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Abstract 

The primary purpose of this research is to determine the metaphorical perceptions of the student’s tourism in Türkiye and Spain 
regarding the concepts of English and professional English and to compare these perceptions. The phenomenology technique was 
adopted and used in this research. The data were collected in person using a two-question questionnaire. A purposeful sampling 
technique was used for this research. Data were collected from May 24 to May 28, 2022. The content analysis method was applied in 
the analysis of the research data. The results show that students' metaphorical perceptions of English and professional English con-
cepts are positive and different. The research findings show that English and professional English learning interact with the inner 
worlds of the students. 
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1. Introduction 

The tourism sector is a direct and indirect economic contrib-
utor to countries. The main economic benefits are the in-
crease in foreign currency, employment opportunities devel-
opment, investment diversification, and the taxes paid by the 
enterprises providing tourism services (Bunghez, 2016; 
Demir et al., 2017). The primary driver for achieving these 
economic benefits is tourism. Tourists are crucial to hosting 
countries (Zaei & Zaei, 2013). Tourists are required to es-
tablish a dialogue and agreement with the employees of the 
companies providing tourist services in the host country. 
Nowadays, tourists use English even though it is not their 
first language (Aldohon, 2014). In host countries, English is 
at the top of the list of those working in tourism, as in other 
sectors (Angouri, 2013). Because speaking the same lan-
guage is necessary to understand and answer the needs of 
tourists. Tourism companies also want their employees to 
have a certain level of English and professional English. 

Using English at a sufficient level is the main feature 
tourism sector employees seek (Rao, 2019). This feature is 
inevitable for the industry to improve service quality and 
compete (Chang & Hsu, 2010). English is also essential for 
ensuring tourists’ satisfaction as customers (Bobanovic & 

Grzinic, 2011). In addition, professional English skills in-
crease job opportunities for tourism professionals (Ghany & 
Latif, 2012). For this reason, employees need to use profes-
sional English skills effectively (Lertchalermtipakoon et al., 
2020). Most of the employees in the tourism sector are edu-
cated at a university (Demir et al., 2023). English and pro-
fessional English education are also within this scope (Al-
Tarawneh & Osam, 2019). With the successful realization of 
schooling, students fulfill their responsibilities while work-
ing in the tourism sector and can communicate with tourists 
(Zahedpisheh et al., 2017). Factors that do not originate from 
students, such as academic education quality and academic 
conditions, can influence the success of English education. 
In addition, a significant factor is students' perceptions of 
English and professional English. Students' perceptions of 
English affect their tendency to learn the language (Göm-
leksiz, 2013). In this context, the perceptions about English 
in the student’s subconscious are decisive in learning Eng-
lish. 

Perception is an abstract concept. Metaphors facilitate 
the conceptual understanding of concepts by concretizing 
them and, in other words, concretely expressing an abstract 
concept through metaphors (Lakoff & Johnson, 2008). Us-
ing metaphors in education and language studies is a method 
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researchers adopt (Low & Cameron, 2002). When the liter-
ature is reviewed, we see that the English language and ed-
ucation are often used in metaphors. In these studies, stu-
dents' metaphorical perceptions of English teachers (Mudra 
& Aini, 2020; Nikitina & Furuoka, 2008; Zhang, 2016), 
teachers' metaphorical perceptions of English (Demir, 2018; 
Su & Yang, 2020; Zambon Ferronato, 2022) and students' 
metaphorical perceptions of English were examined (Baş & 
Gezegin, 2015; Bekdaş, 2017; Duyar & Özkan, 2020; Er-
dem, 2018; Fang, 2015; Genç, 2017; Hongqin & Jianbin, 
2008; Limon, 2015; Pehlivan et al., 2020, Şahin & Kil, 2020; 
Teskereci et al., 2015; Xu et al., 2022).  

In tourism, few studies determine metaphorical percep-
tions of English and professional English. Özer (2020) sur-
veyed to learn the metaphorical perceptions of English and 
professional English of tourism students. To the authors’ 
knowledge, there is no other research for tourism education 
students. In addition, studies both in the field of tourism and 
in other areas were carried out within the scope of a single 
sample or country. In line with this information, it is neces-
sary to fill the literature gap and present a different perspec-
tive on the literature. In this context, the primary purpose of 
this research is to determine the metaphorical perceptions of 
the students studying tourism in Türkiye and Spain regard-
ing the concepts of English and professional English and to 
compare these perceptions.  

Within the scope of the research purpose, it will make 
essential contributions in two areas. First, determining the 
professional English metaphorical perceptions of tourism 
education students will provide a different perspective on 
the literature. Secondly, it will be possible to compare the 
English and professional English perceptions of the students 
who receive tourism education in two different cultures. 

2. Literature review 

2.1. English within the scope of professional terminology 

Language is the primary tool for communicating and sharing 
ideas. Every country has its own national language 
(Kramsch, 2014). In addition to the national language, each 
country adopts and learns languages often used in other 
countries (Melitz & Toubal, 2014). One of these languages 
is English. The importance of English, a language spoken in 
almost every country, is indisputable (Ilyosovna, 2020). To-
day, English is necessary for everyone (Reddy, 2012). It is 
indispensable, especially for businesses and employees that 
produce and provide services to people from different coun-
tries (Crystal, 2003). English may require people to achieve 
personal goals (Warriner, 2016). Because with English, peo-
ple can communicate with the individuals they want and ex-
plain their problems (Ryan, 2009). In addition, English al-
lows people to collaborate with people from different coun-
tries in their careers (Cargill & O’Connor, 2006). English is 
also important for countries other than people. English is the 
common language in the everyday dialogues and agreements 
of the countries (Phillipson & Skutnabb-Kangas, 1996).  

English is used in fields such as science, literature, and trade 
in countries (Lee & Buxton, 2013). 

In such an equation, it is necessary to know English and, 
more specifically, professional English to communicate. Be-
cause English is accepted as an international language and is 
used more frequently with each passing period (Anam & 
Rachmadian, 2020). Professional English, a particular-pur-
pose English, is used in different fields, especially in-service 
sectors (Dudley-Evans & John, 1998). General English and 
professional English have similarities in content. For exam-
ple, Subjects such as listening, speaking, writing, reading, 
and grammar are offered within the scope of the training, 
both at a certain level. Along with this similarity, there are 
also differences. Professional English is aimed at the sector 
in the career plan of the individual or student (Demir & 
Demir, 2016). General English, conversely, is not for the 
sectoral dimension but for daily life (Kitkauskienė,2006). 
General English constitutes the first step in which the indi-
vidual begins the English learning process. Professional 
English is the next step for individuals learning general Eng-
lish (Özer, 2020). Students receiving tourism education re-
ceive both general English and professional English educa-
tion. In English education, students understand general rules 
and logical relations. On the other hand, in professional Eng-
lish, more specific training content is shown and taught, such 
as welcoming guests, making their reservations, establishing 
a dialogue for any guests’ needs and solving problems, and 
giving information to the guests about the business or the 
region. A student or employee who uses professional Eng-
lish effectively facilitates quality service delivery (Leslie & 
Russel, 2006). 

2.2. Metaphoric perception 

Metaphor, a term of Greek origin, corresponds to expres-
sions that change and carry (Levine, 2005). Metaphors in-
clude making meaning changes between concepts (Nikitina 
& Furuoka, 2008). The main reason for doing this is to make 
that concept more understandable (Adu-Ampong, 2016). 
Using metaphors, images are compared to something else. 
Thus, the idea is expressed more memorably (Allan, 2007). 
The variety of analogies of concepts depends entirely on the 
perception of the individual's inner world. The individual 
better explains the thoughts and perceptions in his inner 
world using metaphors (Levitt et al., 2000). This also in-
creases awareness of the concept explained (Crompton, 
2017). 

Metaphor is a tool that allows us to recognize thoughts 
and feelings and simultaneously convey them (Zhang & Hu, 
2009). Metaphors enable an individual to introduce himself 
(Draaisma, 2000) because metaphors show the individual’s 
mindset. How a concept is understood, and its position in life 
can be learned through metaphor (Lakoff & Johnson, 2008). 
Metaphor reflects the individual's subconscious in real life 
(Botha, 2009). For this reason, metaphor is considered a tool 
with creative use (Andriessen & Gubbins, 2009). For a concept 
to be considered a metaphor, it must answer some questions.  
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These are (Forceville, 2002): 

• What is a metaphor analogous and likened? 

• What is the conceptual goal and source of the meta-
phor? 

• In what features are the conceptual source and target 
similar? 

These questions question the reality of metaphorical per-
ception. It is determined whether a metaphor is considered a 
metaphor. In presenting the concept as a metaphor, logical 
relations are sought. The individual is evaluated to express 
the metaphor appropriate to the characteristics of the con-
cept. 

Within the framework of research purpose, answers to 
the following questions are sought. These: 

1-What metaphorical perceptions of students studying 
tourism in Türkiye and Spain about English? 

2-What metaphorical perceptions of students studying 
tourism in Türkiye and Spain about professional English? 

3-In which categories are the English and professional 
English metaphorical perceptions of students studying tour-
ism in Türkiye and Spain? 

4-Is there a difference in the metaphorical perceptions of 
English and professional English of students studying tour-
ism in Türkiye and Spain? 

3. Methodology 

This study was carried out with the decision of the Scientific 
Research and Publication Ethics Committee of Isparta Uni-
versity of Applied Sciences, dated 24.05.2022, and num-
bered 107/02. 

The phenomenology technique was adopted and used in 
this research, which was carried out to determine the meta-
phorical perceptions of students studying tourism in Türkiye 
and Spain towards English and professional English. Phe-
nomenology is one of the qualitative research techniques. 
The phenomenology technique provides in-depth infor-
mation about concepts and phenomena that cannot be under-
stood clearly (Creswell, 2013). This technique offers a con-
crete understanding of thought structures by examining stu-
dent perceptions of both English and professional English 
(Patton, 2014). 

3.1. Sample group 

The sample of this research is composed of students study-
ing at the Faculty of Tourism of the University of Applied 
Sciences of Isparta and the Faculty of Tourism and Geogra-
phy of Rovira I Virgilli University. There are reasons to se-
lect those countries and universities. The reason behind the 
selection of Türkiye and Spain is that both countries are lo-
cated in the Mediterranean region and are generally pre-
ferred as destinations in the Mediterranean region. The main 
reason for choosing universities is that students studying 

tourism at two universities take courses in English and Pro-
fessional English. Moreover, the choice of two universities 
for data collection was deemed appropriate. Both authors of 
the research work at Isparta University of Applied Sciences, 
Faculty of Tourism. In addition, the second author's tempo-
rary presence in the Tourism and Geography Faculty within the 
scope of the assignment has effectively selected universities. 

3.2. Data collection 

The research data were obtained from the students who com-
pleted the English and Professional English course. The data 
were collected in person using a two-question questionnaire. 
A purposeful sampling technique was used for this research. 
In purposive sampling, the participants are included in the 
research due to their characteristics and experiences (Etikan 
et al., 2016). Data were collected from May 24 to May 28, 
2022. The data were obtained from 35 students of the Fac-
ulty of Tourism of the University of Applied Sciences in 
Isparta and the Faculty of Tourism and Geography of Rovira 
I Virgilli University. Data were obtained from a total of 70 
students. 

Two questions were formed to determine the students' 
metaphorical perceptions of English and professional Eng-
lish concepts. These questions consist of the sentences 
“English is like ...because...” and “Professional English is 
like …..because…..”. Students were given a form in which 
these two questions were written. Before providing the form, 
students were informed about metaphorical perception. Af-
terward, students were asked to write their thoughts about 
English and professional English in the spaces in the ques-
tions. The word "like" in the questions allows students to in-
dicate the relationship between the subject and the source of 
the metaphor. The word "because" in the questions will en-
able students to state why they use metaphors. The words 
written by the students constitute the data of this research. 

3.3. Data analysis 

The content analysis method was applied in the analysis of 
the research data. Content analysis systematically examines 
and interprets research data as content (Hsieh & Shannon, 
2005). The data are classified with content analysis and be-
come more understandable (Cohen et al., 2002). In this re-
search, content analysis was carried out in four stages. These 
stages (Creswell, 2013; Saban, 2009): 

Coding stage: The metaphors developed by the students 
were listed, and their suitability for the research was 
checked. Data that did not explain the concepts of English 
and professional English metaphorically were not included 
in the analysis (n:10) 

Classification stage: The metaphors developed by the 
students were rechecked. Generated metaphors have similar 
and simulated features. 

Category development stage: Developed metaphors are 
associated with a theme. As a result of this stage, categories 
and themes were determined. 
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Validity and reliability stage: In qualitative research, de-
tailed explanations of the research process and data acquisi-
tion are essential to ensure validity. (McMillian, 2000). This 
research details the research methodology, research group, 
data collection process, data analysis, and results to confirm 
the validity of the research. In the findings section, responses 
given by students to develop metaphors are provided as di-
rect quotes. While the students’ opinions were included, the 
abbreviation was TS1, TS2...... TS30 for Turkish students, 
and as SS1, SS2..... SS30 for Spanish students.  

To ensure the reliability of the research, the researchers 
examined the data separately. Following the review, a con-
sensus was achieved on the categories. Following analysis 
of the data, it was determined that 30 tourism students in Tü-
rkiye developed 26 different metaphors in English and 28 in 
professional English. Thirty tourism students in Spain have 
made 27 different metaphors in English and 29 in profes-
sional English. To increase the reliability of the search, the 
resulting metaphors and categories were reviewed by a 
Turkish and Spanish expert. The experts received a list in 
which the metaphors were written in sequence and asked to 
match the metaphors to the categories. The correspondence 
made by the experts and writers in the first part was com-
pared. Following the comparisons, consensus and disagree-
ment rates were determined. Subsequently, the reliability 
formula developed by Miles and Huberman (1994) was im-
plemented.  

The reliability of the investigation was therefore deter-
mined. The Turkish expert, whose advice was consulted in 
connection with the reliability of the decision, examined 
Turkish students' English and professional English meta-
phors. The expert placed a metaphor (native language) in 
English metaphors and two metaphors (course, habit) in pro-
fessional English metaphors in a different category of writ-
ers. In this case, the reliability of Turkish students' meta-
phorical perceptions of English was determined as 25/25+1= 
96%, and the reliability of professional English metaphori-
cal perceptions was defined as 25/25+2= 92%.  

The Spanish expert, whose opinion was consulted to de-
termine the reliability, looked at Spanish students' English 
and English professional metaphors. The expert placed a 
metaphor in English metaphors (the native language) and 
one in professional English metaphors (the way to become 
rich) in a different category of writers. In this case, the met-
aphorical perception reliability for the concept of English 
was determined as 26/26+1= 96%, and the professional Eng-
lish metaphorical perception reliability was defined as 
28/28+1= 96%. The agreement between experts’ evalua-
tions and research authors is 90% or more, indicating that 
the research is reliable (Saban, 2009). 

4. Findings 

The metaphorical perceptions of Turkish and Spanish stu-
dents in English and professional English were examined 
and explained in separate tables. First, a list of metaphorical 

perceptions of students in English and professional English 
is given. Table 1 shows the metaphorical perceptions of both 
Turkish and Spanish students. As seen in Table 1, Spanish 
students developed 27 different metaphors, and Turkish stu-
dents created 26 different metaphors for the concept of Eng-
lish. The most frequently used metaphor for the idea of Eng-
lish in Spanish students is “superiority” (f=3). In Turkish 
students, the most common “money” (f=4) and “sports” 
(f=2) are related to the concept of English. Other metaphor-
ical perceptions about the idea of English were expressed by 
one student each. Spanish students developed 29 different 
metaphors, and Turkish students created 28 different meta-
phors for the concept of professional English. The most fre-
quently used metaphor for professional English in Spanish 
students is “mathematics” (f=2). For Turkish students, the 
most commonly used metaphor for professional English is 
“money” (f=3). Other metaphorical perceptions about the idea 
of professional English were developed by one student each. 

Table 2 shows the distribution of Spanish students' met-
aphorical perceptions of English and professional English by 
categories. When Table 2 is examined, metaphorical percep-
tions of English and professional English show distribution 
in 6 different categories. 44.4% of the metaphors developed 
by Spanish students for English belong to the concept cate-
gory. The least metaphor for English is the category of living 
beings, with 3.7%. 27.7% of the metaphors developed by 
Spanish students regarding the concept of professional Eng-
lish are in the inanimate being category, and 24.1% are in 
the concept category. In professional English, the least met-
aphor is in the verb category, with 10.3%. 

Table 3 shows the distribution of Turkish students' met-
aphorical perceptions of English and professional English by 
categories. When Table 3 is examined, the metaphorical per-
ceptions of Turkish students show the distribution in 6 dif-
ferent categories, as in Spanish students. 34.6% of the met-
aphors developed by Turkish students regarding the concept 
of English are in the category of inanimate beings. The most 
miniature metaphors related to the idea of English are in the 
categories of food-beverage and verbs, with 7.7%. 53.6% of 
the metaphors developed by Turkish students related to pro-
fessional English are in the concept category. The most min-
iature metaphors related to professional English comprise 
living beings and verbs, with 7.1%. 

Table 4 shows the metaphors of Spanish and Turkish stu-
dents regarding the concepts of English and professional 
English in the category of a living being. Spanish students 
developed metaphors in 1 living creature category related to 
English and three related to professional English. On the 
other hand, Turkish students created four metaphors for 
English and 2 for professional English in the categories of 
living beings. Spanish students focused on the human meta-
phorical perception in the living being category. On the other 
hand, Turkish students developed metaphors in the form of 
living being, such as trees and cats, as well as human meta-
phors. The opinions of the students regarding the living be-
ing category are as follows: 
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Table 1. Metaphorical perceptions associated with English and professional English 
Metaphorical perceptions associated with English Metaphorical perceptions associated with professional English 

Spanish students Turkish students Spanish students Turkish students 
1 Human Game Several people Money 
2 Mathematics To do sport Vehicle Nightmare 
3 Onion Telephone Boiled potato Encyclopedia 
4 Driving a car A small kid Climbing a mountain Mountain 
5 Cycling Vehicle A bumpy road Need 
6 Playing computer game Music Cake Lesson 
7 Superiority Character Mathematics Business ethics 
8 Superiority Money Difficult meal to make Professional football player 
9 Superiority Cement Holiday Stairs 
10 Talent Relationship Advantage Love 
11 Sun Weather Moon Life 
12 Riding a motorcycle Tree To play football Habits 
13 Native language To do sport A difficult game Independence 
14 Magic Exercise Multi-purpose, useful cloth Sun 
15 Communication Passion Seascape Need 
16 Advertisement Money Mathematics Socialization 
17 Family Euro Easy puzzle Baby 
18 Key Native language The way to be rich Business life 
19 Strength Field Facility A technical job 
20 Roller coaster Business Annoying friend Rent 
21 Tolerance and respect Child Creativity Exercise 
22 Job Money Meal Money 
23 Fun Cat Success Money 
24 Life Money Freedom Professional duty 
25 Solution Electric Defense Meal 
26 Water Taking vitamins Scarf Eat food 
27 To do sport Innovation Gymnastics Excess 
28 Mobile phone Creativity Oxygen Mathematics 
29 Arm Bike Ride a horse Glove 
30 Sleep Water Doctor Identity 

“English is like a child because it must constantly be 
considered.” (TS21) 

 “English is like a cat because it is ungrateful. If it is not 
studied, it will be forgotten.” (TS23) 

“English is like a tree because if you don't look at it, it 
will dry up, and if you don't look at the English language, it 
will be forgotten.” (TS12) 

"Professional English is like a baby because it requires 
constant attention." (TS17) 

"English is like a human because it continually evolves." 
(ST1) 

“Professional English is like an annoying friend because 
although it is annoying, it is indispensable” (ST20) 

Table 5 shows the metaphors of Spanish and Turkish stu-
dents regarding the concepts of English and professional 
English in the category of an inanimate being. Spanish stu-
dents developed metaphors in 4 inanimate beings categories 
related to English and 8 related to professional English. On 
the other hand, Turkish students created 9 metaphors for 
English and 5 for professional English in the categories of 
inanimate beings. Turkish students mostly used the money 
metaphor. The opinions of the students regarding the inani-
mate being category are as follows: 

“English is like a key because it opens many doors for you 
in the world” (ST18) 
“English is like a mobile phone because everyone knows of 
it, but everyone knows how to use it.” (ST28) 
"Professional English is like multi-purpose, useful cloth be-
cause it provides benefits in many business areas." (ST14) 
“English is like money because it is needed everywhere.” (TS16) 
“English is like a field because it does not bear fruit unless the seed 
is planted; if it is not studied in English, it will not develop.” (TS19) 

“English is like electric because many vehicles cannot op-
erate without electricity; our skills will be incomplete with-
out English.” (TS25) 
“Professional English is like a glove because you use it 
when you need it.” (TS29) 

“Professional English is like money because the more it 
is, the better” (TS23) 

Table 6 shows the metaphors related to English and pro-
fessional English in the concept category. Spanish students 
developed 12 metaphors for English and 7 metaphors for 
professional English. Turkish students created 6 metaphors 
for English and 13 metaphors for professional English. 
Spanish students used the metaphor of superiority most fre-
quently. The opinions of the students regarding the concept 
category are as follows: 
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“English is like a family because it makes me feel good 
like my family makes me feel good” (ST17) 

“English is like fun because funny situation occurs when you 
use a wrong pronunciation in front of your friends.” (ST23) 

Table 2. Spanish students' metaphorical perceptions of 
English and professional English 

 English Professional English 
Categories n % n % 
Living being 1 3,7 3 10,3 
inanimate being 4 14,9 8 27,7 
Concept 12 44,4 7 24,1 
Term 3 11,1 4 13,8 
Food & Beverage 2 7,4 4 13,8 
Verb 5 18,5 3 10,3 

 

Table 3. Turkish students' metaphorical perceptions of 
English and Professional English 

 English Professional English 
Categories n % n % 
Living being 4 15,4 2 7,1 
Inanimate being 9 34,6 5 17,9 
Concept 6 23,1 15 53,6 
Term 3 11,5 3 10,7 
Food & Beverage 2 7,7 1 3,6 
Verb 2 7,7 2 7,1 

 

Table 4. Category of a living being 

  English Professional English 

Students Cate-
gory Metaphors n Metaphors n 

Spanish Living 
being Human 1 

Several people 1 
An annoying 
friend 1 

Doctor 1 

Turkish Living 
being 

A small kid 1 Professional 
football player 1 

Tree 1 
Baby 1 Cat 1 

Child 1 
 

Table 5. Category of an inanimate being 

  English Professional English 

Students Cate-
gory Metaphors n Metaphors n 

Spanish 
Inani-
mate 
being 

Mobile phone 1 Vehicle 1 
Key 1 A bumpy road 1 
Roller coaster 1 Scarf 1 
Arm 1 A difficult game 1 

  Multi-purpose, 
useful cloth 1 

  Seascape 1 
  Easy puzzle 1 
  Facility 1 

Turkish 
Inani-
mate 
being 

Game 1 Money 3 
Telephone 1 Mountain 1 
Vehicle 1 Stairs 1 
Money 4 Identity 1 
Cement 1 Glove 1 
Weather 1   
Bike 1   
Field 1   
Electric 1   

  “English is like a solution because it solves problems 
in business life in English as it solves problems.” (ST25) 

“English is like superiority because it allows me to stay 
ahead of others.” (ST7) 

"Professional English is like freedom because it gives 
you a lot of new opportunities and the chance to choose new 
ways." (ST24) 

"Professional English is like the way to be rich because 
it allows you to earn more money." (ST18) 

“English is like creativity because it allows us to use the 
mind to develop new things constantly.” (TS28) 

“English is like passion because once you get carried 
away, you can't let go” (TS15) 

“Professional English is like rent because sometimes 
there will be a problem.” (TS20) 

Table 6. Concept category 

 English Professional English 

Students Cate-
gory Metaphors n Metaphors  n 

Spanish Concept 

Solution 1 Holiday 1 
Magic 1 Superiority 1 
Communi-
cation 1 Creativity 1 

Strength 1 Success 1 
Fun 1 Freedom 1 
Life 1 Defense 1 

Tolerance 1 The way to 
be rich 1 

Sleep 1   
Job 1   
Family 1   
Talent 1   
Superiority 3   

Turkish Concept 

Character 1 Nightmare 1 
Relation-
ship 1 Need 1 

Passion 1 Business eth-
ics 1 

Business 1 Love 1 
Innovation 1 Life 1 

Creativity 1 Independ-
ence 1 

  Socialization 1 
  Business life 1 

  A technical 
job 1 

  Professional 
duty 1 

  Excess 1 
  Habits 1 
  Rent 1 

Table 7 shows the metaphors of Spanish and Turkish stu-
dents regarding the notions of English and professional Eng-
lish in terms. The Spanish students developed metaphors in 
three categories of terms linked to English and four linked 
to professional English. In addition, Turkish students have 
created three metaphors for English and three for profes-
sional English in the categories of terms. Spanish students 
frequently used mathematics in the term category. Turkish 
students used the metaphor of mathematics in professional 
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English. The opinions of the students regarding the term cat-
egory are as follows: 

“English is like a mathematics because everyone should 
learn it.” (ST2) 

“English is like a native language because everyone 
around me knows it.” (ST13) 

"Professional English is like oxygen because oxygen is 
needed to live. English is needed to develop and stay active 
in business life." (ST28) 

“English is like the euro because it makes us feel com-
fortable abroad.” (TS17) 

“English is like my native language because I studied 
English as much as my native language. (TS18) 

“Professional English is like the sun because it enlight-
ens us on business.” (TS14) 

“Professional English is like mathematics because it re-
quires constant repetition and practice.” (TS28) 

Table 7. Category of terms 

 English Professional Eng-
lish 

Students Category Metaphors n Metaphors  n 

Spanish Term 

Mathematics 1 Mathematics 2 
Native lan-
guage 1 Moon 1 

Sun 1 Gymnastics 1 
  Oxygen 1 

Turkish Term 

Music 1 Encyclope-
dia 1 

Euro 1 Sun 1 
Native lan-
guage 1 Mathematics 1 

Table 8 shows the metaphors related to English and pro-
fessional English in the food-beverage category. Spanish 
students developed 2 metaphors for English and 4 metaphors 
for professional English. Turkish students created 2 meta-
phors for English and 1 metaphor for professional English. 
Meal is a common metaphor for Spanish and Turkish stu-
dents. The opinions of the students regarding the food and 
beverage category are as follows: 

“English is like water because you cannot live without 
water. You cannot find a job in the industry without knowing 
English.” (ST26) 

“Professional English is like boiled potato because po-
tatoes mature as they boil. Professional English also im-
proves as you use it." (ST3) 

“Professional English is like a difficult meal to make be-
cause it's really hard to use right.” (ST8) 

“English is like taking vitamins because its effect de-
creases when its use is interrupted.” (TS26) 

“Professional English is like a meal because food is a 
need in our life; professional English is a need in business 
life.” (TS25) 

Table 9 presents the metaphors of Spanish and Turkish 
students in the verb category for professional English and 
English concepts. Spanish students developed five meta-
phors for English and three for the concept of professional 
English. Turkish students have created two metaphors for 
the idea of English in the category of verbs and two meta-
phors for the concept of professional English. The meta-
phors developed by Spanish students in the category of verbs 
are more diverse. On the other hand, Turkish students asso-
ciate English and professional English to sport and exercise. 
The opinions of the students regarding the verb category are 
as follows: 

“English is like riding a motorcycle because you will en-
joy using it.” (ST12) 

"English is like playing computer games because it's 
fun.”(ST6) 

“English is like cycling because you can't forget when 
you learn both.” (ST5) 

“Professional English is like climbing a mountain be-
cause it is difficult to learn.” (ST4) 

“English is like to do sport because if you don't use it 
regularly, everything will go away” (TS13) 

“Professional English is like Exercise because constant 
practice is required.” (TS21) 

Table 8. Food-beverage category 

 English Professional English 

Students Category Meta-
phors n Metaphors  n 

 
Spanish 

 
Food & 
Beverage 

Onion 1 Boiled potato 1 
Water 1 Cake 1 
  Meal 1 

  Difficult meal to 
make 1 

Turkish Food & 
Beverage 

Water 1 Meal 1 
Taking 
vitamins 1   

Table 9. Verb category 

 English Professional Eng-
lish 

Students Cate-
gory Metaphors n Metaphors  n 

 
Spanish 

 
Verb 

Driving a car 1 Climbing a 
mountain 1 

Cycling 1 To play foot-
ball 1 

Playing com-
puter games 1 Ride a horse 1 

Riding a motor-
cycle 1   

To do sport 1   

Turkish Verb Exercise 1 Eat food 1 
To do sport 1 Exercise 1 

5. Discussion and conclusion 

This research aimed to determine the metaphoric percep-
tions of Spanish and Turkish students studying tourism in 
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English and professional English. The results show that stu-
dents' metaphorical perceptions of English and professional 
English concepts are positive and beautiful. For example, 
positive metaphors such as ‘‘to do sport, playing computer 
games, cycling, music" were developed for English, and 
positive metaphors for professional English such as ‘‘sea 
view, riding a horse, playing football, love" were created. 
The results of the research are consistent with the studies 
within the reflections. Xu et al. (2022) indicate that English 
learners have positive metaphoric perceptions. In addition, 
students see learning English as a fun activity that allows 
them to communicate with others. Farjami (2012) and Palin-
kašević (2021) claim that learning a foreign language is a 
positive process. Some studies also conclude that learning 
English can be a negative process. (Fang, 2015; Jin et al., 
2014; Mudra & Aini, 2020). Students' English and profes-
sional English metaphors can also be negative. In this re-
search, some students used metaphors with negative conno-
tations of English and professional English, such as ‘‘onion, 
a boring friend, a nightmare." But generally, students' meta-
phoric perceptions of English and professional English are 
relatively positive. 

Students are also aware of the contributions of English 
and professional English. When students' metaphorical per-
ceptions are examined, they perceive English as an ‘‘ad-
vantage, success.” Likewise, professional English is per-
ceived as ‘‘money, creativity.” Students are aware that they 
will add value to themselves by learning English and profes-
sional English. Boers and Lindstromberg (2012) highlight 
that language learning occurs within the scope of a specific 
motivation. Students who are cognitively aware of the posi-
tive contributions of learning a language are more moti-
vated. Students see English and professional English as a ne-
cessity and product in their lives. The expressions ‘‘power, 
tool" in English metaphor perceptions and ‘‘tool, need" in 
professional English metaphor perceptions indicate this. Bas 
and Gezegin (2017) have realized that English is a product, 
necessity, and necessity. Therefore, students see English as 
a need in their professional life. Some of the metaphors de-
veloped to show that English and professional English are 
addressed in line with an objective. For instance, the meta-
phors "superiority" for English and "the way to be rich ", for 
professional English represent an objective. In the metaphor 
"superiority,” students believe that they will surpass other 
students or individuals as qualifications if they have skills in 
both English and professional English. In the metaphor of 
"the way to get rich", students prioritize success in their 
business life with their English and professional English 
skills. Özer (2020) found that students justified the road met-
aphor as an objective. Caballero (2006) also noted that Eng-
lish is perceived as a "journey". 

Some metaphors also emphasize the need to learn Eng-
lish and professional English from the primary level. It also 
points out its difficulty. In this context, the metaphors of "na-
tive language" in English and "a difficult meal to make "are 
in professional English. Learning the first language grows 

into a process that starts as a child. For students, this process 
can coincide with the commencement of their university ed-
ucation. Because this is when they are learning English in-
tensively and at a high level, at the same time from the be-
ginning. The metaphor "a difficult meal to make" for profes-
sional English brings attention to a challenge beyond learn-
ing English. Plenty of ingredients in a meal are hard to pre-
pare. Because it is necessary to use them correctly and beau-
tifully. That's the way things are in professional English. 
Words, sentence models, and dialogues should be known 
professionally. They must be used appropriately. In other 
words, it's like making a complicated meal. In their work, 
Mudra and Aini (2020) arrived at the metaphor of "building 
a home, cooking the first meal" for English. These meta-
phors demonstrate that students are open to learning and re-
quire knowledge of both English and professional English. 

The research’s findings show that English and profes-
sional English learning interact with the inner worlds of the 
students. The metaphors developed by the students reflect 
the creativity of the student’s inner worlds and the realism 
of their learning process. This situation motivates students 
in English and professional English learning and supports 
the continuation of the information flow. Students are en-
couraged by their metaphor perceptions of English and pro-
fessional English. Because metaphors provide an under-
standing of what is desired to be achieved or thought to be 
unsuccessful (Gillis & Johnson, 2002). At this point, it is 
necessary to mention the professors who teach English at 
universities. Teachers affect students' learning and percep-
tion of English and professional English. Zhang (2016) 
reached a conclusion that supports this view in their re-
search. Accordingly, the teacher is a guide for students to 
learn English successfully. The teacher knows how the stu-
dent should know what stage he is in and how the develop-
ment should be to be successful. Therefore, students trust 
their teachers more in learning English (Farjami, 2012). 

5.1. Theoretical implications 

In this research, the researchers aimed to learn Spanish and 
Turkish students' metaphoric perceptions of English and 
professional English. After the analysis, Turkish students 
developed 26 metaphors for English, while Spanish students 
developed 27. Turkish students developed 28 metaphors in 
professional English, while Spanish students developed 29. 
When created metaphors are examined, English and profes-
sional English appear to have a fun, supportive, and contrib-
utory profile. Students are conscious of the added value that 
English and Professional English provide. The results of this 
research provide some theoretical implications: 

First, the metaphorical perceptions of Spanish and Turk-
ish students in English and professional English are positive. 
In addition, students know the importance of English and 
professional English. 

Secondly, the metaphors developed by both student 
groups are distributed in 6 different categories. Spanish 
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students created the most metaphors for English in the con-
cept category and professional English in the inanimate cat-
egory. Turkish students developed the most metaphors for 
English in the category of inanimate objects and the concept 
category for professional English. 

Thirdly, this research has been one of the rare studies that 
reveal the metaphorical perceptions of professional English 
within the scope of tourism students. Therefore, the results 
obtained are essential. 

5.2. Practical implications 

The results of this research provide some practical implica-
tions. With this research, students gained awareness of Eng-
lish and professional English and had the chance to express 
their perceptions. This research gives an idea about the per-
ceptions of Spanish and Turkish students in tourism educa-
tion about English and professional English. It can provide 
convenience in understanding these perceptions and facili-
tating and activating students’ learning process. It is seen 
that students' perceptions of English and professional Eng-
lish are at a positive level. Despite a difficult period in the 
learning and speaking process, students need to be aware of 
the importance of English and professional English. To have 
positive metaphorical perceptions of students, it is necessary 
to make English and professional English education more 
enjoyable in universities. 

5.3. Limitations and future research 

There are some limitations to this research. This research 
was applied only to undergraduate students in tourism edu-
cation, and the criterion of having attended courses in Eng-
lish and professional English was sought. For this reason, 
data from the survey were collected from 60 participants, 30 
Spanish and 30 Turkish students. Future research may sug-
gest comparing results by conducting similar research in the 
form of a culture-based comparison. In these studies, the 
number of participants may be increased, or the criteria may 
be eliminated. As this research was conducted as part of 
tourism students, future research can measure English stu-
dents' professional perceptions in various departments. In 
addition, the metaphoric perceptions of professional English 
teachers may be examined. In addition to students and teach-
ers, English and professional English metaphorical percep-
tions of employees and executives working in the field can 
be explored. 
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