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Research Article

Turkey has always been among the top European countries that have sent the highest
number of students to the U.S. This study aims to investigate the language
incompetency and language-related challenges faced by Turkish graduate students
studying at US universities with scholarship status. For this purpose, the
phenomenological research method was used, and 13 participants were selected for the
sample. After the interviews, the findings were coded, classified as themes, and
evaluated. The study findings show that the students have speaking and listening
problems, have difficulty understanding different accents, and have problems
understanding concepts related to their studies' field in their departments. Learning
English through exam-oriented strategy, unrealistic expectations of the students about
learning English in the U.S., and the lack of social environment where the students can
be exposed to English in Turkey have been identified as the main themes leading the
students to experience language incompetency in their departments. The findings also
show that it is not sufficient to overcome the language deficiency of the students due
to the time restriction of language education abroad. Also, the pedagogy of the U.S.
educational system and cultural barriers have emerged as other areas of challenge that
intersect with language inadequacy. The students selected through competitive exams
throughout Turkey are expected to have high self-confidence. However, it has been
determined that the students experience a loss of self-confidence, especially in their
first two semesters, due to language inadequacy and pedagogical and cultural
differences. The findings of this study provide information to English education centers,
Turkish Scholarship Program, students, counselors, and advisors in Turkey and the US.
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Turkiye, 1950’lerden itibaren ABD’ye en fazla 6grenci génderen Avrupa tlkeleri arasinda
yer almistir. Bu ¢alismanin amaci, ABD Universitelerinde burslu statlide 6grenim géren
Turk lisanststi  6grencilerin  dil bariyeri kapsaminda karsilastiklari  zorluklari
arastirmaktir. Ogrencilerin dil kaynakl yasadiklari zorluklari kesfetmek amaciyla
derinlemesine bilgiye ihtiya¢ duyulmustur. Bu nedenle bu ¢alismada fenomenolojik
arastirma metodu kullanilmigtir. Arastirmanin 6rneklemi igin 13 katilimci segilmis,
gorismeler vyapilmis, elde edilen bulgular kodlanmis ve temalar seklinde
siniflandiriimistir. Bulgular, 6grencilerin bolimlerinde konusma ve anlama sorunlari
yasadiklarini, farkli aksanlari anlamakta giiglitk cektiklerini ve alan ingilizcesine hakim
olmadiklarini géstermektedir. Ogrencilerin yasadiklari bu zorluklarin temelinde;
Tiirkiye’deki dil merkezlerinin agirlikh olarak sinav bazli ingilizce dgretim programi
uygulamalari, égrencilerin ingilizceye sinirli diizeyde maruz kalmalari ve ingilizce
o0grenimine dair gercek¢i olmayan beklentileri oldugu dusinilmektedir. Yurt digi dil
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Tirk Uluslararasi Lisansisti egitim siresinin kisa olmasi da 6grencilerin dil yetkinliklerini olgunlastirmalarina yeterli
Ogrenciler, gelmemektedir. Amerikan egitim pedagojisinin farkli olmasi ve kilturel engeller de dil
Aksanlar, zorlugu ile kesisen diger temalar olarak ortaya ¢ikmistir. Turkiye genelinde rekabetgi
Fenomenolojik Yaklagim. sinavlar sonucunda segcilen 6grencilerin, 6z glivenlerinin ylksek olmasi beklenir. Ancak

dil yetersizligi, pedagojik farkhliklar ve kilturel engeller, 6grencilerin, o6zellikle
egitimlerinin ilk iki ddnemlerinde, 6z giiven kaybi yagamalarina neden olmaktadir. Son

Arastirma Makalesi olarak bu ¢alismanin bulgulari, ingilizce egitim merkezlerine, burs programi yetkililerine,
6grencilere, rehberlik servislerine ve danismanlara 6grencilerin dil sorunlart ile ilgili bilgi
vermektedir.

Introduction

After World War I, the United States established the Fulbright Program in 1946 to build mutual
understanding and share knowledge among nations (Bevis & Lucas, 2007). The Fulbright Program has
played an influential role in the emergence of the phenomenon of international students, whose number
exceeds 6.1 million (OECD, 2021) as of 2020. The program has also played a crucial role in steadily
increasing the number of students going to the U.S. every year. The number of international students at
U.S. higher education institutions, which was 26,433 in 1949, reached 1,095,299 in 2019. This number
corresponds to 5.5% of US higher education students (Institute of International Education (lIE), 2021).

International students come from different cultures and countries and are not homogeneous.
Although they are subject to similar socialization processes in the host country, they experience this
socialization differently due to their different backgrounds, which means each category of students in the
host country experiences unique and general challenges. For this reason, an increasing number of studies
consider the students' countries and cultural backgrounds. For example, Alsahafi and Shin (2017) studied
the academic and cultural adjustment of Saudi Arabian students, Mwangi et al. (2019) focused on racism
and discrimination experienced by African students, Poyrazli et al. (2001) examined the adjustment of
Turkish students, Segosebe (2017) tried to explore the effects of acculturation stress and loneliness of
East Asian students, Wang (2004) addressed academic adjustment of Chinese students, and An-Ra (2016)
studied the impact of social support and acculturation stress on Korean students.

In addition to the students' different countries and cultural backgrounds, their academic levels are
also an essential variable that should be considered. The problems international students face and how
they perceive these problems differ depending on their undergraduate and graduate education levels.
Graduate students make up 52.8% (Open Doors, 2022) of international students in the US and 16.2%
(Zhou & Geo, 2021) of US graduate students. Although the proportion of graduate students in very high
research institutions is 24% (Zhou and Geo, 2021), and 62% in science, engineering, mathematics, and
computer science (Open Doors, 2022), there is limited research on these students’ category (Zhou,
Christopher, & Bang, 2011; Segosebe, 2017).

Turkey was one of the first three countries to establish the Turkish Fulbright Commission in 1949 (Bevis
& Lucas, 2007) and sent the most students to the U.S. between 2000 and 2013 (lIE, 2022). The data show
that an average of 12,000 students went to the U.S. from Turkey each year during this period. Many
students who attend master's and doctorate programs are sent with scholarship opportunities from the
Turkish government. Considering that there is a limited number of studies on graduate students in the
U.S., it is natural that the number of studies on Turkish graduate students is much less than this. For this
reason, a study in this area will make an essential contribution to the gap in the literature.

The main areas where international students have the most difficulty are the language barrier, finance
issues, and university admission problems (Can, Poyrazli, & Pillay, 2021). Turkish graduate students with
scholarship status are selected through a challenging and competitive examination system held at the
national level. It is assumed that students whose education and living expenses are covered by the Turkish
government do not have any financial and getting admission problems from universities. However, studies
(Karayigit, 2021; Poyrazl et al., 2001) show that students with scholarship status experience more
challenges than non-scholarship students. Studies on Turkish students at US universities (Burkholder,
2014; Ilhan & Orug, 2020; Karayigit, 2021; Poyrazli et al., 2001) point out that the most crucial barrier for
Turkish students is English.
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The English language education program of the students studying within the scope of Law No. 1416
consists of two stages: domestic and language education abroad. The students can study for a maximum
of 12 months in Turkish universities' language centers, and they can start their 6-month language
education abroad if they meet the TOEFL score requirement of 70 (YLSY, 2022). There is a need for specific
research on why students see English as the most critical barrier when they move to their departments,
despite receiving 18 months of language education.

In this study, the language barrier means the challenges experienced by the students in their academic
environments due to language incompetency. In other words, language difficulty is defined as speaking,
listening, writing, and reading difficulties in the American educational environment. Students have
difficulties communicating with their classmates, cannot contribute to group discussions, cannot make
effective presentations, and have difficulty understanding the accents of academic staff. These difficulties
cause students to fall behind in their academic success, lose their self-confidence, and as a result, some
students experience psychological problems (Chen, 1999). This study aims to explore the language
difficulties Turkish graduate students with scholarship status face at US universities within the scope of
academic adjustment.

The Scholarship Program (within the scope of Law No. 1416) and institutions that send students to
study abroad can benefit from the findings of this study to develop effective policies. This study also
informs English language education centers in Turkey and the US so that they know in which areas
students need to improve their English proficiency. This research can also contribute to domestic and
international student advisors, institutions, and students going abroad for education.

The following questions are used as a guide for this study:

1) How do Turkish international graduate students evaluate their domestic and international language
education experience in terms of speaking, listening, reading, and writing?

2) What academic challenges do students encounter in the context of language after they start their
departments, and how do they evaluate these challenges?

3) Which measures do the students think can be taken during the language education preparation to
encounter these difficulties at a minimum level?

Literature Review

This study aims to explore the challenges experienced by Turkish graduate students studying at US
universities with scholarship status due to language incompetency. The language barrier is considered to
be the most basic common denominator (Chen, 1999) that cuts off the social, academic, and psychological
adjustment status of international student categories. In this study, the literature was reviewed within
the scope of the difficulties experienced by international students due to the language barrier.

Many studies (Burkholder, 2013; Can, Poyrazli & Yegan, 2021; Chen, 1999; Duru & Poyrazli, 2007; llhan
& Orug, 2020; Mori, 2000; Poyrazli et al., 2004; Poyrazli & Grahama, 2007; Segosebe, 2017; Yeh & Inose,
2003) show that language is one of the main barriers that international students experience, especially in
the first months of their arrival in the U.S. Transitioning from one system to another includes many
difficulties and stages. Learning how to use the transportation system, finding accommodation, buying a
car in places without public transportation, obtaining social security number, and getting insurance are
some challenges for students unfamiliar with the system. Students who are married and have children
may face more significant difficulties in this period (Poyrazli & Grahame, 2007; Segosebe, 2017).

It is observed that individuals whose daily life is affected due to the language barrier also experience
significant psychological problems. Chen (1999) defined a second language as anxiety and stated that it is
a critical variable associated with many stressors in education and social life and experienced by students
as an essential source of stress. For this reason, he states that the language barrier can create
psychological harm and tangible threats for international students. Psychological harm has long-lasting
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effects on a person's self-concept and cognitive, emotional, and behavioral aspects during adjustment.
The tangible threat relates to the necessity of daily living and more complex academic activities.

The literature (An-Ra, 2016; Segosebe, 2017; Sumer, Poyrazli, and Grahame, 2008) also shows that
international students experience acculturative stress due to the language barrier. In their study, Poyrazh
et al. (2004) tried identifying the dominant variables affecting international students and predicting
acculturative stress. They examined the associations between "social support, age, gender, marital status,
academic achievement, ethnicity, English language proficiency, and social contact with international and
American students." Their research findings show that social support, English language skills, and
academic achievement are negatively related to acculturative stress. Among these variables, it was
determined that English language proficiency directly affected acculturative stress. This result supports
the findings of other studies stating that adjustment problems are related to English language inadequacy
and lack of social support. In other words, students with high English language proficiency and social
support tend to have lower adjustment problems. So, raising English language proficiency will lead
students to experience fewer adjustment problems.

Yeh and Inose (2003) stated that students who cannot overcome the language barrier might
experience acculturative stress, social disconnection, loneliness, academic failure, and psychological
problems. According to studies (Chen, 1999; Duru & Poyrazli, 2007; Mori, 2000; Segosebe, 2017), language
proficiency is a critical indicator of cultural stress affecting international students' adjustment. The
language barrier also hinders students' social interaction. Ishiyama (1998) argued that their social and
language skills would decline as students avoid interaction. Students who avoid social interaction may
lose self-confidence, feel worthless, become confused, and less willing to communicate with others (cited
in Chen, 1999, p. 52).

The level of English language proficiency also affects the academic success of students. However,
English language proficiency alone does not guarantee academic success. In their research in which they
accepted IELTS as an indicator of performance and achievement, Dooey and Oliver (2002) found little
evidence to confirm IELTS as an indicator of academic achievement. They stated that their findings confirm
previous research that claims that language is only one-factor influencing academic achievement.
Accordingly, the reading module was the best predictor of academic achievement among speaking,
listening, and writing modules. On the other hand, in Woodrow's (2006) study, not reading but speaking,
listening, and writing were found to be the leading indicators of students' academic success in the first
semester. In both studies, the authors claimed that low IELTS scores predicted students' achievement only
due to a certain extent because academic achievement was related to many factors, not just language.

Finally, International students are not able to participate effectively in classroom communication as
they are not familiar with the pedagogical approach of the US education system (Chen, 1999) and the
curriculum (Poyrazl & Grahame, 2007); therefore, they observe and try to understand the process in the
first two periods of their education. The US education system has a student-centered pedagogical
approach (Wang, 2003). Students are at the center of the learning process, and faculty members have a
function that facilitates the learning process. This pedagogy encourages active participation in the
classroom: requiring students to make presentations and participate in group discussions. In addition, all
activities performed by the student are taken into account in the grade evaluation. Most students from a
system where the teaching staff is at the center of education (Wang, 2003) do not participate in classroom
discussions as they do not know the US education system. International students prefer to stay passive in
the classroom because they fear speaking with an accent in a classroom where native English speakers
are dominant.

The first known research on Turkish students in the US was conducted by Poyrazli et al. (2001). The
findings of this study, which dealt with the adjustment problems of Turkish students, revealed that
students with better English language proficiency had better GPAs, and students who were more
competent in reading and writing had better adaptation. This research, which found that students' grade
point averages improve over time, also shows that students with the scholarships have more difficulty
adapting than students without the scholarships.
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The qualitative research conducted by Tatar (2005) on Turkish students' in-class participation activities
shows that Turkish students are active listeners in the class environments, take notes, ask questions to
the lecturer, and participate in meaningful discussions. The students stated that they tried to speak when
they thought their speech would be meaningful to the class; otherwise, it was more instructive to be in
the listening position. For this reason, Turkish students draw an active silent student profile in the
classroom. Another reason why Turkish students are relatively silent in their classrooms is due to the
English language barrier.

As a result, language proficiency is the most important factor that facilitates the student's adaptation
to their social and academic environment. It has been determined that students whose language is not
competent experience difficulty in adapting to their academic and social environment. The language
barrier causes students to experience acculturative stress and affects their academic success. If students
with language difficulties cannot overcome this incompetency, they isolate themselves from society and
experience psychological problems. Studies show that Turkish students experience serious language
problems. Depending on language incompetency, they experience acculturative stress, and ultimately,
even though the challenges are over, some psychological costs are paid, which has long-term effects on
students.

Method
Research Model

This study tries to understand the reason behind the language-related difficulties experienced by
Turkish graduate students with scholarship status. The phenomenological approach based on the
participants' experience (Cresswell, 2014) provides a vital instrument for obtaining in-depth information
about the phenomenon. Social construction theory provides a foundational and methodological base for
this study, as the experience of being a student in the U.S. is socially and contextually constructed through
students' shared experiences. According to social construction theory, reality is subjective and
constructed through social relations. Also, it is uncovered only through social interaction and
interpretation (Dugan, 2017).

Another methodologically important concept of this study, which was taken with a phenomenological
method from the perspective of social construction theory, is that it is retrospective. A retrospective study
"involves collecting data about past events." The time dimension is essential in this study. "The capacity
of a retrospective study to adequately detect a change and ascertain causes depends on how well the
investigator can reconstruct the past from the vantage point of the present" (De Vaus, 2006, p. 268). The
participants included in this study have completed their master's degrees in various universities and
departments in U.S. universities. While determining the sample, the participants who had completed at
least two semesters of their education were preferred as it is thought that the students who have
experienced these two periods when the difficulties are the most can contribute to the research process
effectively. There are two critical dimensions of the fact that they overcame all the challenges in English
and brought up the challenges that occupy the most place in their memories and emotions
retrospectively. The first one is about the loss of information. The participants lose some of their
experience (data) as time pass (De Vaus, 2006). However, the subjects (secondly) carry the essential
components of challenges or experiences that had taken place in their memories and emotions into the
research process. In this respect, the retrospective method in this study leads the subjects to carry only
essential challenges that they experience during their educational process into this research. The topics
based on the participants' shared experiences constitute the phenomenon's themes.

Determining the Sample and Analyzing the Data

In qualitative research, determining a sample depends on the researcher's knowledge, experience,
and judgment. The purposive sampling approach gives the researcher confidence and freedom, but in this
case, the sample selection can be inaccurate (Mills & Gay, 2019). Setting clear criteria in selecting
informants is essential to avoid such sampling inaccuracies. Mills and Gay (2019, p. 159) emphasize three
characteristics of the participants when choosing them: The informants should have the ability "to be
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reflective and thoughtful, to communicate (orally, in writing, or both) effectively with the researcher, to
be comfortable with the researcher's presence" during the interview. The interview should be conducted
with participants who have these competencies. Purposive sampling was chosen for this study. The
participants were selected according to their gender, academic field, academic level, and willingness to
contribute to the research topic. For this purpose, a preliminary interview was held with the students,
and 13 Turkish scholarship students were determined for the interview. Considering the participants'
language education experience, undergraduate experience, and scholarship status, they are thought to
represent the profile of Turkish graduate students studying at US universities with scholarship status.

Tablo 1.
Participants' Code, Gender, Department, and Education Levels

Participants' Gender Dgpartments Educational Levels
Code (Fields)

S01 Female Engineering Master
S02 Male Engineering Master
S03 Male Engineering Ph.D.
S04 Male Agriculture Master
S05 Female Social Sciences Ph.D.
S06 Male Engineering Ph.D.
S07 Male Agriculture Master
S08 Female Agriculture Master
S09 Female Social Sciences Ph.D.
S10 Male Social Sciences Ph.D.
S11 Male Engineering Master
S12 Male Social Sciences Ph.D.
S13 Female Engineering Master

Table 1 shows that 8 of the participants are male, 5 of them are female, 7 of them are at master's
level, and 6 of them are at the doctorate level. The interview participants' questions are based on the
results obtained from the previous individual and group student interviews. In addition, due to the
examinations on student documents (language scores and transcripts), the questions were determined
and turned into a data collection tool. All precautions were taken to ensure the participants' identities
were not disclosed during and after the research. Following the approval of the Ankara Yildirim Beyazit
University Ethics Committee Decision (07.06.2022/13), the questions were sent to the students, and then
their consent statements were obtained for the research. The researcher interviewed each participant
personally (via Zoom application), recorded the interviews, and transcribed them. Since each participant
has a unique personality and perspective, they experienced the phenomenon in their own way. The
essential points stated by each participant were read many times, and the problem areas were
determined. The areas of difficulty emphasized by the participants are significant findings for the
researcher. These findings were classified, and these classifications led to the emergence of the themes.
The themes obtained were associated and then interpreted, and the research phenomenon emerged
(Creswell & Poth, 2018). Finally, quotations or statements related to the context were included in the
study description to identify the findings with the context environment and to make the research
environment understandable (Mills & Gay, 2019).

Trustworthiness

The validity and reliability of this research have been ensured by following some principles. While
reliability and validity are essential in scientific research, these principles are often associated with
guantitative research methods. However, qualitative research methods also follow procedures that
ensure validity and reliability. "Qualitative researchers can establish the trustworthiness of their research
by addressing the credibility, transferability, dependability, and confirmability of their studies and
findings" (Mills & Gay, 2019, p. 558).
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The first principle of trustworthiness in qualitative research methods is credibility. Observation,
document review, peer review, and participant control techniques are used to address the credibility of
the data. In this research, student transcripts and annual progress reports were examined, systematic
notes were taken, and individual and group interviews were conducted independently of this research to
ensure credibility. The researcher had a long-term interaction with the research group in question and
gained the ability to understand the group's problems in depth. Despite this, the researcher used peer
debriefing and member checking to ensure the research results were credible. A faculty member with
international students experience reviewed the documents, notes, and results and made some critiques
and recommendations. Likewise, a student with international experience also examined the questions,
interviews, and results obtained and gave feedback. As a result, methodological requirements have been
fulfilled to ensure the credibility of the research. The second principle of trustworthiness is dependability.
Repeatability in measurement techniques is essential for consistency which means data collection,
analysis, and interpretation consistently yield the same result. Repeatability in measurement techniques
is necessary for dependability, meaning data collection, analysis, and interpretation consistently yield the
same result. In this study, in addition to the peer review and member checking, studies, observations, and
interviews on the same subject were used as a source to ensure dependability. The third principle of
trustworthiness is transferability. In qualitative research, findings are based on meaningful statements
from participants. It is essential to distinguish these statements (results) based on the research context.
In qualitative studies, these findings cannot be generalized as in quantitative studies (Mills & Gay, 2019).
In other words, results from context A are contextual and only comparable, as they cannot be generalized
to context B. This phenomenon of comparison is called transferability. The credibility, dependability, and
transferability procedures were followed to ensure the trustworthiness of this qualitative research. In this
study, the data were coded, themes were determined, and the findings were discussed (Creswell & Poth,
2018).

Researcher Bias

As in every research, there are some biases in this research. The researcher believes the reader has
the right to know about these biases. Therefore, the researcher of this article draws attention to the
following tendencies.

This research idea emerged from the researcher's experience while officially serving abroad. The
researcher was primarily responsible for the Turkish students sent abroad to US universities for graduate
education under Law No. 1416. The researcher observed the difficulties the graduate scholarship students
experienced regarding language deficiencies during the service period. In this sense, the challenges
experienced by Turkish graduate students were followed by the researcher from an outside (ethical)
perspective. Since the researcher had the experience of being an international student at a US university,
he also experienced the phenomenon from an insider (emic) perspective. These experiences might create
bias in the researcher, affecting the research process. However, reliability and validity procedures have
been strictly followed to minimize this effect. On the other hand, these experiences gave the researcher
the competence to comprehend the phenomenon comprehensively.

Findings & Discussions

The first question guiding this research is exploring the students' domestic and international language
education experiences. The themes obtained in this context are that students are mainly subjected to an
exam-based English teaching program in language centers, have limited exposure to English, and have
unrealistic expectations about learning English. It is thought that these themes cause students to have
limited speaking and listening problems in their departments, have difficulty understanding different
accents, and be unable to understand the English of field studies. The participants emphasized that the 6
months of the language education abroad is insufficient to improve the students' language competencies
due to the time constraints. Also, the pedagogy of the U.S. educational system and cultural barriers have
emerged as other areas of challenge that intersect with language inadequacy. Students selected through
competitive and challenging exams across Turkey are expected to have high self-confidence. However, it
has been determined that students experience a loss of self-confidence due to language inadequacy and
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pedagogical and cultural differences, especially in the first two periods of their education. The third
question of the research revealed the importance of guidance services among the essential precautions
to be taken for the students to encounter fewer problems in their departments. In summary, the themes
obtained within the scope of the research questions and the relations of these themes with each other
are shown in Figure 1.

Figure 1. Themes, Cause and Effect Relationships

RESULTS
LEVEL 4 Confidence
Problem
LEVEL 3 Language The problem of Cultural
Incompetency adaptation to the Barriers
academic system
% 1t T I
Limited Speaking Inability to understand Incomptence in The restriction and
LEVELZ and Listening different accents understanding challenges in language
Problems field language education abroad
LEVEL1 — . .
Students’ unrealistic
Exam-based Limited ot - PR Lack of Guidance 3
i expectations
English exposure to pe ; Services REASONS
Education English in Turkey learning English

MAIN PROBLEMS

1. The challenge of limited speaking and listening

One of the questions guiding this research is about the language challenges the students encounter in
their departments. After the language training, the student tests their language proficiencies in their
departments in a natural environment for the first time. The first determination of students regarding
their language proficiency is that they cannot speak and communicate with foreigners, no matter how
high their IELTS/TOEFL scores are. Participants stated they could speak at a limited level during this
process and partially understand what was spoken. It has been noted that a text can be understood when
time is spent and read several times, but speaking and listening develop over time.

"I think our problem is that we can't speak. Our understanding is higher than our speech” (S11).

"When we come here, we state the problem as being unable to speak. However, our main problem is
not speaking but understanding;, we have a big problem with listening. When we come here, we can
express ourselves in a way because people somehow try to understand us. However, we prefer not to
communicate because we cannot understand whether they understand us or not in their reactions" (S3).

"I was having a hard time with class participation. | had a hard time in my first presentation, | couldn't
speak and asked my teacher if | should quit, but the teacher supported me a lot. The first trauma |
remember was my presentation” (S10).

At first, my understanding of what we read and my inability to understand all of what the lecturer said
affected me. Talking to my supervisor, for example, he gave me an 8-item to-do list. While the advisor was
speaking, | did not understand some of them. | could only understand 5 out of 8. In this case, the advisor
said; we've discussed this before. Then | was doing it again. | was studying, and there was no doubt about
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it. Understanding is the most crucial step, in my opinion. Even if we cannot speak English, we can describe
and answer with many different methods. However, when we do not understand what the other person is
saying, we do not know what to do (53, S7).

The students' limited speaking and listening make them fall behind in completing their homework and
participating in class discussions, which causes them to feel stressed and lose self-confidence. This
research has determined that speaking and listening are the essential modules that need improvement in
Turkish students' language proficiency. This finding is consistent with the study findings of Woodrow
(2006), who claimed that speaking and listening modules were important, not Dooey and Oliver (2002),
who stated the reading module was the best predictor of academic achievement.

Exam-based English education, the lack of an environment where students will be exposed to English
in Turkey, and students' unrealistic expectations of learning English were identified as three themes that
affect Turkish students' inability to speak and understand in their departments.

1.1. Students' limited exposure to English in Turkey

Participants believed that limited opportunities to practice English in Turkey as the first reason for
their inability to develop their language proficiency. It has been stated that, in language courses in Turkey,
the students are constantly exposed to Turkish outside the classroom, negatively affecting their English
development.

"In Turkey, we spoke Turkish outside training hours, so our foreign language was not improving. There
was a good English education in the language course in Turkey, but everyone in the class spoke Turkish. In
other words, | think studying English and speaking Turkish delayed our learning English" (57).

"When Turkish teachers taught in English, the truth is that when we had additional questions or
discussions, we didn't do it in English. Of course, we were doing this in Turkish. It was easier for us to speak
Turkish" (S5).

"In Turkey, you must speak Turkish with your family and friends. But abroad, you have to speak English.
Our language courses in Turkey teach English, but we do not have an environment to practice this" (S4).

Participants stated that their speaking skills improved during the six months abroad because they had
no choice but to speak English with their teacher or friend. Compulsory exposure of students to English
significantly improves their speaking ability.

1.2. Exam-Based English Education

The participants claimed that the curriculum applied by the language centers in Turkish universities
led the students to have limited speaking and listening skills despite having 18 months of language
education at home and abroad. The exam-based English teaching method causes students to get high
scores in international exams (TOEFL/IELTS); however, the participants thought that an exam-oriented
learning strategy limits the development of students' language competencies. The quotes below reflect
the students' views on this subject.

"Language education in Turkey trains us to get a high score from IELTS. For this, we only focus on the
topics asked in TOEFL or IELTS. In other words, we get higher IELTS scores with this technique, but when
we go to the department, for example, trying to understand what the professor said and trying to
understand the lesson was very challenging for me" (58).

"Language courses act according to the student's demand. The student has only one request: to get 70
TOEFL points and to go abroad. In other words, the students want an exam-oriented strategy. Considering
the students' motivation, the language courses create the setup accordingly. But language is more than
that. Language is a culture, language is related to daily life" (512).

"You get 100 from TOEFL/IETLS in Turkey, but you can't speak confidently at the restaurant and place
your order. Speaking with self-confidence is different. You have to experience this before. Every exam has
a strategy, and you get your score when applying it. I've seen friends who get the score and say, "OK, I've
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learned the language now." But when they are exposed to social life, the situation is entirely different
because this daily conversation works very differently” (S11).

A student must get at least 70 TOEFL points from domestic language education to attend language
education abroad (YLSY, 2022). In this case, getting this language score, which is the threshold, and going
abroad becomes the primary motivation for the students. For this reason, the basic expectation of the
students from domestic language education centers is shaped based on exams. Language centers are also
in line with the students' expectations. They apply a curriculum mainly based on learning the exam
strategies. These cause students to focus their energies on mastering these strategies. The exams' limited
number of topics is a second factor limiting English learning. After all, exams are based on training in these
subjects. Although learning English based on exams is not an optimal way of learning; however, having a
high exam score is mandatory to be accepted to the departments.

Students stated that they could not speak and understand what was spoken when they first went to
the US, no matter how high they scored in the exams. This finding supports ilhan & Orug's (2021) study
findings. English, which is taught on an exam base strategy, causes students to get high scores. However,
going to the US without mastering their language competencies lead the students to experience
challenges with being unable to speak and understand, to adapt to social and academic life late, to have
low levels of success in the early stages, and even to experience anxiety and stress from fear of failure
(Chen, 1999). It is understood that the students survived this process at the end of the first two semesters
but paid a heavy psychological price (stress and anxiety). This finding supports the findings of Segosebe's
(2017) research on the acculturation stress and loneliness of East Asian students.

1.3. Students' unrealistic expectations of learning English

The third major problem concerns students' unrealistic expectations of learning English. The students
think that when they go abroad, they will be constantly exposed to English in an English-speaking country
and will learn English as a necessity. When the students go to America, they imagine they can be in social
life very comfortably, as in Turkey. This unrealistic expectation evaluates American society's individualistic
culture from the perspective of Turkish collectivist culture. The expectation that English will be learned
abroad causes students to see their time in domestic language centers as an instrument to get certain
scores to meet legal requirements. There is an expectation that has nothing to do with reality: "Let's get
a 6 (from IELTS) and go abroad," "we can get scores like 7 and 8 when we go to America," "because
everybody on the street speaks English, we will eventually learn to speak it too" (52, S12). The student
envisions learning 'real' English abroad. This expectation is based on an unrealistic vision, and this vision
was expressed in similar sentences by all the interviewed students.

"Before we came to America, we, the students, thought: | will go to the US, and it is as if a magic wand
will touch us, and we will learn English instantly. Because they will send us into an English-speaking
country, we will inevitably learn English from the here and there" (56).

"As students, we were feeling like it was an obligation to get score 6 from IELTS. Let's get 6 and go
abroad. This was the mentality of me and my friends. When we go to the US, we thought we can easily get
7 or 8 on the exam. Because when we go to America, we will be exposed to English and speak English day
and night. However, the culture of US society is individualistic, and no one talks to anyone randomly, but
we set up such a thing in our minds." (S12).

When the participants looked back (with a retrospective approach), they stated that this
understanding was wrong. It is noted that students' thinking that English will be learned when they go
abroad is due to the limited opportunities to practice English in Turkey. They believe that constantly being
exposed to Turkish outside the classroom hinders English development. However, when it is considered
that the students with whom they learn language education in foreign language courses are international
students who have come to learn English, they understand that the concept of finding American students
and regularly conversing with them doesn’t exist. Therefore, these expectations of students have no
factual basis.
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2. Challenges of understanding different accents

The second sub-theme concerns the challenges in understanding different accents. The students'
challenges in understanding different accents were identified as an essential theme about language
inadequacy. It has been determined as a critical theme that students have difficulties understanding the
faculty members with different accents in their departments. Turkish students stated that they were
familiar with different accents in language schools in America. Familiarity with accents is essential to
American academic life. The following findings are just a few examples of students experiencing accent
problems.

"I could not understand my academic advisor's accent. | was getting nervous every time | entered the
room. | lost my self-confidence. | had the feeling that | didn't know English. | was afraid to enter my
advisor's room. Because he was asking me something, and | was afraid of not understanding" (54).

"American academy is a multicultural place. There were many international academic staffs. One of
the problems | had with my first advisor was language. | couldn't comprehend what he was saying. | was
feeling very lonely and stressed. Because the professor was talking too fast, also he was speaking in a
normal casual conversational style. He did not have an academic speaking style. | couldn't understand
because he spoke too fast, so | preferred to e-mail. The problem had already started from here" (S1).

On the one hand, the effort to understand what the lecturer or classmates said, and on the other hand,
the attempt to comprehend the content of the course causes a significant gap in language and
comprehension, the problem of synchronization. Teachers in English language courses use standard, level-
appropriate, and accent-free language. However, it isn't easy to understand a classroom communication
environment where fast, accented, and cultural symbols are used (Segosebe, 2017).

The students' challenges in understanding different accents were identified as a vital theme about
language inadequacy. This finding is consistent with ilhan and Orug's (2021) findings, stating that students
with high English levels also experience difficulties understanding accents. In the multicultural American
society, accents are the reality of society and academia. Data (Open Doors, 2022) shows 136,563
international faculty members in the US in 2018, predominantly (46%) of Chinese and Indian descent. This
number excludes those who have been citizens before. In addition to the accents of international
academic staff, there are also states and ethnic group accents: such as Texan or African-American. The
structure of academia in the US is heterogeneous regarding ethnicity and accents. It is understood that
this poses essential problems in terms of the education of international students. Most Turkish students
said they had worked with international advisors but had to change them due to accent problems.

3. The language challenges related to study field’s English

The third theme emerged as the English challenges related to studies fields. Not being able to master
the literature and language challenges related to studies fields was seen as an essential obstacle by the
students. The participants mostly say there is a mismatch between their undergraduate and graduate
fields, which makes them unfamiliar with the field's literature, concepts, and theories. Therefore, they
had difficulty understanding the concepts and language of their study fields.

"As we move from language school to a master's degree, we understand that we are not ready for the
field. Field English is entirely different. The English we learn in a language school is something else. We get
used to the English of study field in the first semester" (S9)

"Background of study field is crucial. If there is incompatibility with your field in the first semester, you
will have trouble. My classmates' undergraduate backgrounds were compatible with their master's
studies; however, mine wasn’t. Their readiness was much better than mine. My background was in
chemistry education, and my master's was in gifted education, which is different because its pedagogy
and functioning are different. | have worked hard to fill this gap. | wish my advisor in Turkey had
recommended me to read books and articles related to my field. Here, | tried to read and learn the articles
the professors gave and also tried to fill my background" (S12).
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The Application and Preference Guide (YLSY, 2022) states that a student has up to 30 choices to choose
a field of study for a master's degree. For example, a student who graduated with a chemistry education
can be sent to a master's degree in giftedness. The program can select students from a broad range of
fields for the master's degree, and the student can choose from a wide range of study areas. For this
reason, very few scholarship students continue their graduate program in their undergraduate field. The
student's lack of knowledge of the concepts, theories, and literature of the field in graduate school is due
to this shift. While the student tries to understand what is spoken in the classroom, on the other hand, he
needs to fill the literature gap in his past. Therefore, the students unfamiliar with the field literature,
concepts, and theories can't participate actively in the classroom. On the other hand, in the US education
system, active participation in the classroom is essential for success.

"I wish my advisor in Turkey had advised me to read books and articles related to my field" (S12). The
student's wish in the quote shows that the students need effective and practical guidance.

4. Certain limitations and challenges in language education abroad

According to the rules and regulations of the Scholarship Program, the students who get the required
score from the TOEFL/IELTS exams can attend the 6-month language education abroad (YLSY, 2022).
When the students first participated in language courses abroad, their friends were mainly Turkish and
international students with limited English. The intense communication and interaction with the
Americans that the students dream of while in Turkey takes place at a limited level. Despite this, the
participants stated they were more exposed to English, so their listening and speaking skills progressed
faster.

"The six months of English education we received in the US enables our language proficiency to reach
a certain point. For example, my listening has improved a lot. We used to speak Turkish during the breaks
in the course in Turkey, but you must speak English in the US. Some international students have accents,
so you get stuck, and even the teachers don't understand. The US language education courses led us to
meet different accents and become familiar with them. So, hearing different accents in language courses
is an effective way to develop English as learning the accents of different cultures is necessary for America"
(S2).

A second finding that attracted attention from a significant part of the participants is that the 6-month
period of study in the US includes certain limitations and difficulties. As stated above, students attend a
language course abroad with a TOEFL score of at least 70. However, this score is insufficient for student
acceptance to their departments. In these six months, the students try to improve their language, increase
their scores, and get admissions. Since these activities involve a time constraint, the students try to fulfill
the abovementioned requirements under time pressure. The student starts to adapt to the system and
socialize in the last period of the term; however, the process is interrupted due to the legal time limit. It
was stated that extending this period in terms of language improvement and adaptation would be
beneficial.

Participants unanimously stated that language education in the US provided them with significant
gains despite the difficulties. This period helps students to meet their many needs, from renting a house,
or a car, shopping at the market, ordering from the restaurant, and adapting to social life. Likewise, in this
period, it is crucial to know different cultural groups, communicates with them, and be familiar with their
accents.

"During the six months, we became friends with international students and established a dialogue. We
also began to adapt to social life, for example, how to open an account in a bank, how to rent a house,
how to shop at the market, and how to get acceptance by universities, we learned all these. In summary,
we gained familiarity with social and educational life" (S8).

Language education abroad is essential to understanding America's social life. Being familiar with
America's social life also helps students' academic life. The students pointed out significant differences in
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the difficulty experienced between students who attended language education abroad and those who did
not.

"The 6-month period is beneficial. | know friends who started their departments directly, as their
English scores were very high. They believed that going to U.S. language centers for six months was a
waste of time for their education. However, in their departments, they experienced the culture shock
we experienced during our six months period. When this culture shock combined with the lessons and
the problem of understanding the language, they experienced great difficulties" (S8).

It was stated that students who started their departments directly without going to 6-months language
education in the US had a challenging time relying on the high language scores they received in Turkey.
The students had difficulties establishing a dialogue and understanding what was said. Indeed, students
who do not attend language education in the US experience a disadvantageous process in which they
encounter problems adapting to both the social and academic environments simultaneously. For this
reason, no matter how high the domestic language scores of the students are, language education in the
US offers a valuable opportunity for the students' adaptation.

5. Other areas of difficulty intersecting with the language barrier

Adapting to the US education system and culture is among the most challenging issues for
international students. Hofstede (2001) states that individualist and collectivist cultures shape
pedagogical styles, and students and teachers develop behavioral patterns accordingly. His work showed
that the Power Distance Index (PDI) is low in individualist societies and high in collectivist societies. For
this reason, while the teacher has a central role in the education process in collectivist cultures, the part
of students is more dominant in individualistic cultures. Participants stated that transitioning between
Turkish and US education systems and cultural differences are essential areas of difficulty for students.
These areas of difficulty intersect with students' language inadequacy and lead students to encounter
significant challenges and lose self-confidence.

5.1. The challenge related to pedagogical differences between Turkey and the US

The participants stated that they experienced significant difficulties in their departments due to the
differences between the education systems of Turkey and the US. In the Turkish education system, the
lecturer is at the center of the system. Lecturer actively lectures; he is the source of knowledge and
authority (Hofstede, 2001). In this system, compared to the lecturer, the student is in the secondary plan
(Tatar, 2005). The US education system, on the other hand, has a student-centered approach. In this
system, students are at the center of the learning process. Faculty members perform a function that
facilitates the learning process. The student is expected to speak in class, make presentations, participate
in group discussions, and make summaries from book chapters (Wang, 2003). The testimonies of the
participants regarding the difficulties they experienced due to language and pedagogical differences are
given below.

"Turkish students have difficulties in the first two semesters in America, not only because of language
but also because of differences in education systems. The Turkish education system has no dominant
homework culture; the homework culture is very dominant in the US. Undergraduate education in the US
is more difficult than in Turkey. Turkish students must accept the differences between education systems
and adjust their performance accordingly" (510).

"When we first went, while an American was reading a given text once, | read it 3-4 times. Quizzes,
assignments, presentations, etc., were strange at first. What kind of system is this, and how will we raise
all this stuff? | know I did 20 hours of homework for a statistics class. First of all, it is necessary to accept
the system difference. It is challenging for students to adapt to the system for the first time, not only for
the first six months but also for the first year" (S7).

Most interviewed students said they finished their education in Turkey without being involved in
homework, presentation, or a project. The students stated they had difficulty getting used to the
American education system, which had high student expectations. The essential factor that feeds this
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difficulty is language, as language proficiency plays a crucial role in student success in the US education
system. Despite the different educational pedagogy and language barrier, international students compete
with American students in their classes. Due to the mentioned barriers, international students have
difficulty actively participating in their classes.

The silence of Turkish students in their classrooms is not due to their passivity or indifference. The
students try to understand the process with multi-faceted attention. Indeed, the students increase their
learning abilities by being in active silence mode in their classrooms (Tatar, 2005), as many gaps in their
backgrounds need to be filled in the new system. The experienced difficulties in this process cause the
students to question themselves and experience self-confidence problems. If provided an effective
guidance service in Turkey, the students will be better equipped to overcome the issues they encounter.
However, without effective guidance, every student will rediscover their academic life with the difficulties
they experience.

5.2. The challenge of cultural barriers

Some participants stated that they had a tough time in the first phase of their education because they
could not overcome the cultural barriers rather than the language barrier. Being familiar with the cultural
codes of the host society, understanding them, and living in harmony with them are extremely important
for the students' success. The culture of the host society is based on individualistic life. Shifting between
cultural systems mentally, emotionally, and behaviorally is crucial for the success of the students.

Turkish students come from a collectivist culture. The students do all their activities with their friends
and enjoy them. Being with the group gives the student a sense of security, satisfaction, and joy. Since the
students go to language education in the US with groups, they continue to live as an extension of a
collectivist culture.

It has been determined that the students who try to adapt to the American system with a collectivist
cultural attitude, their adaptation take a long time. For example, the students' advisors tell them to come
and visit when they encounter a problem to consult them. However, Turkish students still try to find a
solution with their friends rather than discussing the issue with their advisors. As the students come from
a collectivist culture, they persistently seek help from their friends, not their advisors. However, this
attitude extends the adaptation process of the students to the host system. One participant expressed
this situation as follows:

"The academic staff have office hours. The lecturers insisted on reaching out to them if we had any
problems; however, we tried to find the solution to the problem with our group of Turkish friends instead.
This sometimes is perceived as plagiarism. Since it is a student-centered education, they expect you to go
directly to the lecturer. However, we expect we can solve our problems with friends, and the lecturer
expects the student to work independently. They should visit during office hours if they have any issues. A
great amount of time passes before we realize that oural attitude does not work here" (S3).

Turkish students continue their cultural habits by using friendship resources instead of solving the
problem through institutional mechanisms. However, the academy has its own rules, and it is essential to
follow them. Otherwise, there may be a conflict of norms, which affects the students' adaptability and
success. In their study on help-seeking attitudes of Turkish students in the U.S., Kiling and Granello (2003)
found that 50% of Turkish students prefer to get help from their friends instead of getting professional
services. The attitude of togetherness of the students sometimes causes them to be accused of cheating
because they write about the same themes or makes the same mistakes in exams or projects. The findings
(S3) related to the cultural habit of the students in this study support the research findings of Yildirrm's
(2009) and Kilinc and Granello's (2003) studies.

Although the cultural system the Turkish students come from and the cultural system in which the
American academy operates is different, the students persistently try to solve their problems with Turkish
cultural habits. This clearly shows a lack of guidance and experience sharing in this regard. Students begin
to be successful when they leave their old habits and start to act according to the new system
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requirement. Students who do not behave according to the new system's requirements are stressed by
the fear of failure (due to a surety bond-kefalet senedi) and may experience psychological problems. In
summary, cultural barriers delay students' adaptation to academic life in the United States, which causes
students to lose their self-confidence.

6. Loss of Confidence

One of the most critical consequences of students' language incompetency is that it creates self-
confidence problems in students. The American educational pedagogy and the students' cultural barriers
have emerged as essential areas of challenge, intersecting with language inadequacy and causing students
to lose self-confidence. Considering the competitiveness of higher education examinations in Turkey, it is
evident that the selected students are very successful. The students sent abroad for graduate education
are chosen among the students with the highest scores through challenging exams that require the
students to have a very high level of self-confidence. However, it is understood that the students lose self-
confidence in the American education system.

"The first semester is difficult due to a different education system and cultural adaptation. We already
feel two steps behind because we are foreign students. We had no self-confidence at all; | think that lack
of self-confidence makes everything extremely difficult" (S8).

"Being in a group where you compete with the Americans creates extreme psychological stress. Being
in this group causes you to lose your self-confidence and feel incompetent. Maybe something is not that
difficult, perhaps you understand what you read, but you perceive yourself like this because you constantly
compare yourself with American students" (S9).

"I finished school with a degree; | had a master's degree, but in my first semester, | was mentally
absent for the first six months and had zero self-confidence. In Turkey, | was used to people asking me
questions, but after | came to the United States, | was the one who asked the questions but didn't get
answers" (513).

In the first two semesters of the department, students get used to the lecturers' speaking speed,
accents, teaching styles, literature, and field English. Taking the same courses with American students
who came from within the system and are familiar with the concepts, theories, and field literature in this
period causes Turkish students to question their self-confidence, lose self-confidence, get stressed, and
sometimes have the feeling of "l can't do it." The first two semesters in the department can be described
as coping with the problems encountered regarding language, academic and social relations. However, as
the students adapt to the system and their language competencies increase, their success and self-
confidence also increase. It is considered that the problems faced by the students in their departments
can be significantly reduced with guidance services based on field experience.

Conclusion & Recommendations

Turkish students studying at US universities with scholarship status are the students who have passed
the competitive exams at a national level during their undergraduate and graduate periods. Based on this
result, it is estimated that the result is very successful for the numeric graduate students studying at US
universities. However, for this research, it is more important to determine the difficulties in the scope of
the language endured for the sake of graduation rather than the result. For this reason, this research has
revealed the factors that cause students' deficiencies in the language education process and the results
of these factors during department education. In a sense, it tried to find an answer to the "why" question
behind the language challenges experienced by the students.

The study findings show that the students have speaking and listening problems, have difficulty
understanding different accents, and have problems understanding concepts related to their studies' field
in their departments. Learning English through exam-oriented strategy, unrealistic expectations of the
students about learning English in the U.S., and the lack of social environment where the students can be
exposed to English in Turkey have been identified as the main themes leading the students to experience
language incompetency in their departments. The findings also show that it is not sufficient to overcome
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the language deficiency of the students due to the time restriction of language education abroad. Also,
the pedagogy of the U.S. educational system and cultural barriers have emerged as other areas of
challenge that intersect with language inadequacy. The students selected through competitive and
challenging exams throughout Turkey are expected to have high self-confidence. However, it has been
determined that the students experience a loss of self-confidence, especially in their first two semesters,
due to language inadequacy and pedagogical and cultural differences.

The following recommendations can be made within the scope of this research:

1) Problems that cause language inadequacies of students studying at US universities can be solved to
a large extent with curriculum changes in language education centers in Turkish universities. The findings
of this study show that Turkish students do not have problems with reading and grammar; however, they
need to improve their speaking and listening modules. It is beneficial for students to become familiar with
daily conversation as the students who can speak are more self-confident. In addition, considering that
accents are a reality of the American academy, students' familiarity with them should be increased.

2) Comprehensive guidance services will help students become familiar with American academia and
culture. This will enable students to be better equipped for the problems they will encounter in the
American academy. It is vital for a practical orientation that students contact their advisors in Turkey and
students who have graduated from the same field or are at the advanced stage of their education. A
significant part of the participants stated that they wished to receive guiding services regarding the
problems they might encounter in the American academy while in Turkey.

3) Language education abroad contributes to developing students' language competencies and
adaptation processes. However, a significant part of the participants thinks that the limited six-month
duration is insufficient for the language's development. For this reason, it is believed that it would be
beneficial to extend this period a little longer.

4) In case there is a difference between the undergraduate and graduate fields in which the students
will study, it is highly beneficial to contact the advisors in Turkey regarding the concepts, theories, and
literature of the new field. The students should read at a basic level about the field they will study and
follow scientific publications. Familiarity with the field's concepts, literature, and theories at a general
level will increase students' knowledge of what is taught in their courses.

5) Finally, it is thought that there is a need for research on pedagogical differences and cultural barriers
to complement this study.
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Tiirkge Siirimui

Giris

Il. Dinya Savasi'ndan sonra ABD, uluslararasinda karsilikh anlayis insa etmek ve bilgi paylasiminda
bulunmak amaciyla, 1946'da Fulbright Programini olusturmustur (Bevis ve Lucas, 2007). Fulbright
Programi, 2020 itibariyle sayilari 6.1 milyonu (OECD, 2021) gegen uluslararasi 6grenci olgusunun ortaya
cikmasinda etkili bir rol oynamistir. Program, her yil ABD’ye giden 6grenci sayisinin istikrarh bir sekilde
artmasina da vesile olmustur. 1949 yilinda, ABD yiiksekdgretim kurumlarinda 26.433 olan uluslararasi
o6grenci sayisi, 2019'da 1.095.299'a ulagmistir. Bu sayi, ABD ylksek 6gretim 6grenci sayisinin %5,5'ine
karsilik gelmektedir (Institute of International Education (lIE), 2021).

Uluslararasi 6grenciler homojen bir kategori olmayip farkli tGlkelerden ve kiltiirlerden olusmaktadir.
Ev sahibi lilkede benzer sosyallesme siireclerine tabi olmalarina ragmen farkli gegmisleri nedeniyle bu
sosyallesme sirecini kendilerine 6zgili bir bicimde deneyimlemektedirler. Baska bir deyisle, her 6grenci
kategorisi, misafir lilkede, genel zorluklarin yani sira kendine 6zgi zorluklar yasamaktadir. Bu nedenle
ogrencilerin Ulkelerini ve kiltirel havzalarini dikkate alan artan sayida ¢alismanin varlig§i dikkat
cekmektedir. Ornegin, Alsahafi ve Shin (2017) Suudi Arabistan kdkenli 6grencilerin akademik ve kiltirel
uyum sorunlarini, Mwangi ve digerleri (2019) Afrikali 6grencilerin irkicilk ve ayrimciliga maruz kalma
deneyimlerini, Poyrazli ve digerleri (2001) Turk 6grencilerin uyum sorunlarini, Segosebe (2017) Dogu Asya
kokenli 6grencilerin kiltirlesme stresi ve yalnizliklarini, Wang (2004) Cinli 6grencilerin akademik uyum
sorunlarini, An-Ra (2016) ise sosyal destek ve kiiltiirlesme stresinin Koreli 6grenciler lizerindeki etkisini
calismistir.

Ogrencilerin farklh tlke ve kiltiirel gegmislerinin yaninda akademik seviyeleri de dikkate alinmasi
gereken 6nemli bir degiskendir. Uluslararasi 6grencilerin karsilastiklari sorunlar ve bu sorunlari algilama
bigimleri, lisans ve lisansistli egitim dlzeylerine bagh olarak farklilik gostermektedir. Lisansusti
ogrenciler, ABD’deki uluslararasi 6grencilerin %52,8'ini (Open Doors, 2022), ABD lisanstistii 6grencilerin
de %16,2'sini (Zhou ve Geo, 2021) olusturmaktadir. S6z konusu Ogrencilerin ¢ok énemli arastirma
kurumlarindaki orani %24 (Zhou ve Geo, 2021), fen, miihendislik, matematik ve bilgisayar bilimlerindeki
orani ise %62’dir (Open Doors, 2022). Buna ragmen lisansiistli 6grencilerle ilgili sinirl sayida arastirma
mevcuttur (Zhou, Christopher ve Bang, 2011; Segosebe, 2017).

Tirkiye, 1949'da Turkiye Fulbright Komisyonu'nu kuran ilk tg tGlkeden biri olup (Bevis ve Lucas, 2007)
2000-2013 yillari arasinda Avrupa’da ABD’ye en fazla 6grenci gonderen tlke konumundadir (IIE, 2022).
Veriler, bu donemde her yil ortalama 12.000 6grencinin Turkiye’den ABD’ye gittigini gostermektedir.
Yiiksek lisans ve doktora programlarina giden 6grencilerin dnemli bir kismi, devlet tarafindan saglanan
burs imkanlariyla gitmektedir. ABD’de lisansistli 6grencilerle ilgili sinirli sayida arastirmanin oldugu goéz
onine alindiginda, Turk 6grencilerle ilgili arastirma sayisinin bundan ¢ok daha az olmasi tabiidir. Bu alanda
yapilacak bir calismanin alanyazindaki bosluga nemli bir katki saglayacagi da aciktir.

Uluslararasi 6grencilerin en fazla zorluk gektikleri alanlarin basinda dil, finans ve lniversitelere kabul
sorunlari gelmektedir (Can, Poyrazli ve Pillay, 2021). Bu arastirmanin konusu olan burslu stattdeki Tirk
lisanslisti Ogrenciler, ulusal dizeyde vyapilan zorlu ve rekabetgi bir sinav sistemi araciligiyla
secilmektedirler. Egitim ve yasam giderleri devlet tarafindan karsilanan 6grencilerin herhangi bir maddi
sorunlari olmadigi ve Universitelerden kabul alma problemlerinin bulunmadigi varsayilmaktadir. Bununla
birlikte, arastirmalar (Karayigit, 2021; Poyrazh ve digerleri, 2001) burslu 6grencilerin burslu olmayan
o6grencilere gore daha fazla zorluk gektiklerini gdstermektedir. ABD Universitelerinde 6grenim goren Tiirk
ogrenciler Gzerine yapilan arastirmalar (Burkholder, 2014; Ilhan ve Orug, 2020; Karayigit, 2021; Poyrazli
ve digerleri, 2001), Tiirk 8grenciler icin en dnemli bariyerin ingilizce olduguna isaret etmektedir.

1416 sayili Kanun Kapsaminda &grenim goren égrencilerin ingilizce dil egitimi programi, yasal olarak
yurt ici ve yurt disi dil egitim siireci olmak iizere iki asamadan olusmaktadir. Ogrenciler, yurt iginde, Tiirk
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Universite dil merkezlerinde en fazla 12 ay 6grenim gérebilmekte ve 70 TOEFL puan sartini karsiladiklari
taktirde yurt disindaki 6 aylik dil egitimi siireclerine baslayabilmektedirler (YLSY, 2022). Ogrenciler, toplam
18 ay dil egitimi almalarina ragmen béliimlerine gectiklerinde neden ingilizceyi en énemli bariyer olarak
gordiklerine dair 6zglin bir arastirmaya ihtiyag vardir.

Bu calismada dil engeli, 6grencilerin dil yetersizligi nedeniyle akademik ortamlarinda yasadiklari
zorluklar anlamina gelmektedir. Bir baska deyisle, karsilasilan dil zorlugu, Amerikan egitim ortaminda
konusma, dinleme, yazma ve okuma giicligl olarak tanimlanmaktadir. Ogrenciler, sinif arkadaslariyla
iletisim kurmakta guglik cekmekte, grup tartismalarina katkida bulunamamakta, etkili sunum
yapamamakta ve akademik personelin aksanlarini anlamakta gliclik yasamaktadirlar. Yasanilan bu
zorluklar, 6grencilerin akademik basarilarinda geri kalmalarina, 6z glivenlerini kaybetmelerine ve bazi
ogrencilerin psikolojik sorunlar yasamalarina neden olmaktadir (Chen, 1999). Bu ¢alismanin amaci, ABD
Universitelerinde burslu statiide 6grenim goren Tirk lisansiistl 6grencilerin akademik uyum kapsaminda
karsilastiklar dil zorluklarini kesfetmektir.

1416 sayih Kanun kapsamindaki burs programi ve yurt disi egitim icin 6grenci gonderecek kurumlar,
etkili politikalar gelistirmek amaciyla bu ¢alismadan yararlanabilirler. Bu ¢alisma ayni zamanda, Tirkiye ve
ABD'deki ingilizce egitim merkezlerine, 6grencilerin ingilizce yeterlilikleri icin hangi alanlarda iyilestirmeye
ihtiyac duyduklarini bilmeleri icin bilgi vermektedir. Bu arastirma ayrica, yurt igi ve yurt disi 6grenci
danismanlarina, kurumlara ve yurt disina egitim i¢in gidecek 6grencilere katki saglayabilir.

Bu calisma icin asagidaki sorular, bir rehber olarak kullaniimistir:

1) Ogrenciler, yurt igi ve yurt disi dil egitimi deneyimlerini; konusma, dinleme, okuma, yazma
acisindan nasil degerlendirmektedirler?

2) Ogrenciler, bélimlerine basladiktan sonra dil baglaminda ne gibi akademik zorluklarla
karsilasmakta ve bu zorluklari nasil degerlendirmektedirler?

3) Ogrenciler, &zellikle dil egitimi hazirligi sirecinde, hangi &nlemlerin alinmasi durumunda bu
zorluklarin en az diizeyde yasanabilecegini distinmektedirler?

Literatiir Taramasi

Bu arastirmanin amaci, ABD (Universitelerinde burslu statlide 6grenim goren Turk 6grencilerin dil
bariyeri kapsaminda karsilastiklari sorunlari kesfetmektir. Dil bariyeri, uluslararasi 6grenci kategorilerinin
sosyal, akademik, psikolojik uyum durumlarini kesen en temeldeki ortak payda (Chen, 1999) olarak
degerlendirilmektedir. Bu c¢alismada literatiir, uluslararasi 6grencilerin dil bariyerine bagl olarak
yasadiklari zorluklar kapsaminda gézden gegirilmistir.

Bircok arastirma (Burkholder, 2013; Can, Poyrazli ve Yegan, 2021; Chen, 1999; Duru ve Poyrazli, 2007;
Ilhan ve Orug, 2020; Mori, 2000; Poyrazli ve digerleri, 2004; Poyrazli ve Grahama, 2007; Segosebe, 2017;
Yeh ve Inose, 2003) ingilizceyi uluslararasi 6grencilerin 6zellikle ABD'yve gelislerinin ilk aylarinda
karsilastiklari temel engellerden biri oldugunu gostermektedir. Bir sistemden digerine gegiste yasanan
zorluklar, ulasim sisteminin nasil kullanilacagi ile baslar, kalici konaklama yerlerinin nasil bulunacagina ve
kiralanacagina kadar birgok asamayi icinde barindirir. Toplu tasimanin olmadigi yerlerde araba satin
almak, sigorta yaptirmak, sosyal giivenlik numarasi almak sistemi tanimayan 6grenciler icin 6nemli
zorluklardir. Evli ve ¢ocuk sahibi olan 6grenciler bu donemde daha biiylk zorluklarla karsilasabilmektedir
(Poyrazli ve Grahame, 2007; Segosebe, 2017).

Dil bariyeri nedeniyle giinlik yasami etkilenen bireylerin ayni zamanda 6nemli psikolojik sorunlar
yasadiklari gozlenmektedir. Chen (1999), ikinci dili, kaygl olarak tanimlamis, egitim ve sosyokdiltiirel
alanlarda pek ¢ok stres etkeni ile iliskili anahtar bir degisken oldugunu ve strese en fazla neden olan kaynak
olarak oOgrenciler tarafindan deneyimlendigini belirtmektedir. Bu nedenle dil engelinin uluslararasi
ogrenciler igin psikolojik zarar ve somut tehdit olusturabilecegini belirtmektedir. Psikolojik zarar, uyum
stirecinde kisinin benlik kavrami ile bilissel, duygusal ve davranissal yonleri lizerinde uzun siireli etkilere
sahiptir. Somut tehdit, glinliik yasam gerekliligi ve ayrica daha karmasik akademik faaliyetlerle ilgilidir.
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Literatlr (An-Ra, 2016; Segosebe, 2017; Sumer, Poyrazli, & Grahame, 2008) uluslararasi 6grencilerin dil
bariyerine bagh olarak kiiltlirlesme stresi yasadiklarini da gostermektedir. Poyrazli ve arkadaslari (2004)
¢alismalarinda, uluslararasi 6grencileri etkileyen ve kiiltiirlesme streslerini yordayan, baskin degiskenleri
belirlemeye c¢alismislardir. "Sosyal destek, yas, cinsiyet, medeni durum, akademik basari, etnik koéken,
ingilizce dil yeterliligi ve uluslararasi 6grencilerle sosyal temas/Amerikali 6grencilerle sosyal temas"
arasindaki iliskileri incelemislerdir. Arastirma bulgular; sosyal destegin, ingilizce dil becerisinin ve
akademik basarinin kiiltiirel stresle negatif iliskili oldugunu gdstermektedir. Bu degiskenler arasinda
ingilizce dil yeterliliginin kiiltiirel stres {izerinde dogrudan etkisi oldugu saptanmistir. Bu sonug, uyum
sorunlarinin ingilizce dil yetersizligi ve sosyal destek eksikligi ile ilgili oldugunu belirten calismalarin
bulgularini desteklemektedir. Baska bir deyisle, ingilizce dil yeterliligi ve sosyal destegi yiiksek olan
dgrenciler daha diisiik uyum sorunu yasama egilimindedir. Bu sebeple, ingilizce dil yetkinligini yiikseltmek;
akademik, sosyal ve psikolojik anlamda 6grencilerin daha az uyum problemleri yasamalarina neden
olacaktir.

Yeh ve Inose’ye gore (2003) dil engelini asamayan 6grenciler; kiiltirel stres, sosyal kopukluk, yalnizlik,
akademik basarisizlik ve psikolojik sorunlar yasayabilmektedir. Arastirmalara gore (Chen, 1999; Duru ve
Poyrazli, 2007; Mori, 2000; Segosebe, 2017) dil yeterlilik dluzeyi, uluslararasi 6grencilerin uyumunu
etkileyen kiiltirel stresin dnemli géstergelerinden biridir. Dil engeli ayrica 6grencilerin sosyal etkilegimini
de engeller. Ishiyama (1998), 6grencilerin etkilesimden kagindiklari 6lgiide sosyal ve dil becerilerinin
gerileyecegini savunmustur. Sosyal etkilesimden kaginan oOgrenciler 6z glvenlerini kaybedebilir,
kendilerini degersiz hissedebilir, kafasi karisabilir ve baskalariyla iletisim kurmaya daha az istekli olabilirler
(aktaran, Chen, 1999, s. 52).

ingilizce dil yetkinlik diizeyi, 6grencilerin akademik basarilarini da etkilemektedir. Ancak, ingilizce dil
yeterliligi tek basina akademik basariyi garanti etmez. International English Language Testing System’i
(IELTS) performans ve basarinin bir gostergesi olarak kabul ettikleri arastirmalarinda, Dooey ve Oliver
(2002), IELTS'i akademik basarinin bir géstergesi olarak dogrulayan ¢ok az kanit oldugunu bulmuslardir.
Elde ettikleri bulgular, dilin akademik basariyi etkileyen yalnizca bir faktér oldugunu iddia eden 6nceki
arastirma bulgularini dogrular nitelikte oldugunu belirtmislerdir. Buna gére okuma modiliniin konusma,
dinleme ve yazma modiilleri arasinda akademik basarinin en iyi yordayicisi oldugunu saptamislardir. Ote
yandan, Woodrow'un (2006) galismasi, okumanin degil, konusma, dinleme ve yazmanin, 6grencilerin
birinci yariyilldaki akademik basarilari igin temel gosterge oldugunu tespit etmistir. Her iki ¢calisma, dusik
IELTS puanlarinin 6grencilerin basarilarini belirli bir dizeye kadar yordadigini, ¢inkii akademik basarinin
sadece dille degil birgok faktérle iliskili oldugunu iddia etmislerdir.

Son olarak uluslararasi 6grencilerin, ABD egitim sisteminin pedagojik yaklasimina (Chen, 1999) ve
o6gretim programina (Poyrazli ve Grahame, 2007) asina olmadiklarindan dolayi sinif igi iletisime etkin
katilamadiklari, bu nedenle egitimlerinin ilk iki donemlerinde sireci gozlemledikleri ve anlamaya
cahistiklari anlasilmaktadir. ABD egitim sistemi, 6grenci merkezli bir pedagojik yaklasima sahiptir (Wang,
2003). Ogrenciler, 6grenme siirecinin merkezinde yer almakta, 6gretim lyeleri ise 6grenme siirecini
kolaylastiran bir isleve sahiptirler. Bu pedagoji, sinif icinde etkin katilimi; sunum yapmayi, grup
tartismalarina  katilmayr gerektirmektedir. Ayrica, 06grencinin yaptigi tim etkinlikler, not
degerlendirmesinde dikkate alinir. Egitimin merkezinde Ogretim Uyesinin oldugu (Wang, 2003) bir
sistemden gelen c¢ogu Ogrenci, ABD egitim sistemine dair bilgi sahibi olmadigindan dolayi sinif
tartismalarina katilmamaktadir. Uluslararasi dgrenciler, ana dili ingilizce olan &grencilerin baskin oldugu
bir sinifta, aksanli konusmaya da ¢ekindiklerinden dolayi sinifta pasif kalmayi tercih etmektedirler.

ABD’deki Turk oOgrencilerle ilgili bilinen ilk arastirma Poyrazli ve arkadaslari (2001) tarafindan
yapilmistir. Tirk 6grencilerin uyum problemlerini ele alan bu arastirma bulgulari, ingilizce dil yetkinligi
daha iyi olan 6grenclerin not ortalamalarinin (GPA) daha iyi oldugunu ve okuma-yazma konusunda daha
yetkin olan 6grencilerin daha iyi uyum sagladiklarini ortaya koymustur. Ogrencilerin not ortalamalarinin
zaman gectikce iyilestigini tespit eden bu arastirma, ayni zamanda burslu olan 6grencilerin burssuz olan
o6grencilere gore adaptasyon noktasinda daha fazla zorluk yasadiklarini da gostermektedir.
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Tark uluslararasi 6grencilerin sinif ortamlarina uyumlarini ele alan ¢alisma Tatar (2005) tarafindan
yapilmistir. Bu arastirma, Turk 6grencilerin dersi aktif dinlediklerini, not aldiklarini, 6gretim lyesine soru
sorduklarini ve anlamli tartismalara katildiklarini tespit etmistir. Ogrenciler, konusmalarinin siniftakilerce
anlamli bulunacagini disindikleri zaman konusmaya calistiklarini, aksi taktirde dinleyici pozisyonunda
olmanin daha 6gretici oldugunu belirtmislerdir. Bu nedenle Tirk 6grenciler, siniflarinda sessiz ancak dersi
aktif bir bicimde dinleyen, not alan bir profil gcizmektedirler. Tirk 6grencilerin, sinifta nispeten sessiz
olmalarina etki ettigi diisiinilen bir baska faktér ise ingilizce dil yetersizligidir.

Sonug olarak, dil yetkinligi 6grencinin sosyal ve akademik gevresine uyumunu kolaylastiran en énemli
faktordur. Dili yetkin olmayan 6grencilerin sosyal ve akademik ¢evreye uyum saglamakta zorlandiklari
tespit edilmistir. Dil bariyeri, 6grencilerin kiiltlirlesme stresi yagamalarina neden olmakta ve akademik
basarilarina etki etmektedir. Dil konusunda zorlanan 6grenciler, bu zorlugu asamadiklari takdirde,
kendilerini toplumdan tecrit etmekte ve psikolojik bazi sorunlar yasamaktadirlar. Arastirmalar, Turk
ogrencilerin ciddi dil sorunu yasadiklarini gostermektedir. Bu soruna baglh olarak da kiltirlesme stresini
yasamaktadirlar. En nihayetinde slrec atlatilsa da bazi bedeller 6denmekte, bu da 6grencileri psikolojik
olarak yipratmaktadir.

Yoéntem
Arastirma Modeli

Bu calisma, burslu stattdeki Tirk lisansistl 6grencilerin yasadiklari dil kaynakl zorluklarin arkasindaki
nicin sorusuna cevap aramaktadir. Nigin sorusuna cevap, derinlemesine miilakat teknigi ile katilimcilarin
tecribelerini esas alan fenomenolojik yontemle miimkindir (Creswell, 2014). ABD'de 6grenci olma
deneyimi, 6grencilerin paylasilan deneyimleri yoluyla sosyal ve baglamsal olarak insa edildiginden dolayi
bu ¢alisma igin sosyal insa teorisi bir zemin ve metodolojik bir temel saglamaktadir. Sosyal insa teorisine
gore gerceklik; insan algisi, perspektifi ve insanlar arasindaki etkilesime dayanmaktadir. insanlar
arasindaki iliski ve deneyim gergekligi insa ettigi gibi gercekligin kesfedilmesi de toplumsal etkilesim ve
yoruma dayanmaktadir (Dugan, 2017)

Sosyal insa teorisi perspektifinden, fenomenolojik bir yontemle ele alinan bu ¢alismanin metodolojik
olarak énemli olan bir baska kavrami ise restrospektif olmasidir. Retrospektif calisma; “gecmis olaylar
hakkinda veri toplamayi iceren bir nitelige” sahiptir. Bu calismada zaman boyutu 6nemlidir. Restrospektif
bir galismada, “konunun nedenlerini belirleme kapasitesi, arastirmacinin ge¢cmisi bugliniin bakis agisindan
ne kadar yeniden iyi insa edebildigine baghdir” (De Vaus, 2006, s. 268). Bu calismaya dahil edilen
katiimcilar, yiksek lisanslarini Amerika’nin gesitli Universite ve bdlimlerinde tamamlamis kisilerdir.
Arastirma icin 6rneklem segimi yapilirken 6grencilerin egitimlerinin en az iki dénemini bitirmis olmalarina
dikkat edildi. Zorlugun en fazla gekildigi bu iki donemi deneyimlemis olan 6grencilerin arastirma siirecine
etkin bir sekilde katkida bulunabilecegi diisiinilmustir. ingilizce eksenli yasanan zorluklarin timini
atlatmis ve geriye doniik olarak (retrospektif) hafizalarinda ve duygularinda en fazla yer tutan konulari
giindeme getirmis olmalarinin iki 6nemli boyutu vardir. Birinci boyut, bilgi kaybina dairdir. Katilimci,
deneyimledigi zorlukla arasina mesafe (zaman) girdikge konuya dair veri kaybinin yasanmasi mimkindir
(De Vaus, 2006). Ancak bunu yasayan 6zne (ikinci olarak) hafizasinda ve duygularinda yer edinmis olan en
onemli konulari arastirma siirecine tasir. Retrospektif yontem, bu ¢alismaya miinhasir, bu agidan 6zne igin
sadece 6nemli olan konulari arastirma sirecine dahil etmektedir. Katihmcilarin ortak deneyimine dayanan
konular, fenomenin goriingilerini olusturmaktadir.

Katilimcilarin Belirlenmesi ve Verilerin Analiz Edilmesi

Nitel arastirmalarda, katiimcilarin  belirlenmesi, arastirmacinin  bilgisine, deneyimine ve
muhakemesine bagldir. Amach (purposive) 6rnekleme yaklasimi, arastirmaciya giiven ve 6zgurlik verir
ancak bu durumda érneklem sec¢imi hatali olma potansiyeli tasir (Mills ve Gay, 2019). Katilimcilari segerken
net kriterler belirlemek, érneklemde hatalardan kaginmak igin énemlidir. Mills ve Gay (2019, s. 159),
katilimci segilirken katilimcinin Gg 6zelligine vurgu yaparlar: Katilimer "konuyla ilgili fikir sahibi olmali ve
fikirlerini aktarabilmeli, arastirmaciyla etkili iletisim kurabilmeli, arastirmacinin yaninda rahat olmal.."
Milakat, bu yetkinlige sahip olan katihmcilarla yapilmahldir. Bu arastirma icin amaclh orneklem tercih
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edilmis; 0grencilerin en fazla 68renim gordikleri alanlar, egitim duzeyleri, cinsiyetleri ve konuyla ilgili
deneyim sahibi olup olmadiklari ve deneyimlerini aktarma istekleri gbéz ©onilinde bulundurarak
secilmiglerdir. Bu amag icin Ogrencilerle 6n goérisme yapilmig ve 13 burslu 6grenci milakat igin
belirlenmistir. Ogrencilerin 6grenim dizeyleri, dil egitimi tecriibeleri, lisans deneyimleri ve bursluluk
statiileri nedeniyle, ABD Universitelerinde burslu statide lisansistlii 6grenim goren Tirk 6grencilerin
profilini temsil ettikleri distnilmektedir.

Tablo 1.
Katilimcilarin Kod, Cinsiyet, Béliim ve Egitim Diizeyleri

Katilimcl

Kodlari Cinsiyet Bolimler (Alanlar) Statiiler (Duizey)
So1 Kadin Muhendislik Yiksek Lisans
S02 Erkek Mihendislik Yiksek Lisans
S03 Erkek Mihendislik Doktora

S04 Erkek Tarim Yiksek Lisans
S05 Kadin Sosyal Bilimler Doktora

S06 Erkek Muhendislik Doktora

S07 Erkek Tarim Yiksek Lisans
S08 Kadin Tarim Yiksek Lisans
S09 Kadin Sosyal Bilimler Doktora

S10 Erkek Sosyal Bilimler Doktora

S11 Erkek Mihendislik Yiksek Lisans
S12 Erkek Sosyal Bilimler Doktora

S13 Kadin Mihendislik Yiiksek Lisans

Katihmcilarin 8’i erkek, 5’i kadin ve bu 6grencilerin 7’si yiiksek lisans, 6’sI ise doktora diizeyinde
6grenim gérmektedir. Gorismede katilimcilara yoneltilen sorular, 6grencilerle daha 6nce yapilan bireysel
ve grup gorismelerinden elde edilen sonuglara dayanmaktadir. Ek olarak, 6grenci belgeleri (dil belgeleri
ve transkriptler) izerinde yapilan incelemeler sonucunda sorular somutlastiriimis ve veri toplama araci
héaline donUstirilmistir. Arastirma sirecinde ve sonrasinda katilimcilarin kimliklerinin ifsa olmamasi igin
tim tedbirler alinmistir. Ankara Yildirim Beyazit Universitesi Etik Kurulu Kararindan (07.06.2022/13) sonra,
sorular 6grencilere génderilmis ve arastirma icin riza beyanlari alinmistir. Arastirmaci, her bir katilimci ile
(Zoom uygulamasi tizerinden) milakatlari kendisi gerceklestirmis, kayit altina almis ve yaziya aktarmistir.
Her bir katilimci 6zgin bir kisilige ve perspektife sahip oldugundan dolayl fenomeni kendine 6zgi
deneyimlemistir. Bu nedenle her katilimcinin belirttigi hususlar, bir ¢gok kez okunmus ve sorun alanlari
tespit edilmistir. Katilimcilarin ortaklasa vurguladiklari zorluk alanlari, arastirmaci icin dnemli bulgulardir.
Bu bulgular tasnif edilmis ve bu tasnifler temalarin ortaya ¢ikmasina neden olmustur. Elde edilen temalar
iliskilendirilerek yorumlanmis ve arastirma olgusu sekillenmistir (Creswell ve Poth, 2018). Son olarak
arastirma ortamini anlasilir kilmak ve bulgulari baglam ortamiyla 6zdeslestirmek icin bulgular kisminda
alintilara veya baglamla ilgili ifadelere yer verilmistir (Mills ve Gay, 2019).

inandiricilik

Bu arastirmanin inandiricihgl, bazi prensiplere uyulmak suretiyle saglanmistir. Glivenirlik ve gecerlik,
bilimsel arastirmalarda 6nemli olmakla birlikte bu ilkeler ¢ogunlukla nicel arastirma yontemleri ile
iliskilendirilmektedir. Ancak nitel arastirma yontemleri de gecerlik ve glivenirlik saglayan prosediirler takip
etmektedir. "Nitel arastirmacilar, calismalarinin ve bulgularinin inanilirhgini, aktarilabilirligini ve
glvenilebilirligini ele alarak arastirmalarinin inandiricihgini olusturabilirler" (Mills ve Gay, 2019, s. 558).

Nitel arastirma yontemlerinde inandiriciigin (trustworthiness) ilk ilkesi inanilirliktir (credibility).
Bilginin inanilirhgini ele almak icin gozlem, belge incelemesi, uzman incelemesi ve katilimci kontroli
teknikleri kullanilmaktadir. Bu arastirmada, inanilirhgin saglanmasi amaciyla 6grenci transkriptleri ve
dosyalari incelenmis, sistematik notlar alinmis ve bu arastirmadan bagimsiz bireysel ve grup goriismeleri
yapilmistir. Arastirmaci, s6z konusu arastirma grubu ile uzun sireli etkilesim icinde olmus ve grubun
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sorunlarini derinlemesine kavrama vyetkinligi kazanmistir. Buna ragmen arastirmaci, arastirma
sonuglarinin inanilir olmasini saglamak amaciyla uzman incelemesi ve katimci teyidine miiracaat etmistir.
Uluslararasi 6grencilerle ilgili tecriibesi olan bir 6gretim Uyesi belgeleri, notlari ve elde edilen sonuglari
incelemis ve bazi elestirilerde ve tavsiyelerde bulunmustur. Ayni sekilde uluslararasi 6grenci olma
tecriibesine sahip bir 6grenci de sorulari, milakatlari ve elde edilen sonuglari incelemis ve geri doniitte
bulunmustur. Ozetle, arastirmanin inanilirhginin saglanmasi icin metodolojik gereklilikler yerine
getirilmistir. inandinicihgin ikinci ilkesi giivenilebilirliktir (dependability). Giivenilebilirligin olmasi igin
olgme tekniklerinde tekrarlanabilirlik sarttir. Bu da veri toplama, analiz ve yorumlamanin istikrarli bir
bicimde ayni sonucu vermesi anlamina gelmektedir. Bu aragtirmada guvenilebilirligin saglanmasi amaciyla
yardimlarina miiracaat edilen uzman incelemesi ve katilimci goriisiine ek olarak ayni konuda yapilmis
calismalar, gézlemler ve goriismeler kaynak olarak kullanilmistir. inandiriciligin = Gglincii ilkesi
aktarilabilirliktir (transferability). Nitel arastirmalarda, arastirma bulgularn katilimcilardan elde edilen
anlamli ifadelere dayanir. Arastirma baglamina dayali bu ifadelerin (bulgularin) ayirt edilmesi son derece
onemlidir. Nitel arastirmalarda bu bulgular, nicel arastirmalarda oldugu gibi, genellenememektedir (Mills
ve Gay, 2019). Bir baska deyisle, A baglamindan elde edilen bilgi, B baglamina genellestirilemedigi icin
baglamsaldir ve sadece karsilastirilabilir niteliktedir. Bu karsilastirma hadisesine aktarilabilirlik
denmektedir. Nitel arastirmalarda inandiricihigin saglanabilmesi icin takip edilen inanilirlik, gtivenilebilirlik
ve aktarilabilirlik prosedirlerine uygun olarak toplanan veriler kodlanmis, temalar belirlenmis ve bu
temalar iliskilendirilerek degerlendirme yapilmistir (Creswell ve Poth, 2018).

Arastirmaci Yanhlgi (Bias)

Her arastirmada oldugu gibi bu arastirmada da bazi yanliliklar (bias) vardir. Arastirmaci, okuyucunun
bu yanliliklari bilme hakki olduguna inanmaktadir. Bu nedenle asagidaki yanliliklara dikkat cekmektedir.

Arastirma fikrinin ortaya ¢ikmasinda en etkili unsur arastirmacinin yasadigl deneyimdir. Arastirmaci,
yurt disi gorevinde bulundugu sirada lisanslstli burslu 6grencilerin dil yetersizlikleri kapsaminda
yasadiklari zorluklari birinci elden gozlemlemistir. Arastirmaci, 1416 sayili Yasa kapsaminda ABD
Universitelerine lisansiistl egitim icin gonderilen 6grencilerden sorumlu bir kamu goérevi icra etmekteydi.
Bu anlamda Turk lisansusti 6grencilerin yasadiklari zorluklar, arastirmaci tarafindan disaridan (etik) bir
bakis agisiyla gozlemlenmistir. Arastirmaci, ABD'de bir tiniversitede 6grenci olma deneyimine sahip oldugu
icin fenomeni iceriden (emik) bir bakis agisiyla da deneyimlemistir. Arastirmacinin deneyimi, arastirmacida
yanllik (bias) olusturabilir ve bu yanhlk arastirma slrecini ve degerlendirmeyi etkileyebilir. Ancak, bu
etkiyi en aza indirmek icin giivenirlik ve gecerlik prosediirleri siki bir sekilde takip edilmistir. Ote yandan,
bu deneyim arastirmaciya fenomeni kapsamli bir bigimde kavrama yetkinligi saglamistir.

Bulgular ve Tartisma

Bu arastirmaya yon veren birinci soru, 6grencilerin yurt ici ve yurt disi dil 6grenimi deneyimlerini
6grenmeye yoneliktir. Bu kapsamda elde edilen bulgular; 6grencilerin dil merkezlerinde agirlikli olarak
sinav bazli ingilizce 6gretim programina tabi tutulduklarin, ingilizceye sinirl diizeyde maruz kaldiklarini ve
ingilizce dgrenimine dair 6grencilerin gercekgci olmayan beklentileri temalarini 8n plana ¢ikarmistir. Bu
temalarin 6grencilerin boélimlerinde sinirh diizeyde konusma ve anlama sorunlari yasamalarina, farkli
aksanlari anlamakta giiclik cekmelerine ve alan ingilizcesine hakim olamamalarina neden oldugu
distnilmektedir. Katilimcilar, yurt disi dil egitimi sirecinin de belli zorluklar ve zaman kisiti icermesi
nedeniyle, 6grencilerin dil yetkinliklerini gelistirmeye yeterli olmadigini vurgulamislardir. Amerikan egitim
pedagojisinin ve kiltlirlinin farkl olmasi da dil zorlugu ile kesisen diger temalar olarak ortaya ¢ikmistir.
Turkiye genelinde rekabetgi ve zorlu sinavlar sonucunda secilen 6grencilerin, 6z giivenlerinin yiliksek
olmasi beklenir. Ancak dil yetersizligi, pedagojik ve kulttrel farkliliklar nedeniyle 6grencilerin, ozellikle
egitimlerinin ilk iki donemlerinde, 6z gliven kaybi yasadiklari tespit edilmistir. Hangi dnlemlerin alinmasi
durumunda 6grencilerin bolimlerinde daha az sorun yasayabileceklerine dair arastirmanin Uglinci
sorusu, rehberlik hizmetlerinin dnemini 6n plana ¢ikarmistir. Ozetle, arastirma sorulari kapsaminda elde
edilen temalar ve bu temalarin birbirleri ile iliskileri sekil 1'de gosterilmistir.
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Sekil 1: Temalar, neden ve sonug iliskileri

SONUC
DUZEY 4 Ozgiiven
Sorunu
. Dil Akademik (Egitim)
DUZEY 3 Yetersizligi Sisterme Adaptasyon
Sorunu
% * E 3 3
i
- Sinirh Duzeyde Farkh Aksanlan Alan ingilizcesine Yurtdigi Dil
DUZEY 2 Kanusma ve Anlayamama Hakim Olamama Egitiminde Belli
Anlama Problemi I “ i Kisitlar ve Zorluklar
™
. . Sinav Bazh Tarkiye'de ingilizceye Ogrencilerin ingilizce ¥&nlendirici Rehberlik
DUZEY 1 Ingilizee Egitimi simirh diizeyde maruz Bgrenimine Dair Hizmetinin Olmamas:
kalma Gercekci Olmayan
- Beklentileri !
NEDEN(LER)

ANA SORUNLAR

1. Sinirli diizeyde konugsma ve anlama problemi

Bu arastirmaya yon veren ve ¢alismanin merkezinde yer alan sorulardan biri; 6grencilerin bélimlerine
bagladiktan sonra dil baglaminda ne gibi akademik zorluklarla karsilastiklari ve bu zorluklari nasil
degerlendirdiklerine y&neliktir. Ogrenci, dil egitiminden sonra dil yeterliligini ilk defa kendi bélimiinde,
gercek bir ortamda test etmektedir. Ogrencilerin dil yetersizliklerine dair yaptiklari ilk tespit, IELTS/TOEFL
puanlari ne kadar yiliksek olursa olsun konusamadiklari ve yabancilarla diyalog kuramadiklari seklindedir.
Konusamamak (speaking) ve anlayamamak (listening) 6grencilerin bolimlerinde karsilastiklari en blylk
sorun alanlari olarak tespit edilmistir. Katilimcilar, bu sirecte sinirli diizeyde konusabildiklerini ve
konusulanlari  kismen anlayabildiklerini belirtmislerdir. Bir metnin zaman harcanip birka¢ kez
okundugunda anlasilabildigini ancak konusma ve dinlemenin zamanla gelistigini belirtilmistir.

“Bence bizim sorunumuz konusamamak. Konusulani anlama becerimiz, konusmamizdan daha iyi
seviyede” (511).

“Buraya geldigimiz zaman biz yasadigimiz sikintiyr “konusamiyorum” olarak belirtiyoruz. Fakat bizim
asil sikintimiz konusmada degil anlamada, yani listening kisminda ¢ok biiyiik problem yasiyoruz. Buraya
gelindiginde hissiyatlarimizi bir bicimde dile getirebiliyoruz ¢iinkii insanlar bir bicimde bizi anlamak igin bir
caba sarf ediyorlar. Fakat verdikleri tepkilerde bizi anlayip anlamadiklarini biz anlayamadigimiz icin
iletisim kurmamayi tercih ediyoruz” (S3).

“Sinif katihmi konusunda ¢ok zorlaniyordum. ilk sunumumda ¢ok zorlandim, konusamiyordum, hocam
ben biraksam mi dedim ama hoca beni ¢ok destekledi. Hatirladigim ilk travmam sunumumdu” (S10).

“lik basta okududumuzu anlama ve dersi anlatan hocanin séylediklerinin hepsini anlayamama beni
etkiledi. Ornedin danismanimla konusuyoruz, bana 8 maddelik yapilacaklar listesi veriyordu. Danisman
konusurken ben bunlarin bir kismini anlamiyordum. Ben ancak 8’de 5’ini anliyordum. Bu durumda
danismanim diyordu ki; biz bunu daha 6nce konusmustuk. Sonra tekrar yapiyordum. Calistyordum onda
bir sikint1 yoktu. Anlamak bence en énemli asama, Ingilizcesini bilmesek dahi elimizle kolumuzla tarif
edebiliriz ve cevap verebiliriz. Ama karsidakinin séyledigini anlamadigimiz zaman ne yapacagimizi
bilmiyoruz” (53, S7).
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Katilimcilardan bazilari konugamadiklarini bazilari ise konusulanlari anlamadiklarini belirtmislerdir.
Konugsamamak ve konusulanlarin bir kismini anlayamamak Tirk 6grencilerde goriilen énemli bir dil
eksikligidir. Ogrencilerin yeterince konusamamalari, konusulanlari yeterince anlayamamalari, édevleri
zamaninda yetistirememelerine, siniflarda aktif katilim saglayamamalarina neden olmaktadir. Amerikan
pedagojisinin 6grenci merkezli oldugu géz 6ninde bulunduruldugunda, 6grencilerin siniflarina aktif
katim saglayamamalari, konusulanlarin bir kismini anlayamamalari ve sinifta sunum yaparken c¢ok
zorlanmalari (S10) 6grencilerin strese girmelerine ve 6z given kaybi yasamalarina neden oldugu
belirtilmistir. Bu arastirma kapsaminda Tirk 6grencilerin okuma, yazma, konusma ve anlama agisindan en
zayIf olduklari alanlar konusma ve anlama alanlari oldugu tespit edilmistir. Bu bulgu, okuma moduliint
akademik basarinin en iyi yordayicisi olarak saptadiklarini belirten Dooey ve Oliver'in (2002) degil,
konusma ve dinleme modiillerinin 6nemli oldugunu iddia eden Woodrow’un (2006) ¢alismasi ile tutarlilik
gostermistir.

Ogrencilerin Tiirkiye’de ingilizceye maruz kalacaklari ortamin olmamasi, sinav bazli ingilizce egitimi ve
dgrencilerin ingilizce 6grenimine dair gergekci olmayan beklentileri, Tirk &grencilerin bélimlerinde
konusma ve anlama konusunda yetersiz olmalarina etki eden lg¢ tema olarak tespit edilmistir.

1.1. Ogrencilerin Tiirkiye’de ingilizceye sinirl diizeyde maruz kalmalari

Katilimcilar, Turkiye’de dil egitimi noktasinda yetkinlik kazanilamamasina neden olarak Tiirkiye’de
ingilizce pratik yapma imkanlarinin kisith olmasini gdstermislerdir. Turkiye’deki dil kurslarinda, ders
disinda siirekli Tiirkceye maruz kalindigini ve bu durumun ingilizce gelisimini olumsuz etkiledigi
belirtilmistir.

“Tiirkiye’de egitim saatleri disinda stirekli Tiirkce konusuyorduk, bu nedenle yabanci dilimiz
gelismiyordu. Tiirkiye’de dil kursunda giizel bir ingilizce egitimi vardi fakat sinifta herkes Tiirkce
konusuyordu. Yani ingilizce calismak ve Tiirkgce konusmak bence ingilizce 6§renmeyi geciktiriyordu” (S7).

“Tiirk hocalar Ingilizce ders anlattiklari zaman gercek su ki gidip onlara ekstra soru ya da tartisma
oldugu zaman bunu Ingilizce yapmiyorduk. Tabi ki bunu Tiirkge yapiyorduk. Tiirkce konusmak daha kolay
geliyordu bize” (S5).

“Tiirkiye’de oldugunuz zaman ailenizle arkadaslarinizla mecbur Tiirk¢ce konusuyorsunuz. Ama yurt
disinda 6yle degil mecbur ingilizce konusuyorsunuz. Tiirkiye’de dil kurslarimiz ingilizce é§retiyor ama bizim
bunu uygulayacagimiz bir ortamimiz yok” (54).

Katilimcilar, yurt disindaki alti aylik zaman zarfinda konusma kabileyetlerinin daha iyi gelistigini ¢clinki
karsidaki ©gretmen veya arkadaslariyla ingilizce konusmaktan baska bir secenekleri olmadigini
belirtmislerdir. Ogrencilerin ingilizceye zorunlu olarak maruz kalmalari, 6zellikle konusma yeteneklerini
gelistirmektedir.

1.2. Sinav Bazli ingilizce Egitimi

Katilimcilar, yurt ici ve yurt disi toplam 18 ay yabanci dil 6grenimine tabi tutulmalarina ragmen sinirli
konusma ve anlama yetkinligine sahip olmalarinda Turk Gniversitelerindeki dil egitim merkezlerinin, sinav
eksenli bir ingilizce 6gretim programi takip etmelerinin etkili oldugunu diisinmektediler. Sinav bazli
ingilizce dgretim metodu, 6grencilerin uluslararasi sinavlardan (TOEFL/IELTS) yiiksek puan almalarina
neden olmakta ancak 6grencilerin dil yetkinliklerinin gelisimini sinirladigini diisinmektedirler. Asagidaki
alintilar, 6grencilerin bu konudaki gorislerini yansitmaktadir.

“Tiirkiye’deki dil egitimi bizi IELTS’ten yiiksek puan aldirtmak igin egitim vermektedir. Bunun igin
sadece TOEFL veya IELTS’te sorulacak konular lizerinde duruyoruz. Yani bir bicimde bir teknikle puan
aliyoruz ama béliime gidildiginde, 6rnegdin istatistikte hem hocanin séyledigini anlamaya ¢alismak hem de
dersi anlamaya ¢alismak beni ¢cok zorladi agik¢asi” (S8).

“Dil kurslari 6grencinin talebine gére hareket ediyor. Ogrencinin tek bir talebi var: TOEFL’dan 70 puan
almak ve yurt disina gikmak. Yani 6grenci sinav eksenli bir strateji istiyor. Sinavda kaliplarin 6gretilmesi vs.
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Dil kursu da yapiyi buna gére olusturuyor. Ama dil bunun 6tesinde bir sey. Dil bir kiiltiirdiir, dil hissetmektir,
dil giinliik hayatla ilgili, daha kapsamli bir sey” (512).

“TOEFL ya da IELTS’ten 100 aliyorsun, ancak restorantta 6z giivenli bir sekilde konusup siparisini
veremiyorsun. Oz giiven ve konusmak baska bir sey. Bunu daha 6nce tecriibe etmen gerekiyor. Her sinavin
bir stratejisi var, onu uyguladigin zaman bir sekilde puanini aliyorsun. Puani alip ben tamam artik bu isi
6grendim diyen arkadaslar gérdiim, gergek hayatla tanisinca durum tamamen farkl. Clinkii bu daily
conversation [giinliik konusma] ¢ok farkli isliyor” (S11).

Yasal olarak bir 6grencinin yurt disi dil egitimine gidebilmesi igin yurt igi dil egitiminden en az 70 TOEFL
puani almasi gerekir (YLSY, 2022). Bu durumda baraj olan bu dil puanini elde edip yurt disina gitmek,
Ogrenciler icin temel motivasyon haline gelmektedir. Bu nedenle 6grencilerin yurt igi dil egitim
merkezlerinden temel beklentisi, sinav eksenli olarak sekillenmektedir. Dil merkezleri de 6grencilerin bu
beklentileri dogrultusunda; ana omurgasini sinav stratejisini 6grenme lzerine kurulu bir 6gretim programi
uygulamaktadirlar. Bu da 6grencilerin enerjilerini bu stratejiye yogunlastirmalarina neden olmaktadir.
Sinavlarin sinirl sayida konularinin (topic) olmasi da ingilizce 6grenimini sinirlandiran ikinci bir faktérddr.
Sonugta sinavlar, bu konularin talim (alistirma) edilmesi izerine kurulmustur. Buna ragmen sinav eksenli
ingilizce 6grenmek, optimum bir 8grenme bicimi olmamakla birlikte, sinavlardan yiiksek bir puana sahip
olmak bolumlere kabul almak igin 6nemlidir.

Ogrenciler, sinavlardan ne kadar vyiiksek puan alirlarsa alsinlar, ABD’ye ilk gittiklerinde
konusamadiklarini ve konusulanlari anlayamadiklarini ifade etmislerdir. Bu tespit, ilhan ve Orug¢’un (2021)
arastirma bulgularindaki tespitlerle drtiismektedir. Sinav eksenli dgretilen ingilizce, dgrencilerin yeterli
puan almalarina, ancak dil yetkinliklerini olgunlastirmadan Amerika’ya gitmelerine neden olmaktadir. Bu
da oOgrencilerin yeterince konusamama (speaking) ve anlayamama (listening) sorunlari yasamalarina,
sosyal ve akademik hayata ge¢ uyum saglamalarina, basari dizeylerinin ilk donemlerde disiik olmasina
ve hatta basaramama kaygi ve stresi yasamalarina neden olmaktadir (Chen, 1999). Ogrencilerin ilk iki
doénem sonunda bu siireci atlattiklari ancak agir bedel 6dedikleri (stres ve kaygi) anlasiilmaktadir. Bu bulgu,
Segosebe’nin (2017) Dogu Asya kokenli 6grencilerin kiltiirlesme stresi ve yalnizliklar Gzerinde yaptigl
arastirma bulgularini destekler niteliktedir.

1.3. Ogrencilerin ingilizce éG§renimine dair gercekg¢i olmayan beklentileri

Ugiincii 6nemli sorun alanlarindan biri de égrencilerin ingilizce 8grenimine dair beklentileri ile ilgilidir.
Ogrenciler, yurt disina ciktiklarinda ingilizce konusulan bir lkede siirekli olarak ingilizceye maruz
kalacaklarini ve zorunlu olarak ingilizceyi 6greneceklerini diisinmektedirler. Ogrenci, Amerika’ya
gittiginde, Turkiye’deki gibi, cok rahat bir bicimde sosyal hayatin icinde olabilecegini hayal etmektedir. Bu
gercekei olmayan beklenti, bireyci bir kiiltlire sahip olan Amerikan toplumsal yapisini, kollektivist bir yapi
olan Tirk toplum vyapisi perspektifi ile degerlendirdigi anlasiimaktadir. ingilizcenin yurt disinda
ogrenilecegi beklentisi, 6grencilerin yurt ici dil merkezlerindeki sirelerini arag olarak (yasal gereklilik icin
gerekli puani alma) gérmelerine neden olmaktadir. “(IELTS’ten) 6 alahm ve yurt disina ¢ikalim,”
“Amerika’ya gittigimizde her tirli 7, 8 aliniz,” “ciinkii sokakta herkes ingilizce konusuyor, biz de konusur
dgreniriz” (S2, $12) seklinde gerceklikle ilgisi olmayan bir beklenti vardir. Ogrenci, ‘gercek’ ingilizceyi yurt
disinda 6grenecegini tasavvur etmektedir. Bu, gercgekligi olmayan bir tasavvur ve bu tasavvur miilakat
yapilan tim 6grenciler tarafindan benzer climlelerle ifade edilmistir.

“Amerika’ya gelmeden énce, biz égrencilerde séyle bir diisiince vardi: Ben Amerika’ya gidecegim,
orada sanki sihirli bir dednek bize dokunacak da biz de bir anda Ingilizce 6G§renecediz. Ciinkii bizi Ingilizce
olan bir iilkeye sokacaklar ve biz de ister istemez saddan duya duya soldan duya duya Ingilizce
6grenecegiz” (56).

“Biz égrenciler, zorunluluk gibi hissediyorduk 6 almayi, 6 alalim ve yurt disina ¢ikalim. Benim ve
arkadaslarimin mentalitesi 6 alalim ve yurt disina ¢ikalim. Neden bilmiyorum ama bizde béyle bir zihniyet
vardi. Amerika’ya gittigimizde her tiirlii 7 aliriz 8 sekiz aliriz. Ciinkii Amerika’ya gittigimiz zaman exposure
(ingilizceye maruz kalma) olacadiz, gece giindiiz ingilizce konusacadiz. Halbuki Amerika’da kimse kimse ile
konusmaz, ama biz kendi kafamizda béyle bir sey kuruyoruz” (S12).
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Ogrenciler, geriye doniip baktiklarinda (retrospective bir yaklagimla) bu anlayisin yanhs oldugunu ifade
etmektedirler. Ogrencilerin yurt disina gidildiginde ingilizcenin 6grenilecegini diistinmeleri, Tirkiye’de
ingilizce pratik yapma imkanlarinin kisitl olmasindan kaynaklandigi disiiniilmektedir. Tiirkiye’deki dil
kurslarinda, ders disinda siirekli Tirkceye maruz kalinmasi, ingilizce gelisimine engel teskil ettigi
belirtilmistir. Ancak yurt disindaki dil kurslarinda beraber dil egitimi aldiklari kisilerin de ingilizce
o6grenmeye gelmis uluslararasi 6grenciler oldugu géz 6éniinde bulunduruldugunda Amerikal 6grencilerle
kaynasma, onlardan ingilizceyi 6grenme gibi bir durum séz konusu degildir. Bu nedenle 6grencilerin bu
beklentilerinin gergek bir temeli bulunmamaktadir.

2. Farkli aksanlari anlama zorlugu

Ogrencilerin dil yetersizligi kapsaminda yaptiklar ikinci tespit aksanlarla ilgilidir. Ogrencilerin
bolimlerinde farkh aksanlara sahip 6gretim Gyelerini anlamakta zorlanmalari 6nemli bir tema olarak tespit
edilmistir. Turk o6grenciler, farkli aksanlara Amerika’daki dil okullarinda asina olduklarini belirtmislerdir.
Aksanlara asinalik saglamak akademik yasam icin 6nemlidir. Asagidaki bulgular, aksan sorunlarina yonelik
ogrencilerin yasadigi birkag 6rnektir.

“Ben hocamin aksanini anlayamiyordum. Odaya her girisimde tedirgin oluyordum. Oz giivenim yerle
bir oldu. Ben Ingilizce bilmiyormusum duygusuna kapildim. Hocanin odasina girmekten cekiniyordum.
Bana bir sey soruyor fakat ben anlayamamaktan korkuyordum” (S4).

“Amerika ¢ok kiiltiirlii bir yer. International [uluslararasi] hoca ¢oktu. Benim ilk danismanimla
yasadigim problemlerden biri dildi. Ben onun séyledigi seyleri algilayamiyordum. Kendimi ¢ok yalniz
hissediyordum ve strese girmistim. Ciinkii hoca ¢ok hizli konusuyordu. Ayrica, normal glinliik konusma
tarziyla konusuyordu. Akademik konusma tarzi yoktu. Cok hizli konustugu icin anlayamiyordum bu nedenle
e-maillesmeyi tercih ediyordum. Problem buradan basladi zaten” (S1).

Bir taraftan 6gretim Uyesinin ya da sinif arkadaslarinin dedigini anlama ¢abasi, diger taraftan dersin
icerigini kavramaya ¢alismasi, 6grencide dil ve anlama bakimindan buyiik bir boglugun, senkrenizasyon
sorununun yasanmasina neden olmaktadir. ingilizce dil kurslarinda 6gretmenler; standart, seviyeye uygun
ve aksandan arindirilmis bir dil kullanmaktadirlar. Ancak hizl, aksanl ve kiltiirel sembollerin kullanildigi
bir sinif iletisim ortamini anlamak zor bir siregtir (Segosebe, 2017).

Tiirk 6grencilerin farkh aksanlari anlamakta zorlandiklarina dair yapilan tespit, ilhan ve Orug’un (2021)
ingilizce diizeyleri iyi olan 6grencilerin de diyalektleri anlamakta giicliik gektiklerini belirten bulgulariyla
tutarlilik géstermektedir. Cok kiiltiirli olan Amerikan toplumunda aksanlar, toplumun ve akademinin bir
gergekligidir. Veriler (Open Doors, 2022), 2018 yilinda ABD’de 136.563 uluslararasi 6gretim Uyesi
oldugunu gostermektedir. Bu 6gretim Uyelerinin %46’si Cin ve Hint kokenlidir. Bu sayi, daha 6nce vatandas
olmus olanlarin disindadir. Uluslararasi hocalarin aksanlarina ek olarak eyalet aksanlari ve etnik grup
aksanlari da vardir: Teksas aksani veya siyahi aksan gibi. Amerikan akademisi, etnisite ve aksanlar
acisindan heterojen bir yapiya sahiptir. Bunun da uluslararasi 6grencilerin egitiminde énemli bir sorun
olusturdugu anlasiimaktadir. Tiirk 6grencilerin ¢ok biyik bir kismi uluslararasi danismanlarla galistiklarini
ancak aksan sorunlari nedeniyle bu danismanlari degistirmek zorunda kaldiklarini belirtmislerdir.

3. Alan ingilizcesine hakimiyet sorunu

Uglincii alt tema alan ingilizcesine hakimiyet sorunu olarak ortaya ¢ikmistir. Alan literatiiriine ve
ingilizcesine hakim olamamak &grenciler tarafindan dnemli bir engel olarak gériilmistiir. Ogrenciler,
cogunlukla lisans alanlari ile yiliksek lisans alanlari arasinda fark oldugunu; alanin literatirine,
kavramlarina ve teorilerine vakif olmadiklarini, bu nedenle alanin kavramlarini ve ingilizcesini anlamakta
glclik gektiklerini belirtmislerdir.

“Dil okulundan yiiksek lisansa gecgiste alana hazir olmadigimizi anliyoruz. Alan ingilizcesi ¢ok baska
bir sey. Dil okulunda 6§rendigimiz ingilizce cok baska bir sey. Ve dedigim gibi alan ingilizcesine alistigimiz
dénem ilk dénem” (59).
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“Background [lisans editimi kastediliyor] kesinlikle cok énemli. ilk dénem kendi alaniyla uyumsuzluk
varsa sikinti yastyorsunuz. Siniftaki arkadaslar, (stin yetenekliler backgroundina sahiptiler. Ama ben
degildim. Onlarin hazir bulunuslugu benimkinden ¢cok daha iyiydi. Benim backgroundim kimya egitimi.
Ancak (istiin yetenekliler egitimi farkli, ¢iinkii pedagojisi farkl, isleyisi farkli. Ben bu boslugu doldurmak igin
cok calistim. Keske benim Tiirkiye’deki danismanim alanimla ilgili kitap, makale okumami tavsiye etseydi.
Burada hem hocanin verdigi makaleleri okumaya, 6grenmeye ¢alistim ve hem de geg¢misimi doldurmaya
calistim” (512).

Basvuru ve Tercih Kilavuzu, (YLSY 2022), siirdurulebilir gevre alaninda yiksek lisans icin ¢cok genis
alandan (39 lisans alanindan) 6grencinin tercih yapabilecegini 6ngérmektedir. Ayni kilavuz, bir 6grencinin
30’a kadar tercih hakkinin oldugunu belirtmektedir. Ornegin, fizik 6gretmenliginden mezun olan bir
6grenci, Ustlin yetenekliler alaninda ylksek lisansa gonderilebilmektedir. Gorildugu gibi, yiiksek lisans igin
hem program ¢ok genis bir alandan 6grenci secebilmekte hem de 6grenci ¢ok genis bir alandan tercih
yapabilmektedir. Bu da 6grencilerin nemli bir kisminin mezun olduklari lisans programlari ile yiiksek
lisans programlari arasinda bir uyumsuzlugun olusmasina neden olmaktadir. Ogrencinin yiiksek lisansta
alanin kavramlarina, teorilerine ve literatlriine h&kimiyetinin olmamasi bu kayma/bosluktan
kaynaklanmaktadir. Ogrenci bir taraftan sinifta konusulanlari anlamaya c¢alisirken diger taraftan
gecmisinde bulunan literatlr boslugunu doldurmasi gerekmektedir. Clinki alan literatiiriine, kavramlarina
ve teorilerine hakim olmayan bir 6grencinin sinifta aktif bir katihm saglamasi miimkin degildir. Halbuki
ABD egitim sisteminde sinif ici aktif katilim basari i¢in son derece 6nemlidir.

Ogrencilerden S12; “Keske benim Tirkiye’deki danismanim alanimla ilgili kitap, makale okumami
tavsiye etseydi” seklindeki dilegi ayni zamanda 6grencilerin bu alanda etkin bir rehberlige ihtiyag
duyduklarini géstermektedir.

4. Yurt disi Dil Egitiminde Belli Sinirliliklar ve Zorluklar

Ogrencilerin dil egitimlerinin ikinci asamasini yurt disi dil egitimi siireci olusturmaktadir. Mevzuatta
belirtildigi gibi TOEFL/IELTS sinavlarindan gerekli puani alan 6grenciler, 6 aylik yurt disi dil egitimi stirecine
baslayabilmektedirler (YLSY, 2022). Ogrenciler yurt disi dil kurslarina ilk gittiklerinde sinirli konusma ve
konusulanlari kismen anlama nedeniyle arkadas cevreleri Tiirk 6grencilerden ve ingilizce egitimi igin
ABD’ye gelmis, ingilizceleri sinirli olan uluslararasi 6grencilerden olusmaktadir. Ogrencilerin Tirkiye’'de
iken hayal ettikleri Amerikalilarla yogun bir iletisim ve etkilesim durumu sinirh bir dizeyde
gerceklesmektedir. Katilimcilar, buna ragmen ingilizceye daha fazla maruz kaldiklarini, zorlandiklarinda
Tirkge konusacaklari bir ortamin olmadigini, bu nedenle dinleme ve konusma yeteneklerinin daha hizli
ilerledigini ifade etmislerdir.

“Yurt disinda 6 ay kalma konusunda dili 6ziimseme, hazmetme konusu belli bir noktaya geliyor.
Dinlemem (listening) ¢ok gelisti. Ciinkii Tiirkiye’de kursta aralarda mutlaka Tiirkce konusuyorduk fakat
ABD’de mecbur ingilizce konusacaksin. Burada uluslararasi 6grencilerin bazilarinin aksanlari var ki hocalar
bile anlamiyor. Bu da farkli aksanlarla tanismamiza sebebiyet veriyordu. Yani bir anlamda dil kurslarinda
farkli aksanlari duymak ingilizcenin gelisimi icin cok iyi bir sey. Ciinkii farkh kiltirlerin aksanlariyla
tanismak da Amerikada bir ihtiyagc” (S2).

Katihmcilarin 6nemli bir kisminin dikkat ¢ceken ikinci bir tespiti ise Amerika’da 6grenim gorilen 6 ayhk
slirenin belli kisitlar ve zorluklar icerdigidir. Yukarida da belirtildigi gibi 6grenciler, en az 70 TOEFL puani
ile yurt disi dil kursuna gitmektedirler. Ancak bu puan 6grencilerin bélimlerine kabul almalari igin yeterli
degildir. Ogrenci, bu 6 aylik siirede; dil puanini yiikseltme, dilini gelistirme ve b&liimlere kabiil siirecini
ylritmeye calismaktadir. Bu faaliyetlerin tiimi bir zaman kisiti icerdiginden dolay1 6grenci zaman baskisi
altinda sozii edilen gereklilikleri yerine getirmeye calismaktadir. Ogrenci, siirenin son déneminde sisteme
adapte olmaya ve sosyallesmeye baslamakta ancak yasal sire kisitindan dolayl sireg kesintiye
ugramaktadir. Adaptasyon agisindan bu siirenin uzatilmasinin yararl olacagi disinilmektedir.

Katilimcilar ittifakla, zorluklarina ragmen yurt disi dil egitiminin kendilerine 6énemli kazanimlar
sagladigini belirtmislerdir. Bu siire¢, 6grencilerin ev, araba nasil kiralayacaklarina, marketten alis-veris
yapacaklarina, yemek siparisi vereceklerine kadar bircok ihtiyaclarini karsilamalarina ve sosyal hayata
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adapte olmalarina yardimci olmaktadir. Ayni sekilde bu siiregte farkli kiltirel gruplarla iletisim kurmak ve
aksanlarina asina olmak da son derece 6nemlidir.

“6 aylik dénemde international [uluslararasi] 6grencilerle arkadas oluyoruz ve diyalog kuruyoruz.
Ayrica sosyal yasantiya da uyum saglamaya basliyoruz, érnedin bankada hesap nasil agilir, ev nasil tutulur,
béliimlerden kabul nasil alinir, marketten nasil alisveris yapilir, tiim bunlari 6§reniyoruz. Ozetle, toplumsal
hayata ve egitim hayatina asinalik kazaniyoruz” (58).

Yurt digindaki dil egitiminin Amerika’nin sosyal yasantisini anlamakta énemli katkisinin oldugu inkar
edilemez. Amerika’nin sosyal hayatina asina olmak 6grencilerin akademik hayatlarina da yardimci
olmaktadir. Katihmcilar, yurt digi dil egitimi siireglerine tabi olan 6grencilerle olmayan 6grenciler arasinda
deneyimlenen zorluk agisindan belirgin farklarin olduguna dikkat cekmislerdir.

“6 aylik dénem cok ise yariyor, ¢iinkii ingilizce puanlari ¢ok cok iyi olup zaman kaybetmek istemedidi
icin dogrudan béliimlerine baslayan, yurt disi dil egitimi okumayan arkadaslarin béliimlerinde ¢ok
zorlandiklarini biliyorum. Ciinkii bizim 6 aydaki yasadigimiz kiiltiir sokunu onlar ilk birinci yilinda yasadilar.
Bu kiiltiir soku derslerle ve dili anlama problemi ile birlesince biiyiik zorluklarin yasanmasina neden oldu”
(S8).

Tarkiye’den almis olduklari dil puanlarinin yiksek olmasina giivenip Amerika’daki 6 aylik dil egitimine
gitmeden dogrudan béliimlerine baslayan égrencilerin cok zorlandiklari belirtilmistir. Ogrencilerin diyalog
kurmada ve sdylenenleri anlamada sikintilar yasadiklari saptanmistir. Yurt disi dil egitimi almayan
ogrencilerin hem sosyal ¢evreye hem de akademik cevreye ayni anda uyum sorunlari yasadiklari
dezavantaijli bir stireci deneyimledikleri belirtilmistir. Bu nedenle, yurt ici dil puani ne kadar yiksek olursa
olsun, yurt disi dil egitim siirecinin, 6grencinin adaptasyonu icin cok degerli bir firsat sundugu belirtilmistir.

5. Dil engeli ile kesisen diger zorluk alanlar

ABD egitim sistemine ve kiltlirine uyum, uluslararasi 6grencilerin zorlandiklari konularin basinda
gelmektedir. Hofstede (2001) pedagoji tarzlarinin bireyselci ve kollektivist kiltirlerin neticesinde
sekillendigini, 6grenci ve 6gretmenlerin buna gore davranis kaliplari gelistirdigini belirtmektedir. Yaptig
calismayla Giic Mesafesi indeksinin (GMI) bireyci toplumlarda diisiik, kollektivist toplumlarda yiiksek
oldugunu goéstermistir. Bu nedenle kollektivist kiltirlerde egitim-6gretim sirecinde 6gretmenin merkezi
bir agirligi varken bireyselci kiltirlerde 6grencinin sistemdeki agirligi daha baskindir. Katihmcilar, Tiirkiye
ve ABD egitim sistemleri ile kilturel farkhliklar arasinda gegis yapmanin 6grenciler agisindan tecriibe
edilen énemli zorluk alanlari oldugunu belirtmislerdir. Bu zorluk alanlari 6grencilerin dil yetersizligi ile
kesismekte ve 6grencilerin 6nemli zorluklarla karsilasmalarina ve 6z giliven kaybi yasamalarina neden
olmaktadir.

5.1. Egitim-6gretim sistemleri arasindaki fark

Katilimcilar, Tlrkiye-ABD egitim sistemleri arasindaki farklar nedeniyle bélimlerinde dnemli zorluklar
deneyimlediklerini belirtmislerdir. Tirk egitim sisteminde 06gretim (yesi, sistemin merkezinde
bulunmaktadir. Ogretim lyesi, aktif olarak ders anlatir, bilginin kaynagi, otorite hiikmiindedir (Hofstede,
2001). Ogretim liyesine nazaran dgrenci, ikincil planda yer almaktadir (Tatar, 2005). ABD egitim sistemi
ise 6grenci merkezli bir egitim pedagojisini esas almaktadir. Bu sistemde 6gretim Uyesi, rehber ya da
kolaylastirici bir role sahiptir. Biitiin yiik 6grencinin omuzlarinda bulunmaktadir. Ogrencinin sinif icinde
aktif olmasi talep edilmektedir. Sunum yapmak, derse katiim saglamak, proje hazirlamak, grup
tartismalarina katilmak, kitap boélimi 6zetlerini zamaninda sunmak sistemin 6grenciden bekledigi temel
gorevlerdir. Coklu notlandirma sistemine gore 6grenci, yaptigi her faaliyet icin puan almaktadir (Wang,
2003). Katilimcilarin dil ve pedagojik farkhliklardan kaynakli yasadiklari zorluklara iliskin tanikliklari asagida
verilmistir.

“Tiirk o6grencilerin Amerika’da ilk iki dénem zorlanmalari sadece dil ile ilgili degil egitim
sistemlerinden kaynakli farklar nedeniyle bazi zorluklar yasanmaktadir. Tiirk egitim sisteminde baskin bir
odev kiiltiirii yok, ABD’de 6dev kiiltiirii cok baskin. Burada lisans egitimi Tiirkiye’dekinden daha zordur.
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Tiirk égrenciler, éncelikle egitim sistemleri arasindaki farklari kabullenmelerive ona gére performanslarini
ayarlamalari gerekir” (510).

“lik gittigimizde verilen bir metni bir Amerikal bir defa okurken ben 3-4 kez okuyordum. Ders
konusunda da quiz, édevler, sunumlar vs ilk basta tuhaf geldi. Bu nasil bir sistem? Bu kadar devi nasil
yetistirecediz. Bir istatistik icin 20 saat 6dev yapti§imi biliyorum. itk basta sistem farkliigini kabullenmek
gerekiyor. Odrenci éncelikle sisteme adapte olmakta ¢ok zorlaniyor, hatta sadece ilk 6 ay dedil ilk 1 yil
zorlaniyor” (57).

Milakat yapilan 6grencilerin ¢ogu, Turkiye’de egitimlerini 6dev, sunum ya da bir projeye dahil
olmadan bitirdiklerini belirtmiglerdir. Bu nedenle katihmcilar, 6grenciden beklentisi ¢ok yiiksek olan
Amerikan egitim sistemine alismakta glliik ¢ektiklerini belirtmislerdir. Bu gugligu besleyen en énemli
faktor dildir. Clinkt dil yetkinligi, ABD egitim sisteminde 6grencinin basarisi i¢in kilit bir rol oynamaktadir.
Farkh egitim pedagojisi ve dil bariyerine ragmen uluslararasi 6grenciler, sistemin icinden gelmis Amerikal
ogrencilerle rekabet etmektedirler. S6zii edilen bariyerler nedeniyle uluslararasi 6grencilerin nemli bir
kismi derse aktif bir katihm saglamakta zorlanmaktadir.

Tiirk dgrencilerin sinif ortamindaki sessizlikleri pasiflik ya da ilgisizlikten kaynakli degildir. Ogrenci,
siireci anlamaya galisan ¢ok yonli bir dikkat icindedir. Bu nedenle 6grenci aktif sessizlik siireci ile 6grenme
kabiliyetini artirmaktadir (Tatar, 2005). Clinkl yeni sistemde donanimina dair doldurmasi gereken gok
bosluk alanlari vardir. Ogrencilerin, bu siirecte cektikleri zorluklar, kendilerini sorgulamalarina ve 6z giiven
sorunu yasamalarina neden olmaktadir. Etkin bir rehberlik hizmeti sunulmasi durumunda, 6grenciler
karsilasacaklari sorunlarin bilincinde olacaklarindan dolayi sorunlarin lstesinden gelme noktasinda daha
donanimli olacaklardir. Ancak etkin bir rehberlik olmadiginda, her 6grenci akademik hayati yasadigi
zorluklarla tekrar kesfetmek durumunda kalmaktadir.

5.2. Kiiltiirel engeller

Katilimcilarin bir kismi, 6grencilerin dil engelinden ziyade kiiltirel engelleri asamadiklari igin egitim
hayatlarinin ilk evresinde ¢ok zorlandiklarini belirtmislerdir. Dilden ziyade toplumun kiltiirel kodlarina
asina olmak, onu anlamak ve onu kabullenerek uyum icinde yasamak basari igin son derece 6nemli oldugu
belirtilmistir. Gidilen toplumun kultlirli, bireysel yasam {Uizerine kuruludur. Zihinsel, duygusal ve
davranigsal olarak kultiirel sistemler arasinda geg¢is yapmak basari igin cok dnemlidir.

Tirk dgrenciler, toplulukcu bir kiiltiirden gelmektedirler. Ogrenci, tiim etkinliklerini arkadaslariyla
birlikte yapmakta ve bundan haz duymaktadir. Grupla birlikte olma, 6grenci igin bir gliven duygusu, tatmin
ve yasama sevinci saglamaktadir. Ogrenci, yurt disi dil egitimine grupla birlikte gittigi icin yurt disi dil egitim
stirecinde toplulukgu bir kltlriin uzantisi olarak yasamaya devam etmektedir.

Akademik sisteme topluluk¢u duygu ve dislincelerle yaklasmaya calisan 6grencilerin adaptasyon
sorunlarinin uzun siirdigii tespit edilmistir. Ornegin, danisman dgrencisine; “bir sorunun oldugu zaman
gelip bana danisabilirsin” demektedir. Ancak 6grenci sorununu danismani ile mizakare etmekten ziyade
¢6zUmu yine arkadaslarinda bulmaktadir. Israrla danismandan degil arkadaslarindan yardim istemektedir.
Bu durumu bir katilimci su sekilde ifade etmistir:

“Burada hocalar ofis ziyaret saatleri olusturuyorlar. Israrla bir sorunuz olursa gelin diyorlar fakat biz
gidip sorunumuzu hocayla halletmek yerine Tiirk arkadaslarla ¢6ziim bulmaya ¢alisiyorduk. Bu bazen
kopyaya (plagiarism) kadar gidebiliyor, béyle algilaniyor. Odrenci merkezli bir editim oldudu igin direkt
hocaya gitmeni bekliyorlar. Bizim beklentimiz, sorunumuzu arkadaslarimizla birlikte ¢6zebilecegimiz
seklinde, hocanin beklentisi de 6grenci kendi basina ¢alisacak ve kendi basina gelip 6grenmek icin benden
talep edecek. Biz bunun yanlis oldugunu ¢ok ge¢ anliyoruz” (S3).

Tirk 6grencilerin sorunlarini kurumsal mekanizmalar Gzerinden ¢6zmek yerine arkadaslik kaynaklarini
kullanmalari kialturel aliskanliklarinin devamidir. Ancak akademinin kendi kurallari vardir ve bu kurallara
uyulmasi esastir. Aksi taktirde norm g¢atismasi yasanabilir. Bu da 6grencinin uyumunu ve basarisini etkiler.
Tlrk 6grencilerin arkadaslarindan yardim talep ettikleri bulgusu Kiling ve Granello (2003) tarafindan da
tespit edilmistir. Bu tespite gore, Tirk 6grenciler, profesyonel yardim almak yerine arkadaslarindan (%50)
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yardim almayi tercih ettiklerini gostermektedir. Ogrencilerin bu birlikteligi, sinavlarda veya projelerde ayni
temalari veya hatalari islemeleri nedeniyle bazen kopya ¢ekmekle itham edilmelerine neden olmaktadir.
Bu galismada (S3) yapilan tespit Yildirim’in (2009) yaptigi arastirma bulgularini desteklemektedir.

Ogrencinin geldigi, alisik oldugu kiltiirel sistem ile Amerikan akademisinin isledigi sistem farkli
olmasina ragmen 6grenci israrla eski aliskanliklari ile sorunlarini ¢gzmeye galismaktadir. Bu da bu konuda
acikca bir rehberligin, tecriibe paylasiminin eksik oldugunu géstermektedir. Ogrenci eski aliskanhgini
birakip yeni sistemin kurallarina goére hareket etmeye baglayinca basarili olmaya baglamaktadir. Sistemin
gereklerine gore hareket etmeyen 6grenci, basarisiz olma endisesi ile (kefalet senedi faktori) strese
girmekte, psikolojik sorunlar yasayabilmektedir. Ozetle, kiiltiirel engeller, dgrencilerin Amerika’daki
akademik hayata uyum saglamalarini geciktirmekte, bu da 6grencilerin 6zgliven kaybi yasamalarina neden
olmaktadir.

6. Oz giiven Kaybi

Ogrencilerin dil yetersizliginin en dnemli sonuglarindan biri 6grencilerde 6zgiiven sorunu yaratmasidir.
Amerikan egitim pedagojisinin farkl olmasi ve kiltiirel engeller de dil yetersizligi ile kesisen ve 6grencilerin
0z guven kaybina yol agcan 6nemli zorluk alanlari olarak ortaya ¢ikmistir. Tirkiye’deki Universite lisans
sinavlarinin rekabetgiligi gbz onlinde bulunduruldugunda segilen 6grencilerin g¢ok basarili 6grenciler
oldugu ortadadir. Yurt disina lisansistli 6grenim gérmek lizere gonderilen 6grencilerin zorlu bir sinavla en
ylksek puana sahip 6grenciler arasindan segilmesi, 6grencilerin ¢ok yiiksek bir 6z glivene sahip olmalarini
gerektirirken Amerikan egitim sisteminde 6grencilerin 6z gliven kaybina ugradiklari anlasilmaktadir.

"Farkli bir egitim sistemi ve kiiltiirel uyum nedeniyle ilk dénem zor gegiyor. Yabanci 6grenci oldugumuz
icin zaten iki adim geride hissediyoruz. Hig¢ 6z giivenimiz yoktu, bence 6z gliven eksikligi her seyi ¢ok
zorlastiryor" (S8).

"Amerikalilarla rekabet ettiginiz bir grupta olmak asiri psikolojik stres yaratiyor. Bu grupta olmak 6z
gliveninizi kaybetmenize ve kendinizi yetersiz hissetmenize neden oluyor" (59).

"Okulu derece ile bitirdim, yiiksek lisans yaptim ama ilk dénem ilk alti ay zihinsel olarak yoktum ve 6z
glivenim sifirdi. Tiirkiye'de insanlarin bana soru sormasina alismistim ama sonra Amerika'ya geldim,
sorulari soran ama cevap alamayan bendim" (S13).

Boliimdeki hocalarin konusma hizina, aksanlarina, ders isleme tarzlarina, alan literatiir ve ingilizcesine
ahsilan donem bélime baslanilan ilk iki donemdir. Bu dénemde sistemin iginden gelmis olan ve alanin
kavramlarina, teorilerine ve literatiirine asina olan Amerikali 6grencilerle ayni dersi almak, Turk
ogrencilerin 6z glvenlerini sorgulamalarina, 6zgiliven kaybi yasamalarina, strese girmelerine ve bazen
“yapamayacagim” duygusunu tasimalarina neden olmaktadir. Bélimdeki ilk iki donem dil, sosyal iliski ve
akademik ortama alisma agisindan karsilasilan sorunlarla bas etme dénemi olarak nitelendirilebilir. Ancak
o6grencilerin dil yetkinlikleri arttik¢a ve sisteme adapte oldukga basari diizeyleri artmakta ve 6z glivenleri
yikselmektedir. Ogrencilerin béliimlerinde karsilastiklari sorunlarin kapsamli ve saha tecriibesine
dayanan rehberlik hizmetiyle 6nemli 6lglide azalacagi degerlendirilmektedir.

Sonug ve Oneriler

ABD (niversitelerinde burslu statiide Ogrenim goren Tirk 6grenciler, lisans ve yuksek lisans
donemlerinde ulusal diizeyde zor sinavlari basarmis 6grencilerdir. Bu nedenle 6grencilerin sayisal olarak
mezuniyetleri agisindan sonucun c¢ok basarili oldugu tahmin edilmektedir. Ancak bu arastirma icin
sonuctan ziyade mezuniyet ugruna katlanilan dil kapsamindaki zorluklarin tespiti daha 6nemlidir. Bu
nedenle bu arastirma, 6grencilerin dil egitim sirecindeki yetersizliklerine neden olan faktérleri ve bu
faktorlerin alan egitimi sirasinda sebep oldugu sonuglari ortaya koymustur. Bir anlamda, 6grencilerin
deneyimledikleri dil zorluklarinin arkasindaki “nigin” sorusuna cevap bulmaya ¢alismistir.

Ogrencilerin béliimlerine basladiktan sonra dil baglaminda karsilastiklari zorluklari kesfetmeye ydnelik
tasarlanan bu arastirma, 6grencilerin bolimlerinde; sinirl dizeyde konusabildiklerini/konusulanlari
anlayabildiklerini, farkli aksanlari anlamakta giicliik cektiklerini ve alan ingilizcesine hakim olmadiklarini
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tespit etmistir. Arastirma bulgulari ayrica, 6grencilerin sinav bazli ingilizce egitimi gérmelerini, Tiirkiye’de
ingilizceye maruz kalacaklari ortamin olmamasini ve ingilizce dgrenimine dair gercekci olmayan
beklentilerini 6grencilerin bolimlerinde yasadiklari dil sorunlarina neden oldugu disinilen temalar
olarak saptamistir. Yurt disi dil egitimi siireci, alti ay ile sinirli oldugundan dolayi bu slrenin 6grencilerin
dil yetkinliklerini gelistirmelerine yeterli gelmedigi anlasilmaktadir. Dil yetersizligi ile birlikte farkl bir
egitim pedagojisine ve bireyselci bir kiltliire maruz kalmalari da 6grencileri zorlayan alanlar olarak tespit
edilmistir. S6zU edilen dezavantajlar nedeniyle sistemin iginden gelen Amerikali 6grencilerle ayni
kosullarda rekabet eden Tirk 6grencilerin, 6zellikle ilk iki donemlerinde, 6z giiven kaybi yasamalarina
neden olmaktadir.

Bu arastirma kapsaminda asagidaki 6neriler yapilabilir:

1) ABD dniversitelerinde 6grenim goren 6grencilerin dil yetersizliklerine neden oldugu dusindlen
sorunlar, Tark Gniversitelerindeki dil egitim merkezlerinde yapilacak 6gretim programi degisiklikleri ile
onemli dlglde ¢ozilebilecegi dusliniimektedir. Bu kapsamda 6grencilerin 6zellikle konusma ve dinleme
modyillerine agirlhk vermeleri 6nerilmektedir. Konusma yetenegi iyi olan 6grencilerin daha 6z guvenli
olduklari tespit edilmistir. Ogrencilerin hayata dokunan bir ingilizceye asina olmalari son derece yararlidir.
Buna ek olarak, aksanlar, Amerikan akademisinin bir gergekligi oldugu géz 6niinde bulundurularak
Ogrencilerin aksanlarla ilgili asinalklarinin artirimasinin 6grencilerin dil gelisimine katki saglayacagi
distntlmektedir.

2) Kapsaml rehberlik hizmetleri, 6grencilerin Amerikan akademisini; pedagojisini ve kiltlrini
tanimalarina yardimci olacagi diisiinilmektedir. Bu da 6grencilerin akademide karsilasacaklari sorunlara
karsi daha donanimli olmalarini saglayabilir. Ogrencilerin hem Tiirkiye’deki danismanlari ile hem de egitim
gorecekleri ayni alandaki mezun olmus veya egitiminin ileri asamasindaki 6grencilerle irtibat
kurdurulmasi, gergekgi bir yonlendirme agisindan énemlidir. Katilimcilarin énemli bir kismi, Turkiye’de
iken Amerikan akademisinde karsilagsmalari muhtemel sorunlarla ilgili yonlendirici rehberlik hizmeti almayi
diledigini ifade etmistir.

3) Yurt disi dil egitimi siireci, 6grencilerin dil yetkinliklerini gelistirmelerine ve uyum sireclerine dnemli
bir katki saglamaktadir. Ancak katilimcilarin énemli bir kismi, siirenin alti ay ile sinirli olmasinin, dilin
gelisimi icin yeterli olmadigi kanaatindedirler. Bu nedenle bu siirenin biraz daha uzatiimasinin yararli
olacagi diisiinilmektedir.

4) Ogrencilerin, lisans alanlari ile 8grenim gdrecekleri yiiksek lisans alanlari arasinda fark olmasi
durumunda, yeni alanin kavramlarina, teorilerine ve literatiriine dair Tirkiye’deki danismanlarla
irtibatlandirilmalari son derece faydalidir. Ogrencilerin dgrenim gdrecekleri alanla ilgili temel diizeyde
okuma yapmalari, bilimsel yayinlari takip etmeleri Onerilir. Genel diizeyde alanin kavramlarina,
literatlirline ve teorilerine asinalik saglamalari, 6grencilerin derste anlatilanlari anlamalarina yardimci
olacagi diisiiniilmektedir.

5) Son olarak, ABD’de 06grenim goéren Tirk lisanslstli Ogrencilerin dil bariyeri kapsaminda
karsilastiklari zorluklari konu edinen bu galismayl tamamlayici nitelikte pedagojik farkhliklar ve kilttrel
engeller kapsaminda arastirmalara ihtiyag¢ oldugu dusinilmektedir.

Yazar Katki Orani
Yazar ¢alismanin tiimiine katki sunmustur.
Etik Beyan

“Yuksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde” yer alan tiim kurallara
uyulmus ve yénergenin ikinci bolimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gergeklestirilmemistir.
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Catisma Beyani

Yazar calisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedir.
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