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Abstract: The motivational challenges faced by sport science graduates in
foreign language learning are one of the focal points of research in this field.
Foreign language learning is an important factor for sports science graduates.
Because sport is an international field and requires communication, language
skills are needed. However, lack of motivation affects the language learning
process. Lack of motivation is an obstacle that sport sciences graduates face in
foreign language learning. This situation leads to problems such as inattention,
apathy and low level of success. The reasons for lack of motivation include
difficulties in adapting to the requirements of language learning, lack of belief
in language learning skills, lack of extrinsic motivation and difficulties in the
language learning process. This is among the findings that sport science
graduates are highly demotivated by the lack of knowledge to understand the
advantages of language learning in their sport careers. A supportive learning
environment for sport sciences graduates should be provided and students are
not given the opportunity to observe their progress in the language learning
process. It is also among the results that the variety of learning materials and
activities to increase motivation and the factors for interesting and interactive
activities are not formed. It is among the results of the research that interactive
methods that encourage active participation in language learning are not used.
It is seen that participants in academic life do not work with real-life examples
to improve their language skills. In addition, methods such as setting goals and
tracking progress are not used by the participants for motivational purposes. It
is a common problem that sport science graduates face a lack of motivation in
foreign language learning. Various approaches such as awareness-raising
activities, a supportive learning environment and interactive teaching strategies
should be used to overcome this challenge. Increasing sport science graduates'
motivation to learn a language has been shown to be a crucial factor for
improving their language skills and expanding opportunities in their sport
careers.
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yaklasimlar

firsatlart - genisletmek igin

Ozet: Spor bilimleri mezunlarimin yabanct dil Ggreniminde karsilagtig
motivasyon zorluklari, bu alanda yapilan arastirmalarin odak noktalarindan
biridir. Yabanci dil 6grenimi, Spor bilimleri mezunlart i¢in énemli faktordiir.
Ciinkii sporun uluslararast bir alan olmasi ve iletisim gerektirmesi nedeniyle
dil becerilerine ihtivag¢ duyulmaktadir. Ancak, motivasyon eksikligi, dil
6grenme  siirecini  etkilemektedir. Motivasyon eksikligi, spor bilimleri
mezunlarmin yabanci dil 6greniminde karsilastigi bir engeldir. Bu durum,
dikkatsizlik, ilgisizlik ve diisiik basart diizeyi gibi sorunlara yol agmaktadir.
Motivasyon eksikliginin nedenleri arasinda dil 6greniminin gereksinimlerine
uyum saglamada zorluklar, dil égrenme becerilerine olan inang eksikligi,
dissal motivasyonun eksikligi ve dil ogrenme siirecinde yasanan sikintilar
olarak gériilmektedir. Bu, spor bilimleri mezunlarinin dil ogreniminin spor
kariyerlerindeki ~avantajlarint  anlamalarina yonelik bilgi  eksikligi ile
motivasyon kaybinin yiiksek oldugu bulgular arasinda yer almaktadir. Spor
bilimleri mezunlarina yonelik destekleyici bir 6grenme ortami saglanmali ve
ogrencilere  dil stirecindeki  ilerlemeleri firsati
sunulmadigr bulgular arasinda yer almaktadir. Motivasyonu artirmak igin
ogrenme materyalleri ve etkinliklerin cesitliligi, ilgi ¢ekici ve etkilesimine

ogrenme gozlemleme

yonelik faktorlerin olusmadigr yine bulgular arasinda yer almaktadir. Dil

ogreniminde aktif katilimi tesvik eden etkilesimli yontemlerin kullanilmadig
arastirma  bulgulart arasindadir. Akademik hayat icerisinde yer alan
katilimcilarin dil becerilerini gelistirebilmeleri i¢cin ger¢ek hayattan drneklerle
calismalar yapmadigr goriilmektedir. Ayrica, hedef belirleme ve ilerlemenin
takibi gibi yontemler katilimcilar tarafindan motivasyon amaci ile
kullamlmadigini ortaya koymaktadir. Spor bilimleri mezunlarinin yabanci dil
ogreniminde motivasyon eksikligiyle karsilagsmalar: yaygin bir sorun olarak
goriilmektedir. Bu zorlugun tistesinden gelmek i¢in bilinglendirme faaliyetleri,
destelkleyici bir ogrenme ortami ve etkilesimli ogretim stratejileri gibi cesitli
kullamilmalidir.  Spor  bilimleri mezunlarimin  dil ~ ogrenme
motivasyonunu artirmak, dil becerilerini gelistirmek ve spor kariyerlerindeki
olduk¢a onemli  bir faktor oldugu ortaya
konulmustur.
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INTRODUCTION

Today, foreign language learning has become an important
requirement for academic and professional success. Sport
science faculty members also need foreign language skills
when engaging in activities such as international connections,
publications and participation in conferences. However, the
process of foreign language learning involves different
challenges for each individual and it is known that academics
actively working in the field of sport sciences also face some
specific challenges that affect their motivation. There are
many different problems and negativities in foreign language
learning and motivation.

Foreign language learning can be an exciting and challenging
experience for many people. Although each individual's
learning process is different, there are some common
difficulties encountered while learning a foreign language in
general (Ay Oz, 2014). These challenges can be categorized
under the following headings. These are;

Language Barrier

Learning a language other than the first language involves
facing a fundamental challenge called the language barrier.
Language barrier means making an effort to learn the
grammar, vocabulary and pronunciation of a new language.
The language barrier makes it difficult to communicate in a
naturally understandable, fluent way. Especially when
switching between languages belonging to different language
families, the language barrier becomes even more
pronounced (Yolcu, 2002).

Solution Proposal

The most effective way to overcome the language barrier is
to follow a regular and systematic language learning program.
It can be useful to take a language course or use online
resources to improve grammar, vocabulary and language
skills. Also, constant practice and trying to communicate with
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speakers in the target language are important steps to
overcome the language barrier (Cakir, 2011).

Vocabulary Learning

The number of words in a language is quite large and it is
difficult for the learner to learn all the words in a language.
Learning the meaning and usage of new words takes time and
sometimes leads to forgetfulness. Also, learning the correct
pronunciation of words is another challenge during language
learning (Algahtani, 2015).

Solution Proposal

To facilitate the vocabulary learning process, it is necessary
to focus on learning new words regularly to expand
vocabulary. It is necessary to use words in everyday life and
associate them with sentences. The vocabulary learning
process should be supported by using tools such as
vocabulary cards or digital applications. Also, trying to
imitate the correct pronunciation of speakers in the target
language strengthens the vocabulary learning process
(Yildirim, 2020).

Language Practice

Learning a language is not just about grammar and
vocabulary. Practicing a language is an important part of
fluency and being able to communicate naturally. However,
actual practice in a language can sometimes be difficult.
Language learners may struggle with language practice when
they do not have the opportunity to speak and are afraid of
making mistakes (Elturan, 2019).

Solution Proposal

One of the best ways to practice a language is to interact with
speakers of the target language. Activities such as working
with language partners or joining language communities can
provide great opportunities for language practice. Also,
taking online language classes or participating in language
exchange programs can help language learners practice their
language. Even in situations where the language learner does
not feel comfortable, it is important to try to speak without
fear of making mistakes. It is also necessary to be patient
while practicing and to constantly remember that the
language learner is improving (Durmusg, 2019).

Cultural Differences

Cultural differences are learned along with language. Each
language is also an expression of a culture and it can take time
to wunderstand these cultural differences and react
appropriately. Differences in expressions, gestures and social
norms can be confusing for language learners (Zeyrek, 2020).

Solution Proposal

It is necessary to be open to cultural differences in the
language learning process. In order to learn the culture and
traditions of the target language, it is necessary to read, watch
movies and TV series, listen to music or make use of
resources related to language and culture. In addition,
interacting with speakers of the target language and trying to
understand their culture and behavior also contributes to
faster and more effective learning of the target language
(Demir, 2022).

Motivation

Foreign language learning is a long process and maintaining
motivation is challenging. Motivation may be high in the
beginning, but it may decrease over time. Making mistakes,
having comprehension difficulties or making slow progress
in achieving goals can negatively affect motivation (Acat &
Demiral, 2002).

Solution Proposal

The most important way to keep motivation high is to set
goals and track progress. It is important to set small goals,
celebrate successes and occasionally look back on past
achievements to see progress. Also, focusing on topics of
interest and doing fun activities during language learning can
increase motivation. Listen to music, watch movies or play
games to make the language learning process enjoyable
(Bayrakgeken et al., 2021).

Although foreign language learning involves many
difficulties, it is possible to overcome these difficulties.
Studying regularly, practicing, being open to cultural
differences and maintaining motivation make the process of
learning a foreign language more efficient and enjoyable
(Onursal, 2019).

Motivation is one of the main determinants of success in
foreign language learning. Sport sciences faculty members
should strive to develop skills such as reading, writing,
speaking and listening in a foreign language, even if they are
specialized in their own fields. It is very important to maintain
and increase motivation in this process. However, there are a
number of factors that sport sciences faculty members may
face motivational challenges in foreign language learning
(Karakis, 2020). These are;

e The first is time constraints. Sport science faculty
members usually have busy work schedules. They are
busy with teaching, researching, preparing publications
and other academic tasks. This busy schedule makes it
difficult to allocate time for foreign language learning and
negatively affects motivation (Cakici, 2015).

e The second is the problem of access to insufficient
resources. While sport sciences faculty members can
easily access resources related to their field, they have
difficulty in accessing foreign language resources.
Especially when specific sport sciences literature is
published in a foreign language, the process of accessing
and understanding these resources becomes even more
difficult. This decreases motivation (Ziyagil, 2017).

e The third is lack of self-confidence. Sport science faculty
members may feel competent and confident in their field.
However, they may be concerned about their ability to
communicate in a foreign language. Overcoming
language barriers and dealing with challenges such as
writing academic texts or making presentations in a
foreign language undermine their self-confidence and
negatively affect their motivation (Kiirtiil, 2022).

Vague goals and rewards for foreign language learning can
also cause motivational difficulties. Sport science faculty
members do not have a clear view of what benefits foreign
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language learning can bring them or what career opportunities
it can open for them. This uncertainty negatively affects
motivation and reduces learning efforts.

The Importance of Age in Learning a Foreign Language

In the process of learning a foreign language, the age factor
has a significant impact on the learning skills and success of
language learners. Age at the beginning of language learning
causes differences in many areas such as learning speed,
pronunciation skills, understanding of grammar rules and
natural use of the language. (Geng, 2013). Therefore, age is
an important factor to consider in the process of learning a
foreign language.

Childhood

Scientific research shows that children are more likely to
learn a foreign language at an early age. Children learn the
sounds and grammar of a new language more quickly because
they are at the peak of brain plasticity. Also, when children
have more exposure to language learning, they more easily
grasp the natural pronunciation and rhythm of a new
language. However, because language learning in childhood
is more spontaneous and unconscious, some language skills
may lack depth and complexity (Geng Ilter & Er, 2007).

Adolescence and Adulthood

Adolescence and adulthood bring different advantages and
challenges in the process of learning a foreign language.
Adolescents and young adults can work more consciously in
the language learning process and understand grammar rules
better. Also, due to their grammatical knowledge and
communication skills in their mother tongue, they can better
recognize their mistakes in the learning process. However,
adolescence and adulthood offer less flexibility in terms of
brain plasticity than childhood. Therefore, it can be more
difficult to learn the pronunciation of the new language
precisely and use it naturally (Tulu, 2009).

Post-Adulthood

Learning a foreign language in post-adulthood can present
some challenges. Brain plasticity declines with age and the
process of learning the sounds and grammar of the new
language becomes more difficult. However, adults may have
more experience, learning strategies and motivation in
language learning. Moreover, learning a new language based
on adults' previous language knowledge increases
grammatical awareness (Demirel et al., 2002).

It is clear that age plays an important role in the foreign
language learning process. While children may be more prone
to language learning at an early age, adolescence and
adulthood offer different advantages and challenges. Each
age group should be supported with different language
learning strategies and methods. The important thing is to
recognize the specific challenges and advantages depending
on age and to use appropriate strategies to meet individual
needs in the language learning process. The age factor is not
an insurmountable barrier that affects language learning. It is
possible to learn languages at any age and with regular
practice, motivation and the right methods, success can be
achieved (Onan & Ozgakmak, 2014).

The Importance of Gender Factor in Foreign Language
Learning

The gender factor in the process of foreign language learning
can have an impact on the learning experiences and
achievements of language learners. Research on the effect of
gender on the language learning process has revealed some
differences. However, since these differences may be
influenced by individual and cultural factors, it is difficult to
generalize (Akin & Cetin, 2016).

Grammar and Language Skills

Some research shows that, in general, men have an advantage
in grammar and language ability. Men are able to understand
grammatical rules faster and use conceptual language skills
better. However, this difference is also influenced by cultural
and individual factors and does not apply to all individuals in
the same way (Yagmur Sahin & Abaci, 2019).

Communication and Speaking SkKills

Some research suggests that women in general have an
advantage in communication and speaking skills. Women
may be more skilled in emotional expression and social
communication. Therefore, women are considered to have an
advantage in oral skills in the language learning process.
However, this difference is still influenced by individual and
cultural factors (Goger & Karadag, 2020).

Motivation and Language Practice

Gender also has an impact on motivation and language
practice in language learning. Research shows that women
are generally more likely to approach language learning with
higher motivation and to practice more. Women may be more
motivated for reasons such as language learning
communication, increasing cultural awareness or personal
development. However, this is not a generalization and
reflects individual differences (Acat & Demiral, 2002).

Language Learning Strategies

Many scientific studies have shown that gender also has an
impact on language learning strategies. These studies show
that women generally approach language learning in a more
systematic and planned way, use more resources and seek
more support in the language learning process. Men, on the
other hand, sometimes adopt a more competitive approach
and participate in the learning process with more confidence.
This is still important in terms of individual differences and
is not a sufficient factor to generalize in terms of gender
(Karamanoglu, 2005).

The gender factor reveals some differences in the foreign
language learning process. However, these differences are
also influenced by individual, cultural and other factors. What
is important is that language learners focus on their individual
abilities and learning styles and use strategies appropriate to
their needs in the language learning process. Each individual's
language learning process is unique. For this reason, gender
alone cannot be considered as a determinant of a person's
language learning success (Tosun, 2022).
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The Importance of Cultural Factors in Foreign Language
Learning

The cultural factor in the foreign language learning process
refers to the experiences and interactions that language
learners encounter in a cultural and social context. The
cultural factor is an important factor affecting language
learning. Because language is not only grammar and
vocabulary; it also includes the values, norms, forms of
expression and social dynamics of a society (Boliikbas Kaya
& Keskin, 2010).

Cultural Awareness

Language is shaped in a cultural context and therefore
cultural awareness is important when learning a language. In
addition to grammar and vocabulary, understanding the
cultural elements of a language is important for correct
communication. Cultural awareness facilitates the correct use
of a language and interaction with another culture (Ulker,
2007).

Communication Skills

The cultural factor influences communication skills in the
language learning process. People who grow up in an
environment where a language is used naturally are better
able to grasp the sounds, intonation and expressions of a
language. Understanding the elements of a language such as
etiquette, gestures, body language and word choice is
important for effective communication (Aktas, 2005).

Compliance with Cultural Norms

Language learners must learn to communicate in a way that
is appropriate to the cultural norms of a language. Different
cultures have different social and interaction norms and these
are reflected in the use of a language. Communicating in
accordance with cultural norms helps you build better
relationships with other people and avoid cultural conflicts
(Haldan & Pekbak, 2019).

Cultural Change

Learning a foreign language can provide cultural exchange
and exposure. Learning a language provides exposure to the
thoughts and experiences of another culture and a different
perspective. This helps the language learner to develop the
ability to understand and appreciate cultural richness and to
communicate in a global context (Daslak, 2019).

Global Opportunities

Language learning opens doors to global opportunities. Being
skilled in another language provides the ability to collaborate
with different cultures, make international connections and
compete in the global business world. Language learning
increases opportunities to work or travel in different cultures
(Ates & Aytekin, 2020).

The cultural factor is important in the process of learning a
foreign language. Besides grammar and vocabulary,
understanding the cultural and social elements of a language
is important for effective communication and cultural
awareness. The cultural factor enables language learners to
interact with different cultures, experience cultural exchange
and take advantage of global opportunities. Therefore, taking

cultural factors into account when learning a language is
important in achieving a full understanding of the language
and cultural adaptation (Iscan, 2017).

The Importance of The Marital Status in Foreign
Language Learning

The impact of being married or single in the language
learning process can create differences in various areas such
as language learners' lifestyle, time management, social
interaction and motivation. The approaches and experiences
of married and single individuals to language learning differ
depending on these factors. Here are some points about the
impact of being married or single on language learning (Acat
& Demiral, 2002). These are;

Time Management

Married individuals generally have a busier schedule.
Spending time with their spouses and families, doing
household chores and dealing with other social
responsibilities limit their time. This makes it difficult to
allocate regular and sufficient time for language learning.
Single individuals, on the other hand, are able to manage their
time more flexibly and have more time for language learning
(Duru, 2016).

Social Interaction

Social interaction is very important in the language learning
process. While married individuals spend more time with
their spouses or family members, they have fewer
opportunities to interact with foreign language speakers for
language learning. This situation affects the development of
speaking skills. Single individuals, on the other hand, have
more opportunities to practice the language during the
language learning process (Demirkan, 2008).

Motivation and Support

Motivation and support are important in language learning.
Married individuals can find a supportive and motivating
environment for language learning from their spouses and
family members. At the same time, they may have
opportunities to work with their spouses to learn together and
improve their language skills. Single individuals, on the other
hand, may seek more external motivation and support in the
language learning process (Mehdiyev et al., 2016).

Language Practice and Communication

While married individuals naturally speak their native
language with their spouses or family members, they have
fewer opportunities for language practice. More
communication in the foreign language during the language
learning process allows for the natural use of the language and
the development of fluency. Single individuals have more
opportunities for language practice and communication
(Durmus, 2018).

Goals and Priorities

Individuals may have different goals and priorities in the
language learning process. Married individuals may have to
balance language learning with other life responsibilities and
have to adjust their language learning goals according to other
priorities. Single individuals may devote more time and
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energy to language learning and tend to achieve their goals
more quickly (Ugak, 2016).

The impact of being married or single on language learning is
related to factors such as time management, social interaction,
motivation and language practice. Each individual's language
learning process is unique and being married or single should
not be seen as an insurmountable barrier that affects language
learning skills and process. The important thing is to strike a
proper balance between setting language learning goals, using
strategies appropriate to their needs and studying regularly
(Dagdeviren, 2018).

The Importance of Environmental Factors in Language
Learning

The environmental factor refers to the physical, social and
cultural interactions around the person in the language
learning process. The environment in which the language
learner lives can significantly affect the language learning
experience and plays a critical role in the development of
language skills (Giines, 2011). We can explain the importance
of environmental factors in language learning under the
following headings.

Language Practice and Communication

Language practice and communication are important in the
language learning process. Being in an environment where a
language is used naturally helps to develop language learning
skills quickly. By interacting with speakers of the target
language, language learners have the opportunity to improve
their listening and speaking skills. Therefore, living in an
environment where the language is widely used can
accelerate the language learning process (Gocen, 2020).

Cultural Awareness

Language is shaped in a cultural context and understanding
the cultural norms, modes of expression and social interaction
of a language is an important part of the language learning
process. When language learners experience the culture of the
target language, it increases cultural awareness and makes
communication more meaningful (Ozyurt Giilen, 2019).

Motivation and Support

The environmental factor influences the language learner's
motivation and level of support. Living in an environment
where a language is spoken can be a natural motivator for
language learning. At the same time, people and society
around the language learner play a supportive or motivating
role in the language learning process (Ozer & Korkmaz,
2016).

Language Resources and Materials

The language resources and materials available in the
language learning process affect the success of the language
learner. Those who live in an environment where the
language is widely used have easier access to language
resources. Resources such as books, magazines, films, TV
programs and language teaching materials play an important
role in developing the language learner's skills and
knowledge (Giines, 2011).

Language Pairs and Communities

Language partners and language learning communities play
an important role in the language learning process. Language
learners can come together with other learners of the same
language to practice and support each other. Language
partners or language communities can make the language
learning process more fun and interactive (Cakir, 2011).

Living in an environment where the language is used
naturally facilitates language practice and communication,
increases cultural awareness and strengthens motivation to
learn a language. In addition, environmental factors such as
access to language resources, language peers and
communities are among the factors that influence a language
learner's success (Zeyrek, 2020). Language learners should
try to organize their environment in a way that supports and
motivates the language learning process and enhance the
language learning experience by using environmental factors
to their advantage.

The Importance of The Vocational Factor in Language
Learning

Occupational factor refers to the interactions in the language
learning process in relation to an individual's profession or
career. The needs, goals and professional objectives of the
language learner in their work or professional life greatly
affect the language learning process (Kagar & Zengin, 2009).
Some points about the importance of the vocational factor in
language learning can be summarized under the following
headings.

Job Opportunities and Skills

Many employers value candidates with language skills and
language learning can improve job prospects. Especially in a
globalized world, employees who can communicate in
different languages play a more important role in
international projects and companies' overseas operations.
Therefore, language learning contributes to professional
success by increasing job opportunities (Ates & Aytekin,
2020).

Communication in the Workplace

Language skills are a key to effective communication in the
workplace. Language learning helps to communicate better
with colleagues, customers and business partners. An
employee who can speak in different languages can solve
problems at work faster, work better as a team and strengthen
professional relationships (Sander, 2021).

Areas of Specialization and Sectors

In some professions, knowledge of specific languages or
linguistic knowledge specific to the regions where they are
spoken is important for entering specialized fields. For
example, in fields such as international law, tourism,
marketing or translation, a command of different languages
provides an advantage in professional competition (Kurt,
2023).

Opportunities to Work Abroad

Language learning increases opportunities to work abroad.
Proficiency in a language increases the ability to find a job
and live in another country. Language learners have the

https://dergipark.org.tr/tr/pub/tojras

705


https://dergipark.org.tr/tr/pub/tojras

TOJRAS, 2023, 12(4)

chance to work and gain experience in different countries
(Ates & Aytekin, 2020).

Specialization Certificates and Documents

Vocational language exams and certificates contribute to the
professional careers of language learners by documenting and
formalizing their professional skills. Such documents
facilitate the recognition of language knowledge and
communication skills by employers (Kinsiz, 2005).

Cultural Awareness and Relationships

Language learning facilitates interaction with other cultures
and increases cultural awareness. In professional life,
sensitivity and understanding of different cultures play an
important role in fostering international relations and
business partnerships (Haldan & Pekbak, 2019).

The vocational factor in language learning emphasizes the
importance of language skills in relation to an individual's
work life and career. Language learning can increase job
opportunities, improve communication in the workplace,
facilitate access to specializations and sectors, and create
opportunities to work abroad. At the same time, the language
learning process can strengthen professional relationships by
increasing cultural awareness and support business
partnerships in an international context (Kurt, 2023).
Therefore, language learning is an important element
contributing to professional success.

The Relationship Between Language and Career

The relationship between language and career is very
important and has a mutually reinforcing interaction.
Language skills can provide a significant advantage in an
individual's professional life and career (Ozkanan et al.,
2022). Some important points about the importance of the
relationship between language and career are summarized
under the following headings.

Job Opportunities

Language skills increase job opportunities in many different
professions. Especially in a globalizing world, employees
who can speak and understand different languages are more
preferred in international projects and overseas operations of
companies. Individuals with language skills have the
opportunity to work in different countries and build a career
in international companies (Ates & Aytekin, 2020).

Areas of Specialization and Sectors

Knowledge of certain languages opens the door to
specializations in certain professions. For example, in fields
such as translation, tourism, diplomacy, marketing or
international law, language skills are an essential
requirement. Language learning facilitates entry into
specializations by offering the opportunity to better
communicate with colleagues, clients and business partners.

Opportunities to Work Abroad

Language skills create opportunities to work and gain
experience abroad. Individuals who speak the language in
another country increase the ability to find work and live in
that country. This provides an important advantage for

developing cultural awareness and international relations
(Kurt, 2023).

Communication in the Workplace

Language learning is an essential skill for effective
communication in the workplace. An employee who can
speak in different languages communicates better with
coworkers and customers, can solve work problems faster and
work in a team. This plays an important role in increasing
productivity and collaboration in the workplace (Akpinar
Dellal & Cinar, 2011).

International Projects and Partnerships

Individuals with language skills can play a more active role
in international projects and business partnerships. When
dealing with international clients or partners, language skills
are a critical factor to increase success and customer
satisfaction (Akpinar Dellal & Cinar, 2011).

Cultural Awareness and Evaluation

Language learning increases cultural awareness and
strengthens the ability to build better relationships with other
cultures. This is an important factor for diversity and
inclusion in the workplace (Cakir, 2011).

There is an important relationship between language and
career. Language skills increase job opportunities and make
it easier to enter specialized fields. It creates opportunities to
work abroad and contributes to and improves communication
with people from different cultures in the workplace. It
enables playing an active role in international projects and
business partnerships. Language learning is an important
element that supports success in business life and career.
Especially in today's world of academia and science, when we
accept the fact that scientific life is universal, it is necessary
to accept that language and learning are inseparable. The
importance of language learning in creating more effective,
efficient, understandable and useful elements of new
technologies, health practices, universal and personal
scientific research data developed in many different cultures,
societies and countries of the world is becoming more and
more evident every day (Yilmaz & Tepe, 2020).

METHODS

Aim of the Research: Within the scope of this study, it is
aimed to evaluate the motivation sources encountered by
academics active in the field of sport sciences in professional
life. Within the scope of this purpose, another aim of the study
is to reveal the motivational challenges that sport sciences
faculty members may face in foreign language learning.
Potential strategies and suggestions to overcome these
difficulties are presented within the scope of the study and
results that will help academics working in the field of sport
sciences to increase their motivation in foreign language
learning are presented. The research was conducted with a
simple randomized design.

Population and Sample of the Research: All participants
were randomly selected. The questionnaire used in the
research was distributed to the participants by hand, mail and
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post. Reliability analysis, t-test, variance analysis and
regression analysis were used as statistical analysis methods.
Academics who are actively involved in teaching life in
sports sciences were selected as the sample. In line with the
data analysis, professional and language learning motivation
levels in foreign language learning were examined according
to the demographic characteristics of academics. In general
terms, the factors that have the least and most impact on the
motivation sources of academics in foreign language learning
have also been identified and solutions have been proposed.

Statistical Methods Used in Data Analysis: Within the
scope of the analysis, descriptive statistics, reliability
analysis, factor analysis, regression analysis, t-test analysis
and analysis of variance (ANOVA) were applied. Cronbach's
Alpha coefficient was 0.912. It is seen that this value and
reliability is at a very high level.

Research Hypotheses

H?: Factors related to foreign language learning differ
according to age.

H2: Factors related to foreign language learning differ
according to gender.

H3: Factors related to foreign language learning differ
according to marital status.

H*: Factors related to foreign language learning differ
according to academic title.

H5: Factors related to foreign language learning differ
according to income.

HE: Factors related to foreign language learning differ
according to school type.

H7: Academic title has a positive effect on factors related to
foreign language learning.

H8: School type has a positive effect on factors related to
foreign language learning.

RESULTS
Application and Analysis

Reliability Analysis: When the results of the reliability
analysis were analyzed, it was found that the 31 items
included in the analysis were at a very high confidence level.

Table 1. Demographic Statistics

Frequency Column %

18-25 243 12%

26-30 883 42%

1. YOUR AGE 31-40 398 19%
41-50 286 14%

51-65 275 13%

Female 753 32%

2. YOUR GENDER Male 1611 68%
Single 1181 50%

3. YOUR MARITAL STATUS Married 1176 50%
Instructor 191 9%

Research Assistant 368 17%

Lecturer 207 10%

4. ACADEMIC TITLE Assistant Professor 872 41%
Associate Professor 309 14%

Professor Doctor 189 9%

15000-20000 191 8%

20001-25000 368 16%

25001-30000 207 9%

30001-35000 367 15%

5 YOUR INCOME 35001-40000 505 21%
40001-50000 309 13%

50001-65000 189 8%

65001+ 235 10%

College 478 20%

Faculty of Sport Sciences 1650 70%

6. WHICH OF THE FOLLOWING FACULTIES OR SCHOOLS DO YOU SERVE IN? Faculty of Medicine 117 5%
Education Sciences 32 1%

Other Disciplines 94 4%

Factor Analysis

The answers given by the participants were evaluated and factor analysis was applied. As a result of the analysis, the following
factors were obtained. A total of 31 items consisting of the answers given by Turkish academics regarding the sources of motivation
in foreign language learning were loaded into the remaining 3 factorial sub-dimensions after factor analysis.

1. Sources of occupational motivation,

2. Motivation level in the classroom,

3. Loss of motivation related to environmental and other factors
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Table 2. Factor Analysis

Component
1 2 3

1. Sources of occupational motivation ,621

1. Sources of occupational motivation ,597

1. Sources of occupational motivation ,594

1. Sources of occupational motivation ,587

1. Sources of occupational motivation ,586

1. Sources of occupational motivation 574

1. Sources of occupational motivation ,518

1. Sources of occupational motivation ,502

2. Motivation level in the classroom 482

2. Motivation level in the classroom AT4

2. Motivation level in the classroom 462

2. Motivation level in the classroom ,449

2. Motivation level in the classroom 425

2. Motivation level in the classroom 422

2. Motivation level in the classroom ,389

2. Motivation level in the classroom ,703

2. Motivation level in the classroom ,666

2. Motivation level in the classroom ,652

2. Motivation level in the classroom ,5693

2. Motivation level in the classroom 571

2. Motivation level in the classroom 418

3. Loss of motivation related to environmental and other factors ,387
3. Loss of motivation related to environmental and other factors ,334
3. Loss of motivation related to environmental and other factors ,329
3. Loss of motivation related to environmental and other factors ,849
3. Loss of motivation related to environmental and other factors ,849
3. Loss of motivation related to environmental and other factors ,569
3. Loss of motivation related to environmental and other factors 478
3. Loss of motivation related to environmental and other factors 425
3. Loss of motivation related to environmental and other factors ,406
3. Loss of motivation related to environmental and other factors ,338

H!: Factors related to foreign language learning differ

according to age.

When the factors related to foreign language learning

according to age are examined, the Sig values of all factors

are found to be less than 0.05 and therefore the hypotheses
related to these factors will be rejected. Accordingly,

e Sources of occupational motivation differ according to
age. The highest average belongs to the 31-40 group.

e The level of motivation in the classroom differs according
to age. The highest average belongs to the 26-30 group.

e Loss of motivation for environmental and other factors
differs according to age. The highest average belongs to
the 26-30 group.

H2: Factors related to foreign language learning differ

according to gender.

When the factors related to foreign language learning

according to gender are examined, the Sig values of all factors

are found to be less than 0.05 and therefore the hypotheses
related to these factors will be rejected. Accordingly,

e Occupational motivation sources differ according to
gender. The highest average belongs to the male group.

e The level of motivation in the classroom differs according
to gender. The highest average belongs to the male group.

e Loss of motivation for environmental and other factors
differs according to gender. The highest average belongs
to the male group.

H3: Factors related to foreign language learning differ

according to marital status.

When the factors related to foreign language learning

according to marital status are analyzed, except for Factors 1

and 2, the Sig values of the other factors are found to be less

than 0.05; therefore, the hypotheses related to these factors
will be rejected. Accordingly;

e Occupational motivation sources do not differ according
to marital status.

e The level of motivation in the classroom does not differ
according to marital status.

e The loss of motivation related to environmental and other
factors differs according to marital status. The highest
mean belongs to the single group.

H*: Factors related to foreign language learning differ

according to academic title.

When the factors related to foreign language learning

according to academic title are examined, the Sig values of

all factors are found to be less than 0.05 and therefore the
hypotheses related to these factors will be rejected.

Accordingly,

e Sources of professional motivation differ according to
academic title. The highest average belongs to the
associate professor group.

e The level of motivation in the classroom differs according
to academic title. The highest average belongs to the
assistant professor group.

e The loss of motivation related to environmental and other
factors differs according to academic title. The highest
mean belongs to the assistant professor group.
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Table 3. General Analysis

1. Sources of occupational

2. Motivation level in the

3. Loss of motivation related to

motivation classroom environmental and other factors

Age N % Anova SD p Anova SD p Anova SD p
18-25 243 12%

26-30 883  42%

31-40 398 19% 4,448 6 0 6,204 6 0 11,144 6 0
41-50 286 14%

51-65 275 13%

Gender N % t-test SD P t-test SD P t-test sSD P
Female 753 32%

Male 1611 68% 4,775 1 0 2,697 1 0,01 11,424 1 0
Marital Status N % t-test SD P t-test SD P t-test sSD P
Single 1181  50%

Married 1176 50% -1,276 1 0,202 -0,814 1 0,416 -7,233 1 0
Academic Title N % Anova SD p Anova SD p Anova SD p
Instructor 191 9%

Research Assistant 368 17%

Lecturer 207 10%

Assistant Professor 872  41% 11,246 7 0 6,336 7 0 38,918 7 0
Associate 309 14%

Professor

Professor Doctor 189 9%

Income N % Anova sD p Anova SD p Anova SD p
15000-20000 191 8%

20001-25000 368  16%

25001-30000 207 9%

30001-35000 367  15%

35001-40000 505 21% 11,246 7 0 6,336 7 0 38,918 7 0
40001-50000 309  13%

50001-65000 189 8%

65001+ 235 10%

School Type N % Anova SD p Anova SD p Anova SD p
College 478 20%

Fapulty of Sport 1650  70%

Sciences

Facu_lty of 117 50 9,048 6 0 6,463 6 0 4,871 6 0
Medicine

Education Sciences 32 1%

Other Disciplines 94 4%

H5: Factors related to
according to income.

foreign language learning differ

When the factors related to foreign language learning
according to income are analyzed, the Sig values of all factors
are found to be less than 0.05 and therefore the hypotheses
related to these factors will be rejected. Accordingly;

e Sources of occupational motivation differ according to
income. The highest average belongs to the 20001-25000
group.

e The level of motivation in the classroom differs according
to income. The highest average belongs to the 30001-
35000 group.

e Loss of motivation for environmental and other factors
differs according to income. The highest average belongs
to the 30001-35000 group.

H®: Factors related to foreign language learning differ
according to school type.

When the factors related to foreign language learning
according to school type are examined, the Sig values of all
factors are found to be less than 0.05, therefore the hypotheses
related to these factors will be rejected. Accordingly,

e Sources of occupational motivation differ according to
school type. The highest average belongs to the faculty of
medicine group.

e The level of motivation in the classroom differs according
to school type. The highest average belongs to the faculty
of sport sciences group.

e Loss of motivation related to environmental and other
factors differs according to school type. The highest
average belongs to the college group.

H”: Academic title has a positive effect on factors related
to foreign language learning.

According to the regression analysis, since the coefficient for
all factors is positive, it is determined that the effect of
academic title on the factors is positive.

H8: School type has a positive effect on factors related to
foreign language learning.

According to the regression analysis, since the coefficient for
all factors was negative, it was determined that the effect of
school type on the factors was negative.
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Table 4. Regression analysis according to academic title

Dependent Variable Independent Variable Coefficient
1. Sources of occupational motivation Academic Title 0,007268668
2. Motivation level in the classroom Academic Title 0,002394728
3. Loss of motivation related to environmental and other factors Academic Title 0,017091837
Table 5. Regression analysis according to school type
Dependent Variable Independent Variable Coefficient
1. Sources of occupational motivation School Type 0,000923364
2. Motivation level in the classroom School Type 0,004746608
3. Loss of motivation related to environmental and other factors School Type 0,00303105

DISCUSSION

Lack of motivation is an obstacle that sport sciences
graduates face in foreign language learning. This leads to
problems such as inattention, apathy and low level of
achievement. The reasons for lack of motivation include
difficulties in adapting to the requirements of language
learning, lack of belief in language learning skills, lack of
extrinsic motivation and difficulties in the language learning
process.

There are studies in the literature where motivation and
foreign language learning success are strongly linked
(Hiromori, 2009; Karagiil, 2019; Kato, Yasumoto, & Aacken,
2007). Karakis (2020) also found that some of the students in
the study had the belief that ability cannot be developed, fear
of making mistakes, need for success and high ability
expectancy, and very few students had low ability
expectancy.

In our study, sources of occupational motivation, in-class
motivation level and loss of motivation due to environmental
and other factors differ according to gender. The highest
mean belongs to the male group. Altan (1994) supported our
findings in his study and found that male students' foreign
language motivation was higher than female students'
motivation.

In their study, Acat and Demiral (2022) found that the
motivational problems encountered in foreign language
learning differed according to gender, that males experienced
more intense motivational problems than females, and that
females had a more positive view of the difficulties
encountered during the language learning process and that the
problems experienced did not affect them. There are studies
in the literature that female students are more motivated than
male students (Ertan, 2008; Mori & Gobel, 2006; Moriam,
2008; Nikitina & Furuoka, 2005).

In our study, it was found that sport science graduates lacked
knowledge about the advantages of language learning in their
sport careers and had a high level of demotivation. A
supportive learning environment should be provided for sport
sciences graduates and students are not given the opportunity
to observe their progress in the language learning process.

The advantages of starting to learn a foreign language as early
as possible are undeniable (Gaonac'h 2006). In the learning

process, “starting, continuing or ending the processing of
information directly depends on one's motivation" (Cugq,
2003). In our study, the factors related to foreign language
learning (professional motivators (31-40 years old),
motivation level in the classroom (26-30 years old) and
environmental and other factors (26-30 years old) differ
according to age.

It is among the findings of the research that the factors for the
diversity, interest and interaction of learning materials and
activities to increase motivation do not occur and interactive
methods are not used. It is seen that participants in academic
life do not work with real-life examples to improve their
language skills. In addition, methods such as goal setting and
tracking progress are not used by the participants for
motivational purposes. It is seen as a common problem that
sport sciences graduates face a lack of motivation in foreign
language learning. Various approaches such as awareness-
raising activities, a supportive learning environment and
interactive teaching strategies should be used to overcome
this challenge. Increasing sport science graduates' motivation
to learn languages has been found to be a crucial factor for
improving their language skills and expanding opportunities
in their sport careers. In their study, Acat and Demiral (2022)
stated that the variety of in-class activities, the attractiveness
of the materials used and the environment in which language
teaching is carried out are effective factors in ensuring
motivation.

The results of this study provide important information about
the motivation of sport sciences graduates to learn a foreign
language. The validity and reliability of the scale shows that
the scale is a reliable assessment tool for the foreign language
learning motivations of sport science graduates. With the help
of this scale, foreign language learning motivations of sport
science graduates can be understood in a more detailed and
comprehensive way. Stating that the scale's construction and
validity-reliability analyses are based on a solid foundation
indicates that this scale is appropriate and reliable for
objectively assessing sport science graduates' motivation to
learn a foreign language. Therefore, it is thought that the scale
will be a valuable assessment tool for educators and
institutions that want to make plans for sport sciences
education.
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However, some limitations of the study should be taken into
consideration. The fact that the scale was applied only to sport
sciences graduates may raise some questions about the
general validity and external validity of the scale. Applying
the scale on graduates from different disciplines would be an
important step to test the general validity of the scale. In
addition, adapting the scale in other languages and using it on
sport sciences graduates from different cultures is important
to demonstrate the cultural validity and adaptability of the
scale to different populations. The results of the scale provide
important information about the motivation of sport sciences
graduates to learn a foreign language. However, it would be
useful to conduct more in-depth studies in this area.
Examining other factors that may affect sport sciences
graduates’ motivation to learn a foreign language and
investigating the relationship between the scale and these
factors will contribute to the development of more effective
strategies for sport sciences graduates by educators and
institutions. For example, the relationship between students'
perceptions of the language of instruction, language use in
educational settings, language learning experiences and
motivational factors can be investigated in more detail.

Limitations of the study should also be taken into
consideration. The sample size used for the development of
the scale and the characteristics of the sample may cause
some limitations in the generalization and external validity of
the scale. In addition, the application of the scale only to sport
sciences graduates may also limit the applicability of the scale
to a wide audience. This scale, which was developed to assess
the motivation of sport sciences graduates to learn a foreign
language, will be an important assessment tool for educators
and institutions that want to make plans for sport sciences
education. The scale's structure, internal consistency and test-
retest reliability indicate that the scale is based on a solid
foundation. However, testing the general validity of this scale
by applying it to graduates in different disciplines and
adapting the scale in other languages may be the subject of a
more comprehensive research. More in-depth studies on sport
science graduates' motivation to learn a foreign language may
help educators and institutions to develop more effective
strategies in this regard. In this context, the findings of this
study constitute an important basis and provide guidance for
future studies on sport sciences graduates' motivation to learn
a foreign language. The findings of the study will contribute
to more in-depth studies on the motivation of sport sciences
graduates to learn foreign languages and provide guidance for
future studies. More comprehensive and multicultural studies
on foreign language learning motivations of sport science
graduates will help educators and institutions to develop more
effective strategies in this regard. Therefore, this study on
foreign language learning motivations of sport sciences
graduates provides an important contribution that can serve
as a basis for further research in this field.

Conclusion: Sport sciences is a discipline that researches
and develops sports performance and sports-related areas
such as health, nutrition and physiology. Language learning
is of great importance in this field and language skills for
sports science professionals should be recognized as a
critical factor that increases success.

First of all, language learning in sport sciences facilitates
international communication. As a worldwide event related to
sports and athletes, coaches and academics from different
countries come together, cultural richness is created. For this
reason, the importance of the language factor is felt more in
the creation of the benefit to be provided by the contributions
of different cultures to each other. Thanks to their language
skills, sports science professionals can attend international
conferences, take part in international projects and gain
sensitivity to different cultures.

Language learning also increases scientific access to
resources in the field of sport sciences. Access to research and
articles in different areas of sport enables sport science
professionals to keep their expertise up to date. In addition,
academics with language skills enrich their own studies by
participating in international research in the field of sport
sciences.

Thanks to their language skills, sports science professionals
have opportunities to study and gain experience abroad.
Working in sports academies and laboratories in different
countries provides a more comprehensive understanding of
sports sciences and helps to understand the different practices
in various sports branches.

e A total of 31 items consisting of the answers given by
Turkish academics regarding the sources of motivation in
foreign language learning were loaded into the remaining
3 factorial sub-dimensions after factor analysis

1. Sources of occupational motivation;
2. Motivation level in the classroom;

3. Loss of motivation related to environmental and
other factors;

e Sources of occupational motivation differ according to
age. The highest average belongs to the 31-40 group. The
level of motivation in the classroom differs according to
age. The highest average belongs to the 26-30 group. Loss
of motivation related to environmental and other factors
differs according to age. The highest mean belongs to the
26-30 group.

e Occupational motivation sources differ according to
gender. The highest average belongs to the male group.
The level of motivation in the classroom differs according
to gender. The highest mean belongs to the male group.
Loss of motivation related to environmental and other
factors differs according to gender. The highest mean
belongs to the male group.

e Professional motivation sources do not differ according to
marital status. The level of motivation in the classroom
does not differ according to marital status. Loss of
motivation related to environmental and other factors
differs according to marital status. The highest mean
belongs to the single group.

e Sources of professional motivation differ according to
academic title. The highest average belongs to the
associate professor group. The level of mativation in the
classroom differs according to academic title. The highest
average belongs to the assistant professor group. Loss of
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motivation related to environmental and other factors
differs according to academic title. The highest mean
belongs to the assistant professor group.

e Sources of occupational motivation differ according to
income. The highest average belongs to the 20001-25000
group. Motivation level in the classroom differs according
to income. The highest average belongs to the 30001-
35000 group. Loss of motivation related to environmental
and other factors differs according to income. The highest
mean belongs to the 30001-35000 group.

e Sources of occupational motivation differ according to
school type. The highest average belongs to the faculty of
medicine group. Mativation level in the classroom differs
according to school type. The highest average belongs to
the faculty of sport sciences group. Loss of motivation
related to environmental and other factors differs
according to school type. The highest average belongs to
the college group.

e According to the regression analysis, since the coefficient
for all factors is positive, it is determined that the effect of
academic title on the factors is positive.

e According to the regression analysis, since the coefficient
for all factors was negative, it was determined that the
effect of school type on the factors was negative.
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GENISLETILMIS OZET

Calismanin Amaci: Bu calisma kapsaminda spor bilimleri
alaninda  aktif olan akademisyenlerin yabanci dil
ogrenimindeki mesleki ve dil 6grenimi konusunda
karsilagilan  motivasyon kaynaklari  degerlendirilmesi
amaglanmistir. Bu amag¢ kapsaminda spor bilimleri dgretim
iiyelerinin yabanci dil Ogreniminde karsilasabilecekleri
motivasyon zorluklarini ortaya koymak ¢alismanin farkli bir
amacini olusturmaktadir.

Arastirma Problemleri:

e Yabanci dil 6grenimi ile ilgili faktorler yasa gore farklilik
gostermekte midir?

e Yabanci dil 6grenimine iligkin faktorler cinsiyete gore
farklilik gostermekte midir?

e Yabanci dil dgrenimi ile ilgili faktdrler medeni duruma
gore farklilik gostermekte midir?

e Yabanci dil 6grenimi ile ilgili faktrler akademik unvana
gore farklilik gostermekte midir?

e Yabanci dil 6grenimi ile ilgili faktorler gelir durumuna
gore farklilik gostermekte midir?

e Yabanci dil 6grenimi ile ilgili faktorler okul tiiriine gore
farklilik gostermekte midir?

e Akademik unvanin yabanci dil 6grenimi ile ilgili faktorler
iizerinde olumlu bir etkisi var mi1?

e Okul tiiriiniin yabanci dil 6grenimine iliskin faktdrler
iizerinde olumlu bir etkisi var midir?

Literatiir Arastirmasi: Giiniimiizde yabanci dil 6grenimi,
akademik ve profesyonel basari i¢in dnemli bir gereksinim
haline gelmistir. Spor bilimlerinde aktif goérev yapan
akademisyenlerin yabanci dil 6grenmelerindeki motivasyon
zorluklari bilinen bir gergektir. Spor bilimleri 6gretim tiyeleri
de uluslararasi baglantilar, yayinlar ve konferanslara katilim
gibi faaliyetlerde bulunurken yabanci dil becerilerine ihtiyag
duymaktadirlar. Ancak, yabanci dil 6grenimi siireci her birey
icin farkli zorluklar icermekte ve spor bilimleri alaninda aktif
olarak calisan akademisyenlerin de motivasyonlarini
etkileyen bazi 6zel zorluklarla karsilagtiklar1 bilinmektedir.

Yabanci dil 6grenme ve motivasyonunda yasanan ¢ok farkl
sorunlar ve olumsuzluklar bulunmaktadir. Bu sorun ve
olumsuzluklar1 bir¢ok baslik altinda toplayabiliriz. Spor
bilimleri mezunlarinin yabanci dil 6greniminde karsilastigi
motivasyon zorluklari, bu alanda yapilan arastirmalarin odak
noktalarindan biridir. Yabanci dil 6grenimi, Spor bilimleri
mezunlari i¢in 6nemli faktdrdiir. Sporun uluslararasi bir alan
olmasi ve iletisim gerektirmesi nedeniyle dil becerilerine
ihtiyag duyulmaktadir. Ancak, motivasyon eksikligi, dil
6grenme siirecini etkilemektedir. Motivasyon eksikligi, spor
bilimleri mezunlarmin yabanci dil 6greniminde karsilastig
bir engeldir. Bu durum, dikkatsizlik, ilgisizlik ve diisiik basari
diizeyi gibi sorunlara yol ac¢maktadir. Motivasyon
eksikliginin  nedenleri  arasinda  dil = 6greniminin
gereksinimlerine uyum saglamada zorluklar, dil 6grenme
becerilerine olan inan¢ eksikligi, digsal motivasyonun
eksikligi ve dil 6grenme siirecinde yasanan sikintilar olarak
goriilmektedir. Spor bilimleri mezunlarinin dil 6greniminin
spor kariyerlerindeki avantajlarint anlamalarina yonelik bilgi
eksiklikleri ile motivasyon kayiplarinin yiiksek oldugu
bulgular arasinda yer almaktadir.

Yontem: Tim katilimcilar rastgele segilmistir. Arastirmada
kullanilan anket katilimcilara elden ve posta yoluyla
dagitilmigtir.  Istatistiksel ~ analiz ~ yontemleri  olarak
giivenilirlik analizi, t-testi, varyans analizi ve regresyon
analizi kullanilmistir. Orneklem olarak spor bilimlerinde aktif
olarak 6gretim hayatinda yer alan akademisyenler se¢ilmistir.
Verilerin analizi dogrultusunda akademisyenlerin
demografik o6zelliklerine gore yabanci dil 6greniminde
mesleki ve dil 6grenme motivasyon diizeyleri incelenmistir.
Genel anlamda akademisyenlerin yabanci dil 6grenimindeki
motivasyon kaynaklarina en az ve en ¢ok etki eden faktorler
de tespit edilmis ve ¢oziim Onerileri getirilmistir. Analiz
kapsaminda betimsel istatistikler, giivenilirlik analizi, faktor
analizi, regresyon analizi, t-testi analizi ve varyans analizi
(ANOVA) uygulanmistir. Cronbach's Alpha katsayist 0,912
olarak bulunmustur. Bu deger ile giivenilirligin ¢ok yiiksek
diizeyde oldugu goriilmektedir.

Bulgular: Spor bilimleri mezunlarina yonelik destekleyici
bir 6grenme ortam1 saglanmahdir. Ogrenim siirecindekilere
dil dgrenme siirecindeki ilerlemeleri gozlemleme firsati
sunulmadigi bulgular arasinda yer almaktadir. Motivasyonu
artirmak i¢in 6grenme materyalleri ve etkinliklerin ¢esitliligi,
ilgi ¢ekici ve etkilesimine yonelik faktorlerin olusmadigi yine
bulgular arasinda yer almaktadir. Dil 6greniminde aktif
katilim1 tesvik eden etkilesimli yontemlerin kullanilmadigi
aragtirma bulgular1 arasindadir. Akademik hayat icerisinde
yer alan katilimcilarin dil becerilerini gelistirebilmeleri igin
gercek  hayattan Orneklerle caligmalar  yapmadiklart
goriilmektedir. Ayrica, hedef belirleme ve ilerlemenin takibi
gibi yontemlerin katilimcilar tarafindan motivasyon amaci ile
kullanilmadig anlasiimaktadir.

Sonu¢ ve Degerlendirme: Spor bilimleri mezunlarmmn
abanct  dil  Ogreniminde  motivasyon  eksikligiyle
kargilagmalar1 yaygim bir sorun olarak goriilmektedir. Bu
zorlugun tistesinden gelmek i¢in bilinglendirme faaliyetleri,
destekleyici bir 6grenme ortami ve etkilesimli Ogretim
stratejileri gibi ¢esitli yaklagimlar kullanilmalidir. Spor
bilimleri mezunlarmin dil 6grenme motivasyonunu artirmak,
dil becerilerini gelistirmek ve spor kariyerlerindeki firsatlar
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genigletmek i¢in olduk¢a Onemli bir faktdr oldugu ortaya
konulmustur. Spor bilimleri, spor performansini ve sporla
ilgili saglik, beslenme, fizyoloji gibi alanlar1 arastiran ve
gelistiren bir disiplindir. Bu alanda dil 6grenmenin 6nemi
oldukca biiyiiktiir ve spor bilimleri profesyonelleri i¢in dil
becerileri, basariy1r artiran kritik bir faktor olarak kabul
edilmelidir. Oncelikle, spor bilimleri alaninda dil 6grenme,
uluslararasi iletisimi kolaylastirmaktadir. Sporla ilgili diinya
capinda bir etkinlikte farkli iilkelerden gelen sporcular,
antrendrler ve akademisyenler bir araya geldiklerinde kiiltiirel
zenginlik olusmaktadir. Bu nedenle farkli kiiltiirlerin
birbirine olan katkilar ile saglanacak faydanin yaratilmasinda
dil faktorliniin 6nemi daha fazla hissedilmektedir. Dil
becerileri  sayesinde, spor bilimleri  profesyonelleri
uluslararast1  konferanslara katilabilmekte, uluslararasi
projelerde yer almakta ve farkli kiiltirlere duyarlilik
kazanmaktadir. Dil 6grenme ayni zamanda spor bilimleri
alaninda kaynaklara bilimsel anlamda erigimi artirmaktadir.
Sporun farkli alanlarinda yapilan aragtirmalara ve makalelere
ulagmak, spor bilimleri profesyonellerinin uzmanliklarini
glincel tutmasini  saglamaktadir. Ayrica, dil bilen
akademisyenler, spor bilimleri alaninda yapilan uluslararasi
aragtirmalara katilarak kendi calismalarint
zenginlestirmektedir. Spor bilimleri profesyonelleri, dil
becerileri sayesinde yurtdisinda egitim alma ve deneyim
kazanma firsatlar1 elde etmektedir. Farkli iilkelerdeki spor
akademilerinde ve laboratuvarlarda c¢alismak, spor
bilimlerinin daha kapsamli bir sekilde &grenilmesini
saglayarak cesitli spor branslarindaki farkli pratiklerin
anlagilmasina yardimci olmaktadir.
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