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ABSTRACT

Values instilled in students during the primary school years have a lasting impact on their
lives. Among the values that should be taught are religion and ethics, imparted first by
families. However, they are taught through the Religious Culture and Ethics (RCE) course
during the school years. In the formal educational institutions of our country, RCE
education starts in the fourth-grade class of primary school. At schools without subject
teachers, the RCE course, scheduled as two hours per week in primary schools, is delivered
by class teachers. Based on this situation, the research sought to determine the class
teachers' evaluations of the RCE course they teach in primary schools. The research was
designed using a phenomenological approach. The research's study group consisted of 30
participants determined by criterion sampling among class teachers working at state
schools in Agr1 province and instructing the RCE course in the 2022-2023 academic year.
The data were obtained through the structured face-to-face interview, one of the qualitative
data collection methods, and analyzed through content analysis. According to the research
findings, the participants concurred that the teachers teaching the RCE course should
possess pedagogical content and basic religious knowledge. Another finding was that it is
essential to use applications and technology to make the RCE course more efficient. It was
also found that fourth-grade students struggle to comprehend some abstract religious
concepts as they are in the concrete operational period. Moreover, the textbook is
insufficient and needs to be simplified in content and language. Consequently, it was
discovered that the class teachers instructing this course encountered a number of
challenges, yet they had recommendations for enhancing the teaching process.
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Introduction

Every person aspires to make sense of their world, develop themselves, and fit into the society they
are a part of. The way to ensure this is by means of education. Education will contribute to
individuals' personalities and guide them by regulating their manners (Akytiz, 2012). In addition, it
contains activities that will enable them to live a fulfilling life; at the same time, it aims to realize the
transformation that constantly liberates the person (Ev, 2011).

Education for each person starts in the family and continues formally in school. They acquire
knowledge, values, and skills through classes at school, the setting where formal education is
provided. Religious Culture and Ethics (RCE) course comes first among the classes teaching
spiritual, moral, and universal values. In our country, the RCE course is compulsory from the fourth
grade of primary education to the last grade of secondary education. The curriculum of the RCE
course aims to impart fundamental concepts related to religion and ethics, create conceptual
frameworks for information about these topics, and establish conceptual connections. Further, it
seeks to enhance how students interpret religious and ethical concepts as well as some basic skills
(such as research and inquiry, problem-solving, communication, etc.) (MoNE, 2018).

Education is the most effective way to provide individuals with the fundamental knowledge, skills,
and values they need. Through faith education, students should acquire skills such as using concepts
correctly, clarifying misunderstandings, and preventing abuse by extremist ideologies (Giimiis &
Ipek, 2022, p. 943). Faith education plays a constructive role in the process of identity development,
which is another crucial issue on par with these (Giimiis & Ipek, 2022, p. 943). Students learning
basic religious knowledge are expected to fit into their social environment, display personal and
social growth, get to know themselves by developing a strong sense of self, and live a peaceful life
(Asikoglu, 2011). For this reason, religious education should cooperate with general education and
be aimed at developing a person's personality (Keyifli, 2013). To ensure and maintain social peace,
it is of the utmost importance to transfer the current religious values and the culture fostered by
them to future generations. Religious education is, therefore, one of the most crucial elements in the
emergence of culture and its transmission to new generations (Aktas, 2014). In addition to providing
many benefits for the individual, religious and ethical education is both a must and a right.

Children start to imitate their environment from childhood. They mimic their mother, father, and
teachers at school. Over time, these imitations evolve and develop into interests. Educational
institutions guide this process (Tamer, 2018). Teachers are the most significant element of
educational activities. Although the teaching environment and the course materials contribute to the
expected learning outcomes, their effectiveness is wholly related to teacher quality (Kaya, 2018).
Creating a professional learning community in a country and improving essential educational
outcomes is primarily through increasing teacher effectiveness (Kane and Temple, 1997, cited in
Ilter, 2022, p-1). Teachers should teach the desired behaviors to individuals who will create a society
in line with the modern developments in the world. They should serve as role models to the students
and impart not only knowledge but also the cultural codes of the society (Giin, 2002).

It is critical for children to receive a solid religious and moral education (Oztiirk, 2014). Thus, it is
insufficient for teachers to have received only field knowledge. They must also possess pedagogical
content knowledge. It is also vital for teachers to be familiar with pedagogy during religious
education (Kara, 2019). The teacher must ensure that the individuals obtain the knowledge they need
regarding religion using accurate and relevant methods (Asikoglu, 2011). To provide eligible
religious knowledge and ethics education to students in primary school, as in all fields, educators
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are expected to have a positive attitude, be competent in field knowledge, and instruct in accordance
with the developmental characteristics and needs of students through technology. Those who will
provide this are qualified and equipped teachers.

According to Article 3, Sub-article 1 of Teaching Profession Law, "Teaching is a specialized
profession responsible for education and instruction and related management tasks. Teachers are
obliged to perform these duties following the objectives and basic principles of Turkish National
Education and the ethical principles of the teaching profession” (MoNE, 2022). According to the
Ministry of National Education Regulation of Pre-School and Primary Education Institutions Article
5,

Class teachers must deliver all lessons in primary schools. However, Foreign Language as well as
Religious Culture and Ethics Knowledge courses are taught by tenured subject teachers. If there is
no tenured field teacher in the school, these courses are instructed by other tenured subject teachers
working in the same or different education districts. Those who meet the requirements of being
appointed as teachers in the field suitable for the appointment as of the higher education program
they graduated from may be assigned to teach these courses as additional courses if the tenured
subject teachers cannot meet the need. In case the demand cannot be met in this way, these courses
can also be taught by class teachers who have completed their higher education in these fields or
by class teachers with an in-service training certificate in the field through course exchange. When
this is not possible, these classes are instructed by the class teacher (MoNE, 2016, A.5).

Despite the relevant article of the ministry regulation indicating that subject teachers in primary
schools are supposed to teach the RCE course, class teachers occasionally deliver it for various
reasons, such as teacher absence and difficulty of transportation to schools in rural areas. This
circumstance presents some challenges.

Article 24 of the Turkish Constitution states, "Religious and moral education and instruction shall
be conducted under state supervision and control. Instruction in religious culture and morals shall
be one of the compulsory lessons in the curricula of primary and secondary schools." Teachers are
expected to be adequately equipped as the most crucial information providers in religious
education, which is considered a constitutional obligation. Unfortunately, in the research conducted
with subject teachers, it was observed that RCE teachers are not adequately equipped to y use the
curriculum effectively (Ev, 2011; Zengin, 2013) and create and utilize student-centered materials
(Zengin, 2013). Further, they struggle with issues like few lesson hours, disregard of the course, and
a busy teaching schedule (Kayan, 2020). It can be declared that dealing with the issues that field
teachers cannot handle will be challenging for class teachers who are not field experts. Moreover,
the pedagogical content knowledge of the religious education program that the class teachers receive
before service is inadequate.

The literature includes studies on the views of in-service (Giin, B. 2002; Karakus, 2020) and pre-
service teachers (Ulas & Zengin, 2018), the challenges faced by RCE course teachers related to their
profession (Kayan, 2020), the evaluations of RCE pre-service teachers for subject teachers (Giin, A.
2020) and teacher competence (Kaya, 2018). There is also research on various topics, such as the
competencies of RCE teachers in the field of instructional technologies (Simsek, 2018), their
competency perception (Acuner & Erbas, 2016; Zengin, 2013), the evaluation of the RCE curriculum
(Akar & Asci, 2019; Celik, 2006; Dogan & Altas, 2004; Giimiis, 2018; Yiiriik, 2015) as well as religious
education in the first childhood (Cin, 2019; Kara, 2019). Additionally, studies on values education in
the RCE curriculum (Kaymakcan & Meydan, 2011) and faith instruction (Giimiis & Ipek, 2022) are
available.
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When these studies are evaluated, it is noticed that the participants are subject teachers, and the
topics that stand out are course instruction and curriculum evaluation. Therefore, the current study
was carried out in light of the need for research that reveals the evaluations of class teachers who
deliver RCE courses on the procedure and seeks to represent this group. The research question of
the study is, "How do the class teachers in charge of teaching the RCE course in primary schools
evaluate the teaching process of this course?" This phenomenological research aims to reveal the
views of class teachers who instruct the RCE course in primary schools on the teaching process in
light of their experiences. The purpose of the study is to identify the participants' thoughts about the
skills that the instructors of the RCE course should possess, the contribution of RCE training at the
undergraduate level to the teaching process of this course, the strengths of textbooks, the teaching
process, the problems encountered and their judgments regarding potential solutions.

The research is noteworthy since it provides ideas to class teachers who currently teach or will teach
RCE courses in primary schools. The Ministry of Education can also benefit from this study for the
issues that need to be revised in the curriculum and textbook. It is also believed that by identifying
the strengths and weaknesses related to the RCE course executed by class teachers in primary
schools, the present study will increase awareness.

Method

Research Model

This research, which sought to uncover the class teachers' evaluations of the teaching process of the
Religious Culture and Ethics course in primary schools, was based on phenomenological design.
Phenomenology is “a pattern that reveals the common meaning of the several people’s experiences
about a phenomenon or a certain concept, and its purpose is to understand the essence of the
experiences of people who have experienced a certain phenomenon in depth” (Creswell, 2018, p.
77).

Study Group

Determined by criterion sampling, the study group involved 30 class teachers working at state
schools in Agr1 province and instructing the RCE course during the 2022-2023 academic year. The
study group involved teachers who worked in a public school, participated in the study voluntarily,
and taught the RCE course since their school lacked a subject teacher. The information about the
study group is presented in Table 1.
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Table 1
Demographic Characteristics of the Participants
Participant Gender Age Seniority Educational Level
1 Female 28 6 Undergraduate
2 Male 30 8 Undergraduate
3 Female 32 9 Undergraduate
4 Male 26 3 Undergraduate
5 Female 28 5 Master's Degree
6 Male 37 14 Undergraduate
7 Male 36 12 Undergraduate
8 Male 42 18 Undergraduate
9 Male 34 12 Undergraduate
10 Female 38 16 Undergraduate
11 Male 30 7 Undergraduate
12 Female 37 14 Undergraduate
13 Female 38 15 Undergraduate
14 Male 42 19 Undergraduate
15 Female 35 13 Undergraduate
16 Male 29 7 Undergraduate
17 Female 40 16 Undergraduate
18 Female 46 23 Undergraduate
19 Male 54 31 Undergraduate
20 Male 51 27 Undergraduate
21 Female 43 19 Undergraduate
22 Male 34 11 Undergraduate
23 Female 27 4 Undergraduate
24 Male 31 8 Undergraduate
25 Female 28 6 Undergraduate
26 Female 27 5 Master's Degree
27 Male 39 15 Undergraduate
28 Female 28 5 Undergraduate
29 Male 30 7 Undergraduate
30 Male 43 20 Undergraduate

When Table 1, which contains the demographic characteristics of the participants and the data
related to the interviews, is examined, it is observed that 16 of the participants were men and 14
were women. Participants' ages ranged from 26 to 54 years, and they had between 3 and 31 years of
teaching experience. Two participants were master's degree graduates, while 28 had an
undergraduate degree.

Data Collection Tools

The data in this study were obtained through face-to-face interviews using the structured interview
form developed by the researchers. After the literature review, the researchers developed the
interview form by consulting the opinions of in-service teachers and academics specialized in
primary education. For the interview form, the knowledge of two class teachers and two academics
with expertise in primary education was utilized. In this process, a preliminary interview protocol
was prepared first. The content validity of the interview questions was ensured following the advice
and recommendations of teachers and field specialists. First, the questions in the interview form
were evaluated by two class teachers and academic, experts in the field. After the necessary
adjustments to the preliminary interview protocol, the initial implementation was carried out with
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the assistance of two class teachers. The final version of the interview form was created in accordance
with the class teachers' feedback, suggestions, and answers to the questions. These participants who
were pre-interviewed were not involved in the research. The interview form consists of three parts:
instructions, demographic information, and nine questions. The questions covered teacher
qualifications for instructing the RCE course, methods, techniques, use of resources and materials
during the teaching and learning process, challenging situations encountered, and evaluations
pertaining to a more efficient course instruction. Furthermore, some inquiries followed the main
questions during the interview, such as Can you explain this? What is the reason for your preference? It
is aimed to probe into the participants' experience of the teaching process of this course.

Data Collection Procedure

First, regarding the suitability of the research and the data collection tool, an application was
submitted for approval from the Tokat Gaziosmanpasa University, Social Sciences Ethics
Committee. After the ethics committee's approval (07.12.2022 with the number: 230226), the
necessary permissions were obtained from the Agr1 Provincial Directorate of National Education to
carry out the research at schools. The researchers showed utmost sensitivity to conducting the
research following ethical regulations and tried to take all necessary measures.

During data collection, first, all participants were introduced to the research purpose and process,
and an appointment was requested to interview at an appropriate time. Interviews were conducted
with each participant at a predetermined time and location. They were carried out in the staffroom
at their school, where the teachers felt comfortable and secure. The necessary information was
provided to the class teachers, and their consent was obtained for participation in the study through
the consent form. After that, the form with questions was presented to the participants so that they
were relieved by allowing them to see the questions in advance. Since the participants had no
objection to getting their voice recorded, the data were recorded using a voice recorder. In addition,
interview diaries were kept throughout the process, and they were documented.

All interviews were conducted in staffrooms and lasted nearly 15-20 minutes. They were held
between January 06 and January 20, 2023. The participants were asked to answer the questions
sincerely, and their confidentiality was respected. There is no conflict of interest between the
researchers and the participants.

Data Analysis, Validity and Reliability

The research data were analyzed using content analysis. MS Word documents were created from
the voice recordings of the participant interviews. In order to ensure the validity of the research,
participant confirmation was applied. This criterion, also called member check, is the verification
and confirmation of the collected data, explanations, and even comments by the participant (Tutar,
2022, p.1249). For this reason, the interviews transcribed into MS Word documents were delivered
to the participants for confirmation. They were asked to evaluate the transcribed text. All
participants declared they did not want to change anything they said during the interview. After
that, MS Word documents belonging to each participant were titled 1F, 2M, 3F, 4M,,..., 30M. F refers
to female participants, while M refers to males.

Following participant confirmation, both researchers read the entire data set several times before
beginning the first round of data coding. Words and word groups were taken into account when
coding. The answers to the questions were evaluated independently, and separate codes were
formed for each question. The final version of the codes emerged by combining the separate codes
created by the two researchers. Miles & Huberman's (1994) reliability formula *Reliability =
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Consensus / (Consensus + Disagreement) was used during the qualitative data analysis, and the
agreement between the researchers was determined to be 0.91. After the final coding, the themes
pertaining to the codes were determined. Additionally, another expert's opinion was attained for
the compatibility of codes and themes. An MS Word document with the written themes and codes
was given to the expert whose opinion was sought, and an evaluation of the code and theme's
compatibility was requested. ~The codes were reviewed in accordance with the minor
recommendations of the expert. Finally, the codes and participants were tabulated regarding the
themes. While presenting the research findings, participants' statements were also given.

Findings

In this section of the study, the statements of class teachers who deliver the RCE course in primary
schools were provided regarding their evaluations of this course's teaching and learning process.
The nine questions in the interview form were analyzed respectively. The findings obtained from
the analysis were displayed under ten themes. The identified themes are presented in Figure 1.

Figure 1
Themes Identified Based on the Data Analysis

First Theme: The
Competencies that Class
eachers Instructing the RC
Course Must Possess

Second Theme: The
ontribution of the 'Religio
nd Ethics Education' Cours
n Undergraduate Educatio

Fifth Theme: The
Suggestions for the
Textbook

Sixth Theme: Technological
Resources Applied in the
RCE Course

inth Theme: The Problem
Encountered During the
ourse Instruction and Thei
Causes

Third Theme: The Methods|
and Techniques Used to
Embody Abstract Religious!
Concepts and Reasons

Seventh Theme: Teaching
Subjects that Require
Practice

Tenth Theme: Teachers'
Suggestions for Making the

Fourth Theme: The
Strengths of the RCE
Textbook

Eighth Theme: The
Measurement and
Evaluation Practices

First Theme: The Competencies that Class Teachers Instructing the RCE Course Must Possess

The answers to the question "What competencies must class teachers instructing the RCE course
possess? Please explain!" were discussed under the "The Competencies that Class Teachers
Instructing the RCE Course Must Possess" theme. Codes and participants of this theme are shown
in Table 2.
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Table 2

Codes and Participants Associated with the Competencies that Class Teachers Instructing the RCE Course

Must Possess

Codes

Participants

Field Knowledge

Embracing religious values

Considering the student level

Being affectionate

Willingness for professional development
Make the course appealing

Using various activities

Being a role model

Storytelling the subject

Proficiency in reading and understanding the
Qur’an

Living in accordance with religious values
Displaying sensitivity to religious values
Excellent oratorical ability

Having received the required education
Valuing people

Effective communication skills

Love of religion

Being ready for everything

No need for competency™

1F, 2M, 3F, 4M, 5F, 6M, 8M, 9M, 10F, 12F,
16M, 17F, 18F, 19M, 21F, 22M, 23F, 24M, 25F,
27M, 28F, 29M, 30M

8M, 9V, 13M, 14M, 15M, 24M

1F, 3F, 8M, 9V, 10F, 12F, 29M

12F, 14M, 25F

11M, 20M, 26F

3F, 14M, 19M

1F, 10F, 19M

M, 22M

1F

4M

™
22M
8M
28F
11M
11M
14M
18F
15F

(*) Negative statements are written in italics.

Table 2 presents the participants' views on the competencies that class teachers conducting the RCE
course must have. The participants stated that field knowledge is vital for the teachers teaching this
course, religious values should be embraced, and student level should be considered. However,

being affectionate and willing for professional development were also emphasized as teacher

qualifications. Participants exhibited a common tendency first to master pedagogical field
knowledge to be competent in the course instruction. Moreover, they admitted that being a good
teacher is about the qualification. In addition, the significance of using a values-based approach was
emphasized. Below are some of the participants' thoughts on the matter:

1F said, "It is crucial for teachers to be proficient in the field. They should use stories to illustrate and support
the topic during instruction. All questions should be answered in a way that students can understand.”

3F expressed, "First of all, there should be a teacher whose religious knowledge is adequate, who cares for
students’ level and knows how to make the RCE course appealing. Along with prayers, teachers should
incorporate a variety of exercises into their lessons, just like those done in other classes. Otherwise, the RCE
course is perceived as a separate lesson and becomes dull as children do not find it interesting.”

8M declared, "The teacher should be equipped and have internalized some concepts. They are required to
possess a perfect oratorical ability and easily teach the subject to students at their level.”

According to Table 2, 15F expressed her opinion that there is no need for competency. The

participant stated as follows:

“I do not think there should be any competence.”
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Second Theme: The Contribution of the 'Religion and Ethics Education' Course in Undergraduate
Education

In the research, the responses to the question "How did the 'Religion and Ethics Education' course
you received during your undergraduate education contribute to your teaching this course in
elementary school?" were discussed under the"The Contribution of the 'Religion and Ethics
Education' Course in Undergraduate Education" theme. Codes and participants of this theme are
presented in Table 3.

Table 3

Codes and Participants Associated with the Contribution of the 'Religion and Ethics Education” Course in
Undergraduate Education

Codes Participants

Contributed 2M, 3F, 6M, 7M, 8M, 9M, 12F, 13F, 16M, 17F, 19M,
20M, 21F, 23F, 25F, 26F, 28F

Did not contribute* 1F, 5F, 10F, 11M, 15F, 18F, 22M, 27M, 24M, 29M,
30M

To field knowledge 4M, 6M, 17F, 19M, 20M, 21F, 23F, 26F

To gain awareness about the student's development 20E, 80E, 90E, 130K, 160E, 250K, 280K,

To be willing to improve in the field 5F, 7M, 8M, 18F, 22M

To learn teaching methods 4M, 28F

To establish a connection with life 3F

To teach the learning outcomes 12F

To consider the circumstances of the present ™

To embody teaching 13F

To make teaching effective 19M

To be proficient in every topic as a teacher 30M

Ineffective course* 1F

Few class hours™ 6M

Inadequate course content™ 10F

Having taken the course a long time ago* 22M

Not providing education appropriate to the student 29M

level*

Shortage of the course instructor 1F

Never took the course* 14M

(*) Negative statements were written in italics.

When Table 3 is examined, it is evident that the majority of participants acknowledge the
contribution of the 'Religion and Ethics Education' Course taken in undergraduate education to the
teaching and learning process in primary school. They defined these benefits as gaining awareness
for the student's development, acquiring knowledge of teaching methods, establishing a connection
with life, achieving the learning outcomes, embodying teaching, and making teaching effective. The
quality and variety of education received during the undergraduate years directly affect the
competencies in the teaching profession. Many shortcomings may result from undergraduate
education not being effective enough. Moreover, a significant number of participants in the research
also stated that this course made no contribution. The statements of some of the participants who
commented positively are given below.

2M declared, “Yes, it contributed. It significantly influenced how we implemented instruction with various
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viewpoints based on levels.”
3F said, "In my opinion, it helped answer the questions posed by providing examples from the present.”

28F indicated, "It helped me to apply the proper approach in the class. It enabled me to understand how to
present the information according to the student level.”

As illustrated in Table 3, the participants who claimed it did not contribute stated several reasons
such as few class hours, the course's being ineffective, inadequate course content, teachers' having
taken the course long ago, and not providing education appropriate to the primary school student
level. The reasons for not making contributions were explained by the shortage of the course
instructor and class hours, insufficient content, and an approach not based on the primary school
student level. Some of the participants' comments are provided below.

1F stated, "Honestly, I do not think it made an outstanding contribution. The content of the course was fine,
but probably it was not very effective due to the person who delivered the training.”

29M indicated, "They differed greatly in many ways. The instruction was not catered to the level of primary
school students. Absolutely!”

1IM “I can honestly say it did not contribute much. I even forgot that I took the course. I just checked my
memory, but nothing is there.”

According to Table 3, two participants claimed that this undergraduate course had no impact on
their performance in elementary school, but they acquired this training on their own. On the other
hand, one participant stated that the teacher should be equipped in all topics. Some of the
participants' comments are provided below.

18F noted, “The Religion and Ethics Education course we took during our undergraduate studies was very

brief and taught at a theoretical level. Thus, this course did not contribute much to my teaching. Nevertheless,
by executing our methods and techniques, I am trying to be more beneficial to my students.”

22M expressed, “It did not contribute much because 1 graduated many years ago, but I improved myself in
this field.”

Teachers who accept that the courses taken during the teacher education process contribute to their
careers explain this situation by creating awareness for the field. However, teachers believing they
made no contribution have justified the situation for reasons such as course content, course
instructor, or the passage of time.

Third Theme: The Methods and Techniques Used to Embody Abstract Religious Concepts and
Reasons

The responses to the question "What methods and techniques do you use to embody abstract
religious terms? Can you explain the reason?" were examined under the "The Methods and
Techniques Used to Embody Abstract Religious Concepts and Reasons" theme. Codes and
participants of this theme are presented in Table 4.
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Table 4

Codes and Participants Associated with the Methods and Techniques Used to Embody Abstract Religious

Concepts and Reasons

Codes

Participants

Associating the subject with everyday life

Playing video

Making simulations

Using visuals

Drama-Animation

Music

Practical activities

Question and answer

Taking advantage of technology
Demonstration

Sightseeing and observation

Web 2.0 tools

Giving duties and responsibilities
Comparison

Asking questions to the teacher
Giving examples from the life of the Prophet
Storytelling

Revision

Group work

Making them present

Use of materials

Virtual trips

Crossword

Poem

Hymn

Peer teaching

Reasons

Compliance with the student-level
Ensure permanent learning
Increase success

Positive impact on the student

1F, 2M, 3F, 4M, 5F, 9M, 11M, 15F, 17F, 18F, 21F,
27M

12F, 19M, 12F, 13F, 16M, 28F, 30M
4M, 23F, 24M, 29M, 30M
5F, 12F, 21F, 25F, 28F
12F, 14M, 23F, 24M

12F, 25F, 30M

13F, 25F, 28F

10F, 29M

1F, 21F

6M, 8M

6M, 12F

16M, 20M

SM

IM

10F

11M

12F

13F

14M

14M

22M

23F

25F

25F

25F

14M

3F, 6M, 7M, 14M, 21F, 22M, 23F
11M, 14F, 24M, 14M

M

oM

As can be seen in Table 4, it was found that participants mostly preferred ways to associate topics
with everyday life, play videos about subjects, and implement them considering the student level to
embody abstract religious concepts. Some of the participants' comments are provided below.

2M indicated, "Illustration. It is like matching with concrete information in everyday life.”

15F stated, “.... I associate it with life.”

17F declared, "1 am giving examples from everyday life.”

18F said, "I am giving examples from everyday life in a way that children can understand.”

According to Table 4, the participants used methods and techniques such as simulation, drama-
animation, question-answer, demonstration, sightseeing and observation, comparison, and
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storytelling to embody abstract expressions. Below are some of the participants' thoughts on the
matter:

6M noted, "Using methods like demonstration, sightseeing, and observation, etc., will be important for the
person’s contribution to a one-on-one learning.”

14M reported, ”Animation-drama, group work, peer teaching, tell-what-you-learned activities embody
abstract concepts.”

It was noticed that the participants resorted to many different ways to make the topics more concrete
during the teaching process. This situation can be interpreted as the fact that the participants
designed the learning and teaching process according to the principle of openness and thus enriched
this process. The participants also preferred these techniques since they found them suitable for the
student level and permanent learning.

Fourth Theme: The Strengths of the RCE Textbook

The answers to the question "What are the strengths of the RCE textbook in terms of effective
teaching of the subjects to students?" were discussed under the "The Strengths of the RCE Textbook"
theme. The codes and participants of this theme are illustrated in Table 5.

Table 5
Codes and Participants Associated with the Strengths of the RCE Textbook

Codes Participants

Suitable for students’ level 4M, 10F, 13F, 16M, 22M, 24M, 29M,
30M

The subjects and examples related to daily life 2M, 3F, 10F, 23F, 28F

Including visuals 6M, 8M, 15F, 19M, 26F

Integrity of subjects 8M, 25F, 26F, 29M

Involving homework and activities 2M, 9M, 19M, 20M

Concrete examples 10F, 16M, 24F, 28F

Containing the values 5F, 23F, 7M

Conveying basic religious information M, 11M, 21F

Being simple and understandable 4M, 26F

Providing appropriate examples 6M, 24M

Appealing to emotions 1F

Proper use of Turkish 26F

Giving examples from the life of the Prophet 5F

Appropriateness of unit and subject choice M

Recommending sightseeing and visits 10F

Highlighting the significance of religion in family life 10F

Activities leading to thinking 11IM

Being favored by the student 6M

Exemplification of concepts with verses of the Qur’an and 14M

hadiths

No strengths* 12F, 17F, 18F

(*) Negative statements were written in italics.

As seen in Table 5, the participants stated the strengths of the RCE textbook as being suitable for the
student level, containing subjects and examples related to daily life, including visuals, having subject
integrity, conveying basic religious information, and involving values. Some of the participants'
comments are provided below.
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3F said, "The textbook is easy to understand because it is simple and understandable and contains examples
from everyday life, which I think is its most powerful aspect.”

5F reported, "Good deed, benevolence, and the inclusion of passages from our Prophet’s exemplary life assume
the driving force behind loving the course.”

8M indicated, "I like the visuals, and the integrity of the subject is fine. However, the order of some units
may change. These are what I can comment.”

When Table 5 was examined, few participants claimed that the RCE textbook lacks a strong side.
They stated that the book was insufficient in teaching and embodying the subjects. Some of the
participants' comments are provided below.

12F declared, "I do not think it has strengths. For me, it is a textbook at a standard level.”
17F said, "I think textbooks are insufficient in teaching the subject, so I would say they do not have any

advantage.”

The participants evaluated the textbook's relevance and content for the student. While the
participants remarked that the textbooks were suitable for the students, structured the learning, and
guided the process, they made a more limited appraisal of the measurement and evaluation issues.

Fifth Theme: The Suggestions for the Textbook

The responses to the question "What are your suggestions for these books (textbooks)?” were
discussed under the "The Suggestions for the Textbook" theme. The codes and participants about
this theme are displayed in Table 6.

Table 6
Codes and Participants Associated with the Suggestions for the Textbook
Codes Participants
Subjects should be simplified 2M, 3F, 9M, 11M, 13F, 19M, 21F
The number of visuals should be increased 2M, 10F, 12F, 20M, 28F
The language should be clear and simple 6M, 16M, 17F, 20M
The number of activities should be increased 6M, 14M, 19M, 27M
The number of examples should be increased 1F, 5F, 11M, 23F
The number of questions should be increased 9M, 20M, 26F
There should be entertaining activities 12F, 18F
Relevance should be considered 13F, 14M
Effective stories should be included 23F, 26F
The number of evaluation activities should be 24M, 26F
increased
Arabic expressions should be reduced 4M
Trip suggestions should be planned 5F
Events for the members of professions should be 5F
organized
The visuals should be balanced ™
The unit about cleanliness should be brought forward ~ 7M
The print format should be changed 10F
Emphasis should be placed on embodiment 16M
Concept maps should be included 17M
Moral issues should be highlighted 22M
It should appeal to all segments 29M
The content of some subjects should be expanded 3F

The disarranged form of the units should be changed 6M
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Values should be dealt with more

The scope of the cleanliness unit should be expanded

Games should be included

29M
3F
27M

Table 6 shows that the participants underlined that the subjects and language should be simplified,
the number of visuals, activities, questions, and examples should be increased, and entertaining
activities should be involved. Although there were positive responses about the textbook by the
majority of the participants in the previous theme, they made suggestions for its improvement. Even
though the textbook was considered satisfactory by the participants in many respects, it was
acknowledged that some aspects need to be improved. Some of the participants' comments are
provided below.

2M stated, “The RCE textbook needs a slight simplification. The number of visuals can be increased even
more. Particularly in practical subjects, they should be included.”

20M said, "There may be more visuals, the language may be simpler, and more examples of questions may
be included.”

27M asserted, "If more activities are included, the student can understand better, and games should also be
included because children can participate more effectively in the lesson.”

Sixth Theme: Technological Resources Applied in the RCE Course

The answers to the question "What are the technological resources that you apply while teaching the
RCE course? Can you explain why you prefer them?" were discussed under the "The Technological
Resources Applied in the RCE Course" theme. The codes and participants related to this theme are

given in Table 7.

Table 7

Codes and Participants Associated with the Technological Resources Applied in the RCE Course

Codes

Participants

Applied Technological Resources

Smartboard

Educational websites
Computer
Internet (video, music, movie)

1F, 3F, 4M, 5F, 6M, 8M, 11F, 14M, 18F, 19M,
20M, 21F, 23F, 24M, 25F, 26F, 27F, 28F, 30F
8M, 10M, 12F, 13F, 22M, 25F, 27M, 29M

1F, 4M, 6M, 7M, 11M, 20M

9M, 15F, 16M, 17F

Projection device 2M, 7M

Copy machine 6M, 20M

Web 2.0 tools 17F, 24M

Reasons

Embodiment 9M,30M, 19M, 23F, 30M
Making it enjoyable 12F, 13F, 14M, 26F, 28F

Being interesting

Ensuring permanent learning

Enriching education and instruction
Visual and auditory support

To eliminate the errors in prayer and Surah teaching
Providing research opportunities

Being able to access all kinds of resources
Addressing all students

Having a variety of activities

Giving the possibility of practicality
Attracting attention
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Ensuring organization during instruction 18F
Making it easier to get feedback 24M
Providing the opportunity to revise at home 25F

The smartboard is the most frequently used technological resource by participants in the RCE
course, according to Table 7. Participants also utilize educational websites such as EBA (Education
Informatics Network), Morpa campus, YouTube, videos, movies, and a smartboard. Since these
boards have been distributed to schools across Tiirkiye as part of the FATIH (Movement of
Enhancing Opportunities and Improving Technology) project, they are mainly the primary source
of reference for the smartboard. Some of the participants' comments are provided below.

1F said, " Learning with visuals on computers and smartboards is more effective for students. We can answer
their questions quickly by reaching them immediately via the search engines.”

6M commented, "There is a computer in my classroom, and I use it for activities. We also have a smartboard,
which we usually use because it has a bigger screen and appeals to students. The copy machine is the main
resource, and we use it to copy and multiply the handouts.”

The participants related their reasons for using technology more to embody teaching and make the
learning process enjoyable. Moreover, the participants mentioned that they prefer using
technologies since they are attractive, provide permanence in learning, enrich education and
instruction, visually and aurally support education, and eliminate errors in prayer and Surah
teaching. Participants expressed their thoughts on this issue with the following statements:

23F said, "Our course generally covers abstract concepts, so I use the smartboard. It enables students to use
examples and make sense of subjects by hearing and seeing, per the theory of multiple intelligences.”

30M, “I prefer the smartboard in that it is more effective as it appeals to both the eye and the ear.”

Seventh Theme: Teaching Subjects that Require Practice

The answers to the question "How do you teach the subjects that require practice?" were discussed
under the “Teaching Subjects That Require Practice” theme. Codes and participants related to this
theme are presented in Table 8.

Table 8

Codes and Participants Associated with the Teaching Subjects That Require Practice
Codes Participants
Demonstration 1F, 3F, 4M, 6M, 9M, 10F, 11M, 15F, 16M, 17F, 18F,

19M, 20M, 21F, 22M, 23F, 27M, 28F, 30M

Sightseeing and observation 1F, 2M, 7M, 8M, 9M,15F, 18F, 22M, 27M
Playing videos on the Internet 4M, 5F, 6M, 6M, 9M, 14M, 29M
Drama-Animation 4M, 12F, 13F, 14M, 16M, 25F, 30M
Implementing what has been taught 7M, 19M, 30M
Using smartboard 23F, 26F
Ensuring participation in the lesson 24M, 28F
Going to Friday prayers together 8M, 15F
Inviting members of different professions ™
Getting students to talk about the topic 5F
Conducting group activities 17F
Getting students to conduct research 1F

As seen in Table 8, participants utilized demonstration more during the instruction of topics that
required practice. Other popular applications included sightseeing and observation, watching
videos on the Internet, drama, and animation. The participants also stated that they use
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implementation and smartboard, ensure attendance to classes, go to Friday prayers together, invite
professionals, get students to talk about the topic, organize group activities, and get students to
conduct research. The participants expressed their views on this issue in the following:

1F said, "We carry out this with the methods such as demonstration, observation, and research.”

4M commented, "1 use the drama method. For instance, I play videos on YouTube on how to perform ablution.
Then, I want the students to do it so the lesson becomes entertaining.”

8M indicated, "We wvisited religious places, watched practices, performed ablution together, and went to
Friday prayers together.” 22M stated, "I want children to perform ablution in class as if there were water,
take them to the mosque, and explain some concepts there.”

Eighth Theme: The Measurement and Evaluation Practices

The responses to the question "What practices do you do for measurement and evaluation?" were
examined under the "The Measurement and Evaluation Practices”" theme. Codes and participants
related to this theme are presented in Table 9.

Table 9
Codes and Participants Associated with the Measurement and Evaluation Practices
Codes Participants
Oral exam 1F, 2M, 3F, 4M, 6M,, 8M, 9V, 11M, 13F, 14M, 15F,
16M, 17F, 18F, 19M, 20M, 22M, 24M, 26F, 27M, 29M
Open-ended (written, traditional) 1F, 2M, 3F, 4M, 5F, 6M, 7M, 8M, 9M, 10F, 11M,14M,
15F, 16M, 18F, 20M, 22M, 24M, 26F, 27M, 29M
Multiple choice 1F, 7M, 13F, 15F, 20M, 21F, 24M
Question-solving activities 3F, 5F, 8M, 17F, 19M, 25F
Fill-in-the-gap 1F, 15F, 20M, 21F, 28F
Matching questions 1F, 15F, 20M, 28F
Alternative approaches 22M, 23F, 29M
Concept maps 4M, 15F, 22M
Homework 6M, 10F, 18F
Practical exam 7M, 9M, 26F
Control scale 10F, 17F, 30M
Process evaluation 10F
Surah memorization 20M
Brainstorming 12F
TDA (Diagnostic Branched Tree Technique) 15F
Self-assessment 18F
Peer assessment 18F
Group assessment 18F
Quiz 25F

When Table 9 is examined, the participants mostly used oral and open-ended (written, traditional)
exams within the scope of measurement and evaluation practices in the RCE course. It can be seen
that the application of the alternative measurement approach is more constrained. The comments of
some of the participants are as follows:

1F reported, “I assess via multiple choice, filling-in-the-blank, matching, and open-ended questions. I also
use oral exams by allowing them to explain their thoughts about the topic.”

5F declared, "I conduct more oral exams for the prayers as a means of measurement and evaluation. You
already know there is a written exam requirement in the fourth grade of primary school. Thus, I conduct
written exams. I occasionally make my students solve photocopied tests I handed out.”
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8M expressed, "Written exams, oral exams, tests or questions that I have prepared myself, questions that I
have downloaded and solved together on other educational websites. These are my practices.”

Ninth Theme: The Problems Encountered during the Course Instruction and Their Causes

The answers to the question "What are the problems you encountered during the course instruction?
What caused these problems?" were evaluated under the "The Problems Encountered during the
Course Instruction and Their Causes" theme. Codes and participants related to this theme are shown

in Table 10.
Table 10
Codes and Participants Associated with the Problems Encountered during the Course Instruction and Their
Causes
Codes Participants
The abstractness of concepts 3F, 4M, 6M, 7M, 10F, 12F, 14M, 15F, 18F, 20M, 22M,
27M, 30M

Irrelevance of the subjects to the student level

The difficulty of prayers and Surah memorization

Student apathy

Arabic expressions

Lack of attention

The problem of subjects not being able to be
transferred to daily life

The textbook's language is complex

No problem

Lack of material

Lack of content in the textbook

Asking too many questions

Domestic behaviors do not coincide with the
content in the textbook

Inability to understand the phenomenon of
religious belief

Students with low levels of readiness
Students who are slow learners

Forgetting what has been learned
Inadequate revision

Low student motivation

Boredom

Previously acquired negative in-class behaviors
Lack of respect for the course

The virtual world and the real-world confusion
Students' timid behavior

Crowded classes

Teacher's lack of subject matter expertise

Inadequate religious instruction within the family

Compulsory religious education can be ended

1F, 3F,4M,7M, 12F, 18F, 26F, 29M
4M, 13F, 14M, 19M, 21F, 23F

1F, 6M, 8M

13F, 21F, 23F

2M, 8M, 10F

11M, 13F

6M, 7M
16M, 17F
1F

1F

5F

1M

22M

24M
20M
24M
24M
SM
6M
M
oM
10F
21F
23F
28F
22M
20M

According to Table 10, the problems encountered by the participants during the course instruction
were primarily about three areas. These include abstract concepts, subjects inappropriate for the
student level, and the challenge of memorization of prayers and surahs. Participants also mentioned

423



Siireyya Urgiin * Sevim Giiven

Arabic expressions, lack of attention, lack of materials, and lack of textbook content as problems.
Some of the participants' comments are provided below.

3F declared, "There are too many abstract concepts in this course, such as religion, angels, revelation,
afterlife, etc. Thus, our students, thus, have difficulty understanding such concepts because they are in the
concrete operational period. Moreover, we cannot teach in accordance with the level of students because the
subjects are slightly above their level.”

21F indicated, "I witnessed students worry about these expressions because they do not know Arabic. These
must be taught with the elective Qur’an course in 5th grade. Moreover, it is difficult for me to teach my
students to memorize prayers. They learn them, and two weeks later, I notice that they have forgotten.”

The participants stated the reasons for the problems they experienced as lack of respect for the
course, virtual world-real world confusion, students' timid behavior, crowded class size, teacher's
lack of subject matter expertise, and inadequate religious instruction within the family. Participants
expressed their thoughts on this issue with the following statements:

22M, "Students attend without receiving an adequate religious education in the family. Some are unable to
comprehend the concept of faith.”

28F remarked, "Occasionally, having limited knowledge of the topics leads to challenging questions.”
Tenth Theme: Teachers' Suggestions for Making the RCE Course More Efficient

The answers to the question "What are your suggestions to make the RCE course more efficient
(lesson plan, textbook, course instruction, materials, etc.)?" were examined under the "Teachers'
Suggestions for Making the RCE Course More Efficient" theme. The codes and participants related
to this theme are presented in Table 11.
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Table 11
Codes and Participants Associated with the Teachers’ Suggestions for Making the RCE Course More Efficient

Codes

Participants

The course should be enriched with activities and
exercises

The teacher must be competent in the field

The student level should be considered

Material support should be provided

Subject teachers should be assigned to primary
schools

The use of materials should be increased

4M, 5F, 6M, 7M, 22M, 26F, 8M, 10F, 11M, 12F, 15F

23F, 25F, 28F, 29F, 30M
6M, 7M, 8M, 13F, 19M
1F, 7M, 14M, 20M, 22M
3F, 19V, 20M, 24M

2M, 12F, 15F, 23F

The textbook should be simplified 1F, 4M, 5F
Visuals should be used more 3F, 11M, 27M
Technology support should be offered 2M, 7M
Benefiting from the technology 6M, 23F
Cooperation with parents 7M, 14M
The exemplary lives of significant figures should be 16M, 18F
included in the book

Games should be incorporated into the instruction 6M,10F
The curriculum should be simplified 1F

The physical conditions of schools should be 3F
improved

Lesson hours should be increased 8M

The concept of morality should be highlighted M

The lesson should be made enjoyable 12F
Animations and cartoons should be used 15F
Visiting the shrines of spiritual figures 16M
Examples regarding the prophet's life should be 18F
increased

Supplemental books should be used 20M

The unit order of the textbook should change 21F
Lesson plans should be flexible 22M
Videos should be used 26F
Trips to religious locations should be organized 27M
Leaving prayer memorization to the following years ~ 19M

No suggestions™ 17F

(*) Negative statements were written in italics.

When Table 11 was examined as the first recommendation, it was stated that the course should be
enriched with activities and practices designed to make the RCE course more effective. It was also
again observed that the participants made suggestions about teacher competence, student level,
material aid, assigning a subject teacher to primary schools, increasing the usage of the materials in
classes, simplifying the textbook, using more visuals, providing technology support to schools, and
benefiting from technology. In addition to these recommendations, the participants suggested
cooperation with parents, including the exemplary lives of notable figures and incorporating games
into the lessons. Some of the participants' comments are provided below.
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4M proposed "writing textbooks in a simpler language, providing more activities, creating a collection where
examples and activities related to the RCE course are collected on the Internet, just like other courses.”

7m advised, "Student readiness should be improved by cooperating with parents. Textbooks should be
appropriate for the student’s level and contain plenty of activities. Further, supplemental resources should
be supplied by the state. Smartboards should also be delivered to schools that do not have one.”

13F said, "It would be perfect for eliminating confusion of concepts and reinforcing the subject with examples
appropriate to the student level.”

What is more, the participants expressed suggestions such as simplifying the curriculum, improving
the physical conditions of schools, increasing the lesson hours, highlighting the concept of morality,
making the lesson more entertaining, using animations and cartoons, and organizing visits to the
shrines of spiritual figures. Additionally, they advised that examples regarding the prophet's life
should be increased, supplemental books should be utilized, the unit order of the coursebook should
be changed, lesson plans should be flexible, videos should be used, trips to religious places should
be organized, and prayer memorization should start in the following years. Some of the participants'
comments are provided below.

1F remarked, "1 can offer suggestions for simplifying the curriculum and textbook as well as for material
support from the ministry.”

21F noted, "For instance, the unit about cleanliness should be presented as the first unit because students
must learn to perform ablution, and after that, they must learn to pray. This order contains an error, but it
can be fixed. It can be placed as the second unit.”

27M said, "Trips to religious locations should be organized. There should be textbooks attracting attention.”
Results and Recommendations

In primary schools, the RCE course is taught by class teachers unless there are subject teachers. The
present study aimed to reveal the evaluations of class teachers on the instruction process of the RCE
course based on their personal experiences. The research was limited to class teachers who teach the
RCE course due to the lack of subject teachers in the Agri1 Provincial Directorate of National
Education in the 2022-2023 academic year. The data collected from the teachers through face-to-face
structured interviews were analyzed. It is possible to express the obtained results and
recommendations as follows:

The findings exhibited that the class teacher instructing the RCE course should possess the necessary
pedagogical content knowledge at the outset of their list of required skills. Another finding was that
embracing religious values, considering the student level, and serving as a role model for them is
crucial. The study discovered that it is essential to master the field knowledge and that teachers
should interact with the students effectively. Furthermore, it was found that competencies like
recognizing student characteristics, making the student love the course, ensuring permanent
learning by employing various methods and techniques, enhancing the course content to the best of
their abilities, being open to professional development, and embodying the subject should be
present. It was concluded that, as in all fields, it is vital to have many competencies for RCE
education to succeed in primary schools. However, research has shown that RCE course teachers do
not have qualifications in numerous areas (Ev, 2011; Zengin, 2013). According to Traylor (2022), a
teacher's skill, expertise, and willingness will help students learn. In addition, Traylor (2022) states
that in the art of teaching, all actions teachers take are inspected by students. Students will give
instructors positive feedback if they act as role models in the subject matter they teach and exhibit
proficiency and confidence. The results of the current study are in line with Traylor’s (2022)
statements.
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It was determined that taking the 'Religion and Ethics Education' Course in undergraduate
education positively affected their field knowledge and teaching methods. Moreover, it contributed
to gaining awareness of student characteristics, embodying teaching, and instructing the course
more effectively in primary schools. On the other hand, the participants who expressed their opinion
that it was not helpful justified it for several reasons, including the fact that the course was
ineffective, the class hours were not sufficient, the content was inadequate, education appropriate
to the student level was not provided, the course was taken a long time ago, and shortage of the
instructor. Teachers should be an expert on the subject they are teaching. Teachers may, however,
be required to teach subjects outside their areas of expertise in certain circumstances. It is very
challenging for a teacher without adequate pedagogical training to enter the student's spiritual realm
and impart the necessary knowledge (Kayadibi, 2012, p. 73).

The study's findings demonstrated that participants used techniques like associating with everyday
life and using videos, simulations, visuals, and drama to embody abstract religious concepts and
ensure the students' comprehension. The use of technology and active learning methods for
students was also discovered in the teaching process. Compliance with the student level and
ensuring permanent learning justified the implementations chosen to embody the teaching. The
study by Ulas and Zengin (2018) emphasized that religious education should be appropriate to the
student's level, abstract expressions should be embodied, and embodiment should be through active
learning techniques such as drama and play. Their study supports the findings of this research.

The research findings revealed that the strengths of the RCE textbook are being suitable for the
student level, containing subjects related to life, having subject integrity, conveying basic religious
information, including visuals, giving concrete examples, and being concise and understandable. In
the research, along with concluding that the textbook has strengths, another finding was that its
language needs to be simplified, it should be prepared according to the student's developmental
characteristics, and evaluation, activity, and example numbers should be increased. As for Giimiis
and Ipek (2022), textbooks ensure unified education across the nation. Even though variations in
factors like generational differences, learning styles, pedagogical beliefs, and teachers enhance
educational circumstances and the measurement and evaluation process, they inevitably weaken
this unified instruction. Textbooks play an essential role in preventing this problem. However, when
preparing textbooks, books or other materials should be appropriate to the student's developmental
characteristics. In a study conducted by Ogiilmiis, Dogan, and Altin (2018), it was also discovered
that the level of connection between the RCE textbooks and everyday life is low. They are not fully
compatible with the curriculum and do not fully support all the principles stipulated by the
constructivist approach in the learning and teaching processes. The negative evaluations related to
the textbook that emerged in this research show similarities with the findings of this study.

The findings obtained from the data analysis demonstrated that technology in the RCE course is
used mainly through smart boards, different educational platforms, and applications. In addition,
the findings revealed that technology embodies the subject being learned, makes teaching fun and
interesting, ensures permanent learning, and enriches education and instruction. Giin, A. (2020)
underlines that religious course teachers should improve themselves regarding new techniques and
technology to enhance the course. The present study found that the participants utilize technology
as a learning process facilitator.

The research uncovered that the methods of demonstration, sightseeing and observation, drama, the
use of technology, and implementation are used by teachers while teaching subjects that require
practice. Another finding discovered in the study was that the participants are concerned with
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student characteristics and expectations during the learning and teaching process. For an effective
religious education, the concepts intended to be taught should be identified by considering the
student's needs and personality characteristics, expectations, and qualities (Cetinel, 2019), consistent
with the current research results.

Furthermore, research findings showed that teachers prefer traditional measurement and evaluation
approaches and give alternative methods less consideration. The oral exam is a practical
measurement method for memorizing prayers and surahs, so they conduct more of them in the RCE
course. It is possible to interpret this situation as teachers who are not subject experts finding the
evaluation process challenging and preferring a more straightforward option. It was also discovered
in Zengin's (2013) study that teachers had low perceptions of their measurement and evaluation
competence levels.

The present study also revealed that the primary problem encountered during instruction is the
students' difficulty understanding the RCE course's abstract concepts. Additionally, it was found
that the subjects are unsuitable for the student level, and memorizing prayers and surahs is
problematic. It was identified that there are student, textbook, family, curriculum, and teacher-
related problems. The RCE courses are delivered at the end of the concrete operational period and
the formal operational period from a cognitive perspective, the early adolescence and adolescence
period from a biological standpoint, and the pre-conventional and conventional stage from the
moral development point of view (Yavuzer, 1993). 4th grade of primary schools overlaps with the
end of the concrete operational period, and the transition to the formal operational period has not
yet been completed for the children at these ages. Therefore, their perceptions about religion and
belief are more restricted. In a study conducted by Calisoglu, Aslan, and Tarnisar (2018), it was found
that RCE teachers have difficulty teaching abstract subjects in religious education at the primary
school level. Their findings concur with those of the present research.

Moreover, the research revealed some recommendations for teachers, textbooks, curriculum, and
other teaching materials for the RCE course to be instructed efficiently. The results indicated that the
curriculum and textbook needed to be revised. In addition, it was among the prominent findings
that field experts should give the course.

Class teachers occasionally teach the RCE course for a variety of reasons. For this reason, it should
be ensured that pre-service class teachers receive a quality education that will enable them to be
knowledgeable about teaching religious culture and ethics during their undergraduate studies. It is
recommended for in-service teachers to participate in training, seminars, or courses within the scope
of the course content so that they will both become more proficient in the lessons they instruct and
develop personally. Regarding the evaluations related to the textbook and curriculum, it may also
be recommended to review the curriculum and, accordingly, textbooks again.
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OZET

MAKALE BILGISI

flkokul déneminde &grenciye kazandirilacak olan degerler onun hayatinda derin izler
birakir. Kazandirilacak degerlerden biride din ve ahlak degerleridir. Bu degerler bireylere
ilk olarak aileler tarafindan verilir. Okul siirecinde de din kiiltiirii ve ahlak bilgisi (DKAB)
dersi araciligiyla aktarilir. Ulkemiz 6rgiin egitim kurumlarinda DKAB egitimi ilkokulun
dérdiincii sinif diizeyinde baglamaktadir. Ilkokulda haftalik iki saat olarak planlanan
DKAB dersi, brans Ogretmeni olmayan okullarda smif ogretmenleri tarafindan
okutulmaktadir. Bu durumdan yola ¢ikarak arastirmada ilkokulda DKAB dersini yiiriiten
sinif 0gretmenlerinin bu dersin 6gretim siirecine yonelik degerlendirmelerinin tespit
edilmesi amaclanmistir. Arastirma fenomenoloji deseni iizerine tasarlanmistir.
Arastirmanin ¢alisma grubunu, 2022-2023 egitim 0gretim yilinda, Agr ilindeki resmi
okullarda gérev yapan ve DKAB dersini yiiriiten sinif 6gretmenlerinden 6l¢iit drnekleme
yoluyla belirlenmis 30 katilimc1 olusturmaktadir. Bu aragtirmanin verileri nitel arastirma
veri toplama tiirlerinden biri olan yapilandirilmis yiiz yiize goriisme yontemi yoluyla
elde edilmistir. Veriler icerik analizi yontemiyle ¢6ziimlenmistir. Arastirma bulgularina
gore DKAB dersini yiiriitecek 6gretmenin pedagoji alan bilgisine hakim olmasi ve temel
dini bilgisinin olmas1 gerektigi yoniinde katilimcilarin fikir birligi egiliminde oldugu
bulgusuna ulasilmistir. Arastirmada DKAB dersinin daha verimli hale gelmesi igin
uygulamalara yer verilmesinin ve teknolojiden yararlanilmasinin gerekli olugu tespit
edilen bir diger bulgudur. Dordiincii siuf dgrencilerinin somut islemler déneminde
oldugundan soyut olan bazi dini kavramlar1 anlamada sorun yasadigi, ders kitabinn
yetersiz kaldigi, ders kitabinin igerik ve dil olarak sadelestirilmesi gerektigi bulgusuna da
ulasilmistir. Sonug olarak bu dersi yiiriitme gorevini {istlenen sinif 6gretmenlerin gesitli
zorlukla karsilastign bununla birlikte Ogretim siirecinin iyilestirilmesine yo&nelik
onerilerilerinin oldugu goriilmiistiir.
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Giris

Insan, yasadig1 diinyay:r anlamlandirmak, kendini gelistirmek ve var oldugu topluma uyum
saglamak ister. Bunu saglamanin yolu ise egitimden geger. Egitim, insanin igyapisina olumlu katki
saglayacag: gibi davraniglarin1 da bir diizene koyarak bireye rehberlik eder (Akytiz, 2012). Ayrica
egitim, bireyin hayatim iyi bir sekilde devam ettirmesine yardimci olacak aktiviteleri icerir aym
zamanda insaru siirekli olarak 6zgiirlestiren doniistimii gergeklestirmeyi de amag edinir (Ev, 2011).

Bireyin egitimi ailede baglar formel diizeyde ise okulda devam eder. Formel egitimin yiirtitildiagi
kurum olan okulda bireye bilgi, deger ve beceri edindirme dersler yoluyla olur. Manevi, ahlaki ve
evrensel degerleri kazandiracak olan derslerin basinda din kiiltiirii ve ahlak bilgisi (DKAB) dersi
gelir. Ulkemizde DKAB dersi ilkogretim dordiincii siniftan ortadgretimin son sinifina kadar zorunlu
olarak okutulur. DKAB dersi programinda din ve ahlakla ilgili temel kavramlarin 6gretimi, din ve
ahlakla ilgili bilgilerin kavramsal temellerinin olusturulmasi ve kavramlar arasi iliskilendirmelerin
yapilmasi hedeflenmis olup 6grencilerin dini ve ahlaki kavramlar1 yorumlamalar1 ve bazi temel
becerileri (arastirma ve sorgulama, problem ¢ozme, iletisim kurma vb.) gelistirmeleri amaglanmistir
(MoNE, 2018).

Egitim araciliyla bireyin ihtiya¢ duydugu temel bilgi, beceri ve degerler en dogru sekilde karsilanir.
Inang egitimiyle kavramlarm dogru kullanimi, yanhs 6grenmelerin diizeltilmesi, dgrenenlerin
asirilik iceren ideolojiler tarafindan istismar edilmesinin dnlenmesi gibi becerileri kazandirmalidir
(Glimiis ve ipek, 2022, s. 943). Bunlar kadar 6nemli bir diger husus ise, inang egitiminin kimlik
gelistirme siirecinde yapici rol iistlenmesidir (Giimiis ve Ipek, 2022, s. 943). Temel dini bilgileri
edinen bir 6grencinin sosyal ¢evresiyle uyum saglamasi, kisisel ve sosyal gelisim gostermesi, saglam
bir benlik duygusu edinerek kendini tanimasi ve huzur duyacag1 bir hayat yasamasi beklenmektedir
(Asikoglu, 2011). Bu nedenle din egitimi, genel egitim ile isbirligi icinde olup bireyin Kkisilik
kazanmasina yonelik olmalidir (Keyifli, 2013). Toplumsal barisin saglanmasi ve siirdiiriilmesi igin,
var olan dini degerlerin ve bunlarla hayat bulan kiiltiiriin, gelecek kusaklara aktarilmasi elzemdir.
Bunun icin kiiltiiriin ortaya ¢ikmasinda ve yeni kusaklara aktarilmasinda en énemli faktorlerden
biri de din egitimidir (Aktas, 2014). Din ve ahlak egitimi bireyde olumlu bir¢ok edinim saglamasimnin
yaninda hem bir ihtiya¢ hem de haktir.

Cocuk, kiiciikliikten itibaren gevresini taklit etmeye baslar. Annesini, babasmi ve okulda
ogretmenini taklit eder. Zaman gegctikge bu taklitler yon degistirir ve ¢ocukta ilgi alanlarina doniistir.
Tiim bu siirece egitim kurumlari rehberlik eder (Tamer, 2018). Egitim ve 6gretim faaliyetlerinin en
onemli unsuru 6gretmendir. Egitimde beklenen kazanimlarin elde edilmesinde derslerin yapildig:
ortam ve ders materyallerinin katkis1 olmakla birlikte bunlarin etkili kullanimi tamamen 6gretmenin
niteligi ile ilgilidir (Kaya, 2018). Bir iilkede profesyonel 6grenme toplulugu olusturmanin ve egitim
ile ilgili temel ¢iktilar iyilestirmenin yolu oncelikle 6gretmen etkililigini artirmaktan ge¢mektedir
(Kane ve Temple, 1997 akt. flter, 2022, s. 1). Ogretmen, toplumu meydana getirecek olan bireye
diinyadaki c¢agdas gelismelere gore istendik davramiglari kazandirmali, 6grencilere rol model
olmaly, sadece bilgi yiiklememeli ayni1 zamanda toplumun kiiltiirel kodlarini da vermelidir (Giin, B.
2002).

Cocuklarin saglikli bir dini ve ahlaki egitim almalar1 ¢ok onemlidir (Oztiirk, 2014). Bunun igin okul
seriiveninde 0gretmenin sadece alan bilgisi almis olmasi yeterli degildir ayrica pedagoji bilgisinin
de olmasi gerekir. Ogretmenlerin pedagojiyi bilmeleri dini egitimi sirasinda da olduk¢a 6nemlidir
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(Kara, 2019). Ogretmenden, bireyin, din ile ilgili ihtiya¢ duydugu bilgileri, dogru ve uygun
yontemlerle kargilamasi beklenmektedir (Asikoglu, 2011). flkokulda &grencilere tiim alanlarda
oldugu gibi nitelikli din ve ahlak bilgisi egitimi verilmesi icin egitimcilerin olumlu tutuma sahip
olmasi, alan bilgisinde yetkin olmasi, konular1 6grencilerin gelisim 6zelliklerine ve ihtiyaglarina
gore teknolojiyi de ise kosarak aktarmasi beklenir. Bunu saglayacaklar olanlarda yetkin ve
donaniml1 6gretmenlerdir.

Ogretmenlik meslek kanununun 3. maddesinin 1. firkasma gore, “6gretmenlik, egitim ve 6gretim
ile bununla ilgili ynetim gdrevlerini {izerine alan 6zel bir ihtisas meslegidir. Ogretmenler bu
gorevlerini, Tiirk Milli Egitiminin amaclar1 ve temel ilkeleri ile 6gretmenlik meslegi etik ilkelerine
uygun olarak ifa etmekle yiikiimliidiir” (MoNE, 2022, m.1). Milli Egitim Bakanligi Okul Oncesi
Egitim ve [Ikdgretim Kurumlar1 Yonetmeligi (madde 5)'ne gore,

[lkokullarda biitiin derslerin sinf 6gretmenlerince okutulmasi esastir. Ancak Yabanc Dil ile Din
Kiilttirii ve Ahlak Bilgisi dersleri okulun kadrolu alan 6gretmenlerince okutulur. Okulda kadrolu
alan 6gretmeni bulunmamasi durumunda; bu dersler ayn1 egitim bolgesinde, yoksa diger egitim
bolgelerindeki kadrolu alan dgretmenlerince yiiriitiiliir. Thtiyacin kadrolu alan 8gretmenlerince
karsilanamamasi durumunda, bu dersleri okutmak {izere, mezun oldugu yiiksekdgretim programi
itibarryla atamaya esas olan alana 6gretmen olarak atanabilme sartlarini tagiyanlar ek ders karsiligi
gorevlendirilebilir. Bu sekilde de ihtiyacin karsilanamamasi durumunda bu dersler
yliksekdgrenimlerini sz konusu alanlarda yapan sinif 6gretmenleri veya simnif 6gretmeni olup bu
alanda hizmet i¢i egitim sertifikas1i almis Ogretmenler tarafindan ders degisimi yolu ile de
okutulabilir. Bunun da miimkiin olmadig durumlarda bu dersler sif &gretmenince okutulur
(MoNE, 2016, m, 5).

Bakanligmn ilgili yonetmeliginin ilgili maddesine ragmen, ilkokullarda brans 6gretmenlerinin DKAB
dersini okutmasi gerektigi halde, 6gretmen yoklugu, kirsal bolgelerdeki okullara ulasim zorlugu vb.
nedenlerle bu ders zaman zaman o sinifin siif 6gretmeni tarafindan yiiriitiilmektedir. Bu durum
kendi iginde baz1 zorluklar1 beraberinde getirmektedir.

Anayasin 24. Maddesine gore “Din ve ahlak egitim ve 6gretimi Devletin gozetim ve denetimi altinda
yapilir. Din kiiltiirii ve ahlak 6gretimi ilk ve ortadgretim kurumlarinda okutulan zorunlu dersler
arasinda yer alir.” Anayasal bir zorunluluk olarak ele alina din egitiminde en 6nemli 6grenme
girdisi olan 6gretmenin yeterince donanimli olmasi beklenir. Ne yazik ki brans 6gretmenleri ile
gerceklestirilen arastirmalarda DKAB 6gretmenlerinin 6gretim programu etkili kullanma (Ev, 2011;
Zengin, 2013), o0grenciyi merkeze alan materyaller hazirlama ve kullanma (Zengin, 2013) vb.
konularda yeterli donanima sahip olmadiklar1 ayrica ders saatin az olmasi, dersin yeterince
onemsenmemesi ve 6gretim programinin yogun olmasi (Kayan, 2020) gibi sorunlarla karsilagtiklar:
goriilmektedir. Alan Ogretmenlerin iistesinde gelemedigi sorunlarla alan uzmani olmayan smif
ogretmenlerin bas etmesinin hi¢ kolay olmayacagi soylenebilir. Kaldi ki simif 6gretmeninin hizmet
Oncesi aldig1 egitim programin da din egitimine yonelik olan pedagoji alan bilgisi oldukga sinirhidir.

flgili alan yazinda din egitimine yonelik, 6gretmen (Giin, B. 2002, Karakus, 2020) ve 6gretmen
adaylarinin goriiglerine (Ulag ve Zengin 2018) dayali calismalarin yapildigi, DKAB ders
Ogretmenlerinin meslegine iliskin karsilastiklar1 engelleri (Kayan, 2020), DKAB dersi aday
Ogretmenlerinin alan Ogretmenlerine yonelik degerlendirmelerini (Giin, A. 2020), ogretmen
yeterliligini (Kaya 2018) konu alan arastirmalarin oldugu goriilmektedir. DKAB 6gretmenlerinin
O0gretim teknolojileri alanindaki yeterlikleri (Simsek 2018), DKAB dersi 6gretmenlerinin yeterlilik
algis1 (Acuner ve Erbas, 2016; Zengin, 2013), DKAB dersi 6gretim programinin degerlendirilmesi
(Akar ve Ascl, 2019; Celik, 2006; Dogan ve Altas, 2004; Glimiis, 2018; Yiiriik, 2015), ilk ¢ocukluk
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doneninde din egitimi (Cin, 2019; Kara, 2019) gibi farkli basliklar1 konu alan arastirmalarin da
oldugu goriilmektedir. Ayrica DKAB dersi programinda deger egitimi (Kaymakcan, ve Meydan,
2011), DKAB dersinde inang dgretimini (Giimiis ve Ipek, 2022) basliklarina yer veren calismalar
bulunmaktadir.

Yapilan arastirmalar degerlendirildiginde, katilimcilarinin brans 6gretmeni oldugu, dersin 6gretimi
ve program degerlendirmenin ele alindigin arastirmalarin 6ne ¢iktigr goriilmektedir. Bu nedenle
DKAB dersini yiiriiten sinif 6gretmenlerinin stirece iliskin degerlendirmelerini ortaya koyan ve bu
grubun sesi olmayr amaclayan arastirmaya ihtiya¢ duyuldugu diisiiniilerek bu arastirma
gerceklestirilmistir. Aragtirmanin problem ciimlesi “Ilkokulda DKAB dersini yiiriitmekle gorevli
smif 6gretmenleri, bu dersin 6gretme siirecini nasil degerlendiriyorlar?” seklinde belirlenmistir. Bu
fenomenolojik arastirmanin amaci ise ilkokulda DKAB dersini yiiriiten sinif 6gretmenlerinin bu
deneyimleri 151g1nda dersin 6gretim siirecine yonelik goriislerini ortaya ¢ikarmaktir. Arastirma ile
katihmcailarin, DKAB dersini yiiriitecek egitimcilerde bulunmasi gereken yetkinlikler hakkindaki
diistinceleri, lisans diizeyinde alman DKAB 6gretiminin bu dersin 6gretim siirecine katkisi, ders
kitaplarinin giiglii yonleri, 6gretim siireci, karsilasilan problemler ve ¢oziim oOnerileriyle ilgili
tespitlerinin ortaya konulmas1 hedeflenmektedir.

Aragtirma, ilkokullarda DKAB derslerini yiiriiten veya yiiriitecek olan simif 6gretmenlerine fikir
vermesi agisindan onemli bir ¢alismadir. MEB, 6gretim programu ve ders kitabindaki gore gozden
gecirilmesi gereken baglklar konusunda bu arastirmadan yararlanilabilir. Yapilan bu aragtirmayla
ilkokullarda smif dgretmenleri tarafindan yiiriitiilen DKAB dersi siirecine iliskin giiglii ve zayif
yonleri belirlenerek farkindalik yaratacag diistiniilmektedir.

Yontem

Arastirmanin Modeli

flkokulda din kiiltiirii ve ahlak bilgisi dersini yiiriiten sif dgretmenlerinin bu dersin 6grenme
Ogretim siirecine yonelik degerlendirmelerini ortaya koymaya calisan bu arastirma fenomenoloji
deseni iizerine kurulmustur. Fenomenoloji, “birkag kisinin bir fenomen veya belli bir kavramla ilgili
yasanmis deneyimlerinin ortak anlamini ortaya ¢ikaran bir desendir ve amaci belli bir olguyu
(fenomeni) derinlemesine yasayan kisilerin deneyimlerinin 6ziinii anlamaktir” (Creswell, 2018, s.
77).

Calisma Grubu

Bu arastirmanin ¢alisma grubunu, 2022-2023 egitim 6gretim yilinda, Agr ilindeki resmi okullarda
gorev yapan ve din kiiltiirii ve ahlak bilgisi dersini yiiriiten 6l¢iit 6rnekleme yoluyla belirlenmis 30
smif ogretmeni olusturmaktadir. Arastirmanin ¢alisma grubuna, devlet okulunda gorev yapan,
aragtirmaya goniillii olarak katilan, gérev yaptig1 okulda DKAB dersi brans 6gretmeni olmadig igin
bu dersi yiiriiten Ogretmenler dahil edilmistir. Calisma grubuna yonelik bilgiler Tablo 1'de
sunulmustur.
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Tablo 1
Katilimeilarin Demografik Ozellikleri

Katilimai Cinsiyet Yas Kidem Egitim Durumu
1 Kadin 28 6 Lisans
2 Erkek 30 8 Lisans
3 Kadin 32 9 Lisans
4 Erkek 26 3 Lisans
5 Kadin 28 5 Y.Lisans
6 Erkek 37 14 Lisans
7 Erkek 36 12 Lisans
8 Erkek 42 18 Lisans
9 Erkek 34 12 Lisans
10 Kadin 38 16 Lisans
11 Erkek 30 7 Lisans
12 Kadin 37 14 Lisans
13 Kadin 38 15 Lisans
14 Erkek 42 19 Lisans
15 Kadin 35 13 Lisans
16 Erkek 29 7 Lisans
17 Kadin 40 16 Lisans
18 Kadin 46 23 Lisans
19 Erkek 54 31 Lisans
20 Erkek 51 27 Lisans
21 Kadin 43 19 Lisans
22 Erkek 34 11 Lisans
23 Kadin 27 4 Lisans
24 Erkek 31 8 Lisans
25 Kadin 28 6 Lisans
26 Kadin 27 5 Y.Lisans
27 Erkek 39 15 Lisans
28 Kadin 28 5 Lisans
29 Erkek 30 7 Lisans
30 Erkek 43 20 Lisans

Katilimcilarin demografik ozellikleri ve goriisme siirecine iliskin verilerin yer aldigi Tablo 1
incelendiginde, katihmcilarin 16’sinin erkek, 14’iiniin kadin oldugu goriilmektedir. Tablo 1’e gore
katilimcilarin yaslarmin 26 ile 54 yaslar1 arasinda degistigi ve 3 ile 31 yil arasinda da 6gretmenlik
gorevini ifa ettikleri anlagilmaktadir. Katilimcilardan 2’si yiiksek lisans mezunu olup 28'i lisans
mezunudur.

Veri Toplama Aracglan

Bu arastirmadaki veriler, arastirmacilar tarafindan gelistirilmis olan yapilandirilmis goriisme formu
kullanilarak yiiz yiize yapilan goriismelerden elde edilmistir. Goriisme formu, literatiir taramasi
yapildiktan sonra alanda calisan 6gretmenlerin ve sinif egitimi alaninda uzman 6gretim tiyelerinin
goriislerine basvurularak arastirmacilar tarafindan olusturulmustur. Goriisme formu igin iki smnif
O0gretmeninin ve smif egitimi alaninda uzman iki Ogretim iiyesinin uzmanhgindan istifade
edilmistir. Bu siiregte ilk olarak taslak bir goriisme formu protokolii hazirlanmistir. Goriisme
sorularmin kapsam gecerliligi 6gretmen ve alan uzmanlarmin goriis ve onerileri dogrultusunda
saglanmaya galisilmistir. Ik olarak hazirlana gortisme formundaki sorular iki smif 6gretmenin ve
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iki sif egitimi alani uzmani olan Ogretim {iyesinin goriis ve Onerisine sunulmustur. Gelen
diizeltmelerden sonra hazirlanan taslak goriisme form yoluyla oncelikle iki smnif dgretmeninin
katilimiyla 6n uygulama yapilmistir. Sinif 6gretmenlerinden alinan doniitler, oneriler ve sorulara
verilen cevaplar dogrultusunda goriisme formuna son hali verilmistir. On goriisme yapilan bu
katimailar arastirma dahil edilmemistir. Goriisme formu, yonerge, demografik veriler ve dokuz
sorunun yer aldig1 ti¢ boliimden olusmaktadir. Sorular DKAB dersinin 6gretimine yonelik 6gretmen
durumlar ve daha verimli ders siirecine iliskin degerlendirme basliklarini icermektedir. Ayrica
goriisme esnasinda, bazi sorularda Bunu bize agar misiniz? Tercih etme sebebinizi nedir? gibi sonda
sorulara yer verilerek katiimcilarin bu dersin 6gretim siirecine iliskin anlamlandirmalarmi daha
derinlemesine ortaya ¢ikartmak amaglanmaistir.

Veri Toplama Siireci

Arastirmanin ve arastirma veri toplama aracinin uygunluguna iliskin olarak ilk once Tokat
Gaziosmanpasa Universitesi Sosyal ve Beseri Bilimler Arastirmalari Etik Kurul onaymna basvuru
yapilmistir. Etik kurul onay1 alindiktan sonra (07.12.2022 tarih ve 230226 sayili yazi) okullarda
uygulanmast igin de Agri I Milli Egitim Midiirliigiinden gerekli izinler tamamlanmustir.
Aragtirmanin etik kurallara uygun olarak yiiritiilmesi konusunda azami derecede hassasiyet
gosterilmistir ve bunun igin gerekli tiim 6nlemler alinmaya ¢alisiimistir.

Veri toplama siirecinde tiim katilimcilarla oncelikle iletisime gegilerek arastirma amag ve siireci
tanitilmig, uygun bir zamanda goriisme yapmak i¢in randevu talep edilmigtir. Her katilma ile
belirlenen tarih ve mekanda goriismeler yiiriitiilmiistiir. Goriismeler, 6gretmenlerin kendilerini
rahat ve giivende hissettikleri okullarindaki Ogretmenler odasinda gerceklestirilmistir. Sinif
ogretmenlerine gerekli bilgilendirme yapilmis, onam formu ilgililere sunulup ¢alismaya katilim igin
onaylar1 alinmistir. Gerekli bilgilendirme ve onam asamasmdan sonra soru formu katilimcilara
verilmis ve sorular1 énceden gormesine firsat verilerek katilimcilarin rahatlamasi saglanmistir.
Katilimailar i¢in ses kaydi alimmasinda bir sorun goriilmediginden veriler ses kayit cihazi
kullanilarak kayit altina alinmistir. Ayrica goriisme siirecinde gortisme giinliigli tutularak yapilan
siire¢ kayit altina alinmstir.

Tim gortismeler 6gretmenler odasinda gergeklestirilmistir. Katihmcilar ile yapilan goriismeler
ortalama 15-20 dakika stirmiistiir. Gortismeler 06.01.2023-20.01.2023 tarihleri arasinda yapilmistir.
Katilimcilardan, kendilerine sorulan sorulari ictenlikle cevaplamalar1 istenmis ve calismada
ogretmenlerin gizlilikleri esas alinarak hareket edilmistir. Arastirmacilarla katilimcilar arasinda
c¢ikar iligkisi bulunmamaktadir.

Verilerin Analizi, Gegerlik ve Giivenirlik

Arastirma verileri igerik analiz yoluyla analiz edilmistir. Katiimcilardan ses kaydi aliarak yapilan
goriismeler bilgisayar ortaminda Word belgesine dontistiiriilmiistiir. Arastirmada gecerlik
saglamak adina katihima teyidine bagvurulmustur. Uye kontrolii de denilen bu &lgiit toplanan
verilerin, agiklamalarin ve hatta yorumlarin katilimar tarafindan dogrulanmasi ve teyit edilmesidir
(Tutar, 2022, s. 1249). Bu nedenle Word belgesine doniistiiriilen goriismeler katilimci teyidi almak
icin katihmcilara tekrar ulastirilmistir ve goriisme metnine iliskin degerlendirmeleri istenmistir.
Katilimcilarinin = hepsi  gorlismede esnasinda soyledikleri {izerinde degisiklik yapmak
istemediklerini belirtmislerdir. Bunun akabinde her bir katilimciya ait Word belge metni 10K, 20F,
30K, 40E ..... 300E olarak tanimlanmustir. K kadin katilimcilari, E ise erkek katilimcilari ifade eder.

434



flkokulda Din Kiiltiirii ve Ahlak Bilgisi Dersini Yiiriiten Stmif Ogretmenlerinin Dersin
Ogrenme Ogretim Siirecine Yonelik Degerlendirmeleri

Katilmcilardan alman teyitten sonra tiim veriler her iki aragtirmaci tarafindan tekrar tekrar
okunmus sonrasinda arastirmanin verilerinin ilk kodlamasi yapilmistir. Kodlama yapilirken kelime
ve kelime gruplar1 dikkate almmustir. Sorulara verilen cevaplar birbirinden bagimsiz olarak
degerlendirilmis, her soruya ayr1 kodlar ¢ikarilmistir. Her iki arastirmacinin ayri yaptigr kodlar
sonra birlestirilmis ve kodlara son hali verilmistir. Arastirmada nitel verilerin analizi siirecinde
Miles & Huberman (1994) giivenirlik formiilii *Giivenirlik = Gortis Birligi / (Goriis Birligi + Goris
Ayrilig1) kullanilmis olup aragtirmacilar arasindaki uyum 0.91 olarak tespit edilmistir. Son
kodlamadan sonra kodlara iligskin temalar belirlenmistir. Ayrica baska bir uzmandan da kodlar ve
temalarin uyumu hakkinda goriis alinmistir. Gortisiine bagvurulan uzmana tema ve kodlarmn yazili
oldugu Word belgesi sunulmus kod ve temanin uyumun degerlendirilmesi istenmistir. Uzmandan
gelen minor oneriler dogrultusunda kodlar gozden gecirilmistir. Son olarak temalara gore kodlar ve
katilimcilar tablo haline getirilmistir. Arastirma bulgular1 sunulurken katilimci goriislerine de yer
verilmistir.

Bulgular

Calismanm bu béliimiinde, ilkokulda DKAB dersini yiiriiten sinf 6gretmenlerinin bu dersin
Ogretim stirecine yonelik degerlendirmelerine iliskin goriislerine yer verilmistir. Arastirmada
hazirlanan goriisme formundaki dokuz soru tek tek ele alinarak analiz edilmistir. Analiz sonucunda
elde edilen bulgular on tema altinda gosterilmistir. Belirlenen temalar $ekil 1’de sunulmustur.

Sekil 1

Verilerin Analizine Dayali Olarak Olusturulan Temalar

1.Tema: DKAB Dersini
Yuraten Sinif
Ogretmeninde
Bulunmasi Gereken
Yetkinlikler

2.Tema: Lisans
Egitiminde Alinan DKAB 4.Tema: DKAB Ders

Ogretimi Dersinin Kitabinin Giiclt Yonleri

Sagladig Katki

6.Tema: DKAB Dersinde 7.Tema: Uygulama
Basvurulan Teknolojik Gerektiren Konularin
Kaynaklar Ogretimi

5.Tema: Ders Kitabina

iliskin Oneriler

10.Tema: DKAB Dersinin
Daha Verimli Gegmesi
icin Ogretmenlerin
Onerileri

9.Tema: Ders Islenisi
Sirasinda Karsilasilan
Problemler ve Sebepleri

Birinci Tema: DKAB Dersini Yiiriiten Sinif Ogretmeninde Bulunmas1 Gereken Yetkinlikler

“DKAB dersinin 0gretimine yonelik sinif 6gretmeninde bulunmasi gereken yetkinlikler nelerdir?

Bunu bize acar mismiz?” seklindeki soruya verilen cevaplar “DKAB Dersini Yiiriiten Sinif
Ogretmeninde Bulunmasi Gereken Yetkinlikler” temasi altinda ele alinmigtir. DKAB dersini
ylriiten siif Ogretmeninde bulunmas: gereken yetkinlikler baghkli temaya iliskin kodlar ve
katilimcilar Tablo 2’'de sunulmustur.
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Tablo 2

DKAB Dersini Yiiriiten Siuf Ogretmeninde Bulunmas: Gereken Yetkinliklere Iliskin Kodlar ve Katilhimcilar
Kodlar Katilimcilar
Alan bilgisi 10K, 20E, 30K, 40E, 50K, 60E, 80 E, 90E, 100K,

Dini degerleri benimseme
Ogrenciye diizeyini dikkate alma
Sevecen olma

Mesleki gelisime agiklik

Dersi sevdirme

Farkl etkinlikler kullanma

Rol model olma

Konuyu hikayelestirme

Kuran-1 Kerimi okuma ve anlama yeterliligi
Dini degerlere gore yasama

Dini degerlere hassasiyet gosterme
Iyi hitabet yetenegi

Gerekli egitimi almis olma

Insana deger verme

Etkili iletisim becerisi

Dinini sevme

Her seye hazirlikli olma

Yetkinlige gerek yok*

120K, 160E, 170K, 180K, 190E, 210K, 220F,
230K, 240E 250K, 270E 280K,290E, 300E
80OE, 90E, 130K, 140E, 150K, 240E

10K, 30K, 8OE, 90E 100K, 120K 290E
120K, 140E, 250K

110E, 200E, 260K

30K, 140E, 190E

10K, 100K,190E

70E, 220E

10K

40E

70E.

220E

8OE

280K

110E

110E

140E

180K

150K

(*) Olumsuz ifadeler italik olarak yazilmstir.

Tablo 2’de DKAB dersini yiiriiten smif 6gretmeninde bulunmasi gereken yetkinliklere iligkin

katilime1r gortiisleri sunulmustur. Katilimcilar bu dersi yiiriiten 6gretmenlerde pedagojik alan

bilgisinin énemli oldugunu, dini degerlerin benimsenmesi ve 6grenci diizeyini dikkate alinmasi

gerektigini belirtmislerdir. Bununla birlikte sevecen olma, mesleki gelisime agik olma da 6gretmen

yeterlilikleri olarak vurgulanmistir. Katihmalar dersi yiiriitme yeterliligine sahip olmak igin,

oncelikle pedagojik alan bilgisine hakim olmak gerektigi konusunda ortak egilim gostermektedir.

Bununla birlikte iyi 6gretmen olmanin nitelikten gectigini kabul etmektedir. Ayrica degerlere dayali

bir yaklasim benimsenin gerekliligi vurgulanmigstir. Katilimcilardan bazilarinin konu ile ilgili

goriislerine asagida yer verilmistir:

10K, “Ogretmenin alanda iyi olmast cok 6nemli, konuyu anlatirken hikdyelerle destekleyip somutlastirmast
gerekir. Sorulacak biitiin sorulara 63rencilerin anlayabilecegi sekilde cevaplamast gerekir.”

30K, “Oncelikle dini bilgileri iyi olan, cocuklarin seviyesine inen, DKAB dersini sevdirmeyi bilen bir
ogretmen olmali. Dersi sadece dua iizerinden islemeyen diger derslerde yapildigr gibi cesitli etkinliklerle
destekleyen bir d3retmen olmali. Aksi durumda cocuklarda DKAB tamamen ayr1 bir ders gibi goriiniir ve
cocuklarin ilgisini cekmedigi icin sikici bir ders haline gelir.”

80OE, “Ogretmenin bu noktada donamimli olmast ve bazi seyleri benimsemis olmast gerekir. Hitabet
yeteneginin iyi olmasi 63renciye anlatmak istedigi konuyu Ogrencinin seviyesine inip bunu rahatlikla

ogrenciye anlatmas: gerekmektedir.”

Tablo 2'ye gore katilimcilardan 150K yetkinlige gerek yok diye goriis ifade etmektedir. Katilimci

goriistinii soyle belirtmektedir:

150K, “Herhangi bir yetkinlik olmas: gerektigini diisiinmiiyorum.”
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ikinci Tema: Lisans Egitiminde Alinan DKAB Ogretimi Dersinin Sagladig1 Katki

Aragtirmada “Lisans egitimi sirasinda aldigimmiz DKAB 06gretimi dersi, ilkokulda bu dersi
O0gretmenize nasil katki sagladi?” seklindeki soruya verilen cevaplar “Lisans Egitiminde Alinan
DKAB Ogretimi Dersinin Sagladig1 Katki” temasi altinda ele alinmistir. Lisans egitiminde alman
DKAB o6gretimi dersinin sagladigi katki temasina iliskin kodlar ve katihimcilar Tablo 3'te

sunulmustur.
Tablo 3
Lisans Egitiminde Alinan DKAB Ogretimi Dersinin Sagladigt Katkiya Iliskin Kodlar ve Katiimcilar
Kodlar Katilimcilar
Katki sagladi 20E, 30K, 60E, 7OE, 80E, 90E, 120K, 130K,
160E, 170K, 190E, 200E, 210K, 230K, 250K,
260K, 280K
Katk: saglamadi* 10K, 50K, 100K, 110E, 150K, 180K, 220E, 270E,
240E, 290E, 300E
Alan bilgisinde 40E, 60E, 170K, 190E, 200E, 210K, 230K, 260K
Ogrencinin gelisimine iliskin farkindalik kazanma  20E, 80E, 90E, 130K, 160E, 250K, 280K,
Alanda gelisime agik olma 50K, 7OE, 8OE, 180K, 220E
Ogretim yontem bilgisi edinme 40E, 280K
Hayatla baglanti kurma 30K
Kazanimlari kazandirmada 120K
Zamanun sartlarmni gozetme 70R
Ogretimi somutlagtirma 130K
Ogretimi etkili hale getirme 190E
Ogretmenin her konuda donanimli olmasi 300E
Dersin verimli gegmemesi * 10K
Ders saatinin az olmast* 60E
Ders icerigi yeterli degil* 100K
Dersin uzun zaman once alinmast* 220E
Ogrenci seviyesine uygun egitim verilmemesi* 290E
Dersi veren 6gretim elemanin yetersizligi 10K
Ders alinmadr* 140E

(*) Olumsuz ifadeler italik olarak yazilmstir.

Tablo 3 incelendiginde katilimcilarin cogunlugu tarafindan lisans egitiminde alinan DKAB 6gretimi
dersinin ilkokuldaki 6gretme 6grenme siirecine katki sagladigini kabul ettigi goriilmektedir. Bu
katkiy1 6grencinin gelisimine yonelik farkindalik kazanma, 6gretim yontem bilgisi edinme, hayatla
bag kurma, 6grencilere kazanimlari kazandirma, 6gretimi somutlastirabilme ve 6gretimi etkili hale
getirmede olarak tanimlamaktadirlar. Lisans siirecinde almnan egitimin niteligi ve c¢esitligi
ogretmenlik meslek hayatindaki yetkinlikleri dogrudan etkilemektedir. Lisans egitimin yeterince
etkili olmamasi beraberinde ¢esitli yetersizlikleri getirebilir. Nitekim arastirmada azimsanmayacak
sayidaki katilimcr da bu dersin katkisi olmadigini ifade etmistir. Lisans egitimin katki sagladigimi
ifade eden katilimcilardan bazilarmin gortislerine asagida yer verilmistir:

20E, “Evet katki sagladi. Seviye gruplarina gore farkl bakis acilariyla egitimi uygulamamizda 6nemli katk:
sagladi.”

30K, “Sorulan sorulara giincel hayattan drnekler vermemizde katkist olduguna inanyorum.”

280K, “Derste nasil yol yontem kullanacagim hakkinda yardimc: oldu. Bilgiyi nasil cocuklarin seviyesine
uygun anlatacagim konusunda yardimcr oldu.”
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Tablo 3'te gortildiigii gibi katki saglamadi seklinde goriis belirten katiimcilar ise, ders saatinin az
olmasi, dersin verimli gecmemesi, dersin iceriginin yeterli olmamasi, dersin uzun zaman &nce
alinmas, ilkokul 6grenci seviyesine uygun egitim verilmemesi nedenleriyle lisans egitiminde alina
ogretim dersini katki saglamadigini belirtmislerdir. Katki saglama gerekgelerini 6gretim eleman,
ders saatin az olmasi, igerigin yetersizligi, ilkokul 6grenci diizeyine esas alan bir yaklagimin
izlenmemesi gibi gerekgelerle agiklamislardir. Katiimcilardan bazilarinin goriislerine asagida yer
verilmisgtir:

10K, “ Actk konugmak gerekirse cok iyi bir katk: sagladigini diisiinmiiyorum. Dersin icerigi iyi ama belki de
egitimi veren kisiden kaynakl pek verimli ge¢medi.”

290E, “Ikisi arasinda cok fark vard. Ilkokul 6§rencisinin seviyesine uygun egitim verilmedi. Kesinlikle!”

110E “Pek bir katk: saglamadi actkcast diyebilirim hatta aldigimi bile unutmusum simdi hafizami yokladim
ama yok yani.”

Tablo 3’e gore iki katilima lisans egitiminde alinan bu dersin ilkokulda katki saglamadigini ancak
kendilerini bu alanda yetistirdiklerini belirtirken, bir katihmc da dersin katki saglamadigini ancak
ogretmenin her konuda donanimli olmasi gerektigini belirtmistir. Katilimcilardan bazilarinin
goriislerine asagida yer verilmistir:

180K “Lisans egitimimizde aldigimz DKAB 63retimi dersi teorik diizeyde ve cok az verildigi icin
ogretmenligimde bu dersin ¢ok katkisi olmadi. Ama kendi yontem ve tekniklerimizi gerceklestirerek,
ogrencilerime daha faydali olmaya ¢aligtyorum.”

220E “Uzun yillar 6nce mezun oldugum icin pek bir katkist olmadi ancak kendimi bu alanda yetistirdim.”

Ogretmenlik egitimi siirecinde alinan derslerin 6gretmenlik meslek hayatinda katkisi oldugunu
kabul eden 6gretmenler bu durumu alana yonelik farkindalik olusturmayla aciklamaktadir. Ancak
katkisinin olmadigini diisiinen 6gretmeler ise ders igerigi, ders sorumlusu ya da {izerinden zaman
gecmesi gibi nedenlerle durumu gerekgelendirmislerdir.

Uciincii Tema: Soyut Dini Ifadeleri Somutlagtirmak icin Kullanilan Yéntem Teknikler ve
Nedenleri

“Soyut dini terimleri somutlastirmak igin hangi yontem ve teknikleri kullanmaktasiniz?” Nedenini
acgiklar misimiz? seklindeki soruya verilen cevaplar “Soyut Dini Terimleri Somutlastirmak Icin
Kullanilan Yontem Teknikler ve Nedenleri” temas: altinda ele alinmistir. Soyut dini terimleri
somutlastirmak icin kullanilan yontem ve teknikler ile nedenleri temasmna iliskin kodlar ve
katilimcilar Tablo 4’te sunulmustur.
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Tablo 4
Soyut Dini Terimleri Somutlastirmak Icin Kullamlan Yontem, Teknikler ve Nedenlerine Iliskin Kodlar ve
Katilimcilar

Kodlar Katilhmcailar

Giinliik hayatla iligskilendirme

Video izleme

Benzetimler yapma
Gorseller kullanma

Drama canlandirma

Miizik

Uygulamali etkinlikler

Soru cevap

Teknolojiden yararlanma
Gosterip yaptirma

Gezi gozlem

Web 2,0 araglari

Gorev ve sorumluluk verme
Kiyaslama

Ogrencilerin 6gretmene soru sormasi
Peygamber hayatindan 6rnekler verme
Oykiilestirme

Tekrar yaptirma

Grup calismasi

Anlattirma

Materyal kullanimi

Sanal geziler

Bulmaca

Siir

flahi

Akran 6gretimi

Nedenler

Ogrenci diizeyine uygunluk
Kalic1 6grenmeyi saglama
Basariy1 arttirma

Ogrencide olumlu etki

10K, 20F, 30K, 40E, 50K, 90E, 110E, 150K,
170K, 180K, 210K, 270E
120K, 190E, 120K, 130K, 160E, 280K, 300E
40E, 230K, 240E, 290F, 300E
50K, 120K, 210K, 250K, 280K
120K, 140E, 230K, 240E
120K, 250K, 300E

130K, 250K, 280K

100K, 290E

10K, 210K

60E, 8OE

60E, 120K

160E, 200E

8OE

90E

100K

110E

120K

130K

140E

140E

220E

230K

250K

250K

250K

140E

30K, 60E 7OE, 140E, 210K, 220E, 230K
110E, 140K, 240E, 140E

70E

90E

Tablo 4'te goriildiigii tizere katimcilar tarafindan soyut dini terimleri somutlastirmak igin
cogunlukla konular: giinliik hayatla iligskilendirme, konular ile ilgili video izletme, bunlar1 6grenci
diizeyini dikkate alarak gerceklestirme yollarimi tercih edildigi goriilmiistiir. Katilimcilardan
bazilarinin goriislerine asagida yer verilmistir:

20E,“Orneklendirme. Giinliik hayattaki somut bilgilerle eslestirme gibi.”

150K, “....... hayatla iliskilendiriyorum.”

170K, “Giinliik hayattan Srnekler veriyorum.”

180K, “Giinliik hayattan ¢ocuklarin anlayabilecegi sekilde Grnekler veriyorum.”

Tablo 4’e gore katilimcilar soyut ifadeleri somutlastirmak icin, benzetim, drama- canlandirma, soru-
cevap, goOsterip yaptirma, gezi gozlem, kiyaslama, Oykiilestirme gibi yontem ve teknikleri
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kullandiklarini belirtmislerdir. Katilimcilardan bazilariin konu ile ilgili goriislerine asagida yer
verilmigtir:

60E, “Gdsterip yaptirma, gezi —gozlem vb. yontemleri kullanarak kisinin birebir 63renme yontemine katkist
icin onemli olacaktir.”

140E, “Canlandirma /drama, gurup caligmasi, akran 63retimi, 6grendiklerini anlat etkinlikleri bunlar soyut
bilgiyi somutlagtirmaktadur.”

Katilimcilarin dgretme stirecinde konular1 daha somut hale getirmek icin bir¢ok farkli yola
bagvurduklar: goriilmektedir. Bu durum katilimcilarin 6grenme 6gretme siirecini agiklik ilkesine
gore tasarladiklar1 ve boylelikle 6grenme siirecini zenginlestirdikleri seklinde yorumlanabilir.
Ayrica katilimcilarin bu teknikleri, 6grenci diizeyi icin uygun buldugu ve kalic1 6grenmeyi sagladig:
i¢in tercih ettikleri de sdylenebilir.

Doérdiincii Tema: DKAB Ders Kitabinin Giiglii Yonleri

“DKAB ders kitabinin konularin 6grencilere kavratilmas: ile ilgili giiglii yonleri nelerdir?”
seklindeki soruya verilen cevaplar “ DKAB Ders Kitabmin Giiglii Yonleri” temas: altinda ele
alinmistir. DKAB ders kitabmin giiglii yonleri temasina iliskin kodlar ve katilimcilar Tablo 5'te

sunulmustur.
Tablo 5
DKAB Ders Kitabinin Giiclii Yénlerine Iliskin Kodlar ve Katihmcilar.
Kodlar Katilimailar
Ogrenci seviyesine uygun 40E, 100K, 130K, 160E, 220E, 240E,
290E, 300E
Konu ve 6rneklerinin hayatin i¢inden olmasi 20E, 30K, 100K, 230K,280K,
Gorseller icermesi 60E, 80E, 150K, 190E, 260K,
Konu biitiinliigii 8OE, 250K, 260K, 290E
Ev &devi ve etkinliklerin olmas: 20E, 90E, 190E, 200,
Somut érnekler 100K, 160E, 240K, 280K
Degerleri icermesi 50K, 230K, 7OE
Temel dini bilgileri aktarabilmesi 70E, 110E, 210K
Sade ve anlasilir olmasi 40E, 260K
Uygun Orneklere yer verilmesi 60E, 240E
Duygulara hitap etmesi 10K
Tiirk¢enin dogru uygun kullanilmasi 260K
Peygamber hayatindan 6rnekler icermesi 50K
Unite ve konu se¢iminin uygunlugu 90E
Gezi ve ziyaretlerin 6nerilmesi 100K
Aile hayatinda dini hayatin yerinin vurgulanmasi 100K
Etkinliklerin diisiinmeye yoneltmesi 110E
Ogrenci tarafindan begenilme 60E
Kavramlarin ayet ve hadislerle 6rneklendirilmesi 140E
Giiglii yan yok* 120K, 170K, 180K

(*) Olumsuz ifadeler italik olarak yazilmistir.

Tablo 5’te gorildigii gibi katihmeilar, DKAB ders kitabinin giiclii yonlerini 6grenci seviyesine
uygun olmasi, konu ve 6rneklerinin hayatin iginden olmasi, gorseller igermesi, konu biitiinliigiiniin
olmasi, temel dini bilgileri aktarabilmesi ve degerleri igermesi seklinde belirtmislerdir.
Katilimcilardan bazilarmin gortislerine asagida yer verilmistir:
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30K, “Kitap sade ve anlagilir bir kitap oldugu icin ve icinde giinliik hayattan érnekler barmdigi icin
anlagilmasi kolay hale gelen bir kitap ki bence en gii¢lii yonii bu.”

50K, “lyilik, yardimseverlik, peygamber efendimizin érnek hayatindan kesitlerin olmast dersi sevmede motor
gorevi iistlenmektedir.”

8OE, “Resimlemeleri begeniyorum, konu biitiinliigii giizel bazi iinitelerin siralamas: yer degistirebilir bu
hari¢ ama genelde diyeceklerim bunlardir.”

Tablo 5 incelendiginde, sinirh sayida katilimc1 DKAB ders kitabinin giiglii yan1 yok seklinde gortis
beyan etmistir. Bu katilimailar kitabin hem konu 6gretiminde hem de konular1 somutlastirmada
yetersiz kaldigini ifade etmislerdir. Katihmcilardan bazilarinin goriislerine asagida yer verilmistir:

120K, “Giiclii yanlarmn oldugunu diisiinmiiyorum normal seviyede bir ders kitabt oldugunu
diigiiniiyorum.”

170K, “Ders kitaplarinin konu §retiminde yetersiz oldugunu diigiiniiyorum bu nedenle giiclii yonii yok
derim.”

Katilmcilar, ders kitabim1 6grenciye gorelik ve igerik acisindan olumlu degerlendirmektedir.
Katilimcilar, ders kitaplarmin 6grenciye uygun oldugunu, 6grenmeyi yapilandirdigini ve siirece
rehberlik ettigini ifade ederken 6l¢gme degerlendirme boyutuna iliskin daha sinirli degerlendirmede
bulunmuslardir.

Besinci Tema: Ders Kitabina iliskin Oneriler

“Bu kitaplara (ders kitabi) iliskin onerileriniz nelerdir?”” seklindeki soruya verilen cevaplar “Ders
Kitabina Iliskin Oneriler” temasi altinda ele alinmistir. Ders kitabina iliskin oneriler temasiyla ilgili
kodlar ve katilimcilar Tablo 6’da sunulmustur.
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Tablo 6

Ders Kitabina Iligkin Oneriler Ile Tlgili Kodlar ve Katilimcilar

Kodlar

Katilimailar

Konular sadelestirilmeli
Gorseller ¢ogaltilmal

Dil agik ve sade olmali
Etkinlik sayilar1 ¢cogaltilmali
Ornek sayilar1 arttirilmali

20E, 30K, 90E, 110E, 130K, 190E, 210K,
20E, 100K, 120K, 200E, 280K

60E, 160E, 170K, 200E,

60E, 140E, 190E, 270E,

10K, 50K, 110E, 230K

Soru sayist arttirilmali 90E, 200E, 260K
Eglenceli etkinlikler olmal1 120K, 180K,
Ogrenciye gorelik dikkate alinmali 130K, 140E
Etkili hikayelere yer verilmeli 230K, 260K
Degerlendirme etkinlikleri artirilmali 240F, 260K
Arapca ifadeler azaltilmali 40E

Gezi Onerileri planlanmali 50K

Meslek gruplari davet etkinlikleri planlanmali 50K
Gorseller dengeli olmali 70E
Temizlik tinitesi one ¢ekilmeli 70E

Yazi1 bigimi diizeltilmeli 100K
Somutlastirmaya agirlik verilmeli 160E
Kavram haritalar1 yer almali 170E

Ahlak konularina agirlik verilmeli 220E

Her kesime hitap etmeli 290E

Bazi1 konularin igerigi genisletilmeli 30K
Uniteler dagimikliktan kurtarilmalt 60E
Degerlere daha fazla yer verilmeli 290E
Temizlik {initesinin kapsamu genisletilmeli 30K,
Oyunlara yer verilmeli 270E

Tablo 6 incelendiginde, katilimcilarin DKAB ders kitabiyla ilgili olarak konular sadelestirilmeli,
gorseller ¢ogaltilmali, dil agik ve sade olmali, etkinlik sayilari ¢ogaltilmali, soru ve ornek sayisi
arttirilmali, eglenceli etkinlikler olmali goriisiinde yogunlasti$1 goriilmektedir. Bir 6nceki temada
katilimcilarin ¢ogunluga tarafindan ders kitabina iliskin olumlu doniitler olmasina karsin kitabin
iyilestirilmesine yonelik 6nerilerde bulunmuslardir. Arastirmada katilimcilar tarafindan ders kitab:
bircok acidan yeterli goriilse de gelistirilmesi gereken yonlerinin oldugu kabul edilmektedir.
Katilimcilardan bazilarmin gortislerine asagida yer verilmistir:

20E, “Din Kiiltiirii ve Ahlak Bilgisi ders kitabi bana gire biraz sadelesmeye ihtiyact var. Gorseller daha da
cogaltilabilir ozellikle uygulamali konularda gorsellere yer verilmelidir.”

200E, “Daha fazla gérseller olabilir, dili daha sade olabilir daha ok soru érneklerine yer verilebilir.”
270E, “Biraz daha etkinliklere yer verilirse 6§renci daha iyi kavrayabilir ayrica oyunlara yer verilmeli ciinkii
oyunlarla cocuklar derste daha etkin katilabilirler.”

Altinc1 Tema: DKAB Dersinde Basvurulan Teknolojik Kaynaklar

“DKAB dersini islerken teknolojik olarak basvurdugunuz kaynaklar neler? Bunlar: tercih etme
sebebinizi bize agiklayabilir misiniz?”” seklinde soruya verilen cevaplar “DKAB Dersinde
Basvurulan Teknolojik Kaynaklar” temasi altinda ele alinmistir. DKAB dersinde basvurulan
teknolojik kaynaklar temasina iligkin kodlar ve katihmcilar Tablo 7’de sunulmustur.
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Tablo 7
DKAB Dersinde Basvurulan Teknolojik Kaynaklar Temasi, Kodlar ve Katilimcilar
Kodlar Katilimailar
Basvurulan Teknolojik Kaynaklar
Akilh tahta 10K, 30K, 40E, 50K, 60E, 80E, 110K, 140E,

Egitim siteleri
Bilgisayar
Internet (video, miizik, film)

180K, 190E, 200E, 210K, 230K, 240E, 250K,
260K, 270K, 280K, 300K

80E, 100E, 120K, 130K, 220E, 250K, 270E, 290E,
10K, 40E,60E, 70E, 110E, 200E,

90E, 150K, 160E, 170K,

Projeksiyon cihazi 20E, 70E,

Fotokopi makinesi 60E, 200E

Web 2,0 araglari 170K, 240E

Nedenler

Somutlastirmasi 90E, 300E, 190E, 230K, 300E

Zevkli hale getirmesi

flgi gekici olmasi

Kalicilig1 saglamasi

Egitim-6gretimi zenginlestirmesi
Gorsel ve isitsel acidan desteklemesi
Dua ve sure 6gretiminde hatay1 ortadan kaldirmasi
Arastirma imkani vermesi

Her tiirli kaynaga ulasabilmesi
Tiim 6grencilere hitap etmesi
Etkinliklerin gesitliliginin olmas1
Uygulama imkani vermesi

Dikkat ¢ekici olmast

Dersi islemede diizen saglamas:
Dondit almayi kolaylastirmasi

Evde tekrar imkani saglamasi

120K, 130K, 140E, 260K, 280K
130K, 140K, 220E, 260K, 280K
20E, 80OE, 160E, 210K

110E, 180K, 240E

210K, 230K, 300E

150K, 280K

40E

50K

60E

8OE

100K

170K

180K

240E

250K

Tablo 7 incelendiginde, katilimcilarin DKAB dersinde basvurduklar: teknolojik kaynaklarin basinda
akilli tahtanin geldigi goriilmektedir. Katilimcilar akilli tahta ile birlikte egitim sitelerine de (Eba,
morpa kampiis, youtube, videolar, film) basvurmaktadirlar. Ozellikle akilli tahtanin 6ncelikle
bagvurulan kaynak olmasinin sebebi FATIH projesi kapsaminda Tiirkiye genelindeki okullarda bu
tahtalarin ulastirilmis olmasidir. Katihmcilardan bazilarinin goriislerine asagida yer verilmistir:

10K, “Ogrencilerin bilgisayar ve akill tahtadaki gorsellerle 6grenmesi daha etkin oluyor. Kafasina takilan
sorulara hemen arama motorunda daha hizli ulasarak onlarim aklindaki sorulara ¢abuk cevap verebiliriz.”

60E: “Simfimda bilgisayar var etkinlikler icin onu kullantyorum, akilli tahtamiz da var akilli tahta daha
biiyiik ekran oldugu igin ve d3rencilere hitap ettigi icin genellikle akilli tahtay: kullaniyoruz Fotokopi
makinasini etkinlik ¢ogaltmak/cikarmak ici basvurdugumuz baglica kaynaklardir.”

Katilimcilar teknolojiden yararlanma nedenlerini daha ¢ok egitim Ogretimi somutlastirma ve
ogrenme siirecini zevkli hale getirmeyle iligkilendirmistir. Ayrica katilimailar, ilgi ¢ekici oldugu,
O0grenmede kalicili1 sagladigi, egitim-0gretimi zenginlestirdigi, gorsel ve isitsel agidan egitimi
destekledigi, dua ve sure 6gretiminde hatay1 ortadan kaldirdig i¢in teknolojilerden yararlanmay:
tercih ettiklerini belirtmislerdir. Katilimcilar bu konudaki diisiincelerini su ifadelerle dile
getirmektedirler:

230K, “Akilli tahta kullaniyorum dersimiz genel anlamda soyut kavramlardan olustugu icin coklu zekd
kuramu geregi 0grencilerin konular: isiterek gorerek orneklendirmesine ve anlamlandirmasina yardimci
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oluyor.”

300E, “Akilli tahtay: tercih ediyorum. Hem goze hem kulaga hitap ettigi icin daha etkili oluyor.”
Yedinci Tema: Uygulama Gerektiren Konularin Ogretimi

““Uygulama gerektiren konularin 6gretimini nasil gergeklestiriyorsunuz?”” seklindeki soruya verilen
cevaplar “Uygulama Gerektiren Konularin Ogretimi” temasi altinda ele alinmigtir. Uygulama
gerektiren konularin 6gretimi temasina iliskin kodlar ve katilimcilar Tablo 8'de sunulmustur.

Tablo 8
Uygulama Gerektiren Konularin Ogretimi Temasi, Kodlar ve Katilimcilar
Kodlar Katilimalar
Gosterip yaptirma 10K, 30K, 40OE, 60E, 90E, 100K, 110E 150K,
160E, 170K, 180K, 190E, 200E, 210K, 220E,
260K, 270E, 280K, 300E
Gezi gdzlem 10K, 20E, 7OE, 80E, 90E, 150K, 180K, 220E,
270E,
Internetten video izleyerek 40E, 50K, 60E, 80E, 90E, 140E, 290E
Drama canlandirma 40E, 120K, 130K, 140E, 160E, 250K, 300E
Uygulama yaptirma 70E, 190E, 300E
Akall tahta kullanma 230K, 260K
Derse katilimi saglama 240E, 280K
Cuma namazina birlikte gitme 8OE, 150K
Meslek mensuplarini davet etme 70E
Konu iizerinde 6grencilerin konusturulmasi 50K
Grup etkinlikleri yaptirma 170K
Aragtirma inceleme yaptirma 10K

Tablo 8'de goriildiigii gibi katilimcilarin uygulama gerektiren konularda daha cok gosterip
yaptirma yoluyla 0gretime basvurduklar1 gozlenmistir. Gezi gozlem yaptirma, internetten video
izletme, drama ve canlandirma yaptirma da tercih edilen diger uygulamalardir. Ayrica katihimailar,
uygulama yaptirma, akilli tahta kullanma, derse katilimi saglama, cuma namazina birlikte gitme,
meslek mensuplarini davet etme, konu iizerinde 6grencilerin konusturulmasi, grup etkinlikleri
yaptirma, arastirma inceleme yollariyla da uygulamalar yaptiklarini ifade etmektedirler.
Katilimailar bu konu ile ilgili goriislerini su sekilde ifade etmektedirler:

10K, “Gésterip yaptirma, gozlem, arastirma inceleme gibi yontemlerle gerceklestiriyoruz.”

40E, “Drama yontemini kullaniyorum, gosterip yaptirma drnegin abdest nasil alinir konusunu youtube dan
videolar izleterek 6grencilere de dramatize ederek yapmalarini sagliyorum bu gekilde ders eglenceli de olmus
oluyor.

8OE, “Imkanlar olciisiinde dini yerleri gezme gorme, uygulamalarda izleme, birlikte abdest alip, cuma
namazina birlikte gittigimiz de oldu.” 220E, “Simfta cocuklara su varmis gibi abdest aldiriyorum dini
mekanlardan camiye gotiiriip orda bazi kavramlar: anlatma seklinde yapiyorum.”

Sekizinci Tema: Ol¢me Degerlendirme Faaliyetleri ile flgili Yapilan Calismalar

“Olg¢me ve degerlendirme faaliyeti ile ilgili hangi calisma ve etkinlikleri yapiyorsunuz?” seklindeki
soruya verilen cevaplar “Olgme Degerlendirme Faaliyetleri ile Tlgili Yapilan Caligmalar” temast
altinda ele alinmistir. Olgme degerlendirme faaliyetleri ile ilgili yapilan ¢alismalar temasina iligkin
kodlar ve katilimcilar Tablo 9’da sunulmustur.
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Tablo 9

Ol¢me Degerlendirme Faaliyetleri Ile Tlgili Yapilan Calismalar Temast, Kodlar ve Katilimcilar

Kodlar

Katilimailar

Sozli smav

Acik uglu (yazily, klasik)

Coktan se¢meli

Soru ¢6zme etkinlikleri
Bosluk doldurma
Eslestirme sorulari
Alternatif yaklasimlar
Kavram haritasi

Odev

Uygulama sinavi
Kontrol dlgegi

Siire¢ degerlendirme
Sure ezberleme

Beyin firtinasi
TDA(Tanilayict Dallanmis Agag Teknigi)
Oz degerlendirme
Akran degerlendirme
Grup degerlendirme

Quiz

10K, 20E, 30K, 40E, 50K, 60E, 8OE, 90E, 110E,
130K, 140OE, 150K, 160E, 170K, 180K, 190F,
200E, 220E, 240E, 260K, 270E, 290E

10K, 20E, 30K, 40E, 50K, 60E, 70OE, 80E, 90E,
100K, 110E, 140E, 150K, 160E, 180K, 200E,
220E, 240E, 260K, 270E, 290E

10K, 70E, 130K, 150K, 200E, 210K, 240F,
30K, 50K, 8OE, 170K, 190E, 250K

10K, 150K, 200E, 210K, 280K

10K, 150K, 200E, 280K

220E, 230K, 290E

40E, 150K, 220E

60E, 100K, 180K,

70E, 90E, 260K

100K, 170K, 300E

100K

20E

120K

150K

180K

180K

180K

250K

Tablo 9 incelendiginde, katilimcilar tarafindan DKAB dersinde 6lgme degerlendirme faaliyetleri

kapsaminda daha ¢ok so6zlii ve agik uglu (yazily, klasik) sinavlar: uygulanmaktadir. Alternatif 6lgme

yaklagimina ise daha sinirli bagvuruldugu goriilmektedir. Katilmcilardan bazilarinin goriisleri su

sekildedir:

10K, “Coktan secmeli, bosluk doldurma, eslestirme ve acik uclu sorular sorarak gerceklestiriyorum. Sozlii
olarak onlar: konu hakkinda diisiincelerini agiklamalarina izin vererek yapiyorum.”

50K, “Olcme ve degerlendirme olarak ben daha cok dualardan sozlii smav seklinde yapryorum. Zaten
biliyorsunuz ki ilkokul dordiincii siniflarda yazili yoklama zorunlulugu var haliyle yazili yoklama yapryorum

zaman zaman fotokopi ile sorular ¢ozdiiriiyorum.”

8OE, “Yazili sinavlar, sozlii smavlar, kendi hazirladigim testler veya sorular diger egitim sitelerinde hazir
olarak indirdigim ve birlikte ¢ozdiiiimiiz sorular bu verdigim Ornekleri uyguluyorum.”

Dokuzuncu Tema: Ders islenisi Sirasinda Karsilasilan Problemler ve Sebepleri

“Dersin islenisi sirasinda karsilastiginiz problemler nelerdir? Bu problemlerin sebepleri nelerdir?”

seklinde soruya verilen cevaplar “Ders Islenisi Sirasinda Karsilasilan Problemler ve Sebepleri”

temasi altinda ele alinmistir. Ders islenisi sirasinda karsilasilan problemler ve sebepleri temasina

iliskin kodlar ve katilimcilar Tablo 10’da sunulmustur.
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Tablo 10
Ders Islenisi Sirasinda Karsilasilan Problemler ve Sebepleri Temasi, Kodlar ve Katilimcilar
Kodlar Katilimailar
Kavramlarin soyut olmasi 30K, 40E,60E, 70E, 100K, 120K, 140E,150K,
180K, 200E, 220E, 270E, 300E
Konularin 6grenci seviyesine uygun olmamasi 10K, 30K, 40E, 70E, 120K, 180K, 260K, 290E,
Dua ve surelerin ezberlenmesinin zorlugu 40E, 130K, 140E, 190E, 210K, 230K,
Ogrenci ilgisizligi 10K, 60E, 80F,
Arapga ifadeler 130K, 210K, 230K
Dikkat eksikligi 20E, 80E, 100K
Konularin giinliik yasama aktarilamamasi1 problemi 110E, 130K
Kitabin dilinin agir olmasi 60E, 70E
Problem yok 160E, 170K
Materyal eksikligi 10K,
Ders kitabinin igerik yetersizligi 10K,
Cok fazla soru sorulmasi 50K
Aile i¢i davraniglarin ders kitabindaki igerikle 110E
Ortiismemesi
Dini inang olgusunun anlasilamamasi 220E
Yetersiz hazirbulunusluk 240FE
Yavas 0grenen dgrenciler 200E
Ogrenilenlerin unutulmasi 240E
Yeterince tekrar yapilmamasi 240F
Ogrenci motivasyon diisiikliigii 8OE
Ogrencinin dersten sikilmasi 60E
Onceden edinilmis sinif ici olumsuz davranislar 90E
Dersin ciddiye alinmamasi 90E
Sanal diinya-gercek diinya karmasasi 100K
Ogrencilerin ¢ekingen davranmalari 210K
Ogrenci mevcutlariin fazla olmasi 230K
Konulara 6gretmenin hakim olmamasi 280K
Ailede yeterince dini egitim alinmamasi 220E
Zorunlu din dersi kaldirilabilir 200E

Tablo 10 incelendiginde ders islenis sirasinda katilimcilarin yasadiklar: problemlerin daha ¢ok tig
alanda yogunlastig1 goriilmektedir. Bunlar; kavramlarin soyut olmasi, konularin 6grenci seviyesine
uygun olmamasi, dua ve surelerin ezberlenmesinin zorlugudur. Katiimcilar Arapga ifadeler, dikkat
eksikligi materyal eksikligi, ders kitabinin icerik yetersizligini de problem olarak belirtmislerdir.
Katilimcilardan bazilarmin gortislerine asagida yer verilmistir:

30K, “Bu dersimizde ¢ok fazla soyut kavram (din, melek, vahiy, ahiret vb.) oldugu icin 6grencilerimiz de
somut islemler doneminde bulunduklarindan bu tiir kavramlar1 anlamakta zorlaniyorlar. Bir de konular
dgrencilerinin seviyesinin biraz tistiinde oldugu icin 63rencilerin seviyesine inemiyoruz.”

210K, “Derste 63renciler Arapea bilmedikleri icin bu ifadelerden cekindiklerini goriiyorum bunlar 5.s1mifta
segmeli Kuran-1 Kerim dersi ile birlikte verilmelidir.” Bir de 6grencilere dua ezberletirken problem yasiyorum
tam ezberliyorlar iki hafta sonra unuttuklarim goriiyorum bu problemleri soyleyebilirim.”

Katilimailar yasadiklar1 problemlerin sebeplerini, dersin ciddiye alinmamasi, sanal diinya-gercek
diinya karmasasi, 0grencilerin ¢ekingen davranmalari, 6grenci mevcutlarinin fazla olmasi, konulara
O0gretmenin hakim olmamasi, ailede yeterince dini egitim alinmamasi seklinde belirtmislerdir.
Katilimcilar bu konudaki diisiincelerini su ifadelerle dile getirmektedirler:
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220E, “Ogrenciler din egitimi ile ilgili ailede yeterli bir egitim almadan gelmekte, bazi 63renciler inang
olgusunu kavramakta yetersiz kalmaktadr.”

280K, “Dersin konularina ¢ok hikim olamamak bazen cevaplanmast zor sorulara doniisiiyor.”
Onuncu Tema: DKAB Dersinin Daha Verimli Ge¢mesi i¢in Ogretmenlerin Onerileri

“DKAB dersinin daha verimli ge¢mesi igin sizin Onerileriniz (ders plani, ders kitabi, ders isleyisi,
materyaller vb.) nelerdir?” seklindeki soruya verilen cevaplar “ DKAB Dersinin Daha Verimli
Gecmesi Icin Ogretmenlerinin Onerileri” temasi altinda ele alinmistir. DKAB dersinin daha verimli
gecmesi icin Ogretmenlerin Onerileri temasma iliskin kodlar ve katilimcilar Tablo 11’de
sunulmustur.

Tablo 11

DKAB Dersinin Daha Verimli Gegmesi Icin Ogretmenlerin Onerileri Temasina Iliskin Kodlar ve Katilimcilar

Kodlar Katilimailar
Etkinlik ve uygulamalarla dersi zenginlestirilmeli ~ 4OE, 50K, 60E, 7OE, 220E, 260K, 80E, 100K,
110E, 120K, 150K

Ogretmen alanda yetkin olmali 230K, 250K, 280K, 290E, 300E
Ogrenci seviyesi dikkate alimmali 60E, 70E, 80OE, 130K, 190E
Materyal destegi saglanmali 10K, 7OE, 140E, 200E, 220E,
[lkokullara alan O0gretmeni gorevlendirilmeli 30K, 190E, 200E, 240E
Materyal kullanimi ¢ogaltilmal 20E, 120K, 150K, 230K
Kitap sadelestirilmeli 10K, 40E, 50K,

Gorsellere daha fazla yer verilmeli 30K, 110E, 270E

Teknoloji destegi sunulmali 20E, 70E,

Teknolojiden yararlanilmali 60E, 230K,

Velilerle ig birligi 70E, 140E

Kitapta 6nemli sahsiyetlerin 6rnek hayatlar yer 160E, 180K,

almal

Oyunlarla 6gretim yapilmali 60E, 100K,

Miifredatin sadelestirilmeli 10K

Okullarin fiziki sartlari iyilestirilmeli 30K

Ders saati artirilmali 8OE

Ahlak kavrami 6ne ¢ikarilmali 90E

Ders keyifli hale getirilmeli 120K

Animasyon —¢izgi film kullanilmal: 150K

Manevi sahsiyetlerin tiirbelerine ziyaret 160E

Peygamber hayat: ile ilgili 6rnekler artirilmali 180K

Yardima kitaplar kullanilmali 200E

Kitabin tinite siralamasi degismeli 210K

Ders planlar1 esnek olmalt 220E

Videolar kullanilmali 260K

Dini mekénlara gezi diizenlenmeli 270E

Dua ezberletmek ileri yillara birakilmali 190E

Oneri yok* 170K

(*) Olumsuz ifadeler italik olarak yazilmistir.

Tablo 11 incelendiginde DKAB dersinin daha verimli ge¢mesi icin getirilen Onerilerin basinda
egitim-6gretimin etkinlik ve wuygulamalarla zenginlestirilmesi gerektigi gelmektedir. Yine
katilimcilarin, 6gretmenin alanda yetkin olmasi, 0grenci seviyesinin dikkate alinmasi gerektigi,
materyal destegi saglanmasi, ilkokullara alan 6gretmeni gorevlendirilmesi, derslerde materyal
kullanimi arttirilmasi, ders kitabinin sadelestirilmesi, gorsellere daha fazla yer verilmesi, okullara
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teknoloji destegi sunulmasi, teknolojiden yararlanilmas: gibi 6nerilerde bulundugu goriilmiistiir.
Katilimcilar bu 6nerilerin yani sira velilerle is birligi, kitapta onemli sahsiyetlerin 6rnek hayatlarinin
yer almasi ve derslerde oyunlarla 6gretim yapilmasini da énermektedir. Katihmcilardan bazilarinin
goriislerine asagida yer verilmistir:

40E, “Ders kitaplarmin daha sade bir dille yazilmasi, etkinliklere daha fazla yer verilmesi - Internet
ortaminda diger dersler gibi DKAB dersi ile ilgili drneklerin ve etkinliklerin toplandig bir havuz
olusturulmasi.”

70E, “Velilerle isbirligi yaparak velileri de aktiflestirerek dgrencilerin hazirbulunuslugu artirilmali. Ders
kitaplar: 6grencilerin seviyesine uygun olmali ve bol etkinlik icermeli. Ayrica yardimct kaynaklar devlet
tarafindan karsilanmali. Akilli tahtast olmayan okullara da akill: tahta gonderilmeli.”

130K, “Konulart kavram karmasasindan kurtarmak ve 6grencilerin seviyesine uyqun ornek olaylarla
konunun pekistirilmesi cok yerinde olur.”

Katilimcilar, DKAB dersinin daha verimli gegmesi icin yukaridaki 6nerilerine ek olarak miifredatin
sadelestirilmesi, okullarin fiziki sartlarinin iyilestirilmesi, ders saatinin artirilmasi, ahlak kavramimin
one cikarilmasy, dersin daha keyifli hale getirilmesi, animasyon —¢izgi film kullanilmas: ve manevi
sahsiyetlerin tiirbelerine ziyaretler diizenlenmesi gibi Onerileri ifade etmektedirler. Ayrica
katilimcilar, peygamber hayati ile ilgili ornekler artirilmali, yardimer kitaplar kullanilmali, kitabin
tinite siralamas1 degismeli, ders planlar1 esnek olmali, videolar kullanilmali, dini mekanlara gezi
diizenlenmeli ve dua ezberletmek ileriki yillara birakilmali seklinde onerilerde bulunduklar:
gortilmektedir. Katilimcilardan bazilariin goriislerine asagida yer verilmistir:

10K, “Kitabin sadelestirilmesi miifredatin biraz hafifletilmesi ve bakanlik tarafindan materyal destegi
sunulmast seklinde onerebilirim.”

210K, “Séyle bir dneride bulunabilirim mesela temizlik iinitesi bence en basta verilmelidir ciinkii 6grenci
once abdest almay: 6grenecek sonra namaz kilmay: 6grenecek bu siralamada bir hata var bunlar diizeltilebilir.
Ya da 2. iiniteye yerlestirilebilir.”

270E, “Dini yerlere geziler diizenlenmeli gize hos gelen kitaplar olmali.”
Sonug ve Oneriler

flkokulda DKAB dersi, brans ogretmenlerinin olmadigi durumlarda sinif Ogretmenlerince
ylriitiilmektedir. Bu aragtirmada amag, sinif 6gretmenlerinin deneyimleri 151§1nda DKAB dersinin
ylriitme stirecine iliskin degerlendirmelerini ortaya g¢ikarmaktir. Arastirma 2022-2023 egitim
ogretim yilinda Agr 11 Milli Egitim Miidiirliigiinde ve brans 6gretmeni olmamasi nedeniyle DKAB
dersini okutan smif dgretmenleriyle smirlandirilmistir. Ogretmenlerden yiiz yiize yapilandirilmis
goriisme yoluyla toplanan veriler analiz edilmistir. Ulasilan sonuglar1 ve Onerileri su sekilde ifade
etmek miimkiindiir:

Aragtirma bulgularinda DKAB dersini yiiriiten smf Ogretmeninde bulunmas: gereken
yetkinliklerin basinda 6gretmenin ilgili pedagoji alan bilgisine hakim olmasi gerekliginin 6ne ¢iktig
goriilmektedir. Bununla birlikte dini degerleri benimseme, 6grenci diizeyini dikkate alma ve
ogrencilere rol model olmanin gerektigi ulasilan bir diger bulgudur. Arastirmada alan bilgisine
hakim olmanin 6nemli oldugu ve 6gretmenlerin 6grenciyle dogru sekilde iletisim kurmasi gerektigi
tespit edilmistir. Ayn1 zamanda 6grenci 6zelliklerini bilme, 6grenciye dersi sevdirme, derste farkh
yontem teknik kullanarak 6grenmeyi kalici hale getirme, dersin igerigini kabiliyetleri ol¢iisiinde
zenginlestirme, mesleki gelisime agik olma ve konuyu somutlastirma gibi yetkinliklerin olmasi
gerektigi bulgusuna da ulasilmistir. Tiim alanlarda oldugu gibi DKAB egitiminin ilkokulda basariya
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ulasmasi igin bircok yetkinlige sahip olmanin 6nemli oldugu sonucuna varilmistir. Ancak yapilan
arastirmalarda DKAB dersi O0gretmenlerinin bir¢ok alanda yeterlilige sahip olmadig1 ortaya
konulmustur (Ev, 2011; Zengin, 2013) Traylor’e (2022) gore bir 6gretmenin becerileri, uzmanlig ve
istekliligi 6grencilerin 6grenmesine yardimci olacaktir. Ayrica Traylor (2022) 6gretme sanatinda, bir
O0gretmenin yaptig1 her seyin 6grenciler tarafindan incelendigini, 6grettigi konuda ideal bir rol
model olarak hizmet ederse, yeterlilik ve giiven gosterirse, 6grencilerin olumlu doniit verecegini
belirtir. Arastirmada ulasilan sonug Traylor'un goriislerini destekler niteliktedir.

Aragtirmanin bulgular1 lisans egitiminde DKAB o6gretimi dersi almanin ilkokulda bu dersin
verilmesi siirecinde, alan bilgisi edinme, 6grenci 6zelliklerine yonelik farkindalik kazanma, 6gretim
yontem bilgisi, 6gretimi somutlastirma ve dersi daha etkili sekilde isleme agisindan katk: sagladig:
yoniindendir. Ote yandan DKAB $gretimi dersi faydali olmamistir diye goriis belirten katilimeilar
ise dersin verimli gegmemesi, ders saatinin az olmasi, igeriginin yetersiz olmasi, 6grenci seviyesine
uygun egitim verilmemesi, dersin uzun zaman oncesi alinmasi ve 6gretim elemandan kaynaklh
nedenlerle gerekcelendirmislerdir. Bir konuyu Ogretirken 6gretmenin o konuda uzman olmasi
beklenir. Ancak zorunlu hallerde 6gretmenler kendi uzmanlik alanin disindaki dersleri de vermesi
gerekebilir. Ogretmenlik formasyonunu tam alamamis bir gretmen dgrencinin ruh diinyasma
niifuz ederek kafasina gerekli bilgileri yerlestirmesi ¢ok giictiir (Kayadibi, 2012, s. 73). Dolayisiyla
siif Ogretmenlerinin farkli branglarda da egitim verme durumuyla karsilasabilecegi goz oniinde
bulundurularak lisans egitimi siirecinde tiim derslerini yeterli diizeyde almas: sarttir.

Aragtirmanin bulgular: soyut dini ifadeleri somutlastirmak ve 6grencinin anlamasini saglamak igin
katilimcilar tarafindan giinliik hayatla iliskilendirme, videolar izletme, benzetim kullanma,
gorsellerden faydalanma ve drama yaptirma gibi yollara basvuruldugu gostermektedir. Ayrica
ogretme siirecinde teknolojiye ve aktif olacaklar1 6grenme tekniklere basvuruldugu ulasilan bir
diger bulgudur. Ogretimi somutlagtirmak i¢in secilen uygulamalarin gerekgesi ise 6grenci diizeyine
uygunluk ve kalict 6grenmeyi saglama olarak gerekgelendirilmistir. Ulas ve Zengin (2018)
tarafindan yiirtitiilen calismada verilecek din egitiminin 6grencinin seviyesine uygun olmasi, soyut
ifadelerin somutlastirilmasi, somutlagtirmanin da drama ve oyun gibi aktif teknikler yoluyla olmasi
gerektigi vurgulanmistir. Ulas ve Zengin (2018) tarafindan yiiriitiilen arastirma bu arastirmanin
bulgularmi destelemektedir.

Aragtirma bulgular1 DKAB ders kitabinin giliclii yonii olarak 6grenci seviyesine uygun oldugunu,
konularin hayatla ortiistiigiinii, konu biitiinliigii oldugunu, temel dini bilgileri aktardigini, gorseller
igerdigini, somut 6rnekler verildigini, sade ve anlasilir oldugunu etkinliklere yer verildigini ortaya
koymaktadir. Aragtirmada ders kitabinin giiclii yonlerinin oldugu sonucuna ulasilmasiyla birlikte
diger yandan dilinin sadelestirilmesi gerektigi, 6grencinin gelisim Ozellikleri gore hazirlanmasi
gerektigi, degerlendirme, etkinlik ve Ornek sayilarinin arttirilarak iyilestirilme yoluna gidilmesi
gerektigi ulagilan bir diger bulgudur. Giimiis ve Ipek’e (2022) gore ders kitaplari, iilke genelinde
egitimin esglidiimle yiiriitiilmesini saglar, ancak nesil farkliligi, 6grenmedeki bireysel farkliliklar,
pedagojik inan¢ ve Ogretmen gibi etkenlerdeki farkhiliklar, egitim durumlari ve Ol¢me-
degerlendirme siireclerini zenginlestirse de esgiidiimii dogal olarak zayiflatmaktadir. Bu sorunun
oniine gecebilmesinde ders kitaplar:i onemli bir rol oynamaktadir. Bununla birlikte ders kitaplar
hazirlanirken kitap veya diger materyallerin 6grencinin gelisim 6zelliklerine uygun olmas: gerekir.
Ogiilmiis, Dogan ve Altin (2018) tarafindan yiiriitiilen calismada da DKAB ders kitaplarimnin giinliik
yasamla iliski kurma diizeyinin diisiik oldugu, 0gretim programiyla tam uyum saglamadig;,
yapilandirmact yaklasimin Ogrenme Ogretme siireglerinde oOngordiigii ilkelerin tiimiinii
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destekleyecek sekilde olmadig: tespit edilmistir. Bu arastirmada ortaya ¢ikan ders kitabina iliskin
olumsuz degerlendirmeler ile ilgi arastirmanin tespitleriyle benzerlik gostermektedir.

Verilerin analizine dayali olarak elde edilen bulgularda DKAB dersinde en fazla akilli tahta, gesitli
egitim platform ve uygulamalarmi kullanarak teknolojiden istifade edildigini gostermektedir.
Ayrica bulgular teknolojinin 6grenilen konuyu somutlastirdigi, 6gretimi eglenceli ve ilgi gekici hale
Giin, A. (2020) din dersi 6gretmenlerinin dersi zenginlestirme adina, hem yeni teknikler konusunda,
hem de teknolojiyi kullanma konusunda kendilerini gelistirmeleri gerektiginin vurgular.
Arastirmada katilimalarin teknoloji kullanimina yer verdigi ve 6grenme siirecini kolaylastiricist
olarak kullandig1 sonucuna ulagilmaistir.

Arastirma bulgularinda uygulama gerektiren konularin 6gretiminde daha ¢ok gosterip yaptirma
yontemi, gezi gozlem, canlandirma, teknolojiyi kullanma, uygulama yaptirma yoluna gidildigi
tespit edilmistir. Arastirmada katilimcilarin 6grenme Ogretme siirecinde Ogrenci ozellik ve
beklentilerini gozettikleri ulagilan bir diger bulgudur. Etkili bir din ogretimi ic¢in kazanimi
hedeflenen kavramlar, 6grencinin ihtiyaci ve kisilik 6zellikleri, beklentileri ve nitelikleri gozetilerek
belirlenmelidir (Cetinel, 2019). Arastirma sonucunun Cetinel'in (2019) tespitini destekledigi
sOylenebilir.

Aragtirma bulgular: dersi yiiriiten 6gretmenlerin geleneksel 6lgme degerlendirme yaklasimi daha
cok tercih ettigini alternatif 6l¢me degerlendir yaklasimina daha sinurli yer verdigini gostermektedir.
DKAB dersinde daha ¢ok sozlii smav yapmalarinin gerekgesi olarak dua ve surelerin
ezberlenmesinde s6zlii smavin elverisli bir 6l¢gme yaklasimi oldugudur. Bu durum alan uzmani
olmayan ogretmenlerin degerlendirme siirecinde zorlandiklar1 ve daha kolay olam tercih ettigi
seklinde yorumlanabilir. Zengin (2013) tarafindan yiiriitiilen ¢alismada da 6gretmenlerin 6lgme ve
degerlendirme boyutunda yeterlik algilarina dair ortalamanin diisiik oldugu goriilmiistiir.

Aragtirma bulgular1 6grenme 6gretme siirecince karsilasilan en temel problemin DKAB dersindeki
soyut kavramlarin 6grencilerin anlamasindaki zorluk oldugunu ortaya koymustur. Ayrica
konularin 6grenci seviyesine uygun olmadigi, dua ve surelerin ezberlenmesinin zor oldugu
belirlenmistir. Ogrenci kaynakli problemler, ders kitabi kaynakli problemler, aile kaynakl
problemler, miifredat kaynakli problemler ve Ogretmen kaynakli problemler oldugu tespit
edilmistir. DKAB dersleri, bilissel agidan somut islemler doneminin sonlar1 ve soyut islemler
doneminde, biyolojik agidan ikinci ¢ocukluk donemiyle ergenlik dénemi, ahlaki gelisim agisindan
gelenek oncesi ve geleneksel diizey donemindir (Yavuzer, 1993). Ilkokul 4. Smuf diizeyi somut
islemin sonuna denk gelmekte olup bu yas c¢ocuklarinda soyut islem donemine gegis
tamamlanmamistir. Dolayisiyla din ve inan¢ konusundaki algilar1 daha smirli olmaktadir.
Calisoglu, Aslan ve Tamsir (2018) tarafinda yiiriitiilen ¢calismada DKAB 6gretmenlerinin ilkokul
diizeyinde din egitiminde soyut konularin &gretiminde zorlandiklari tespit edilmistir. lgili
arastirmanin bulgular1 bu arastirmanin bulgulari ile benzerlik gostermektedir.

Aragtirmada bulgular1 DKAB dersinin daha verimli ge¢mesi i¢in 6gretmenlere yonelik oneriler, ders
kitab1 ve diger Ogretim materyaline yonelik Oneriler ve 6gretim programina yonelik Oneriler
getirildigini ortaya koymustur. Bulgular ders kitabinin ve 6gretim programinin revize edilmesi
gerektigini gostermektedir. Ayica dersin alan uzmanlarinca verilmesi gerektigi 6ne ¢ikan bulgular
arasindadir.
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Sinif 6gretmenlerin cesitli nedenlerden dolay1 zaman zaman DKAB dersini yiiriitmektedirler. Bu
nedenle smif 6gretmeni adaylarinin, lisans egitimi siirecinde din kiiltiirii ve ahlak bilgisi egitimine
iliskin alaninda yetkin hale getirecek iyi derecede bir egitim almalari saglanmahdir. Ogretmenlerin
hizmet icinde ders igerigi kapsaminda egitim, seminer veya kurs programlarma katilmalar:
onerilebilir. Boylelikle 6gretmenler yiiriittiikleri derslerle ilgili hem yetkinlik edinecekler hem de
kendilerini giincellemis olacaklardir. Ders kitab1 ve 6gretim programina iliskin degerlendirmeler
dogrultusunda 6gretim programi ve buna bagl olarak ders kitaplarinin tekrar gézden gegirilmesi
de Onerilebilir.

Etik Kurul Onay:: Tokat Gaziosmanpaga Universitesi Bilimsel Arastirma ve Yayin Etigi Sosyal ve Beseri
Bilimler Kuruluna yapilan basvuru sonucunda 07.12.2022 tarih ve 230226 say1l1 yazisi geregince ¢alismanin
yapilmasina etik agidan uygun olduguna karar verilmistir.

Arastirmacilarin Katk: Orani: Calismanin hazirlanmasinda birinci yazarin %60 — ikinci yazarin % 40 katkist
olmustur.

Catisma Beyan1: Yazarlar arasinda potansiyel bir ¢ikar catismasi yoktur.
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