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Abstract 

Students’ success or failure in courses is variably affected by the development of their listening and note-taking 

practices. These areas of development have such kind of cognitive contributions on students. Given the central role of 

the lecture in faculty education, these cognitive abilities deserve to be examined in terms of university students who 

expected to perform cognitive abilities at the highest degree. Thus, this research aims to seek how English Language 

Teaching Department Students at Amasya University carry out their note-taking practices in their courses. The 

sample of the study consists of 1st, 2nd, 3rd and 4th grade students studying at English Language Teaching Department 

during the spring semester of 2017-2018 academic year. In addition to the demographic information and questions 

that explore the students’ general practices about note-taking, 42 item scale ranged in ‘‘1= Never’’, ‘‘2= Seldom’’, 

‘‘3= Sometimes’’, ‘‘4= Usually’’, ‘‘5= Always’’ was applied to the students as data collection instruments. In data 

analysis process, percentages and frequencies representing the ELT students generally and individually were 

calculated for descriptive analysis. Moreover, related to the number of the participants parametric methods were also 

used to reach statistical proofs to support the descriptive results of the study. The findings of the study point out such 

effective ideas that efforts and practices of cognitive abilities such as note-taking should be improved in educational 

lives of individuals not only at their bachelor degree but also at all stages of their educational lives. 
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Öz 

Öğrencilerin derslerdeki başarıları veya başarısızlıkları, dinleme ve not tutma uygulamalarının geliştirilmesi 

bakımından değişkenlik gösterebilmektedir. Bu gelişim alanlarının öğrenciler üzerinde bilişsel katkıları vardır. 

Fakülte eğitiminde derslerin merkezi rolü göz önüne alındığında, bu bilişsel yetenekler, bilişsel yetenekleri en üst 

düzeyde gerçekleştirmesi beklenen üniversite öğrencileri açısından incelenmeye değer bulunmaktadır. Bu nedenle, bu 

araştırmanın amacı Amasya Üniversitesi'ndeki İngilizce Öğretmenliği Bölümü Öğrencilerinin not tutma 

uygulamalarını derslerinde nasıl uyguladıklarını araştırmaktır. Araştırmanın örneklemini, 2017-2018 akademik yılı 

bahar döneminde İngilizce Öğretmenliği Bölümünde öğrenim gören 1., 2., 3. ve 4. sınıf öğrencileri oluşturmaktadır. 

Demografik bilgi ve öğrencilerin not tutma konusundaki genel uygulamalarını araştıran sorulara ek olarak, ''1= Asla 

'', ''2= Nadiren '', ''3= Bazen ''4= Genellikle'', ''5= Her zaman'' seçeneklerinden oluşan not tutma uygulamalarına 

yönelik veri toplama aracı öğrencilere uygulanmıştır. Veri analizi sürecinde tanımlayıcı analiz için ELT öğrencisini 

genel olarak ve bireysel olarak temsil eden yüzdeler ve frekanslar hesaplanmıştır. Ayrıca, çalışmanın tanımlayıcı 

sonuçlarını desteklemek amacıyla istatistiksel kanıtlara ulaşmak için elde edilen verileri destekleyici ilgili parametrik 

yöntemler de kullanılmıştır. Çalışmanın bulguları not tutma gibi bilişsel yetenek, çaba ve uygulamaların, sadece 

lisans derecelerinde değil, aynı zamanda bireylerin eğitim yaşamlarının tüm aşamalarında dahil edilerek eğitim 

hayatlarının iyileştirilmesi gerektiği konusunda etkili birçok fikre işaret etmektedir. 

Anahtar Sözcükler: İngilizce öğretimi, bilişsel yetenekler, not tutma uygulamaları. 
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Introduction 

Note-taking has been anticipated as a kind of procedure in retaining the contents of the courses 

by many executives. This belief is supported by many researchers who are in favor of the idea 

that note-taking is useful for the retention of the lecture content (Crawford (as cited in Dunkel, 

1989, p. 261), Rickards, Fajen, Sullivan, and Gillespie (1997, p. 508) and Carrell, Dunkel and 

Mollaun (2002). Note-taking is one of the generative skills that provide practical framework for 

better retention and learning (Mayer, 1998). Moreover, qualified with this kind of ability 

depends on the selective ideas of the executives who are defined as the learners or students 

studying at schools and desire to attend the knowledge they need to obtain selectively. This 

selective operation requires also the ability of defining the critical thought of a lecture, arrange 

subjective connections between the thoughts and ideas, and organize appropriate peripheral 

links between what is drawn from the existing situations and the previous experiences the 

learners have.  

Note-taking includes mental operations that underline the development of the cognitive 

abilities of text copying, incidental learning, intentional learning, reading sentences, reading a 

text, note-taking from a lecture, composing a text, translating, revising, and planning (Britton et 

al., 1982; Kellogg, 1986; and Piolat et al., 1996; Olive & Piolat, 2002;). A set of anticipating 

and control of mental operations such as executive functions that are required in the process of 

note-taking even though the process itself implies the automatized activation process associated 

with comprehension such as accessing mental lexicon and writing abilities of letter formation. 

All these steps should occur in rapid sequence in coordination with multiple cognitive processes 

that involve the central executive component of working memory (Baddeley, 1996, 2000). 

Baddeley (2000), claimed that working memory which deals with comprehension (Daneman & 

Merikle, 1996), and writing (Kellogg, 1996; Levy & Ransdell, 2002; Olive, 2004) has a crucial 

role in all cognitive activities demanding temporary storage and manipulation of information 

regardless of the accomplishment of the target activities to be learned or skilled enough.  Since 

these two activities are natural outcome and easily observable cognitive efforts, note-taking as 

an embracing term for such kinds of processes is associated as a part of cognitive abilities the 

individuals perform consciously.  

In this sense, as seen above, taking notes while listening to a lecture can be widely 

accepted as a useful strategy for the retention of lecture contents in academic life. However, 

previous research with native speakers has presented mixed results regarding the facilitative 

effect of note-taking, the rationale for this study is straightforward that there is a significant 

need for empirical or descriptive research that can re-examine the nature of note-taking 

practices with the context of non-native speakers of English who are candidates of teaching 

English in the future.  Thus, this study aims to exemplify and focus on identifying one of the 

different conceptions of lecture learning such as note-taking practices of English Language 

Teaching (ELT) students at bachelor degree. The study also displays an example of the 

comparative analysis between the same and different levels of ELT students regarding their own 

note-taking practices. By this way, this research will provide teachers with a better and 

comprehensive framework of the process about how to convey their course content and provide 

them a snapshot summary about the practical and eclectic ways of what to regard during these 

processes by aiming to seek the answers of the following research questions: 
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• What are the note-taking practices of ELT students in Amasya University? 

• Are there significant differences between the ELT students’ note-taking practices in 

terms of their grades?  

• Are there significant differences between the ELT students’ note-taking practices in 

terms of their gender?  

• Are there significant differences between the sub-categories of note-taking practices of 

ELT students? 

• What are the views of participants about their note-taking practices?  

Review of Literature 

 On account of the importance of note-taking on the basic and fundamental abilities of the 

learners in receiving  and absorbing the contents of courses such as  reinforcing metacognitive 

thinking, the note-taking practices and the issues related to it deserved to be investigated. 

Although there have been outstanding research dealing with note-taking, the number of the 

research applied in this category is undeniably restricted. In Turkey, the review done by the key 

word of ‘‘note-taking’’ in the database of the Council of Higher Education results in limited 

number of the thesis studies which are held mostly in master degree and very few of them 

applied in doctor of philosophy level.  

Oğuz (1999) stated that note-taking may develop the degree of learning and because of 

this the learners needed to have or be informed about the effective note-taking strategies in 

order to increase the amount of the knowledge they are expected to obtain. Kiriş (2005) in a 

similar study examined the effects of note-taking techniques on the students’ performance and 

the level of recalling, in history teaching and asserted that there was a significant difference 

between the learners who use note-taking technique and the learners who do not use that 

technique as a recalling strategy of the history course content. Çetingöz (2006) provided a 

comprehensive study related to the note-taking strategy combining it with the retention and 

motivation effects implying that these strategies had impact on motivation and hence on 

achievement regardless of the gender variable. Bozkurt (2009) in a postgraduate thesis, searched 

for the effect of language of note-taking on successful task completion and explained that the 

learners preference and perceptions of note-taking procedure might affect the way how they 

manipulate with the knowledge they listen to and acquire by the participation of 38 intermediate 

level English Preparatory Class students. Kocaadam (2011) applied a research in order to find 

out whether the listening education with note-taking practices has effect on the sample of 102 

7
th
 grade Turkish students and reflected that through the listening practices the note-taking skills 

of the learners could be improved significantly in Turkish Lesson. Relevantly, Balaban (2017) 

studied on a comparison of shadowing and note-taking as two while-listening strategies and 

their effects on English as a foreign language (EFL) learners which highlighted the importance 

of listening skills as a precondition for effective note-taking skills and claimed that shadowing 

and note-taking abilities may have direct and observable effect on the comprehension of the 

listening skills of the learners. For the last but not the least, Uzun (2018) in a comprehensive 

research worked on the effects of the selective listening strategies on note-taking and 

summarizing skills of 27 bilingual 5
th
 grade students. In that research, it was determined that 

selective listening enables both the teachers and learners at the same extent to manage the time 

carefully, cope with the text in a way how they desire and need to use it especially in the 
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classrooms where the number of the students is higher than expected . As mentioned above, the 

note-taking research dealing with not only the general educational aspects conducted in Turkey 

but also for English as a foreign language  learners or/and the professionals who are expected to 

develop these kinds of features of the students specifically has been taking place a small amount 

of  place in the national review of literature. 

On the other hand, the studies carried out in different parts of the world dealing with 

note-taking have fresh and recent findings and conclusions for the researchers. Some of them 

tried to make connection with cognitive abilities of the learners and note-taking skills of them 

while the others were in effort to understand the listening comprehension of the learners or how 

the listening comprehension skills convey the learning process and note-taking skills or 

strategies that the learners are expected to have. Starting with Meer (2012) note-taking skills of 

the learners are seen as a challenging skill in the 21
st
 century both for the students and for the 

teachers and academicians. Thus, in the changing arena of technology and the format of the 

lesson or courses the teachers and especially the academicians have to follow could be seen as 

some of the main factors that affect the ways of the process itself and how the learners perceive 

the skills of note-taking. Clark at al. (2013) in the technical report of conveyed an experimental 

research and made the learners listen to a text by dividing them into two groups as the control 

one would not take any notes during the listening task but the experimental group would take 

some notes while they listen to the script. Contrary to the expectations, the results of the study 

failed to show there was no significant difference between those groups in terms of performing 

well for the listening task. All-Musalli (2015) suggested some ways based on the reading 

comprehension skills that the learners have to follow in the study of taxonomy of lecture note-

taking skill and sub-skills. According to this research, the complexity of lecture note-taking 

could be overcome by the teachers who are in need of sending the content of the courses in a 

systematic, accurate and planned way. Another point of view was that although note-taking was 

seen as an important skill for course achievement, there had been very few note-taking 

applications dealing with the sessions to be needed to follow or taught to the students. 

Unfortunately, only 10 of the peer-reviewed articles published between 1990-2014 addressed 

case-design studies informing the researchers about the process of note-taking or how it took 

place. Hence, the demand is high for the procedures of how lecture note-taking occures and how 

the teachers need to educate or inform the student about getting more benefits of that kind of 

cognitive skill (Reed, Rimel & Hallett, 2016). Reed, Rimel and Hallett (2016) conducted a 

remarkable study related to the note-taking instruction for college students with autism spectrum 

disorder. In the study, they found out that the controlled instructions such as distinguishing 

subtopics and details, paraphrasing, and using abbreviations and symbols might increase even 

the skills of those who had mild cognitive disabilities, which reflects the positive aspects of 

note-taking procedures for individuals.  

Methodology 

Methodology involves the details of participants, data collection instrument, data collection 

procedure, and data analysis of the corresponding study. In this part; furthermore, it is 

appropriate to confirm that survey model was utilized as a design of the study. Survey research 

design provides numeric description of attitudes or opinions for the samples of the target 

populations and provide quantitative aspects for the studies (Creswell, 2014). 
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Participants 

132 English Language Teaching students registered to English Language Education Department 

of Amasya University voluntarily participated in this study at the end of fall semester in 2017-

2018 Academic Year. No selection of the participants was done because of the limited number 

of participants continuing to the 1st, 2nd, 3th and 4th grade at bachelor degree. In this sense, 

convenience-sampling method was preferred to reach the highest number of the participants as 

many as possible. The participants included in the study ranged in age as given below: 

 

Table 1 Age and Grade Cross Tabulation 

             
Grades  

Total 1
st
 % 2

nd
 % 3

rd
 % 4

th
 % 

Age 

18 2 4.9 0 0 0 0 0 0 2 1.5 

19 14 34.1 4 11.1 0 0 0 0 18 13.6 

20 13 31.7 12 33.3 2 5.4 0 0 27 20.5 

21 7 17.1 13 36.1 15 40.5 5 27.8 40 30.3 

22 1 2.4 5 13.9 13 35.1 7 38.9 26 19.7 

23 0 0 0 0 5 13.5 3 16.7 8 6.1 

24 1 2.4 1 2.8 0 0 2 11.1 4 3.0 

28 1 2.4 0 0 0 0 0 0 1 0.8 

29 0 0 1 2.8 0 0 0 0 1 0.8 

30 1 2.4 0 0 0 0 0 0 1 0.8 

33 1 2.4 0 2.4 1 2.7 0 0 2 1.5 

35 0 0 0 0 0 0 1 5.6 1 0.8 

41 0 0 0 0 1 2.7 0 0 1 0.8 

Total 41 100 36 100 37 100 18 100 132 100 

 

Table 1. reflects the age and grade distribution of the participants included in this study. 

As described, the 34.1, 31.7, and 17.1% of the total 41 1
st
 grade students' age range mostly 

between 19, 20, and 21; 36.1, 33.3% of the total 36 2
nd 

grade students' age range mostly between 

21 and 20; 40.5, 35.1% of the total 37 3
rd

 grade students' age range mostly between 21 and 22; 

38.9, 27.8% of the total 4
th
 grade students' age range mostly between 22 and 21. As a whole, 

13.6, 20.5, 30.3 and 19.7% of the students with 18, 27, 40, and 26 frequencies take place in the 

age range of 19-22 in the current study. The number of the students participated in this study 

differs in terms of the grades since the number of the students is appointed by the authority of 

the Council of the Higher Education and the students who passed the university exam are 

expected to pass the proficiency exam which is compulsory for most of the students, applied to 

the universities in Turkey.  
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Table 2. Gender and Grade Cross Tabulation 

Grades 

Gender 1
st
 % 2

nd
 % 3

rd
 % 4

th
 % Total % 

 

Male 13 31.7 12 33.3 10 27 4 22.2 39 29.5 

Female 28 68.3 24 66.6 27 73 14 77.8 93 70.5 

Total 41 100 36 100 37 100 18 100 132 100 

 

Table 2. illustrates the distribution of gender and grades of the participants. In the 1st 

and 2nd graders 31.7, 68.3% with the frequencies of 13 and 28; 33.3, 66.6% with the 

frequencies of 12 and 24 consist of males and females. In addition to this, for the 3rd and 4th 

graders 27, 73% with the frequencies of 20 and 20; 22.2, 77.8% with frequencies of 4 and 14 

refer to the male and female participants of the study. To sum up, 29.5 and 70.5 percentages 

with the frequencies of 39 and 93 male and females embody the total sample of the study. The 

higher number of the female participants could be accepted as normal due to the general 

inclination of these genders to English Language Teaching Departments of the universities 

taking place in Turkey.  

Data Collection Instrument 

At the beginning of the inventory some demographic questions involving information about 

gender, age and grade are included in the scale. Following them, some questions related to the 

students' note taking practices such as whether they take notes or not, and in what ways they 

follow that process, personally what the hardest part of taking notes is, how frequently they 

have problems in note taking, and how frequently they borrow notes when they miss their 

classes were asked to the participants. Subsequently, the inventory for note-taking practices, 

prepared by Ryan (2001) comprising 42 items under seven actions, was applied as data 

collection instrument. The actions included in the inventory are defined as goal setting 

(7,8,9,10,11,12 items), action planning (1,2,3,4,5,6 items), specifying actions (19, 20, 21, 22, 

23, 24 items), executing actions (13,14, 15, 16, 17, 18 items), monitoring outcomes (25, 26, 27, 

28, 29, 30 items), interpreting outcomes (31, 32, 33, 34, 35, 36 items), and evaluating outcomes 

(37, 38, 39, 40, 41,42 items) which based on a psychological model  of The Human Action 

Cycle (Norman, 1988). The model aims to describe the steps undertaken by human beings when 

they interact with the computer. Relevantly, it describes how individuals set their goals and 

follow the desired actions to achieve them. In this action taking process, the individuals are 

expected to pursue several steps of forming a goal, forming and executing actions, evaluating 

outcomes that could share the same cognitive basis of decision-making process an individual 

may encounter during their note taking processes as well.   

Data Collection and Analysis 

The questions aiming to collect data for note-taking practices of the learners were submitted to 

the participants by providing such kinds of options. In order to collect data whether they take 

notes or not and in what ways they prefer to take notes, the participants were offered to choose 

from the options of ''paper'', ''recording'', ''electronic'', ''other ways (Please specify)'', and ''I don’t 
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take notes''. In order to collect the participants' personal  point of views about the hardest part of 

taking notes, they were provided with ''Professor's lectures are too fast'',  ''I cannot understand or 

hear the professor'', ''Monotony and boredom exist during the lesson'', ''Other (please specify)'' 

options. For the purpose of finding how frequently they have problems in note taking practices, 

and how frequently they borrow notes when they miss their classes, the participants were 

expected to choose from ''Every Class'', ''Every Other Class'', ''Somewhat frequently'',  

''Infrequently'', ''Only once'' and ''Every Class Missed'', ''Every Other Class Missed'', ''Somewhat 

frequently'', ''Infrequently'', ''Only once'', ''Other (please specify)'' provided options.  

The other quantitative part of data providing basis for the current study was collected by 

the above-mentioned inventory for note-taking practices. The answers for the items are gathered 

in a 5-point likert-type format ranging from ''1= Never'', ''2= Seldom'', ''3= Sometimes'', ''4= 

Usually'' and ''5= Always''. The SPSS 20.00 package program for social sciences was used in 

data coding and analyzing process. Rather than the parametric statistics, non-parametric 

statistics were applied to the gathered data since the numbers of the participants do not represent 

the satisfactory level to make statistical calculations in that way as N30. Moreover, the 

reliability of the whole scale and the sub-sections referring to the actions of note-taking were 

calculated according to the Cronbach Alpa. 

 

Table 3. Cronbach Alpa Levels of Sub-Sections of Inventory 

Actions of Inventory Number of  Items Number of Participants Cronbach's Alpha  

Inventory 42 132 .94 

Goal setting  6 132 .70 

Action planning  6 132 .83 

Specifying actions  6 132 .73 

Executing actions  6 132 .73 

Monitoring outcomes  6 132 .78 

Interpreting outcomes  6 132 .52 

Evaluating outcomes  6 132 .80 

 

The Cronbach Alpha levels of the inventory, shows that the sub-sections of goal setting, 

action planning, specifying actions, executing actions, monitoring actions and evaluating 

outcomes satisfy the desired level for the reliability expected from the surveys or questionnaires 

applied in the social sciences since their Cronbach Alphas were calculated as equal to .70 or 

higher than that level. Unsurprisingly, interpreting outcomes sub-section fails to meet the 

reliability level with the calculated .52 Cronbach Alpa level. But in the data analysis process 

this sub-section wasn't excluded from the whole part, which could be accepted as one of the 

limitations of the current study.  

Results 

In accordance with the collected data, the findings and the results illustrated in the tables are 

presented in the following part of the study.  

 



 Ayfer SU BERGİL 

 

126 

Table 4. One Sample T-Test Results for Actions of Inventory 

Actions N X  S Sd T p 

Goal  setting 132 68.63 12.97 131 60.76 .000 

Action  planning 132 63.08 15.89 
 

45.59 .000 

Specifying  actions 132 66.99 13.57 
 

56.68 .000 

Executing  actions 132 65.80 14.49 
 

52.16 .000 

Monitoring outcomes 132 63.48 15.11 
 

48.25 .000 

Interpreting outcomes 132 68.63 19.27 
 

40.91 .000 

Evaluating outcomes 132 67.29 13.40 
 

57.68 .000 

Table 4. illustrates the one sample t-test results for the sub-sections of the note-taking 

practices inventory. Related to the results, it is seen that each section of the inventory differs 

significantly from each other, however the mean values are close statistically such as 68.63 for 

goal setting, 63.08 for action planning, 66.99 for specifying actions, 65.80 for executing actions, 

63.48 for monitoring outcomes, 68.63 for interpreting outcomes and 67.29 for evaluating 

outcomes, t(131)= 60.76, 45.59, 56.68, 52.16, 48.25, 40.91, 57.68, p˂.01. 

 

Table 5. Independent Samples T-Test Results for Inventory Scores in terms of Gender 

Gender N X  S Sd T p 

Male 39 63.17 12.45 130 2.02 .045 

Female 93 67.57 10.94 
   

Table 5. shows the independent samples t-test results for the inventory regarding the 

gender differences for the whole participants. According to the findings, it is concluded that in 

spite of the higher number of the female students participated in the study, mean values of 63.17 

for male and 67.57 for female participants differ significantly from each other t(130)= 2.02, 

p˂.05. 

Table 6. One-Way ANOVA Results for Inventory Scores in terms of Grades 

Grades N X S Sd T p 

1
st
 41 70.01 10.26 128 2.20 .090 

2
nd

 36 64.08 11.94 
   

3
rd

 37 64.58 11.66 
   

4
th

 18 65.63 12.08 
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Table 6. indicates the findings of one-way ANOVA results for the inventory scores of 

grades. The finding shows that the mean values of the 1st, 2nd, 3rd and 4th grade students do 

not differ significantly from each other F(128)= 2.20,  p˂.05. The mean value of the 1st grade 

students represents the highest value for the inventory scores with the value of X =70.01 while 

the mean values of the 4th grade student are followed by them with the value of X =65.63. On 

the other hand, the mean values of the 2nd and 3rd grade students have the lowest values for the 

inventory with the mean values of X =64.08 and 64.58. 

Table 7. MANOVA Results for the Monitoring Outcomes Sub-Section of the Inventory 

Actions 

Action  Grades N Mean sd X
2
 p Significant Difference  

Monitoring Outcomes  

1
st
  41  67.96 * 128  2.31  .000  

Between 1
st
 and 2

nd
 grades  

2
nd

  36  59.07*  
   

3
rd

  37  62.79  
   

4
th

  18  63.51  
   

* The mean difference is significant at the 0.05 level. 

MANOVA results for the sub-category of the inventory actions reflects that there is no 

significant difference between the 1st, 2nd, 3rd and 4th graders for the sub-category of the 

inventory named as goal setting   ( X = 71.13, 68.05, 67.38, 66.66), action planning ( X = 66.26, 

62.22, 60.27, 63.33 ), specifying actions ( X = 68.86, 65.92, 64.86, 69.25), executing actions, (

X = 69.67, 63.24, 65.76, 62.22), interpreting outcomes ( X = 74.55, 64.35, 66.39, 68.33), and 

evaluating outcomes ( X = 71.62, 65.74, 64.59, 66.11). Notwithstanding, the mean values of 

monitoring outcomes for each 1st, 2nd, 3rd, and 4th grade differs significantly according to 

Dunnett C post hoc results  F(128)= 2.31,  p˂.05, ( X = 67.96, 59.07, 62.79, 63.51) not only for 

all of the graders but only between the 1st and 2nd grade students.  

Table 8. The Ways of Participants' Note-taking Practices 

Medium of notes  f  %  Valid %  Cumulative %  

Paper  109 82.6 82.6 82.6 

Electronic  4 3.0 3.0 85.6 

I don't take notes  12 9.1 9.1 94.7 

Paper and electronic  7 5.3 5.3 100.0 

Total 132 100.0 100.0  

Table 8. demonstrates one of the descriptive results of the study referring to the ways of 

note-taking practices of the students studying at an English Language Teaching Department of a 

state university in Turkey. According to the findings, paper is still the upmost preference of the 

learners for the medium of note-taking practices with the frequency of 109 (82%). Following 

this, not note-taking emerges as a second highly preferred way for the students with the 

frequency of 12 (9.1%), paper and electronic together is the third preference for the learners 

with 7 frequency (5.3%) while the electronic is the less preference with the number of 4 (3%). 
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Table 9. The Difficulties of Participants' Note-taking Practices 

Hardest part of note-taking  f  % Valid %  Cumulative %  

Lectures too fast  49  37.1  37.1  37.1  

Can't understand or hear  25  18.9  18.9  56.1  

Monotony and boredom  40  30.3  30.3  86.4  

Other  9  6.8  6.8  93.2  

All of them  9  6.8  6.8  100.0  

Total  132  100.0  100.0   

The difficulties of the students' note-taking practices are presented in the 

abovementioned table. According to the results, the lectures being too fast, the monotony and 

boredom of the courses, and the learners not able to understand or hear the courses are the 

hardest parts for them with the frequencies of 49, 40, and 25 (37.1%, 30.3%, and 18.9%). On 

the other hand, other factors that are not mentioned in the inventory and all of those factors 

could be the less hard parts of taking notes with the frequency of 9 (6.8%).  

Table 10. The Frequency of Problems in Note-taking Practices 

Frequency of problems  f  %  Valid %  Cumulative %  

Every class  18  13.6  13.6  13.6  

Every other class  10  7.6  7.6  21.2  

Somewhat frequently  59  44.7  44.7  65.9  

Infrequently  41  31.1  31.1  97.0  

Only once  4  3.0  3.0  100.0  

Total 132  100.0  100.0   

Table 10. describes the frequency of students' problems in note-taking practices. 

According to the findings, most of the students state that they have problems in note-taking 

practices somewhat frequently with the frequency of 59 (44%) although 41 (31.1%) of them 

have problems in the same process infrequently. 4 of the participants (3%) have problems once 

in their note taking practices; however, 18 (13.6%) and 10 (7.6%) of the participants have 

difficulties in note-taking practices in every class or every other class they take.  

Table 11. The Frequency of Borrowing Notes 

Frequency of borrowing notes f % Valid % Cumulative % 

Every class missed 31 23.5 23.5 23.5 

Every other class missed 

 

14 10.6 10.6 34.1 

Somewhat frequently 

 

38 28.8 28.8 62.9 

Infrequently 

 

28 21.2 21.2 84.1 

Only once 

 

16 12.1 12.1 96.2 

Other 

 

5 3.8 3.8 100.0 

Total 132 100.0 100.0  
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Table 11. informs the findings of borrowing notes frequencies of English Language 

Teaching Department students. In terms of the frequency of borrowing notes, 38 (28.8%) 

students borrow notes somewhat frequently and 31 (23.5%) of them take note from others or in 

other ways for every class they missed though 28 (21.2%) of them borrow notes infrequently. 

16 (12.1%) students borrow notes only once while 14 (10.6%) of them borrow notes for every 

other class missed, and 5 (3.1%) of them define themselves as borrowing notes less than only 

once from the options they are offered.  

Table 12. The Views of Participants about Their Note-taking Practices 

Note-Taking Metaphors 

 

Frequency 

Percentage 

Very 

poor 
Poor Fair Good Excellent Total 

1-  “LISTENING TO A 

LECTURE IS LIKE TRYING 

TO BE A SPONGE.'' 

f 6 9 43 41 33 132 

% 4.5 6.8 32.6 31.1 25 100 

2- “LISTENING TO A 

LECTURE IS LIKE TRYING 

TO BE A TAPE 

RECORDER.'' 

f 17 31 37 33 14 132 

% 12.9 23.5 28 25 10.6 100 

3- “LISTENING TO A 

LECTURE IS LIKE IS LIKE 

TRYING TO BE A 

STENOGRAPHER.'' 

f 4 12 39 58 19 132 

% 3 9.1 29.5 43.9 14.4 100 

4- “LISTENING TO A 

LECTURE IS LIKE TRYING 

TO BE A CODE BREAKER.'' 

f 4 11 34 50 33 132 

% 3 8.3 25.8 37.9 25 100 

5- “LISTENING TO A 

LECTURE IS LIKE TRYING 

TO BE A REPORTER.'' 

f 5 17 32 48 30 132 

% 3.8 12.9 24.2 36.4 22.7 100 

6- “LISTENING TO A 

LECTURE IS LIKE TRYING 

TO BE AN EXPLORER.'' 

 

f 1 11 27 49 44 132 

% 0.8 8.3 20.5 37.1 33.3 100 

 

Table 12. highlights the findings related to the views of participants about their note-

taking practices. Concerning the views of the participants, six metaphor statements presented in 

the table as ''1- LISTENING TO A LECTURE IS LIKE TRYING TO BE A SPONGE.'', ''2- 

LISTENING TO A LECTURE IS LIKE TRYING TO BE A TAPE RECORDER.'', ''3- 

LISTENING TO A LECTURE IS LIKE IS LIKE TRYING TO BE A STENOGRAPHER.'', ''4- 

LISTENING TO A LECTURE IS LIKE TRYING TO BE A CODE BREAKER.'', ''5- 

LISTENING TO A LECTURE IS LIKE TRYING TO BE A REPORTER.'' and ''6- 

LISTENING TO A LECTURE IS LIKE TRYING TO BE AN EXPLORER.'' These statement 

were given to them and they were asked for choosing the best options among ''very poor'', 

''poor'', ''fair'', ''good'' and ''excellent'' which describes their point of views best. The table shows 

the overall views of the participants instead of the views in terms of the grades. According to the 

table, the participants with 43 and 41 frequencies think that the first metaphor is fair and good 

with 32.6 and 31.1 percentages. The participants with 37 and 33 frequencies express that the 

second metaphor is fair and good with 28 and 25 percentages. The participants with the 

frequencies of 58, 39 for the third metaphor represent 43.9 and 29.5 percentages of the total 

sample. Moreover, the participants with 50 and 34 frequencies think that the fourth metaphor is 
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good and fair with 37.9 and 25.8 percentages. The participants with 48 and 32 frequencies 

express that the second metaphor is good and fair with 36.4 and 24.2 percentages. The 

participants with the frequencies of 49 and 44 for the sixth metaphor exhibit 37.1 and 33.3 

percentages of the total sample. Surprisingly, the highest number of the participants with 58 

frequencies (43.9%) reflects that the participants are able to write down their own shorthand and 

reproduce their notes in clear and complete as soon as the lecture finishes. 

Discussion 

In this current study, the findings aim to find out the answers of what the note-taking practices 

of ELT students in Amasya University are, whether there are significant differences between the 

ELT students’ note-taking practices in terms of their grades and gender. In addition to these, the 

findings seek to clarify whether there are significant differences between the sub-sections of 

note-taking practices of ELT students and what the views of participants are about their note-

taking practices.  

In agreement with the above-mentioned findings, it is found out that the note-taking 

practices of English Language Teaching Department students differ significantly from each 

other in terms of the sub-sections referred as actions of the inventory applied to the participants 

although the mean values of the actions seem close to each other.  Regarding the total number of 

the student studying at one of the state university in Turkey, it could be stated that the actions of 

goal setting, action planning, specifying actions, executing actions, monitoring outcomes, 

interpreting outcomes, and evaluating outcomes need to be taken into account since the learners 

mean values are seen between 63.48 and 68.63, which also means that the students studying in 

an educational faculty and desire to become teachers demand more support that would help and 

feed their future career of teaching. As Boch and Piolat (2005) explained in addition to  

recording information and/or aiding  reflection  functions of note-taking, the note-taking process 

have to be seen as an indispensible part of receiving and taking information named as 

information transmission process.  

Despite the fact that grade differentiation does not have significant results, the mean 

values of grades offer that the 1st and the 4th grade students studying at a state faculty of 

education have the highest values compared with the other grades of 2nd and 3rd. This result 

may address the background process of the students, which require them to study hard, and in a 

planned way before entering to a university; and after their graduation, which is another 

compulsory process they have to overcome to do their job in the Ministry of Education.  It is 

consisted with what the research by Augilar (2008) suggested in that strategy training process of 

self-regulation strategies such as notes, graphic organizers, and summaries; and how to transfer 

them on teaching and learning processes take place such an important role in academic 

evaluation and the benefits of the instructions.  

As reported by the gender variable, the finding of the study meets statistically important 

significance between male and female participants of the study. Although the number of the 

female participants is more than the male ones, the mean values reflect that these groups have 

meaningful differences in terms of their note taking practices. On the contrary to one of the 

conclusions Al-Askhar  (2014) states in that the students' gender does not have any effect on 

their perspective towards note-taking, the current study describes statistically importance on 



 A Sample Investigation on Note-taking Practices of English Language Teaching Students 131 

  

gender difference and its effect on how the learners perceive and apply some practices related to 

their academic achievement.  

The items of 25 ''After a lecture I fill in missing steps so that it’s clear where the 

instructor started and where he or she ended up.'', 26 ''After a lecture I go over the material in 

my mind to make certain I have absorbed all of the information before it starts to fade.'', 27 

''After a lecture I check my notes with someone else’s to make certain I’ve gotten everything 

down.'', 28 ''After a lecture I write my notes out in clear and complete sentences while I can still 

make sense of them.'', 29 ''After a lecture I compare my notes with those of other students and 

with the readings to make sure I’ve got the facts correct.'', and 30 ''After a lecture I go over my 

notes and focus on the underlying message that the instructor is trying to get across.'' referring to 

the monitoring outcomes sub-section of the scale indicates the significant difference between 

the 1st and 2nd grade students in terms of the mean values they have from the inventory. This 

significant difference highlights the ''action cycle'' addressed by Norman (1988) and leads to 

execution and evaluation process which are the parts of perceiving and interpretation the system 

state.  As opposed to Çetingöz (2010) who states that students' note-taking performances have 

positive correlation in relation to their grades, the results of this study reveal that the 1st graders 

have more tendencies in using their note-taking strategies and skills than the 2nd graders which 

reflects also negative correlation between these kinds of skills and grade variable of the students 

considering other unlabelled conditions they have before or during their faculty education.  

The findings related to the ways of participants' note-taking practices regarding the 

medium of notes, the hardest part of note-taking, the frequency of problems in note-taking 

practices, the frequency of borrowing notes are parallel to Castello and Monereo’s  (2005) claim 

in that they observed note-taking process as a hegemonic strategy for learners at the universities 

and it serves as a main ground for the educational interaction between the teachers and students. 

Moreover, it is highlighted that cognitive and metacognitive skills required for acquiring a 

second language and learning a foreign language provide the students with the primary 

understanding and perception of the different factors and the interaction of them with the 

cognitive outcome of their actions (Goh, 1997, p. 362). Therefore, as Meltzer, Katzir-Cohen, 

and Miller (2001) and Beckman (2002) have emphasized, note-taking seen as a compulsory and 

leading strategy among the learners, should be a part of strategy teaching in educational settings 

where the students are expected to be aware of how and when to use these kinds of strategic 

decisions reflecting the characteristics and performance of their independent and autonomous 

learning. 

Conclusion and Suggestions 

Note –taking, accepted as an activity  helping the learners learn and learn to write for all over 

the disciplines, should be a part of curriculum not only for the primary, secondary schools but 

also at the universities since it provides the learners develop and acquire the basic skills of 

stabilizing the acquired knowledge and replicating the knowledge during the course or lessons. 

At this point, the learners are expected to have  note-taking ability in an effective way  so that 

they are able to handle the problems in terms of making decision whether they have understood 

the complexity and the meaning of the content they are received. 
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Despite the fact that note-taking activity has been underestimated over many years by 

the researchers associating it with such kinds of techniques as using abbreviations for words, 

changing the symbols which are also the reflections of the external memory, undoubtedly it 

symbolizes the how the internal and working memory of the learners operate during the 

knowledge or information transformation process they are exposed to. Therefore, by this way 

the learners may be equipped with complex and intellectual abilities such as reasoning, decision 

making or problem solving which may contribute to their metacognitive abilities. 

Consequently, in order to support the finding of the current study, note-taking could be 

taken into consideration with other national or international universities of which students may 

provide control or experiment groups for the further studies. Furthermore, the correlation 

between the teaching skills and note-taking skills or the achievement levels of the learners may 

be regarded in other academic studies. First and foremost, the projects or experimental studies 

involving note-taking skills aiming to provide the learners how to use the strategies of these 

skills and encouraging the application of it effectively and voluntarily by showing how these 

practices feed them for their current and future career could supported and the different samples 

of other practices the learners are in need of equipped with could be enhanced. 
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Genişletilmiş Özet  

Giriş 

Her ne kadar not tutmanın, öğrencilerin üstbilişsel düşünceyi pekiştirme, derslerin içeriğini elde 

etme ve özümseme konusundaki temel olan becerileri geliştirme konusundaki önemine ilişkin 

göze çarpan araştırmalar yapılmış olsa da, bu konuyla ilgili araştırmaların sayısı inkar edilemez 

şekilde sınırlı bulunmuştur. Türkiye'de, Yükseköğretim Kurulu veri tabanında yer alan not 

tutma anahtar sözcüğü ile yapılan inceleme, çoğunlukla yüksek lisans düzeyinde yapılan 

çalışmaların olduğu ve az sayıda doktora tez çalışmasının uygulandığı gerçeğini ortaya 

koymaktadır. 

Not tutma, birçok uzman tarafından ders içeriğinin akılda tutulmasında bir tür prosedür 

olarak öngörülmektedir. Bu düşünce, ders içeriğinin akılda tutulması için not tutmanın yararlı 

olacağı fikrinden yana olan birçok araştırmacı tarafından desteklenmektedir (Crawford (Dunkel, 

1989, s. 261; Rickards, Fajen, Sullivan ve Gillespie, 1997, s. 508; Carrell, Dunkel ve Mollaun, 

2002).  Not tutma, ders içeriklerini daha iyi düzeyde akılda tutma ve öğrenme için pratik bir 

çerçeve sağlayan jenerik becerilerden biridir (Mayer, 1998). Bu nedenle, bu araştırma 

öğretmenlere ders içeriğini nasıl ileteceklerine dair daha iyi ve kapsamlı bir çerçeve sunacak ve 

bu süreçte içeriklerini öğrencilere aktarma konusunda pratik ve eklektik yolları sunmayı 

amaçlayan aşağıda belirtilmiş sorulara cevap bulmayı hedeflemektedir: 

1- Amasya Üniversitesi'ndeki İngiliz Dili Eğitimi bölümü öğrencilerinin not tutma 

uygulamaları nelerdir? 

2- İngiliz Dili Eğitimi bölümü öğrencilerinin not tutma uygulamaları arasında sınıflarına 

göre anlamlı farklılıklar var mıdır? 

3- İngiliz Dili Eğitimi bölümü öğrencilerinin not tutma uygulamaları arasında cinsiyetleri 

açısından anlamlı farklılıklar var mıdır? 

4- İngiliz Dili Eğitimi bölümü öğrencilerinin not tutma uygulamalarının alt kategorileri 

arasında anlamlı farklılıklar var mıdır? 

5- Katılımcıların not tutma uygulamalarına ilişkin görüşleri nelerdir? 

Yöntem 

Mevcut çalışmaya Amasya Üniversitesi İngiliz Dili Eğitimi Anabilim Dalı'na kayıtlı 132 lisans 

öğrencisi, 2017-2018 Eğitim-Öğretim Yılı Güz Dönemi sonunda gönüllü olarak katılmıştır. 

Lisans düzeyinde 1., 2., 3. ve 4. sınıfa devam eden sınırlı sayıda katılımcı olması nedeniyle 

katılımcı seçimi yapılmayarak uygun örnekleme yöntemi kullanılmıştır. Katılımcı bilgileri sınıf, 

yaş, cinsiyet gibi demografik özellikleri açısından gruplandırılarak tablolar şeklinde 

gösterilmiştir.  

Veri toplama sürecinde katılımcı olan öğrencilere not tutma uygulamaları için veri 

toplamayı amaçlayan not tutup tutmadıklarını, not tutmayı nasıl ve ne şekilde tercih ettiklerini 

belirleyebilmek için ''kağıt-kalem yoluyla'', ''elektronik olarak, ''diğer yollardan (lütfen 

belirtiniz)'' ve ''not tutmam'' seçenekleri sunulmuştur. Katılımcılardan şahsen not tutmanın en 

zor kısmı hakkında düşündükleri için, ''Öğretim elemanı çok hızlı ders veriyor, monotonluk ve 

can sıkıntısı, cevaplarını anlayabiliyorum veya duyamıyorum, diğer (lütfen belirtiniz) 
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seçeneklerinden kendileri için en uygun olanı işaretleyerek belirtmeleri; not tutmada ne sıklıkta 

sorun yaşadıklarını bulmak ve derslerini kaçırdıklarında notları ne sıklıkla ödünç aldıklarını 

sormak için ''Her ders, Bazen, Nadiren, Sadece Bir defa '' seçeneklerinden kendileri için en 

uygun olanı işaretlemeleri istenmiştir.  

Mevcut çalışma için temel veri sağlayan diğer niceliksel kısım, not tutma uygulamaları 

için yukarıda belirtilen not tutma uygulamaları envanteri aracılığıyla toplanmıştır. Maddelerin 

cevapları ''1= Asla'', ''2 = Nadiren'', ''3 = Bazen'', ''4 = Genellikle'' , ''5 = Her zaman'' şeklinde 

tanımlanan 5'li likert tipi ölçek şeklinde toplanmıştır. Veri kodlama ve analiz sürecinde sosyal 

bilimler için SPSS 20.00 paket programı kullanılmıştır. Gruplar arası istatistiklerin yapılmasında 

parametrik yöntemlerin kullanılmasının yanında, grup içi veri analizlerinde katılımcı sayısına da 

(N<30) dikkat edilerek parametrik olmayan yöntemlere de yer verilmiştir. Ayrıca, ölçeğin 

bütünü ve alt bölümlerine ilişkin güvenirlik düzeylerinin hesaplamalarında Cronbach Alpa 

kullanılmıştır. 

Bulgular ve Tartışma 

Elde edilen bulgular doğrultusunda İngiliz Dili Eğitimi Bölümü öğrencilerine uygulanmış olan 

not tutma uygulamalarına ilişkin ölçeğin alt bölümlerine ait ortalama puanların her ne kadar 

birbirine yakın olduğu görülse de bu ortalama puanların birbirlerinden anlamlı bir şekilde 

farklılaştığı görülmüştür. Türkiye’de bir devlet üniversitesinin eğitim fakültesinde öğrenimlerini 

gören öğrenciler olarak katılımcı sayısı dikkate alındığında, uygulanan envanteri oluşturan 

hedef belirleme, eylem planlaması, eylem belirlemesi, eylem yönetimi, sonuçların izlenmesi, 

yorumlanması ve değerlendirilmesi alt bölümlerinden elde edilen ortalamaların 63.48 ile 68.63 

arasında değiştiği ve bu nedenle eğitim fakültelerinde öğrenimlerini gören öğrencilerin bu 

anlamda geliştirilmeye ihtiyaç duyulduğu görülmektedir. Bu durum öğretmen adaylarının 

gelecek kariyerleri olan öğretmenliklerini olumlu yönde besleyecek ve katkı sağlayacaktır. Elde 

edilen bulgular öğrencilerin sınıf düzeyi değişkeni açısından envantere ilişkin anlamlı bir 

farklılaşma olmadığı yönünde istatistiki bilgileri sunarken, sınıf düzeyine ilişkin 1. ve 4. Sınıf 

öğrencilerin 2. ve 3. Sınıf öğrencilerine göre ortalama puanlarının daha yüksek olduğu 

görülmüştür. Bunun nedenleri olarak öğretmen adaylarının mezun olduklarında Milli Eğitim 

Bakanlığına bağlı okullara atanabilme ve lise son sınıfta girdikleri yüksek öğretime geçiş 

sınavına ilişkin zorunlu olarak geçmeleri gereken süreçler olabileceği görülmektedir. Çünkü not 

tutma gibi öz-düzenlemeye ilişkin süreçler akademik değerlendirme ve öğretimin olumlu 

sonuçlarının görülmesinin zorunlu bir parçası olarak ortaya çıkmaktadır.  

Bazı araştırmacılar tarafından not tutma uygulamalarında cinsiyete ilişkin anlamlı bir 

bulgu elde edilememiş olunmasına rağmen, mevcut araştırmada sözü edilen değişken açısından 

manidar sonuçlara ulaşılmıştır. Her ne kadar kadın katılımcı sayısı erkeklerin sayısından fazla 

olmuş olsa da cinsiyete ilişkin elde edilen ortalama puanlar anlamlı farklılaşmaların olduğu 

yönündeki bulguları göstermektedir.  Yine sonuçların izlenmesi alt bölümüne ilişkin 1. ve 2. 

sınıflar arasında bulunan anlamlı farklılaşma katılımcıları fakülte öğrenim hayatlarının öncesi ve 

sırasında karşılaştıkları veya etkisi altında olabilecekleri bu çalışma kapsamında tanımlanmamış 

araştırmalara konu olabilecek farklı değişkenlerin de dikkate alınması şeklinde yeni çalışmaları 

teşvik eder nitelikte karşımıza çıkmaktadır. Katılımcıların not tutma alışkanlıkları ve görüşlerine 

yönelik olan bölümden elde edilen bulgular, sadece diğer eğitim kademelerinde değil; lisans 

düzeyinde öğrencilerin not tutma becerilerini geliştirmeye yönelik gerek deneysel gerekse 
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betimsel çalışmalara davet çıkarır derecesinde bilişsel süreçleri düzenlemeye katkı sağlayıcı bir 

nitelikte görülmektedir.  

 

 


