya yeniden
gorevlendirilmek isteyen adaylarda egitim yoOnetimi sertifikas1 bulunmas: zorunlulugu yer
almaktadir. Ayn1 yonetmelige eklenen gecici bir madde ile (Gegici Madde-4: Egitim YOnetimi
Sertifikasi sart1, bu Yonetmelige gore ilk defa diizenlenecek Egitim Yonetimi Sertifika Programinin
kesin sonuglarinin ilan edildigi tarihe kadar aranmaz.) 2021 yapilan gorevlendirmelerde bu sart
dikkate alimmamustir (MEB, 2021). Heniiz MEB tarafindan egitim yonetimi sertifika programi
baslatilip sonuglari acgiklanmadigr icin egitim yoOnetimi sertifika sartt 2022 yilinda yapilan
gorevlendirmelerde de aranmamuistir. Bu sertifika programi yonetici olmak isteyen 6gretmenlerin
yoneticilik ve okul yoneticiligine dair is ve islemlere dair temel bilgi ve becerileri edinmeleri
agisindan yararhi olabilir. Bir 0gretmen yonetici olarak goreve basladiginda yoneticilige dair
herhangi bir egitim ya da uyum siirecinden ge¢medigi icin biiyiik giicliikler ile kars1 karsiya
kalabilmektedir. Bu arastirmanin problemini okul yoneticilerinin yonetici olma nedenleri, okul
yoneticilerinin se¢imi ile yeterliklerine dair goriislerini ve goreve baslarken yasadiklar1 giigliikleri
belirlemek olusturmaktadir.

Arastirmanin amaci; okul yoneticilerinin yoneticiligi se¢me nedenlerine, bir okul yoneticisinde
bulunmasi gereken yeterliliklere, okul yoneticilerinin nasil secilmesi gerektigine ve yonetici olarak
goreve bagladiklar siiregte yasadiklar: giigliiklere dair goriislerini incelemektir.

Bu amaci gergeklestirmek i¢in asagidaki sorulara yanit aranmustir.

1. Okullarda gorevli yoneticilerin yoneticiligi se¢gme nedenleri nelerdir?
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2. Bir okul yoneticisinde etkili ve basarili bir okul yonetimi i¢in bulunmas: gereken
yeterlikler nelerdir?

3. Okul yoneticileri nasil ve hangi dlgiitlere gore secilip gorevlendirilmelidir?

4. Okul yoneticileri goreve ilk basladiklarinda yasadiklar: giicliikler nelerdir?

Yontem

Bu boliimde aragtirmanin modeli, calisma grubu, veri toplama araci, verilerin toplanmasi, veri
analizi, gegerlilik ve giivenirlik ¢alismalar1 yer almaktadir.

Arastirmanin Modeli

Okul yoneticilerinin yoneticili§i secme nedenlerine, bir okul yoneticisinde bulunmasi gereken
yeterliliklere, okul yoneticilerinin nasil segilmesi gerektigine ve yonetici olarak goreve bagladiklar:
siirecte yasadiklar1 giigliiklere dair gortislerini incelemek amaciyla gergeklestirilen bu arastirma
nitel bir arastirma olup arastirmada olgubilim deseni kullanilmistir. Olgubilim deseni farkinda
oldugumuz fakat derinlemesine ve ayrmtii bir anlayisa sahip olmadigimiz olgulara
odaklanmaktadir (Yildirim ve Simsek, 2016, 69). Olgubilim arastirmalarinda temel olarak kullanilan
veri toplama araci goriigmedir. Aynmi zamanda bu arastirmalarda 6nemli olan olgubilimsel
tutumdur. Olgubilimsel tutumun en dikkat gekici 6zelligi ise odaklanilan olguyu en yalin ve serbest
haliyle elde edebilmektir. Deneyim kavrami olgu bilim alaninda temeldir (Sanders, 2002).

Bu gergevede bu arastirmada olgu; okullarda gorevli yoneticilerin, yoneticiligi se¢me nedenleri, bir
okul yoneticisinde bulunmas: gereken yeterlilikler, okullara yonetici se¢imi ve okul yoneticilerinin
yoneticilige basladiklari siiregte yasadiklar: giigliiklere iliskin deneyim olgusudur.

Calisma Grubu

Calisma grubunu 2022-2023 egitim 6gretim yilinda Milli Egitim Bakanligina (MEB) bagh resmi
okullarda gorev yapan 29 yonetici olusturmaktadir. Yoneticilerin belirlenmesinde kolay ulagilabilir
ve Ol¢lit ornekleme yontemi kullanilmistir. Kolay ulasilabilir 6rnekleme yonteminin tercih edilme
nedenleri arasinda arastirmacinin zamanu etkili kullanmasi ve aragtirma maliyetlerini diistirmesi
etkili olmaktadir. Olgiit 6rnekleme yonteminin kullanilmasmin nedeniyse goriisiilecek kisilerin
Onceden belirlenmis 0Olglit veya Olgiitlere gore segilmesidir (Yildirim ve Simsek, 2016). Bu
arastirmada da verileri hizl bir sekilde toplamak icin kolay ulasilabilir 6rnekleme yontemi tercih
edilmistir. Goriisiilecek kisiler belirlenirken MEB’e bagli resmi okullarda miidiir ya da miidiir
yardimcist olma Olgiitii aranmistir. Arastirmanin ¢alisma grubunun demografik 6zellikleri Tablo
1’de yer almaktadir.
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Tablo 1.

Katilimcilarin Demografik Ozellikleri

Kod Cinsiyet  Yas Egitim Gorev Calistigni  Yoneticilik  Yoneticilige
Durumu Kurum Deneyimi Baslarken
Seviyesi (yil) Yoneticilik
Egitimi Almis
mi1?
Y1 Erkek 43 Lisans Miidiir Yardimcisi Tkokul 4 Hayir
Y2 Erkek 51 Lisans Miidiir Yardimcist Tlkokul 3 Hayir
Y3 Erkek 42 Yiiksek Lisans Miidiir Tlkokul 12 Hayir
Y4 Erkek 41  Yiiksek Lisans Miidiir Yardimcisi Tlkokul 10 Hayir
Y5 Erkek 52 Lisans Midiir Ortaokul 18 Evet
Y6 Kadin 37 Lisans Midir Yardimcas:  Ortaokul 5 Hayir
Y7 Kadin 46  Yiiksek Lisans Miidiir Ortaokul 8 Hayir
Y8 Erkek 37  Yiiksek Lisans Miidiir Ortaokul 12 Hayir
Y9 Erkek 48  Yiiksek Lisans Midiir Lise 18 Evet
Y10 Erkek 40 Lisans Miidir Yardimcisi Lise 7 Hayir
Y11 Erkek 41 Lisans Midiir Ortaokul 15 Hayir
Y12 Erkek 39 Lisans Miidiir Yardimcisi Tlkokul 6 Hayir
Y13 Erkek 35  Yiiksek Lisans Miidiir Ozel Egitim 6 Hay1r
Y14 Erkek 40 Yiiksek Lisans Midiir Ortaokul 11 Hayir
Y15 Erkek 47  Yiiksek Lisans Midiir Tlkokul 15 Hayir
Y16 Kadin 33  Yiiksek Lisans Miidiir Yardimcis1 ~ Ortaokul 3 Evet
Y17 Erkek 43 Lisans Miidiir Yardimcist  Ortaokul 8 Hayir
Y18 Erkek 37 Lisans Miidiir Yardimcisi Tlkokul 6 Hayir
Y19 Erkek 40 Yiiksek Lisans Miidiir Yardimcisi Tlkokul 1 Hayir
Y20 Erkek 38 Yiiksek Lisans Miidiir Yardimcisi Tlkokul 1 Hayir
Y21 Kadmn 37  Yiiksek Lisans Miidiir Yardimcisi Lise 1 Hayir
Y22 Erkek 48  Yiiksek Lisans Miidiir Yardimcisi Lise 8 Evet
Y23 Kadin 51  Yiiksek Lisans Midiir Lise 9 Evet
Y24 Erkek 46  Yiiksek Lisans Midiir Tlkokul 15 Hayir
Y25 Erkek 45  Yiiksek Lisans Midiir Tlkokul 15 Evet
Y26 Erkek 37 Lisans Miidiir Yardimecisi Lise 7 Hayir
Y27 Kadin 44  Yiiksek Lisans Miidiir Lise 7 Evet
Y28 Kadin Yiiksek Lisans Miidiir Yardimcisi Lise 5 Evet
Y29 Erkek 41 Lisans Miidiir Ortaokul 11 Hayir

Tablo 1'de goriildiigii lizere arastirmaya katilan 29 katilimcinin yedisi (%24.1) kadmn 22’si (%75.9)
erkektir. Katilimcilarin yaslar1 33 ile 52 arasindadir. Yaslarinin ortalamas: 42.1’dir. Katilimcilarin
1871 yiiksek lisans, 11’1 lisans mezunudur, 14'ti miidiir, 15'i miidiir yardimcisidir. Yoneticilerin 11'i
ilkokulda, dokuzu ortaokul, sekizi lise ve biri 6zel egitim kurumunda gorev yapmaktadir.
Katilimcilarin altis1 bes yildan az, 12’si 5-9 yil arasi, besi, 10-14 yil ve altis1 15-20 yil aras: idarecilik
deneyimine sahiptirler. Katimcilarm 21'i goreve ilk bagladiginda herhangi bir yoneticilik egitimi
almadigini belirtirken sekizi yoneticilik egitimi aldigini belirtmistir.

Veri Toplama Araci ve Verilerin Toplanmasi

Arastirma verileri MEB’e bagh resmi okullarda gorev yapan yoneticiler ile goriismeler
gerceklestirilerek toplanmistir. Gortismede katilimcilara arastirma kapsaminda farkl yollar ile (yiiz
ylize goriisme, telefon ile goriisme, teknolojik araglar ile goriisme) sorular yoneltilip cevaplar
alinabilir (Punch, 2005; Yildirim ve Simsek, 2016).
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Veri toplama araci gelistirilirken oncelikle arastirmacilar tarafindan alan yazin incelenmis ve yari
yapilandirilmis bir goriisme formu taslag gelistirilmistir. Taslak form farkl egitim fakiiltelerinde
gorev yapan ii¢ akademisyene gonderilerek uzman goriisiine sunulmustur. Uzman goriiglerine gore
gerekli diizenlemeler yapilmistir. Bir miidiir yardimast ile pilot goriisme gerceklestirilerek sorularn
dil ve anlam yoniinden uygunlugu kontrol edildikten sonra forma son hali verilmistir.

Goriisme formu iki boliimden olugsmaktadir. Tk boliimde katiimcilarin kisisel bilgileri ile ilgili
(cinsiyet, yas, egitim durumu, gorev, calisilan kurum seviyesi ve yoneticilik deneyim siiresi) alt1 soru
yer almaktadir. Ikinci boliimde ise katiimeilarin okul yoneticiligini neden tercih ettikleri, okul
yoneticilerinin yeterliliklerinin neler olmas1 gerektigi, okul yoneticilerinin nasil segcilip
gorevlendirilmesi gerektigi ve ilk yoneticilik deneyimlerinde yasadiklar: giicliikler ile ilgili dort agik
uglu soru bulunmaktadir. Goriigsme formu katiimcilara e-posta yoluyla ulastirilmis ve yazili olarak
yanitlamalar istenmistir. Toplam 36 okul yoneticisine form iletilmistir. 29 yonetici sorulara yanit
vermistir. Incelenen yanitlarda veri doyumuna ulagildigi gériiliince veri toplama siireci
tamamlanmistir.

Verilerin Analizi

Goriismeye katilan her bir katilimciya bir kod verilmistir. (Ornegin Y5; “arastirmaya katilan besinci
yonetici” anlamina gelmektedir. Katilimcilarin yanitlarindan olusan ham veriler arastirma
sorularina gore desifre edilmistir. Ham veriler iizerinden igerik analizi gerceklestirilmistir.
Arastirmacilardan ikisi ayr1 ayr1 katilimcilarin kodlamislardir Daha sonra arastirmacilar kodlarim
kargilastirmiglardir. Kodlamalarin biiyiik oranda ortiistiigii gortilmuistiir. Arastirmacilar kodlarim
karsilastirip ortaklastirdiktan sonra temalara ulagsmislardir.

Gegerlik ve Giivenirlik

Yildirim ve Simsek’e (2016) gore gegerlilik arastirmanin dogrulugu, giivenirlilik ise arastirma
sonuglarinin yenilenebilirligi ile iligkilidir. Bu arastirmada gegerlik ve giivenirlik i¢in dogrudan
alintilara siklikla bagsvurulmus ve arastirma ham verileri ve analiz siiregleri olasi bir teyit durumu
i¢in arastirmacilar tarafindan kayit edilerek muhafaza altina alinmistir. Ham verilerin analizi iki
farkli arastirmaci tarafindan yapildiktan sonra karsilastirilarak giivenirlik saglanmaistir.

Etik Kurul Onay1

Bu arastirmanin etik kurul onay1 Gaziosmanpasa Universitesi Etik Kurulu'ndan 02.12.2022 Tarih ve
235783 say1 ile alinmuistir.

Bulgular

Bu boliimde arastirma verilerinin analizi sonucu elde edilen veriler arastirma sorularma gore yer
almaktadir.

Katilimcilarin Okul Yoneticiligini Se¢me Nedenleri

Katilimcilara “okul yoneticisi olmanizin nedenleri nelerdir?” sorusu yoneltilmistir. Katilimcilarin
verdikleri yanitlarin analizi sonucu ulasilan tema ve kodlar Tablo 2'de yer almaktadir.
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Tablo 2.
Ogretmenlerin Okul Yéneticisi Olma Nedenleri
Ana Tema Tema Kodlar Gortismeciler
Cekici Yeterlik Yonetsel yetenek ve beceri Y1,Y2, Y5, Y8, Y9, Y16,
faktorler Y17, Y18,Y20, Y21,Y25,
Y28, Y29
Teknik yeterlik Y11
Tgi ve istek Sorumluluk alma istegi Y22, Y25, Y26
Yoneticiligi deneyimleme istegi Y6, Y21
Yoneticilige karsi ilgi Y14, Y24
Hazir Egitim yonetiminde lisansiistii egitim Y9, Y14
bulunusluk Gegmis yoneticilik deneyimi Y5
Ogretmenlikte mesleki olgunluk Y1
Mesleki kariyer Meslekte yiikselme ve ilerleme Y6, Y25
Yoneticilik kariyeri yapmak Y21
Otorite Yetki ve giig istenci Y17,Y27
ftici Yoneticilerde Liyakat yoksunlugu Y1, Y7,YS8,Y9, Y13, Y16,
faktorler Nitelik Y17,Y22, Y25, Y27
Ayrnimcy, keyfi yonetici yaklagimlari Y3,Y13
Tesvik ve Ust yoneticilerin Y5, Y11, Y14, Y26
ylireklendirme Yakin ¢evrenin Y2, Y24
Yer degisikligi Merkezi okullarda ¢alisma Y4, Y5,Y12, Y15
Norm fazlas1 duruma diisme Y23
Yabancilasma Ogretmenlik meslegine yabancilagsma Y1, Y7
Yetersizlik Alandig1 atama Y15
Yaslanmak Y19

Tablo 2'de goriildiigii tizere katilimcilarin yoneticiligi se¢me nedenleri iki ana temaya ayrilmaktadir.
Bunlar gekici ve itici faktorlerdir. Cekici faktorlere iliskin bes farkli temaya ulasilmistir. Bunlar;
yeterlik, ilgi ve istek, hazirbulunusluk, mesleki kariyer ve otoritedir. Itici faktorlere iliskin de bes
farkli temaya ulasilmigtir. Bunlar ise; yoneticilerde nitelik, tesvik ve yiireklendirme yer degisikligi,
yabancilagma ve yetersizliktir.

Cekici Faktorler

Cekici faktorler temasina iliskin yeterlik temasinda yonetsel yetenek ve beceri ile teknik yeterlilik
kodlarma ulagilmistir. Katilimalarin biiytik bir kismi (n=13, %45) yoneticilik vasiflarma sahip
olduklarini ve bu 6zelliklerinin okul yoneticisi olma kararlarinda etkili oldugunu belirtmislerdir. Bu
durumu 43 yagindaki Y1 “Idareci olmamdaki... nedense, kisisel 6zelliklerim arasinda organize
etme, birlestirme, yonetme hizli karar alabilme gibi 6zelliklerimin agir basmasi.” seklinde ifade
etmistir. Bir ortaokulda miidiir olarak gorev yapan Y5 ise bu durumu “Ben yoneticiligi seviyorum...
insanlarla iletisim kurma becerisine sahibim yani birileriyle birlikte is yapmay1 sevdigim igin
yOnetici olarak goreve devam etmeye karar verdim.” sozleri ile aktarmistir. 41 yasindaki Y29 ise
kisilik yapisina uygun oldugu icin okul yonetici oldugunu belirtmistir. Lisans mezunu olan Y11 ise
teknolojik yeterlikleri nedeniyle okul yoneticisi olarak gorevlendirildigini soylemistir.

flgi ve istek temasina iliskin ise sorumluluk alma istegi, yoneticiligi deneyimleme istegi, yoneticilige
kars ilgi ve konfor istegi kodlarma ulasilmigtir. Sorumluluk alma istegine iliskin Bir lisede yedi
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yildir miidiir yardimcist olarak gorev yapan Y10 ise kendi alaninda vatana daha iyi hizmet
edebilmek igin yoneticiligi sectigini belirtmistir. Lisede miidiir yardimcisi olarak gorev yapan Y22
“lilkemiz egitim sisteminde, ihtiyacimiz olanin daha ¢ok egitim oldugu bilinci ve vazife suuruyla
Tiirk maarifine kendimce katkida bulunmak adina yoneticiligi sectim” ifadelerini kullanirken,
ilkokulda 15 yillik idarecilik deneyimi bulunan Y25 idareci olma nedenini “...sorunlar1 ¢6zme istegi

7

ve tasin altina elini koyma istegi...” seklinde agiklamistir. 37 yasindaki Y6 ise yoOneticiligi

deneyimlemek istedigini su sekilde ifade etmistir.

...ilk gorev yerim Giimiishane Kiirtiin'dii. Daha sonra burada Kayar Sakarya Ortaokulunda
ogretmenlik yaptim Bir de bunu denemek istedim yani idarecilik nasil neler yapiliyor? Ogrenme istegi
diyebilirim, hani oradan da biraz bilgi almak istedim. Y6

Hazirbulunusluk temasina iliskin ulasilan kodlar egitim yonetiminde lisanstiistii egitim, ge¢mis
yoneticilik deneyimi ve oOgretmenlikte mesleki olgunluktur. Lisans mezunu olan Y9 egitim
yonetiminde ytiiksek lisans yapmasinin yoneticiligi se¢ciminde etkili oldugunu “Egitim yonetiminde
yiiksek lisans yaptiktan sonra egitimli yoneticiler ile egitimsiz yoneticiler arasindaki farki daha iyi
anladim iyi yonetici olacagini diisiindiigiim icin de miiracaat etmeye karar verdim.” seklinde dile
getirmistir. Bir ortaokulda miidiir yardimcisi olan Y5 gegmis donemde yoneticilik yapmis olmasinin
etkisini su sekilde ifade etmistir.

Evet ben ilk yoneticiligi Mardin de yaptim, 4 yil. Sonra Ankara’ya geldim Kazan ilgesine. Kazan’da da
hani yoneticilikte orada (Mardin’de) tecriibe kazandigim icin oradaki okul miidiirii benim tecriibemi
goriince gel seni miidiir yardimcis1 yapalim tekrar dedi.” Y5

Katilimcilardan dort yillik yonetici olan Y1 ise 6gretmenlikte belli bir olgunluga ulastig1 ve kendini
tekrarlamaya basladig1 i¢in yoneticiligi sectigini belirtmistir.

Mesleki kariyer temasina iliskin ulasilan kodlar meslekte ilerleme ve yiikselme ile yoneticilik
kariyeri yapmadir. Y6 Milli egitimde ilerlemek, yiikselmek istedigini ve hedefleri oldugu i¢in okul
yoneticiligini sectigini belirtmistir. Yoneticilik deneyimi bir yil olan ve kadin bir yonetici olan Y21
ise yoneticiligi se¢me nedenini “yOnetim bilgimi ve becerimi deneyimleyerek arttirmak ve bu alanda
kariyer yapmay1 hedefledim.” seklinde agiklamstir.

Otorite temasina iliskin ulasilan kodlar yetki ve gii¢ istenci ile milliyetci etkidir. Katilimcilardan Y17
ogretmen olarak fikir ve goriislerinin ¢ok ciddiye alinmadig: i¢in daha etkili olabilmek amaciyla
yonetici oldugunu belirtmistir.

Itici Faktérler

Itici faktorler ana temasma iliskin yoneticilerde nitelik temasinda liyakat yoksunlugu ve ayrimai,
keyfi yonetici yaklasimlari kodlarma ulagilmustir. Itici faktorleri dile getiren on katilimer (%35)
liyakat yoksunlugunu diger bir ifade ile olumsuz yonetici deneyimlerini sdylemislerdir. Y1 bu
durumu su ifadeler ile dile getirmistir.

“...yeterli donanim ve yonetme becerisinden yoksun idarecilerin ¢ogalmasi ve bir giin bu gibi
yoneticilerle ¢alisamayacagim duygusunun agir basmasindan kaynakli ¢cok severek yaptigim sinif
ogretmenlige veda edip sinav siireciyle miidiir yardimciligina basladim.”Y1

Y8 yenilige acik olmayan idarecilerin, Y13 yasalar1 kendi kafasina gore yorumlayan yoneticilerin,
Y16 karsilastigr kotii idarecilerin, Y17 yetersiz ve hantal yoneticilerin, Y27 her seye engel olan
idarecilerin kendilerini yoneticilige ittigini belirtmislerdir. Yiiksek lisansin1i tamamlayan 48
yasindaki Y22 ise bu durumu “Liyakatsiz ve yeteneksiz yoOneticilerin bulunduklar1 makamlarin
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farkinda olamamalar1 ve hakkini verememeleri. Kisilerin... olumsuzluklar1 diizeltmesi yerine;
makamlarin kisileri dontistiirdiigii gercegini gordiiglim igin yOnetici olmaya karar verdim.”
ifadeleri ile dile getirmistir. 12 yillik yoneticilik deneyimi olan Y3 gorev yaptig1 okuldaki kurum
yoneticilerinin tutarsiz ve keyfi yonetim sekillerinin etkili oldugunu belirtmistir.

Tesvik ve yiireklendirme temasma iligkin ulasilan kodlar {ist yoneticilerin tavsiyesi ile yakin
cevrenin tavsiyesi kodlarma ulasilmistir. 40 yasinda yiiksek lisans mezunu olan Y14 idareci olma
nedenini “il ve ilge midirlerimizin destegiyle yOnetici olmaya devam ettim” ifadeleri ile
acgiklamistir. Benzer sekilde Y26 ise “deger verdigim bir idarecinin tesvik etmesi” sonucu yonetici
olmaya karar verdigini belirtmistir. Yakin ¢evrenin tavsiyesine iliskin ise 51 yasindaki lisans
mezunu Y2 “Calisma arkadaglarimin benim idareci olmam gerektigi konusunda tavsiyeleri.”
ifadeleri kullanmistir.

Yer degisikligi temasina iliskin olarak merkezi okullarda ¢alisma ve norm fazlasi duruma diisme
kodlarina ulasilmistir. 10 yillik idarecilik deneyimi olan Y4 idareci olma nedenini “Smif 6gretmeni
olarak il i¢i atamamin zor olmasi nedeniyle idarecilik simnavina girdim. Merkez ilge okullarina
gelebilmek icin.” seklinde belirtmistir. 39 yasindaki Y12 de benzer sekilde idareci olma nedenini su
sekilde ifade etmistir.

Smif 6gretmeniyim. Esim calismiyor. 8 yildir da ¢ok uzakta Ankara il simnirinda bir yerde goérev
yapiyordum. Tayin olmam kesinlikle imkéansizdi. Orada da eski ¢alistigim yerde de zaten resen miidiir
ve miidiir yardimcilig1 veriliyordu bana. Madem dedik boyle bir sinav da var, bu isi de yapiyoruz en
azindan. Hani hem tayini aradan ¢ikartalim hem de merkezde ¢alisalim diye siava girdik, kazandik.
Y12

Yabancilasma temasma iliskin 6gretmenlik meslegine yabancilasma koduna ulagilmistir. Y1
ogretmenlik mesleginde kendini siirekli tekrar etmeye basladigini ve bu durumun verdigi
rahatsizli§in yonetici olmasinda etkili oldugunu belirtmistir. Bir ortaokulda miidiir olan Y7'de
ogretmenlikten yoruldugu i¢in idareciligi sectigini dile getirmistir.

Yetersizlik temasina iliskin ulasilan kodlar ise alan dis1 atama ve yaslanmak olmustur. 47 yasinda
olan 15 yillik yoneticilik deneyimi bulunan Y15 idareciligi secme nedenini su ifadeler ile dile
getirmisgtir.

Okul yoneticiligine neden olan en biiyiik sebep atama bransimla alakalidir. Siif 6gretmenligi mezun
olmadigim halde kisa bir seminer alarak sinif 6gretmeni olarak atandim. Sinif 6gretmenligi konusunda
kendimi yetersiz buldum yonetici olarak daha basarili olacagima inanarak yonetici olmaya karar
verdim.Y15

40 yasinda olan ve bir yildir okul yoneticisi olan Y19 yaslanmanin okul yoneticisi olmasindaki
etkisini “okulumuzda calisan yash Ogretmenlerin yasadig1 zorluklara tanik oldum ve ben de
Ozellikle yasim ilerledik¢e daha da zorlanacagimi diistindiiglim igin idareci oldum.” sekilde ifade
etmistir.

Katilimcilara Gore Okul Yoneticilerinde Olmasi Gereken Yeterlikler

Katilmcilara “Bir okul yoneticisinde olmasi gereken temel yeterlilikler nelerdir?” sorusu
yoOneltilmistir. Verilen yanitlarin analizi sonucu ulasilan tema ve kodlar Tablo 3’de yer almaktadir.
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Tablo 3.
Okul Yoneticilerinde Bulunmas: Gereken Yeterlikler
Tema Kodlar Gorligsmeciler
Yonetim Becerisi Lider Y2,Y3,Y7, Y8, Y9, Y19, Y20, Y21, Y22, Y23, Y28, Y29
Tletisim becerisi Y4,Y5,Y7, Y10, Y12, Y14, Y20, Y25, Y29
Yenilikgilik Y1, Y4, Y17, Y18
Disiplin Y2, Y4, Y15, Y29
Yonetsel bilgi Y19, Y21, Y22
Mevzuat bilgisi Y1,Y3,Y21
Karar verme Y1, Y12
Planlilik Y4, Y23
Problem ¢6zmek Y17,Y23
Orgiit kiiltiiri Y4, Y14
Kisisel Ozellik Hosgoriilii Y1,Y2,Y9, Y19, Y22,Y23
Empatik Y1,Y,3, MY4, Y18, Y19
Tkna kabiliyeti Y2, Y9, Y27
Karizmatik Y8, Y11, Y27
Dinleyici Y1, Y3, Y4
Motive edici Y4, Y9, Y27
Hazirbulunusluk Y1, Y12,Y19
Bilisim okuryazar1 Y1, Y14
Rahat Y8, Y15
Diirtist Y4
Demokrasi ve Demokratik olmak Y2,Y4,Y14, Y20, Y22
Adalet Kararlar ortak almak Y4, Y11, Y17, Y22
Adaletli olmak Y1, Y2,Y6, Y11, Y16, Y28
Liyakatli davranmali Y4, Y17
Tarafsiz olmak Y4, Y5
Elesgtirel diistince Y22
Vatanseverlik Milliyetgi ve manevi deger Y11, Y22

Tablo 3’de yer aldig: iizere okul yoneticilerinde bulunmas: gereken yeterliklere iliskin dort farkli
temaya ayrilmaktadir. Bunlar; yonetim becerisi, kisisel oOzellikler, demokrasi ve adalet ve
vatanseverliktir.

YoOnetim becerisi temasmna iliskin ulasilan kodlar lider, iletisim becerisi, yenilikgilik, disiplin,
yoOnetsel bilgi, mevzuat bilgisi, karar verme, planhilik, problem ¢6zmek ve orgiit kiiltiiriidiir.
Katilimcilardan ti¢ yildir miidiir yardimcisi olarak gorev yapan Y2 yonetsel becerilere iligkin “okul
yoneticileri dncelikle lider olmali, insan iliskilerinde bir takim becerilere sahip olmali. Ornek vermek
gerekirse ikna kabiliyetinin ytiksek olmasi, kisiler aras1 uzlastirici olmasi gibi.” ifadelerini kullanip
bu durumun okulda pozitif bariscil bir ortam olusturup huzur ve paylasimi artiracaginm dile
getirmistir. 37 yasindaki kadin okul yoneticisi Y21'de benzer sekilde “bir okul yoneticisinin temelde
liderlik becerisi ve yonetim alanlarinda bilgi yeterliligi olmalidir. Mevzuat ve kanun bilgisi de sarttir.
Ayrica insan iligkileri ve kriz yonetme becerileri de yiiksek diizeyde olmalidir.” ifadeleri ile
gorisglerini dile getirmistir. Bir lisede miidiir yardimcis1 olan Y21 okul yoneticilerinin kriz yonetim
becerilerinin bulunmas: gerektigini ifade ederek problem ¢ozme yeterligine dikkat ¢cekmistir. Y4
disiplin ve orgiit kiiltiirti kodlarina iliskin olarak “Denetim ve kurallarin net oldugu bir kurum
kiiltiirii gelistirmelidir.” agiklamasmi yapmugtir. Orgiit kiiltiirii temasma iliskin 11 yillik okul
yoneticiligi deneyimi bulunan Y14 de okul yoneticilerinin orgiit ve kurum kiiltiirii gelistirmeleri
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gerektigini belirtmistir. Yiiksek lisans mezunu olan Y4 ise asagidaki alintidan anlasildig {izere
demokratik katilim, planlilik ve iletisim 6zelliklerini vurgulamistir:

.. okul yoneticilerinin liyakat esasina gore atanmasi gerekir. Atandiktan sonra da idareci kendini
gelistirmeli, yeniliklere ag¢ik olmalidir... Okuldaki 6gretmenlerin velilerin yani tiim paydaslarin
goriiglerini alip Oyle karar vermelidir... Planli olmalidir. Okul idarecisi yaptig1 islerde planlama
yapmaly, isleri son ana sikistirip personeline baski yapmamalidir.... Iletisim kanallarin iyi kullanmali:
Okul idaresi okulda odasinda koltugunda oturmamalidir... Egitim ekonomisi konularinda yeterli
olmasi ve kaynaklar1 verimli kullanmasi gerekir. Okul idaresi okul kaynaklarmni tasarruflu
kullanmalidir. Yapacagi harcamalarda isin paydaslarinin goriislerini almalidir...Y4

Kisilik 6zellikleri temasina iliskin ulasilan kodlar hosgoriilii, empatik, ikna kabiliyeti, karizmatik,
dinleyici, motive edici, hazirbulunusluk, bilisim okuryazarligs, rahat olmak ve diiriist olmaktir. Bir
ortaokulda kurum miidiirii olarak galisgan Y8 “bana gore bir okulu A noktasindan B noktasina
getirerek getirirken ayn1 zamanda insanlar {izerinde de bir etki saglamasi gerekir.” ifadelerini
kullanarak okul yoneticinin karizmatik olmasi ve insanlar1 ikna edebilmesi gerektigini belirtmistir.
Y1 okul yoneticisinin bilisim okuryazari olmas: gerektigini belirtirken Y3 iyi bir dinleyici olmasi
gerektigini dile getirmistir. Alaninda ytiksek lisans egitimi tamamlayan Y19 ise okul yoneticilerinin
her seyden Once iyi birer egitimci olmalar1 gerektigini belirtmistir. Lisans mezunu olan Y12 okul
yoneticilerinin kendi 6gretmenlik deneyimlerini de hatirlayarak her seyden &nce rahat bir yapiya
sahip olmalar1 gerektigini aktarmistir. Y1 ayrica okul yoneticilerinde olmasi gereken yeterliklere
iliskin “.. kisisel olarak kendini tamamlamis olmal1 yani psikolojik bir rahatsizl1§1, kisilik bozuklugu
bulunmamasi... empati duygusunun giiglii olabilmesi gerekmektedir.” ifadelerini kullanmistir. Lise
miidiirii olan Y27 “Ekibini motive ederek aidiyet duygusunu gelistirip basar1 odakli olmalarin
saglayabilmeli.” seklinde motive etme yeterligine dikkat ¢ekmistir.

Demokrasi ve adalet temasina iligskin olarak demokratik olmak, kararlar1 ortak almak, adaletli
olmak, liyakatli davranmak, tarafsiz olmak elestirel diisiince kodlarma ulasilmistir. Bes yildir okul
yOneticisi olan Y6 “ben... bir okul yoneticisinde olmazsa olmaz yeterligin adaletli olmasi oldugunu
diistintiyorum” ifadelerini kullanip adalet saglandiginda 6gretmen, 6grenci ve idareci iliskilerinde
sayginin gelisecegini belirtmistir. Ortaokul mudiirii olan Y5de adalet ve kayirmacihiga “

personeline kendi goriisii ne olursa olsun belli bir adalet ¢ercevesi icerisinde yaklasmasi gerekiyor,
yani... zihniyet olarak bu benden, bu benden degil, 6l¢iistinde bir idareci olursa zaten okulunda bir

4

huzur kalmiyor...” ifadeleri ile dikkat g¢ekmistir. K22 okul yoneticilerinin kararlar1 okul
bilesenlerinin ortak katki ve gayreti ile almasi gerektigini, elestirel diistinme becerisine sahip olmasi

gerektigini belirtirken Y17 liyakatli davranmanin énemini tizerinde vurgulamistir.

Vatanseverlik temasina iliskin olarak ise milliyet¢i ve manevi deger koduna ulagilmistir. Bir lisede
miidiir yardimcisi olarak gorev yapan Y22 diisiincelerini su ifadeler ile dile getirmistir:

Milli ve manevi degerleri 6ncelemeyen yoneticiler gelecegin egim sistemini ve ulusal kodlarimn insa
etmede bagarili olamayacaklardir. Bugiin Tiirk maarif tegkilatinin, iizerinde durmasi gereken en elzem
konu budur. Bu konuda hassasiyete sahip yoneticileri se¢mek en mithim meselemizdir.Y22

Okul Yéneticilerinin Nasil Secilmesi Gerektigine Iliskin Bulgular

Katilimcilara “Size gore okul yoneticileri nasil belirlenmeli ve nasil gorevlendirilmelidir?” sorusu
yoneltilmistir. Katilimcilarin verdikleri yanitlarin analizi sonucu ulasilan tema ve kodlar Tablo 4’de
yer almaktadir.
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Tablo 4.
Okul Yoneticileri Nasil Secilmeli
Tema Kodlar Gorligsmeciler
Se¢me Yazili Y2, Y3, Y6, Y10, Y12, Y21
Sozlii Y21, Y23, Y24
Yazili-sozli Y5, Y12, Y29
Yazili-sozli-ek* Y1, Y8
Ek Y3, Y7
Psikolojik test Y16
Yazili-psikolojik test Y27
Deneyim Miidiir yardimcilig1 deneyimi Y1, Y5, Y14
Ogretmenlik deneyimi Y1, Y5, Y8
Okul yonetimi egitimi Egitim yonetimi lisans Y4, Y12
Egitim yonetimi yiiksek lisans Y9, Y14
Meslek Asli gorev Y11, Y13
Stireklilik Y22
Yeni bir sistem Aday yonetici Y6, Y9, Y13

*Ek: Yonetici adaylarmin kisisel, mesleki ve kurumsal deneyimlerinin puanlandirildig: 6lgek

Tablo 4'de goriildiigii tizere okul yoneticilerinin nasil segilmesi gerektigine iliskin begs farkli temaya
ulagilmistir. Bunlar segme, deneyim, okul yonetimi egitimi, meslek ve yeni bir sistem temalaridir.

Se¢me temasina iligkin olarak yazili, s6zlii, yazili-sozlii, yazili-sozlii-ek, ek, psikolojik test, yazili-
psikolojik test kodlarina ulasilmistir. Se¢me temasma iliskin en fazla ifade edilen tema okul
yoneticisi segimlerinin sadece yazh sinav ile yapilmasina dairdir. 12 yildir okul yoneticisi olarak
calisan Y3 yazili sinavin yeterli oldugunu belirtmistir. 40 yasinda, lisede yonetici olan Y10 ise adaletli
bir sistem icin sadece yazili sinav olmasi gerektigine dair goriisiinii su sekilde dile getirmistir:

Her sey net olmalidir. Ogretmen, yonetici, kasiyer vb. fark etmez kimi alacaksaniz net ve tartigmaya
kapal1 olmali. Genel kiiltiir, genel yetenek, egitim bilimleri ve mevzuatla yapacaginiz kapsaml bir
smavla bu is yapilmalidir. Aldiklar1 puana gore atama ve yerlestirme yapilmali. Diger 6znel
degerlendirmelerle adaletli bir atama yapilamaz. Y10

Yoneticilerin sozlii sinav ile belirlenmesi gerektigini belirten katilimcilardan (Y21, Y23, Y24) 51
yasindaki Y23 “Simnav sadece bilgiyi 6lcer. Miilakatta da liderlik becerileri dl¢iilmelidir.” ifadeleri ile
s6zlii sinavin olmasi gerektigini belirtmistir. llkokulda miidiir olan Y24’de “Miilakatla olmali. 1l ilge
MEM basar1 ya da basarisizlikta hesap verebilmeli.” ifadeleri ile s6zlii sitnav olmasi gerektigini dile
getirmistir. 41 yaginda, ortaokul miidiirii olan Y29 “Once yazili sinav daha sonra miilakat. Sadece
teorik bilgiler yeterli olmayip kisilik 0zelliklerinde idarecilige uygun olup olmadig: miilakat ile
tespit olmasi gerekir.” seklinde hem yazili hem sozlii sinav olmasi gerektigini belirtmistir. Yiitksek
lisans mezunu Y8 ise yazili ve s6zlii sinav ile birlikte adaylarin deneyimlerinin de degerlendirildigi
ek belgenin olmasi gerektigini ifade etmistir. Sekiz yi1llik kurum miidiirii olan Y7 ise “Sadece ek form
hesaplanip onun ortalamas: alinip ona gore atamamiz yapilsa ¢ok daha objektif olur. Ciinkii yani
sOzlii de ister istemez bagka sikintilar da ¢ikabiliyor.” ifadeleri ile ek belgenin yeterli oldugunu
belirtmistir. 33 yasindaki Y16 ise yoOnetici olacaklarin yapilacak psikolojik test ile belirlenmesi
gerektigini su sekilde dile getirmistir:

Yonetici atamalar1 simavla yapiliyor su an. Ancak smav yoneticilik kabiliyetini 6l¢en bir smav degil.
Diizgiin ¢alisan herkes bu sinavda basarili olup yonetici olabilir. Daha ¢ok psiko-sosyal degerlendirme
yapilarak atamalar gerceklestirilmelidir diye diisiiniiyorum. Ancak bu durum {ilkemizde miimkiin
mii tartisilir.Y16
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Deneyim temasina iligkin olarak ise miidiir yardimcligi deneyimi ve o6gretmenlik deneyimi
temalarina ulasilmistir. Katihmcilardan Y1 bu durumu su ifadeler ile séylemistir:

Bana gore bir okul yoneticisi en az 8 yil 6gretmenlik 4 yil miidiir yardimcilig1 yaptiktan sonra okul
miidiirii olmali tabi bu gorevleri yaparken olumlu tutum ve basarilar elde etmeli. Bu tutum ve
becerileri gozlemleyecek adil tarafsiz bir komisyonun olusturulmasi olmazsa olmazlardandir. Y1

Okul yonetimi egitimi temasina iliskin egitim yonetiminde lisans ve egitim yonetiminde yiiksek
lisans kodlarmna ulagilmistir. Alt1 yildir kurum yoneticisi olan Y12 “Ben profesyonellikten yanayim.
Universitede bir bolim olmali. Kalict olmalidir.” ifadeleri ile 6gretmenler arasmndan gegici
gorevlendirmeler ile degil stirekli bir kadro haline gelmesi diger bir ifade ile okul yoneticiligin
mesleklesmesi gerektigini belirtmistir. Y4 ise Ogretmenlik ve yoneticiligin farkli meslekler
oldugunu, 6gretmen olmak igin egitim alanlarin okul yoneticisi olmasr ile formasyonlarinin diginda
bir alanda ¢alismaya basladigini bunun biiytiik bir emek, zaman ve maliyet kaybina neden oldugunu
belirterek “okul yoneticiligi boliimleri agilmali ve buradan mezun olan kisiler atanmali, her 5 yilda
bir rotasyonla (bu yoneticilerin) yerleri degistirilmelidir” ifadeleri ile okul yoneticiliginin
mesleklesmesi gerektigini savunmustur.

18 yillik okul yoneticiligi deneyimi olan ve kurum miidiirii olarak calisan Y9 “(Y0Oneticiler) kesinlikle
yliksek lisans yapmali ve uygulamali bir egitim olmali. Egitim sertifikas1 degil de bir yil hazirlik
siireci gibi, memurlarin aday olma siireci gibi, bir y1l uygulamali egitim almali” seklinde yiiksek
lisans egitimine dikkat cekmistir. Y14 ise benzer gortislerini su sekilde ifade etmistir:

Bir kere (yOneticiler) kesinlikle 6gretmen olmalidir. Kesinlikle egitim yonetimi alaninda yiiksek lisans
yapmali. Ogretmenler énce miidiir yardimcisi olmali ve tecriibe edinecegi tatmin edici bir siireden
sonra miidiir olmali. 2008 veya 2009 yilindaki yonetmelikte oldugu gibi okullar A, B, C tipi okullar
olmali (ge¢miste okullara kurum tipi tespit formu ile 6grenci, 6gretmen, derslik sayisi, bulunduklar
yerlesim yerinin niifusu, okul bina durumu, okulun fiziki olanaklar1 vb. belirli kriterlere gore bir puan
verilirdi. Yiiksek puanl kurumlar A tipi, diisiik puanli kurumlarin C tipi digerlerinin ise B tipi olarak
adlandirilirdir. A tipi kurumda yoneticilik yapabilmek icin B veya C tipi kurumda yoneticilik yapma
sart1 aranirdi) ve bu okullarda galisma zorunlulugu olmalidir. Insanlar smava calisip yiiksek puan
alabilirler. Ama direkt biiyiik okullarda idarecilige baslanmaz. Y14

Meslek temasina iliskin olarak ise asli meslek ve siireklilik temalarma ulagilmistir. Bir 6zel egitim
uygulama okulunda miidiir olan Y13 iyi 6gretmenlerin iyi idareci anlamina gelmedigini belirtip
okul yoneticiliginin yaptig1 is ve islemler agisindan farkli bir meslek oldugunu, bu nedenle asli bir
is olmasi gerektigini belirtmistir. Y11 de asil meslek olmasi gerektigini dair goriislerini su sekilde
dile getirmistir:

Basta okul yoneticiligi ikinci gorev olmaktan ¢ikarilmali ve asli gorev olmalidir. Genel idari hizmetler
smifinda olmalidir. Kanunda bununla ilgili degisiklik olmalidir. Boylece yeni bir rol verilmelidir.
Ogretmenlik, miidiir yardimcis1 ve miidiirliik gibi tecriibeye dayali yiikselme sistemi olmalidir. Ozliik
haklari, giivenceler ve mali konularda yoneticilik cazip hale getirilmelidir. Yetki ve sorumluluk
dengesi saglanmalidir.Y11

Lisede gorev yapan Y22 ise siireklilik koduna iliskin “Y0neticiligin profesyonel bir meslek olarak
kabul edilmesi ve stirekli gorev haline getirilmesi saglanmalidir. Dort yil sonra halim ne olacak
diyen bir yOneticinin kurumunda uzun vadeli vizyona sahip olmasini bekleyemeyiz.” ifadelerini
belirtmistir.

Yeni bir sistem temasina iligkin olarak ise aday yonetici koduna ulasilmistir. Katihmailardan Y6, Y9
ve Y13 idarecilerin mutlaka bir adaylik siirecinden gecerek deneyim edinmeleri gerektigini
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belirtmislerdir.
Okul Yoneticisi Olarak Goéreve Baslandiktan Sonra Yasanilan Giigliiklere iliskin Bulgular

Katilimcilara “Yonetici olarak goreve basladiktan sonra yasadiginiz giigliikler nelerdi? sorusu
yoneltilmistir. Katilimcilarin verdikleri yanitlarin analizi sonucu ulagilan tema ve kodlar Tablo 5'de
yer almaktadir.

Tablo 5.
Okul Yoneticilerinin Goreve Basladiktan Sonra Yasadiklar: Giicliikler
Tema Kodlar Katilimer
Kisisel Deneyim ve bilgi eksikligi Y7,Y9, Y10, Y11, Y12, Y19, Y21,
Teknik yetersizlik Y1, Y2, Y11, Y21
Mevzuata hakim olmamak Y1, Y13,Y18
Resmi yazigsmayi bilmemek Y2
Kurumsal Okul biitge ve finansmaninin yetersiz olmast Y3, Y5,Y9, Y20, Y24, Y25, Y27
Veli ve 6gretmen ile yasanan iletisim Y6, Y20, Y26, Y29
sorunlari
Yetkisizlik Y3, Y5, Y15, Y22
Sorumlulugun fazla olmasi Y3, Y5, Y22
Amir desteginden yoksun olmak Y14, Y29
Okul ve smif biiytikliigii Y20
Arag gereg yetersizligi Y20
Politik Politik engeller Y13, Y17
Toplumsal Kadin yonetici olmak Y28
Cinsiyet

Tablo 5'de goriildiigii tizere okul yOneticilerinin goreve ilk basladiklarinda yasadiklar giigliiklere
iliskin dort temaya ulasilmistir. Bunlar kisisel, kurumsal, politik ve toplumsal cinsiyettir. Kisisel
glicliikler temasina iliskin olarak deneyim ve bilgi eksikligi, teknik yetersizlik, mevzuata hakim
olamamak ve resmi yazismalar1 bilmemek kodlarina ulasilmistir. 46 yasindaki Y7 ile 48 yasinda Y9
okul yoneticiligine baglarken idari is ve iglemlere dair hig bir sey bilmediklerini, her seyi sorarak

“”

ogrenmek zorunda kaldiklarimi belirtmislerdir. Y7 bu duruma iliskin “...insanlar boyle bir lider
istemiyorlar, boyle bir yonetici istemiyorlar, daha hakim (idari is ve islemlere) olmamiz gerekiyor”
ifadelerini kullanmstir. Bir lisede miidiir yardimcist olan Y21 ise yasadiklarini su sekilde ifade

etmistir:

Yoneticilige basladigim ilk giinlerde gorev tanimimda olan bazi isleri daha 6nce hi¢ yapmadigim igin
(E-okul uygulamalari, DYS kullanimi vs.) kendimi yetersiz ve bilgisiz hissettim. Bu konularda
herhangi bir egitim almadim, ancak tecriibeli arkadaslarimdan yardim aldim. Onlardan bazi seyleri
bana 0gretmenlerini rica ettim ve onlarin rehberliginde de 6grendim. Y21

Katillmcilardan Y1 yetersizlik yasadig: alanlar1 “En biiyiik giicliigti DYS (MEB Dokiiman Yonetim
Sistemi) kullanimi, maas isleri KBS (Kamu Hesaplar: Bilgi Sistemi), is giivenligi gibi islerin isleyis
ve yiriitiilmesinde yasadim.” seklinde ifade etmistir. Y11 de “Personel isleri, mali isler, e-okul,
MEBBIS (Milli Egitim Bakanlig1 Bilgi Sistemleri) birgok iste bilgimiz yoktu.” ifadeleri ile benzer
alanlarda sorun yasadigini dile getirmistir. 51 yagindaki Y2 goreve ilk basladiginda resmi yazi
yazmay1 bilmedigini belirtirken, 35 yasindaki Y13 mevzuata hakim olmamasi ile ilgili sorunu su
sekilde ifade etmistir:

Yasadigimiz en biiyiik zorluklar ... yonetmelikler hakkinda ... kanunlar hakkinda ... ve bunlar
uygulama sekilleri .... pek bilgimiz ve prati§imiz olmadan bu islerin igerisine diistiik ve oniimiizde
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bu isleri gosterecek kisiler yoktu... diger arkadaslarin uygulamalarindan bakarak ...bunlar boyle
yapiliyormus diyerek yaptik. Hatta bazi uygulamalarda yanlis yaptigimizin sonradan farkina vardik.
Bu noktalarda ciddi sorunlar yasadik.

Kurumsal kapasite ile ilgili giicliikler temasina iliskin ulasilan kodlar; okul biit¢e ve finansmaninin
yetersiz olmasi, veli ve dgretmen ile yasanan iletisim sorunlari, yetkisizlik, sorumlulugun fazla
olmasi, amir desteginden yoksun olmak, okul ve sif biiyiikliigii ve arag¢ ve gereg yetersizligi
seklindedir. Okul biitce ve finansmaninin yetersiz olmasina iliskin ortaokul midiirii olan Y5
goriislerini su sekilde aktarmustir:

En basta gelen sorun okulun ekonomik yapisi yani okulun islemlerini yiiriitebilmek i¢in sahip olmaniz
gereken biitce. Yani... yetki ve sorumlulugunuz gok, ama kaynaginiz yok. Burada soyle bir tezat var...
Milli Egitim diyor ki velilerden hicbir sey istemeyin (para talep etmeyin). Tamam, istemeyelim,
okuldaki genel giderleri ne ile karsilayalim! Biz ortaokuluz, Milli Egitim’in bize génderdigi 6denek,
elektrik, su, dogalgazla ilgili. Onlar1 da fatura olarak devlet kendisi ddiiyor. Ancak onun disinda
mesela okulun kalorifer kazani bozuldu ya da muslugu bozuldu ya da lavabolara sabun alacagim veya
bir bakim onarim, boya badana yapacagim, ben bunlar1 ¢6zmek icin yine veli ile bas basa kalmis
oluyorum /velilerden ticret talep etmek zorunda kaliyor. ... okullarda yasadigimiz en biiyiik
sikintilarin baginda mali kaynaklar geliyor... Ben okul aile birligi ile calistyorum, okul aile birliginin
harcadig yillik biitgesine bakiyorsunuz 70-80 milyar. Yine velinin katkisiyla okulun dondiiriilmesine
(mali giderlerin karsilanmasi) yonelik harcanan para. Ama MEB’den sunulan katkiya bakiyorsunuz
bunu yaninda kii¢iik bir katki olarak 1-2 milyar. Okulun giderlerini karsilayacak bir meblag degil yani
onun i¢in buna ¢6ziim bulmasi gerekiyor. Y5

Benzer bir sekilde Y9 da yoneticilige ilk basladig1 okulun sosyo-ekonomik olarak iyi bir durumda
olmadig icin ciddi sorunlar yasadigini belirtmistir. Bir ortaokulda bes yildir miidiir yardimcisi olan
Y6 “...yOnetici olarak goreve basladigimda veli ile ilgili sikintilarimiz ¢ok oldu. Siirekli ¢ocugu
koruyan politika, ¢ocugu uyarmamizi bile istemeyen yanls davraniglarinda bile uyarmamizi
istemeyen bir veli profili ile karsilastim.” ifadeleri ile velilerle ilgili yasadig1 sorunlari dile
getirmistir. 11 yillik kurum yoneticisi olan Y29 ise ilk goreve basladiginda ogretenler ile ilgili
yasadig1 sorunu “En biiyiik giiclitk 6gretmenler, iletisimi diisiik egosu yiiksek 6gretmenler (kibirli)
okulda calisma iklimini bozabilmektedir.” seklinde ifade etmistir. Kurumsal temasina iligkin
katilhimar yoneticilerin dikkat ¢ektigi bir diger husus da yetkisizliktir. Bu durumu Y15 “Su ana kadar
kargilastiZim en biiyiik sorun yetkilerimin yeterli olmamasindan kaynaklandi. Bakanligin okul
miidiirlerinin yetkilerini artirmalar1 gerekmektedir.” ifadelerini kullanmistir. Sorumlulugun fazla
olmasina iliskin 48 yasindaki Y29 “Sorumluluk ¢ok yetki yok. Bu durum diizeltilmedigi stirece
yoOneticilerden beklenen basari ve performans hayal olarak kalacaktir.” ifadelerini kullanmistir.
Okul ve smif biiytikliiklerine iliskin olarak ise Y20 siniflarin kalabalik olmasinin egitim kalitesini
diistirdiigiinti belirtmistir. Ayrica Y20 okullarda Ogretim arag-gereglerinin yetersizliklerinden
kaynaklanan sorunlara dikkat ¢ekmistir.

Politik gtigliikler temasina iliskin politik engeller koduna ulagilmistir. Ortaokulda kurum yoneticisi
olan Y17 calistigi kurumda kendisine kars1 politik diisiincesi gozetilerek torpil/kayirmacilik ile
yoOnetici olduguna dair bir 6n yarg: ile karsilastigini belirtmistir. Ayrica Y17 kurumda okul
yoneticilerinin degil il ve ilge yoneticilerinin kararlarinin daha etkili oldugunu dile getirmistir. Y13
ise politik engellere iliskin “{ilkemizde yOnetici olabilmek i¢in maalesef belli bir anlayista, belli bir
siyasi kimlikte olmaniz gerekiyor” ifadelerini kullanmistir. Toplumsal cinsiyet giigliikler temasina
iliskin kadin yonetici olmak koduna ulasilmistir. Bir lisede gorev yapan ve kadin olan Y28 bu
konudaki goriislerini su sozleri ile dile getirmistir.
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Cinsiyet faktorii. Ataerkil kisilikler tarafindan kadin yoneticilere baski uygulandigini gérdiim ve ben
de baskiya maruz kaldim. Uziiciidiir ki kadin y&neticiler erkek yoneticiler veya erkek dgretmenler
tarafindan pasivize edilmek istenebiliyor.Y28

Tartisma

Okul yoneticilerinin yoneticiligi se¢me nedenlerine, bir okul yoneticisinde bulunmas: gereken
yeterliliklere, okul yoneticilerinin nasil secilmesi gerektigine ve yonetici olarak goreve bagladiklari
stirecte yasadiklar giicliiklere dair goriislerini incelemek amaciyla gerceklestirilen bu arastirma
kapsaminda 29 okul yoneticisi ile goriisiilmiistiir.

Arastirma kapsaminda elde edilen bulgulara gore 6gretmenlerin yoneticiligi se¢me nedenleri iki ana
temaya ayrilmaktadir. Bunlar ¢ekici ve itici faktorlerdir. Cekici faktorlere iliskin bes farkli alt temaya
ulasilmistir. Bunlar; yeterlik, ilgi ve istek, hazirbulunusluk, mesleki kariyer ve otoritedir. Benzer
sekilde Kazak’in (2021) calismasinda, 6gretmenlerin okul yoneticiligini tercih etme nedenleri ile
ilgili digsal/orgiitsel ve igsel/kisisel olmak {izere iki alt tema elde edilmistir. Yolcu ve Bayram'in
(2015) yaptig1 arastirmada ise, yonetici se¢gme smavina katilan dgretmenler bunun nedenlerini,
“kendilerini yetismis ve yeterli gérme”, “farkli bir yonetim anlayisina sahip olma”, “miidiirliik
gorev siirelerini uzatma istegi” ve “yetkiye sahip olma” arzusu olarak belirtmislerdir.
Ogretmenlerin, okul ydneticisi olmalar1 birgok nedene dayanir. Oretmen gibi, bir simifta kalmak
yerine, bir yonetici olarak programinda daha fazla esneklik olacag: diistincesi bunlardan biridir.
Okulda gezinmek, diger yoneticilerle konusmak ve strateji olusturmak, smif i¢i gezintiler sirasinda
ogrencilerle etkilesim kurmak ve liderliklerini artirmak ve diger etkinlikleri ytiriitmek da diger
nedenlerdir (Carey, 2017).

Arastirmaya katilan okul yoneticilerinin 6nemli bir kismi, yoneticilik vasiflarma sahip olduklarin
ve bu oOzelliklerinin okul yoOneticisi olma kararlarinda etkili oldugunu belirtmiglerdir. Bir okul
yoneticisinde, etkili ve basarili bir okul yonetimi igin bulunmasi gereken yeterlikleri soyle
siralanmaktadir. Liderlik, iletisim becerisi, yenilikgilik, disiplin, yonetsel bilgi, mevzuat bilgisi, karar
verme, planlilik, problem ¢6zmek, orgiit kiiltiiri, hosgorii, empati, ikna kabiliyeti, karizma,
dinleyici, motive edici, hazirbulunusluk, bilisim okuryazari, rahat, diiriist, demokratik olmak,
kararlar1 ortak almak, adaletli olmak, liyakate 6nem vermek, tarafsiz olmak, elestirel diisiince,
milliyet¢i ve manevi deger. Benzer bir bicimde Bingiil ve Hacifazlioglu (2011) ¢alismalarinda
ogretmenlerin yoneticilik igin kendilerini yeterli gordiikleri sonucuna varmistir. Ayni sekilde
Aksu'nun (2004) arastirmasinda 0gretmenlerin yoneticilik i¢in kendilerini yetistirdikleri bulgusuna
ulagtigini goriilmekteyiz. S6z konusu bu arastirmada ve daha 6nce yapilan benzer ¢alismalarda da
gortildiigii gibi yoneticilerin yonetici olmak igin sadece kendi kendilerini yeterli gérmelerinin yeterli
oldugu baska bir yeterlik ve egitime gerek olup olmadigini diistinmedikleri sdylenebilir. Cekici
faktorlerden biri egitim yonetimi alaninda lisansiistii egitim yapmis olmaktir. Egitim yOnetimi
alaninda lisansiistii egitim yapan goriismecilerin, okul yonetiminin bir egitime dayanmasi
gerektigini diisiindiikleri goriilmektedir. Okul yoneticileri genellikle yonetici olmayz istek, arzu ya
da deneyime dayali olarak talep etmektedir. Ancak egitim yonetimi alaninda egitim alan katihmcilar
okul yOnetiminin sadece bir istek arzu ya da deneyime dayali olarak talep edilmemesi gerektigini
diisinmektedir. Ayni katilimcilar muhakkak egitim yonetimi alaninda bir egitim alinmasi
gerektigini diisiindiikleri goriilmektedir. Itici faktorleri dile getiren katilimcilarin agirlikli bir
boliimii liyakat yoksunlugunu diger bir ifade ile olumsuz yonetici deneyimlerini dile getirmislerdir.
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Yani alanda liyakatsiz okul yoneticilerinin arttigini ve kendilerinin yoneticilik icin gerekli olan
liyakate sahip olduklarmi diisiindiikleri goriilmektedir. Cesitli arastirmalarda (Bayrak ve digerleri,
2020; Bulut-Boz ve Karatas, 2020) da egitim yoneticilerinin secilmesi ve atanmasinda liyakate 6nem
verilmesi gerektigi sonucu ortaya ¢ikmaktadir. Daha ¢ok politik ve dini faktorlerin tavsiyelerinin
okul yoneticiligi igin sinavlara girmede etkili oldugu soylenebilir. Politik yapilar veya dini yapilarla
iligkisi olanlar, s6z konusu yapilarin tavsiyelerine gore okul y0neticisi olma egilimi
gosterebilmektedir. Bu konuda Akin (2012) Tiirkiye agisindan okul yoneticisi se¢me ve yetistirme
konusunda en belirgin sorunlardan biri de uygulamalarin nesnellikten uzak olmasidir. Iktidarlar
okul yoneticiliklerini “ciilus bahsisi (hediye)” olarak dagitmaktan vazge¢medikge ve egitimi kontrol
etmek igin birer ara¢ olarak gormeye devam ettikge nesnellik saglanamayacaktir. Akin bu
calismasinda, okul yoéneticiliginin gliniimiizde politik ve ideolojik bir alana doniistiigiini
sOylemeye ¢alismaktadir.

Katilimcilarin ¢ogu yoneticilerde olmasi gereken temel yeterliligin liderlik 6zelligi oldugunu 6ne
stirmiistiir. Tope (1965) okul yoneticisi, iyi bir kamu yoneticisi, politika belirleyen, alan uzman,
profesyonel bir egitimci, lider ve toplumla ic¢ ice olmalidir (Akt. Taymaz, 1986) diyerek okul
yoneticisinin sahip olmasi gereken niteliklerden birisi olarak liderligi de siralamistir. Liderlik
kapitalist sistemin sevdigi bir kavramdir. Ayn1 zamanda ana akim bilimin de siklikla {izerinde
calistig1 bir kavramdir. Dolayisiyla liderligin bir okul yoneticisinde olmasi gereken yeterlilik olarak
gosterilmesi ana akim bilimin sOylemleri ile ortiismektedir. Ttirkiye'nin kapitalist bir tilke oldugunu
ve katilimcilarin  tamaminin  kapitalist egitim sisteminden gectiklerini g6z Oniinde
bulundurdugumuzda ana akim sdylemlerin 6ne ¢ikmasmin normal bir olgu oldugu sdylenebilir.

Bulgular yoneticilerin sahip olmas1 gereken diger temel yeterliklerin hosgoriilii olmak ve
demokratik olmak oldugunu ortaya ¢ikarmistir. Benzer sekilde Kogoglu (2013) da ¢alismasinda okul
yoneticilerinin hiimanist, insana deger veren, hosgoriilii, anlayish tutum ve davraniglar sergilemesi
gerektigini belirtmistir. Bu bulgular dogrultusunda goriismecilerin genellikle kararlagtiklar: okul
yoneticilerinin daha ¢ok benmerkezci, buyurucu, listen sdylemci bir yOnetim/davrams bigimi
sergiledikleri ve is gorenlere hoggoriilii ve demokratik bir yonetim tarziyla yaklagsmadiklar
ongortilebilir.

Yoneticilerin sahip olmasi gereken temel yeterliklerle ilgili olarak empati kurabilmesi One
¢ikmaktadir. Ayni sekilde Sahin (2007), ilkogretim okulu yoneticilerini empatik dinleme, etkililik ve
geri bildirimde bulunma becerileri ile problem ¢6zme stratejisi arasinda 6gretmen goriislerine gore
yliksek diizeyde pozitif anlaml bir iliski bulmustur. Empati hem yoneticinin is goreni anlamasi hem
de is gorenin yoneticinin kendisini anlayabildigini diisiinmesi agisindan 6nemli bir yeterlilik ve ayn1
zamanda psikolojik saglamliktir. Bu durum hem ise hem de kuruma baglilig1 artirmasi agisindan da
ayrica onemlidir.

Bulgulara gore yoneticilerin yonetsel bilgiye sahip olmasmin da 6nemli bir yeterlik oldugu
belirtilmistir. Diger bir deyisle, goriismecilerin, alinan egitimi, sahip olunan yonetim alani bilgisini
ve yonetim becerisini ve bu alana yonelik sahip olunmasi gereken yeterlikleri genel olarak énemli
bulduklar1 soylenebilir. Benzer sekilde Kiraz ve digerleri (2022) de yoneticilerin lisans veya
lisansiistii egitim programlari ile yetistirilmesi gerektigini belirtmislerdir.

Okul yoneticileri nasil belirlenecegi ve nasil gorevlendirilecegi konusunda katilimcilarn ¢ogunun
yoneticilerin yazili bir smavla belirlenmesi ve gorevlendirilmesi gerektigini dile getirmislerdir.
Ozmen ve Kémiirlii (2010) yaptiklari arastirmada, yoneticilerin seciminde smav uygulamasinin
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devam etmesi gerektigi sonucuna varmiglardir. Bu ¢alismanin katilimcilar1 da yazili sinavin daha
adil olacagini, bu tiir bir sinavda kayirmanin daha az ya da hi¢ olmayacagimi diisiinmektedirler.
Katilimailarin bazilarmin ge¢miste ya da giintimiizde yapilan okul yoneticilerini belirleme sinav ve
uygulamalardan umutlarini kestiklerini veya yeterli bulmadiklarini bundan dolay1 yeni bir atama
sisteminin kurulmas: gerektigini diistindiikleri goriilmektedir.

Okul yoneticilerinin goreve bagladiktan sonra yasadiklar1 giigliikler kisisel, kurumsal, politik ve
toplumsal cinsiyet temalar1 altinda toplanmistir. Okul yoneticilerinin bir¢ok gorevi bulunmaktadir.
Burada daha ¢ok deneyim, bilgi eksikligi, okul biitcesi ve finansmaninin yetersiz olmasi 6ne
¢ikmaktadir. Pege ve Tasdemir (2021) calismalarinda benzer bir sonuca varmaktadir. Calismada,
tilkemizde okul yoneticileri yetkileri sinirli olmakla birlikte okulun yonetilmesi, finansmaninin
saglanmasi, 0grenci gelisimlerinin izlenmesi ve degerlendirilmesi, akademik basarilarinin takip
edilmesi, ¢alisanlarin motive edilmesi, uygun okul ikliminin ve giiglii okul kiltiirtiniin
olusturulmasi, okul iginde ve gevreyle etkili iletisimin saglanmasi gibi bircok gorevi tistlendiklerini
belirtmektedir. Bilgi ve deneyim eksikligi bulunan bir okul yoneticisinin biitiin bu gorevleri
uistlenmesi ve eksiksiz olarak yerine getirmesi ¢ok miimkiin goziikmemektedir. Ayn1 zamanda
neoliberal politikalar geregi egitime aktarilan kaynaklarin kisitlanmasi ile okullar parasiz birakilmis
ve okul yoneticilerini de asil isi olan 6gretimin nitelikli yapilmasi i¢in ¢aba sarf etmek yerine okula
para bulmaya galisan isletmeciye dontistiirmektedir.

Bu arastirmadan elde edilen sonuglar katilimcilarin gortisleri ile simirlidir. Aragtirmanmn bir diger
siirliligi ise galisma grubunun kolay ulasilabilir 6rneklem ile belirlenmis olmasidir. Bu siurliliklara
ragmen arastirmanin ortaya koydugu sonuglarin ilgili alan yazma ve politika yapicilara énemli
katkilar1 olabilecegi diistiniilmektedir. Politika yapicillar bu aragtirmanin ortaya koydugu
sonuglardan hareket ile 6gretmenlerin okul yoneticisi olmasma yonelik itici faktorlere yonelik
iyilestirmeler yapabilirler. Ogretmenlerin okul yéneticiligini segmelerinde etkili olan gekici
faktorleri etkileyecek politikalar hayata gegirilebilir. Okul yoneticisi yeterlikleri nesnel ve net bir
sekilde belirlenip bunun en dogru sekilde nasil dlciilebilecegine iligskin bilimsel, objektif yontemler
gelistirilebilir. Okul yoneticilerinin yoneticilige baslarken yasadiklar1 giigliikleri en aza indirmek
i¢in teorik ve uygulamali egitimler planlanabilir. Bu konuda ¢alisma yapmak isteyen arastirmacilar
benzer bir arastirmayi nicel yontemler ile daha fazla okul yoneticisine ulasarak gerceklestirebilirler.
Baska bir arastirma okul yoneticileri ile degil okulun diger bilesenleri ile (6gretmen, veli, 6grenci,
okul personeli) gergeklestirilebilir.

Etik Kurul Onay:: Bu aragtirmanin etik kurul onay1 Tokat Gaziosmanpasa Universitesi Etik Kurulu'ndan
02.12.2022 Tarih ve 235783 say1 ile alinmaistir.

Aragtirmacilarin Katki Orant: Aragtirma fikri Dr. Nevruz Ugur ve Dr. Ogr. Uyesi Zafer Kiraz tarafindan
gelistirildi. Calisma’nin tasarimi ve plani tiim yazarlar tarafindan olusturuldu. Calisma tiim arastirmacilar
tarafindan esit bir sorumlulukla birlikte ytiriitiildii, organize ve finanse edildi. Calisma verileri Dr. Nevruz
Ugur ve Kemal KARA tarafindan toplandi. Ham veriler birlikte bilgisayar ortamina anktarildi, ¢oziimlendi ve
Dr. Ogr Uyesi Zafer Kiraz ve Dr. Nevruz Ugur tarafindan analiz edildi. Arastirmacilar literatiir incelemesi
yaparak makalenin ilk taslagini birlikte kaleme aldi, gézden gecirdi, son halini verdi. Her yazar metnin son
stirlimii okuyup onayladi ve tiim boliimleri i¢in tam sorumluluk almay1 kabul etti.

Catisma Beyani: Cikar catismasi bulunmamaktadir. Yazarlar tarafindan herhangi bir ¢ikar ¢atismasi beyan
edilmemektedir.
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Tesekkiir: Arastirmaya katilmay:r kabul eden ve goriismeler icin zaman ayiran okul yoneticilerine
katkilarindan dolay: tesekkiir ederiz.
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