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Abstract

Problem Statement: In the present educational perception, teachers are
expected to fulfill many roles, such as becoming role models for students,
guiding them, teaching them to learn and instilling democratic attitudes
and values within them. In addition, teachers should be in collaboration
with the school administration, colleagues, parents and other stakeholders
for effective teaching and learning. While fulfilling these roles, teachers
should make a conscientious effort not to reflect their personal problems
onto their relationships in schools, and should try to behave in compliance
with formal and informal norms as professionals. However, it is possible
to predict that the regulation of emotions may have a negative impact on
teachers in terms of their psychology. Burnout can be described as one of
those impacts.

Purpose of the Study: The purpose of this research is to determine the
relationship between teachers” emotional labor and burnout level.

Method: The sample for this survey study consists of 410 teachers working
in the schools located in the city center of Kiitahya. The data was collected
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using the Emotional Labor Scale and the Burnout Scale. Descriptive
statistics, t-tests, ANOVA and regression analysis were used for analyzing
the data.

Findings: Results indicate that the teachers exhibit surface acting the least
in terms of emotional labor. This is followed by deep acting and naturally-
felt emotions. In terms of burnout, teachers have the highest burnout level
when they experience emotional exhaustion, which is followed by a lack
of personal accomplishment and depersonalization, respectively. Results
of the regression analysis show that surface acting and naturally-felt
emotions are the important predictors for both emotional exhaustion and
the depersonalization of teachers. However, deep acting does not have a
significant impact on emotional exhaustion and depersonalization.
Teachers’ lack of personal accomplishment is predicted by all aspects of
emotional labor. Aspects of emotional labor, as a whole, explain 7% of the
emotional exhaustion level of teachers, 16% of depersonalization, and 15%
of the lack of personal accomplishment.

Conclusion and Recommendations: This study considers emotional labor as a
role that should be taken by teachers as a part of their occupational
professionalism. However, it is possible that the roles expected from
teachers may be based on dominance, non-professional or unethical
behaviors. Thus, it is important to reveal the reasons behind teachers’
surface acting behaviors. Therefore, designing such studies on the basis of
a qualitative approach will contribute to a deeper understanding of these
behaviors.
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Introduction

The teaching profession is, by nature, an occupation directly related to human
beings; therefore, as in all other human-intensive professions, it requires a regulation
of emotions. This phenomenon, which may be called emotional labor, is also
expected from teachers as a professional requirement. Teaching is an educational
profession with individual, social, cultural, scientific and technological aspects. In the
present educational perception, teachers are expected to take upon themselves a
variety of roles, such as becoming role models for students, guiding them, teaching
them to learn, and instilling democratic attitudes and values upon them. In addition,
teachers should be in collaboration with the school administration, colleagues,
parents and other stakeholders for effective teaching and learning. While fulfilling
these roles, teachers should make a conscientious effort not to reflect their personal
problems onto their relationships in schools, and should try to behave in compliance
with formal and informal norms as professionals. However, it is possible to predict
that the regulation of emotions may have a negative impact on teachers in terms of
their psychology. Burnout can be stated as one of those impacts. This study aims to
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determine the impact of teachers’ emotional labor on their burnout level. In this
regard, this study deals primarily with emotional labor and burnout, followed by the
relationship between emotional labor and burnout based on literature.

Emotional Labor

Emotional labor in organizational life may be defined as employees regulating
and managing their emotions while doing their jobs, as well as exhibiting
professional behaviors (Morris & Feldman, 1996). Emotional labor, in this regard, is
accepted as a kind of impression management (Eroglu, 2010). Hence, employees are
able to manage the social perceptions toward them through emotional labor.
Emotional labor is considered to be more about observable behaviors than the
internal management of emotions (Ashforth & Humphrey, 1993).

There are different classifications regarding emotional labor behaviors in the
literature; however, this difference is caused by perspective rather than components
of emotional labor. For instance, Morris and Feldman (1996) consider emotional labor
under four dimensions attracting the attention to frequency, duration and intensity
of exhibiting such behavior as well as rules of behaviors. Emotional labor research, in
general, focuses on how employees exhibit behaviors expected from them. In this
context, previous emotional labor behaviors shown under two dimensions, surface
acting and deep acting (Hochschild, 1983), have been supplemented by an expression
of naturally-felt emotions in the following studies (Diefendorff, Croyle, & Gosserand,
2005).

Surface acting is the act of employees hiding their real feelings, yet having
different emotional exhibitions towards others in organizations. This means that
employees pretend to feel with their words and body language although they do not,
in reality, feel these emotions (Ashforth & Humphrey, 1993; Basim & Begenirbas,
2012). Deep acting is an individual’s efforts to try to really feel those emotions that he
is required to feel because of the rules of behavior. In deep acting, emotions are
actively encouraged, suppressed or shaped (Basim & Begenirbas, 2012). This means
that the individual tries to feel that behavior. Hence, empathy skills are at stake in
deep acting (Rupp, McCance, Spencer, & Sonntag, 2008). Here, the individual puts
himself in another’s place before exhibiting a behavior, and acts on the basis of his
forecast of the other’s reaction to potential behavior.

Naturally-felt emotions do not include an ‘obligation” as in surface or deep acting,
yet employees reflect their emotions as they feel (Basim & Begenirbas, 2012). The
fundamental difference between these three dimensions is the level of internalization
of behaviors. Surface acting involves non-internalized behaviors, while naturally-felt
emotions involve internalized emotions. The internalization level in deep acting is
more than that of surface acting, but less than naturally-felt emotions.

Burnout

Burnout is defined as a physical, emotional and mental state observed in people
in constant face-to-face professional interaction with other people, involving physical
fatigue, long-term exhaustion, desperateness and hopelessness, as well as the concept
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of a negative self, feeling of inefficiency and negative attitude towards others
(Maslach & Jackson, 1981). Maslach (1981) examined three dimensions of burnout:
‘emotional exhaustion,” “depersonalization,” and ‘lack of personal accomplishment.”

Emotional exhaustion. This is when an individual feels overwhelmed and has lost
their own emotional resources due to their occupation (Maslach & Jackson, 1981).
Emotional exhaustion is the most fundamental component of burnout syndrome. As
an internal dimension of burnout, emotional exhaustion describes situations of
physical and emotional fatigue.

Depersonalization. As a reaction to emotional exhaustion, employees exhibit mean,
indifferent, and cynical behaviors towards others deprived from their senses
(Maslach & Jackson, 1981).

Lack of personal accomplishment. This is when an individual is inclined to assess
himself in a negative manner. This situation is seen in employees as a decrease in
feelings of accomplishment and an increase in personal inefficiency beliefs.
Additionally, it indicates low motivation, lack of control, despair, and even loss of
self-respect (Maslach & Jackson, 1981).

Relationship between Emotional Labor and Burnout

Emotional labor is one area of research that has attracted attention in the
literature in recent years. In this regard, there have been numerous studies on the
relationship between emotional labor and several variables under various sample
groups. Participant groups in such studies are naturally those occupational groups
with intensive human relationships. Since emotional labor may be defined as the
management of emotions and behaving accordingly, such studies have generally
focused on the relationship between emotional labor and the attitudes and behaviors
of employees. A review of the literature shows that there are studies of the
relationships between emotional labor and burnout (Erickson & Ritter, 2001;
Hochschild, 1983; Morris & Feldman, 1996). There are also, although limited, a
number of studies conducted on teachers’ emotional labor and level of burnout,
which is the purpose of this study (Chang, 2009; Hargreaves, 2000; Isenbarger &
Zembylas, 2006; Lois, 2006; Naring, Briet, & Brouwers, 2007; Noor & Zainuddin,
2011; Sutton & Wheatley, 2003; Zhang & Zhu, 2008). Nonetheless, it has been possible
to uncover only one research in Turkey on this subject matter (Basim, Begenirbas, &
Yalcin, 2013), where the researchers examined the impact of elementary and high
school teachers’ personality characteristics on emotional exhaustion, and the
intermediary role of emotional labor behaviors. In this context, the purpose of this
research is to determine the relationship between teachers’ emotional labors and
their burnout level. To this aim, answers have been sought for the following research
questions:

1. What is the level of teachers” emotional labor and burnout?
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2. Do teachers’ emotional labor and burnout levels differ according to gender,
marital status, school type and subject matter?

3.  Does the emotional labor of teachers predict their level of burnout?

Method

This study used the survey method in order to determine the relationship
between teachers” emotional labor and their burnout level.

Research Sample

The population of this study was 5,600 teachers working in the Kutahya province
of Turkey during the 2013-2014 academic year. A disproportionate cluster sampling
method was employed to select the participant teachers. The sample size was
calculated as 360 for a 95% confidence level. It was decided to seek responses from
500 teachers to allow for a low response rate and for non-usable surveys due to
imprecise completion. Data analysis was conducted with 410 precise data collection
tools. Of all of the participants, 43.7% are female (n=179), and 56.3% male (n=231);
14.6% (n=60) are school administrators whereas 85.4% (n=350) are teachers; 26.8%
(n=110) work in elementary education schools, 34.6% (n=142) in general high schools,
26.3% (n=108) in vocational high schools, and 12.2% (n=50) in traditional high
schools; 26.6% (n=109) are classroom teachers, 60.7% (n=249) are subject matter
teachers, and 12.7% (n=52) are vocational teachers. Time in service varies from one to
41 years. The percentage of teachers with less than 10 years of service is 56.1%
(n=230), for 10-19 years, 30.5% (n=125), and for 20 years or more of service, 13.4%
(n=55). Seventy-one percent of the participants (n=291) are married, 28% (n=115) are
single, and 1% (n=4) are divorced or separated.

Research Instruments

The Emotional Labor Scale and Maslach Burnout Inventory were used as data
collection tools in this study. The Emotional Labor Scale was developed by
Diefendorff et al. (2005) and adapted to Turkish by Basim and Begenirbas (2012). The
Emotional Labor Scale includes 13 Likert-type items to determine the emotional labor
levels of teachers. The Emotional Labor Scale is comprised of surface acting, deep
acting, and naturally-felt emotions. Scale items are scored from “1-Never” through
“5-Always.” There aren’t any reverse-scored items in the scale. Participants do not
receive a total score from the overall scale. The higher the score, the higher the
emotional labor level of teachers for that particular dimension. Explanatory and
confirmatory factor analyses were conducted for construct validity of the scale by
Begenirbas (2012). As a result of the explanatory factor analysis, factor loading values
of the scale were reported to be 0.53-0.81 for surface acting, 0.72-0.88 for deep acting,
and 0.82-0.89 for naturally-felt emotions. Surface acting dimension explains 34.09% of
total variance on its own, while deep acting explains 20.99%, and naturally-felt
emotion explains 11.47%. Confirmatory factor analysis was applied to the scale’s 13-
item structure, grouped under three factors at the end of the explanatory factor
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analysis. Confirmatory factor analysis was used to calculate chi-square (x2) statistical
significance levels (x2/sd=4.32) suitable for the established model. Other goodness of
fit indexes (GFI=0.96, AGFI=0.93, RMSEA=0.064, CFI=0.96) also indicated goodness
of the proposed model. Reliability of the scale was examined through Cronbach’s
Alpha coefficient. This coefficient was 0.84 for surface acting dimension, 0.90 for
deep acting dimension, and 0.83 for the naturally-felt emotions dimension. Reliability
of the scale was re-tested in this study, and Cronbach’s Alpha coefficients were
found to be 0.84 for surface acting, 0.85 for deep acting, and 0.77 for naturally-felt
emotions.

Developed by Maslach and Jackson (1981), the Maslach Burnout Inventory was
adapted to Turkish by Ergin (1992). Maslach Burnout Inventory includes 22 Likert-
type items to determine the level of burnout. The Maslach Burnout Inventory is
comprised of three dimensions: Emotional Exhaustion, Depersonalization and
Personal Accomplishment. Scale items are scored from “1-Never” through “4-
Always.” Items under the Personal Accomplishment dimensions are reverse-scored.
That is why this dimension is named ‘lack of personal accomplishment’ in this study,
and is interpreted accordingly. Scores obtained from the scale are explained as
follows: 0.00-0.79 (very low), 0.80-1.59 (low), 1.60-2.39 (moderate), 2.40-3.19 (high),
and 3.20-4.00 (very high). In the Turkish adaptation process, Cronbach’s Alpha
reliability coefficients were found to be 0.83 for the emotional exhaustion dimension,
0.71 for depersonalization, and 0.72 for the personal accomplishment dimension.
Reliability coefficients obtained within this study, on the other hand, were 0.82 for
emotional exhaustion, 0.72 for depersonalization, and 0.79 for personal
accomplishment.

Data Analysis

Descriptive analysis was used to determine the teachers’ emotional labor and
burnout levels, t-test for dual comparisons, and one-way analysis of variance
(ANOVA) for comparisons with three or more dimensions. For significant F values,
the Tukey test was used to determine the source of significance. Multiple regression
analysis was also used to determine whether teachers’ emotional labor predicts
burnout level in a significant manner. A correlation coefficient between 0.70-1.00 as
an absolute value was interpreted as a high level of relationship, between 0.69-0.30 as
a moderate level of relationship, and between 0.29-0.00 as a low level of relationship
(Buyukozturk, 2005).

Results

This section primarily reveals findings regarding the participants’ emotional
labor and burnout levels. Then, it tries to determine to what extent the emotional
labor has predicted their burnout level.

Respondent teachers exhibited surface acting the least (M=2.51, S=0.95) in terms
of emotional labor. This was followed by deep acting (M=3.71, S=0.92), and
naturally-felt emotions (M=4.16, S=0.72). In terms of burnout, teachers possess the
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highest burnout level for emotional exhaustion (M=1.51, S=0.70), which was
followed by personal accomplishment (M=1.36, S=0.63) and depersonalization
(M=1.03, S=0.77). The burnout level of teachers is medium for the emotional
exhaustion dimension, and low for personal accomplishment and depersonalization
dimensions.

Teachers” emotional labor differs according to variables such as gender, marital
status, responsibility, school type, and subject matter expertize. Male teachers are
more inclined to perform surface acting compared to female teachers [t08=3.10;
p<.05]; married teachers to single teachers [tuos=2.62; p<.05]; and school
administrators to teachers [tu4os)=2.24; p<.05].

Teachers, on the other hand, exhibit more natural emotions compared to school
administrators [tus=2.10; p<.05]. In addition, elementary education teachers tend to
exhibit more surface acting [F.406=4.13; p<.05] and deep acting [F3.406=2.62; p<.05]
compared to traditional high school teachers, and more naturally-felt emotions [F.
406=6.69; p<.05] compared to traditional and vocational high school teachers.

Table 1.
Multiple Regression Analysis Results for Prediction of Emotional Exhaustion Level
B Standard B T p Zero-  Partial
error order

Constant 1.502 0.240 - 6.262 0.00 - -
1. Surface acting 0.173 0.036 0.233 4.777 0.00 0.24 0.23
2. Deep acting -0.007 0.038 -0.009  -0.191 0.84 -0.01 -0.01
3. Natural -0.096 0.048 -0.099  -1.982 0.04 -0.13 -0.10
emotions
R=0.26; R?=0.07 F(3-40=10.03, p=0.00

Burnout levels of teachers do not differ according to gender, marital status or
position (school administrator or teacher); however, they do differ according to
school type. The depersonalization level of teachers working in vocational high
schools [F(3.406=4.53; p<.05] is higher than those teachers working as elementary
education teachers. The tables show the results obtained from the regression analysis
conducted to determine to what extent teachers’ emotional labor predicts burnout
level. Table 1 gives the results of the multiple regression analysis conducted to see
whether teachers” emotional labor predicts their emotional exhaustion level.

According to Table 1, there is a positive but low relationship between the
emotional exhaustion dimension of burnout and surface acting dimension of
emotional labor (r=0.24), and the negative yet low relationship with naturally-felt
emotions (r=-0.13). There is no statistically significant relationship between deep
acting and emotional exhaustion. Based on a review of other variables, a positive yet
low relationship has been found between emotional exhaustion and the surface
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acting dimension of emotional labor (r=0.23), and the negative yet low relationship
with naturally-felt emotions (r=-0.10). All dimensions of emotional labor give a low,
significant relationship with teaches” emotional exhaustion levels (R=0.26, p<0.01).

According to standardized regression coefficient (), the relative order of
importance of predicting variables on teachers’ emotional exhaustion are naturally-
felt emotions, surface acting, and deep acting. Having examined the results of t-tests
regarding the significance of regression coefficients, surface acting and naturally-felt
emotions have been seen as important predictors of the emotional exhaustion of
teachers. Nonetheless, deep acting is not significantly effective on emotional
exhaustion. All dimensions of emotional labor explain 7% of emotional exhaustion
levels of teachers. Based on the obtained findings, the regression equality of
emotional exhaustion is as follows:

Emotional Exhaustion = 1.502 + 0.173 Surface Acting - 0.007 Deep Acting - 0.096 Natural
Emotions

Table 2 gives the results of the multiple regression analysis conducted to see
whether the emotional labor of teachers predicts their depersonalization level.

Table 2.
Multiple Regression Analysis Results for Prediction of Depersonalization Level

B Standard p T 4 Zero-  Partial
error order

Constant 1.650 0.247 - 6.668 0.00 - -
1. Surface acting 0.229 0.037 0.283 6.128 0.00 0.31 0.29
2. Deep acting -0.018 0.039 -0.022 -0.463 0.64 -0.05 -0.02
3. Natural -0.270 0.050 -0.255 -5.417  0.00 -0.29 -0.26
emotions
R=0.40; R2=0.16 F(3-406=26.39, p=0.00

According to Table 2, there are positive and moderate relationships between
depersonalization and surface acting dimension of emotional labor (r=0.31), yet
negative and low relationships with naturally-felt emotions (r=-0.29). There is no
statistically significant relationship between deep acting and depersonalization.
Having controlled other variables, there appeared to be a positive and low
relationship between depersonalization and the surface acting dimension of
emotional labor (r=0.29), yet a negative and low relationship with naturally-felt
emotions dimension (r=-0.26). All of the dimensions of emotional labor give a
moderate and significant relationship with depersonalization levels of teachers
(R=0.40, p<0.01). According to standardized regression coefficient (), the relative
order of importance of predicting variables on teachers” depersonalization level are
naturally-felt emotions, surface acting, and deep acting. Having examined the results
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of the t-test regarding the significance of regression coefficients, surface acting and
naturally-felt emotions have been seen as important predictors of depersonalization
of teachers. Nonetheless, deep acting is not significantly effective on emotional
exhaustion. All of the dimensions of emotional labor explain 16% of
depersonalization levels of teachers. Based on the obtained findings, the regression
equality of depersonalization is as follows:

Depersonalization = 1.650 + 0.229 Surface Acting - 0.018 Deep Acting - 0.270 Natural
Emotions

Table 3 gives the results of the multiple regression analysis conducted to see
whether the emotional labor of teachers predicts their personal accomplishment
level.

Table 3.
Multiple Regression Analysis Results for Prediction of Personal Accomplishment Level

B Standar p T p Zero- Partial
d error order

Constant 2.692 0.205 - 13.103 0.00 - -
1. Surface 0.066 0.031 0.099 2126 0.03 0.12 0.11
acting
2. Deep acting  -0.109 0.033 -0.159 -3.345 0.00 -0.22 -0.16
3. Natural -0.262 0.041 -0.301 -6.337 0.00 -0.35 -0.30
emotions
R=0.39; R2=0.15 F(3-106)=23.99, p=10.00

According to Table 3, there are positive and low relationships between the
personal accomplishment dimension of burnout and the surface acting dimension of
emotional labor (r=0.12), yet a negative and moderate relationship with naturally-felt
emotions (r=-0.35), and a negative and low relationship with deep acting (r=-0.22).
Having controlled other variables, there appeared to be a positive and low
relationship between personal accomplishment and the surface acting dimension of
emotional labor (r=0.11), yet a negative and moderate relationship with the
naturally-felt emotions dimension (r=-0.30), and a negative and low relationship with
deep acting dimension (r=-0.16). All dimensions of emotional labor give a moderate
and significant relationship with personal accomplishment levels of teachers (R=0.39,
p<0.01). According to the standardized regression coefficient (), the relative order of
importance of predicting variables on teachers’ personal accomplishment levels are
naturally-felt emotions, deep acting, and surface acting. Having examined the results
of the t-test regarding the significance of regression coefficients, all dimensions of
emotional labor have been seen as important predictors of the personal
accomplishment of teachers. All dimensions of emotional labor explain 15% of the
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personal accomplishment levels of teachers. Based on the obtained findings, the
regression equality of personal accomplishment is as follows:

Personal Accomplishment = 2.692 + 0.066 Surface Acting - 0.109 Deep Acting - 0.262
Natural Emotions

Discussion, Conclusion and Recommendations

This study aims to determine the relationship between teachers’” emotional labor
behaviors and burnout levels. Teachers exhibit surface acting the least in terms of
emotional labor. This is followed by deep acting and naturally-felt emotions.
Teachers” emotional labor is at a ‘moderate’ level for surface acting dimension, and
‘high” for dimensions of deep acting and naturally-felt emotions. This finding
overlaps with other research findings in the literature. The research study conducted
by Begenirbas and Meydan (2012) with high school education teachers has shown
that teachers mostly display naturally-felt emotions in terms of emotional labor, yet
surface acting the least. Emotional labor behavior, in a way, reveals employees’
performance of their occupational roles. From this perspective, the high levels of
deep acting and naturally-felt emotions of teachers may be interpreted in such a way
that teachers have internalized these roles. Teachers’ use of such behaviors is an
indicator of their occupational professionalism. This is because emotional labor
involves regulating and managing their real emotions in order to display certain
behaviors compliant with organizational goals and workplace rules as a requirement
of their occupational professionalism (Ashforth & Humphrey, 1993; Basim &
Begenirbas, 2012; Diefendorff et al., 2005; Isenbarger & Zembylas, 2006; Morris &
Feldman, 1996). In this regard, it is a positive thing that teachers try not to reveal
their private problems to their colleagues or to their students, but continue their
work professionally, through deep acting and naturally-felt emotions instead of on
the surface.

The emotional labor of teachers differs according to gender, marital status,
position, school type and subject matter expertise. Male teachers display more
surface acting compared to females, married teachers to single, and from school
administrators to teachers. Teachers, on the other hand, display more natural
emotions compared to school administrators. In addition, elementary education
teachers display more surface and deep acting compared to traditional high school
teachers, and more naturally-felt emotions compared to general and vocational high
school teachers. There are few studies in the literature that have examined emotional
labor according to personal variables. These studies have provided different results.
A study by Kose, Oral and Turesin (2011) on doctors did not result in a difference
between emotional labor behaviors of doctors according to gender, marital status,
age, amount of service in current workplace, or total amount of service. Studies
conducted by Begenirbas and Yalcin (2012), as well as Basim et al. (2013), have
examined whether demographic variables have predicted emotional labor. The study
by Begenirbas and Yalcin (2012) revealed that surface acting is explained
significantly only by gender among other demographic variables; demographic
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variables did not have an impact on deep acting, and gender and level of education
have predicted naturally-felt emotions in significant terms. The study by Basim et al.
(2013), however, concluded that gender and age had a negative impact on surface
acting, yet it had a positive impact on naturally-felt emotions. Nonetheless, neither
study reported in whose favor these impacts have been.

In terms of burnout, teachers achieved the highest level of burnout for emotional
exhaustion. This is followed by personal accomplishment, and depersonalization.
Teachers’” burnout level has been at a ‘moderate’ level for the emotional exhaustion
dimension, and at a ‘low” level for personal accomplishment and depersonalization.
This finding generally overlaps with other research studies in the literature.
Cemaloglu and Erdemoglu-Sahin (2007) and Yilmaz (2014) concluded in their study
conducted on the teachers that teachers experienced the highest burnout level in
terms of emotional exhaustion, and the lowest in terms of depersonalization. It is a
positive finding that teachers’ burnout levels are low except for emotional
exhaustion, because a high level of burnout may cause employees to have negative
attitudes towards their occupations, thereby resulting in low performance. Such
negative attitudes could also cause problems in their social relations. Yellice-Yuksel,
Kaner and Guzeller (2011) have determined that the burnout level of teachers
receiving professional and social support is lower than of those who do not receive
such support. From this perspective, particular measures should be taken to
minimize the emotional exhaustion of teachers.

The burnout level of teachers does not differ according to variables such as
gender, marital status and position, yet it does differ according to the school type.
Depersonalization levels of vocational school teachers are higher than for elementary
education teachers. This may be caused by the operations and cultures of these
schools, in that they are different from other schools. Purvanova and Muros’ (2010)
meta-analysis study conducted on 409 research studies has determined that women
experience emotional exhaustion more than men, and men feel depersonalization
more than women. This study has also concluded that women’s emotional
exhaustion level is higher as well as men’s depersonalization level, yet this difference
has not been found to be statistically significant. Research studies in the literature
have revealed different results about the differentiation of burnout emotions
according to demographic variables. Considering that burnout studies generally use
the Maslach Burnout Inventory, the reason behind such differences such as found in
demographic variables may be due to sample characteristics. Recently, there have
been many studies on teachers’” burnout in Turkey. Therefore, it will be very useful to
conduct meta-analysis studies to determine the impact of demographic variables on
teachers’ burnout to ensure a better understanding of this phenomenon.

The last goal of the study has been to determine whether emotional labor predicts
teachers” burnout level. Regression analysis has been applied to determine this.
According to the results of regression analysis, both surface acting and naturally-felt
emotions are important predictors of emotional exhaustion and depersonalization of
teachers. However, deep acting does not have a significant impact on emotional
exhaustion and depersonalization. Teachers’ feelings about a lack of professional
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accomplishment, on the other hand, are predicted by all dimensions of emotional
labor. Dimensions of emotional labor, as a whole, explain 7% of teachers’ emotional
exhaustion level, 16% of depersonalization, and 15% of personal accomplishment.
There is a positive and low relationship between emotional exhaustion and surface
acting, yet a negative and low relationship with naturally-felt emotions. There is also
a positive and moderate relationship between depersonalization and surface acting,
yet a negative and low relationship with naturally-felt emotions. There is no
relationship between deep acting and emotional exhaustion and depersonalization.
There is a positive yet low relationship between personal accomplishment and
surface acting, a negative yet low relationship with deep acting, and a negative yet
moderate relationship with naturally-felt emotions. This finding generally overlaps
with the research studies in the literature. Studies by Naring et al. (2007) have
resulted in a parallel relationship between surface acting and emotional exhaustion
and depersonalization. Another study by Kinman, Wray and Strange (2011) also find
a parallel relationship between emotional labor and emotional exhaustion.
Brotheridge and Grandey’s (2002) study, on the other hand, found a reverse
relationship between deep acting and personal accomplishment.

Findings from this study have revealed that surface acting, which is to pretend to
be feeling a certain emotion through words and body language, even if not felt at
that moment, leads to burnout. This is, in fact, an expected situation because it is
natural for non-internalized emotions to have a negative impact on the individual.
The literature has several findings that support the notion that such a situation may
not only lead to burnout, but also have a negative impact on employees’ attitudes
towards their occupation. Hiilsheger and Schewe’s (2011) meta-analysis study on
emotional labor also partially overlaps with the findings. The study resulted in a
reverse relationship between employees’ surface acting behavior and their attitude
toward their occupation as well as job performance, and in a parallel relationship
with their deep acting behavior. This study has considered emotional labor as roles
that should be played by teachers as part of their occupational professionalism.
Nonetheless, it is possible that the roles expected from teachers may be based on
dominant, non-professional or unethical behaviors. Therefore, it is important to
reveal the reasons behind the surface acting behaviors of teachers. Designing such
studies on the basis of a qualitative approach will contribute to a deeper
understanding through having more detailed information.
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Ozet

Problem Durumu: Ogretmenlik meslegi, dzelligi itibari ile dogrudan insan ile ilgili bir
istir. Bu nedenle insan iliskileri yogun her meslekte oldugu gibi duygu
diizenlemesini zorunlu kilmaktadir. Duygusal emek olarak adlandirilabilecek bu
olgu, mesleki profesyonellik geregi olarak da oOgretmenlerden beklenmektedir.
Ogretmenlik, bireysel, sosyal, kiiltiirel, bilimsel, teknolojik boyutlar1 olan profesyonel
stattide bir egitim meslegidir. Giiniimiiz egitim anlayisinda Ogretmenlerden,
ogrencilere rol model olmalari, rehberlik etmeleri, 6grenmeyi oOgretmeleri,
demokratik tutum ve degerleri kazandirmalar1 gibi pek ¢ok rol beklenmektedir.
Bunun yaninda 6gretmenlerin, egitim ve 6gretimin etkililiginin saglanmasinda okul
yoneticileriyle, meslektaslariyla, velilerle ve diger paydaslariyla isbirligi icerisinde
bulunmalar1 da gerekmektedir. Ogretmenlerin biitiin bu rolleri yerine getirirken, bir
profesyonel olarak, kisisel sorunlarim iligkilerine yansitmamaya 6zen gostermesi,
gorev yaptigi okulun formal ve informal normlarina uygun davranmaya c¢alismast
gerekmektedir. Ancak bu anlamda duygularin yonetilmesinin, psikolojik olarak
ogretmenler tizerinde olumsuz etkilerinin olabilecegi 6ngoriilebilir. Bu etkilerden biri
de tiikenmislik duygusudur.

Aragtirmamn Amact: Ogretmenlerinin duygusal emekleri ile tiikenmislik diizeyleri
arasindaki iliskinin belirlenmesinin amaglandigi bu arastirmada su sorulara yanit
aranmustir: 1) Ogretmenlerin duygusal emek ve tiikenmislik diizeyleri nasildir? 2)
Ogretmenlerin duygusal emek ve tiikkenmislik diizeyleri, cinsiyet, medeni durum,
gorev, okul tirti ve brans degiskenlerine gore farklilasmakta midir? 3)
Ogretmenlerin duygusal emekleri titkenmislik diizeylerini yordamakta midir?

Arastirmanin Yontemi: Arastirma, tarama modelinde desenlenmistir. Arastirmanin
evrenini 2013-2014 egitim oOgretim yilinda, Kiitahya ilinde gorev yapan 5600
ogretmen olusturmaktadir. Ornekleme girecek 6gretmenlerin belirlenmesinde
oransiz kiime ornekleme teknigi kullanilmustir. Orneklem buyiiklugi, % 95 gliven
diizeyi icin 360 olarak hesaplanmistir. Olgeklerin geri déniistinde eksiklikler ve
0zensiz doldurma gibi nedenlerle arastirmada kullanilamayacak olgekler olabilecegi
disiincesi ile 500 8gretmenden goriis alinmasina karar verilmistir. Elde edilen veri
toplama araclarindan kullanilabilir durumda olan 410 tanesi ile analizler yapilmistir.
Aragtirmada veri toplama aract olarak Duygusal Emek Olgegi ve Maslach
Tiikenmislik Olgegi kullanilmistir. Arastirmada dgretmenlerin duygusal emek ile
tikenmislik  diizeylerini belirlemek amaciyla betimsel istatistikler, ikili
karsilagtirmalarda t-testi, tic ve daha fazla boyutu olan karsilastirmalarda tek yonlii
varyans analizi (ANOVA) kullanilmistir. Ogretmenlerin duygusal emeklerinin,
titkenmislik diizeylerini anlamli bir sekilde yordayip yordamadigini belirlemek icin
ise Coklu Regresyon analizi kullanilmistir.

Arastirmanmin Bulgulari: Arastirmaya katilan 6gretmenler duygusal emek agisindan, en
az yiizeysel rol yapma (AO=2.51, S=0.95) davramsinda bulunmaktadir. Bunu,
derinden rol yapma (AO=3.71, S=0.92) ve dogal duygular (AO=4.16, S=0.72)
izlemektedir. Tiikenmislik agisindan ise Ogretmenler en yiiksek tiitkenmislik
diizeyine duygusal tiikenme (AO=1.51, S=0.70) boyutunda sahiptir. Bunu sira ile
kisisel basarisizlik (AO=1.36, 5=0.63) ve duyarsizlasma (AO=1.03, S=0.77) boyutlar1
takip etmektedir. Ogretmenlerin tiikkenmisglik diizeyleri, duygusal tiikenme
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boyutunda “orta”, kisisel basarisizik ve duyarsizlasma boyutlarinda ise “dustik”
diizeydedir. Ogretmenlerin duygusal emekleri cinsiyet, medeni durum, gorev, okul
turti ve brans degiskenlerine gore farklilasmaktadir. Erkek ogretmenler kadmn
Ogretmenlere gore [tuos)=3.10; p<.05]; evli dgretmenler evli olmayan 6gretmenlere
gore [tuos)=2.62; p<.05]; okul yoneticileri 6gretmenlere gore [tuos)=2.24; p<.05] daha
fazla yiizeysel rol yapma davrams: gostermektedir. Ogretmenler ise okul
yoneticilerine gore [tuos)=2.10; p<.05] daha fazla dogal davranislar gostermektedir.
Ayrica ilkokul 6gretmenleri genel lise 6gretmenlerine gore daha fazla ytizeysel [F.
106=4.13; p<.05] ve derinden rol yapma [F(3.406=2.62; p<.05], genel lise ve meslek lisesi
Ogretmenlerine gore [F(3.406=6.69; p<.05] daha fazla dogal davranslar
gostermektedir. Ogretmenlik tiikenmislik diizeyleri, cinsiyet, medeni durum ve
gorev (okul yoneticisi, 6gretmen) degiskenlerine gore farklilik gostermemekte; ancak
gorev yapilan okul tiirti degiskenine gore farklilasmaktadir. Meslek liselerinde gorev
yapan Ogretmenlerin duyarsizlasma diizeyleri [F.406=4.53; p<.05], ilkokullarda
gorev yapan dgretmenlerden daha fazladir. Ogretmenlerin duygusal emeklerinin,
duygusal tiikenmislik diizeylerini yordayip yormadigimin belirlenmesi amaci ile
yapilan coklu regresyon analizi yapilistir. Regresyon analizi sonuglarma gore
ylizeysel rol yapma ve dogal duygular, 6gretmenlerin hem duygusal tiikenmesinin
hem de duyarsizlasmasimin ¢nemli yordayicilaridir. Ancak derinden rol yapma
duygusal titkenme ve duyarsizlagsma tizerinde anlamli diizeyde etkili degildir.
Ogretmenlerin kisisel basarisizlik duygusunu ise duygusal emegin boyutlarinin
timii yordamaktadir. Duygusal emegin boyutlar: tiimii birlikte, 6gretmenlerin
duygusal tiikenmislik diizeylerinin % 7’sini, duyarsizlasmanin % 16’smni, kisisel
basarisizlik duygusunun ise % 15'ini aciklamaktadir. Duygusal tiikenmislik ile
yiizeysel yapma arasinda pozitif ve diisiik (r=0.24); dogal duygular ile negatif ve
disiik (r=-0.13) diizeyde bir iliski bulunmustur. Duyarsizlasma ile ytizeysel yapma
arasinda pozitif ve orta (r=0.31); dogal duygular ile negatif ve diisiik (r=0.31)
diizeyde bir iliski bulunmustur. Derinden rol yapma ile duygusal tiikkenme ve
duyarsizlasma arasinda iliski bulunmamaktadir. Kisisel basarisizlik duygusu ile
yiizeysel yapma arasinda pozitif ve diisiik (r=0.12); derinden rol yapma ile negatif ve
disiik (r=-0.22), dogal duygular ile negatif ve orta (r=-0.35) diizeyde bir iliski
bulunmustur.

Aragtirmamn Sonug ve Onerileri: Aragtirma sonucuna gore, gretmenlerin duygusal
emekleri, onlarin hem duygusal tiikenmisliklerini hem de duyarsizlasmalarim
onemli diizeyde diizeyde yordamaktadir. Bu arastrmada duygusal emek,
Ogretmenlerin mesleki profesyonellik geregi oynamas: gereken roller olarak ele
almmustir. Ancak calisanlardan beklenen rollerin orgiitlerde tahakkiime dayali,
profesyonellige ve etik ilkelere uymayan, davranislar olmasi olasiigi da
bulunmaktadir. Bu nedenle 6gretmenlerin ytizeysel rol yapma davranislarinin
nedenlerinin ortaya konulmasi ¢nemlidir. Bu cercevede bu konuda yapilacak
arastirmalarin nitel olarak desenlenmesi de derinlemesine ve daha ayrintili bilgi
edinmeye katk: saglayabilir.

Anahtar Kelimeler: Tiikenmislik, duygusal emek, kamu okullari, 6gretmenler



