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Literature can be defined as a branch of art by which people express their
emotions, thoughts, imaginations and ideals verbally or in written through
language. It is one of the many fields utilized by social studies courses that
inherently involve several social disciplines. Several different type of literary
works have been used as teaching materials in social studies teaching. These
primarily involve novels, stories, memoirs, biographies, travel writings, sagas,
epics, articles, proverbs, songs, idioms, legends, poems, tales and theater plays.
The aim of this study is to determine the extent to which social studies teachers
use literary works in their courses. Phenomenology among qualitative
methodologies was used during the research. The study group consists of 32
social studies teachers working in Bartin province as of 2015-2016 academic year.
Structured interview was used as the data gathering tool. The data obtained within
the frame of the study were analyzed using content analysis. As a result of the
research, the majority of participating teachers were found to be inclined to use
literary works in their courses, although they find the use of literary works in
curricula and course books qualitatively and quantitatively inadequate.
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Edebiyat insanlarin duygu, diigiince, hayal ve ideallerini dil vasitasiyla sozlii ve
yazili bir bicimde ifade ettikleri bir sanat olarak tanimlanabilir. Dogas: itibariyle
sosyal bilim dallarini i¢inde barindiran sosyal bilgiler dersinin yararlandigt yakin
caligma alanlarindan birisi de edebiyattir. Sosyal bilgiler dgretiminde edebiyata
iligskin farkl: tiirde birgok edebi iirtin bir ders araci olarak kullanilmaktadir. Bunlar
arasinda baslicalari; roman, hikdye, ami, biyografi, gezi yazisi, destan, menkibe,
makale, atasozii, sarki, deyim, efsane, mani, masal ve tiyatro sayilabilir. Bu
arastirmanin amact sosyal bilgiler 6gretmenlerinin derslerinde edebi iiriin kullanma
durumlarim  ortaya koymaktir. Aragtirmada nitel metodoloji kapsaminda
olgubilimden yararlanilmigtir. Arastirmanin g¢aligma grubunu, 2015-2016 egitim-
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miilakattan yararlanilmistir. Arastirma kapsaminda toplanan veriler icerik analizi
yardimiyla ¢oziimlenmistir. Arastirma sonucunda, sosyal bilgiler 6gretmenlerinin
cogunlugunun derslerinde edebi iirlin kullanmaya istekli olduklari ancak &gretim
programi ve ders kitaplarinda edebi iriin kullanimini nitelik ve nicelik agisindan
yetersiz gordiikleri ortaya ¢ikmustir.
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Introduction

As a fundamental requirement for human life, education defines a period that covers a specific time span in
an individual’s life. Throughout this period, individuals’ ability to fulfil their vital needs and establish
communication with others through expressing themselves, i.e. their ability to socialize holds great importance.
Human beings are inherently social creatures and they feel the need to fulfil their social requirements through
living in a society. Fulfillment of these social requirements within the educational period is the primary subject
of social studies courses among the related fields of study.

Social studies courses investigate individuals’ interaction with their social and physical environment within
the context of past, present and future on the basis of a collective education approach (MEB, 2005a). In this
sense, the general aim of social studies course is to educate individuals with effective communicational skills
that effectively contribute to their society through adoption of social knowledge, skills and values and that love
their country (Doganay, 2005; Yesilbursa and Sabanci, 2015).

Social studies course has an interdisciplinary structure that incorporates interrelated knowledge, skills and
values, thus providing an organized teaching (MEB, 2018). Both the intertwined structure of social phenomena
and the indiscernibility of social problems in political, social and economic terms require utilization of diverse
disciplines in the field of social studies (Kaymakci, 2010). In this regard, establishment of teaching environments
that help students get connected with real life and have sound life experiences is required throughout the
education period, which in turn necessitates the use of diverse strategies, methods, techniques and teaching aids
and materials (Meydan and Akdag, 2014; Yildirim, 2017). Also, course contents can be associated with similar
fields such as culture, art, media and literature (Akdag, 2009). Among these fields, literature holds particular
importance, as it features similar properties with the field of social studies. They both put their primary emphasis
on humans, involve an intense reading, writing and speaking process, and inherently undertake the role of a
culture communicator, which are indicative of the intrinsic bond between these two fields (Akkus, 2006; Unlii,
2016).

The relationship between social studies and literature manifests itself in curricula as well. Two articles in the
“explanations about the implementation of program” section of the social studies curriculum, that took effect as
of year 2005, include recommendations regarding the use of literary works in social studies courses. In this
regard, social studies teachers are prompted to utilize literary works and written materials (legends, sagas, tales,
proverbs, folktales, ballads and poems, etc.), and social studies should blend literature and geography, as a
means for equipping students with the love of their country and nation. Moreover, social studies teachers should
motivate their students to read novels, historical novels, stories, memoirs, travel writings, poems and anecdotes
to draw the interest of their students to course subjects (MEB, 2005a: 6-8; MEB, 2005b: 7-10). A similar
approach was adopted in the social studies curriculum that took effect as of 2017-2018 academic year. In this
frame, teachers were reminded to use literary works such as legends, sagas, tales, proverbs, folktales, ballads and
poems, to draw their students’ interest (MEB, 2018: 10).

Students are provided with several opportunities to acquire fundamental skills through the use of literary
works in social studies courses. In these courses, development of reading, writing, speaking and listening skills is
primarily promoted, thus, students learn how express themselves, establish communication and empathy, acquire
diverse perspectives and respect human personality. Literary works also contribute to the development of
sensitivity, raising a cultural awareness, and acquisition of a democratic culture texture. The understanding,
comprehending, thinking and criticizing skills of students can be developed to help them regard their lives in a
more positive manner and acquire a social personality. Also, students’ creativity can be developed through
exalting their spirits by the help of art, by equipping them with aesthetical feelings of an artist (Kuran and
Ersozlii, 2009; Oztiirk and Otluoglu, 2002; Sever, 1998).

Literary works enable materialization of intangible contents, which arouse students’ interest. They enable
cultural communication through teaching students national and universal values. Literature works allow students
have a good time through exemplification of real life experiences (Akkus, 2007; Chapin and Messick, 1999;
Cencen, 2010; Garcia and Michaelis, 2001; Koksal, 2010; Tekgoz, 2005; Turk et al., 2007, Oguzkan, 2001;
Oztiirk and Otluoglu, 2010; Top, 2009; ref. Kaymakei, 2013). This way, students’ critical thinking capabilities
are enhanced which facilitate interpretation of current events, and establishing a link between the present and the
past through comparison of events (Altun and Ata, 2008; Cengelci, 2013; Dénmez and Altikulag 2014). Literary
works establish a link between the concepts of “past, present and future”, and “change, development and
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continuity”, thus enabling students to explore/analyze the relationship between these concepts (Kaya and Ekigi,
2015; Krey, 1998). They also contribute to the process of taking reputed people as role models, thus acquisition
of specific values possessed and practiced by these people (Er and Sahin, 2012).

Various studies have been performed on the use of literary works, which have such a close relationship with
social studies teaching, in the field of social studies and course contents. The findings of these researches
indicate that, the use of literary works results in increased academic success (Akkus, 2007; Altunay-Sam, 2011;
Altunay-Sam and Iskender-Kilig, 2011; Arslan, 2014; Bacak, 2008; Béliicek, 2008; Cifci, 2011; Erdem, 2010;
Geveng, 2014; Keskin, 2008; Oztiirk, 2002; Simsek, 2000; Tekgoz, 2005; Top, 2009; Yesilbursa and Sabanci,
2015; Yigit, 2007), develops historical thinking skills and creativity (Bacak, 2008; Erdogan, 2007), contributes
to the development of the tendency to empathize, (Akyol, 2011), and develops a positive attitude towards the
course (Demir, 2011; Orug and Erdem, 2010; Oztiirk and Otluoglu, 2002; Top, 2009). The place of literary
works in the related courses’ textbooks have been adressed as well (Kaymakci, 2012; Kaymakci, 2013;
Kaymakc1 and Er, 2013; Orug, 2009; Yesilbursa, Sabanci and Hamarat, 2013). The opinions of students
(Cencen, 2017; Er, 2008; Er, 2010; Er and Sahin, 2012; Kaymakci, 2008; Simsek, 2006a; Simsek, 2006b),
teacher candidates (Beldag and Aktas, 2016; Dénmez and Altikulag, 2014; Tokdemir, 2016; Unlii and Kaskaya,
2018; Yesilbursa and Sabanci, 2015) and teachers (Beldag and Aktas, 2016; Cencen and Akca-Berk, 2014; Ibret,
Karasu-Avci, Karabiyik, Giiles and Demirci, 2017; Mertol, 2008; Simsek, 2006a; Topgu and Kaymakci, 2018;
Unlii, 2016; Yildirmm, 2017) were also asked in these studies.

Beldag and Aktas (2016) addressed the relationship between social studies and literary works and evaluated
teachers’ and teacher candidates’ opinions regarding the use of literary works in social studies courses. The
research was carried out with 48 participants (24 social studies teachers and 24 social studies teacher candidates)
and the type of literary works that are/could be used in social studies teaching, the properties expected from
them, the potential teaching fields in which literary works can be used, and titles of literary works were focused.

Cencen and Akga-Berk (2014) evaluated teacher opinions on the use of poems as literary works. In this
context, teachers’ opinions on the use of poems in their courses were evaluated on the basis of some of the
variables (gender, the type of school in which they work, their professional seniority and their final graduation).

ibret, Karasu-Avci, Karabiyik, Giiles and Demirci (2017) investigated the extent to which students use
literary works in values education. In this frame, the importance of the use of literary works in values education,
the extent to which literary works are used in values education, literary works used in values education, and the
contributions of the use of literary works to courses in values education were addressed.

Mertol (2008), investigated the extent to which teachers used childrens’ literature works in their courses. In
this regard, the differences in teacher opinions were evaluated based on specific variables (gender, real branch,
and professional seniority), and the children’s novel read by teachers in their childhood were determined.

Simsek (2006a) evaluated the student (223 participants) and teacher (30 participants) opinions as to the use of
historical novels in social studies courses. In this frame, student opinions on historical novels were
comparatively evaluated on the basis of their school, gender, grade level and their historical-movie-watching-
status; and teacher opinions on historical novels were evaluated on the basis of their gender, graduation,
seniority, reading-status and periodical-publication-following-status.

Topgu and Kaymaker (2018) investigated whether teachers used sagas in their courses. They accordingly
evaluated teacher opinions on the definition and educational benefits of sagas, the place of sagas in social studies
curricula and textbooks, as well as the adequacy levels for the use of sagas in social studies courses.

Unlii (2016) investigated teacher opinions on the use of literary works as teaching materials. The study was
carried out with 20 participants from Erzincan province and it focused on the issues such as the types of literary
works preferred by teachers, the criteria used for selection of literary works, and the course subjects and stages
for which teachers utilized literary works.

Yildirim (2017) carried out a study to reveal the extent to which teachers used literary works and whether
they encounter related problems. The research was performed with participation of 20 teachers in Erzurum
province, and the subjects such as teachers’ literary-works-usage-levels, their purposes for using literary works,
the criteria they used for choosing between literary works, the types of literary works they use, how they provide
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them, how they use literary works in their courses and the problems they encounter when they use literary works
in their courses, were addressed.

A collective evaluation of these studies in the field reveal that, the studies partially focus on the general use
of literary works (Beldag and Aktas, 2016; Unlii, 2016; Yildirim, 2017), while others focus on the use of
children’s literature works (Mertol, 2008), literary genres (Cencen and Akga-Berk, 2014; Simsek, 2006a; Topgu
and Kaymakec1, 2018) and the relationship between values education and the use of literary works (ibret, Karasu-
Avci, Karabiyik, Giiles and Demirci, 2017). On the other hand, the studies on the general use of literary works
were conducted in Rize (Beldag and Aktas, 2016), Erzincan (Unlii, 2016) and Erzurum (Yildirim, 2017). These
studies however adopted a qualitative methodology which indicates that the opinions evaluated are limited to
those of the people from these areas, and this brings about the necessity to perform studies in other regions as
well. The present research was accordingly performed with a view to give variety to the studies in the field, and
to reveal the requirements for further studies.

Aim
This research aims to reveal the extent to which social studies teachers use literary works in their courses.
Answers to the following questions were sought in the research:

1. Which literary works do teachers enjoy to follow in their daily lives?

2. What are teachers’ opinions on the place of literary works in social studies curriculum and related
textbooks?

On what grounds do teachers use literary works in their courses?

Which literary genres do teachers use in their courses?

Which problems do teachers encounter related to the use of literary works in social studies courses?

What do teachers recommend as to the effective use of literary works in social studies courses?

o s w

Method

The research was designed by a qualitative approach, by definition. As known, qualitative research deals with
the perspectives and semantic worlds of study subjects and attempts to put forth an in situ, realistic and
integrated account of the events and situations through their eyes (Yildirim and Simsek, 2011; Kus, 2012). In the
research, phenomenology, among qualitative methodologies, was adopted to gain insight into the past
experiences of teachers, to learn how they perceive and interpret the research’s subject (Patton, 2014), and due to
its suitability to the aim of the research.

Study Group

The study group consists of 32 social studies teachers working in Bartin province as of the spring term of
2015-2016 academic year. Convenience sampling method among purposive sampling methods was preferred
while choosing the study group. This sampling technique was preferred as it provides conveniences related to
time, cost, effort, and accessibility (Patton, 2014).

The required approvals were received before determining the study group. Afterwards, the schools in the
regions were visited and social studies teachers were informed about the aim of the research, data collection
tools, and the analysis methods used. The research was carried out with the teachers who consented to participate
in the research. The demographic information of participating teachers are as follows:

Table 1. Information related to the gender of teachers

Gender n %
Female 14 43.75
Male 18 56.25
Total 32 100

Gender information of participating teachers is given in Table 1. As shown in the table, 43.75% of the
participants are female and 56.25% of the participants are male. It can be accordingly inferred that, participants
exhibit a nearly homogeneous distribution in terms of gender.
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Table 2. Information related to the professional experiences of teachers

Professional experience n %
1-5 years 5 15.63
6-10 years 6 18.75
11-15 years 8 25.00
16-20 years 9 28.12
20 years and more 4 12.50
Total 32 100

Information related to the professional experiences of teachers are shown in Table 2. Accordingly, 15.63% of
the participants have 1-5 years, 18.75% have 6-10 years, 25% have 11-15 years, 28.12% have 16-20 years and
12.50% have 20 years and higher professional experience. Accordingly, the majority of teachers can be
considered to have a good professional experience.

Table 3. Graduation information of teachers

Program Type n %
Social Studies Teaching 13 40.63
History Teaching 9 28.12
Geography Teaching 6 18.75
Other 4 12.50
Total 32 100

Information as to the graduation of teachers are given in Table 3. As indicated in the table, 40.63 of the
participating teachers graduated from social studies, 28.12% graduated from history teaching, 18.75% graduated
from geography teaching and the remaining 12.50% graduated from other fields (classroom teaching, etc.). It can
be inferred that, the majority of the participants consist of faculty of education, department of social studies
teaching graduates.

Data Collection Tool and its Development

Structured interview was used as the data collection tool. This technique was preferred as it allows
determination of similarities and differences among participant responses, and making comparisons between
them (Yildirim ve Simsek, 2011).

An in-depth literature survey was performed during the development stage of the data collection tool. In the
next stage, a draft interview form was prepared. The draft form consisted of two parts. The first part included
questions related to the demographic properties of participants. The second part involved questions as to the
literary works that the participants enjoyed following in their daily lives, the types of literary works they use in
their social studies courses, situations they encounter while using literary works, how the literary works they
used contributed to their teaching, and their opinions as to how literary works can be used more efficiently in
social studies courses. The prepared interview form was examined by two academicians in the field of social
studies, a teacher who graduated from the social studies teaching program, and a Turkish Language teacher for
linguistic check. Afterwards, a pre-application process was performed with three non-participating social studies
teachers and the form was finalized in accordance with the resulting opinions.

Data Collection

Research data were collected in 01 January-1 March 2016 period from the social studies teachers working in
Bartin province who consented to participate in the research. Data collection process was performed via face-to-
face interviews, through noting down the teacher opinions.

Data Analysis

The research data obtained in the study were analyzed using content analysis. This method was preferred as it
allows determination of individuals’ interests, and the presence of specific words, concepts and their relationship
within the obtained data, in addition to digitalization of data during analysis (Biiylikoztiirk, Kilig-Cakmak,
Akgilin, Karadeniz and Demirel, 2008).
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During the data analysis stage of the research, initially coding was performed, then the categories and the
themes were determined and finally they were tabulated as frequency and percentage. For verification of the
data analysis, direct teacher opinions were directly used so as to represent the themes. For ensuring the reliability
of the data analysis, investigator triangulation (Patton, 2014) was performed. The research data were separately
analyzed by the researchers. The performed analyses were estimated by the Miles and Huberman’s (1994)
reliability formula, and the percentage of agreement was found as 84.73%. In this context, the data upon which
the researchers agreed were demonstrated in the findings, and non-agreeing data were excluded from the
classification. Also, confidentiality dimension was taken into account during the data analysis, and accordingly
pseudonyms (K-1, K-2 etc.) were used instead of the real names of the participating teachers.

Results and Discussion

The following results were obtained in this research that aimed to determine the extent to which social
studies teachers use literary works in their courses:

- The types of literary works that teachers enjoy following in their daily lives:

The responses of social studies teachers as to the types of literary works they like to follow in their daily lives
are shown in Table 4.

Table 4. The types of literary works that social studies teachers like to follow in their daily lives

Opinions f %
Novels, stories, poems, theaters and songs/ballads 14 45.16
Articles, socio-political writings and up-to-date journals 8 25.80
Historical artifacts, sagas, biographies and memoirs 7 22,58
Geographical journals and travel writings 2 6,45
Total 31 100

The types of literary works that social studies teachers like to follow in their daily lives are shown in Table 4.
As indicated in the table, the types of literary works are listed as; novels, stories, poems, theaters and
songs/ballads (14), articles, socio-political writings, and up-to-date journals (8), historical artifacts, sagas,
biographies and memoirs (7), and geographical journals and travel writings (2) in the descending order of
participants’ preferences. The literary works that social studies teachers generally like to follow in their daily
lives seem to involve the genres such as novel, story and poem that constitute the classical basis for literary
works. This situation indicates that, these literary works still maintain their influence within their own context,
and that teachers have a tendency towards regular reading. The participants’ tendency to prefer visual and
auditory genres such as theater and song/ballad, which have the potential to emotionally influence humans, can
be ascribed to the fact that, teachers regard these as a need in their lives. Other literary works’ being less favored
with similar percentages is indicative of their being adopted in a general sense, although without a sustainable
interest of teachers.

Social studies teachers’ opinions related to the literary genres they like to follow in their daily lives are as
follows; K5: “I rather like to read novels, stories, articles and various research articles”, K13: “I particularly
like to read historical novels, biographies and poem books in my leisure times”, K11: “Up-to-date journals and
periodicals are among the literary writings that i like to follow”.

- Opinions of teachers regarding the place of literary works in social studies curriculum and textbooks:

The negative and positive opinions of social studies teachers regarding the place of literary works in social
studies curriculum and textbooks are shown in Tables 5 and 6.
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Table 5. Opinions of social studies teachers regarding the adequacy of literary works in social studies curriculum
and textbooks

Opinions f %
Adequate 5 38.46
Adequate, but the course period is not adequate 5 38.46
Adequate, but the samples related to the subject are inadequate 3 23,07
Total 13 100

The positive opinions of social studies teachers related to the adequacy of literary works in social studies
curriculum and textbooks are given in Table 5. As shown in the table, the most preferred opinions are; adequate
(5), adequate but the course period is not adequate (5), adequate but the samples related to the subject are not
adequate (3), respectively. The general positive opinions of social studies teachers regarding the adequacy of
literary works in social studies curriculum and textbooks show that, they find the course periods and the use of
related samples inadequate while they find the use of literary works adequate, which is indicative of their
sensitivity regarding the subject. This holds particular importance for effective utilization of literary works in the
course, and provision of students with an effective learning period.

Some of the positive opinions of social studies teachers regarding the use of literary works in social studies
curriculum and textbooks are: K12: “I can state that it is adequate, but i think the course lacks diversity of
samples”, K3: “Although i find it adequate, the course period obviously falls short for this purpose. Therefore,
we fail to bring several literary works to the course environment”.

Table 6. Negative opinions of social studies teachers regarding the adequacy of literary works in the social
studies curriculum and textbooks

Opinions f %
Not adequate 15 71.42
Not adequate, associating with other courses 6 28.57
Total 21 100

The negative opinions of social studies teachers related to the adequacy of literary works in social studies
curriculum and textbooks are given in Table 6. As shown in the table, the most preferred opinions are; not
adequate (15), and associating with other courses (6), respectively. The general negative opinions of social
studies teachers as to the adequacy of literary works in social studies curriculum and textbooks show that, they
mostly find it inadequate and they think that it is not reflected upon the courses in real terms. This is indicative
of the positive attitude of teachers towards the use of literary works in social studies courses. Particularly, their
being inclined to associate this with other courses supports this notion.

The negative opinions of social studies teachers regarding the use of literary works in social studies
curriculum and textbooks are; K22: ““I think literary works are not sufficiently included, we use our own
sources”, K8: “I find it inadequate, but we address it by associating with Turkish Language lesson”.

- Rationale for the use of literary works by teachers:

The answers of social studies teachers regarding their rationale for using literary works in social studies
courses are given in Table 7.

Table 7. Rationale of social studies teachers for using literary works in their courses

Opinions f %

They help students in understanding historical subjects 8 32
They arouse students’ interest in the course 7 28
They are effective on students 4 16
They concretize abstract information 3 12
They facilitate teaching difficult and boring subjects 3 12
Total 25 100

1060



Er & Kaymakci

Table 7 shows the opinions of social studies teachers regarding the use of literary works in their courses. As
shown in the table, the most preferred opinions are; “they help students in understanding historical subjects” (8),
they arouse students’ interest in the course (7), “they are effective on students” (4), “they concretize abstract
information” (3), and “they facilitate teaching difficult and boring subjects (3), respectively. According to the
opinions of social studies teachers about their rationale for using literary works in social studies courses, literary
works make positive contributions to their courses in general sense. Here, particular emphasis has been placed
on the facilitating effect of literary works in the teaching of history subjects, which is quite challenging. Beside
this, social studies course has a theoretical structure that is based on narration, which brings about the necessity
for interesting and gripping elements. At this very point, the use of literary works stands out as a preferred
practice so as to fulfill this requirement.

The opinions of social studies teachers regarding their rationale for using literary works in their courses are
as follows; K3: “Biographies may contribute to teaching the notion of how others’ lives have the potential to
influence people’s lives”. K15: “I am of the opinion that, they have a complementary effect on students’
inadequacies particularly in historical subjects, therefore, i think literary works such as stories, legends and
anecdotes are likely to draw the interest of students to the course”. K18: “It can help teachers turn boring and
hard-to-understand abstract course subjects into more understandable and amusing ones”.

-Literary genres that teachers use in their courses:

The opinions of social studies teachers regarding the literary genres they prefer to use in their courses are
shown in Table 8.

Table 8. Literary genres social studies teachers prefer to use in their courses

Opinions f %
Novels, stories, poems and wise sayings 15 34.09
Sagas, legends, tales and historical writings 11 25
Idioms, proverbs, glossaries, Turkish poems and ballads/songs 7 15.90
Up-to-date research papers, journals and articles 6 13.63
Biographies, memoirs, diaries and orations 5 11.36
Total 44 100

The literary genres used by social studies teachers in their courses are shown in Table 8. As shown in the
table, the most preferred genres are respectively: novels, stories, theater, poems and wise sayings (15), sagas,
legends, tales and historical writings (11), idioms, proverbs, glossaries, Turkish poems and ballads/songs (7), up-
to-date research papers, journals and articles (6), biographies, memoirs, diaries and orations (5). As indicated in
the table, novels, stories, theater and poems stand out as the most preferred genres. The leading factor underlying
this situation is their being more common among the others in addition to higher accessibility. Another factor is
their ability to establish empathy and a bond between the course subjects and real life experiences. Also, the
comprehensive structure of these genres strengthens teacher-student communication, thus arousing student
interest.

Social studies teachers stated the following opinions as to the genres they use in their course; K25: “We use
the genres such as proverbs, wise sayings, sagas, poems and songs/ballads more often as this is an easier and
quicker way to achieve the intended purpose for us”, K19: “I rather use genres such as journal, article, and
memoir, since recent information and subjects draw more interest among children”. K31: “I use the genres such
as novel, memoir, travel writings, stories and songs, since exemplification of the taught subjects becomes easier
this way”.

-Challenges that teachers encounter while using literary works in their courses:

Participants’ opinions as to the challenges that teachers encounter while using literary works in their courses
are given in Table 9.
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Table 9. Challenges encountered by social studies teachers while using literary works in their courses

Opinions f %
Issues related to limited time and completion of curriculum 6 33.33
Inadequacy of sources 5 21.77
Students’ reluctance due to the exam-oriented-system 4 22.22
Availability of homework through internet access 2 11.11
Issues related to physical environment 1 5.55
Total 18 100

Information as to the challenges that teachers encounter while using literary works in their courses are listed
in Table 9. As indicated by the table, the most preferred opinions are respectively; issues related to limited time
and completion of curriculum (6), inadequacy of sources (5), students’ reluctance due to the exam-oriented-
system (4), availability of homework through internet Access (2), and issues related to physical environment (1).
According to social studies teachers’ general opinions as to the challenges regarding the use of literary works,
limited time, inadequacy of sources, and students’ reluctance due to the exam-oriented-system stand out as the
leading factors. Here, teachers put particular emphasis on the fact that, the problem rather stems from the
different sources within the system, but not from teachers or students. Also, the inadequacy of sources related to
literary works in the related curriculum and textbooks obligate teachers to use other alternatives, which
unavoidably leads to unwanted situations.

Social studies teachers stated the following opinions regarding the issues they encounter while using literary
works in their course; “The easy access to these genres via brief abstracts with a free-riding mentality poses a
serious problem”, K20: “The main issue is the insufficiency of time. The subjects taught via literary works take
more time”, K23: “Spatial inadequacies for demonstrating these works and source-related issues can be stated
as the main problems”.

-Teachers’ recommendations regarding more effective use of literary works in courses:

The responses of social studies teachers as to the recommendations for more effective use of literary works in
courses are given in Table 10.

Table 10. Recommendations of social studies teachers for more effective use of literary works in courses

Opinions f %
Increasing the number of literary writings within the course content 10 33.33
Choosing interesting literary writings which are suitable for students’ level 9 30
Visual and practice-oriented use of literary works 5 16.66
The use of literary works that involve cultural and local elements 3 10
Improvement of the conditions related to the use of literary works 3 10
Total 30 100

Table 10 gives the opinions of social studies teachers regarding their recommendations for a more effective
use of literary works in courses. According to the table, the most preferred opinions are: increasing the number
of literary writings within the course content (10), choosing interesting literary writings which are suitable for
students’ level (9), visual and practice oriented use of literary works (5), the use of literary works that involve
cultural and local elements (3) and improvement of the conditions related to the use of literary works. The
opinions of social studies teachers as to how literary works can be more effectively used in the related courses
mainly involve positive and constructive ideas. Particular emphasis have been placed on taking precautions for
inadequacy of sources, in addition to selection of literary writings which are more likely to draw students’
interest. Also, the use of literary works in a more practice-oriented way so as to relieve students of the boring
environment of the course is particularly mentioned. The necessity for the use of literary works that reflect our
own culture and instill the love of country and nations, is also emphasized.

Social studies teachers stated the following opinions as to how literary works can be used more qualitatively
in courses; K27: “I think that, literary works can be chosen among recent and interesting topics so as to
establish connection with the taught subjects”, K16: “The number of literary works can be included in the
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textbook contents and these can be demonstrated via various activities”, K13: “Course periods and the
curriculum can be revised so as to enable extended use of literary works”.

Discussion, Conclusion and Recommendations

The multidisciplinary structure of social studies course and its comprehensive content covering a vast variety
of subjects have brought about the necessity to utilize the elements and sources from diverse fields. In this
context, the synergy between social studies and literature, also mentioned in various studies, serves as a good
example for this situation. Literary works are thus considered to make an important contribution in achievement
of the aims and targets stated in the social studies curriculum. Literary works have been considered to have a
facilitative effect on provision of students with the knowledge, skills, values and attitudes particularly in social
studies courses. In this respect, the requirement for inclusion of literary works in course contents have been
stated in the 2018 social studies curriculum and the use of such materials as a source was also recommended.
This research aimed to determine the extent to which social studies teachers use “literary works” in their courses
and accordingly, a total of 32 social studies teachers working in Bartin province were included as participants.
The participants stated their opinions by replying the semi-structured questions under six sub-problems.
Accordingly, the following conclusions are drawn:

Novels, stories, poems, theater and songs/ballads stand out as the most common genres that social studies
teachers’ like to follow in their daily lives. This can be associated with the popularity of literary works in
society, their appealing to a vast number of people as a result of their widespread impact, and their ease of access
as compared to other genres. Likewise, Yesilbursa and Sabanci (2015) reported that, the primary preferences of
social studies teachers were novels, stories and poems for use in social studies teaching, which is consistent with
this finding. It can be thus inferred that, common genres that also offer variety can be expected to have a positive
effect on courses through the use of diverse materials.

The general opinions of social studies teachers regarding the adequacy of literary contents in the related
curriculum and textbooks indicate that they find it inadequate. According to some of the participants, the use of
literary works is adequate, however the course time is limited for such use and the related samples are not
sufficient. It can be inferred from such findings that, teachers attach importance to the use of literary works as a
tool in their courses and they regard this in a critical manner. Somen and Goksu (2017) also mentioned the
inadequacy of the course time, and the general unsuitability of literary works for student levels. In the same
study, they recommended the use of literary works that match students’ general level. It can be inferred from
these findings that, teachers have a common awareness as to the adequacy of literary works in textbooks.

The common rationale for social studies teachers as to the use of literary works in their courses involve its
ability to facilitate teaching historical subjects, and arouse student interest and attention. At this point, the use of
literary works holds great importance as it helps students in familiarizing with course contents, understanding
hard-to-grasp historical subjects, thus drawing their attention to the course. Yesilbursa and Sabanci (2015) stated
that, social studies teachers associate literature works mostly with history among all social studies disciplines,
and that literary works arouse interest in the course and draw students’ attention to course subjects, which is
consistent with the findings of this study. Ibret et al. (2017) likewise reported that, social studies teachers mostly
use literary works as a means for conveying historical subjects. It can be accordingly considered that, the use of
literary works in social studies courses provide many conveniences in teaching of hard-to-teach abstract
concepts.

According to the research findings, social studies teachers’ general preferences for the literary genres involve
novels, stories, theater, poems and wise sayings. This result shows similarity with those that social studies
teachers like to follow in their daily lives. It can be accordingly inferred that, teachers’ personal literary
preferences also influence their choices in social studies courses. As reported by Beldag and Aktas (2016), social
studies teachers mostly use stories, sagas, novels and novel as literary contents in their courses. Likewise, ibret
et al. (2017) reported novel and story as the most commonly preferred literary genres for use in social studies
courses. In another study, Somen and Goksu (2017) reported stories and proverbs as the most commonly used
literary genres in teaching of historical subjects. Unlii (2016) also reported stories, novels and poems as the most
widely used literary genres in social studies teaching. Thus, it can be considered that the use of such common
literary genres that have a wide variety is more likely to draw students’ interest and attention towards the course.
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According to social studies teachers’ replies related to the challenges regarding the use of literary works,
issues related to completion of curriculum and limited time, inadequacy of sources, and students’ reluctance due
to the exam-oriented-system stand out as the leading opinions. Here, participants have placed particular
emphasis on the issues of time, sources, and examinations. This can be ascribed to the external factors associated
with the general situation of the educational system, which may have adverse effects on the use of literary works
during courses. According to Somen and Goksu (2017), the main concerns of teachers are related to limited
course periods, while Unlii (2016) reported that teachers were mostly challenged by the difficulties in accessing
literary writings.

The recommendations of social studies teachers for a more effective use of literary works in the courses
mainly involve increasing the number of literary writings in course contents in parallel with course subjects, and
the use of interesting literary elements that match the general level of students. Such considerations and general
suggestions of teachers become more crucial at the point of establishing new curricula and selecting new
textbooks for social studies teaching. At this point, the field experts that take part in the preparation of the
curriculum and related textbooks are expected take teachers’ recommendations into consideration as a means for
establishing unity in the process of education and increasing the efficiency of courses.

Based on the research findings the following recommendations are proposed:

e Explanations as to how literary works can be efficiently used in accordance with the intended purpose
can be included in the social studies curriculum and related textbooks.

The types and number of literary works in social studies textbooks can be increased.

Interesting and functional literary texts can be preferred in accordance with student levels.

Source books including examples to literary genres can be prepared for social studies teaching.

Diverse academic research can be performed based on student opinions on the use of literary genres in
social studies.
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Sosyal Bilgiler Ogretmenlerinin Derslerinde Edebi Uriin Kullanma
Durumlarinin Degerlendirilmesi: Bartin Ornegi

Giris
Egitim-6gretim, insan hayat1 i¢in temel gereksinimlerden biri olup ayni1 zamanda belli bir zaman dilimini
kapsayan onemli bir siireci ifade etmektedir. Bu siire¢ dahilinde bireyin toplum igerisinde yasamsal ihtiyaglarini
kargilayabilmesi ve kendini ifade ederek diger insanlarla iletisim kurabilmesi, baska bir deyisle sosyallesmesi
hususu bilyiikk 6nem arz etmektedir. Ciinkii insan dogasi geregi sosyal bir varliktir ve toplum igerisinde yasamak
suretiyle sosyal gereksinimlerini karsilama ihtiyaci duyar. Egitim-6gretim siirecinde bireylerin ihtiyag duydugu
bu gereksinimlerin karsilanmasini konu edinen ¢alisma alanlarinin basinda sosyal bilgiler dersi gelmektedir.

Sosyal Bilgiler, insanin sosyal ve fiziki g¢evresiyle etkilesiminin gegmis, bugiin ve gelecek baglaminda
incelendigi toplu 6gretim anlayigindan hareketle olusturulmus bir ders olarak tanimlanmaktadir (MEB, 2005a).
Bu manada sosyal bilgiler dersinin genel amact; kendini ifade ederek etkin iletisim kurabilen, yasadigi topluma
etkin bir bicimde katki saglayan, toplumsal bilgi, beceri ve degerleri benimsemis vatanini seven bireyler
yetistirmek seklinde ifade edilebilir (Doganay, 2005; Yesilbursa ve Sabanci, 2015).

disiplinlerarasi yapiya sahip bir derstir (MEB, 2018). Gerek sosyal olgularin birbiri igerisine ge¢cmis olmasi,
gerekse sosyal sorunlarin siyasal, toplumsal ve ekonomik bakimdan birbirinden kesin ¢izgilerle ayrilamamasi
sosyal bilgilerin ¢esitli bilim dallarindan yararlanmasimni zorunlu kilmaktadir (Kaymakei, 2010). Bu nedenle ders
iceriginin Ogretiminde Ogrencilere gerg¢ek yasamla baglanti kurmalarina ve somut yasantilar edinmelerine
yardimer olacak Ogretim ortamlarinin olusturulmasi gerekmektedir ki bu durum 6grenme ortaminda farklh
strateji, yontem ve teknikler ile 6gretim arag ve gereclerinin kullanilabilmesine imkan saglasin (Meydan ve
Akdag, 2014; Yildirim, 2017). Ayrica dersin igerigine yakin kiiltiir, sanat, medya ve edebiyat gibi farkl alanlarla
iliski de kurulabilir (Akdag, 2009). Bu alanlardan 6zellikle edebiyat 6nemli bir yer teskil etmektedir. Cilinkd
edebiyat ile sosyal bilgiler birtakim benzer 6zelliklere sahiptir. Ozellikle her ikisinin de odaginda insan olmasi,
yogun bir okuma, yazma ve konusma siireci icermesi, dogasi1 geregi bir kiiltiir aktaricist rolil iistlenmesi gibi
nitelikler bu iki alan arasinda 6nemli bir bag oldugunun kamitidir (Akkus, 2006; Unlii, 2016).

Sosyal bilgiler ve edebiyat iliskisi 6gretim programlarinda da kendini gostermektedir. 2005 yilindan itibaren
yuriirliige giren sosyal bilgiler dersi ogretim programinm “programin uygulanmasiyla ilgili aciklamalar”
boliimiinde yer alan iki maddede sosyal bilgiler dersinde edebi iirlinlerin kullanimina iliskin 6nerilere yer
verilmistir. Buna gore sosyal bilgiler 6gretmenleri edebi iiriinler ve yazili materyallerden (efsaneler, destanlar,
masallar, atasozleri, halk hikayeleri, tiirkiller ve siirler vb.) yararlanmali, sosyal bilgiler ile edebiyat ve
cografyayr kaynastirmali, boylelikle Ogrencilere vatan sevgisi kazandirmalidir. Ayrica sosyal bilgiler
ogretmenleri 6grencilerini ders konularini sevdirici roman, tarihi roman, hikaye, hatira, gezi yazisi, siir ve fikra
gibi edebi iriinleri okumaya tegvik etmelidir (MEB, 2005a: 6-8; MEB, 2005b: 7-10). Benzer yaklagim 2017-
2018 egitim Ogretim yilindan itibaren yiirlirlige giren sosyal bilgiler dersi Ogretim programinda da
stirdiriilmiistiir. Bu cercevede sosyal bilgiler dersi 6gretim programinin uygulanmasinda dikkat edilecek
hususlar baslig1 altinda gretmenlerin efsane, destan, masal, atasozii, halk hikayesi, tiirkii ve siir gibi tiirlerden
yararlanmalar1 6nerilerek Ogrencilere dersi sevdirecek edebi iriinleri okutabilecekleri hatirlatilmistir (MEB,
2018: 10).

Sosyal bilgiler dersinde edebi iiriinlerin kullanimiyla 6grenciler birgok temel beceriyi kazanma imkanina
kavusur. Oncelikli olarak Ogrenciler okuma, yazma, konusma ve dinleme becerilerini gelistirmek suretiyle;
kendilerini ifade etmeyi, iletisim ve empati kurmayi, ¢oklu bakis agisi kazanma ve insan kisiligine saygi
duymay1 6grenirler. Edebi iiriinler ayni1 zamanda 6grencilerin duygu ve diisiince diinyasini gelistirmek suretiyle;
duyarlilik olusumuna, kiiltiirel bilinglenmeye ve demokratik kiiltiir dokusunun sezinletilerek kazandirilmasina
imkan tanir. Edebi {iriinler araciligryla Ogrencilerin anlama, kavrama, diisiinme ve elestirme yetenegi
gelistirilerek hayata daha anlamli bakmalarina ve toplumsal bir kisilik kazanmalarina katk: saglanabilir. Ayrica
ogrencilerin ruhunu yiiceltip duygularini incelterek {iretkenlikleri artirabilir ve bir sanatgi hassasiyeti
kazandirilarak estetik duygular gelistirilebilir (Kuran ve Ersozlii, 2009; Oztiirk ve Otluoglu, 2002; Sever, 1998).

Edebi iiriinler soyut icerigin somutlagtirilmasim saglar, dgrencilerin derse karsi ilgilerini artirir. Ogrencilerin
ulusal ve evrensel degerleri dgrenmesine katki saglayarak kiiltiirel aktarimi saglar. Ogrencilerin hosca vakit
gecirmelerini temin ederek yagamin i¢inden Srnekler sunar (Akkus, 2007; Chapin ve Messick, 1999; Cencen,
2010; Garcia ve Michaelis, 2001; Koksal, 2010; Tekgdz, 2005; Turk ve dig., 2007; Oguzkan, 2001; Oztiirk ve
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Otluoglu, 2010; Top, 2009; akt. Kaymakci, 2013). Boylelikle 6grencilerin diiginme becerilerini gelistirerek
giincel konularm O6gretimi, 6rnek olaylarin yorumlanmasi ve giiniimiiz olaylar1 ile tarihsel olaylar arasinda
kargilastirmalar yaparak gercegi farketme noktasinda onlara kolayliklar saglar (Altun ve Ata, 2008; Cengelci,
2013; Dénmez ve Altikulag 2014). Ogrencilerin sosyal bilgiler dersinin odaginda bulunan “gegmis, simdi ve
gelecek” kavramlari ile “degisim, gelisim ve stireklilik” kavramlari arasinda baglanti kurarak aralarindaki iliskiyi
kesfetmelerine/analiz etmelerine olanak saglar (Kaya ve Ekigi, 2015; Krey, 1998). Yasamlariyla ve yaptiklariyla
in kazanmig kisilerin 6grencilere rol model olmasinda ve bu kisilerin nezdinde 6grencilerin belli degerleri
kazanmalarina da katki saglar (Er ve Sahin, 2012).

Sosyal bilgiler 6gretimiyle iliskisi bu denli yakin olan ve dersin 6gretiminde 6nemli bir yeri olan edebi
triinlerin sosyal bilgiler ve sosyal bilgiler konu igeriginde yer alan derslerde kullanimina yonelik birtakim
arasgtirmalar yapilmistir. Arastirmalarin sonucunda derslerde edebi iiriin kullaniminin &grencilerin akademik
basarilarmi artirdigi (Akkus, 2007; Altunay-Sam, 2011; Altunay-Sam ve Iskender-Kilig, 2011; Arslan, 2014;
Bacak, 2008; Béliicek, 2008; Cifci, 2011; Erdem, 2010; Geveng, 2014; Keskin, 2008; Oztirk, 2002; Simsek,
2000; Tekgdz, 2005; Top, 2009; Yesilbursa ve Sabanci, 2015; Yigit, 2007), tarihsel diisiinme becerilerini ve
yaraticiliklarini gelistirdigi (Bacak, 2008; Erdogan, 2007), empati egiliminin gelisimine katki sagladig1 (Akyol,
2011), derse karst olumlu tutum gelistirdigi (Demir, 2011; Orug ve Erdem, 2010; Oztiirk ve Otluoglu, 2002; Top,
2009) goriilmiistiir. Buna ilaveten ders kitaplarinda edebi iriinlerin yerinin ele alindigi arastrmalar da
(Kaymaket, 2012; Kaymakei, 2013; Kaymaker ve Er, 2013; Orug, 2009; Yesilbursa, Sabanci ve Hamarat, 2013)
mevcuttur. Ayrica arastirmalarda dgrencilerin (Cencen, 2017; Er, 2008; Er, 2010; Er ve Sahin, 2012; Kaymakeci,
2008; Simsek, 2006a; Simsek, 2006b), 6gretmen adaylarmin (Beldag ve Aktas, 2016; Donmez ve Altikulag,
2014; Tokdemir, 2016; Unlii ve Kaskaya, 2018; Yesilbursa ve Sabanci, 2015) ve dgretmenlerin goriislerine de
(Beldag ve Aktas, 2016; Cencen ve Akga-Berk, 2014; ibret, Karasu-Avci, Karabiyik, Giiles ve Demirci, 2017;
Mertol, 2008; Simsek, 2006a; Topgu ve Kaymakei, 2018; Unlii, 2016; Yildirim, 2017) bagvurulmustur.

Sosyal bilgiler edebi iiriin iligkisini konu edinen ve &gretmenlerin goriislerini ele alan arastirmalar
incelendiginde Beldag ve Aktag’in arastirmasinda (2016) 6gretmenlerin ve dgretmen adaylarinin sosyal bilgiler
dersinde edebi eser kullanimina iliskin goriisleri incelenmistir. Rize ilinde toplam 48 kisinin (24’ sosyal bilgiler
ogretmeni, 24’ de sosyal bilgiler 6gretmen aday1) katilimiyla gergeklestirilen arastirmada sosyal bilgiler
ogretiminde kullanilan/kullanilabilecek edebi eser tiirii, bunlarin tagimasi gereken nitelikler, edebi eserlerin hangi
ogrenme alaninda kullanilabilecegi ile eser isimlerine odaklanilmistir.

Cencen ve Akga-Berk tarafindan yapilan arastirmada (2014), 6gretmenlerin bir edebi iiriin olarak siirin
kullanimma iligkin goriisleri belirlenmistir. Bu baglamda 6gretmenlerin derslerinde siir kullanimina yonelik
diistinceleri bazi1 degiskenler (cinsiyet, calismakta olduklari okul tiirleri, mesleki kidemleri ile en son mezun
olduklar1 okul) agisindan incelenmistir.

Ibret, Karasu-Avci, Karabiyik, Giiles ve Demirci tarafindan yapilan arastirmada (2017) dgretmenlerin deger
ogretiminde edebi {riinleri kullanma durumlari incelenmistir. Arastirma kapsaminda degerler 6gretiminde edebi
iriinlerin kullanilmasinin 6nemi, degerler 6gretiminde edebi iriinlerin kullanilma durumu, deger 6gretiminde
kullanilan edebi iiriinler ile deger dgretiminde edebi iiriinlerin kullanilmasinim derse olan katkilar1 gibi konular
iizerinde durulmustur.

Mertol’un arastirmasinda (2008), Ogretmenlerin derslerinde ¢ocuk edebiyati {riinlerinden yararlanma
durumlari ele almmistir. Bu dogrultuda &gretmenlerin goriislerinin cesitli degiskenler (cinsiyet, asil brans ve
mesleki kidem) agisindan gosterdigi farkliliklar incelenmis, 6gretmenlerin ¢ocukluk yillarmda okuduklar1 ¢ocuk
romanlari belirlenmeye ¢aligilmistir.

Simgek tarafindan yapilan arastirmada (2006a) tarihsel romanlarin derslerde kullanimma yénelik 6grenci
(223 kisi) ve Ogretmen goriisleri (30 kisi) incelenmistir. Bu kapsamda 6grencilerin tarihsel romana iliskin
goriisleri cesitli degiskenler (okul, cinsiyet, okuduklari smif seviyesi ve tarih konulu film izleme durumlari)
acisindan ve Ogretmenlerin tarihsel romana iligskin goriisleri gesitli degiskenler (cinsiyet, mezun oldugu okul,
hizmet siireleri (kidem), kitap okuma durumlar1 ve siireli yaym takip etme durumlar1) acisindan
karsilagtirilmastir.

Topcu ve Kaymakci’nin arastirmalarmnda (2018), 6gretmenlerin derslerinde menkibelerden yararlanma
durumu ele almmistir. Bu dogrultuda o6gretmenlerin menkibelerin tanimmna ve egitimsel yararina iligkin
goriigleri, sosyal bilgiler 6gretim programi ve ders kitaplarinda menkibelerin yerine iliskin goriisleri, derslerinde
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menkibe kullanimiyla ilgili yeterlilik diizeyleri ve derslerinde menkibelerin kullanimma iligkin goriisleri
arastirilmistir.

Unlii tarafindan yapilan arastirmada (2016), 6gretmenlerin ders materyali olarak edebi iiriin kullanimina
yonelik gorisleri incelenmistir. Erzincan ilinde toplam 20 kisinin katilimiyla gergeklestirilen arastirmada
o0gretmenlerin hangi edebi driinleri, nigin tercih ettikleri, edebi {iriin segerken kullandiklar1 olgiitler, hangi
konularin &gretiminde ve dersin hangi asamasinda edebi Tirlinleri kullandiklar1 gibi hususlar iizerinde
durulmustur.

Yildirim’1n arastirmasinda ise (2017), 6gretmenlerin edebi {iriinleri kullanma durumlarini ve varsa sorunlarini
ortaya koymak istenmistir. Erzurum ilinde toplam 20 Ogretmenin katilimiyla gerceklestirilen arastirmada,
ogretmenlerin  derslerinde edebi {irlin kullanim durumlari, edebi friinleri kullanma amaglari, segerken
kullandiklar1 6lgiitler, derslerinde ne tiir edebi {irtinleri kullandiklari, bunlar1 nasil temin ettikleri, derslerinde
edebi driinleri nasil kullandiklari ile derslerinde edebi iiriin kullanirken karsilastiklari sorunlar gibi konular
arastirilmistir.

Alanda yapilan bu g¢aligmalar degerlendirildiginde c¢alismalardan bir boliimiiniin genel olarak edebi {iriin
kullanimina yonelik oldugu (Beldag ve Aktas, 2016; Unlii, 2016; Yildirim, 2017), bir bdliimiiniin gocuk
edebiyati iriinlerini ele aldigi (Mertol, 2008), bir boliimiiniin edebi tiirlere odaklandig1 (Cencen ve Akga-Berk,
2014; Simsek, 2006a; Topgu ve Kaymakei, 2018) ve bir boliimiiniin de deger 6gretimi ile edebi iiriin kullanimini
iliskilendirmeye ¢alistig1 (ibret, Karasu-Avci, Karabiyik, Giiles ve Demirci, 2017) gériilmektedir. Ote yandan
genel olarak edebi tiriin kullanimina odaklanan aragtirmalardan birinin Rize’de (Beldag ve Aktas, 2016), birinin
Erzincan’da (Unlii, 2016) ve birinin de Erzurum’da (Yildirim, 2017) gerceklestirildigi anlasilmaktadir. Bu
arastirmalarin nitel metodoloji kullanilarak yapilmasi nedeniyle sadece ilgili bolgede goérev yapan 6rneklem
grubunu icermesi ve onlarin goriislerini yansitmasi baska bolgelerde 6gretmenlerin edebi {iriinlerden yararlanma
durumuna iligskin bir aragtirmaya olan ihtiyac1 giindeme getirmektedir. Yapilacak bu arastirmayla alandaki
aragtirmalara cesitlilik saglanacak, ileriki asamalarda yapilacak arastirmalar igin ise ihtiyag durumu ortaya
konulmus olacaktir.

Amac

Bu arastirmanin amaci sosyal bilgiler 6gretmenlerinin derslerinde edebi iiriin kullanma durumlarini ortaya
koymaktir. Arastirmada asagidaki sorulara cevap aranmistir:

1. Ogretmenlerin giinliik hayatta takip etmekten hoslandiklar1 edebi iiriinler nelerdir?

2. Ogretmenlerin edebi iiriinlerin sosyal bilgiler 6gretim programi ve ders kitaplarmdaki yeriyle ilgili
goriisleri nelerdir?

Ogretmenlerin derslerinde edebi iiriinleri kullanma gerekgeleri nelerdir?

Ogretmenlerin derslerinde kullandiklar1 edebi iiriin tiirleri nelerdir?

Ogretmenlerin derslerinde edebi iiriin kullanirken karsilastiklari zorluklar nelerdir?

Ogretmenlerin derslerde edebi iiriinlerin daha etkili kullanilabilmesi icin yaptiklar1 éneriler nelerdir?

o s w

Yontem

Aragtirma dogas1 geregi nitel bir anlayisla desenlenmistir. Bilindigi gibi nitel arastirma, arastirma 6znelerinin
bakis agilarini, anlam diinyalarini ve buna iligkin olay ve durumlar1 dznelerinin goziiyle dogal ortamda gercekei
ve biitiinciil bir bigcimde ortaya koymaya calisir (Yildirnm ve Simsek, 2011; Kus, 2012). Arastirmada
ogretmenlerin konuya yonelik gegmis deneyimlerini 6grenmek, konuyu nasil algiladiklarini, yorumladiklarin
ortaya koymak (Patton, 2014) ve arastirmanin amacina uygunlugu nedeniyle nitel metodoloji kapsaminda
olgubilimden yararlanilmistir.

Calisma Grubu

Arastirmanin ¢alisma grubunu, 2015-2016 egitim-6gretim yil1 bahar yartyilinda Bartin ilinde gérev yapan 32
sosyal bilgiler 6gretmeni olusturmaktadir. Calisma grubu olusturulurken, amacgli 6rnekleme yontemlerinden
uygun Ornekleme yontemi tercih edilmistir. Arastirmaya iliskin bu 6rnekleme yonteminin tercih edilmesinin
sebebi, arastirmaciya zaman, para, emek ve katilimcilara ulasilabilirlik noktasinda kolaylik saglamasi gibi
ozelliklerinden kaynaklanmaktadir (Patton, 2014).
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Arastrmanin ¢aligma grubunun belirlenmesi siirecinde oncelikle gerekli izinler alinmigtir. Gerekli izinler
almdiktan sonra okullara gidilmis, arasgtirmanin amaci, veri toplama araci ve verilerin nasil analiz edilecegi gibi
hususlar sosyal bilgiler ogretmenlerine agiklanmis, veri toplama siirecine katilmak isteyen ogretmenlerle
arastirma gerceklestirilmistir. Arastirmaya katilan sosyal bilgiler 6gretmenlerine iliskin demografik bilgiler
asagida agiklanmustir:

Tablo 1. Ogretmenlerin cinsiyetlerine iliskin bilgiler

Cinsiyet n %
Kadin 14 43.75
Erkek 18 56.25

Toplam 32 100

Tablo 1’de Ogretmenlerin cinsiyetlerine iliskin bilgiler verilmigtir. Tablodan 6gretmenlerin %43.75’inin
kadin, %56.25’inin erkek oldugu anlagilmaktadir. Buradan hareketle 6gretmenlerin cinsiyet agisindan birbirine
yakin bir dagilima sahip oldugu séylenebilir.

Tablo 2. Ogretmenlerin mesleki deneyimlerine iliskin bilgiler

Mesleki Deneyim n %
1-5 Y1l 5 15.63
6-10 Y1l 6 18.75
11-15 Y1l 8 25.00
16-20 Yil 9 28.12
20 Y1l ve Uzeri 4 12.50
Toplam 32 100

Ogretmenlerin mesleki deneyimlerine iliskin bilgiler Tablo 2’de agiklanmistir. Tabloya gore dgretmenlerin
%15.63°1 1-5 y1l, %18.75’1 6-10 y1l, %251 11-15 y1l, %28.12’si 16-20 y1l ve %12.50’si 20 y1l ve iizeri mesleki
deneyime sahiptir. Buradan hareketle 6gretmenlerin ¢ogunlugunun mesleki deneyim agisindan digerlerine gore
daha tecriibeli oldugu sdylenebilir.

Tablo 3. Ogretmenlerin mezun olduklari programlara iliskin bilgiler

Program Tiirii n %
Sosyal Bilgiler Ogretmenligi 13 40.63
Tarih Ogretmenligi 9 28.12
Cografya Ogretmenligi 6 18.75
Diger 4 12.50
Toplam 32 100

Tablo 3’te Ogretmenlerin mezun olduklart program tiiriine iligskin bilgiler ele almmistir. Tablodan
ogretmenlerin %40.63’liniin sosyal bilgiler, %28.12’sinin tarih, %18.75’inin cografya ve %12.50’sinin diger
alanlardan (smif Ogretmenligi, tarih, cografya vb.) mezun olduklar1 anlagilmaktadir. Buradan hareketle
katilimeilarinin  gogunlugunun egitim fakiiltesi mezunu ve sosyal bilgiler 6gretmenligi programi mezunu
ogretmenlerden olustugu séylenebilir.

Veri Toplama Araci ve Gelistirilmesi

Aragtirmanin  veri toplama aract olarak yapilandirilmis miilakattan yararlanilmistir.  Arastirmada
yapilandirilmig miilakat, katilimcilarin verdigi bilgiler arasindaki benzer ve farkli yonleri belirlemeye olanak
tanimast ve bunlar arsinda karsilagtirmalar yapmayr saglamasi gibi ozellikleri nedeniyle tercih edilmistir
(Y1ldirim ve Simsek, 2011).

Veri toplama aracinin gelistirilme siirecinde Oncelikle alanyazin kapsamli bir sekilde taranarak yapilan
arastirmalar incelenmistir. Ikinci asamada taslak miilakat formu hazirlanmstir. Tki boliimden olusan miilakat
formunun ilk bolimiinde katilimcilarin demografik bilgilerini 6grenmeye yonelik sorular sorulmustur. Formun
ikinci boliimiinde ise sosyal bilgiler 6gretmenlerinin giinliik hayatta takip etmekten hoslandiklari edebi tirtinler,
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derslerinde kullandiklart edebi iiriin tiirleri, edebi iirlin kullanim1 esnasinda karsilastiklart durumlar, kullandiklari
edebi iriinlerin konularin Ogretimine nasil katki sagladigi ve edebi driinlerin nasil daha nitelikli
kullanilabilecegine iligkin goriislerini almak iizere olusturulan sorulara yer verilmistir. Bu ¢er¢evede olusturulan
miilakat formu sosyal bilgiler egitimi alan uzmani iki akademisyen, bir sosyal bilgiler 6gretmenligi programi
mezunu bir 6gretmen ile dil ve anlatim agisindan kontrol etmesi amaciyla bir Tiirk¢e dersi 6gretmenine
inceletilmigtir. Daha sonra uygulama siirecinde yer almayan ii¢ sosyal bilgiler d6gretmeni ile bir 6n uygulama
gergeklestirilmis ve ortaya ¢ikan goriisler dogrultusunda miilakat formuna son hali verilmistir.

Verilerin Toplanmasi

Arastirma verileri 01 Ocak-01 Mart 2016 tarihleri arasinda Bartin il merkezine bagli okullarda gorev yapan
ve aragtirmaya goniillii olarak katilmak isteyen sosyal bilgiler 6gretmenlerinden toplanmistir. Veri toplama
stireci ylizyiize goriismeler yapilarak yiiriitiilmiis, 6gretmenlerin diisiinceleri not tutmak suretiyle kaydedilmistir.

Verilerin Analizi

Arastirma kapsaminda toplanan veriler igerik analizi yardimiyla ¢6ziimlenmistir. Arastirmada igerik analizi;
bireylerin ilgilerini belirleme firsati sunmasi, verilerin igindeki belli kelime ve kavramlarin varligini, anlamlarini
ve iligkilerini belirleme olanagi saglamasi ve veri analizinde sayisallagtirmaya imkéan tanimasi gibi 6zellikleri
nedeniyle kullanilmistir (Biiytikoztiirk, Kilig-Cakmak, Akgiin, Karadeniz ve Demirel, 2008).

Aragtirmanm veri analizi siirecinde oOncelikle kodlamalar yapilmis, sonrasinda kategoriler ve temalar
belirlenerek frekans ve yiizde olarak tablolastirilmigtir. Veri analizinin gegerligini saglama adma temalar1 temsil
edecek sekilde ogretmen goriislerinden dogrudan alintilar yapilmistir. Veri analizinin giivenirligini saglama
adma ise aragtirmaci iicgenlemesi (Patton, 2014) yapilmistir. Veriler arastirmacilar tarafindan ayri ayr1 analiz
edilmigtir. Yapilan analizler Miles ve Huberman’m (1994) ortaya koydugu giivenirlik formiilii aracilifiyla
hesaplanmis, uyusum yiizdesinin de %84.73 oldugu tespit edilmistir. Bu baglamda arastirmacilarin uyustuklar
veriler bulgularda gosterilmis, uyusum saglanamayan veriler tasnif dis1 birakilmistir. Ayrica veri analizinde
gizlilik boyutuna dikkat edilmis, veri toplama siirecine katilan &gretmenlerin isimlerini gizlemek amaciyla
gercek isimlerin yerine takma isimler (K-1, K-2 vb.) kullanilmistir.

Bulgular ve Yorum

Sosyal bilgiler 6gretmenlerinin derslerinde edebi {iriin kullanma durumlarint degerlendirilmesini amaglayan
bu arastirmada asagidaki bulgulara ulasiimistir:

- Ogretmenlerin giinliik hayatta takip etmekten hoslandiklar: edebi iiriinler:

Sosyal bilgiler 6gretmenlerinin giinlilk hayatta takip etmekten hoslandiklari edebi iiriinlere iliskin cevaplar
Tablo 4’de verilmistir.

Tablo 4. Sosyal bilgiler 6gretmenlerinin giinliik hayatta takip etmekten hoslandiklar1 edebi tiriinler

Goriisler f %
Roman, hikaye, siir, tiyatro ve sarki/tiirkii 14 45.16
Makale, sosyo-politik yazilar ve giincel dergiler 8 25.80
Tarihi eserler, destan, biyografi ve anilar 7 22,58
Cografi dergiler ve gezi yazilari 2 6,45
Toplam 31 100

Tablo 4’de goriildiigii lizere sosyal bilgiler 6gretmenlerinin giinliik hayatta takip etmekten hoslandig1 edebi
iriinlere iligkin bilgilere ver verilmistir. Tablo incelendiginde en fazla tercih edilen edebi iiriinler sirasiyla;
roman, hikaye, siir, tiyatro ve sarki/tiirkii (14), makale, sosyo-politik yazilar ve giincel dergiler (8), tarihi eserler,
destan, biyografi ve anilar (7) ve cografi dergiler ve gezi yazilar1 (2) seklindedir. Sosyal bilgiler 6gretmenlerinin
giinliik hayatta takip etmekten hoslandig1 edebi iirtinlere genel olarak bakildiginda, ¢ogunlukla klasik manada
edebi tiirlerin temelini olusturan roman, hikaye ve siir gibi unsurlar 6n plana ¢iktig1 goriilmektedir. Bu durum
bu edebi iiriinlerin kendi alan1 i¢inde hala agirligini korudugu ve 6gretmenlerinde diizenli okuma aliskanligina
yonelik bir egiliminin oldugu seklinde degerlendirilebilir. Tiyatro ve sarky/tiirkii gibi goze kulaga hitap eden ve
insan1 duygusal anlamda etkileyebilecek tiirlerinde tercih edilmesi, 6gretmenlerin bunlar1 yasamlarmnda bir
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ihtiya¢ olarak gordiikleri seklinde yorumlanabilir. Diger edebi tiirlerin nispeten daha az tercih edilmesi ve
birbirine yakin oranda olmasi da genel manada kabul gordiiklerini ancak &gretmenler tarafindan siirdiiriilebilir
bir takip diizeyine ulasamadigi seklinde degerlendirilebilir.

Sosyal bilgiler 6gretmenleri giinliik hayatta takip etmekten hoslandigr edebi iriinler ile ilgili olarak KS5:
“Daha ¢ok roman, hikaye, makale ve cesitli arastirma yazilarini takip etmekten hoslanirim”, K13: “Ozellikle
bos zamanlarimda tarihi roman, biyografi ve siir kitaplart okumaktan biiyiik zevk alyyorum”, K11: “Giincel
dergiler ile siireli yayinlar ve giindeme iliskin makaleler dikkatimi ¢eken ve okudugum edebi metinlerdir”
seklinde goriislerini belirtmisglerdir.

-Ogretmenlerin edebi iiriinlerin sosyal bilgiler égretim programi ve ders kitaplarindaki yeriyle ilgili
goriisleri:

Sosyal bilgiler 6gretmenlerinin edebi triinlerin sosyal bilgiler 6gretim programi ve ders kitaplarmdaki
yeterliligine iliskin olumlu ve olumsuz goriislere ait cevaplar Tablo 5 ve 6’da verilmistir.

Tablo 5. Sosyal bilgiler 6gretmenlerinin edebi iiriinlerin sosyal bilgiler 6gretim programi ve ders kitaplarindaki
yeterliligine iliskin olumlu goriisleri

Goriisler f %
Yeterli 5 38.46
Yeterli, ancak ders siiresinin yeterli olmamasi 5 38.46
Yeterli, ancak konuya iligkin érneklerin yetersiz olmasi 3 23,07
Toplam 13 100

Tablo 5°de goriildiigii lizere sosyal bilgiler 6gretmenlerinin edebi iriinlerin sosyal bilgiler 6gretim programi
ve ders kitaplarindaki yeterliligine iligkin olumlu gériislerine ver verilmistir. Tabloya bakildiginda en fazla tercih
edilen goriisler sirasiyla; yeterli (5), yeterli, ancak ders siiresinin yeterli olmamasi (5), yeterli, ancak konuya
iliskin o6rneklerin yetersiz olmasi (3) seklindedir. Sosyal bilgiler 6gretmenlerinin edebi {iriinlerin sosyal bilgiler
ogretim programi ve ders kitaplarindaki yeterliligine iliskin olumlu goriislerine genel olarak bakildiginda, edebi
triin kullanimini yeterli gorilip, ders siiresini ve 1ilgili 6rnekleri yetersiz goérmeleri 6gretmenlerin konuya
gosterdikleri hassasiyet bakimindan onemlidir. Bu durum 6zellikle edebi iiriinlerin derste saglikli bir sekilde
kullanilabilmesi ve 6grenci agisindan verimli olabilmesi agisindan biiyiik 6nem tagimaktadir.

Sosyal bilgiler 6gretmenlerinin edebi iiriinlerin sosyal bilgiler 6gretim programi ve ders kitaplarindaki
yeterliligine iligkin olumlu olarak K12: “Yeterli oldugunu séyleyebilirim fakat drnek cesitliliginin az oldugunu
diistiniiyorum”, K3: “Yeterli gérmeme ragmen ders saatinin bunlara yetmedigi ¢ok agiktir. Bundan dolay
bir¢ok edebi iiriinii ders ortamina getiremiyoruz” bigiminde goriislerini ifade etmislerdir.

Tablo 6. Sosyal bilgiler 6gretmenlerinin edebi iiriinlerin sosyal bilgiler 6gretim programi ve ders kitaplarindaki
yeterliligine iliskin olumsuz goriisleri

Goriisler f %
Yeterli degil 15 71.42
Yeterli degil, diger derslerle iligkilendirme yapilmasi 6 28.57
Toplam 21 100

Tablo 6°da goriildiigii lizere sosyal bilgiler 6gretmenlerinin edebi iiriinlerin sosyal bilgiler 6gretim programi
ve ders kitaplarindaki yeterliligine iliskin olumsuz goriislerine ver verilmistir. Tabloya bakildiginda en fazla
tercih edilen goriisler sirasiyla; yeterli degil (15), yeterli degil, diger derslerle iliskilendirme yapilmasi (6)
seklindedir. Sosyal bilgiler 6gretmenlerinin edebi {iriinlerin sosyal bilgiler &gretim programi ve ders
kitaplarindaki yeterliligine iliskin olumsuz goriislerine genel olarak bakildiginda, cogunlukla yeterli goriilmedigi
ve gercek manada derse yansitilamadigi ifade edilmektedir. Bu durum o6gretmenlerin edebi iirtin kullanimima
yonelik olumlu bir diisiinceye sahip olduklarinin bir gostergesi olarak kabul edilebilir. Ozellikle diger derslerle
iligkilendirme yapmalar1 da bu goriisii destekler niteliktedir.

Sosyal bilgiler 6gretmenlerinin edebi iriinlerin sosyal bilgiler 6gretim programi ve ders kitaplarmdaki
yeterliligine iliskin olumsuz olarak K22: “Edebi eserlere yeterince yer verilmedigini diistiniiyorum, ancak kendi
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cabalarimizla getirdigimiz kaynaklart kullaniyoruz”, K8: “Yeterli gormiiyorum ancak Tiirkce dersi ile
iliskilendirme yaparak degerlendiriyoruz” bigiminde goriislerini ifade etmislerdir.

-Ogretmenlerin derslerinde edebi iiriinleri kullanma gerekgeleri:

Sosyal bilgiler 6gretmenlerinin derslerinde edebi iiriinleri kullanma gerekgelerine iliskin cevaplar Tablo 7°de
verilmistir.

Tablo 7. Sosyal bilgiler 6gretmenlerinin derslerinde edebi tiriinleri kullanma gerekgeleri

Goriisler f %

Tarih konularinin anlagilmasim kolaylagtirmasi 8 32
Derse olan ilgi ve meraki arttirmasi 7 28
Ogrenciler iizerinde etki uyandirmasi 4 16
Soyut bilgileri somutlagtirmasi 3 12
Zor ve sikic konularm 6gretimine katki saglamasi 3 12
Toplam 25 100

Tablo 7°de goriildiigi lizere sosyal bilgiler 6gretmenlerinin derslerinde edebi iiriinleri kullanma gerekgeleri
iligkin goriislerine ver verilmistir. Tabloda goriildiigii sekliyle en fazla tercih edilen goriisler sirasiyla; tarih
konularinm anlasilmasmi kolaylagtirmas: (8), derse olan ilgi ve meraki arttirmasi (7), 6grenciler {izerinde etki
uyandirmasi (4), soyut bilgileri somutlastirmasi (3) ve zor ve sikici konularin 6gretimine katki saglamasi (3)
seklindedir. Sosyal bilgiler 6gretmenlerinin derslerinde edebi iiriinleri kullanma gerekgeleri iligskin goriisleri
genel manada degerlendirildiginde, 6gretim siirecine olumlu manada katkilar yaptigi belirtilmistir. Burada
ozellikle anlagilmasi zor, dgretiminde giigliik ¢ekilen tarih konularmim 6gretiminde edebi iirtinlerin kolaylastirici
bir etkide bulundugu iizerinde durulmustur. Bunun yaninda sosyal bilgiler dersinin anlatima dayali teorik bir
yapiya sahip olmasi nedeniyle ilgi arttirict ve dikkat ¢ekici unsurlara ihtiya¢c duyulmaktadir. Edebi iiriinlerinde
bu ihtiyaci karsilar nitelikte derste kullanilmasi 6gretmenler tarafindan tercih edilen bir durum olarak karsimiza
¢ikmaktadir.

Sosyal bilgiler ogretmenlerinin derslerinde edebi {iriinleri kullanma gerekgelerine iliskin olarak K3:
“Biyografi tiirii iirtinlerde baska kisilerin hayatlarimin insanlar: nasil etkileyebilecegini 6gretme konusunda katk
saglayabilir”, K15: “Ozellikle égrencilerin tarih konularinda ki eksik bilgilerini tamamlayict sekilde katkist
olacag kanaatindeyim. Bu nedenle hikaye, efsane, fikra gibi edebi iiriinlerin derse olan meraki arttiracagin
diistiniiyorum”, K18: “Sikici ve anlasiimazi zor soyut konularin bir par¢a da olsa daha anlasilabilir ve zevkli
hale gelmesinde yardimci olabilir” seklinde goriislerini ifade etmislerdir.

-Ogretmenlerin derslerinde kullandiklar edebi iiriin tiirleri:

Sosyal bilgiler 6gretmenlerinin derslerinde kullandiklari edebi iiriin tiirlerine iligskin goriislerine ait cevaplar
Tablo 8’de verilmistir.

Tablo 8. Sosyal bilgiler 6gretmenlerinin derslerinde kullandiklar1 edebi iriin tiirleri

Goriisler f %
Roman, hikaye, tiyatro, siir ve 6zlii sézler 15 34.09
Destan, efsane, masal ve tarihi metin 11 25
Deyim, atasozii, sozIiik, mani ve tiirkii/sarki 7 15.90
Giincel arastirma yazilari, dergi ve makale 6 13.63
Biyografi, ani, giinliik ve nutuk 5 11.36
Toplam 44 100

Tablo 8’de goriildiigii tizere sosyal bilgiler 6gretmenlerinin derslerinde kullandiklart edebi {irtinlere iliskin
bilgilere ver verilmigtir. Tabloya bakildiginda en fazla tercih edilen edebi iiriinler sirasiyla; roman, hikaye,
tiyatro, siir ve 0zli sozler (15), destan, efsane, masal ve tarihi metin (11), deyim, atasdzi, sozliikk, mani ve
tirkii/sarki (7), glincel arastirma yazilari, dergi ve makale (6) ve biyografi, ani, glinliik ve nutuk (5) seklindedir.
Sosyal bilgiler 6gretmenlerinin derslerinde kullandiklar1 edebi iiriinlere genel olarak bakildiginda, roman,
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hikaye, tiyatro ve siir tiirlerinin 6n plana ¢iktig1 goriilmektedir. Ardindan destan, efsane, masal ve tarihi metin
tiirler gelmektedir. Bu tiirlerin tercih edilmesinde ki faktorlerin basinda diger tiirlere oranla daha yaygin olmalar1
ve ulagilabilirlikte ki kolayliklar ifade edilebilir. Diger bir faktdrde gocuklarmn bu tiirler araciligiyla empati
kurabilmesi ve konulara iligskin yasanmigliklar, tecriibeler noktasinda bir bag olusturabilme kolayligidir. Ayrica
bu tiirlerin kapsamli bir yap1 arz etmesi, 6gretmen-ogrenci iletisimini giiclendirmekte ve 6grencinin derse olan
ilgisini arttirabilmektedir.

Sosyal bilgiler 6gretmenleri derslerinde kullandiklar: edebi iiriinler ile ilgili olarak K25: “Atasozii, 6zdeyis,
destan, siir ve sarki/tiirkii tiirlerini daha ¢ok kullanityoruz. Ciinkii bunlarla istenilen amaca daha kisa yoldan ve
hizli bir sekilde ulagabiliyoruz”, K19: “Dergi, makale am tiirii ornekleri kullanyyorum. Ciinkii yeni bilgiler ve
konular dgrencilerin daha ¢ok ilgisini ¢ekiyor”, K31: “Roman, anmi, gezi yazilari, hikaye, sarki gibi iiriinleri
kullantyorum. Isledigimiz konulardaki érnekleri bahsettigim edebi eserlerde rahatlikla bulabiliyorum”
bi¢iminde diisiincelerini belirtmislerdir.

-Ogretmenlerin derslerinde edebi iiriin kullanirken karsilagtiklari zorluklar:

Sosyal bilgiler 6gretmenlerinin derslerinde edebi {iriin kullanirken karsilastiklar1 zorluklara iligskin goriislere
ait cevaplar Tablo 9’da verilmistir.

Tablo 9. Sosyal bilgiler 6gretmenlerinin derslerinde edebi iiriin kullanirken kargilastiklar: zorluklar

Goriisler f %
Program yetistirme ve zaman kaygisi 6 33.33
Kaynak yetersizligi 5 21.77
Sinav odakli sistemden dolay1 6grencilerin soguk bakmasi 4 22.22
Ogrencilerin ddevlere internet iizerinde ulasmasi 2 11.11
Fiziksel ortamdan kaynaklanan sorunlar 1 5.55
Toplam 18 100

Tablo 9’da goriildiigii iizere sosyal bilgiler 6gretmenlerinin derslerinde edebi {iriin kullanirken karsilastiklar:
zorluklara iligkin bilgilere ver verilmistir. Tablo incelendiginde en fazla tercih edilen goriisler sirasiyla; programi
yetistirme ve zaman kaygist (6), kaynak yetersizligi (5), sinav odakli sistemden dolay1 6grencilerin soguk
bakmasi (4), 6grencilerin ddevlere internet {izerinde ulagsmasi (2) ve fiziksel ortamdan kaynaklanan sorunlar (1)
seklindedir. Sosyal bilgiler dgretmenlerinin derslerinde edebi iriin kullanimiyla ilgili karsilastigi zorluklara
genel olarak bakildiginda, zaman darligi, kaynak yetersizligi ve smav odakli anlayistan dolay1 &grencilerin
yeterince ilgi gdstermemesi goriislerinin 6n plana ¢iktigi goriilmektedir. Burada 6zellikle 6gretmenlerin dikkat
cektikleri nokta sorunun ogretmen ya da Ogrenciden ziyade sisteme iligkin farkli noktalardan kaynaklandigi
gercegidir. Diger bir husus, edebi iriinlere iliskin program ve kitaplardaki kaynaklarin yetersiz kalmasi
ogretmenleri farkli alternatiflere yoneltmekte ve bu durum da ister istemez egitim Ggretim siirecini olumsuz
etkilemektedir.

Sosyal bilgiler 6gretmenleri derslerinde edebi iiriin kullanirken karsilastiklar1 zorluklar ile ilgili olarak K32:
“Ogrencilerin hazirct bir zihniyet ile internet iizerinden kisaltilmis ozetlerle bu eserlere ulasmalart biiyiik sikinti
olusturmaktadir”, K20: “En onemli sorun zaman yetersizligi. Bu tiriinler iizerinden iglenen konular daha fazla
zaman alyor”, K23: “Swmiflarimizin bu etkinliklerimizi sergilemede mekan olarak yetersizligi ve kaynak
noktasinda yasadigimiz sikintilar ifade edilebilir” seklinde goriislerini belirtmislerdir.

-Ogretmenlerin derslerde edebi iiriinlerin daha etkili kullanilabilmesi icin yaptiklart oneriler:

Sosyal bilgiler 6gretmenlerinin derslerde edebi iiriinlerin daha etkili kullanilabilmesi i¢in yaptiklar1 6nerilere
iliskin goriislere ait cevaplar Tablo 10’da verilmistir.

Tablo 10. Sosyal bilgiler 6gretmenlerinin derslerinde edebi tiriinlerin daha etkili kullanilabilmesi i¢in yaptiklar1
oOneriler

Goriisler f %
Dersin igerigindeki edebi metinlerin sayisi arttirilmasi 10 33.33
Ogrenci seviyesine uygun ve ilgi cekici edebi metinlerin tercih edilmesi 9 30
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Edebi iiriinlerin gorsel ve uygulamaya yonelik bir sekilde kullanimi 5 16.66

Kiiltiirel ve yoresel 6zelliklerimize yonelik edebi {iriinlerin kullanimi 3 10

Edebi iiriinlerin kullanimima yonelik sartlarin iyilestirilmesi 3 10
Toplam 30 100

Tablo 10°da gorildiigii lizere sosyal bilgiler dgretmenlerinin derslerinde edebi iirlinlerin daha etkili
kullanilabilmesi igin yaptiklari énerilere iligkin goriislerine ver verilmistir. Tablo incelendiginde en fazla tercih
edilen gorisler sirasiyla; dersin igerigindeki edebi metinlerin sayisi arttirilmasi (10), 6grenci seviyesine uygun ve
ilgi ¢ekici edebi metinlerin tercih edilmesi (9), edebi iriinlerin gorsel ve uygulamaya yonelik bir sekilde
kullanimi1 (5), kiiltiirel ve yoresel oOzelliklerimize ydnelik edebi {iriinlerin kullanimi (3) edebi {iriinlerin
kullanimma yonelik sartlarin iyilestirilmesi (3) seklindedir. Sosyal bilgiler dgretmenlerinin derslerinde edebi
tiriinlerin nasil daha nitelikli kullanilabilecegine iliskin goriislerine genel olarak bakildiginda, olumlu ve yapici
nitelikte farkl1 alternatif dnerilerin oldugu gériilmektedir. Ozellikle derse iliskin kaynak noktasinda yetersizligi
giderici dnlemlerin alinmasi iizerinde durulurken ayni zamanda &grenciyi derse ¢ekecek uygun nitelikte edebi
metin tercih edilmesi de ifade edilmistir. Ayrica edebi iiriinlerin, 6grencileri dersin sikici ortamindan kurtarmak
amaciyla uygulamaya doéniik bir sekilde kullanilmasmim da énemli oldugu belirtilmistir. ifade edilen diger bir
husus ta edebi iriinlerin kendi kiiltiirlimiizii yansitan ve vatan ve millet sevgisini asilayan o6zelliklere sahip
olmasi gerektigidir.

Sosyal bilgiler 6gretmenleri derslerinde edebi iiriinlerin nasil daha nitelikli kullanilabilecegine iliskin olarak
K27: “Edebi iiriinlerin konularla baglanti kurulacak sekilde giincel ve ilgi ¢ekici olanlardan tercih edilmesinin
daha uygun olacagim diisiiniiyorum”, K16: “Ders kitaplarindaki konu icerigi dikkate alinarak daha fazla edebi
metinlere ver verilebilir ve bu itiriinler etkinliklerle sergilenebilir”, K13: “Ders siiresi ve dgretim programi,
edebi iirtinleri rahat bir sekilde kullanmaya uygun hale getirecek sekilde revize edilebilir” bigiminde
diisiincelerini belirtmisglerdir.

Tartisma, Sonu¢ ve Oneriler

Sosyal bilgiler dersinin ¢ok disiplinli bir yap1 arzetmesi ve konu alani itibariyle genis bir icerige sahip olmasi,
farkli alanlara iliskin unsur ve kaynaklardan yararlanma ihtiyacini da ortaya ¢ikarmistir. Bu anlamda birbiri ile
yakin iliski icerisinde oldugu diisiiniilen ve bir¢ok arastirma tarafindan da ortaya koyulan sosyal bilgiler-
edebiyat birlikteligi bu duruma &rnek olarak gosterilebilir. Sosyal bilgiler dersinin programinda ifade edilen
ama¢ ve hedeflerine ulasmasinda, edebiyat alaninda ortaya konulmus edebi iiriinlerin bircok acidan katki
saglayacag diisiiniilmektedir. Edebi iiriinlerin &zellikle sosyal bilgiler dersi dahilinde 6grencilere kazandirilmasi
gereken bilgi, beceri, deger ve tutum noktasinda kolaylastirici bir etkide bulundugu ve dersi zenginlestirici ve
cekici hale getirdigi de ifade edilmektedir. Bu dogrultuda son hazirlanan 2018 sosyal bilgiler 6gretim
programinda konularin islenisinde edebi iiriinlere yer verilmesi gerektigi belirtilmis ve bunlarin bir kaynak
olarak kullanimi da nerilmistir. Sosyal bilgiler 6gretmenlerinin derslerinde “edebi {iriin” kullanma durumlarmi
ortaya koyarak degerlendirilmesini amaglayan bu ¢alismaya Bartin ilinde gorev yapan toplam 32 sosyal bilgiler
ogretmeni katilmistir. Katilimcilar alti alt probleme iligkin olusturulan yar1 yapilandirilmis sorulari
cevaplandirarak goriislerini ifade etmislerdir. Bu dogrultuda ¢alismaya iliskin asagidaki sonuglara ulagilmistir:

Sosyal bilgiler 6gretmenlerinin gilinliik hayatta takip etmekten hoslandig1 edebi iirtinlere iligkin ¢ogunlukla
roman, hikaye, siir, tiyatro ve sarki/tirkii’'niin 6n plana ¢iktig1 goériilmektedir. Bu durum bu edebi tiirlerin
toplumda popiiler olmasi, yaygin etki anlaminda birgok insana hitap etmesi ve ulasilabilirlik anlaminda zenginlik
arzetmesi seklinde agiklanabilir. Yesilbursa ve Sabanci’nin (2015) galismalarinda sosyal bilgiler 6gretmen
adaylarin sosyal bilgiler 6gretiminde kullanilabilecek edebi iiriin tercihlerinde en fazla roman, hikaye ve siirin
olmasi da bu sonugla ortiismektedir. Buradan hareketle 6gretmenlerin edebi iiriin tercihlerinde cesitlilik arzeden
yaygin tiirleri 6n plana ¢ikarmalarinin 6grenci agisindan bir zenginlik olusturabilecegi ve oOzellikle derslere
olumlu bir sekilde yansiyacagi diistintilebilir.

Sosyal bilgiler 6gretmenlerinin edebi iriinlerin sosyal bilgiler 6gretim programi ve ders kitaplarindaki
yeterliligine iliskin, ¢cogunlukla yeterli olmadig1 goriisiiniin ortaya ciktigi goriilmektedir. Bir kisim 6gretmende
yeterli ancak ders stiresinin ve ilgili 6rneklerin yetersiz oldugu goriisiini beyan etmislerdir. Bu durum
Ogretmenlerin edebi iiriinleri derslerinde bir ara¢ olarak kullanmayr onemsedikleri ve kullanim noktasinda da
olaya elestirel bir tarzda baktiklar1 seklinde degerlendirilebilir. S6émen ve Goksu’nun (2017) ¢alismasinda sosyal
bilgiler 6gretmenleri ¢ogunlukla, edebi iriinlerin &grenci diizeyine uygun olmamasindan ve ders saatinin
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yetersizliginden bahsetmiglerdir. Ayni ¢alismada sorunlara yonelik oOnerilerde de Ogrenci diizeyine
indirgenmesini ifade etmislerdir. Buradan yola ¢ikarak sosyal bilgiler dgretim programi ve ders kitaplarindaki
edebi iiriin yeterliligine iligskin 6gretmenlerin genel manada ortak diizeyde bir farkindaliga sahip olduklar: ifade
edilebilir.

Sosyal bilgiler 6gretmenlerinin derslerinde edebi iriinleri kullanma gerekgelerine iligkin goriislerinde 6n
plana ¢ikan hususlar, tarih konularinin anlasilmasini kolaylastirmasi ve derse olan ilgi ve meraki arttirmasidir.
Bu noktada edebi iirlinlerin, 6grenciyi derse yakinlastirmasi, ilgi uyandirmasi ve 6gretiminde giigliik c¢ekilen
tarihi konulara yardimci olmasi, 6zellikle derse sundugu katki agisindan biiyiik 6nem tagimaktadir. Yesilbursa ve
Sabanci’'nin (2015) galismalarinda belirttigi {izere, sosyal bilgiler 6gretmen adaylarinin edebi {iriinleri sosyal
bilgiler disiplinleri igerisinde en fazla tarih ile iligkilendirmesi ve edebi iriinlerin derse olan dikkati ve ilgiyi
arttirdigini belirtmesi de bu diisiinceyi dogrular niteliktedir. Ayn1 sekilde Ibret vd.’nin (2017) ¢alismasinda da,
sosyal bilgiler 6gretmenleri biiyiik oranda edebi {irlinleri tarihi konular1 aktarmada bir ara¢ olarak gordiiklerini
ifade etmigslerdir. Bu durumun bilhassa sosyal bilgilerde 6gretiminde giigliilk ¢ekilen ve soyut olarak ifade
edebilecegimiz konularin anlatiminda, edebi iiriin kullaniminin dgretmene bir kolaylik saglayacag: diisiiniilebilir.

Sosyal bilgiler 6gretmenleri derslerinde kullandiklar1 edebi triinlere iligkin ¢ogunlukla roman, hikaye,
tiyatro, siir ve 0zl sozler tiirlerini tercih ettiklerini ifade etmektedirler. Bu sonug¢ 6gretmenlerin giinliik hayatta
takip etmekten hoslandigi edebi iiriin tercihleriyle bilyilk oranda benzerlik gostermektedir. Bu durum bir
anlamda 6gretmenlerin kisisel edebi iiriin tercihlerinin derste kullanima yonelik tercihlerini de etkiledigi seklinde
yorumlanabilir. Beldag ve Aktag’in (2016) aragtirmalarinda sosyal bilgiler 6gretmenleri derslerinde ¢ogunlukla
hikaye, destan, roman ve siiri edebi eser olarak kullandiklarmi ifade etmislerdir. Ibret vd.’nin (2017) yaptig
calismada da 6zellikle hikaye ve roman, sosyal bilgiler dersinde degerler dgretiminde kullanilan edebi {iriinler
arasinda en fazla tercih edilenler arasindadir. Bir baska calisma olan Somen ve Goksu’da (2017) ise sosyal
bilgiler 6gretmenleri tarih konularinin islenisi esnasinda en ¢ok kullandiklar1 edebi iiriin tiirleri arasinda hikaye
ve atasdziinii gostermiglerdir. Unlii’niin (2016) ¢alismasinda da benzer sekilde sosyal bilgiler dgretmenleri
derslerinde en fazla kullandiklari edebi iriinler arasinda hikaye, roman ve siiri ifade etmektedirler. Buradan
hareketle edebiyat alaninda yaygin olan ve ¢ok sayida eser verilen bu edebi tiirlerin 6gretmenler tarafindan derste
kullanimimin, &grencilerin bu tiirlere ve derse karsi olan ilgisini arttirabilecegi seklinde bir degerlendirme
yapilabilir.

Sosyal bilgiler ogretmenlerinin derslerinde edebi iiriin kullanimiyla ilgili karsilastigi zorluklara iliskin
cogunlukla programi yetistirme ve zaman kaygisi, kaynak yetersizligi ve simav odakli sistemden dolayi
ogrencilerin soguk bakmasi goriisleri belirtilmistir. Burada 6nemle iizerinde durulan husus zaman, kaynak ve
sinav konulart olmustur. Bu durumun sistemin geneline iliskin dis faktorlerden kaynaklanan bir sorun oldugu ve
ders siirecinde edebi {iriin kullanimina olumsuz bir etkide bulunabilecegi seklinde degerlendirilebilir. Somen ve
Goksu’nun (2017) calismalarinda konuya iliskin, 6gretmenler daha ¢ok ders saatinin yetersizligini sorun olarak
gordiiklerini ifade ederken Unlii’niin (2016) ¢alismasinda da edebi metinlere erisim zorlugu biiyiik bir sorun
olarak &gretmenler tarafindan dile getirilmistir.

Sosyal bilgiler 6gretmenlerinin derslerinde edebi iirlinlerin daha etkili kullanilabilmesi igin yaptiklart
onerilere iliskin goriislerinde biiyiik oranda ders iceriginde konulara paralel olarak edebi metinlerin sayisinin
arttirllabilecegini ve Ogrenci seviyesine uygun ve ilgi c¢ekici edebi metinlerin tercih edilmesi gerektigini
belirtmislerdir. Burada 6gretmenlerin genel 6neri olarak sunduklari bu konular, sosyal bilgiler dersinde program
ve kitap noktasinda yapilacak yeni diizenlemelerde edebi {iriin konusu iizerinde hassasiyetle durulmasi gerektigi
acisindan 6nemlidir. Bu noktada 6gretim programi ve kitap yazari alan uzmanlarinin, uygulayict konumundaki
ogretmenlerin Onerilerini dikkate almalari, egitim-6gretim siirecinde birligin saglanmasi ve dersin verimliliginin
artmasinda biiyiik 6nem tagimaktadir.

Arastirma sonuglarina dayali olarak su onerilerde bulunulabilir:

o Sosyal bilgiler 6gretim programinda ve kitaplarda edebi iiriinlerin etkili ve amacina uygun bir sekilde
nasil kullanmilmast gerektigine yonelik a¢iklamalar yapiimahdir.

o Sosyal bilgiler ders kitaplarinda edebi iiriinlerin tiirleri ve sayilart artirilmalidir.

o Ogrenci seviyesine uygun, ilgi ¢ekici ve islevsel metinler tercih edilmelidir.

o Ogretmenlere yonelik sosyal bilgiler 6gretiminde kullanilabilecek edebi tiir érneklerini iceren kaynak
kitaplar hazirlanabilir.
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o Sosyal bilgilerde edebi iiriin kullammina yénelik 6grenci gériislerini esas alan farkli akademik
calismalar yapilabilir.

Tesekkiir ve Bilgilendirme

Bu arastirmanin bir béliimii, Mugla Sitki Kogman Universitesi’nce 2016 yilinda diizenlenen 15. Uluslararasi
Sinif Ogretmenligi Egitimi Sempozyumu’nda ayn1 adla sunulmustur.
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