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Research Article

The effect of first and second language on the third language: An observa-
tional study

Fatma Demiray Akbulut'
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Abstract

In recent years, some studies have been conducted on the transfer of the first and second language to the third
language in order to investigate cross-linguistic influence. This study aims to analyse the causes of cross-linguistic
effects by examining the transfer of L1 and L2 during the L3 acquisition. A total of 7 individuals who learn Italian
as L3 participated in the study. Individuals' attitudes in the classroom, writing examples and classroom conversa-
tions were examined, their opinions were taken and the effects of L1 and L2 on L3 were examined. The study results
show that the more learned languages are typologically close, the easier it is to learn. It also demonstrates that
there is no exact evidence in transfer between languages.

Keywords: Language transfer; L2 acquisition; L3 acquisition;, Language teaching

1. Introduction

In addition to the second language acquisition, the linguistic influence that occurred during the
third language acquisition has been an important issue in recent years. In the context of linguistic
influence and the interaction of the three languages with each other, it is a curious area whether
individuals who acquire a third language transfer from their first or second language. It is thought
that the role of a previously acquired language during the acquisition of a second language may
contribute to understanding how languages are classified in the human mind. Studies in the field
of third language acquisition examine the possible interactions of first and second languages in
this process during the acquisition of the target language in multilingual individuals. In this con-
text, one of the most important research questions is how L1 and L2 affect L3 acquisition.

L1 or L2 transfer samples seen in multilingual individuals have been studied for years by re-
searchers for cross-linguistic effects. It is possible to answer to the question of why second lan-
guage learners include L1 features in L2 production. Anderson (1983) emphasizes that in the
sense of Transfer Principle, a grammatical form or structure will only be inevitable if there is an
already L2 input. In short, L1 structure ought to be steady with normal procurement standards,
and favored structures ought to be free, invariant, practically basic and habitually happening mor-
phemes. Kellerman (1983), by examining the transfer perspective in a similar way, states that the
student's acknowledgment of consistent shapes between local and target languages encourages or
anticipates L2 acquisition. In the event that the two languages are similar to one another in a
specific structure, the transfer will be more likely, whereas an obvious distinction will lead to
avoiding that target structure.

! Asst.Prof.Dr., Bolu Abant Izzet Baysal University, School of Foreign Languages, Translation and Interpreting Depart-
ment, Bolu-Turkey, Email:demirayfatma@gmail.com ORCID: https://orcid.org/0000-0003-0689-8483
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The linguistic effect happens during the acquisition of other languages. The third language and
its relationship with language transfer is still in the explanation of characterizing this language’s
scope, originality and an appropriate strategy (Cenoz, 2001; De Angelis & Selinker, 2001; Ham-
marberg, 2001; Murphy, 2003). It is naturally clear that a multilingual student who acquires an
extra language will learn it in an unconscious way and it means that cross-linguistic impact will
be more complex when more than two or three languages are in contact.

2. Cross-linguistic influence

As shown in the literature, there are lots of variables which affect cross-linguistic phenome-
non. The reasons for this transfer are different depending on the language acquisition such as the
typological similarity between languages (Anderson, 1983; Cenoz, 2001; Kellerman, 1983,
1995), the level of proficiency in the languages the speaker learns (De Angelis & Selinker, 2001;
Kellerman, 1983; Odlin, 1989), the formal limitation of lexical elements degree (Selinker & Lak-
shmanan, 1993), last language effect (Shanon, 1991), foreign language effect (Selinker & Baum-
gartner-Cohen, 1995), frequency of use (Hammarberg, 2001); and also other factors such as The
Cumulative Enhancement Model (Flynn, Foley & Vinnitskaya, 2004). On this respect, in litera-
ture, several approaches such as L2 Status Factor Model (Bardel &Falk, 2007), Declarative/Pro-
cedural (D/P) Model (Ullman, 2005), Typological Primacy Model (TPM) (Rothman, 2015), The
Cumulative Enhancement Model (CEM) (Flynn, Foley & Vinnitskaya, 2004), The Linguistic
Proximity Model (Westergaard, Mitrofanova, Mykhaylyk, & Rodina, 2017) and the Scalpel
model (Slabakova, 2017) have been identified to model grammatical transfer in acquisition of L3.

Most of these models center on the beginning state of consecutive L3 acquisition and hypoth-
esize that a duplicate of either the L1 or the L2 language structure is enrolled as the initial linguis-
tic use for developing L3. To begin with, L2 Status Factor Model (Bardel &Falk, 2007) claims
that L2 has an important role in grammatical transfer since it is the last language acquired in a
foreign language structure before L3. Thus, the researchers think that L2 is the initial factor in
D/P Model. In this model, age and critical period have an important effect on L3 acquisition and
at this time, procedural and declarative memory play an important role in that learners place L3
in the declarative memory alongside L2 (Bardel & Falk, 2012). As another model, TPM offers
that this grammatical transfer happens when there is a similarity between languages in terms of
lexicology, phonology, morphology and syntax. In this model, the most similar language acquired
beforehand will be the most transferred language in L3 acquisition. The next model is CEM,
which can be identified as the model offering language selective transfer. Thus, the transfer de-
pends on L1 or L2 properties in L3 acquisition. The LPM and Scalpel model, on the other hand,
claim that structural similarity between languages is important and or this similarity decides the
transferred language which has a closest grammatical structure to L3 (Hopp, 2019).

To sum up, there are lots of indicative models expressing transfer and cross linguistic effects
in L3 acquisition and these approaches can be analysed in terms of proficiency, target language
exposure, linguistic awareness, age-educational background and language typology. Although
this study cannot analyse all these variables in depth, the multilingual perspective will be exam-
ined in the light of observations, by providing an overview of cross-linguistic effect and specific
variables that affect third language acquisition.
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3. Learner and language-based variables
3.1. Proficiency

Proficiency is one of the foremost critical components that decide the possibility of language
transfer. Language transfer among researchers is more likely to happen at lower capability levels
(Poulisse & Bongaerts, 1994). This affirms the transfer point of view as a technique since students
use their L1 to fill a lexical or syntactic crevice when they need linguistic expressions in L1
(Fuller, 1999; Ringbom, 1986). However, Odlin (1989) states that the correlation between low L2
competence and transfer applies primarily to negative transfer, while certain types of transfers,
such as the use of the same word, appear even at high qualification levels.

Proficiency is obvious within the discourse of L3 acquisition, and the common agreement is
the low L3 capability since of the low transfer from L2 to L3 (Dewaele, 2001; Hammarberg,
2001). In any case, given the complex linguistic setup of the multilingual language, the impacts
of proficiency must be taken into consideration in all languages the speaker knows. The speaker
must have a certain degree of L2 competence to supply material to the language transfer (Ham-
marberg, 2001). In addition, this demonstrates that L.2 transfer is basically a superficial process.
On the other hand, when L1 and L3 are typologically distant (De Angelis & Selinker, 2001; Ring-
bom, 1986, 2001), the transfer comes from L2, which depends on the individual's competence.

3.2. Target language exposure

This variable is in direct interaction with age and competence. The duration of the nature of
the target language learned or the amount of exposure to the target language as a foreign language
plays an important role in transfer. The amount of exposure has a strong effect on the possibility
of both positive and negative language transfer (Odlin, 1989). Jarvis (2000) states that the results
of his study on Finnish and Swedish L2 English learners show that the effects of exposure to L2
vary by task. From the point of L3 acquisition, according to Dewaele (2001), increased L3 expo-
sure leads to less language transfer. This is probably due to the fact that multilingual individuals
need more cognitive resources. Another interesting point with respect to the multilingual circum-
stance is that the amount of exposure to L2 contains a coordinate effect on the possibility of being
a transfer source to L3 (Murphy, 2003).

3.3. Linguistic awareness

The linguistic awareness of the student is a critical variable in language performance and ac-
quisition forms and is generally related to the instructive background. Awareness is not restricted
to linguistic structures and semantics, it moreover influences phonological, pragmatic and socio-
linguistic information, and cross-linguistic influence happens in any of these ranges. It is also
claimed that the linguistic awareness of an L3 student is essentially diverse from the monolingual
learning of their first L2 (Cook, 1995; De Angelis & Selinker, 2001; Grosjean 2001). Cook (1995)
defines multi-competency concept implying multilingual linguistic competence, characterized by
expanded linguistic awareness, greater imagination and cognitive adaptability and a variety of
mental capacities. The researcher states that the features of L3 learners, such as involuntary code
modification and lexical access errors, ought not to be seen as failure, but as a proof of the special
and adaptable linguistic arrangement of the multilingual language.
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3.4. Age and educational background

It is argued that second language acquisition by young children is driven by UG and target
language input, following a process similar to first language acquisition (Selinker & Lakshmanan,
1993). However, Odlin (1989) states that although young learners show less L1 effects in pho-
nology, children 4-10 years old tend to adhere to a single syntactic pattern and adults are more
flexible. Therefore, although the “young is better” principle is basically true, other possible vari-
ables should be taken into consideration. As Hofer and Jesner (2019) stated in their study, early
and extensive contact with a second and/or third language can have significant positive effects on
young learners’ linguistic and cognitive performance. Students who have developed a high level
of language abilities in their mother tongue will likely find that these skills also enhance and
develop second language acquisition (Odlin, 1989). It should be noted that the students’ educa-
tional background is less analysed in language transfer studies than other variables such as lan-
guage typology or language exposure. While it can intuitively assume that less educated students
will show less restrictions on language transfer in a natural learning environment, this assumption
needs to be clearly demonstrated by empirical evidence.

3.5. Language typology

Typological closeness between L2 and L3 facilitates language transfer (De Angelis &
Selinker, 2001; Fuller, 1999; Hammarberg, 2001; Ringbom, 2001; Williams & Hammarberg,
1998). One of the most important proposed models is Typological Primacy Model (TPM). In this
model, transferring the features can be explained with the existing or perceived typological prox-
imity of the languages. In addition, TPM predicts that it can play a decisive role in inter-linguistic
interaction regardless of the order of acquisition (Kellerman, 1983) or existing typological prox-
imity. From the perspective of Cumulative Enhancement Model (CEM) Flynn, Foley and Vin-
nitskaya (2004) predicted that previously acquired languages would have influences on the ac-
quisition of L3 as long as they are similar to the third language. If there is no similarity, there
would be no transfer during the interaction between languages. This saying leaves a gap in ex-
plaining the effect of the first or second language features that are not similar to each other.

4. The current study

The current study shows the description of L3 (Italian) acquisition process with regard to seven
participants who have come to Italy to learn Italian with different purposes. The research exam-
ines the findings of three-months-observation on the language acquisition among participants
with different mother tongues and L2s (see Table 1). This study tries to find out the effects of
knowing French or English as a second language on acquisition of Italian as a third language. It
also aims to examine whether having a different mother tongue influences third language acqui-
sition. On this respect, cross-linguistic effects and some factors (e.g. language typology, L1 or L2
transfer) are also presented in this current study.

4.1. Method

In this research, observational case study method has been used and the data was collected in
the classroom environment. As Mertler, (2009: 79) expressed, observational case studies can be
the most common type of case study and the focus of them “might be a particular physical loca-
tion in the organization” (Italian language course in this study) or “a specific group of people”
(Italian language learners in this study). In other words, the researcher aimed to look at the nature
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of L3 acquisition process that took place in the language course environment for three months.
To structure a natural setting environment and to prevent the negative influence of observer ex-
istence in the classroom, the researcher preferred to become an integral part of the study. Thus,
to achieve the “trusted person” status (Glesne, 2006; Mertler, 2009) the researcher has continued
to be seen as the participant and ‘participant observation’ has been structured in this current study.
In this context, the observations have been made for a certain period of time and implications
from narratives of participants and notes of the researcher have been analysed.

4.2. Participants

The participants of the study consisted of 7 individuals studying Italian for different purposes
in a private language course in Rome, Italy. Although the mother tongue of the participants was
different, individuals who had a second language of English or French and were learning Italian
as a third language were preferred. The overall aim of the study was to examine the effect of the
first or second language on the third language acquisition.

The first of the participants was a 70-year-old American individual and wanted to learn Italian
for personal reasons. She stated that she did not know any Italian words yet when she came to
Italy, but she had been attending the same course for 9 months and that reached a very good level
of Italian knowledge in this period. The other participant was a dietician from England who de-
cided to live and found an occupation in Italy. She stated that she had already taken Italian lan-
guage courses and she was at B2 level and came to the course only to meet the practical and
speaking deficiencies. Another participant aimed to learn Italian by coming from Germany in line
with her own special wishes. Her second language was French because her husband was French,
and her children were bilingual individuals in French-German. At that time, she aimed to learn
Italian at a better level after French. Another participant was a Spanish individual, who came to
Italy for business and education from Argentina. She spoke English as a second language at a
good level and aimed to learn Italian. The other participant was a student who came to Rome from
Libya for educational purposes. He attended this course in order to achieve B2 level success from
CILS exam. He spoke English as a second language at a good level. Another participant was a
Japanese individual and spoke English as a second language. Due to his being an architect and
admiration to Rome, he tried to learn Italian at a good level and visited Rome almost every year
as a tourist. The last participant was a Turkish individual who came to Rome for academic pur-
poses and participated in this language course. She knew a good level of English and learned
Italian in a language course in Rome § years ago.

Table 1. Description of participants

Age Gender L1 L2 AoA* L3 L3 LET*

(month)
St 1 70 F EN* FR* 12 IT* >12
St 2 27 F EN FR 18 IT >10
St 3 55 F GER* FR 20 IT >12
St 4 40 F Sp* FR 11 IT >12
St 5 24 M ARA* EN 14 IT >18
St_6 60 M JAP* EN 12 IT >10
St 7 34 F TR* EN 15 IT >18

*EN: English, GER: German, SP: Spanish, ARA: Arabic, JAP: Japanese, TR: Turkish, FR: French, IT:
Italian, AoA: Age of Acquisition, LET: Language Exposure Time
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4.3. Data collection

The researcher participated in the study as an observer at Italian language course. She was able
to observe both teacher’s attitudes and students’ interactions with the others in a variety of social
contexts. The researcher also observed students in the process of Italian language acquisition as
L3 in the classroom. During the observation, the researcher carefully observed the student behav-
iour and took notes. She also participated in the context and shared some information with course
teachers, took notes and constructed a diary format. She kept her accounts in an “event-based
diary format” (Duff, 2008; Pecenek, 2011) by expressing the information given from participants
in a time sequence day by day from Monday to Friday and noted down remarkable errors in
spoken or written language. Within this frame, the researcher collected data from students’ pro-
ductions in L3 in the classroom environment in an unstructured way. In addition, the researcher
observed the students in their natural setting. Thus, the data for this study consisted of researcher’s
observational notes from the point of teacher and students.

4.4. Descriptive data and analysis

The researcher puts together her own notes from observational points in the classroom and
natural setting. The data collected from classroom were given both in detail and summary since
the procedure belonged to 3-months period. The only language spoken in the class was completely
Italian. The teacher did not prefer to speak English or French as a common language in the class-
room.

From researcher’s narratives.

From the first day of the language course, every participant has taken a placement test.
According to the results of the study, the classes are divided into different categories. The
class which was observed was in the degree of third level, so it was equal to Bl. The stu-
dents have taken their seats. Since it was the first day of the third level, the teacher wanted
to introduce herself to others. Afterward, the students introduced themselves. Since the
teacher did not know any other foreign language including English, the lessons were al-
ways in Italian. (9 September 2019)

As can be stated in this excerpt; the teacher motivated the students to use only Italian language
by expressing them that she had no knowledge of any other language. In other words, she aimed
to build a target language environment among participants.

4.4.1. Data about vocabulary skills

The first data about vocabulary acquisition have been presented from notes which were taken
by the researcher during the course. When these notes were summarized, it was seen that students
who knew English as a second language (L2 EN) had morphological difficulties when they were
compared with students who knew French as a second language (L2 _FR). According to re-
searcher’s notes and comments, they did not understand the meaning of some words; they were
participating in activities by estimating from some basic vocabulary items and trying to translate
some words into English.

In this example, L2 EN participants were too late to answer by saying the opposite of words
than L2 FR students although they were good at understanding the meaning of new vocabulary
items.
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Table 2. An example of a conversation between teacher and students

T: Dimmi i contrari di queste parole. ‘Tell me the antonyms of these words.’

T: Arrabiarsi ‘get angry’
L2 FR: Calmarsi L2 EN: Calmare* ‘calm down’
T: Cucire ‘sew’

L2 FR: Scucire ‘unstitch’

T: Migliorare ‘improve’
L2 FR: Peggiorare ‘get worse’
T: Insegnare ‘teach’

L2 FR & EN: Imparare ‘learn’

T: Avvicinarsi ‘approach’
L2 FR: Allontanarsi ‘go away’

From the researcher’s narratives.

The students have started to do vocabulary activities such as finding the synonyms or an-
tonyms of some words given by the teacher. L2 EN students partially understood and an-
swered basic words while L2 FR students could respond correctly almost all vocabulary
items. (12 September 2019)

From the Japanese student’s narratives.

1 think being in a different language family is the biggest problem. When I speak in Italian,
1 constantly think of Japanese words. First, I translate the Japanese words in my mind into
English, then I translate them into Italian. There is a constant translation mechanism in my
mind, and [ feel tired at the end of the lesson.

Table 3. An example of a conversation between teacher and L2 FR student

T: Che cosa hai fatto ieri? ‘What did you do yesterday?’
S: Ho fatto una passeggiata nella citta. ‘I had a walk in the city’.

T: Citta o centro? ‘city or centre?’

S: Ah, si, centro. ‘Ah, yes, centre’.

In this example, L2 FR student preferred the word citta instead of the ‘centre’, since the word
citta is used to mean the ‘city centre’ in French. The biggest problem experienced by L2 FR
students was seen in the usage of words. They had difficulties in choosing words and often made
mistakes using the words imported from French.

From English student’s narratives.

1 feel as if my mother tongue (English) does not make any contribution to me. Because
when [ speak in Italian, I speak very slowly and my mind uses French which is the second
language I know. In word selection, I use the same proportion of words in Italian as much
as I speak French. I also can't remember the Italian equivalent of a word if I don't know
the meaning of it in French.

From German student’s narratives.

My mother tongue is German and I live in Germany. My husband is French and my children
are naturally raised bilingual. They speak both French and German like their mother
tongue. I didn't have a hard time while learning Italian. Because it is very similar to French.
1 feel very lucky to have learned French beforehand. At first, there were some points that [
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had difficulty with. Although I see myself quite well as syntactic or grammatical, my biggest
problem was to translate French to Italian, morphologically. While this transfer worked
most of the time, sometimes I made mistakes due to incorrect transfers.

From the teacher’s narratives.

From beginner to advanced, student profiles vary widely. Students who speak French and
Spanish are quite many. There are also students who speak English or Arabic. Students
who have Turkish mother tongue and who know English very well are also coming to our
course. If I make a comparison in terms of vocabulary knowledge, students who speak
French and Spanish have more difficulties at the beginning level than other students. Be-
cause they always make code-mixing or code-switching, -especially Spanish students -;
because they think that we understand them in all circumstances. However, students whose
mother tongue or second language are typologically different from Italian are making
faster progress at the beginner level. On the other hand, when they reach 3 or 4™ level
(B1 or B2), students whose mother tongue or second language is French or Spanish pro-
gress much faster, while students whose mother tongue or second language is from a dif-
ferent language family stay at a certain level and slow down. It becomes very difficult for
them to go to the next level.

As it was seen from the notes, L3 learning is more strongly affected by more typologically
similar languages (Rothman, 2015; Chen, 2018). Also, as in the example of “city” and “centre”,
L3 words took the nearest translation equivalents in L2 words as long as L2 is at a high proficiency
level.

4.4.2. Data about syntactic skills

From syntactic aspect, the biggest problem has been seen in the conversation of Turkish and
Japanese students. Whatever their second languages are, they had similar problems.

Table 4. An example of a conversation between teacher and L2 ENG student

T: Si F., puoi raccontare un libro o un film che hai letto o visto?

‘Can you narrate a book or a film that you have read or seen?’

S: Si, vorrei raccontare un drammatico film.

‘Yes, I would like to narrate a dramatic film.’

T: Un film drammatico?

‘a dramatic film’

S: Si, la storia di Black film raccconta di una sordocieca ragazza e si chiama Michelle.
‘Yes, the story of the film Black narrates a deaf-blind girl and her name is Michelle.’
T: Di una ragazza sordocieca! Si chiamava Michelle!

‘of a deaf-blind girl! Her name was Michelle’

In this example, the teacher asks the student to describe a book she has read or a movie she
has watched. The student transfers from his second language, English, and uses adjective + noun
(un drammatico film) structure. However, noun + adjective (un film drammatico) structure is
more valid in Italian and therefore the teacher emphasizes and asks the student to correct the
mistake.

From Turkish student’s narratives.

My mother tongue is Turkish and [ know English at an advanced level. On the lexical level,
the more I am familiar with the English language, the more I can master the Italian
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language because there are so many similar words between English and Italian. However,
from a syntactic point of view, there are some difficulties. I am still having difficulties in
the SOV order, my mind is sometimes shifting to Turkish. In fact, at some point, I can say
that I use also English rules in Italian. For example, in English, adjective is used before

the noun (a beautiful girl), but in Italian, adjective usually comes after the noun (una rag-
azza bella).

Table 5. An example of conversation between teacher and L2 ENG, L1 _JAP student

T: Tu che fai nella tua vita’ quotidiana per salvare I’ambiente?

‘What are you doing in your daily life to save the environment?’

S: Salvare I’ambiente e’ molto importante. (S-V-0) lo, [’etichetta di vestiti, guardo. I mean [in English]
lo guardo [’etichetta di vestiti.

‘Saving the environment is very important. I, the label of clothes, look at. I mean, I look at the label of
clothes.’

In this example, the teacher asked the student what he was doing to protect the environment.

While the student responds, he uses the SOV structure instead of the SVO structure by transferring
from his native Japanese.

From Japanese student’s narratives.

What is interesting is that, in terms of sentence order, when I speak in Italian, my mind is
shifting completely to Japanese, my mother tongue. As soon as I made a mistake, I notice
it, but I am late to correct them immediately. As I said before, the reason why I am late to

correct myself can be the translation effect in my mind; since 1 first translate them into
English and then Italian.

From syntactic aspect, it was observed that Turkish and Japanese students have transferred

their mother tongues to L3 production. Although they have a good level of English as an L2, they
still used their L1s.

4.4.3. Data about reading and speaking skills

From the perspective of reading skills, Japanese and Arabian students stated that they experi-
enced the most difficulty in reading activities since they spent a lot of time on reading. The com-
mon idea was that the different alphabets and some sounds they used in their mother tongue
caused them to be slow in reading comprehension and make mistakes. Although both spoke Eng-

lish as a second language, they claimed that their mother tongue was more dominant than English
(L2) in reading.

Table 6. An example of a conversation between teacher and L1 ARA student

T: Che cosa vuoi parlare? ‘What do you want to talk about?’
S: Voglio ballare sul terrorismo. ‘I want to dance (!) about terrorism.’

T: Vuoi parlare? ‘want to talk?!’

S: Si, si parlare ‘Yes, yes talk’

Similarly, while speaking, as the researcher indicated, the student whose mother tongue is
Arabian made some transfer from Arabian to Italian language. It was seen that he used certain
features of Arabian phonology in Italian. For instance, in Arabian, the consonant <p> does not
exist. Instead, the consonant <b> and different versions of <b> are used. On the other hand, in
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Italian, the consonant <p> is mostly used and it is different from <b>. Thus, this fact caused
interference in student’s spelling of the words including <p> such as buzzare instead of puzzare,
bulire instead of pulire.

In this sample, in fact, he would like to say parlare, but he pronounced it as if it is the sound
of “b”. Although the teacher understood what he meant to say, she emphasized the correct
spelling of the word to make him notice where he made the mistake.

From Arabian student’s narratives.

There is nothing I can do. Yes, I know English, but I have lots of difficulties in reading
Italian texts because my mother tongue is Arabic. I am quite inadequate in pronunciation
because I read the words wrong. I am constantly trying to read the texts written in Latin
alphabet from left to right, while speaking with a different alphabet from right to left in my
daily life. Also, the lack of <p> voice in Arabic is a big problem for me. Instead of this
voice, I constantly speak with <b> and I have a lot of problems in speaking and being
understandable.

There is also another student who had a problem with Italian pronunciation. Since her mother
tongue is Spanish she expressed that she did many mistakes using Spanish sounds at the beginning
of the course.

From Spanish student’s narratives.

My mother tongue is Spanish, I know English as a second language. While [ was learning
Italian, of course I used Spanish, not English. But initially, that was very tiring for me.
From the first day of the course, I wanted to completely forget Spanish because I was
speaking Spanish unconsciously in the classroom. When [ reach level 3 and 4, I transmit
less because I have learned Italian better.

From this perspective, as Typological Primacy Model (TPM) proposed the factor that deter-
mines the source language in the transition between languages in multilingual environments may
be the typological affinity existing. In this case, it can be said that transferring the features can be
explained with the existing or perceived typological proximity of the languages (Oztekin &
Haznedar, 2015; Rothman, 2015).

4.4.4. Data about grammar and writing skills

By examining the detailed notes of the researcher, some inferences have been made in the
context of grammar and writing skills. First, when the participants’ background information was
taken, it was seen that they all first learned tempo presente (simple present or present continuous),
then learned fempo passato prossimo (simple past tense) and tempo future semplice (future tense)
in Italian. Afterwards, they learned tempo imperfetto (the past continuous tense) and they all used
these tenses in oral production successfully. The observational notes by Petrilli (1997) on late
learners showed that the students in the classroom used mostly present, past and past continuous
tenses. In a similar way, in the language course, the participants mostly used simple present, pre-
sent continuous and simple past tense but they rarely preferred to use future tense. Another im-
portant point in the notes is that, L2 EN students were always more successful and faster than FR
students in terms of grammatical activities such as fill in the blanks (tenses), choose the correct
option (conditional sentences) or rewrite (contracted forms).
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Table 7. An example of a rewrite activity between teacher and students

T: Trasformare, quando e’ possibile, le seguenti frasi implicite in esplicite:
‘When possible, transform the following implicit sentences into explicit.’
T: Facendo testamento, si ricordo di tutti.

‘By making a will, everyone is remembered’.

L2 EN: Mentre facevo testamento, si ricordo di tutti.

‘While I was making a will, I remember everyone’

T: Facendo cosi, non otterrai nulla.

‘By doing so, you will get nothing.’

L2 _EN: Se farai cosi, non atterrai nulla.

‘If you do this, you will not land anything.’

T: E’ stato investito da una moto, attraversando la strada.

‘He was hit by a motorbike, crossing the road.’

L2 EN: E’ stato investito da una moto, mentre attraversava la strada.
‘He was hit by a motorbike while crossing the road.’

In the above activity, L2 EN students were faster than L2 FR students in answering to rewrite
sentences. There may be two reasons for this: first, knowing and similar learning way of English
as an L2 might help them to transform the sentences in the correct form. Second, L2 FR students
were busy to think the gerund form of the vocabulary items since they are similar to French words,
thus they might have been mixed and late to transform the sentences.

From the perspective of observed grammatical judgement of the students in writing, some
samples from the students were analysed in detail (see Figure 1.).

Figure 1. Writing sample 1.
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[Roma, 14 October 2019. Sei interessato a partecipare un bando di concorso che ti consentirebbe
di frequentare un master prestigioso all’ estero sul tema del informatica. Scrivi una mail alla
segreteria dell master dove: spieghi perche’ sei interessato al master, parli della tua esperienza
formative e lavorativa in questo settore, chiedi informazioni sulle condizioni (alloggio, rimborsi
speze...) (80-100 parole)]. [*You are interested in participating in a competition that would allow
you to attend a prestigious master abroad on the subject of computer science. Write an email to the
secretary of the master and explain why you are interested in the master, talk about your training
and work experience in this sector, ask for information on the conditions (accommodation, special
reimbursements ...) (80-100 words).”]

This writing sample was taken from Turkish student and the errors were corrected by the
teacher. It can be easily seen that student did not use prepositions correctly. In terms of articles,
she misused or overused them. There can be observed the typological effect of L1 and L2 since
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they differ from L3 Italian. It can be said that the cross-linguistic effect can explain this situation.
In Italian, the gender position of nouns (masculine and feminine) and the singular or plural fea-
tures of them differs from Turkish. The leading article (generally by the final vowel) is used to
show the gender and number. However, in Turkish there are no noun classes or grammatical gen-
der. Thus, the student misused the plural form of the nouns such as in ‘infomazioni’ instead of
writing ‘informazione’. It can be stated that she made an overgeneralization in the singular-plural
form of the noun. In Turkish, there is no definite article stated in Turkish. Thus, the reason for
this can be that there is not any existence category of article in Turkish and student misused them
in Italian. Furthermore, the student confused the usage and had difficulty in applying the usage of
prepositions such as “del or dell’, nel or nell ™.

From Turkish student’s narratives.

In Turkish or English there is no masculine or feminine aspect. While I am talking in Italian
with my friends in the classroom or outside, I cannot talk fast and fluently. Because I have
to think twice as much as my other Italian-speaking friends. First of all, I have to decide
whether the word is male or female. Then I have to bring an article by gender and this
article rule is not available in Turkish or English. After deciding on the article, I have to
think about the sentence order. For example, first [ have to bring noun and then adjective.
This rule is different from English. The predicate always has to come after the subject. In
short, my job is twice as much and harder as other Italian learners.

There is also another example on prepositions taken from researcher’s notes. It shows that, the
similar way of languages is another caveat to use a new language fluently. Since L1 _English and
L2 French participant thought that most grammar points were similar to each other, they overused
some aspects or generalized some rules to Italian.

Table 8. An example of a preposition activity between teacher and L1_ENG, L2 FR student

T: I danni causati per* temporale sono importanti. (dal)
‘The damage caused by storm is important.’

T: Fate attenzioni per* non perderlo (a).

‘Be careful not fo lose it’

T: Corri per* prendere il libro! (a).

‘Run to get the book!”

In the activities of preposition, the participants had the most difficulty to find the correct prep-
osition. L2 FR or EN students had the errors using the prepositions dal/ (from or by) or a (to),
instead they always preferred per (for). The prepositional aspect was seen for them challenging
and it can be said that they avoided using prepositions like articles.

From English student’s narratives.

My mother tongue is English and I learned French as a second language. Since I want to
live and work in Italy, I am trying to learn Iltalian. Initially, it was very difficult for me to
learn Italian words. But as time went on, thanks to French as a Latin language, [ was able
to learn Italian more quickly. However, prepositions and articles are among the most chal-
lenging issues for me. I think that translation should not be done while practicing preposi-
tions. Because it is a very different subject from both French and English.
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From the same perspective, conditional sentences in writing is another challenging subject for
students. As another writing sample, the usage of conditionals was analyzed as in the Figure 2.

Figure 2. Writing sample 2
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[(Roma, 25 October 2019. Se dovessi organizzare una sorpresa per un amico/a, che cosa farei. 70-
80 parole).] [‘If you had to organize a surprise for a friend, what would you do (70-80 words).’]

Se vorrei (volessi) fare una sorpresa, lo farei alla mia migliore amica. La conosco da 25
anni. Abbiamo le foto d’infanzia insieme. Come sorpresa per lei, voglio (vorrei) fare un
album di fotografie. Perche’ sento che abbiamo cambiato (siamo cambiate) fisicamente
ogni anno. Vorro’ (vorrei) che potesse vedere questo cambiamento nel corso degli anni.
Sarebbe stato (sarebbe) un album e poi mi piace (piacerebbe) andare al suo liceo e entrare
in classe con ’album in mano. Quindi, avra’ (avrebbe) una bella sorpresa.

‘If I wanted to do a surprise, I would do it to my best friend. I've known her for 25 years.
We have childhood photos together. As a surprise to her, I would like to prepare a photo
album. Because I feel that we have changed physically every year. | wish she could see this
change over the years. It would be an album and then I would like to go to her high school
and go to class with the album in hand. So, she would have a nice surprise.’

In this example, it can be observed that the student made conditional-subjunctive agreement
error in terms of conditionals. She avoided the conditional form; however, as seen in the writing
sample, she preferred to use presente indicativo, ‘simple present tense’ or tempo futuro ‘the future
tense’. As Pegenek (2011) indicated,

“Italian has a conditional verb inflection called the condizionale. The conditional mood is
potential; expressing what should or would happen under certain circumstances. In addi-
tion, it is used in the conclusion of a conditional sentence. When the possibility of an action
being fulfilled is subject to a condition referring to the future, it can be expressed either by
the simple future in both clauses or by the imperfect subjunctive in the conditional clause
and the conditional in the concluding clause (p.279).”

For instance: Se supererai [’esame, potrai avere una borsa di studio ‘If you pass the exam,
you can have a scholarship’. Se avessi dei soldi, comprerei una bella casa al mare. ‘If I had some
money, | would buy a nice beach house’. Thus, it can be easily said that, the students have made
these errors because the acquisition process of Italian is different from English or French. In ad-
dition, the student made grammatical errors in using the verb ‘essere’ and ‘avere’. In Italian,
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essere is used with intransitive verbs, while avere is used with transitive ones. The verb ‘change’
is an intransitive verb in Italian, and it should be used with ‘essere’ (e.g. siamo cambiate). Also,
there should be plural agreement (-e) at the end of the verb. However, she used cambiato instead
of cambiate. In Italian, when two or more feminine nouns are used as subjects and the verb is
intransitive (e.g. essere is used), the verb itself is also conjugated by the noun and its plural form
is done by the suffix -e not -o. This rule is completely different from Turkish or English, so she
omitted it from her writing.

5. Conclusion and discussion

The first point of cross-linguistic effect to be emphasized is vocabulary skills. In the third
language acquisition, it is quite possible to see the effects of the first or second language vocabu-
lary knowledge. When the morphological effects of the first language on the acquisition of the
third language are examined, it is seen that the participants whose native language is English,
German and Spanish provide easier word acquisition and can use the language more fluently than
Arabic and Turkish native speakers. Italian words are structurally similar to English, German or
Spanish, and thus that makes word acquisition easier. However, the biggest problem of these
participants is at the point of code-switching and code-mixing. These participants face more trans-
fer effects than others. Participants whose native language is Japanese, Arabic and Turkish refer
to English, which is their second language in word selection. However, it is observed that they
are not as fast and successful as the participants who transfer the words from their mother tongue.
The common opinion they have stated in the notes is that if they do not know the meaning of new
Italian word in their second language, it is very difficult for them to put it into long-term memory.
That is, in order for a word to be permanent, they must know its equivalent in the second language.
Otherwise, they can quickly forget that word or cannot use it in context correctly. From these
results, it can be seen a close relationship to the findings of Chen (2018) in which it is suggested
that if learners cannot find the similar forms in the already-learned languages while learning L3,
they will choose the closest translation equivalents in L2. At this point, language instruction has
an important effect in selection, and it will provide the nearest translation equivalents of L3 words.
Similarly, from another perspective, As Wei (2006:88) indicates;

“the multilingual mental lexicon contains not only lexemes but also language-specific lem-
mas; language-specific lemmas may activate language-specific morphosyntactic proce-
dures in speech production, and third language learners’ activation of lemmas for target
language items may be influenced by the lemmas already stored in their mental lexicon
through their previous language acquisition, especially second language acquisition.

(p-88)”

Concerning syntactic skills, the biggest problem is seen in the participants whose native lan-
guage is Turkish and Japanese, while the other participants do not have much difficulty in terms
of syntax. The fact that Turkish and Japanese are structurally similar to each other and different
from Italian as a Latin language clearly explains this result. While the Italian syntax is S-V-O, the
syntax takes place differently in Turkish and Japanese. Therefore, during the sentence building,
these two participants can change the location of the subject and verb or perform the syntax within
the sentence similar to their mother tongue. Although both speak English as a second language,
they state that they are transferring from their mother tongue not from second language. From a
syntactic point of view, it is seen that the effect of the first language is more than the second
language in the acquisition of the third language. As it was mentioned before, LPM claims that
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all languages acquired beforehand stay active through the learning of L3 (Westergaard et
al.,2017). Thus, the findings of this study show a different result from Bardel and Falk (2007:459)
who express, “syntactic structures are more easily transferred from L2 than from L1 in the initial
state of L3 acquisition (p.459)”.

In terms of analysing reading and speaking skills, the biggest difficulty belongs to the partic-
ipants whose native language is Japanese or Arabic. These are the participants who experienced
the most difficulty in reading activities performed by the teacher in the classroom. The common
idea that arises in the interview with them is that the different alphabets and some sounds they
use in their mother tongue cause them to make mistakes. Although both speak English as a second
language, they claim that their mother tongue is dominant in their reading activities or while
speaking. However, it is an undeniable fact that their English also has a facilitating effect. Partic-
ipants whose native language is English, German, Spanish or Turkish state that they did not ex-
perience any difficulties while reading or speaking. Thus, although the second language has a
significant effect, the native language has a greater effect.

The last but not the least important point to highlight is the grammar and writing skills. Gram-
matical results appear to be the most meaningful results. When the grammar activities performed
in the classroom are examined, it can be observed that the effect of the mother tongue is very low
and the effect of the second language is more dominant. Participants whose second language is
English make less errors than those whose second language is French. At this point, it can be
thought that the knowledge and experience gained by the participants while learning the second
language facilitate their third language acquisition process. Therefore, it can be concluded that
English as a second language may be acquired differently from French. At some points, partici-
pants who have acquired French as a second language are more successful than other participants
such as in using articles, prepositions. Nevertheless, it can be said that L2 EN participants can
understand new subjects more easily (tenses, conditionals and so on) and be faster in many activ-
ities (fill in the blanks, rewrite, cloze tests and so on). Thus, it seems possible to say that the effect
of the second language is more dominant than the first language in the acquisition of a new gram-
mar.

As aresult, there is not only one appearance in transfer between languages and cross linguistic
effects. In other words, learners resort to different languages for different linguistic categories in
L3 production (Efeoglu, Yiiksel & Baran, 2019). It can be said that TPM, the language processor
in learners’ mind firstly identifies the most similar language and then use its grammar or other
structures in acquiring L3. However, learners may also make a negative transfer from the other
language which is not typologically close to L3 as seen in reading and speaking activities. Thus,
it can be said that the proficiency level or L2 language instruction may affect this transfer proce-
dure and they can select a non-facilitative source of transfer. From educational pedagogy, it can
be concluded that, in L3 teaching and learning process, all factors should be considered (including
L1 transfer, L2 proficiency level and so on) and individual-based teaching process should be ap-
plied.
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Abstract

This paper investigates how the institutional quality in the frame of social capital helps to explain the current and
expected entrepreneurial behavior. Based on the literature of social capital and institutional theory in this article
we aim to examine how the relationship between the degree of trust, norms, networks, and associations within a
society impact governance quality and therefore entrepreneurial orientation. The link between the perceived insti-
tutional quality and the entrepreneurial behavior as market-oriented or network-oriented is tested for a sample of
72 businesses in Albania. By using a quantitative methodology, the data collected through the Global Competitive-
ness Index are processed by conducting descriptive statistics and correlation analysis. The results showed the
significance of perceived trust and quality at public and private institutions as important predictors of entrepre-
neurship behaviors toward market or network orientations. Taking into account that the link between institutional
quality and social capital has not received much attention in the literature, the contribution of this study refers to
practical investigations that address questions for policymakers to improve institutional quality.
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1. Introduction

This paper emphasizes the important role of positive social capital as described by the litera-
ture in solving and reducing both market and government failures. By explaining the effect of a
positive social capital build by governments we can understand then better the ways by which
institutions perform to support entrepreneurship. The contribution of this empiric study is the
attempt to describe and analyze the relationship between perceived institutional quality and the
social capital forms in Albania.

The study begins first through the introduction of institutional theory by emphasizing the im-
portance of institutional quality in promoting and supplying entrepreneurship in an economy and
also the introduction of social capital theory by emphasizing the forms of entrepreneurial net-
works and interconnections to facilitate entrepreneurial activity. In the next section, we discuss
the literature which describes the kind of relationships between social capital and institutions, the
discussion aims to understand the context of this interaction in Albanian businesses studied in this

paper.
Regarding social capital theory, this study will focus mainly on those dimensions of social
capital which target the entrepreneurial behavior if it is network-oriented or market-oriented.
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Then, based on the results of perceived institutional quality we will explain the effects and rela-
tionships between institutional quality and entrepreneurial orientation toward market or networks
in the Albanian context.

The logic to study the link between the above-mentioned variables refers to the necessary
awareness of policymakers for social capital existence and its impact on the entrepreneurial envi-
ronment. The methodological tool used to measure institutional quality is the first pillar of the
Global Competitiveness Index, an instrument developed by the World Economic Forum since
2004 and used to rank countries according to their competitiveness based on one single index
which integrates the macroeconomic and microeconomic aspects. While measuring social capital
we will refer to only one dimension of it, specifically the structural domain to understand the
reasons behind entrepreneurial orientation toward market or networks. In the final section, we
will refer to the importance of awareness for policymakers and researchers regarding the active
consideration of social capital as a decisive economic force in promoting a positive entrepreneur-
ial environment. The final section encompasses some concluding remarks.

1.1. Study objective and research question

This exploratory research introduces and analyzes the components of the social environment,
as network forms, norms, and trust, which correspond to the attributes of social capital, and the
overall institutional environment as important components of the entrepreneurial environment.
This study's objective is to investigate the perceived institutional quality as a determinant factor
of entrepreneurial strategy regarding their relationships with institutions and social interaction
environment. Our research question which links three main components of entrepreneurial cli-
mate (social capital, businesses, and institutions) is: Which are the possible strategies to be chosen
by entrepreneurs concerning the country's institutions based on their perception of institutional
quality.

2. Literature review

The concept of social capital advocates the idea that social attributes like connections, norms,
values, and trust interact in the context of facilitating coordination and collaboration between
individuals and groups in society. The main authors who introduced the social capital theory are
Coleman (1990) and Putnam (1993). They underlined the notion of social capital in terms of its
effects on economic activity and economic development. Through the social capital theory ap-
proach, the common view of the authors was the creation of social networks based on the coop-
eration and reciprocity norms that several individuals have with each other relying on trust with
one-other.

Putnam (1993) has defined social capital as characteristics of social organizations like trust,
norms, and networks that improve the efficiency of society by facilitating coordinated actions.
On the other side, Lin (2001) offers an individualistic view by describing social capital in terms
of social structures to which are attached several resources and those social structures are accessed
and/or mobilized in determined actions. Some of the well-known scholars of social capital like
Coleman (1990) and Putnam (1993) have defined social capital in terms of trust and as access or
membership in different forms of networks, also as mutual norms.

The concept of networks refers to ties that link individuals between each other and through
individuals they also create links between firms. These links facilitate, support, and advance the
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exchange of information, also help to search for information with lower costs. Trust can be ex-
plained as confidence in the reliability of others. The trust that people have in other people, in
general, can be referred to as generalized or general trust. Knack and Keefer (1997) explain that
in the case of high trust, people tend to follow the civic norms in their actions because the expec-
tations that others will reciprocate are high. Fukuyama (1995) emphasizes that mutual trust at
social networks provides the reduction of transaction costs. In the same logic Putnam (2000) ex-
plains that the difference between generalized reciprocity and trust absence at social networks is
similar to the difference between money and barter. Kim and Aldrich (2005) explain the im-
portance of social capital based on the advantages of wider social relations in which the majority
of individuals have embedded their ties. The basic logic is that when people are connected with
the others, as they share the same values, this will make them able to benefit and profit more than
when they acted alone.

Social capital represents a multidimensional concept. Researchers have described three forms
of social capital bonding, bridging, and linking. Bonding and bridging are described by Gitell and
Vidal (1998) and Putnam (2000), the third dimension linking was described by Woolcock (1998,
2001). Bonding social capital refers to internal ties of a social group and is stronger and common
in denser networks, bridging social capital refers to external ties and are weaker and common in
larger networks, while linking social capital links citizens to formal institutions enabling them to
access institutional resources. According to Granovetter (2005), the consequences of too much
bonding are related to restraining innovation and adaption, creates monopolies, collusion, and
cartels. While bridging which leads to larger networks is better than bonding for sharing infor-
mation in denser networks with a high degree of overlapping information.

Lumpkin and Dess (1996) argue that entrepreneurial oriented companies try to realize inde-
pendently their organizational visions and objectives, but they can't succeed because without all
the necessary resources their strategies will tend to fail. Under these conditions is evidenced the
positive effect of social capital by supplying the network with different and considerable re-
sources. While the process is reciprocal, for the reason that entrepreneurial oriented companies
can also have a valuable influence on social capital.

Rothstein and Stolle (2008) in their study approach the role of the state as a source of social
capital, arguing that the mechanism of the relationship between institutions and social capital in
the creation of the generalized trust. Authors explain that when the administrative system is char-
acterized by bias (favoritism), unfairness and corruption all this causes low levels of social capital,
this referring to social capital as generalized trust. Institutions and social capital as represented by
norms and values interact to treat the necessary trade-offs and balances between freedom and
competition on the one hand and regulation and predictability on the other.

Based on the logic that institutions replace and complement social capital Aoki (2007) argues
that institutions affect the current social capital and co-evolve with it in positive and negative
ways. Trust and good institutions reinforce each other. North (2003) explains that the main com-
ponents of institutions that contribute to the definition of economic performance are a set of for-
mal rules, informal rules (like norms), also conformity and implementation mechanisms. Refer-
ring to the definition of institutions as a set of informal rules (norms), we can say that social
capital is usually linked with institutions thorough the concept of informal institutions. Ahlerup
et al. (2009) in their study have reviewed the impact of institutions and social capital (represented
by the interpersonal trust) on economic growth, they describe that strong institutions cause a
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decrease in the marginal effect of social capital. The role of social capital in the form of trust as a
promoter of economic growth was also emphasized by Zak and Knack (2001).

One of the most important contributions to explain the link between institutions and strategies
is the study of Peng (2003) by proposing a two-phase model. Each one of the stages and related
strategies is described by the author in terms of the institutional development level and terms of
benefits and costs. In previous studies Peng and Heath (1996) emphasize that when institutions
are during an early stage in transition and the formal rules which support the market systems are
not well established, firms will choose the strategy which is network centered or network-oriented
in other words, relying on strong personal ties. The authors explain that later when formal rules
more matured take place, network strategy's cost may gradually outweigh their benefits while the
benefits of market-oriented strategies gradually exceed their costs. For these reasons, firms' stra-
tegic choices will be market-oriented (Peng, Lee, and Wang 2005).

3. Methodology

This study has a quantitative methodology, by following a deductive logic. The deductive logic
begins with existing theories and concepts and formulates hypotheses that are testable later. To
answer the research question this study is based on quantitative methods of data collection and
processing. As an empirical study, the paper collects numeric data which then are converted into
statistically interpretable data. The research focus is to explore the relationship between the com-
pany’s behavior concerning perceived institutional quality. In the role of independent variable is
the perceived institutional quality while the dependent variable is the strategy (company behavior)
which can be relationship (network) based or marked based.

The method used to collect data for this study is a survey questionnaire, which is composed of
two sections. The first section uses questions from Executive Opinion Survey (WEF, 2016-2017)
referring only to the part that includes the first dimension of Global Competitiveness Index de-
veloped by WEF since 2004, the second part it refers to dimensions of social capital bonding and
bridging to identify the entrepreneur's strategy related with institutions according to their percep-
tions for institutional quality. The last part of the study survey refers to demographics for the
study sample: participant's gender, education, and business location. The total study sample is 70
participants.

The reason why we rely on the GCI index is the fact that it one of the most distinguished
indicators that evaluates the countries competition at national levels, is an index that encompasses
a wide range of dimensions, and is published every year by WEF. Institutions the first dimension
of this general index, which is the first part of our questionnaire construction, it refers to the legal
and administrative framework within agents of society interact between each other and the quality
of this framework has a very important influence on competitiveness, growth and sustainable
development of an economy. The following table shows the detailed data related to sample com-
position and its demographic characteristics.

The dependent variable of the study is social capital which is represented by two components
studied in this paper bonding and bridging. The determinant variables are a set of 7 composed
dimensions each of them detailed in components. All the composed variables are categorized into
two groups: the first developed to evaluate the quality of public institutions, and the second de-
veloped for the assessment of the quality of private institutions.
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Table 1. Demographic characteristics of the study sample

Gender | Frequency | Valid percent Education
. Hich Valid L Valid Master Valid Valid
Valid sch(g)ol percent University percent | degree percent Ph.D. percent
Female 24 353 4 16.7 4 16.7 14 58.3 2 8,3
Male 44 64.7 8 18.2 9 20,4 27 61,4 0
Missing 2
Total 70 100% 14 20% 13 18,5% 41 58,5% 2 3%
Source: Authors
The methodological model used in this study is configured like the figure below:
Figure 1. Methodological model
Institutional quality
. o Social capital
a. Public Institutions i
1 Property Rights
H1 ;

[ Ethics and Corruption * Bonding SC ) .

[ Undue Influence Strategy based on relations (informal and

7 Public Sector Performance interpersonal, network oriented)

1 Security .

H2 e Bridging SC

b. Private Institutions Market based strategy (market oriented)

1 Corporate Ethics

[ Accountability

Source: Authors

The table below describes the detailed indicators and variables and the questions related with
each one detailed variable.

Figure 2. Study Indicators

Perceived institutional quality

General group of indicator Questions
A. Public institutions quality indicators
1.Property rights QO01, Q02
2.Ethics and corruption Q03, Q04, Q05, Q06, Q07, Q08
3.Undue influence Q09, Q10
4.Public sector performance QI12, QI13, QI14, QIS5
5.Security Ql6, Q17, Q18, Q19
B. Private institutions quality indicator
1.Corporate ethic Q20
2.Accountability Q21, Q22, Q23
Social Capital Components
A. Bonding Q24
B. Bridging Q25

Source: For the perceived institutional quality GCI Report (World Economic Forum) 2016-2017, for
social capital components according to literature Peng (2003)

There are 28 questions in total and all the collected data are in the form of attitudes that are
held to the respective proposition, and each participant in the study chooses his/her attitude in a
range of seven Likert scales. Likert scale is a 5- or 7-point ordinal scale used by respondents to
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rate the degree to which they agree or disagree with a statement. Based on the fact that an attitude
can be described in preferential ways of behaving and reacting in specific circumstances around
an object, a subject or a concept acquired through social interactions, Likert scales are created to
quantify the subjective preferential thinking, feeling and action in a validated and reliable manner
(Schwarz et.al.,2001).

The statistical procedure used to analyze the collected data it refers to correlations statistics
between the independent and dependent variables. The statistical results are provided by SPSS.
The rule in evaluating the total institutional quality perceived is that every dimension is equally
important and affects the performance of the other dimensions. In an attempt to answer our re-
search question: Which are the entrepreneurial strategies toward institutions related to their per-
ceptions for institutional quality, the study hypothesis to be investigated are:

HO: Entrepreneurs by perceiving a positive institutional quality are market-oriented.
H1: Entrepreneurs by perceiving a negative institutional quality are network-oriented.

Based on the literature we will expect entrepreneurs to be network oriented (create bonding
sc-contact with people like oneself) when they do not trust in institutions that will be similar to
having negative perceptions related to the country institution's quality. On the other side, we will
expect entrepreneurs to be market-oriented when they trust in institutions that will be similar to
having positive perceptions related to the country institution's quality. The following sections will
be presented the reliability analysis and correlation statistics in order to control the study hypoth-
esis. Detailed information related to the study questionnaire, reliability analysis, and Nonpara-
metric Correlations are in the last section (appendix).

4. Results

Before examining the percentages of descriptive to control the study hypothesis, the reliability
analysis will be performed to evaluate the internal validity and to see if all variables will need to
be included in the subsequent analysis. Cronbach's alpha is the most common measure of internal
consistency ("reliability"). It is most commonly used when we have multiple Likert questions in
a survey that form a scale and we need to determine if the scale is reliable.

4.1. Reliability

The first table we need to look at in our output is the Reliability Statistics table. This gives us
our Cronbach’s alpha coefficient. We are looking for a score of over .7 for high internal con-
sistency. In this case, o = .836, which shows the questionnaire is reliable.

The next step of analysis is considering the correlations between the dependent and independ-
ent variables of the study. For each one of the dimensions of institutional quality we will consider
the correlation with firm’s choice strategy which can be market oriented or network oriented. But
firstly, we will see the perceptions of entrepreneurs regarding institutional quality in the country.
Then according the positive or negative perceptions we will consider then how this perceptions
influence the firm’s choice strategy in order to control the study hypothesis and answer the re-
search question.

By analyzing frequency as descriptive statistics for each of the items which are components
of institutional quality and based on the rule that the total institutional quality perceived is that
every dimension is equally important and affects the performance of the other dimensions we can
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distinguish that the overall perception of entrepreneurs for the institutional quality in public insti-
tutions is negative, while regarding to the private institutions, the entrepreneurs seem to have a
neutral perception and uncertainty.

Table 2. Results of reliability analysis

Case Processing Summa
N % Reliability Statistics
Cases Valid 66 91.7 Cronbach's Alpha | Cronbach's Alpha | N of Items
Excluded 6 8.3 Based on Stand-
Total 72 100.0 ardized Items
a. Listwise deletion based on all variables in the procedure. .836 .855 25

The following tables show the reported evaluations of study participants for country institu-
tional quality, specifically their reported evaluations related with property rights, ethical standards
of politicians, and undocumented extra payments or bribes connected with public utilities. All the
tables which include all the dimensions are in the appendix section but below are presented just

4 of them to help understand the overall idea just for a brief illustration.

Table 3. Descriptive statistics for the item “In your country, to what extent are property rights

including financial assets, protected?”’

Frequency  Percent  Valid percent Cumulative percent

Valid Notat all 13 18.1 18.1 18.1

To a small extent 15 20.8 20.8 38.9

To some extent 17 23.6 23.6 62.5

Neutral 15 20.8 20.8 83.3

To a moderate extent 8 11.1 11.1 94.4

To a great extent 2 2.8 2.8 97.2

To a very great extent 2 2.8 2.8 100.0

Total 72 100.0 100.0

It is noticed according to the cumulative percent than 62.5 percent of respondents perceive that
their property rights including financial assets are not at all, or to a small extent, or some extent
protected.

Table 4. Descriptive statistics for the item “In your country, how do you rate the ethical stand-
ards of politicians?”

Frequency  Percent  Valid percent Cumulative percent

Valid  Extremely low 34 47.2 47.2 47.2

Somewhat low 19 26.4 26.4 73.6

Low 11 15.3 15.3 88.9

Neutral 6 83 8.3 97.2

Somewhat High 1 1.4 1.4 98.6

High 1 1.4 1.4 100.0

Total 72 100.0 100.0

Regarding the ethical standards of politicians, it is noticed according to the cumulative percent
than 88.9 percent of respondents perceive that they are extremely low, somewhat low, and low.
While only 1.4% of participants evaluate according to their perceptions that ethical standards of
politicians are somewhat high and another 1.4% of them perceive those standards as high.
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Table 5. Descriptive statistics for the item “In your country, how common is it for firms to
make undocumented extra payments or bribes connected with public utilities?”
Frequency  Percent  Valid percent Cumulative percent

Valid Very commonly occurs 28 38.9 38.9 38.9
Usually occurs 16 22.2 22.2 61.1
Occurs 12 16.7 16.7 77.8
Neutral 9 12.5 12.5 90.3
Almost doesn’t occur 3 4.2 4.2 94.4
Does not occurs 3 4.2 4.2 98.6
Never occurs 1 1.4 1.4 100.0
Total 72 100.0 100.0

Alarming negative perceptions are noticed for firm’s engagements in making undocumented
extra payments or bribes connected with public utilities, cumulative percent show that 77.8 per-

cent of respondents perceive that such behavior very commonly occurs, usually occurs and oc-
curs.

Table 6. Descriptive statistics for the item “In your country, how common is it for firms to
make undocumented extra payments or bribes connected with imports and exports?”
Frequency  Percent  Valid percent Cumulative percent

Valid Very commonly occurs 27 37.5 37.5 37.5
Usually occurs 10 13.9 13.9 51.4
Occurs 14 19.4 19.4 70.8
Neutral 13 18.1 18.1 88.9
Almost doesn’t occur 6 8.3 8.3 97.2
Does not occurs 1 1.4 1.4 98.6
Never occurs 1 1.4 1.4 100.0
Total 72 100.0 100.0

Also distressing negative perceptions are noticed for firm’s engagements in making undocu-
mented extra payments or bribes connected with imports and exports, cumulative percents show
that 70.8 percent of respondents perceive that such behavior very commonly occurs, usually oc-
curs and occurs.

Regarding private institutional quality also all the tables which include the items measuring
the entire dimension are in the appendix section but below are presented just 2 tables of the de-
scription statistics to help understand the overall idea just for a brief illustration. The results are
shown as following:

Table 7. Descriptive statistics for the item “In your country, how do you rate the corporate ethics
of companies (ethical behavior in interactions with public officials, politicians, and other firms)?”
Frequency  Percent  Valid percent  Cumulative percent

Valid Extremely poor 6 83 8.5 8.5
Poor 5 6.9 7.0 15.5
Fair 17 23.6 23.9 394
Neutral 21 29.2 29.6 69.0
Good 18 25.0 25.4 94.4
Very good 4 5.6 5.6 100.0
Total 71 98.6 100.0

Missing  999.00 1 1.4

Total 72 100.0
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The corporate ethics of companies it is mainly ranked fair, good or very good respectively
23.6%, 25% and 5.6%, while 15.5% of the study participants had considered it extremely poor or
poor. Also, a significant part of respondents (29.6%) show neutral evaluations.

Table 8. Descriptive statistics for the item “In your country, how strong are financial auditing

and reporting standards?”

Frequency  Percent  Valid Percent Cumulative Percent

Valid Extremely weak 6 83 83 8.3

Weak 7 9.7 9.7 18.1

Somewhat week 15 20.8 20.8 38.9

Neutral 23 31.9 31.9 70.8

Somewhat strong 12 16.7 16.7 87.5

Strong 9 12.5 12.5 100.0

Total 72 100.0 100.0

The most part of respondents (38.9%) perceive that financial auditing and reporting standards

are extremely weak, weak ore somewhat weak, while almost 32% of them are neutral compared

t0 29.2% of them who believe that those standards are somewhat strong or strong.

Considering the descriptive data from the statistical program related with entrepreneurial strat-

egy orientation toward institutions we can distinguish in general mainly neutral attitudes and with
a little percent of the results related with network-oriented strategy.

Table 9. Strategy based on relations (informal and interpersonal)

Frequency Percent Valid percent Cumulative percent

Valid Not at all 18 25.0 254 254
To a small extent 12 16.7 16.9 423
To some extent 10 13.9 14.1 56.3
Neutral 15 20.8 21.1 77.5
To a moderate extent 7 9.7 9.9 87.3
To a great extent 5 6.9 7.0 94.4
To a very great extent 4 5.6 5.6 100.0
Total 71 98.6 100.0

Missing  999.00 1 1.4

Total 72 100.0

We can notice than most of the participants 77.5% show attitudes mainly neutral to a small

extent, to some extent or not at all related to relationship-oriented strategy.

Table 10. Strategy based on market

Frequency Percent

Valid Percent Cumulative Percent

Valid Notatall
To a small extent
To some extent
Neutral
To a moderate extent
To a great extent

To a very great ex-
tent

Total

4

2
10
13
13
14

16
72

5.6
2.8
13.9
18.1
18.1
19.4

22.2
100.0

5.6
2.8
13.9
18.1
18.1
19.4

22.2
100.0

5.6
8.3
222
40.3
58.3
77.8

100.0
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Most of the participants 59,7% in cumulative percent of the participants show attitudes that
approve market-oriented strategies to a moderate extent, to a great extent and a very great extent.
But our study focus is to consider the kind of relationship between each one of the strategies and
the perceived institutional quality. In this framework, we will analyze the values of correlations
between each one dimension of institutional quality and the alternative strategy.

According to the results we have distinguished not positive perceptions related to country in-
stitutional quality we can now expect to be proven the second study hypothesis H2: Entrepreneurs
by perceiving a negative institutional quality are network-oriented. The statistical approach to
explore this link between strategy and institutions are the correlations. When the study data are
collected in Likert items it is more appropriate to analyze thorough non-parametric correlations.
The detailed results of nonparametric correlations will be in the appendix section and the follow-
ing table will be presented only the significant correlations marked by the statistical program.

Table 11. Summary table of significant statistical correlations

Q24 strategy based on | Q25 strategy based on net-
relations work
Q7 -.239" Significant but week correlation
Q5 329" Significant but week correlation
Q20 345" Significant but week correlation
Q24 -.284" Significant but week correlation

The correlations results show that no one of the hypotheses can be verified statistically for the
sample included in this study. In the following issue, we will give some explanation regarding
these results and their implications.

5. Conclusions and implications

The purpose of this study was to provide an assessment of the perceived efficiency of both
public and private institutions of the country in the light of the social dimension as an important
economic force. Based on the fact that the legal and administrative interaction between individu-
als, firms, and governments impacts growth and competitiveness, and also based on the fact that
great and favorable private institutions have a considerable influence in the sustainable develop-
ment of a country economy this topic's results represent significant importance for policymakers.

Institutions, the first dimension of GCI it refers to the legal and administrative framework
within agents of society interact with each other and the quality of this framework has a very
important influence on competitiveness, growth, and sustainable development of an economy.
This dimension of the GCI index aims to assess the ability of national economies to ensure and
guarantee high levels of prosperity to offer sustainable economic development. As described and
analyzed in the previous section, it results in a low level of perceived institutional quality for the
public institutions and also a low level of perceived institutional quality for private institutions,
although for public institutions the comparative assessment is lower. Those attitudes and percep-
tions describe not a very favorable framework to be promotional for competitiveness and entre-
preneurial incentives.

One of our study limitations is the number of participants included in the research, a larger
number of participants would enable a more accurate overall outcome of the study population.
Also, we think that the study model would be more completed and comprehensive if it could be
incorporated more elements of country competitiveness (other components of GCI) and some
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variables to measure the trust (as another important component of social capital) to explain in a
wider and more convincing form strategy that entrepreneurs choose to react in their relationship
with institutions. This study offered a specific view of only one of the GCI components and a
more completed model for the main both study variables remains a starting point for another more
extensive study.

The reported attitudes and perceptions related to institutional quality in general talk about an
environment in which is needed more attempt to guarantee an environment that encourages en-
trepreneurship. One of the reasons why a business has this kind of perception related to the insti-
tutional quality of the country is explained by the levels of trust they have for the country institu-
tions. This low level of trust may be a result of previous experiences related to the relationship
between them and institutions and also may be a result of the very slow improvement of the work
of these institutions in guaranteeing the competitive environment and the promotion of entrepre-
neurship. Also, we can that the overall absence of trust makes possible that they do not create
bonding or bridging relationships.

Finally, in another more extensive study, it is necessary to include as the independent variable
the trust level of people in institutions to better explain the relationship between the forms of
social capital and their strategy toward country institutions.

The new methodological framework would be as the following scheme:

Figure 3. The new methodological framework for another extensive study

Institutional quality

a. Public Institutions Social capital

[ Property Rights Hi
. . Bonding SC
[ Ethics and Corruption * . .
7 Undue Influence / Strategy based on relations (informal and

[ Public Sector Performance interpersonal, network oriented)

1 Securi
v RA e Bridging SC

b. Private Institutions Market based strategy (market oriented)

L1 Corporate Ethics
1 Accountability
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Appendices
Frequencies
. In your country, to what extent are property rights, including financial assets, protected?
Frequency Percent Valid Percent Cumulative Percent
Valid Not at all 13 18.1 18.1 18.1
To a small extent 15 20.8 20.8 38.9
To some extent 17 23.6 23.6 62.5
Neutral 15 20.8 20.8 83.3
To a moderate extent 8 11.1 11.1 94.4
To a great extent 2 2.8 2.8 97.2
To a very great extent 2 2.8 2.8 100.0
Total 72 100.0 100.0

. In your country, to what extent are property rights, including financial assets, protected?

Frequency Percent Valid Percent Cumulative Percent

Valid Not at all 13 18.1 18.1 18.1
To a small extent 15 20.8 20.8 38.9
To some extent 17 23.6 23.6 62.5
Neutral 15 20.8 20.8 83.3
To a moderate extent 8 11.1 11.1 94.4
To a great extent 2 2.8 2.8 97.2
To a very great extent 2 2.8 2.8 100.0
Total 72 100.0 100.0

. In your country, how do you rate the ethical standards of politicians?

Frequency Percent Valid Percent Cumulative Percent
Valid Extremely low 34 472 472 472
Somewhat low 19 26.4 26.4 73.6
Low 11 153 153 88.9
Neutral 6 83 83 97.2
Somewhat High 1 1.4 1.4 98.6
High 1 14 14 100.0
Total 72 100.0 100.0

. In your country, how common is it for firms to make undocumented extra payments or bribes connected
with public utilities?

Frequency Percent Valid Percent Cumulative Percent

Valid Very commonly occurs 28 38.9 38.9 38.9

Usually occurs 16 222 222 61.1

Occurs 12 16.7 16.7 77.8

Neutral 9 12.5 12.5 90.3

Almost doesn’t occur 3 42 42 94.4

Does not occurs 3 42 42 98.6

Never occurs 1 1.4 1.4 100.0

Total 72 100.0 100.0

. In your country, how common is it for firms to make undocumented extra payments or bribes connected
with imports and exports?

Frequency Percent Valid Percent Cumulative Percent

Valid Very commonly occurs 27 37.5 37.5 37.5

Usually occurs 10 13.9 13.9 514

Occurs 14 19.4 19.4 70.8

Neutral 13 18.1 18.1 88.9

Almost doesn’t occur 6 83 83 97.2

Does not occurs 1 1.4 1.4 98.6

Never occurs 1 1.4 1.4 100.0

Total 72 100.0 100.0
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. In your country, how common is it for firms to make undocumented extra payments or bribes connected
with public utilities?

Frequency Percent Valid Percent Cumulative Percent

Valid Very commonly occurs 28 38.9 38.9 38.9

Usually occurs 16 222 222 61.1

Occurs 12 16.7 16.7 77.8

Neutral 9 12.5 12.5 90.3

Almost doesn’t occur 3 42 42 94.4

Does not occurs 3 42 42 98.6

Never occurs 1 1.4 1.4 100.0

Total 72 100.0 100.0

. In your country, how common is it for firms to make undocumented extra payments or bribes connected
with annual tax payments?

Frequency Percent Valid Percent Cumulative Percent

Valid Very commonly occurs 14 19.4 19.4 19.4
Usually occurs 11 15.3 15.3 34.7
Occurs 15 20.8 20.8 55.6
Neutral 11 153 153 70.8
Almost doesn’t occur 9 12.5 12.5 83.3
Does not occurs 10 13.9 13.9 97.2
Never occurs 2 2.8 2.8 100.0
Total 72 100.0 100.0

. In your country, how common is it for firms to make undocumented extra payments or bribes connected with
public contracts and licenses?

Frequency Percent Valid Percent Cumulative Percent

Valid Very commonly occurs 24 333 33.8 33.8
Usually occurs 14 19.4 19.7 535
Occurs 13 18.1 18.3 71.8
Neutral 6 8.3 8.5 80.3
Almost doesn’t occur 11 15.3 15.5 95.8
Does not occurs 2 2.8 2.8 98.6
Never occurs 1 1.4 1.4 100.0
Total 71 98.6 100.0

Missing 999.00 1 1.4

Total 72 100.0

. In your country, how common is it for firms to make undocumented extra payments or bribes connected
with obtaining favorable judicial decisions?

Frequency Percent Valid Percent Cumulative Percent

Valid Very commonly occurs 24 333 333 333

Usually occurs 25 34.7 34.7 68.1

Occurs 7 9.7 9.7 77.8

Neutral 3 42 42 81.9

Almost doesn’t occur 4 5.6 5.6 87.5

Does not occurs 9 12.5 12.5 100.0

Total 72 100.0 100.0

. In your country, how independent is the judicial system from influences of the government, individuals, or

companies?
Frequency Percent Valid Percent Cumulative Percent

Valid Not independent at all 18 25.0 25.4 25.4
Not independent 22 30.6 31.0 56.3
Dependent 15 20.8 21.1 77.5
Neutral 10 139 14.1 91.5
Somewhat Independent 5 6.9 7.0 98.6
Independent 1 1.4 1.4 100.0
Total 71 98.6 100.0

Missing 999.00 1 1.4

Total 72 100.0
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. In your country, how efficiently does the government spend public revenue?

Frequency Percent Valid Percent Cumulative Percent
Valid To a very great extent no efficient 17 23.6 23.6 23.6
To a great extent no efficient 25 34.7 34.7 583
No efficient 18 25.0 25.0 83.3
Neutral 12 16.7 16.7 100.0
Total 72 100.0 100.0

. In your country, how burdensome is it for companies to comply with public administration’s requirements (e.g.,
permits, regulations, reporting)?

Frequency Percent Valid Percent Cumulative Percent

Valid Extremely burdensome 23 31.9 31.9 319

Burdensome 10 13.9 13.9 45.8

Somewhat burdensome 11 15.3 153 61.1

Neutral 11 153 153 76.4

To some extent burdensome 4 5.6 5.6 81.9

To a small extent burdensome 10 13.9 13.9 95.8

Not burdensome at all 3 4.2 4.2 100.0

Total 72 100.0 100.0

. In your country, how efficient are the legal and judicial systems for companies in settling disputes?

Frequency Percent Valid Percent Cumulative Percent

Valid To a very great extent no efficient 4 5.6 5.6 5.6
To a great extent no efficient 16 222 22.5 28.2
No efficient 17 23.6 239 52.1
Neutral 20 27.8 28.2 80.3
Efficient 8 11.1 11.3 91.5
To a great extent efficient 5 6.9 7.0 98.6
To a very great efficient 1 1.4 1.4 100.0
Total 71 98.6 100.0

Missing 999.00 1 1.4

Total 72 100.0

. In your country, how easy is it for private businesses to challenge government actions and/or regula-
tions through the legal system?

Frequency Percent Valid Percent Cumulative Percent

Valid Extremely difficult 14 19.4 19.4 19.4

Difficult 15 20.8 20.8 40.3

Somewhat difficult 16 222 222 62.5

Neutral 17 23.6 23.6 86.1

Somewhat easy 6 83 8.3 94.4

Easy 2 2.8 2.8 97.2

Extremely easy 2 2.8 2.8 100.0

Total 72 100.0 100.0

. In your country, how easy is it for companies to obtain information about changes in government pol-
icies and regulations affecting their activities?

Frequency Percent Valid Percent Cumulative Percent
Valid Extremely difficult 8 11.1 11.1 11.1

Difficult 10 139 139 25.0
Somewhat difficult 15 20.8 20.8 45.8
Neutral 19 26.4 26.4 722
Somewhat easy 10 13.9 13.9 86.1

Easy 7 9.7 9.7 95.8
Extremely easy 3 42 42 100.0

Total 72 100.0 100.0
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. In your country, to what extent does the threat of terrorism impose costs on businesses?

Frequency Percent Valid Percent Cumulative Percent

Valid To a very great extent imposes huge costs 5 6.9 6.9 6.9
To a great extent imposes huge costs 4 5.6 5.6 12.5
To a moderate extent imposes huge costs 5 6.9 6.9 19.4
Neutral 3 4.2 4.2 23.6
To some extent imposes huge costs 7 9.7 9.7 333
To a small extent imposes huge costs 21 29.2 29.2 62.5
Not at all 27 37.5 37.5 100.0
Total 72 100.0 100.0

. In your country, to what extent does the incidence of crime and violence impose costs on businesses?

Frequency  Percent Valid Percent Cumulative Percent

Valid To a very great extent imposes huge costs 7 9.7 9.7 9.7
To a great extent imposes huge costs 12 16.7 16.7 26.4
To a moderate extent imposes huge costs 9 12.5 12.5 38.9
Neutral 14 194 194 58.3
To some extent imposes huge costs 10 13.9 13.9 72.2
To a small extent imposes huge costs 13 18.1 18.1 90.3
Not at all 7 9.7 9.7 100.0
Total 72 100.0 100.0

o In your country, to what extent does organized crime (mafia oriented racketeering, extortion) impose costs on businesses?
Frequency Percent  Valid Percent Cumulative Percent

Valid To a very great extent imposes huge costs 7 9.7 9.7 9.7

To a great extent imposes huge costs 19 26.4 26.4 36.1
To a moderate extent imposes huge costs 11 15.3 15.3 514
Neutral 14 19.4 19.4 70.8
To some extent imposes huge costs 3 42 42 75.0
To a small extent imposes huge costs 12 16.7 16.7 91.7
Not at all 6 8.3 8.3 100.0
Total 72 100.0 100.0

. In your country, to what extent can police services be relied upon to enforce law and order?

Frequency Percent Valid Percent Cumulative Percent

Valid Not at all 3 42 42 42
To a small extent 16 222 22.5 26.8
To some extent 10 13.9 14.1 40.8
Neutral 21 29.2 29.6 70.4
To a moderate extent 9 12.5 12.7 83.1
To a great extent 11 153 15.5 98.6
To a very great extent 1 1.4 1.4 100.0
Total 71 98.6 100.0

Missing 999.00 1 1.4

Total 72 100.0

. In your country, how do you rate the corporate ethics of companies (ethical behavior in interactions with public officials,
politicians, and other firms)?

Frequency Percent Valid Percent Cumulative Percent

Valid Extremely poor 6 8.3 8.5 8.5

Poor 5 6.9 7.0 15.5

Fair 17 23.6 239 394

Neutral 21 29.2 29.6 69.0

Good 18 25.0 25.4 94.4

Very good 4 5.6 5.6 100.0

Total 71 98.6 100.0
Missing 999.00 1 1.4
Total 72 100.0
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. In your country, how strong are financial auditing and reporting standards?

Frequency Percent Valid Percent Cumulative Percent

Valid Extremely weak 6 8.3 8.3 8.3
Weak 7 9.7 9.7 18.1
Somewhat week 15 20.8 20.8 38.9
Neutral 23 31.9 31.9 70.8
Somewhat strong 12 16.7 16.7 87.5
Strong 9 12.5 12.5 100.0
Total 72 100.0 100.0

. In your country, to what extent is management accountable to investors and boards of directors?

Frequency Percent Valid Percent Cumulative Percent

Valid Not at all 3 42 43 43
To a small extent 6 8.3 8.6 12.9
To some extent 8 11.1 11.4 243
Neutral 19 26.4 27.1 514
To a moderate extent 11 15.3 15.7 67.1
To a great extent 16 222 229 90.0
To a very great extent 7 9.7 10.0 100.0
Total 70 97.2 100.0

Missing 999.00 2 2.8

Total 72 100.0

. In your country, to what extent are the interests of minority shareholders protected by the legal system?

Frequency Percent Valid Percent Cumulative Percent

Valid Not protected at all 2 2.8 2.8 2.8
To a small extent protected 13 18.1 18.1 20.8
To some extent protected 21 29.2 29.2 50.0
Neutral 15 20.8 20.8 70.8
Protected 10 13.9 13.9 84.7
Protected to a great extent 10 13.9 13.9 98.6
Protected to a very great extent 1 1.4 1.4 100.0
Total 72 100.0 100.0

. Strategy based on relations (informal and interpersonal)

Frequency Percent Valid Percent Cumulative Percent
Valid Not at all 18 25.0 254 254
To a small extent 12 16.7 16.9 423
To some extent 10 13.9 14.1 56.3
Neutral 15 20.8 21.1 77.5
To a moderate extent 7 9.7 9.9 87.3
To a great extent 5 6.9 7.0 94.4
To a very great extent 4 5.6 5.6 100.0
Total 71 98.6 100.0
Missing 999.00 1 14
Total 72 100.0
. Strategy based on market
Frequency Percent Valid Percent Cumulative Percent
Valid Not at all 4 5.6 5.6 5.6
To a small extent 2 2.8 2.8 8.3
To some extent 10 13.9 13.9 222
Neutral 13 18.1 18.1 40.3
To a moderate extent 13 18.1 18.1 58.3
To a great extent 14 19.4 19.4 77.8
To a very great extent 16 222 222 100.0
Total 72 100.0 100.0
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Nonparametric Correlations

Correlations
Ql Q Q24 Q25
Spearman's tho Q1 Correlation Coefficient 1.000 498" -127 .194
Sig. (2-tailed) 4 000 293 102
N 72 72 71 72
Q2 Correlation Coefficient 498 1.000 -.001 .074
Sig. (2-tailed) 000 4 993 534
N 72 72 71 72
Q24 Correlation Coefficient -127 -.001 1.000 -.402™
Sig. (2-tailed) 293 993 4 001
N 71 71 71 71
Q25 Correlation Coefficient .194 .074 -.402™ 1.000
Sig. (2-tailed) 102 534 001 4
N 72 72 71 72
**, Correlation is significant at the 0.01 level (2-tailed).
Correlations
Q24 Q25 Q3 Q4 Q5 Q6 Q7 Q8
Spearman's tho Q24 Correlation Coefficient  1.000  -.402"  -.100 -053 -182 -179 -239° .102
Sig. (2-tailed) . .001 405 661 129 135 .044 399
N 71 71 71 71 71 71 71 70
Q24 Correlation Coefficient -.402" 1.000 .169 .041 329" 171 .100 .097
Sig. (2-tailed) .001 . 155 735 .005 150 404 420
N 71 72 72 72 72 72 72 71
Q3 Correlation Coefficient  -.100 .169 1.000 3537 409%™ 508 459" 506"
Sig. (2-tailed) 405 155 . .002 .000 .000 .000 .000
N 71 72 72 72 72 72 72 71
Q4 Correlation Coefficient  -.053 .041 353" 1.000 408" 4157 278" 398"
Sig. (2-tailed) .661 735 .002 . .000 .000 .018 .001
N 71 72 72 72 72 72 72 71
Q5 Correlation Coefficient  -.182 329" 409" 408" 1.000 .7077 502" 493
Sig. (2-tailed) .129 .005 .000 .000 . .000 .000 .000
N 71 72 72 72 72 72 72 71
Q6 Correlation Coefficient  -.179 171 508" 4157 7077 1.000 612" 576
Sig. (2-tailed) 135 150 .000 .000 .000 . .000 .000
N 71 72 72 72 72 72 72 71
Q7 Correlation Coefficient -.239" .100 459" 278" 502 612" 1.000 572
Sig. (2-tailed) .044 404 .000 .018 .000 .000 . .000
N 71 72 72 72 72 72 72 71
Q8 Correlation Coefficient  .102 .097 506" 398" 493%™ 5767  572% 1.000
Sig. (2-tailed) 399 420 .000 .001 .000 .000 .000 .
N 70 71 71 71 71 71 71 71
**_Correlation is significant at the 0.01 level (2-tailed).  *. Correlation is significant at the 0.05 level (2-tailed).
Correlations
Q9 Q10 Q24 Q25
Q9 Pearson Correlation 1 562" -.065 .090
Sig. (2-tailed) 000 589 454
N 72 71 71 72
Q10 Pearson Correlation 5627 1 .061 -.032
Sig. (2-tailed) 000 613 794
N 71 71 70 71
Q24 Pearson Correlation -.065 .061 1 -.348™
Sig. (2-tailed) 589 613 003
N 71 70 71 71
Q25 Pearson Correlation .090 -.032 -.348™ 1
Sig. (2-tailed) 454 794 003
N 72 71 71 72

**, Correlation is significant at the 0.01 level (2-tailed).
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Correlations Q24 Q25 Q12 Q13 Ql4 Q15
Q24 Pearson Correlation 1 -.348" 011 -.079 .010 -.148
Sig. (2-tailed) .003 925 517 932 218
N 71 71 71 70 71 71
Q25 Pearson Correlation -.348" 1 -.153 152 -.027 177
Sig. (2-tailed) .003 .199 204 .822 138
N 71 72 72 71 72 72
Q12 Pearson Correlation 011 -.153 1 -.022 236" .031
Sig. (2-tailed) 925 .199 .853 .046 797
N 71 72 72 71 72 72
Q13 Pearson Correlation -.079 152 -.022 1 .103 .396™
Sig. (2-tailed) 517 204 .853 394 .001
N 70 71 71 71 71 71
Q14 Pearson Correlation .010 -.027 236" .103 1 215
Sig. (2-tailed) 932 .822 .046 394 .070
N 71 72 72 71 72 72
Q15 Pearson Correlation -.148 177 .031 .396™ 215 1
Sig. (2-tailed) 218 138 797 .001 .070
N 71 72 72 71 72 72
**_Correlation is significant at the 0.01 level (2-tailed). *. Correlation is significant at the 0.05 level (2-tailed).
Correlations Q24 Q25 Q16 Q17 QI3 Q19
Q24 Pearson Correlation 1 -.348" -225 -.047 -017 -.056
Sig. (2-tailed) .003 .059 .698 .887 .646
N 71 71 71 71 71 70
Q25 Pearson Correlation -.348" 1 102 .059 170 195
Sig. (2-tailed) .003 394 .624 153 .104
N 71 72 72 72 72 71
Q16 Pearson Correlation -225 102 1 .543™ .560™ 258"
Sig. (2-tailed) .059 394 .000 .000 .030
N 71 72 72 72 72 71
Q17 Pearson Correlation -.047 .059 .543™ 1 .644™ .330™
Sig. (2-tailed) .698 .624 .000 .000 .005
N 71 72 72 72 72 71
Q18 Pearson Correlation -017 .170 .560™ .644™ 1 447"
Sig. (2-tailed) .887 153 .000 .000 .000
N 71 72 72 72 72 71
Q19 Pearson Correlation -.056 .195 258" .330™ 447" 1
Sig. (2-tailed) .646 .104 .030 .005 .000
N 70 71 71 71 71 71
**_Correlation is significant at the 0.01 level (2-tailed). *. Correlation is significant at the 0.05 level (2-tailed).
Correlations 024 Q25 Q20
Q24 Pearson Correlation 1 -.348" -.196
Sig. (2-tailed) 003 104
N 71 71 70
Q25 Pearson Correlation -.348" 1 345"
Sig. (2-tailed) 003 003
N 71 72 71
Q20 Pearson Correlation -.196 .345™ 1
Sig. (2-tailed) 104 003
N 70 71 71
**_Correlation is significant at the 0.01 level (2-tailed).
Correlations 024 Q25 021 Q22 Q23
Q24 Pearson Correlation 1 -.348" .009 -284" -.055
Sig. (2-tailed) .003 938 .018 .650
N 71 71 71 69 71
Q25 Pearson Correlation -.348" 1 167 142 .026
Sig. (2-tailed) .003 161 242 .830
N 71 72 72 70 72
Q21 Pearson Correlation .009 167 1 479" 170
Sig. (2-tailed) 938 161 .000 153
N 71 72 72 70 72
Q22 Pearson Correlation -284" 142 479 1 463"
Sig. (2-tailed) .018 242 .000 .000
N 69 70 70 70 70
Q23 Pearson Correlation -.055 .026 .170 463" 1
Sig. (2-tailed) .650 .830 153 .000
N 71 72 72 70 72

**_ Correlation is significant at the 0.01 level (2-tailed). *. Correlation is significant at the 0.05 level (2-tailed).
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Karakter egitimi, 6grencilerin etik davramslarim gelistivme amacl uygulanan kasitlh bir disiplindir. Iyi karakter,
zaman iginde stirekli bir 6gretim siireci, ogrenme ve uygulamayla olusur, iyi bir karakter egitimiyle gelisir. ABD
karakter egitimi konusunda one ¢ikan bir iilkedir. Hazirlanan karakter egitimi programlarinin ¢esitliligi yaninda
uygulamada eyaletlere ve bolgelere saglanan serbestlik, alandaki zenginligi artirmaktadir. Florida Eyaleti, karak-
ter egitiminin zorunlu oldugu eyaletlerden birisidir. Karakter egitimi kapsaminda ogretilmesi hedeflenen degerle-
rin basinda ‘vatanseverlik’ gelmektedir. Bu ¢aliymada, Kuzey Dogu Florida Egitim Konsorsiyumu tarafindan ha-
zirlamp uygulamaya konulan karakter egitimi programi ‘vatanseverlik’ degeri baglaminda programin égeleri olan
hedefler, icerik, egitim durumlar ve degerlendirme bakimindan incelenmis ve ‘karakter egitimi programi’ hak-
kinda Tiirkiye 'de faydali olabilecek uygulamalara yonelik oneriler ortaya koyulmustur. Nitel arastirma desenle-
rinden durum ¢alismasimn kullanildigi bu ¢alismada veriler dokiiman incelemesi ile toplanmigtir.

Anahtar kelimeler: Karakter Egitimi, ABD 'de Karakter Egitimi Uygulamalari, Vatanseverlik, Egitim Programlari

Abstract

Character education is a deliberate discipline to optimize students' ethical behavior. The United States is a prom-
inent country in character education. Character education is mandatory in many states. Florida is one of them. In
this study, where case study was adopted from qualitative research patterns, document analysis was used as the
data collection technique. Teaching of patriotism', which is one of the most important values targeted to be taught
to students in the character education program in the State of Florida. In the context of character education pro-
grams implemented in primary schools, objectives, content, teaching-learning process and evaluation were exam-
ined. Finally, recommendations for implementation that will be effective in Turkey have been revealed about ‘char-
acter education’.

Keywords: Character Education, Character Education Implementations in USA, Patriotism, Curriculum

1. Giris

Giiniimiizde hemen hemen biitiin iilkelerde 6zellikle gengler arasinda yayginlasan ahlaki yoz-
lasma problemi ile basa ¢cikma konusu giderek énem kazanmaktadir. Ozellikle batili toplumlarda
aile yapisindaki bozulmalar sonucunda, degerleri evinde yeterince 6grenemeyen gocuklar i¢in bu

'Bu makale “Amerika Birlesik Devletleri’nde Tlkégretim Okullarinda Uygulanmakta Olan Karakter Egitimi Program-
larinin Incelenmesi ve Tiirk Egitim Sistemi’ne Yo6nelik Oneriler Gelistirilmesi” konulu doktora tezi ¢alismasmdan
iretilmistir.

2Sorumlu Yazar, Doktora Ogrencisi, Yildiz Teknik Universitesi Sosyal Bilimler Enstitiisii, Egitim Programlari ve
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3Prof. Dr., Yildiz Teknik Universitesi Egitim Fakiiltesi, Egitim Bilimleri Béliimii Istanbul/Tiirkiye erisenya-
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degerlerin 6gretilebilecegi bir kurum olarak okullara biiyiik bir sorumluluk diismektedir. Amerika
Birlesik Devletleri, karakter egitimi konusunda &ne ¢ikan bir {ilkedir. Oncelikle dini degerlerden
destegini alan ahlak egitimi anlayis1 esas alinirken, daha sonra giderek yayginlasan pozitif bilim
anlayisinin etkisiyle devlet okullarinda dinden soyutlanmis degerler egitimi yaklagimlar1 benim-
senmistir. Kurulan organizasyonlar karakter egitiminin gelistirilmesi i¢gin iilke genelinde cabala-
rim siirdiiriirken, devlet de bu alana fonlarla biiyiik destek saglamaktadir. Ornegin ABD Kongresi
1994 yilinda, ¢ocuklara temel ahlaki degerlerin 6gretilmesi konusunda gerekli materyalin hazir-
lanabilmesi ve 6gretmenlerin bu konuda egitilmesi i¢in biitce ayiran karar1 onaylamis, bunun ya-
ninda Beyaz Saray’da, demokratik ve sivil bir toplumun insasinda ¢ok énemli rol oynayan karak-
ter egitimi {izerine toplantilar diizenlenmis ve 2005 yilindan itibaren de birgok eyalette karakter
egitimi programlar1 zorunlu olarak uygulanmaya baslanmistir (Kesgin, 2015). Florida, karakter
egitiminin zorunlu olarak uygulandig: eyaletlerden birisidir.

Tiirkiye’de ise Milli Egitim Bakanlig1 2017 yilinda miifredatta baz1 degisiklikler yaparak “De-
gerler Egitimi” konusunu giindeme getirmis ve degerler egitiminde esas alinmas1 gereken “on kok
deger” tespit etmistir. Bu kok degerler ‘adalet, dostluk, diiriistliik, 6z denetim, sabir, saygi, sevgi,
sorumluluk, vatanseverlik, yardimseverlik" olarak belirlenmistir. Egitim programlarinda 6gren-
cilere verilmesi hedeflenen bu kok degerlere programlarin agiklama boliimiinde yer verilmekte-
dir. Fakat giiniimiizde halen Milli Egitim Bakanlig1 egitim programlar ¢er¢cevesinde bu degerle-
rin nasil 6gretilecegine dair herhangi bir program yer almadigindan bu degerlerin 6gretimi siire-
cinde problemler yasanmaktadir. Ogrencilere verilmesi hedeflenen degerlerin ayri bir kazanim
olarak program i¢inde yer almasinin 6gretmenlere yol gosterici olacagi ve islerini kolaylagtiracagi
diisiiniilmektedir. Alanyazinda da bu durumu destekleyen birgok arastirma sonucu bulunmaktadir
(Tas & Kiroglu, 2019). Ogretim programlarinda bu degerlerin islenmesi ile birlikte siif orta-
minda uygulamalarla hayata gecirilmesi ve davranisa doniistiiriilmesi gerektigi diisliniilmektedir.
Benimsetilmesi amaglanan degerlerin etkinlikler yoluyla tiim derslere entegre olacak sekilde dii-
zenlenmesi saglanarak egitim programlarinda verilen kok degerlerin de etkili bir sekilde 6gretimi
gerceklesebilir. Bu arastirma ‘vatanseverlik’ degeri 6zelinde degerler 6gretimi konusunda Tiir-
kiye’de program gelistirme ¢abalarina ve 6gretim uygulamalarina 6rnekler sunarak ve dneriler
gelistirerek destek olmak amaciyla gerceklesmistir. Ozellikle karakter olusumunun yogun bi-
cimde gerceklestigi ilkdgretim diizeyinde karakter egitimine yonelik verilen drneklerin ve gelis-
tirilecek olan Onerilerin degerler egitimi konusundaki ¢abalara ve yapilacak yeni aragtirmalara
katki saglayacagi degerlendirilmektedir.

2. Literatiir
2.1. Karakter kavrami

Karakter kelimesi, kazimak anlamina gelen (bir mum tabletinin, yontulmamis bir tagin veya
metal bir ylizeyin iistiine kazimak gibi), Yunanca olan “charassein” kelimesinden gelir. Karakter
kavrami zaman iginde farkli anlam kazanarak bugiinki kullanimiyla bir kiginin davranis 6zellik-
leri, ahlaki yapis1 anlamin1 almigtir (Ryan & Bohlin, 1999). Karakter, kisiye 6zgli davranislarin
biitiinii olup, insanin bedensel, duygusal ve zihinsel etkinligine ¢evrenin verdigi degerdir (Koknel,
2005). “Karakter; bir bireyin kendine 6zgii yapisi, onu baskalarindan ayiran temel belirti ve bire-
yin davranis bi¢imlerini belirleyen ana 6zellik, 6z yapi, 1ra, seciye; bir kimsenin veya bir insan
grubunun tutumu; duygulanma ve davranis bigimi; iistiin, manevi 6zellik ve felsefi anlamda da
bireyin kendi kendisine egemen olmasini, kendi kendisiyle uyum iginde bulunmasini, diisiiniis ve
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hareketlerinde tutarli, saglam kalabilmesini saglayan 6zellikler biitiiniidiir" (TDK, 2009). Karak-
ter; ahlaki bilgi, ahlaki duygu ve ahlaki davranistan olusur. Iyi karakter “iyiyi bilme, iyiyi isteme
ve iylyi yapma yani zihnen, kalben ve davraniglarla iyi aliskanliklar” kazanmadir (Lickona, 1991).

2.2. Karakter egitimi

Karakter egitimi, “olumlu karakter gelisimini saglamak i¢in okul hayatinin tiim boyutlarinin
amagli bir sekilde kullanilmasi1”dir. Karakter egitiminin bu genis ¢er¢eveli yaklasimi, programin
icerigi ve uygulanmasi, egitim siireci, disiplin gibi okulun tiim yonlerini kullanir (Battistich,
2005). Bu noktada karakter egitimi “istendik kisisel 6zelliklerin ya da niteliklerin gelisimini etki-
lemek i¢in sarf edilen her tiirlii bilingli ya da aleni ¢aba” olarak tanimlanabilir (Hoge, 2002).

Karakter egitimi, geng insanlarin davraniglarini direkt ve sistematik olarak sekillendirmek i¢in
olusturulmus okul temelli bir programdir (Loockwood, 2009). Program, dgrencilerin problemleri
cozmeleri ve potansiyellerinin tam olarak farkina varmalan i¢in ihtiyag duyduklar1 ahlaki
diistinme becerisini ve erdemleri tiretmeleri i¢in gereken degisiklikleri okulun yapabilecegi konu-
sunda goriis One stiren egitim reformundaki bir yaklasim olarak goriilebilir (Vessel, 1998).

Karakter Egitimi, “en genel anlamiyla Ortiilk veya resmi program aracilifiyla, yetisen yeni
nesle temel insani degerleri kazandirma, degerlere kars1 duyarlilik olugturma ve onlar1 davranisa
doniistiirme konusunda yardimci olma gayretinin ortak adi” olarak tanimlanir (Eksi, 2003).

Tarihsel agidan bakildiginda, sekiiler baz1 akimlar, degisen sosyo-Kkiiltiirel sartlar ve bir takim
siyasi ve ideolojik gelismeler neticesinde karakter egitimi faaliyetlerinde belirli zamanlarda dal-
galanmalar yasanmistir. Ancak 6zellikle sosyo-kiiltiirel sartlar ¢cergevesinde aile yapisindaki bo-
zulmalar, genglerde goriilen baz1 ahlaki problemler ve toplumsal degerlerin geng kusaklara akta-
rilmasinda yaganan sorunlar karsisinda bazi egitimci ve diigiiniirler karakter egitiminin gereklili-
gini ¢esitli sekillerde ortaya koymuslardir. Amerikan toplumunda ailenin gittikge zayiflamasi,
genglikte goriilen ahlaki sorunlar ve toplumda 6nemli ahlaki erdemlerin yasanmasinda karsilagi-
lan giicliikler gibi sorunlar dikkate alarak bir degerlendirme yapildiginda, karakter egitimi konu-
sunda okulun devreye girerek, gelecekte okul programlarinda kendine daha fazla yer bulacagi
diislincesini desteklemektedir.

Ote yandan Karakter Egitimi Ortaklig1 (Character Education Partnership-CEP) Karakter Egi-
timi yaklasimini 11 prensiple ifade etmektedir. Bu prensipler sunlardir (Lickona, Schaps & Lewis,
2007):

» Iyi karakterin temeli olarak temel ahlaki degerleri gelistirir.

* Diisiinceyi, duyguyu ve davranisi iceren karakteri tanimlar.

* Karakter gelisimi i¢in kapsamli, kasitli, dnleyici ve etkili bir yaklasim kullanir.
» Tlgili ve sefkatli bir okul toplumu olusturur.

» Ogrencilerin ahlaki davramslarla i¢ ige olmalarini saglar.

» Tiim 6grencilerin basarmalarina ve karakterlerini gelistirmelerine yardimer olacak anlamli
ve giiclii bir akademik programi igerir.

» Ogrencilerin 6grenmek ve iyi insanlar olmak i¢in i¢lerindeki motivasyonlarini artirir.

* Okul personelini, 6grencilerin egitimlerine yol gosteren ve karakter egitimi i¢in sorumluluk
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paylasip 6grenen ahlaki bir topluluk olarak gosterir.
* Karakter egitimi personelden ve 6grencilerden olusan ahlaki liderlige gereksinim duyar.
* Aileleri ve toplumun iiyelerini partnerler olarak karakter egitimine dahil eder.

* Karakter egitimi, okulun karakterini, karakter egitimcisi olarak okulun personelinin islevsel-
ligini ve 6grencilerinin iyi karakterini degerlendirir.

2.3. Diinyada karakter egitimi uygulamalari

Diinyada degerleri 6gretmek i¢in kisilik egitimi ad1 altinda zorunlu egitim doneminin basinda,
yani anasmnifindan baglanarak, sistemli bir program déhilinde devam edecek sekilde gelistirilmis
pek ¢ok program uygulanmaktadir (Balat, 2004). Bir¢ok iilkede toplumdaki ¢esitliligin artisi, ah-
lak egitimi ve insan haklar1 egitimini belli 6l¢iide i¢ine alan vatandaglik egitimi yaklagimlarina
olan ilgiyi arttirmustir. Diinya iilkeleri iyi vatandas yetistirmek adina farkli karakter egitimi prog-
ramlarini1 ve uygulamalari ortaya koymaktadirlar. Cogu Amerikan kokenli veya Amerika ‘da uy-
gulanmakta olan bu programlardan bazilar sunlardir:

Bireysel Gelisim Igin Ahlaki Degerler Rehberi (AEGIS): ABD’de uygulanan bu program
(Acquiring Ethical Guidelines for Individiual Development, AEGIS), bireysel gelisim icin etik
ana hatlar1 kazandirmak amaciyla Utah’ta bulunan Salt Lake sehrindeki Aragtirma ve Degerlen-
dirme Enstitlisiinde Weed & Skanchy (1996) tarafindan gelistirilmis, anasinifindan 6. sinifa kadar
olan dénemi igine alan bir kisilik egitimi programidir. Programin amaci ¢cocuklarin sorumlu, sef-
katli, Uiretken vatandaslar olabilmek icin ihtiya¢ duyacaklar temel ilkeleri ve ahlaki standartlar
ogrenmelerine yardimer olmaktir. Bu programda alt1 ahlaki deger tizerinde odaklanilmistir. Bun-
lar; deger ve sayginlik, haklar ve sorumluluklar, diirtistliik ve adalet, gayret ve milkemmellik,
dikkat ve diistlince, kisisel dogruluk ve sorumluluktur.

Hyde Okulu: Bu program 1966°da, Ingiltere’nin Bath sehrinde bir matematik gretmeni olan
78 yasindaki Joseph W. Gauld tarafindan kurulmustur. Gauld, programin ideali olarak su bes ke-
limeyi segmistir: cesaret, dogruluk, liderlik, merak ve ilgi. ‘Kadere inanma, algak goniilliiliik,
vicdanli olma, dogruluk ve arkadasindan sorumlu olma’dan olusan bes prensip karakter egitimi
programina dahil edilmistir.

Lions-Quest Programi: Kanada’da uygulanan, uluslararast ‘Lions’ kuliipleri kurulusunun bir
programidir. Anasinifindan besinci sinifa kadar olan ¢ocuklara, duyarl ve tutarli bir ¢evrede, iyi
bir vatandaglik ve yasam i¢in gerekli olanlari, egitimciler, toplumun iiyeleri ve ailelerle birlikte
Ogretmek i¢in tasarlanmistir. Program, dort temel alandaki davranislart kazandirmay: hedefler.
Bunlar; i¢ disiplin, sorumluluk, adil davranis ve digerleriyle basa ¢cikmadir (Balat, 2005). Bu prog-
ramin igerigi, gencligin gelisimsel ve kisisel ihtiyaglarinin yaninda davranigsal metotlara da odak-
lanir. Derslerde, isbirlik¢i grup calismalart vazgecilmezdir ve bu dersler, diger derslerle birlikte
ya da tek basina islenebilir.

Duyarli Toplum (Community of Caring): Duyarli Toplum, 1982°de Eunice Kennedy Shriver
tarafindan kurulmustur ve ABD ve Kanada’da 1,200 kadar okulda uygulanmaktadir. Engellilerle
0zel olarak ilgilenen, ana simfindan 12. simifa kadar uygulanan, okulun tamamim kapsayan bir
karakter egitimi programidir. Arastirmaya dayali olup, basaris1 ispatlanmistir. Duyarli Toplum;
evrensel kabul goren duyarlilik, saygi, sorumluluk, giiven ve aileden olusan ahlaki degerlerin,
kararlarin ve davraniglarin temelini olusturduguna inanir. Bu bes deger tesvik edilir. Duyarli
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Toplum Programi, erken cinsel iliski, 6grenci hamileligi, madde kullanimi ve okulu birakma gibi
toplumu bozucu davraniglart ele alir. Bu program, sorular, diisiinceler, tepkiler ve kesiflerden
olusan interaktif slirecleri mevcut programa eklemistir (LeBlanc, 2007).

Giraffe (Ziirafa) Programi: ABD’de uygulanan anasinifindan on ikinci sinifa kadar olan do-
nemi kapsayan bir kisilik egitimi programidir. Programda cesaret, ilgi ve sorumluluk degerlerinin
cocuklara 6gretilmesi hedeflenmektedir.

Programin temel 6gesi olan ‘Ziirafa Kahramanlar’, ABD’de ve diinyada ortak iyilik hareketi
icin boyunlarini disar1 ¢ikarma cesaretine sahip olan risk alicilar olarak tanimlanmaktadirlar. Bu
zlirafalarin hikayeleri anlatildiginda digerleri de boyunlarini digar ¢ikarma cesareti gosterirler ve
onemli toplumsal sorunlarin ¢6ziilmesine yardimci olurlar.

Program ‘her kiiltiirde insanlar hikayeleri rehber olarak alir’ felsefesini temel alir. Ug basa-
makl1 bir programdir. Birinci basamakta, 6nce ¢ocuklara kiiltiirel bir hikaye anlatilir. Bu basa-
makta ¢ocuklar her smif i¢in hazirlanmig 30 ziirafadan (zilirafalar basarili, taninmig, 6rnek hayat
hikayeleri olan kisilerdir) birisinin hikayesini dinler. ikinci basamakta gocuklar kendi kahraman-
larm bulurlar ve kendi hikayelerini anlatirlar. Kahramanlarini haberlerden, kitaplardan, sinema-
dan, oyunlardan, evlerinden, okuldan vs. secerler. Ugiincii basamakta ise dgrenciler kahramanin
kendisi olurlar. Daha iyisi i¢in neyi degistirmeleri gerektigine karar verirler, proje tasarlarlar ve
projeyi gergeklesmesi i¢in uygularlar. Béylece 6grenciler kahramanlarin kisilik 6zeliklerini tanir-
lar. Olumlu kisilik ve karakter 6zellikleri gelistirmeleri miimkiin olur (Balat & Dagal, 2009).

City Montessori School: 1959’da Hindistan’in Lucknow bdolgesinde, geng ve ileri goriislii Mr.
Jagdish Gandhi ve esi gocuk psikologu Bharti Gandhi tarafindan kurulmustur. Bu ekol tarafindan
savunulan evrensel degerlerin 6gretimi, gocugun dogustan var olan ruhsal kapasitesini igeren bir
konsept ile baglar. Bu, ¢cocuk aktivitelerinin biitliniiniin akademik, fiziksel veya sosyal olabilmesi
icin ruhsal bir temel olusturur. Bu ekolde iizerinde durulan baz1 degerler giivenilirlik, sefkat, alcak
goniilliiliik, cesaret, kibarlik ve saygidir (Huitt, 2004).

2.4. ABD 'de karakter egitimi uygulamalart

Amerikan egitim tarihine bakildiginda, egitim siirecinde genel olarak iki temel unsurun hedef-
lendigi kolaylikla goriilebilir. Bu hedefler, bireylerin zeki ve iyi olmalarina yardim etmektir.
Amerika’nin kuruculari, insanlarin iyi olmak, bireysel haklara ve yasalara saygili olmak, kamusal
yagama katilmaya goniilli olmak, toplumun iyiligini 6nemsemek gibi demokratik degerleri gelis-
tirmeleri gerektigine inanirlar. Amerika’da karakter egitimi, egitim reformunun en énemli ayagin
teskil etmektedir. 1990’1n sonlarinda, 47 eyalet ve Kolombiya Bélgesi, karakter egitimi pilot pro-
jesinde, ABD Egitim Bakanlig1 Ortaklig1 yoluyla egitim fonu almistir. Karakter egitiminin orga-
nizesini desteklemek i¢in 37 milyon dolar dagitilmistir (Sherblom, 2004). 2001°in “Hi¢bir Cocuk
Geride Kalmasin Hareketi” (The No Child Left Behind Act of 2001) olarak bilinen yasa refor-
muyla, karakter egitimi ¢abalari, yeni bir iz kazanmistir (USDE, 2001). Karakter egitimi fonlari,
yillik ortalama 8 ila 25 milyon dolar arttirilmistir. ABD’de, devlet ve eyalet ¢apinda birgok prog-
ram ve organizasyon bulunmaktadir. Bunlardan bazilar1 sunlardir: Karakter Egitimi Ortaklig
(The Character Education Partnership-CEP), Karakter Onemlidir (Character Counts!), Duyarli
Simiflar (The Responsive Classroom) ve Pozitif Eylem (Positive Action). Burada goriilen prog-
ramlar ve diger ¢cok sayida program ABD’de bu alanda gdsterilen ¢aba ve ¢aligmalarin coklugunu
gostermektedir.
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2.5. Tiirkiye 'de karakter egitimi uygulamalart

Tiirkiye’de karakter egitimi ¢alismalar1 daha ¢ok programdaki degerlerin okullarda, 6grenci-
lere benimsetilmesine yonelik ¢aligmalar seklinde devam etmekte, bu calismalar bazen karakter
egitimi olarak isimlendirilmektedir (Kiroglu, 2009). Degerler egitimi kapsaminda, programda be-
lirlenen degerlerin 6gretimi son yillarda okullarda uygulamali olarak yayginlasmaya baslamistir
(Y1ldirtm, 2007). Ilkdgretim okullarinin 1, 2. ve 3. simflarinda Hayat Bilgisi dersiyle okula yeni
baslayan 6grencilerin, okul yasamina uyumunu saglamanin yani sira, basit anlamda da olsa, ¢ev-
renin gozlenmesine ve incelenmesine yer verilmektedir. Ayrica oturup kalkmasi, yemek oncesi
ve sonras1 yapilmasi gerekenler gibi, cocugun giinliik yasantisinda 6n siray1 alan bilgi ve davra-
niglant kapsayan konular, gocuk psikolojisine uygun olarak verilmeye calisiimaktadir. Din Kiil-
tiirii ve Ahlak Bilgisi dersi 6gretim programinda 6grencilere kazandirilmak {izere ‘ahlakli ve hos-
goriilii olma, elestirel diisiinme, iletisim kurma, problem ¢6zme, arastirma, karar verme, girisim-
cilik’ gibi temel beceriler ve ‘adil olma, aile kurumuna 6nem verme, bagimsizlik, bilimsellik,
caligkanlik, dayanigsma, dl¢iliiliik, yumusak huyluluk, giivenilir olmak’ gibi degerlerin yer aldig1
goriilmektedir. Fakat bu dersler karakter egitimi programinin alternatifi sayilamaz. 2018’de yeni-
lenen programda ise, 6gretim programlarinin girislerinde “Degerler” basligi agilmistir. Kazanim
ve aciklamalarina dogrudan yer verilemeyen, ancak ders ile 6grencilere kazandirilabilecek deger-
lere de bu béliimde deginilmistir. Ogrencilere aktarilmasi hedeflenen bu kdk degerler sunlardir:
vatanseverlik, adalet, dostluk, diiriistliik, 6z denetim, sabir, saygi, sevgi, sorumluluk, yardimse-
verlik. Ogretim programlarinda bu degerlerin islenmesi ile birlikte sinif ortaminda uygulamalarla
hayata gecirilmesi ve davranisa doniistiiriilmesi hedeflenmektedir.

2.6. Karakter egitimi ve “vatanseverlik”

Karakter egitimi kapsaminda ¢ocuklara verilmesi gereken degerlerin basinda ‘vatanseverlik’
bulunmaktadir. Vatanseverlik, 6ziinde bagl olma, giivende olma psikolojik temellerine dayanir
(Beader, 2007). Bar-Tal (1993), vatanseverligi bir gruba iyelik ile iliskilendirerek sosyal-psiko-
lojik bir baglamda degerlendirmis ve vatanseverligi hem gruba baglilikla gelisen sosyal bir kimlik
hem de grubun iyiligini isteme, 6zveri ve endise duygularini igeren psikolojik bir deger olarak
yorumlamistir. Vatanseverlik, Tiirk Dil Kurumu (2013) tarafindan ise; dogdugu yeri, evini, ko-
ylinii, miistakil devlet sinirlari iginde memleketini sevmek olarak tanimlanmistir. Bu tanimlar in-
celendiginde, vatanseverligin temelde baglilik, sevgi, aidiyet, kimlik, devlet, sosyal ve kamusal
yasam ile iligkili oldugu goriilmektedir.

Vatanseverlik degeri, ABD tarihinde de kendisini sik¢a gostermektedir. Amerikan okullarinda
vatanseverligi tesis etme cabalarinin temelleri i¢ savastan Onceki donemde Cumbhuriyetci
hiikiimeti korumay1 amaglayan vatandaglik egitimine dayanir. Giliniimiizde vatanseverlik Ameri-
kan okullarinda ¢esitli sekillerde goriilebilir. Baglangic i¢in “Baglilik Yemini” 6rnek olarak goste-
rilebilir. Ezbere okunmasi gerekmese de ve bir¢cok okul bdlgesinde ulusal mars ¢almak yerini
doldursa da, kisinin elini kalbinin iizerine gdtlirmesi ve Baglilik Yemini’ni okumasi i¢in yapilan
iistli kapali baski biiyiik Olciide varligimi hissettirmektedir. Ayrica biitiin devlet okullarinin
bahcesinde Amerikan bayragi asili bulunmaktadir ve 6gretmenlerin biiylik bir ¢ogunlugu da si-
niflarinin bir yerine mutlaka bayrak ya da devlet bagkanimin resmini koymaktadir. Okullarin
cogunda, Ozellikle liselerde, eyalet ve devlet diizeyinde hiikiimetin belirli ofislerini yansitmay1
amagclayan okul yonetimi ve &grenci konseyleri bulunmaktadir. Liselerin ¢ogunda Amerikan
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hiikiimetinin isleyisi ve vatandaslarin gérev ve sorumluluklarinin vurgulandigi vatandaglik ders-
leri verilmektedir (Merry, 2009).

ABD egitim programlarinda vatanseverlik degerinin dogrudan olmasa da programlarin temel
ciktilari, temel standartlari gibi merkez yapisinda kendisine yer buldugu goriilmektedir. Bu
basliklarin icerisinde vatanseverlik degerinin genel hatlariyla ¢ok kiiltiirliiliik, farkliliklara saygi,
demokrasi gibi degerler ile iliskilendirilerek verildigi goriilmektedir.

3. Yontem
3.1. Arastirmanin amaci

Bu arasgtirmanin genel amacit Amerika Birlesik Devletleri, Florida Eyaleti’nde, ilkokullarda
uygulanmakta olan karakter egitimi programlari kapsaminda verilen ‘vatanseverlik’ degerinin 6g-
retimini, programin 6geleri olan hedefler (kazanimlar-standartlar), i¢erik, egitim durumlari ve de-
gerlendirme bakimindan incelemek ve Tiirkiye’de bu konuda uygulamalara destek olabilecek
oOneriler ortaya koymaktir.

3.2. Arastirmanin modeli

Bu ¢alismada, nitel arastirma desenlerinden durum ¢alismasi (case study) kullanilmigtir. Mer-
riam’e (1998) gore durum g¢aligmasi yontemi, “tek bir iinitenin ya da bir birey, bir program ya da
bir grup olarak sinirlandirilmis bir sistemin yogun tanimlamalar1 ve analizlerini” elde etmek igin
en iyi aragtir (Ekiz, 2009). Nitel arastirmalarda durum calismasi, bir olayin yogun bir sekilde
calisilmasidir. Bu sebeple, 6zel durumun incelenmesi i¢in biitiinciil (holistik) bir bakis agis1 ge-
reklidir (Yildirim & Simsek, 2011). Durum ¢aligmasi gézlem, goriisme, dokiiman incelemesi gibi
yollarla elde edilen verilerin derinlemesine incelenmesini igermektedir (Glesne, 2013).

3.3. Veri toplama araglar

Aragtirma verilerinin elde edilmesinde, nitel veri toplama tekniklerinden dékiiman incelemesi
kullanilmigtir. Dokiiman incelemesi, arastirilmasi hedeflenen olgu ve olgular hakkinda bilgi ige-
ren yazili materyallerin analizini kapsar (Yildinm & Simsek, 2008; Patton, 2014). Bu ¢aligsmada,
Amerika Birlesik Devletleri’nin Florida Eyaleti icin Kuzey Dogu Florida Egitim Konsorsiyumu
tarafindan (North East Florida Educational Consortium-NEFEC) Agustos 2010°da hazirlanmis ve
onaylanmis olan karakter egitimi programi incelenmistir. Bu program; karakterin temel 6geleri
olan vatanseverlik, diiriistliik, saygi, adil olmak, duyarli olmak, sorumluluk ve vatandaslig1 iger-
mekle beraber bunlara otoriteye, dzgiirliige, yasama ve kisisel haklara saygiy1 ve irksal, etnik ve
dini hosgoriiyili eklemektedir (NEFEC, 2010). Calismada, programda 6gretilmesi amaglanan en
temel deger olan ‘vatanseverlik’ degeri incelenmistir. Bunun i¢in 6ncelikle karakter egitimiyle
ilgili olarak alandaki literatiir incelenmis, ABD’deki karakter egitimi yaklasimlar1 ve program
orneklerine ulagilmigtir. Verilerin toplanmasi siirecinde kullanilan programlara, ders standartla-
rina, Florida Eyaleti Egitim Departmanlari’nin ve Kuzey Dogu Florida Egitim Konsorsiyumu’nun
(NEFEC) resmi internet sitelerinden ulagilmistir. Arastirmada Florida Eyaleti’nin ele alinma se-
bebi, Florida’nin Amerika Birlesik Devletleri’nin en fazla gd¢ alan ve ¢ok sayida farkli din, dil
ve kiiltiirii iginde barindiran eyaletlerinden biri olmasidir. Bu 6zelliklerin arastirmaya zenginlik
katacag disiiniilmektedir. Ayrica Florida Eyaleti, ABD’de karakter egitiminin zorunlu olarak
uygulandig1 eyaletlerden birisidir. Sinif seviyesi olarak ilkokullarin se¢ilmesindeki sebep ise
ABD’de karakter egitimi uygulamalarina en ¢ok ilkokul déneminde yer verilmesidir.
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3.4. Verilerin analizi

Verilerin analiz edilmesi siirecinde, elde edilen dokiimanlar 6ncelikle iki ayr arastirmaci ta-
rafindan Tiirk¢e’ye ¢evrilmis ve ¢evirilerin dogrulugu kontrol edilmistir. Tiirk¢eye ¢evrilen veri-
ler aragtirmanin amaci dogrultusunda betimsel analiz teknigiyle, programin 6geleri olan ‘hedef’,
‘igerik’, ‘egitim durumlar1’ ve ‘degerlendirme’ temalan altinda incelenmistir. Verilerin temalara
gore kategorilendirilmesinde veriler 6ncelikle arastirmacilar tarafindan ayri ayri incelenmis, her
iki aragtirmacinin da program gelistirme uzmani olmasi nedeniyle anlamh bir goriis ayrilig: ya-
sanmamigtir.

4. Bulgular

Florida eyaleti 6ncelikle 1998 yilinda karakter egitiminin sadece ilkokullarda uygulanmasi ile
ilgili diizenleme yapmis, 1999 yilinda ise ilkokullarda iki ayr programa (Character Counts!, Cha-
racter First!) benzer karakter gelistirme programlarinin uygulanmasini yasal olarak zorunlu kil-
mustir (Florida Temsilciler Meclisi, 1999). Sézii edilen programlardan Character First (Once Ka-
rakter!) 45 karakter 6zelligi etrafinda tasarlanmistir. Oklahama sehrinde kurulan kar amaci gilitme-
yen bir kurulus olan Karakter Egitimi Enstitiisii (CTI) 1996 yilinda yerel ilkokullar i¢in bu prog-
rami1 gelistirmistir. 2000 yilinin baharinda ise bu program ortaokullar ve liseler i¢in de uyarlan-
mistir. Character Counts ise karakterin alti temel 6gesi diiriistliik, saygi, sorumluluk, adil olmak,
duyarli olmak ve vatandaslik etrafinda tasarlanmistir. Bu program Kaliforniya’nin Marina Del
Rey bolgesinde kar amaci giitmeyen ve hig bir gruba bagli olmayan ‘Josephson Institute of Ethics’
tarafindan organize edilen “Character Counts! Koalisyonu” tarafindan iiretilmistir. Yasa, s6z ko-
nusu programlarin, 6ziinde sekiiler olmasini ve 6zenli olmak, sabir ve girisimcilik gibi karakter
ozelliklerini vurgulamasini zorunlu kilar. Ayrica 1999°da yiiriirliige giren Florida Yasasi, karakter
gelisimini saglayan programlara miidahaleyi ve onu engelleyen seyleri ortadan kaldirmay1 gerekli
kilar (NEFEC, 2010).

2002 yilinda ise Florida Yasasi, karakter gelisimi programlarin1 anasinifindan lise son smifa
kadar 2004-2005 egitim 6gretim yilinda baglamak {izere zorunlu hale getirmistir (Florida Sena-
tosu, 2002). 1999°da kurulan Florida Eyaleti Karakter Egitimi Danigma Kurulu (The State of Flo-
rida Advisory Committee on Character Education-[SACCE]) okul bdlgelerinde zorunlu hale ge-
tirilen karakter egitimi girisimlerini desteklemektedir. Her bdlge/county yonetim kurulu karakter
gelisim programi i¢in bir miifredat gelistirecek veya uyarlayacak, onaylanmasi igin bolge yonetim
kuruluna sunacaktir. Karakter gelisim programi ‘vatanseverlik, sorumluluk, vatandaglik, nezaket,
saygi, diiriistliik, kendi kendini kontrol edebilmek, hosgorii ve isbirligi’ degerlerini vurgulayacak-
tir (Florida Egitim Deprtmani-FLDOE, 2009). Gortildiigii iizere 1998°de baslayip gliniimiize ka-
dar gelen stirecte Florida eyaletinde ¢ikarilan yasalar, yapilan diizenlemeler ve giincellemeler bu
konunun siirekli olarak giindemlerinde oldugunu ve uygulamada ¢esitliligin oldugunu géstermek-
tedir.

S6z konusu programlarda vurgulanmasi gereken, degerlerin ge¢cmisten giintimiize toplumun
mevcut ihtiyaglar da géz oniine alinarak degistirilip giincellendigidir. Her ne kadar eyaletler ge-
nel bir ¢erceve sunsa da ya da vazgecilmez gordiigii degerler listesini zorunlu tutsa da bu deger-
lerin ve hatta lizerine eklenebilecek degerlerin hangi programla ve hangi yaklagim ve yontemlerle
verilecegi konusunda bir serbestlik s6z konusudur. Bu durum bu alandaki zenginligi artiric1 bir
faktor oldugu gibi ayn1 zamanda iiretimi artiric rekabetci bir ortami da dogurmaktadir. Eyaletten

Copyright © by International Journal of Social Sciences and Education Research
ISSN: 2149-5939



338

Kasapoglu Kaya, N., Erisen, Y. (2020). Teaching the value of “patriotism” in the context of character education
in the United States of America and recommendations for Turkey. International Journal of Social Sciences and
Education Research, 6(3), 330-353.

eyalete, bolgeden bolgeye, hatta okuldan okula degisebilecek karakter egitimi programlarina da-
yali uygulamalar bir eyaletin karakter egitimi yaklasimimi genel olarak tasvir etmeyi zorlagtir-
maktadir. Bu sebeple tek bir yaklasim degil, uygulanan programlara gore degisebilen yaklasim-
lardan soz edilebilir.

4.1. Program ogelerine gore

Bu kisimda Kuzey Dogu Florida Egitim Konsorsiyumu (NEFEC) tarafindan hazirlanan Flo-
rida yasalarinda belirtildigi gibi dokuz karakter 6zelliginin uygulanmasi i¢in anasinifindan 5. sinif
seviyesine kadar stratejiler sunan karakter egitimi programi, ‘vatanseverlik’ degeri baglaminda
programin temel 6geleri agisindan analiz edilerek siniflandirilmaya ¢aligilmistir.

4.1.1. Hedefler-kazanimlar

Amerika Birlesik Devletleri’nde 6gretim programi matematik, sosyal bilgiler, fen, beden egi-
timi, gilizel sanatlar, miizik ve okuma gibi alanlar kapsayacak bir bigimde belirli standartlar ¢er-
cevesinde yapilandirilmaktadir. Her eyaletin standartlar kendine 6zgiidiir, benzerlikler, farklilik-
lar barindirabilirler. Florida eyaleti de “Sunshine State Standarts (Sunshine Eyalet Standartlar1)”a
sahiptir. Bu standartlar cercevesinde her ders icin belirtilen standartlar mevcuttur. Ogretmenlerin,
Sunshine Eyalet Standartlari’ni kendi igerik alanlarinda 6gretmeleri gerekmektedir. Bir¢ok ka-
rakter egitimi programi, belirli karakter 6zelliklerini vurgulamak icin belirli haftalar veya aylar
olusturulmasini destekler. Bolgelerin (county) ¢cogunda, bdlge genelinde veya belirli okullarda
baska programlar da uygulanmaktadir. Bu nedenle, bu program diger programlarla birlikte kulla-
nilmak iizere tasarlanmistir ve belirli haftalar veya aylara gore sekillendirilmemistir. Yasalara
gore dgrencilere kazandirilmasi gereken dokuz temel karakter 6zelliginden ilki olan “Vatansever-
lik” ile ilgili ilkokul seviyesindeki (Anasinifi-5.Sinif) program standartlar1 asagidaki gibidir:

Tablo 1. “Vatanseverlik” degerinin vurgulandigi sosyal bilimler dersi standartlar

Kodlar Standartlar (Kazanimlar)

SS*.1.C**.1.1 Ogrenci, okul ve toplumdaki kurallarin ve yasalarin amacim agiklar.

SS.1.C.1.2 Ogrenci, okulda ve toplumda kurallar1 koyma ve uygulama yetkisine sahip kisilere drnekler
verir.

SS.1.C.2.1 Ogrenci, okul toplulugunda sahip oldugu hak ve sorumluluklar agiklar.

SS.1.C.2.4 Ogrenci, insanlara ve hayvanlara saygi1 ve nezaket gosterir.

SS.1.C.3.2 Ogrenci, Amerikan anayasal demokrasisini temsil eden sembolleri ve kisileri tanir.

SS.1.C.2.3 Ogrenci, okulun ve toplumun iyilestirilmesine (sorumluluk alma, karar verme, sinif isleri ve
okul hizmeti projeleri) yonelik katki saglayabilecegi yollar belirler.

SS.2.C2.2 Ogrenci, sorumlu vatandaslik ézelliklerini (saygi, sorumluluk, katilim, kendine giiven, vatan-
severlik, diiriistliik) tammlar ve uygular.

SS.2.C2.3 Ogrenci, Amerika Birlesik Devletleri vatandagslarinin sahip oldugu haklar1 tammlar (oy hakks,
ifade 6zgtirliigii, din 6zgiirligi).

SS.4.C23 Ogrenci, kamu hizmeti, oy kullanma ve géniilliiliigiin nemini agiklar.

SS.5.C.2.4 Ogrenci, sivil sorumluluklarin Amerikan demokrasisindeki dnemini degerlendirir (yasalara

saygl duymak, oy kullanmak, vergi 6demek).
*:Social Sciences (Sosyal Bilimler) **:Civic (Vatandaslik)

SS 1 C 1 1

Dersinkodu  Siifseviyesi ~ Ogrenme alam kodu ~ Ogrenme alani numarast1 ~ Kazanim numarasi
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Kazanimlarin ilk ifadesi ‘SS.1.C.1.1.” olup, ifade edilis sekli ise dersin kodu, sinif seviyesi,
O0grenme alani kodu, 6grenme alani numarasi ve kazanim numarasi seklindedir. Anasinifindan 5.
smifa kadar vatanseverlik degerine ait toplamda 10 kazanim yer almaktadir. Bunlardan alt1 tane-
sini 1. sinif, iki tanesini 2. sinif, bir tanesini 4. ve bir tanesini de 5. sinifa ait kazanimlar olustur-
maktadir. Anasmifina ve 3.simifa ait herhangi bir kazanimin bulunmadig: goriilmektedir. Florida
Eyalet Standartlarina gore ilkokul Sosyal bilimler dersi, Amerika Tarihi (American History-A),
Cografya (Geography-G), Ekonomi (Economics-E), Vatandaglik (Civics-C) olmak iizere dort te-
mel 6grenme alanina sahiptir (NCSS, 2020). Bu 6grenme alanlan A, G, E, C seklinde 6grenme
alanlarmin bas harflerinden olusan kodlarla kazanimlarda yer almaktadirlar. Tablo 1°de goriil-
diigii gibi ‘vatanseverlik’ degerine ait kazanimlarin tiimii ‘Vatandaglik (Civics)’ 6grenme alanina
aittir. Standartlar yani kazanim ifadeleri, 6grencilerin sadece bilmesi gereken yonleri degil, ayn1
zamanda bu bilgileri nasil gostermelerinin beklendigini de agiklamaktadir.

Ikinci simiftan itibaren, vatandaslik unsurlarinin ve sorumluluklarinin derinliklerine inildigi ve
toplum igin sivil katilim unsurlarina vurgu yapildig1 goriilmektedir. Standartlar, vatandaglik un-
surlarini, temsili demokratik sistemi, segimleri, haklar ve sorumluluklar kapsayan nispeten genis
kazanim ifadeleri icermektedir. Bu standartlar ayn1 zamanda 6grencilerin se¢imler, adalet sistemi
ve kamu politikas1 dahil olmak iizere sivil yagsam uygulamalarina katilmalarini saglayan kriterleri
de igerir.

4.1.2. Icerik

ABD’de ilkokul programlar1 sosyal bilgiler, fen, matematik, saglik, beden egitimi, giizel sa-
natlar ve miizik derslerini igermektedir. Karakter egitimi kapsaminda verilmesi planlanan deger-
lerin derslere gore entegrasyonu bu alanlar kapsayacak sekilde yapilandiriimaktadir. Tablo 2°de
‘vatanseverlik’ degerinin 6gretmenler tarafindan nasil ele alinabilecegi sinif seviyelerine gore ve-
rilmistir.

Karakter egitimi disiplinlerarasi, baglamsal 6grenmeyi tesvik ettiginden, bunun miifredata en-
tegre edilmesi biiylik 6nem tasimaktadir. ‘Vatanseverlik’ degeri i¢in bu durum son derece dnem-
lidir. Vatanseverlik degerini tiim disiplinlere yaymak, vatanseverligin kendisinin demokratik bir
toplumda yasamin ayrilmaz bir pargasi oldugu mesajim verir. Ornegin, bu programda sosyal bi-
limler dersinde tarihteki gergek vatanseverlerin vatanseverligi nasil 6rneklendirdikleri tartigilir-
ken, giizel sanatlar dersinde gercek bir vatanseverlik dykiisii ya da kahramanlar1 resmedilerek
bunun okul duvarlarinda sergilenmesi saglanabilmektedir. Matematik dersinde vatanseverligin
simgelerinden olan bayragin mil basina diisen sayis1 hesaplattirilirken miizik dersinde vatanse-
verlik temali sarkilarin yazilma sebepleri hakkinda bilgiler verilmektedir. Beden egitimi dersinde
olimpiyat oyunlarindan videolar izlettirerek, iilkeyi temsil eden sporcularin yarigmalarda sergile-
mis olduklar1 performanslarin vatanseverlik {izerindeki etkisi tartigilmakta, bunun 6grencilerin
motivasyonlarimin artmasim saglayarak vatanseverlik degerini i¢sellestirmelerine katki sundugu
diistiniilmektedir.

Ayrica programda smif seviyelerine de yer verilmistir. Igeriklerden bazilar1 anasmnifindan 5.
smifa kadar olan tiim seviyeleri kapsarken bazi iceriklerde anasinifi kapsam dis1 birakilmustir.
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Tablo 2. Ders igerikleri

Dersler Ders icerikleri
e Tanmmis Amerikan vatanseverleri gibi giyinilir. (Anasinifi-5.Simif)

Sosyal Bilimler
(Social Scien-
ces)

e General Colin Powell, Abraham Lincoln, Dr. Martin Luther King Jr., John F. Kennedy, Jimmy

Carter ve Nathan Hale gibi taninmis vatanseverlerin “vatanseverligi” nasil 6rneklendirdikleri
tartigilir. (1.Smmf-5.S1mf)

o Opgrencilerden okula gelirken karsilastiklar1 ve okulda gordiikleri bayraklar1 saymalari istenir.
Matematik ve mil bagina diisen bayrak sayisini hesaplamalar1 saglanir. (Anasimfi-5.Sinif)

(Math) o Ogrencilerden okula gelirken karsilastiklar1 ve okulda gérdiikleri bayrak sayisim gz oniine
alarak mil basina diigen bayrak sayisini hesaplamalar1 saglanir. (1.Sinif-5.Simif)

e Bireysel saghgn iilke saglif1 icin oynadig1 dnemli rol tartigilir.

o Ogrencilerin kendilerini 6zgiir hissetmek icin neler yaptiklari, kendi sorumluluklarini yerine
getirebilmek icin olusturduklar: giinliik rutin programlar tartisilir.

o Ogrencilere nasil zinde kalacaklarma dair bilgiler verilir.
Saglik e Bir bireydeki vatanseverligin neye benzedigine dair algilar/hisler tartisilir. (Anasinifi-5.Simnif)

(Health Educa- | o (grencilerden iilkelerini olimpiyatlarda temsil eden kisileri arastirmalari istenir. Bu kisilerin
tion) her birinin katildig1 spor dali hakkinda bir rapor hazirlamalar1 saglanir.

e Olimpiyatlarda sporcu olabilmek i¢in gereken fiziksel beceri, disiplin ve egitim tartisilir.

e Olimpiyat yarigmasimin bir boliimii ve 6zellikle sporcularin kendi iilkeleri i¢in sergiledikleri
vatanseverligin bir videosu gosterilir. Oradaki duruslar1 (postiir), nefes alislari, nasil baglilik
yemini ettikleri tartigilir. (1.S1muf-5.Sinif)

e Spor miisabakalarinda neden milli marsin séylendigi tartigilir.

. gitimi. | illi takimimiz: desteklerken vatanseverligimizi nasil gosteririz, tartigilir. (Anasinifi-5.Sim
gfildes‘:i;éggm Milli taki desteklerk 1 I lir. (Anasmifi-5.S
y u- . . L
cation) e Diger iilkeler profesyonel sporcularini nasil destekliyorlar ve bu sporcularin iilkeleri i¢in oy-
nadiklari rol ‘vatanseverlik’ baglaminda ne ifade eder? Tartigilir. (1.S1mif-5.S1nif)
Miizik o Oprencilerin asagidaki vatansever sarkilarin nasil, ne zaman ve neden yazildigini aragtirmalar
(Music) saglanir:.“Star Spangled Banner”, “Giizel Amerika”, “Ulkem”, “Tis of Thee ” (1.S1muif-5.S1nif)

Giizel Sanatlar | ® Opgrencilerden, okulun veya koridorun duvarlarinda sergilenmek iizere tarihi bir olayla ilgili va-
(Art) tansever bir duvar resmi yapmalari istenir.

(Anasinifi-5.Simif)

4.1.3. Egitim durumlar

Karakter egitimi kapsaminda hazirlanan bu programin asil amaglarindan biri, belirtilen deger-
lerin 6gretimine yonelik yapilacak ¢aligmalara ve etkinliklere 151k tutmasi, 6rnek teskil etmesidir.
Bu amaca uygun olarak komisyon ne tiir etkinliklerde bulunulacagimi tanimlamistir. Programin
uygulanmasiyla ilgili 6gretmenlere rehber olabilecek birgok etkinlige, drneklendirmelere yer ve-
rilmistir. Etkinlikler, konularin uygunlugu, 6grencilerin yas diizeyleri, simflarin yapis1 dikkate
aliarak secilir ve uygulanir. Tablo 3’de bu etkinliklerin sinif seviyelerine gére 6érnekleri sunul-
maktadir.

ABD’de 6gretmenler eyalet tarafindan hazirlanan eyalet standartlarina uymak zorundadirlar.
Bu standartlar baglaminda simf seviyelerine gore etkinlikler aktiviteler belirleyebilmektedirler.
Florida okullarindaki dgretmenlerin ise bir¢ok gorevi vardir. Pek ¢ok 6gretmen okuldan sonra
faaliyetleri tanitmak, uygulatmak ve spor antrenorliigii yapmak gibi gorevlere de zaman ayirdi-
gindan, bu karakter egitimi programinin, 6gretmenin giinliik miifredatinin bir parcas1 haline ge-
lebilecek aktiviteleri icerdigi goriilmektedir. Programda sunulan faaliyetlerin, 6gretmenlerin ka-
rakter egitimini, ilgi gekici yollarla sunmasina hizmet ettigi diisiiniilmektedir. Ogretmenlerin 63-
rencilerden okul koridorlarin1 ev yapimi bayraklarla siislemelerini istemeleri ve baz1 6zel
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giinlerde Amerikan bayraginin renklerinden olusan kirmizi, beyaz, mavi renk giysiler giymelerini
tesvik etmeleri gibi. Bunun yaninda, ders dis1 etkinliklerin ¢ogu geleneksel sinif ortamlarinin di-
sinda gergeklestiginden, dgrenciler sinifta 6grendiklerini gercek hayat baglamlarina uygulayabi-
lecekleri bir ortamda calisma firsatina sahip olmus olurlar. Ornegin ‘vatanseverlik’ temali bir top-
luluk projesi hazirlamak, bu konuda bir oyun sergilemek gibi. Bu da NEFEC tarafindan hazirlan-
mis olan bu karakter egitimi programimin 6grenci merkezli oldugunu, yaparak yasayarak 6gren-
meyi vurguladigini ve dgrencileri aragtirmaya yonlendirdigini gostermektedir. Ogrenciler boyle-
likle bilgi ve becerilerini anlaml projelerde kullanabilmektedirler. Ayrica bu katilim ve projeler
ogrencilere 0z yeterlik duygusu ve dnemli bir seyin pargasi olduklari hissi verir. Gliglii bir 6z
yeterlik duygusu olan dgrencilerin toplumlarina katkida bulunmanin olumlu yollarini bulma ola-
siliklariin daha da yiikseldigi diigiiniilmektedir. Proje tabanli 6grenme yonteminin desteklendigi
bu faaliyetler ayrica, isbirlik¢i ¢aligma yoluyla 6grencilerin bagkalarini takdir etme, inisiyatif
alma ve ortak calisma becerilerini arttirma bakimindan da ¢ok yonlii egitim i¢in vazgecilmez ola-
rak goriilmektedir.

Tablo 3. Etkinlik 6rnekleri

Sinif sevi- Etkinlik 6rnekleri
yeleri

o Ogrencilerle okul koridoru ev yapimi bayraklarla veya kurdelelerle siislenir.

o Ulkelerine sevgilerini gdstermeleri igin dgrencilerin 6zel bir giinde kirmizi, beyaz ve mavi giy-
meleri tegvik edilir.

e Kirmizi, beyaz ve mavi plastik kaplar kullanilarak bir Amerikan bayragi olusturulur. Bu kaplar
bir zincirle baglanarak tiim okula gururla sergilenir.

e Okulda aylik karakter 6zelligini vurgulayan bir kitap/dergi/brosiir basilmas: saglanir.

Anasinifi- | o Ogrencilerden, aylik karakter 6zelligini vurgulayan kitaplar, gazete veya dergi makaleleri, siirler
5.Smif veya sarki sozleri getirmeleri istenir.

o Ogrencilerden askerler igin onurlandirici kartlar yapmalari istenir.

e Tim okulun gorebilecegi sekilde sinif ve okul duvarlarina, panolarina ‘vatanseverlik’ karakter
ozelligi ile stirekli etkilesim saglayabilmeleri igin etiketler, notlar ve not kartlar1 eklenir. Not
kartlar1 i¢in 6rnekler asagida verilmistir: ‘Okulunuz, toplumunuz ve iilkenizle gurur duyun’, ‘Si-
nifimzdaki ve toplumunuzdaki tiim vatandaslara saygi gosterin’, ‘Tiim insanlara saygili davra-
mn’, ‘Okulunuzun kurallarima uyun’, ‘Toplulugunuzdaki yasalara uyun’

o T Grafigi olusturulur (Vatanseverlik neye benziyor, kulaga nasil geliyor?) siifta tartisilir.

e ‘Vatanseverlik’ karakter 6zelligi hakkinda ‘ben’ mesajlart olusturulur.

¢ oldugumda gercekten vatansever oldugumu hissediyorum. Digerleri oldugunda gergek-
ten vatansever oldugumu hissettim.’

o Siifta “Vatanseverlik Nedir?” konulu bir biilten tahtasi olusturulur. Bu tahtada 6grencilerden okul-
lar1, toplumlart ve iilkeleriyle gurur duyduklarini gostermeleri istenir.

2.Smif-5.S1- | ® Biilten tahtas1 d6grencilerin vatanseverlige 6rnek teskil ettiklerini fark ettiklerinde, her bir noktaya

mf yapiskan notlar, ¢ikartma veya not kartlar1 koymalarini saglayarak etkilesimli bir duvara doniistiirii-

liir.

e ‘“Vatanseverlik’ konulu bir topluluk projesi yaptirilir.

o Opgrencilerle “vatanseverlik” konulu bir oyun sergilenir.

o Gergek bir vatanseverin milli mars sdylendigi esnada ayakta durarak saygisini belli etmesi, bayraga,
sinifa, tiim insanlara saygili bir birey olmasi gerektigi anlatilir.

e Okuldaki ve toplumdaki tiim kurallara uymanin vatanseverligin bir pargasi oldugu agiklanir.

Programda verilen sinif i¢i etkinliklere bakildiginda yapilandirmact yaklagimin benimsendigi
goriilmektedir. Bu yaklasima gore dgretmene “6gretici” yerine “ortam diizenleyici”, “yonlendi-
rici” ve “kolaylastiric1” rolleri yiiklenmektedir. Ogretmenin temel rolii §gretme-6grenme ortamini

diizenlemek, etkinlikler konusunda grencilere rehberlik yapmaktir. Ogretmene rehberligin yani
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sira isbirligini saglayici, yardimei, kolaylastirici, kendini gelistirici, planlayici, yonlendirici, bi-
reysel farkliliklan dikkate alici, saglik ve giivenligi saglayici roller verilmistir (Egitim Reformu
Girigimi, 2005). Yapilandirmaci smiflarda dgrenciler, yeni bilgiler ile 6nceki 6grenmeler ara-
sinda bag kurarak bilginin yapilandiriimasinda etkin rol alirlar. Bu nedenle 6gretmenlerin temel
gorevi, 6grencilerin alternatif kavramsallastirmalar iizerinde diigiinmelerini saglamak ve diinyay1
daha iyi anlamlandirmalarma yardimei olmaktir. Ogretmenlerin, dgrencilerin biilten tahtasi olus-
turmalarimni istemesi, vatanseverlige drnek teskil ettiklerini fark ettiklerinde, her bir noktaya ya-
piskan notlar, ¢ikartma veya not kartlar1 koymalarini saglamasinin yapilandirmact sinif ortamina
ornek olusturdugunu gostermektedir. Ogretmen mentor ve model gorevindedir, simf i¢i demok-
ratik uygulamalarla dgrencilerine 6rnek teskil ederek 6grencilerin birbirlerini birey olarak tani-
malarina, saygi duymalarina yardimci olur. Okul, sinif ve toplum kurallarina uymanin vatanse-
verligin 6nemli bir pargas1 oldugu vurgusunu yapar.

4.1.4. Degerlendirme

Karakter egitiminin etkililigi daha ¢ok siirece bakarak degerlendirilmektedir. Siirecin bagarist
verilmek istenen degerler konusunda beklentilerin gergeklesip gerceklesmedigi ile yakindan ilgi-
lidir. Degerlerin davranisa doniisiip doniismedigi, 6grencilerdeki yansimalar titiz bir sekilde ta-
kip edilir. Olgme-degerlendirme etkinliklerinin siirece yonelik yapilmasi degerlerin dogasma uy-
gundur. Cilinkii degerlerin igsellestirilmesi davranis ve kendiliginden kazanilan aligkanliklarla
gerceklesebilir. Bu baglamda degerlendirme siirecinde 6grencilere verilecek performans gorevle-
rinden bazilar1 Tablo 4’de gosterilmektedir.

Tablo 4. Degerlendirme siirecinde 6grencilere verilecek olan performans gorevleri

e “Vatansever” olmanin ne demek oldugu tartisilir.

¢ Vatanseverliklerini gosteren bireylerle ilgili gazete ve dergi makaleleri okutulur.

Tartisma konulari - . . . . .
( Ana:ml fi-5.Simif) e Ogrencilerle vatanseverliklerini nasil gosterebilecekleri konusu tartisilir.

o Oprencilerden vatanseverligi aileleriyle tartigmalari ve iilkesine hizmet eden ta-
nidiklarinin hikayelerini sinifta paylasmalari istenir.

o Gergek bir ‘vatansever’ olmasiyla taninan yerel bir kahramana mektup yazdirilir.

e Bir savag gazisi veya polis memuru ‘vatanseverlik’ hakkinda konugsmasi i¢in
okula davet edilir, konugsma sonrasi dgrencilerden duygu ve diislincelerini ifade

Yazma bdevleri eden bir yazi yazmalar1 istenir.

(2.S1mf-5.S1n1f) ] ] ) .
o Amerikal1 bir vatansever olarak dgrencilerden iilkelerine olan bagliliklarini gos-

termek icin neler yapabileceklerine dair detayl bir yazi yazmalari istenir. Bu ya-
z1da tilkeleri igin gdstermeyi hedefledikleri basarilar ifade etmeleri istenir.

4.1.5. Okuma performansi

‘Vatanseverlik’ temali igerik alanina uygun herhangi bir okuma plani yapilir. Bu plan dahi-
linde okutulacak pargalar kisa dykdiler, siirler, gazete veya dergi makaleleri, kitaplardan alintilar
veya béliimler, resimli kitaplar, brosiirler veya sarkilardan sarki sdzleri de olabilir. Ogretmenler
sinif seviyelerine gore dgrencilere uygun olan okuma 6devlerini verir. Okuma 6devleri sonrast
ogrencilerden okuduklar eseri 6zetlemeleri beklenir. Bu 6zette, eserde ‘vatanseverlik’ hakkinda
ne tiir bilgilere ulagtiklari, eserin temasi, konusu hakkinda bilgiler vermeleri istenir. Ayrica, oku-
duklar eserde vatanseverlik nasil ifade edilmis ve varsa eserdeki vatansever karakterin 6zellikle-
rini anlatmalari istenir. Ogretmenlerin se¢im yapmalarma yardimei olacak okuma listesi Tablo
5’te verilmistir.
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Tablo 5. “Vatanseverlik” degerini benimsetmeye yonelik kitap okuma listesi

Kitap adi Yazar Seviye
Arlington National Cemetery Stein R. Conrad Baslangi¢
The Flag We Love Ryan, Pam Munoz Baslangi¢
George Washington: A Picture Book Biography Giblin, James Cross Baglangic

I Pledge Allegiance In America Swanson, June Baslangi¢
The Picture Life of Thurgood Marshall Young, Margaret B. Baslangi¢
The Secret Grove Cohen, Barbara Nash Baglangic
Three Gold Pieces Aliki Baglangi¢
The American Legal System Fincher, Ernest B. Orta Seviye
Chicken Sunday Polacco, P. Orta Seviye
Values First Book Manetti, Lisa Orta Seviye
Lily and Miss Liberty Stevens, Carla Orta Seviye
Martin Luther King Bray, Rosemary Orta Seviye
Lincoln, a Photobiography Freedman, Russell Orta Seviye

5. Sonug, tartisma ve oneriler

ABD’de toplam 50 eyalet bulunmaktadir. Bu eyaletler i¢islerinde serbest olduklarindan 6gre-
tim programlarini da serbestce tespit etme ve pratige dokme hakkina sahiptirler. Bu durum Sosyal
Bilgiler dersinde de gegerli bir uygulamadir. Eyaletler Sosyal Bilgiler 6gretim programlarimi ge-
listirirken 6grenme alanini igerigi belirlemede bir ¢ergeve kullanmak zorundadirlar. Bu baglamda
Sosyal Bilgiler egitimi verilirken milli stratejileri, 6grenme alanlarin1 ve standartlarin tespit et-
mek maksadiyla bir organizasyonun var olmasi dikkat ¢ekmektedir. Bu kurum Sosyal Bilgiler
Ulusal Konseyi’dir (NCSS). NCSS tarafindan belirlenen 6grenme alanlar1 ve standartlar su ii¢
amaci gergeklestirmeye yoneliktir (Ellis, 2002; Sunal & Haas, 2005):

e Anasmifindan 12. sinifa kadar (K-12) diizenlenen Sosyal Bilgiler 6gretim programlarinin
yapisini ana hatlariyla belirlemek,

e Bilgi, beceri ve tutum baglaminda, 6grenci performans beklentilerini ortaya koyarak
program ile ilgili kararlarda bir rehber olmak,

e  Dersleri planlayan 6gretmenlere, 6grencilerinin performans beklentilerinin karsilanma-
sini saglayacak ve sinifta uygulanabilecek etkinlik drnekleri sunmak.

NCSS tarafindan ABD capinda Sosyal Bilgiler 6gretim programinin gelistirilmesi siirecinde
cerceve olusturmak amactyla disiplinlerarasi10 6grenme alan1 belirlenmistir. Bu alanlar sunlardir:

—

Yurttaglik tilkiileri ve uygulamalar
Siire, devamlilik ve degisme
Kisiler, mekanlar ve ¢evreler
Kisisel gelisme ve kurumlar
Gruplar, bireyler ve kimlik

Y onetim, yetki ve gii¢

Tiiketim, dagitim ve tiretim
Toplum, teknoloji ve bilim
Kiiresel iligkiler

0. Kiltiir

=00 N Lk W
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NCSS tarafindan belirlenen bu ¢erceve kapsaminda eyaletler kendi program standartlarim
olusturmaktadirlar. Bu genel ¢erceve, okullara eyalet capinda kabul edilmis konu alani standart-
lari1 uygulamada, materyal gelistirmede ve egitimi gerceklestirmede yardimer olmaktadir. Flo-
rida Eyaleti’nin de Sosyal Bilgiler standartlar1 mevcuttur. Kuzey Dogu Florida Egitim Konsorsi-
yumu (NEFEC), bu standartlara bagl kalarak bir karakter egitimi programi hazirlamis, Eyalet
Egitim Departmani’ndan onaylatmis ve 2010°da uygulamaya koymustur. Bu programin hazirlan-
masindaki amag, sinif, okul, bolge ve topluluk etkinlikleri i¢in kapsamli bir karakter egitimi prog-
raminin gelistirilmesinde kullanilacak ders planlarimi ve kaynaklarimi saglamaktir. Program bo-
yunca, anasinifi ile 5. siniflar arasinda, fiziksel aktivite, tartisma, grup etkilesimi ve ¢esitli icerik
alanlarinda okuma ve yazma yoluyla dokuz karakter 6zelliginden bahsedilmistir. Bu ¢aligmada
bu karakter 6zelliklerinden ‘vatanseverlik’ lizerinde durulmustur. Cogu 6gretmen giinliik ders

yarak okul ¢apindaki program uygulamasimn etkililigini arttirmaktadir.

Calismada, Kuzey Dogu Florida Egitim Konsorsiyumu (NEFEC) tarafindan hazirlanmis olan
bu program, ‘vatanseverlik’ degeri ele alinarak egitim programinin 6gelerine gére incelenmistir.
Oncelikle programin kazanimlarma bakildiginda, okul ve toplum kurallarinin, dgrencilerin sahip
olduklar1 hak ve sorumluluklarin, demokrasi ve sorumlu vatandas 6zelliklerinin kazanimlarda
sikca gectigi goriilmektedir. Bu da NCSS’nin belirlemis oldugu hedeflerle ortiismektedir. Baska-
larina saygi, nezaket, kurallara uyma gibi kazanimlarda da detaylandirilan 6zellikler 6grencilere
yeni bakis acilari, goriisler ve farkliliklarla beraber yasama yollarini gdstermis olur. Ayni za-
manda dgrenciler baska kiiltiir iginde yabancilagsma ve ayrigsmayla olusan sosyal ¢atigmalarla nasil
miicadele edilebilecegini de kavramis olurlar (Chapin, 2009; Zarrillo, 2004). Kazanimlarda gegen
‘Okul ve toplumdaki kurallarin ve yasalarin amacini agiklar’, ‘Amerika Birlesik Devletleri vatan-
daglarinin sahip oldugu haklar tanimlar (oy hakki, ifade 6zgiirliigii, din 6zgiirliigii)’ ifadelerinde
goriildiigli gibi 6grencilerin sorgulayan, ¢ikarimlarda bulunan bireyler olarak yetistirilmelerinin
hedeflendigi anlasilmaktadir. Sonug olarak kazanimlarin “yapici vatanseverlik’ diye tabir edilen,
sorgulayan, {ilke ¢ikarlariin kigisel ¢ikarlarla esdegerli olduguna inanan bireyler yetistirilmesi
yoniinde olusturuldugunu sdyleyebiliriz.

Programin igeriginin kazamimlarla uyum sagladigi goriilmektedir. lyi bir karakter egitimi
programi1 hem tiim okulu hem de tiim egitim programim kapsayacak igerikte olmalidir. Oncelikle
dogru planlanmali ve okul genelinde aktivitelerle desteklenmelidir. Bu amagla program igeriginde
smif diizeylerine uygun etkinlik drneklerine yer verilmistir. Uygulama esnasinda 6gretmenin
gosterecegi dostane tavirlar ve 6grencilere olumlu rol model olusturmasi 6grencilerde de olumlu
davranis degisikligine sebep olacaktir. Bu da programin bagarisini arttirabilmektedir.

Program, egitim durumlarn agisindan incelendiginde programin uygulayicisi olan 6gretmenler
icin 6rnek olacak nitelikte, 6gretmenleri sinirlamayan, yaraticiliklarini kullanabilecekleri siif dii-
zeyinde etkinlik 6rneklerine yer verildigi goriilmektedir. Ogrenci merkezli 6grenmeyi temel alan
yapilandirmaci yaklagimin hakim oldugu goriilen programda, 6grenme siirecinde 6grenci katili-
mina, igbirlikli 6grenmeye ve 6gretmen rehberligine agirlik verilmektedir.

Programda 6lgme degerlendirme baglaminda, performansa dayali gorevler somut bir sekilde
verilmistir. O'Sullivan (2004), karakter egitimini tesvik etmenin en kolay yollarindan birinin de
edebiyat oldugunu 6ne siirmiis, edebiyatin deneyimleri ve ahlaki birbirine baglayan rol modelleri
sundugunu savunmustur (Sanchez & Stewart, 2006). Program, 6grencilere okuma 6devleri i¢in
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ornek listeler sunar. Bu okuma listelerinde onlara model olabilecek vatanseverlik 6rnekleri, ger-
cek vatanseverlik hikayeleri bulunmaktadir. Performans gorevleri olarak okuduklar eseri 6zetle-
meleri, eserdeki ‘vatanseverlik’ temasini yorumlamalar istenerek, 0grencilere bu degeri ne de-
rece igsellestirdikleriyle alakali kendilerini ifade etme olanagi sunulmus olur. Tartisma konula-
riyla da smif igi etkilesim saglanarak dgrenciler aktif bir sekilde degerlendirme siirecine katilmig
olurlar.

Karakter egitimi, 6grencilerin etik davraniglarimi optimize etme amagli uygulanan kasith bir
disiplindir. Karakter egitimini erken yaslarda vermeye baslamak, ileriki seviyelerde bu egitimin
iizerine yeni degerleri insa etmeyi kolaylastirmaktadir. Baz1 arastirmalar, okullarda karakter egi-
timi programlarinin uygulanmasinin, yliksek akademik basari, okul terki ve erken ayrilma oran-
larinda azalma gibi olumlu sonuglarini ortaya ¢ikarmistir (Bergmark, 2008; Berkowitz & Hoppe,
2009; Katilmis ve digerleri, 2011; Parker ve digerleri, 2010; Skaggs & Bodenhorn, 2006). Karak-
ter egitimi programlarinin ¢esitliligi ve fazlaligi noktasinda ABD bas1 ¢ekmektedir. Ayrica ka-
rakter egitimi ve uygulamalari hakkinda ¢ok sayida arastirmaya ev sahipligi yapmaktadir. Orne-
gin, W. G. Thompson, 2002°de East Tennessee State Universitesi'nde sunmus oldugu ‘The Ef-
fects of Character Education on Student Behavior® (Karakter Egitiminin Ogrenci Davranislart
Uzerindeki Etkileri) adl1 doktora tezinde karakter egitimi programlarinin $grenci davranislari iize-
rindeki etkisini incelemistir. Bu ¢oklu durum ¢alismasinda, Dogu Tennessee'nin kirsal kesimin-
deki ilkogretim okullarindaki 6gretmen, 6grenci ve velilerle goriismeler yapmis, disiplin kayitla-
i1 karakter egitimi programi Oncesi ve sonrasi olmak {izere incelemis, bu programin 6grenci
davranisglarindaki olumlu degisikliklere katkida bulundugu sonucuna ulagmistir. Ayrica ¢aligma-
sinda, karakter egitimi programlarinin miifredatin ayrilmaz bir parcasi olmasi gerektigi, ayr bir
program gibi degil, derslere entegre bir sekilde uygulanmasi gerektigi gorlisiinii savunmustur.
Sadece akademik branslarda degil, sanat, miizik ve beden egitimi gibi alanlarda da entegrasyonu
Onermis, bunun yaninda dgrencilere karakter egitiminin topluma katkida bulunan uygulamali hiz-
met yoluyla da verilmesi gerektigi goriisiinii ortaya koymustur. Ayrica, Leming’in 1993’te Co-
unty ‘Karakter Egitimi Projesi’ kapsaminda hazirladigi boylamsal ¢aligmasiyla (bu ¢alismada,
karakter egitimi programi uygulanan okullarda disiplin kayitlarinda azalmalarin gézlemlendigini
ortaya koymaktadir), Olsen 'in (1995) karakter egitimi programi sonras1 égretmenler tarafindan
ogrencilerde olumlu davranis degisiklikleri gozlemlendigini ortaya ¢ikaran ¢aligmasi benzerlik
arz etmektedir. Bunlarla beraber bircok arastirmada, karakter egitimi programlariin 6grencinin
akademik basaris1 lizerinde her zaman etkili oldugunu sdylemek miimkiin olmasa da 6grenci dav-
ranislarini ve okul iklimini olumlu yonde etkiledigi sonucu ortaya ¢ikmaktadir (Beninga, 2003).

Istatistiklere bakildiginda, ABD’de 1970’lerden itibaren artan ¢ocuk sug, oranlar1 1990’lara
gelindiginde en yiiksek seviyelere ulagmakta, 1990’lardan itibaren ise hizli bir diisiis gostermek-
tedir. Butts ve Travis’in yaptig1 arastirmaya gore, 1980-94 yillar1 arasinda ABD’de siddet suguna
karismis cocuklarin oran1 % 64 artis gostermistir. Amerikan Istatistik Biirosu, 1993 yilinda ya-
yimladigi raporda 1990 yilinda 27 milyon olan 10-17 aras1 ¢ocuk suclu sayisimin 2010 yilinda 33
milyona ulasacagini hesaplamistir. Ancak 90’larin sonunda ilgili biiro bu goriisiinii revize etmek
zorunda kalmistir. Zira bu 6ngoérii, yiizyillin sonunda 31 milyona gerilemistir. Bununla birlikte
FBI (Federal Bureau of Investigation), ABD’de 2000 yilindaki siddet igeren ¢ocuk suclulugu ile
ilgili rakamlarin gegmis 20 yildaki en diislik rakamlar oldugunu agiklamistir. Bu rakamlardan
anlagildig1 kadaryla karakter egitimi, Amerika’da kisa vadede olmasa da orta vadede istenen
amaglara ulagsmada Onemli bir fayda saglamis goriinmektedir. Zira ilk ve ortadgretim
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kurumlarinda uygulanan karakter egitimi programlarinda yer alan, vatanseverlik, sorumluluk,
adalet, diirtistliik, cesaret, empati, saygi, ¢caliskanlik vb. degerler, istenen amaca ulasmada 6nem
arzetmektedir.

Tiirkiye’deki istatistiklere bakildiginda ise, Ogiilmiis (1995)’e gére 1995°te okullarda siddet
ve saldirganlik olaylar1 %75’leri bulmaktadir. 7 biiytik ildeki 91 okulda ¢etelesme olayina rast-
lanmis (M.E.B., 2006a), okullarda 2006-2010 tarihleri arasinda 6 bin 569 vaka yasanmistir. Bu
olaylara 8 bin 550 6grenci karigmis, atesli, kesici, delici silah sonucunda ise 8 6grenci hayatini
kaybetmistir.

Milli Egitim Bakanlig1 6zellikle okullarda siddet, saldirganlik, zorbalik gibi olaylarin arttigini
belirtip, okullarda siddetin 6dnlenmesi ile ilgili eylem planlar1 yayinlamaktadir. Bu eylem planinin
sonunda ‘gocuklarin siddet veya sug igceren davraniglarini 6nlemek i¢in tedbirler alinirken, olum-
suz davranislarin yerini alacak davranis sekillerinin karakter egitimi veya ¢atigma yonetimi gibi
egitim uygulamalariyla 6grencilere sunulmasi etkili olabilir’ denilmektedir (M.E.B., 2006b). Ka-
rakter egitimi, vatandashk egitimi, insani degerler egitimi ve demokratik degerler egitimini de
kapsamaktadir (Tokdemir, 2007).

Tiirkiye’de glinlimiizde halen Milli Egitim Bakanlig1 egitim programlari ¢ercevesinde ayri bir
karakter egitimi programi yer almamaktadir. Ancak Milli Egitim Temel Kanunu gdz 6niine alin-
diginda, Tiirk Milli Egitim anlayisinin temelinde ahlak ve karakter egitiminin yer aldig1 gortil-
mektedir (Giindogdu, 2010). Ozellikle Milli Egitim Temel Kanunu’nun 2. maddesi incelendi-
ginde, karakter egitiminin milli egitim anlayisimizdaki 6nemi goriilmektedir (7zirk milletinin bii-
tiin fertlerini, beden, zihin, ahlak, ruh ve duygu bakimlarindan dengeli ve saglikl sekilde gelismis
bir kisilige ve karaktere, hiir ve bilimsel diisiinme giictine, genis bir diinya gériisiine sahip, insan
haklarina saygil, kisilik ve tesebbiise deger veren, topluma karsi sorumluluk duyan, yapici, ya-
ratict ve verimli kisiler olarak yetistirmek). Dolayisiyla, karakter egitimine yonelik uygulamalara,
programlara, faaliyetlere yonelik egitim sistemimizdeki bogsluklarin ivedilikle doldurulmas: ge-
rektigi anlagilmaktadir.

Ogrencileri gergek bir ‘vatansever’ olarak yetistirmek karakter egitiminin en dnemli gérevle-
rindendir. Vatanseverlikle ilgili yapilan arastirmalara ve tanimlara bakildiginda; vatanseverligin
milli gurur, vatan sevgisi, millet sevgisi, sila hasreti ve toprak biitiinliigli kavramlariyla iliskili
oldugu goriiliir. Vatanseverligi bazi bireyler cephede savagsmak olarak algilarken bazi geng birey-
ler ‘gbrevini iyi yapan kisi’ olarak algilamaktadir. Bagka bir agidan bakildiginda da vatansever
kisi topragini can1 pahasina savunan ve iilkesinin ¢ikarlarini koruyan kisi anlamina gelir. Kisacasi,
vatanseverlik her insanin dogustan getirdigi, dogdugu ve yetistigi vatanina karsi duydugu olumlu
hislerin bir tezahiiriidiir ve karakter egitimi kapsaminda dgrencilere kazandirilmasi gereken 6zel-
liklerin basinda gelmektedir (Canci, 2008). Ulkemizde ‘vatanseverlik’ degerinin 6gretilmesi hu-
susuna agirlik verilmesi gerektigi bazi calismalar neticesinde karsimiza ¢ikmaktadir. Ornegin,
Bacanli, Akgiil & Akgiil (2017) yaptiklar1 ¢aligmada, dgretmenlerin deger tercihleri ile deger
orlintiileri arasinda bir fark olup olmadigin arastirmislardir. Buradaki amag, 6gretmenlerin ger-
cekten sahip olduklar1 degerler ile sahip olduklarini beyan ettikleri degerler arasinda fark olup
olmadigini ortaya koymaktir. Arastirma sonunda, 6gretmenlerin deger tercihleri ile deger Oriin-
tiileri arasinda fark oldugu ortaya ¢ikmaktadir. Yani, kendileri i¢in 6nemli zannettikleri degerler
ile gercekten 6nemsedikleri degerler arasinda farkliliklar vardir ve 6nem sirasina koyduklar ilk
5 deger icerisinde ‘vatanseverlik® degeri bulunmamaktadir. Bu da bize 6gretmenlerin
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‘vatanseverlik’ degerini kendi dncelikleri arasinda gérmedigini gosterebilir. Ogretmenlerin kendi
oncelikleri arasinda gérmedigi ve sahip olmadig1 degerler 6gretim uygulamalarina da yansiyabi-
leceginden ‘vatanseverlik’ ile ilgili deger 6gretiminde problemler meydana gelebilir.

Amerikan egitim sistemi de vatansever bireyler yetistirmeyi dnemsemektedir. Kiiltiiriin bir
parcas1 olmakla beraber oy kullanma hakki, ifade 6zgiirliigii, ¢ok kiiltiirliiliik gibi tanimlayici
Ozellikleri erken yastan itibaren 6grencilerin kavramasi igin ¢aba sarf eder. Bu amagla vatanse-
verlik 6zelligiyle alakali uygulamalar miifredata dahil etmekle beraber bir takim 6zel giinler ve
kutlamalar da diizenlemektedir. Ornegin, iilkenin giivende olmasina yardimec1 olan polis memur-
lar1, itfaiyeciler ve askeri personel igin 6zel glinler ve kutlamalar mevcuttur. Vatanseverligin be-
nimsetilmesinin bir pargasi olarak goriilen bu 6zel giinlerde bu meslekten insanlar okullara davet
edilir, 6grencilere gorevlerini anlatmalari, merak edilen sorular1 cevaplamalar ve karsilikli bir
etkilesim olugturulmasi saglanir. Ogrenciler bu amagla itfaiye istasyonlarina, askeri miizelere ser-
gilere gotiiriiliir ve techizatlar yakindan gormeleri de saglanir. Bu etkinlikler 6grencilere vatan-
severligi benimsetme yollarindan biri olarak goriiliir. Ayrica, ABD'in dort bir yanindaki okul-
larda 6grenciler sabahlar elleri kalplerinin iizerinde Baglilik Yemini’ni okurlar. Ogrencilere er-
ken yastan itibaren, oy kullanmanin ve se¢imlere katilmanin sadece bir hak degil ayn1 zamanda
her ABD vatandas1 icin 6nemli bir sorumluluk oldugu bilinci verilmeye ¢alisilir. Ogrencilere bu-
nun 6nemini drneklerle gostermek igin simif i¢i veya okul genelinde segimler diizenlenir. Okul
koridorlan vatanseverlik icerikli pankart ve afislerle donatilir. Mayis'in son Pazartesi giinii Anma
Gilinli (Memorial Day) olarak kutlanir ve o giinii {ilkelerine hizmet etmek icin 6len tiim silahli
kuvvetler mensuplariin ugrunda dldiikleri idealleri hatirlatma zamani olarak goriirler.

‘Vatanseverlik’ degeri iilkemizdeki Sosyal Bilgiler programinin bir¢ok konusunda kargimiza
cikmaktadir. Hatta egitim programlarinin tamaminda verilmesi gereken “kok degerler” arasinda
yer almaktadir. Gilincellenen Sosyal Bilgiler 6gretim programinda vatanseverlik degeri 4. siif-
larda “Kiiltiir ve Miras” 6grenme alaninda, 6. siniflarda “Insanlar Yerler Cevreler” ve Uretim
Dagitim Tiiketim” 6grenme alaninda kendisine yer bulmustur (MEB 2017).

Giiniimiizde farkli kiiltiir ve toplumlar arasinda artan iliskiler, lilkemize go¢ eden insan say1-
sinin her gegen giin artmasi, ¢ok kiiltiirliiliik ve buna ait degerleri icerecek sekilde vatanseverlik
degerinin yapilandirilmasin1 gerektirmektedir. ABD’de uygulanan programlarda vatanseverlik
degerinin farkliliklara saygi, insan haklarina saygi vb. degerler ile desteklenerek verilmesi {ilke-
miz i¢in de Ornek teskil edebilir ve bu kavramlarla ilgili farkindaliklarinin artmasi saglanabilir.

Karakter egitimi kapsaminda verilen vatanseverlik degerinin 6grenciler tarafindan i¢sellestiri-
lebilmesi i¢in okullarda okul yonetimi ve 0gretmenlerin ortak tutum ve tavir igerisinde olarak
Ogrencilere yaparak ve yasayarak 6grenme firsatin1 saglamalar1 gerekmektedir. Bu kapsamda
okullarin fiziki ortamlarinin diizenlenmesi, gorsel materyallerin zenginlestirilmesi, sosyal, kiiltii-
rel ve sportif etkinliklere yer verilmesi gibi uygulamali ¢alismalarla 6grencilerin aktif katilimi
saglanabilir. Bu baglamda 6grencilere sosyal sorumluluk projelerinde ve yardim kampanyala-
rinda gorevler verilebilir.

Okullar i¢in en uygun karakter egitimi programim se¢gmek ya da kendilerine uygun olan okul
programlarimi olusturmak yoneticilerin ve dgretmenlerin gérevlerindendir. Dogru programi sec-
mek en az programin uygulanma siireci kadar 6nem teskil etmektedir. Her okulun, bulundugu
bolge, cevresindeki sosyo-ekonomik durum farkli ihtiyaglar1 ve hedefleri beraberinde getirebilir.
Karakter egitimi programinin bu ihtiyaglara ve hedeflere uyumu programdan basarili sonuglar
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elde edildiginde ve 6grenci davranislarinda gézlemlenen olumlu degisimlerle ortaya ¢ikmaktadir.
Skaggs ve Bodenhorn (2006) c¢alismalarinda, her toplumun ihtiyaglarina ve hedeflerine uyacak
sekilde farkli bolgelerde farkli karakter egitimi uygulama siirecinin énemini vurgulamistir. Bu
baglamda okullar, MEB’in hazirladig1 genel program dogrultusunda kendi okul programlarim
hazirlayabilirler. Bu amagla olusturulan bir ¢aligma grubu tarafindan karakter egitimi i¢in bir
program gelistirilerek, yillik plan formlarina ‘Karakter Egitimi’ boéliimi eklenebilir. Bu prog-
ramda, ABD’de oldugu gibi, benimsetilmesi amaglanan degerin, etkinlikler yoluyla tiim derslere
entegre olacak sekilde diizenlenmesi saglanabilir. Degerlerin 6gretiminde, sinifi¢i-dis1 etkinlikler
smif diizeylerine uygun olarak, dgrencilerin biligsel ve duyussal gelisim 6zellikleri gdz 6nilinde
bulundurularak diizenlenebilir. Tiim dersleri kapsayacak bu karakter egitimi programi ile egitim
programlarinda verilen kok degerlerin de etkili bir sekilde 6gretimi gergeklesebilir. Boylelikle
Ogrencilerin ahlaki gelisimleri Din Kiiltiirii ve Ahlak Bilgisi dersi ve diger brang 6gretmenleri ile
sinirh kalmamis olur.

Karakter egitiminin okullarda daha etkili ve verimli bir sekilde uygulanabilmesi i¢in, bu galis-
mada incelenen karakter egitimi programinda oldugu gibi, 6gretilmek istenen degerin tiim ders-
lerin 6gretim programlarinin iglerine yayilarak disiplinleraras1 ve uygulamali olarak etkinlikler
yoluyla &grencilere kazandirilmasi saglanabilir. Bundan dolay1 mevcut dgretim programlarinin
iceriginde karakter egitimi kapsaminda baz1 degisikliklere gidilebilir. Yani tiim 6gretim program-
larn igerigine karakter egitimine yonelik caligmalar eklenerek bu yonde bir diizenleme yapilabi-
lir.

Bu ¢alismada Florida Eyaleti’nde uygulanmasi i¢in hazirlanmis olan bir karakter egitimi prog-
ramina yer verilmistir. Aym sekilde ABD’nin diger eyaletlerindeki uygulama 6rneklerini incele-
yen c¢aligmalar yapilabilir. Bu ¢alismadan hareketle diger eyaletlerin hem ilkdgretim hem de or-
tadgretim seviyeleri ele alinabilir. Program incelemesinin yanisira karakter egitimi programi uy-
gulayan okullardaki 6gretmenler, 6grenci velileri ve yoneticilerle goriigmeler yapilarak bu prog-
rama yonelik alg1 ve tutumlar Slgiilebilir. Karakter egitimi programi kapsaminda yapilan ders-
lerde katilimc1 olarak 6grenci davranislari, sinif-okul iklimi, egitim durumlari, 6grenme stiregleri
hakkinda gbzlemler yapilabilir. Sadece ABD degil, farkli inang ve kiiltiirlere sahip diger iilkelerin
mevcut karakter egitimi programlar detayl bir sekilde incelenerek benzerlikler farkliliklar ortaya
konabilir. Bu programlarda ‘vatanseverlik’ degerinin hangi isim altinda hangi igerikte ve hangi
uygulamalarla 6grencilere verildigi ayrintili bir sekilde incelenerek bizim iilkemizdeki uygula-
malara 151k tutmasi saglanabilir.
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Extended abstract in English

Character consists of moral emotion and moral behavior. The good character is knowing the
good, expecting the good, and doing the good, that is, gaining good habits with your mind, heart
and behavior. Good character does not occur spontaneously; a continuous teaching process occurs
over time through learning and practice, and is developed through good character education. To-
day, especially western societies face moral problems that can be considered important for chil-
dren and young people. As a result of the deterioration in the family structure, the school has a
great responsibility as an institution where these values can be taught for the child who cannot
learn the values at home.

To teach values in the world, many programs have been developed at the beginning of the
compulsory education period, that is, starting from the kindergarten, to continue within a system-
atic program. In many countries, the increase in the diversity of the society has increased the
interest in citizenship education approaches that to some extent include moral education and hu-
man rights education. The countries of the world put forward different character education pro-
grams and practices in order to raise good citizens.

Character education in America is the most important part of education reform. In late 1990,
47 states and the District of Colombia received training funding through the U.S. Department of
Education Partnership in the character education pilot project. $ 37 million was distributed to
support the organization of character education (Sherblom, 2004). With the reform of the law
known as "The No Child Left Behind Act of 2001" in 2001, character education efforts gained a
new pace (USDE, 2001). Character education funds have increased by an average of 8 to 25
million dollars annually.

"Patriotism" is one of the most important values that should be given to children within the
scope of character education. Patriotism value also shows itself frequently in the history of the
USA. Although the patriotism value is not direct in the US education programs, it is seen that the
programs have a place in the central structure such as the basic outputs and basic standards. It is
seen that the patriotism value in these titles is given by associating it with values such as multi-
culturalism, respect for differences, democracy.

In this study, where case study was adopted from qualitative research patterns, document anal-
ysis was used as the data collection technique. The general aim of this research is to examine the
teaching of 'patriotism' given in the context of character education programs implemented in
primary schools in the State of Florida, USA, in terms of objectives, content, teaching-learning
process and evaluation. Finally, recommendations for implementation that will be effective in
Turkey have been revealed about 'character education', which is stated to have emerged in the
USA, where it has spread to other countries of the world and has gained importance day by day.

The character education program, which was prepared and approved by the North East Florida
Education Consortium (NEFEC) for Florida State in August 2010, was examined. The main ele-
ments of this program are: Patriotism, honesty, respect, fairness, tolerance, responsibility and cit-
izenship (NEFEC, 2010). Florida State is considered in the study because Florida is one of the
most migrant states in the United States and contains many different religions, languages and
cultures. These features are thought to add richness to the research.
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The state of Florida firstly regulated the implementation of character education only in primary
schools in 1998, and in 1999, it required the implementation of character development programs
similar to two separate programs (Character Counts! Character First!) In primary schools (Florida
House of Representatives, 1999). The law requires these programs to be intrinsically secular and
highlight character traits such as attentiveness, patience and entrepreneurship. In addition, the
Florida Law, which came into force in 1999, requires intervention in programs that provide char-
acter development and eliminate what prevents it. In 2002, Florida Law made character develop-
ment programs compulsory to start in the 2004-2005 academic year from kindergarten to high
school (The Florida Senate, 2002).

In the United States, the curriculum is structured around certain standards, covering areas such
as mathematics, social studies, science, physical education, fine arts, music and reading. The state
of Florida also has the “Sunshine State Standards”. Within the framework of these standards, there
are standards specified for each course. Teachers are required to teach Sunshine State Standards
in their content area.

Since character education promotes interdisciplinary, contextual learning, it is essential to in-
tegrate this into the curriculum. This is extremely important for the value of 'Patriotism'. Spread-
ing the value of patriotism to all disciplines conveys the message that patriotism itself is an inte-
gral part of life in a democratic society. For example, in this program, while discussing how the
true patriots in history exemplified patriotism in the social sciences lesson, a true patriotism story
or heroes can be depicted in the fine arts lesson to show it on the school walls.

This character education program appears to include activities that can become part of the
teacher's daily curriculum, as many teachers also take the time to promote, enforce, and train
sports after school. The activities offered in the program are thought to serve teachers to offer
character education in interesting ways. Like teachers ask students to decorate school corridors
with home-made flags and encourage them to wear red, white, blue colored clothes of American
flag colors on some special occasions. In addition, these participation and projects give students
a sense of self-efficacy and the feeling that they are part of something important. It is thought that
students with a strong sense of self-efficacy are more likely to find positive ways to contribute to
their communities. These activities, in which the project-based learning method is supported, are
also seen as indispensable for multi-faceted education in terms of appreciating others, taking ini-
tiative and collaborating skills through collaborative work. It is seen that the content of the pro-
gram is in harmony with the achievements.

Considering the classroom activities given in the program, it is seen that the constructivist
approach is adopted. The fact that teachers want students to create a bulletin board shows that
when they realize that they are an example of patriotism, it allows them to put sticky notes, stick-
ers, or note cards at each point as an example to the constructivist classroom environment. The
teacher is a mentor and a model, helping students learn about each other and respect each other
by setting an example for their students through classroom democratic practices.

The effectiveness of character education is evaluated mostly by looking at the process. The
success of the process is closely related to whether expectations are met with regard to the values
to be given. Whether the values turn into behavior or not, the reflections of the students are me-
ticulously followed. The measurement-evaluation activities are conducted according to the nature
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of the values. Because the internalization of values can be achieved through behavior and self-
acquired habits.

Increasing relations between different cultures and societies today require increasing the num-
ber of people migrating to our country every day, multiculturalism and the value of patriotism to
include its values. In programs implemented in the USA, patriotism value is respected for differ-
ences, respect for human rights, etc. Supported with values can be an example for our country.
When multiculturalism is standardized in curricula to respect differences, students' awareness of
these concepts can be increased.
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Bu ¢alismamn amaci, aktif 6grenmeyi uygulayan Fen Bilimleri 6gretmenlerinin, aktif ogrenmeyi benimsemeye ve
uygulamaya motive etmede énemli gordiikleri faktorlere yonelik goriislerini belirlemektir. Calisma, 2016-2017
egitim-ogretim yunda, farkly illerde gorev yapan ve aktif 6grenmeyi uyguladigi belirlenen yedi Fen Bilimleri 6¢-
retmeni ile gerceklestirilmistiv. Calismada amagh 6rneklem yontemi uygulanmg, nitel arastirma yontemlerinden
olgubilim (fenomenoloji) deseni kullanilmistir. Arastirmada veri toplama araci olarak arastirmaci tarafindan ge-
listirilen yari-yapilandirilmig goriisme formu gegerlik giivenirlik ¢alismalart gerceklestirilerek kullamlmuistir.
Arastirma verilerinin analizinde ise igerik analizi yontemi tiirlerinden gomiilii teori yonteminden faydalanimigtir.
Yapilan ¢alismamn analizi sonucunda, Fen Bilimleri 6gretmenlerinin aktif ogrenmeyi uygulama nedenleri, onlart
aktif 6grenmeye yonelten en onemli faktor/faktorler ve aktif ogrenmeyi uygulamaya nasil basladiklar: temalan
ortaya grkmigtir.

Anahtar kelimeler: Aktif 6grenme, Fen Bilimleri dersi, Motive etme, Benimseme, Fen Bilimleri egitimi

Abstract

The aim of this study is to determine the views of science teachers who apply active learning towards the factors
they consider important in motivating and adopting active learning. The study was carried out with seven Science
teachers, who worked in different provinces and determined to apply active learning, in the 2016-2017 academic
year. In the study, purposive sampling method was applied and phenomenology pattern, one of the qualitative
research methods, was used. The semi-structured interview form developed by the researcher was used as a data
collection tool in the study by conducting validity and reliability studies. In the analysis of the research data,
embedded theory method was used, which is one of the content analysis method types. As a result of the analysis
of the study, the reasons for science teachers to apply active learning, the most important factors (factors) that
lead them to active learning and how they started to apply active learning were revealed.

Keywords: Active learning, Science course, Motivate, Adoption, Science education

1. Giris

Fen Bilimleri, 6grencilerin yasadiklar1 diinyay:1 tanimak i¢in, yasam alanlarindaki dogay1 ve
dogada meydana gelen olaylar inceleyerek ve dogal ¢evreyi anlamaya ve anlamlandirmaya ca-
listiklan siirecin iiriinii olan sistemli bilgiler biitiintidiir (Durmaz, 2004). Fen Bilimleri egitimi,
Ogrencinin dogal ¢evresini ve dogal ¢evresindeki olaylar1 anlamasi ve anlamlandirmasina yonelik

'Bu makale “Fen Bilimleri Ogretmenlerini Aktif Ogrenmeyi Benimsemeye ve Uygulamaya Motive Etmede Onemli
Faktérlerip Incelenmesi” isimli Yiiksek Lisans tezimin bir kismindan olustmulmpstur.

2Uludag Universitesi Egitim Bilimleri Enstitiisii Fen Bilgisi Egitimi Doktora Ogrencisi, mail: s.harunogullari@hot-
mail.com
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bilgi edinme ve diisiinsel gelisimine katki saglama isidir. Fen Bilimleri egitimi elde ettigi bilgileri,
kabiliyet ve siireclerin bireylere kazandirilmasi icin yapilan etkinlikler olarak (Korkmaz, 2004)
tamimlanmaktadir. Fen Bilimleri giinliik yasamin bir pargasidir. Insanoglu iginde var olduklari
diinyay1 yoneten temel fen prensiplerini 6grenmek ve bilmek ister. Glinliik yagsam i¢inde her tiirli
yasam deneyimi 0ziinde fen ilminin oldugu olaylardir. Fen Bilimleri dogay1 ve dogal olaylar
sistemli bir bigimde inceleme ve anlama ¢abalarinin bir iiriiniidiir (Aydede, 2006). Bireyler, ya-
sadiklar1 dogal yada beseri ortamda ¢evrenin korunmasi, bitki, insan ve hayvan organizmasi ile
ilgili bilgileri, saglikli yasam bilgilerini Fen Bilimleri dersi araciligiyla dgrenir. Fen Bilimleri
dersinde edindigi bilgilerle asit (sirke veya limon suyu, kireg ¢oziicli) ve bazlar1 (¢amasir suyu,
dis macunu gibi) ve 6zelliklerini taniyabilir (Tandogan, 2006). Ogrenci, basing ve basincin degi-
simi, topraga atilan plastik materyallerin burada yiizlerce yil nasil kaldigin1 Fen Bilimleri dersinde
Ogrenebilir.

Her bir bireyin fen okuryazari olmasini saglamay1 amaglayan Fen Bilimleri dersi 6gretim prog-
raminin asil amagclar su sekilde sayilabilir:

e Biyoloji, Fizik, Kimya, Yer, Gok ve Cevre Bilimleri, Saglik ve Dogal Afetler alanlarinda
temel bilgileri kazanmalarii saglamak,

e Doganin fark edilmesi ve insan-¢evre arasinda iligki kurulmasi siirecinde, bilimsel siireg
becerilerini kullanmak ve bilimsel arastirma yaklasimini benimseyerek sorunlara ¢oziim
uretmek,

e Bilim ile toplum ve teknoloji arasindaki iliski konusunda farkindalik gelistirmek, toplum
ve teknoloji ile bilimin birbirlerini nasil etkiledigini fark etmesini ve anlamasini saglamak,

e Birey, ¢evre ve toplumun birbirlerini nasil etkiledigini farkina varmak ve toplum, ekonomi,
dogal kaynaklara fayda saglama bilincini gelistirmek,

e Fen Bilimleri ile ilgili kariyer bilinci olusturmak ve bu bilinci gelistirmek,

e Giindelik hayatta karsilagilan sorunlarla ilgili sorumluluk ytiklenilmesi ve bu sorunlarin {is-
tesinden gelmede Fen Bilimleriyle alakali bilgi, bilimsel siire¢ becerileri ve diger yasama
yeteneklerinin kullanilmasini saglamak,

e Bilim insanlar tarafindan olusturulan bilginin gectigi siireglerini, nasil olusturuldugunu ve
bu bilgilerin yeni incelemelerde ne sekilde kullanildigini idrak etmeye destek olmak,

e Bilimin, her bir kiiltiirden bilim adamlarinin paydas ¢abasiyla meydana getirildigini anla-
may1 saglamak ve bilimsel etiitleri takdir etmelerini saglamaya yonelik duygu gelistirmek,

e Bilim ve teknolojide meydana gelen gelismelerle beraber sosyal problemlerin ¢oziimii ve
cevre ile miinasebetlerin anlagilmasina olan katkismi takdir etme duygusu kazanmasini sag-
lamak,

e Tabiatta yasanan vakalara yonelik merak, yaklasim ve yatkinlik gelistirmesini saglamak,

e Bilimsel tetkiklerde giivenligin 6nemini fark etmesini ve uygulamaya katkida bulunmasin
saglamak,

e Sosyo-bilimsel konular araciligiyla bilimsel diisiinmeye yonelik aligkanlik kazanmalarim
saglamaktir (MEB, 2013).

Yukaridaki amaglar temel alinarak bazi okullarda Fen egitimini gelistirme projeleri yapilmak-
tadir. Bu projelerin amaglarn su sekildedir:

e Fen egitiminin, bilimsel diigiinme, arastirma yapma, problem ¢6zme becerileri ve yaraticiligi
gelistirecek sekilde yapilandirilmasini saglamak;
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e Ogretmenleri, derslerinde 6grenci merkezli 6gretim yontem ve teknikleri ile ilgili yeni gelis-
meleri, kuramlar ve teknolojileri kullanma konularinda bilgilendirmek;

e Fen egitiminde kazanilmasi planlanan kavram, ilke ve genellemeler, bilimsel tutum ve ka-
zandirilacak becerilerin giinliik yagamla iligkisini kurarak o yas grubundaki ¢ocuklarin anla-
yabilecegi diizeyde uygun materyal ve 6grenme etkinliklerini gelistirmek (Demirhan, 2001;
Tandogan, 2000).

Su bir gergektir ki en iyi 6grenme, yaparak yasayarak olan 6grenmedir. Ancak okullarda bu
ilkeye gore egitim verilmesi pek de s6z konusu degildir. Fen Bilimleri dersinde yapilan deneyler
Ogrencilerin derslere karsi ilgisini arttirdig1 gibi onlan giidiiler. Deneyerek islenen fen derslerinde
Ogrenciler soru sormayi, problemi belirlemeyi, hipotez kurmayi, veriler toplayip analiz yapmay1
ve sonug elde edip genellemelere varmay1 6grenirler (Kaptan ve Korkmaz, 2001). Yeni Fen Bi-
limleri dersi 6gretim programu bireysel farkliliklar ne olursa olsun biitiin 6grencilerin, Fen Bilim-
leri okuryazar olarak yetismesi vizyonunu benimsemektedir (Erdogan, 2007). Fen okuryazari
olan bireyler, Fen Bilimleri temel bilgilerine (Biyoloji, Fizik, Kimya, Yer, Gok ve Cevre Bilim-
leri, Saglik ve Dogal Afetler) ve tabii cevrenin kesfedilmesine doniik bilimsel siire¢ yeteneklerine
haizdir. Bireyler, kendilerini i¢timai sorunlarin ¢éziimii hususunda mesul hissederek, bu sorun-
lara, yaratic1 ve analitik diisiinme becerileri kullanilarak kisisel yahut isbirligine dayali alternatif
¢cozlimler meydana getirebilirler. Ayrica fen okuryazari olan birey, bilgiyi arastirir, sorgular ve
giderek degisebilecegini kendi akil giiciiyle, yaratici diisiinme becerisiyle yaptigi incelemeler so-
nucu fark eder. Fen okuryazari bireyler, sosyal ve teknolojik farklilagmalarin ve gelismelerin fenle
ve dogal cevreyle olan iligkisini kavrar (MEB, 2013).

2. Arastirmanin amaci ve yontemi

Bu aragtirmada, aktif 6grenmeyi uygulayan Fen Bilimleri 6gretmenlerini aktif 6grenmeyi be-
nimsemeye ve uygulamaya motive etmede dnemli oldugunu disiindiikleri faktorleri incelemek
amaglanmistir. Bu amagla nitel aragtirma metodolojisi desenlerinden biri olan durum g¢aligmasi
(6rnek olay) yontemi kullanilmistir. Yildirim ve Simsek (2005)’e gore durum ¢aligmalarinda, bir
duruma iligkin etkenler (ortam, birey, olaylar, siiregler, vb) biitlinciil bir yaklasimla aragtirilir ve
ilgili durumu nasil etkiledikleri ve ilgili durumdan nasil etkilendikleri iizerine odaklanilir. Bu
nedenle, bu aragtirmada, durum ¢alismas1 deseni kullamlarak aktif 6grenmeyi uygulayan Fen Bi-
limleri 6gretmenlerini aktif 6grenmeyi benimsemeye ve uygulamaya motive etmede énemli olan
faktorler konusunda derinlemesine bir bakis agisi1 kazanilmasi amaglanmistir. Bu amagla, durum
caligmasi deseninin tanimlayici karakteristigine bagh olarak, calismanin bulgular kisminda her
bir katilimc1 6gretmenin genel olarak fen egitiminde aktif 6grenme uygulamalarina yonelik
goriislerine, kavramlarina ve Ogretim durumlarina yer verilmistir. Aym zamanda, katilimet
Ogretmenlerle yapilan goriismelerden elde edilen verilerin analizi ile ortaya c¢ikan belirli
kategoriler ve onlara ait alt kategoriler de bu ¢alismada sunulmustur.

2.1. Evren ve orneklem

Bu calisma devlet okullarinda gdrev yapan 7 Fen Bilimleri 6gretmeni ile gerceklestirilmistir.
Katilimcilarin belirlenmesinde, seckisiz olmayan 6rnekleme yonteminin amagh 6rneklem cesit-
lerinden 6l¢iit 6rnekleme yontemi kullanilmigtir. Arastirmaya katilan Fen Bilimleri 6gretmenle-
rinin aktif §grenmeyi uyguluyor olmasi lgiit olarak belirlenmistir. Orneklem grubunu belirlemek
maksadiyla Fen Bilimleri 6gretmenlerinin iiyesi oldugu mail gruplarina elektronik postalar
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gonderilerek aragtirmaya katilmada goniilli olacak 6gretmenlere ulasilmaya calisilmistir. Calis-
maya destek verecek goniilli 6gretmenler belirlendikten sonra katilimci1 6gretmenlere aktif
O0grenmeyi uygulama durumlari, mail adresine arastirmaci tarafindan iletilen 0gretmen bilgi
formunu doldurmalar1 sonucunda tespit edilmistir. Formalar1 dolduran 22 goniillii 6gretmenin,
aktif 6grenmeyi uygulama sekilleri, simdiye kadar aldiklan egitimler ve katildiklar/yiiriittiikleri
projeler, derslerinde kullandiklar1 6gretim yontem ve teknikleri, bu yontem ve teknikleri
uygulama sekilleri, fen siniflarin (veya laboratuvar) 6zellikleri ve génderdikleri bir ders videosu
incelenmigtir. Arastirma grubu, ¢aligmanin sonuna kadar siirekli katilim saglamanin, samimi ve
icten cevaplar vermenin ve tekrarli goriismeler sirasinda kendilerine yoneltilen sorular1 6zveri ile
sikilmadan cevaplamanin 6neminin farkinda olan 6gretmenlerden olusmustur. Ayrica en az bir
bilimsel projede c¢alismis veya yiiksek lisans yapmis Ogretmenler arasindan segilen 7 Fen
Bilimleri 6gretmeni ¢alismaya dahil edilmistir.

2.2. Veri toplama arag¢lar

Bu calismada aktif 6grenmeyi uygulayan Fen Bilimleri 6gretmenlerinin, aktif 6grenmeyi be-
nimsemeye ve uygulamaya motive etmede 6nemli gordiikleri faktorlere yonelik goriislerini belir-
lemek maksadiyla, nitel aragtirma yontemlerinde sik¢a kullanilan yari-yapilandirilmig goriisme
teknigi kullanilmigtir. Gorlismeler esnasinda elde edilen veriler ses kayit cihaziyla kaydedilmistir.
Tiim goriismeler aksam saatlerinde gergeklestirilmistir, gorlismelerin en kisast 17 dakika, en
uzunu 39 dakika stirmiistiir. Her bir 6gretmenle yapilan goriismeler en az ii¢ kez gerceklestirilmis,
ihtiyaca binaen bazi 6gretmenlerle ise dort defa gorlisiime yapilmigtir.

2.3. Verilerin analizi

Katilime1 Fen Bilimleri 6gretmenlerinden ses kayit cihazlariyla elde edilen veriler bilgisayar
ortaminda yaziya gegirilmistir. Verilerin yaziya gecirilmesi esnasinda d6gretmenlerin verdikleri
yanitlarin anlam yoniinden objektif degerlendirilmesini saglamak maksadiyla noktalama isaretleri
kullanilmamus, sadece ciimleleri birbirinden ayirmak igin virglil, nokta ve soru isareti
kullanmilmistir. Kaydedilen goriisme verileri ile bilgisayara dokiilen goriisme verileri arasindaki
uyum ikinci bir kisi tarafindan kontrol edilmistir. Calisma igerik analizi tiirlerinden gomiilii teori
yaklagimi kullanilmustir. Katilimer 8gretmenler sayi ile O1 (Ogretmen 1) seklinde tanimlanmustur.
Gorlismeler sonucu elde edilen verilerin analizi agik ve eksensel kodlama asamalarinda
gerceklestirilmistir. Veriler okunarak ayni 6zelliklere sahip veriler arastirmaci tarafindan ayni
isimle kodlanmis ve bu kodlar arastirmacinin kategorileri belirlemesine yardimci olmustur.
Calismada kategorilerin belirlenmesi ise, ayn1 eksen {izerinde yer alan benzer 6zellik gdsteren
kodlar bir araya getirilerek yani eksensel kodlama teknigi ile kategorilere (temalara) erisilmistir.
Arastirmanin giivenirligi Miles ve Huberman formiilityle hesaplanmistir. Arastirmada elde eilen
kod ve kategorilerin Miles ve Huberman giivenirlik katsayisi 0.87 olarak bulunmustur. Glivenirlik
hesabinin 0.70’in {izerinde ¢ikmasi bu aragtirmanin giivenilir oldugunun gostergesidir (Aydede
ve Oztiirk, 2016).

3. Bulgular

Arastirmada, katilime1 Fen Bilimleri 6gretmenlerinin aktif 6grenmeyi benimsemeye ve uygu-
lamaya motive etmede 6nemli gordiikleri faktorlere yonelik goriisleri ele alinmistir.

3.1. Fen Bilimleri 6gretmenlerinin aktif 6grenmeyi uygulama nedenleri
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Arastirmada, katilimc1 6gretmenlerin aktif 6grenmeyi uygulama nedenleri arastirilmigstir. Her bir
ogretmenin verdigi cevaplar 15181nda, 6gretmenlerin aktif 6grenmeyi uygulama nedenleri
incelenmis ve elde edilen tema ve kodlar tablo 1de sunulmustur.

Tablo 1. Katilimci 6gretmenlerin aktif 6grenmeyi uygulama nedenleri

Tema Kodlar 0.1 062 03 04 05 06 07
o Yaparak yasayarak 0grenme saglamak v v v v
L:’ I§a1101 O0grenmeyi saglamasi v v v v v v v
3 Ogrencilere 6grendiklerini kullanma olanagini v v v v
& saglamasi
g Fen’in giinliik hayatla iligkili bir ders olmasi v
?0 Ezbere karsi olmasi v v v v v
Z Ogrenci aktifligini saglamasi v v v v v v v
% I}Ie kadar dogru uygulandiginin farkinda degil v v v
g Ogrenciyi diisiinmeye yoneltmesi v v
)gﬁ Eglenerek 6grenmeyi saglamasi v v
© Bir ihtiyag olarak hissetmesi v v v
% (:)grenciler in daha kolay 6grendigi fark etmem v v v v
g Ogretmen merkezli 6grenmenin basarisizligini v v v v
Lz fark etmesi
g Akti.f 0grenmenin basarty: arttirdigin fark et- v v v v
B mesi
= Sinifta yasanan olumsuz davraniglarin azaldigint =~ v v
3] fark etmem
E Fen dersinin 6grenciler tarafindan zor bir ders v v v v
5 olarak diigiiniilmesi
2 "Ogrencil da sosyal etkilesimi saglamasi v A
grenciler arasinda sosyal etkilesimi sag s

Tablo 1 incelendiginde katilimci 6gretmenlerin aktif 6grenmeyi uygulama nedenlerine yonelik
16 kod ortaya ¢ikmistir. Tablo 1’e gore dgretmenlerin aktif 6grenmeyi kullanmadaki en 6nemli
nedenleri, kalic1 6grenmeyi saglamasi ve 6grencinin aktifliginin saglanmasi, 6grenciler arasinda
sosyal etkilesimi saglamasi, ezbere kars1 olmasi kodlaridir.

Katilimer 6gretmenlerin ifadelerine bakacak olursak,
O.1’in aktif 6grenmeyi uygulama nedenlerine yonelik ifadeleri;

“Aktif 6grenmeyi kullanmamin sebebi, ogrencileri daha aktif kildigimda daha verimli
sonuglar almaya basladim. Devamsizlik konusunda ¢ok ciddi stkintilar yasryorduk. Bir de
Fen Bilgisi anlasilmasi zor olan bir dersti. Yani dgrencinin tamamen aktif olmasi gereken
bir ders diye diigiiniiyorum. Bundan dolayi kendimi tamamen bir rehber olarak goriip
ogrencilerin aktif olmast gerektigini diisiinerek aktif 6grenmeyi kullanmaya bagladim.
Osrenci, okul ve kendi basarim icin aktif 6grenmenin gerekliligini gordiim. Zamanla da bu
siire¢ benim mesleki hayatimda ciddi tecriibeler olusturdu. Kisaca 6grenci basarisi igin

’

aktif ogrenme gerekli diye diisiiniiyorum.’
0.2’nin aktif 6grenmeyi uygulama nedenlerine yonelik ifadeleri;

“Aktif 6grenme daha etkili oluyor. Benim konu anlatimimdan ziyade oOgrencilerin
yasayarak 6grenmesi daha etkili oldugu icin, yaparak yasayarak ogrenme olmasi igin
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stklikla onu kullantyorum ben. Anlatmam gereken yeri anlatiyorum ama ogrencilerin aktif

’

olmasi gereken yerde maksimum seviyede ogrencileri aktif tutuyorum.’

“Dershanedeki deneyimlerim égrencilerin hi¢hir sey anlamamast yada yani zeki olanlar
yine anliyor ama okullarda mesela konuyu anlattiktan sonra yada bilgiyi verdikten sonra
ogrencilerin daha iyi anlayacagin diisiiniiyorsunuz yani deneyerek yasayarak égrenme,
boyle yasadigr bir seyi kolay kolay unutmaz ya ordan yola ¢ikarak ben aktif ogrenme
ihtiyaci oldugunu hissediyorum ogrencilerin. Ben o sekilde diistiniiyorum.”

0.2 aktif grenmeyi uygulamaliyim seklinde ifade ettigi bir olay1 su sekilde ifade etmistir.

“Dershanede keske su malzemeler elimde olsa da gostersem dedigim ¢ok zaman oldu. O
yiizden de atandiktan sonra direk elimde malzeme oluyordu yada bir sekilde bir seyler
ayarlamaya ¢alisip ordan anlatiyordum égrencilere, en azindan bunu tahta iizerinde
anlatim bunu anladiniz mi1 yada anlamadiniz mi gibisinden zaman kaybt olmuyordu. Direkt
aklima bir sey gelirse mesela birgiin planlarimiz oluyordu ona uygun malzeme ile konuyu
nasi anlatirim, zaten bir on aliyma oluyordu dersi anlatmadan once bunu nasil
anlatabilirim su malzemeyle yapabilir miyim yada hangi malzemeyle daha iyi
agiklayabilirim diye diisiiniip oyle gidiyorduk zaman kaybinin da oniine gegmis oluyor plan

’

oldugu stirece zaten sikintt olmuyor.’
0.3’iin aktif 6grenmeyi uygulama nedenlerine yonelik ifadeleri;

“Aktif 6grenmenin amaci, anladigim kadarwyla oOgrencilerin  yasayarak yaparak
kendilerinin daha iyi égrenmelerinin saglamak. Omiir boyu hayatlarinda bunlar
kullanabilmeleri. Ozellikle Fen derslerinde. Giinliik hayatta her sey Fen’e cikiyor.
Osrenciler tartisarak bunu kendileri de orneklendiriyor. Giiniimiizii sartlar: sinav eksenli
oldugu icin. TEOG’a yonelik olarak. Ogrencileri oradan cekip hayatin kendileriyle
karsilastirmakta zorlaniyoruz. Velilerle konuyla alakali bir gezi yada bir sey izlettigimiz
zaman hemen bazilart mesela hemen hocam bu TEOG 'da ¢ikar mi su mu bu mu gibisinden
yaklagimlarda bulunuyorlar ama tabi ki ezberci yaklasimdan ziyade 6grencilerin yaparak

’

yasayarak Fen égrenmeleri diyebilirim kisaca.’
O.4’iin aktif 6grenmeyi uygulama nedenlerine yonelik ifadeleri;

“Aktif 6grenmenin ogrencilerde bilgilerin daha kalict oldugunu diisiiniiyorum ¢iinkii
ogrenci daha ¢ok zevk alvyor hem tatmin oluyor hem daha ¢abuk kavriyor konulari, hem
kalicilik siivesi uzun oluyor hani mesela 1. yazilida istiyorum 2. 3. yazilida da dokebiliyor
bilgisini ve ders ¢ok aktif geciyor biitiin 6grenciler acisindan daha aktif gegiyor ¢iinkii
ogrenciyi on planda tutuyoruz biz arka planda rehber konumunda oluyoruz.”

0.5’in aktif grenmeyi uygulama nedenlerine yonelik ifadeleri;

“Ogrencilerin bilgive kendileri dokunduklarinda daha mutlu olduklarim diisiiniiyorum ve
aynmi zamanda bunu gézlemliyorum. Ogrencilerde égrenmelerin daha kalict oldugunu
gozlemliyorum. Ezbere dayali égrenmeden daha kalici 6grenmeler oluyor. Ogrencilerin
birebir olayin icinde olmalari ogrenmelerinde kolaylik ve ogrenmelerin siirekliligini
sagliyor. Geleneksel yontemde ¢ok giizel ders anlattigimi diisiiniirken ¢ocuklarin bundan
fayda saglayamadigini gordiim ve ogrencileri bu siirece dahil etmem gerektigi kanisina

Copyright © by International Journal of Social Sciences and Education Research
ISSN: 2149-5939



360

Harunogullari, S. (2020). Fen Bilimleri 6gretmenlerinin, aktif 6grenmeyi benimsemeye ve uygulamaya motive
etmede 6nemli gordiikleri faktorlere yonelik goriisleri. International Journal of Social Sciences and Education
Research, 6(3), 354-369.

vardim.Ogrencilerin siirecin icinde oldugu ve olumlu sonuglar elde edilen bir yontem

’

oldugu icin aktif 6grenmeyi kullanmaya basladim.’
0.6’nin aktif 6grenmeyi uygulama nedenlerine yonelik ifadeleri;
0.6 dgrencilerin yaparak yasayarak daha iyi 6greneceklerine inanmaktadir.
0.7’nin aktif 6grenmeyi uygulama nedenlerine yonelik ifadeleri;

“Caginmizin gereksinimleri aktif ogrenmeyi ihtiya¢ haline getiriyor. Cocuklarin pasif
halden aktif hale gelmesini, diisiinmesini, uygulamasmi gerektiren bir ¢agin icindeyiz.
Bunun igin hem dersin etkili gecebilmesi hem de égrencilerin birbirleriyle etkilesime
gegebilmesi icin aktif ogrenme sart. Ne kadarint uyguluyoruz ne kadarimi uygulamiyoruz

”»

bunu bilemiyoruz ama.
3.2. Katilimci 6gretmenleri aktif 6grenmeyi uygulamaya yonelten en onemli faktor/faktorler

Aragtirmada, katilimec1 Ogretmenleri aktif 6grenmeyi uygulamaya yonelten en Onemli
faktor/faktorler aragtirilmistir. Her bir 6gretmenin verdigi cevaplara yonelik, aktif 6grenmeyi
uygulamaya yonelten en 6nemli faktor/faktorler incelenmis ve elde edilen tema ve kodlar Tablo
2’de sunulmustur.

Tablo 2. Ogretmeni aktif §grenmeye yonelten en 6nemli faktor/faktorler

Tema Kodlar 01 062 03 04 05 0.6 07
Ogrencilerin basarisizligina ¢dziim arayist v v v v v v
Ogrencilerin fen dersini sevmesini saglamasi v v
Kendi 6grencilik yillarindan ders ¢ikarmasi v

ko) Uygulamalarla gergeklestirilen derslerin 6g- v v v v v

2 renciler tarafindan unutulmadigin fark etmesi

é Ezbere kars1 olmak v

5 Zeki ve becerikli 6grencilerin kapasitelerini

g kullanma olanag: saglamasi

i Ogrencilerin kolay 6grenmesi v v v

§ Ogrencilerin 6grendikleri bilgiyi giinliik ha- v

0 yatta kullanamamalarinin 6gretmende olugtur-

5 dugu mutsuzluk

8 Ogrencilerin aktif 6grenmeye ihtiyag duydu- v v

e gunu fark etmesi

2 Ogrencilerini ve kendisini siradanliktan kur- v

e tarma
g Ogretmene mesleki doyum saglamasi v v v v
§ Ogretmen merkezli 63renmenin basarisizli- v v v

3 g fark etmesi

= Aktif 6grenme ile 6grencilerin dersten keyif v v v

c aldigim fark etmesi

5 Ogrencilerin daha iyi 6grendigini fark et- v v v v v

£ mesi

EB Ogretmen aktif oldugunda &grencinin de zi- v

© hinsel ve bedensel olarak aktif oldugunu
fark etme
Kalic1 6grenmeyi saglayan 6gretim yontem v v v
ve teknik arayist

Tablo 2’ye gore katilimec1 0gretmenleri aktif 6grenmeyi uygulamaya yonelten en 6nemli
faktor/faktorlere yonelik 17 kod elde edilmistir. Fen Bilimleri 6gretmenin kendilerini aktif
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O0grenmeyi uygulama yonlendiren en onemli faktorlere yonelik yliksek frekansli kodlar
incelendiginde; Ogrencilerin basarisizligina ¢6ziim aranmasi, derslerde Ogrenenlerin
unutulmasimin geciktirilmesi ve 6grencilerin daha iyi ve daha fazla 6grenmesi kodlar1 olarak
ortaya ¢gikmuigtir.

Katilime1 6gretmenlerin ifadelerine bakacak olursak,

O.1’in kendisini aktif 6grenmeyi uygulamaya yonelten en énemli faktor/faktdrlere yonelik
ifadeleri;

“Tabi ki merkezde égrenci var aktif 6grenmede. Ogrenci merkezli olmasi énemli bir etken
benim igin. Bundan dolayr aktif 6grenmeye basladim. Ders basarisi ¢ok diisiik, TEOG
basarimiz ¢ok diisiiktii, Diger denemelerde yaptigimiz sonuglar cok diisiiktii. Ogretmen
merkezli yaklasimla bu isin yiiriimeyecegini anlayarak aktif 6grenmeye ydnelmeye
baslanmistim. Temelde 6grenci basarisi oldugu icin, her sey ogrenci igin oldugundan
diyebilirim. Okul basarist igin, veliler igin, bir de doguda gérev yaptigim igin bu bolgelerin
egitim seviyelerinin yiikselmesi gerektigini diisiindiigiim ve de egitim sart kelimesinin aktif

’

ogrenmeyle saglanabilecegine olan inancimda otiirii bu yonde ilerledim.’

“Sosyal medyada ve haberlerde ogretmenlerin yaptiklarim gérdiikce boyle bir
heyecanlandim. Onlar da 6gretmen, ben de 6gretmenim, onlar da ilk yilinda mesleginin,
ben de. Onlar ne giizel ¢cocuklar i¢in ortam sartlarint segimlerini diizenlediler. Ben neden
yapamayayim diye diigiindiim. Cocuklarin kendine giiveni yok, istekleri yok. Ben bu
cocuklart kurtarabilirim dedim. Kendi basarimi ispatlamak icin basladim. Sonra baktim ki
cocuklarin basarisi benim basarimmus. Bunu ¢oziimledikten sonra basart kendiliginden
geldi.”

0.2’nin kendisini aktif 6grenmeyi uygulamaya yonelten en énemli faktor/faktorlere yonelik
ifadeleri;

“Yaparak yasayarak ogrenmenin daha iyi olmasi, daha etkileyici olmasi, 6grenci

’

agisindan deneyim de oluyor 6grenci agisindan.’

0.3’iin kendisini aktif 6grenmeyi uygulamaya yonelten en 6nemli faktor/faktdrlere yonelik
ifadeleri;

“Kendi kiigiikltigiimden ele alayim. Biz tabi ¢ok eskide kaldik ger¢i ama en azindan insan
kendinden de bir seyler goriince ¢ocuklukta veya egitimde ¢ocuklara da yeni ogrendigi
seyleri degisik yollarla nasil aktarvim diyebilirim. Mesela bizim zamanmmizda
ogretmenimiz masada otururdu, yazdwrirdi sadece deney falan yoktu. Uygulamaya yonelik
olarak bir gezi yoktu, baska seylerde ¢ok ¢ok azdr. Bunlar ¢ok ge¢miste kaldi da bunlardan
bir sey kalmiyor akilda zaten giiniimiiz teknolojisi de bunu kaldirmiyor. En azindan
cocuklara bir sey ogretseydim uygulamalr olsun, kalict olsun yoksa sadece ezber olmasin,
stava yonelik yapryor ertesi giin unutuyor. Tiirkiye 'nin en biiyiik sorunu bence bu. Hani
ne kadar yetiyoruz ne kadar yapabiliyoruz o ayri konu. En azindan ¢ocuklara yonelik,
uygulamaya doniik o kadar zeki insanlar harcanmamali. Ogrenmenin kalict olmasi igin.
Mesela kendi hayatimdan 6rnek vereyim. Ezberlerdim sinavdan ¢iktiktan sonra bir sey
sorsa hi¢ bir sey aklimda yok. Basit bir sey anlatayim miisaadenizle. 2002 yilinda ben
ogretmenlige basladim. Akkisla diye buramin bir ilcesi var buramin kiigiik bir koyii. Koyde
miidiiriimiiz 1-2 hafta izin almisti onun yerine de ben bakiyordum, okulda da tamirat vardi.
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Burada uygulamaya doniik egitimle alakali 6zellikle kafamda parlama olan bir olay. Bir
musluk diistintin okulun bahgesinde ¢cocuklarin su i¢tigi musluk borusu ¢ikiyor bir T borusu
seklinde bahgede bir tanesi surada bir tanesi burada yani ¢ift musluk sunu soyleyeyim. T
borusu seklinde ikiye ayrilmis bashgi kirilmisti, bende onu degistirmek icin su borusunun
ustindeki T boruyu soktiim, musluklarini falan onaracagiz ama su borusunu oraya
ceviriyorum buraya ¢eviriyorum giictim yetmedi baya bir ugrastim, olmadi, sonra oradaki
koylii bir zat ustaydi orda, ondan yardim istedim. Benden biraz ince acaba dedim daha
kolay soker mi dive, adam geldi, eline ince uzun demir bir ¢cubuk aldi. Insaatlarda
kullanilan T borunun ucuna soktu, bizde agirltk merkezinden ne kadar uzak olursa o kadar
az kuvvet uygular mantigr var ya, séyle uzaktan bir ¢ekti, sak diye hareket etti. Ben bunu
cocuklara anlatyyorum kaldira¢ konusunda falan, adam uygulamali olarak gésterdi. Biz
konulart anlatiyoruz, uygulamaya doniik olmaymnca hi¢bir ise yaramiyor, bu da insanin
zoruna gidiyor.”

O.4’iin kendisini aktif 6grenmeyi uygulamaya yonelten en 6nemli faktor/faktorlere yonelik
ifadeleri;

“Ben aslinda diger tiirlii ogretmenlik yapamiyorum desem de, oda ¢cok dogru degil, yalan
olmaswin, yeri geldiginde diger oOgrenme sekli, ogretmenin aktif oldugu, onu da
uyguluyorum ashnda, ¢iinkii hicbir sey bilmeyen bir ¢ocuga isi biitiin boyutlariyla
ogretecek, ondan sonra etkinliklere ek oOgretme kisminda ¢ocuklar: aktiflestirecek.
Ogretmen, bastan genel bir 6gretim yapmazsa cocuk kendi kendine égrenemiyor, hani én
hazirlik sorular giidiileyici sorular falan sormayt ¢cok denedim bazi konularda ama hi¢bir
on bilgisi yokken ¢ocuk cevap bile veremiyor, hani hi¢bir yerden duymamuis bir kavrami
ifade edemiyor. O yiizden yeri geldiginde ben ¢ocuklar: pasif de edebiliyorum ama onlarin
bu durumdan ¢ok sikayet¢i oldugunu sanmiyorum. Ama ben aktif olmayr sevdigim igin,
matematik bile olsa Tiirkce bile olsa, hani herhangi bir ders olsa bile, ger¢i bu tiim
derslerde uygulanabiliv, kendim 6yle dgretmek istiyorum, ¢ocuklar zevk aliyyor, bende
onlarin zevk aldiklarini gordiigiim icin bu 6gretme seklini segiyorum.”

“Ogrenci profili, 6rencilerin 6grenme seviyeleri ¢ok diisiik, cogu zaten yazmay: bilmiyor,
okumada diizeyleri diigiik, hani diiz anlatim yapan bir 6gretmen bunlara siirekli yazdiryyor
yada okuma pargasi, kitap tizerinden gidiyor, okutturuyor, bir seyler yapiyor ama bu
cocuklar zaten temelden ¢cok eksik olduklar: icin birazda egitim sistemine baktigimizda
cocuklar hemen gegiriliyor, direkt bir iist kuruma bir iist kuruma, artik sunif tekrari da
kalmadi, yani ben onlara daha ¢ok deneyle veya gezi gozlem yaparak birinci elden
kendileri kegfederek ogretmeyi daha ¢ok tesvik ediyorum, hem zevk alyyorlar hem de
basarmis olduklarini goriiyorlar, bu yiizden mutlu oluyorlar ve derse de olumlu

’

yaklagwyorlar.’

0.5’in kendisini aktif 6grenmeyi uygulamaya yonelten en énemli faktor/faktdrlere yonelik
ifadeleri;

“Ogrencilerin bir seyler anlamadiklarim, bir seyleri mecburiyetten dinlediklerini fark
ettim. Sonra seminerlere egitimlere katilmaya bagladim arayis icerisine girince. A¢ik
konusmak gerekirse ben ne yapacagimi bilmiyordum. Insanlar farkl olarak ne yapiyor da
cocuklarin hosuna gidiyor, diye arastirmaya basladim. Ondan sonra dersimizin buna ne
kadar elverisli oldugunu gordiim. Tiibitak egitimlerinin bana ¢ok fazla faydasi oldu. Bu
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egitimlerde bize neler yapabileceklerimizi ogrettiler. Drama ile ilgili mesela benim ne bir
uygulamishgim vardi ne de bir egitimim vardr. Bunu arastirdim insanlar neler yapryor diye
internetten arastirip inceledim. Uygulamaya basladim. Benim avantajim suydu, ben
bunlart akil edebildigimde koy okulunda calisiyordum, en kalabalik sinifim 19 kisiydi.
Orada da uzun miiddet ¢calistim. Bana ¢ok faydasi oldu. Uygulamaya bagladim kiiciik
kiictik, acaba dogru bu mu diye. Sonra ¢ocuklardaki degisimi gozlemledim. En azindan
dogru yolda ilerledigimi gordiim. Beni iten sey ¢cocuklarin mutsuzluguydu agik¢asi. Onlar
mutsuz olunca bende kendimi mutsuz hissetmeye basladim ve arastirmaya bagladim.
Dedigim gibi TUBITAK egitimlerinin ¢ok faydasi oldu.”

0.6’nin kendisini aktif 6grenmeyi uygulamaya yonelten en énemli faktdr/faktorlere yonelik
ifadeleri;

“Universiteden mezun oldugumuzda pekte donammli olarak mezun oldugumuzu
diigiinmiiyorum. Kendi kendime bir ihtiya¢ olarak gordiim yani meslege ilk basladigimda
sirekli not tutturan, égrencilerin 40 dakika oturdugu, benim siirekli not tutturdugum,
ogrencilerin siirekli not tuttuklary, yazdigi bir égretmendim. Ancak bunun sonrasinda
hi¢bir ise yaramadigim fark ettim agikeasi, c¢iinkii yazililarda istedigim sonug asla
olmuyordu. Sonrasinda artik biraktim bunlarin hepsini artik siirekli deneylere etkinliklere
aktivitelere yoneldim. Cogu etkinligimi kendim tirettim, birazda var olanlart kullandim.
Sonrasinda da gercekten ogrencilerin daha basarily olduklarimi gérdiim. Biz bunlari
yaparken, ¢ocuklarin ¢ok eglendigini gordiim. Ogrencilerin daha cok eglendigini daha ¢ok
ogrendigini goriince ben Aktif Ogrenme teknigini kullanir oldum.”

0.7’nin kendisini aktif 6grenmeyi uygulamaya yonelten en énemli faktor/faktorlere yonelik
ifadeleri;

“Mesleki hayatimizda okulla bir biitiinsiiniiz. Ogretmenlik sadece Fen dersine girip
¢ctkmakla olacak bir durum degil. Simdi basta pek ¢ok seyi bilseniz de 6gretmenlige adim
attigimizda ne yapacaginizi sasirirsiniz. Ben bir sasirdim nasil sagirdim. Simdi karsinizda
30- 35 kisilik bir kitle sizden bir bilgi bekleyen, ama sizin istediginiz bir kitle degil, ilkokul
dortten itibaren gelmis, ilk okul 6gretmenlerinin doldurdugu bir beyinle bir mekanizmayla
gelmig bir ogrenci kitlesi. Simdi bakiyorsunuz farklh farkli yontemler deniyorsunuz bir
bakiyorsunuz hangisi size cevap verebiliyorsa ister istemez onun tizerinde daha agirlik
vermek zorunda kaliyorsunuz. Yeni gittigim okulda sunu gozlemledim, ¢ocuklar deney
yapmiyor. Aktif ogrenmenin ‘a’ s1 yok. Yani aktif 6grenme yok ¢ocuklar tamamiyle klasik
yontemlerle test teknikleriyle gelistirilmis. Sunu farkettim ¢ocuklara bir kag aktif 6grenme
uyguladigim zaman ¢ocuklarin daha ¢ok heyecanlandiklarini daha ¢ok Fen Bilgisine karsi
istek duyduklarint daha ¢ok Fen dersini igslemek istediklerini goriince onun tizerine daha
fazla egilmeye caligtim.”

“Ug faktor vardwr. Birinci faktor tabiki bash basina égrenci, dgrencinin buna ihtiyag
duymasi. Ikinci faktor farklilasma, siradanliktan kurtulabilme. Ogretmeninde buna ihtiyaci
var, ¢tinkii artik soru cevapli veya basit konu islemesi belli bir siire sonra monotonluga
veya mesleki yetersizlige, doyuma sebebi veriyor. Ugiincii faktorde veli. Bundan dolay aktif
ogrenme hem 6grenci igin hem de ogretmen icin arty, iizerine veli iginde yavas yavas ihtiyag
haline geliyor. Kurumsal bir durum biitiin basamaklari iceriyor icerisinde.”
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3.3. Katilimci 6gretmenlerin aktif 6grenmeyi uygulamaya nasil basladig

Arastirmada, katilimer Ogretmenlerin aktif 6grenmeyi uygulamaya nasil bagladiklar1 da
aragtirilmistir. Her bir 6gretmenin verdigi cevaplar 1s1ginda, dgretmenlerin aktif 6grenmeyi
uygulamaya nasil basladiklarina iligkin goriisleri incelenmis ve elde edilen tema ve kodlar tablo
3’te sunulmustur.

Tablo 3. Ogretmenlerin aktif §grenmeyi uygulamaya baslama sebepleri

Tema Kodlar 0.1 02 03 04 05 06 0.7
Fen 6gretmenlerinin iiye oldugu sosyal payla- v v

BB sim .siteleri ve e-mail gruplarinda yapilan et-

E B kinlik paylagimlari

= '§ Ogrencilerde kalic1 6grenme saglama arayisi v v v v

_ig g Yiiksek lisans egitimim sirasinda alinan ders- v
== ler

< @ Py

g % Ogrencilerin derse yonelik heyecanlarinin art- v
=2 tigini fark etme

g g Geleneksel 6gretim yontemlerinin ise yarama- v

S ?;3 digini fark etme
O > Ogrencilerin eglenerek dgrendiklerinde mutlu v

olduklarini gézlemleme

“ % Ogrencilerin geleneksel derslerde mutsuz ol-
= g % r.r.lalarlnl gozlemleme
% g’f% Universite egitimim sirasinda edindigim dene- v v
FZ g yim
g 2 £ Ogrencilere yaparak yasayarak dgretme ihti-
) g & _yact duymam
O = e} o ) " ° "
o0 Ogrencilerin basarisizligini giderme v

Tablo 3 incelendiginde katilimci 6gretmenlerin aktif 6grenmeyi uygulamaya nasil bagladiklar
yonelik 10 kod ortaya ¢ikmistir. Tablo 6’ya gore 6gretmenlerin aktif grenmeyi uygulamaya nasil
basladiklarina iliskin en yiiksek frekansh kod 6grencilerde kalic1 6grenme saglama arayisi olarak
ortaya ¢gikmuigtir.

Katilime1 6gretmenlerin ifadelerine bakacak olursak,
O.1’in aktif 6grenmeyi uygulamaya nasil bagladigina yonelik ifadeleri;

“Meslegimin ilk yilinda verim yoktu, basari yoktu, ben de ogrenciler de isteksizdik. Hi¢bir
¢coziim yoktu. Ben oOgretmen miyim, diye kendimi ¢ok sorguladim. Ciinkii Hacettepe
Universitesinden almis oldugum ve gercekten kaliteli olduguna inandigim bir egitim var.
Osrencilerim isteksiz, basari ortada, hi¢ bir 6gretmen o kéy okuluna gitmek istemiyor.
Bundan dolayi, bunun béyle olmayacagini anladim. Beni okula baglayan bir seylerin
olmasi gerekiyordu ve beni okula baglayan 6grencilerimdi. Ogrenciler beni ¢ok seviyordu
ve bende onlart ¢ok seviyordum. Aktif 6grenmeye bu ogretim yilimin basinda basladim.
STEM etkinlikleri ve uygulamalariyla alakal Hacettepe Universitesinde STEM and Maker
calistayinda daha ¢ok ilerledim bu olaya. Daha sonra arastirmalarim, gittigim egitimler,
kendi ¢alismalarim ve ¢ocuklardaki iiriin ortaya koyarken gozlerinde gordiigiim o 151k,
seving, mutluluk, heyecan beni aktif 6grenme konusunda daha da heyecanlandirdi.
Ogrencilerin basarisi igin, 6grenciler icin, temelde basariyr baz alip, devlete ve millete

PN

faydali bireyler yetistirmek adina, bu yontemi uygulamaya basladim.” “Cocugun zekast,
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cocuklar istekli olmali, alicilart acik olmali, eger alicilar acik degilse aktif ogrenmeyi
gergeklestiremiyorsunuz. Palyago da oldum, hayvan kiligina da girdim, ¢ocuk almak
istemezse almiyor. Ogretmen ve 6grencinin istemesine bagli. Somut olarak ise laboratuar
olursa daha rahat bir sekilde aktif ogrenme uygulamalarini gergeklestirebilirim.”

0.2’nin aktif 6grenmeyi uygulamaya nasil basladigina yonelik ifadeleri;

“Dershanede iki yil gorev yaptim, pek etkili olmuyor, konu anlatiyoruz, yani etiit
salonunda da ¢alismishigim var, sinifa girip ders- konu anlatmighgim da var, bire bir ders
anlatiyorum, hichir sekilde, yani ben konuyu anlatiyorum, anlattigim konuyu da ben
yaziyorum, 6grenci de kagidi alip evine gidiyor, ¢alisiyorsa ¢alisiyor, calismiyorsa
calismiyor, yani égrencinin anlayip anlamadigini, yada orda soruyorsunuz anladim diyor
ama ogrencinin hi¢cbir aktivitesi yok, orada sadece dinliyor orada yaptigi tek aktivite
dinlemek, yani etiitte de bu sekildeydi, konuyu anlatiyorsunuz, ardindan testi veriyorsunuz,
testi ¢oziiyor, yaptigi tek aktivite bu, baska bir sey yok, ama okulda deney yapma sansimiz
yonlendirebiliyoruz, en azindan sosyal agidan da bir seyler kazaniyor égrenciler, milli
egitim kurumlari bence daha iyi, dershanede de milli egitim kurumuna bagli, yani sey
agisindan, hani okullarda daha iyi oluyor dershaneden ziyade.”

0.3’iin aktif 6grenmeyi uygulamaya nasil bagladigina yonelik ifadeleri;

“Cesitli arkadaslardan duyarak bizim gruplartakinden ozellikle Meryem hocanin arkadasgt
Buket hamimlardan Fatih gibi hocalarimizdan cesitli projeler altinda falan, en biiyiik
yardimu internet verdi, internetteki gruplar verdi, en biiyiik destegi faydali Fen gruplari
yapti. Milli egitimin yapmus oldugu su hizmet i¢i egitimler var ya, onlardan acayip sikilirim,
biraz zorlama oluyor ama kendi istegimle yapmig oldugum bu tip seylerde daha etkili
oluyor. Is burada, yapanlardan duyarak, ne yapmislar, nasil yapmislar, éyle soyleyeyim,
bu. Hizmet i¢i egitimin sikict olmasinin nedeni okuyup anlatilmasi, aktif bir sekilde Fen'de
islediginiz gibi farkli teknikler kullanarak verseler tabi ki de daha ¢ok hosa gider. Bizde
daha ¢ok hizmet i¢i egitim almak isteriz, ogrenmek igin bunlari. Bu da, dediginiz gibi, aktif
ogrenmenin kullanilmamasinin bir eksikligi.

Murat hocamizdan bahsetmistim, Kayseri’'de bir kursu vardi, oraya gittik, bakin iki saatlik
bir kurstu, AO dediginiz bilim merkezlerindeki bilim odasi, miizik odasi falan anlattilar,
bilgi verdiler, zaten ben énceden biliyordum da, san sinifina gegtik, murat hoca dyle bir
giizel hazirlamuig ki basit seylerle. Cok giizel, verimli ve ayrica etkliydi.”

O.4’iin aktif 6grenmeyi uygulamaya nasil bagladigina yonelik ifadeleri;

“Ben Hacettepe tiniversitesinden mezunum ve biz iiniversitede zaten hep ogrenci merkezli
yapilandirmact yaklasim kullanilirdi. Aslinda ¢ok havada kaliyor yapilandirmaci yaklagim,
2006°dan beri uygulanmaya calisiyor ogrenci merkezi su- bu falan diye, ama bunu
gercekten Milli Egitime geldikten sonra bunu kimsenin yapmadigini gérdiim, ama bunun
olmast sart yani kesinlikle, boyle olmazsa ¢ocuklar derslerden kopuyor, derslere onyargili
oldugu gibi iyi onyargili oluyor, okula ényargili oluyor ve biz daha boyle mutsuz, olumsuz,
dersi sevmeyen, Milli Egitimle ilgili hi¢bir seyi sevmeyen bir nesil yetistirir hale geliyoruz.
Ama béoyle olmast bana en basta tiniversitenin katkisi, yani 6gretmenlerimizin bize verdigi

’

egitimden kaynaklandigim diigiiniiyorum.’
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0.5’in aktif 6grenmeyi uygulamaya nasil bagladigina yonelik ifadeleri;

0.5 bilgilerin kalicthgim saglamak égrencilerin derslerden zevk alarak merak ederek
ogrenmelerini gerceklestirmeleri icin aktif ogrenme ile ilgili kendini gelistirecek egitimlere
katilmistir. O.5’e gére Aktif Ogrenme metodunun olmazsa olmaz bir aract yoktur. O.5’e
gore 6gretim siirecini 6gretmen desteklemektedir, bu sebeple 6gretmen konuya uygun bir
arag veya araglar gelistirerek ogrenciyi aktif hale getivebilmektedir.

0.6’nn aktif 6grenmeyi uygulamaya nasil basladigina yonelik ifadeleri;

“Ogrencilerin siirekli oturdugu, 6gretmenin siirekli anlattigi, not tutturdugu bir diizende
ogrencilerin hicbir sey ogrenmedigini ve yazililarda, gergekten ben bir¢ok seyi verdigimi
diisiiniirken ashinda hi¢chir sey vermedigimi fark ettim. Sonrasinda bunu degistirmek ¢ok
zordu, bunu kirmak zor oldu, var olan bir seyi kékten degistirmeye ¢alistim ve ondan sonra
gergekten not tutma isini biraktim artik. Cok kiiciik notlart kitaba aliyoruz, deftere ¢ok
sembolik grafik c¢izimleri yapiyoruz. Sonrasinda full etkinlik ve deneyle ve tamamen
ogrencilerin tamamen etkin oldugu bir formata biiriindiigiimiizde ogrencilerin ¢ok daha
basarili olduklarint gordiim. Daha ¢ok eglendiklerini daha ¢ok mutlu olduklarin kosarak

’

okula geldiklerini beni daha ¢ok sevdiklerini gordiim.’
0.7’nin aktif 6grenmeyi uygulamaya nasil basladigina yonelik ifadeleri;

“Bence aktif 6grenmeye bir ogretmenin sahip olabilmesi igin tiniversite egitimi yeterli
degildir. Universiteden mezun olduktan sonra eger 6gretmen olmus olsaydim ben aktif
ogrenme yerine klasik yontemlerle veya sunus yontemiyle ders anlatirdim. Mezun olup
ogretmen olan arkadagslardan bir ¢ogunda bunu goriiyorum. Deney dahi yapmiyorlar.
Konuyu anlatiyorlar test ¢ozdiiriiyorlar. Benim en biiyiik sansim yiiksek lisansta bu
konular: degerli ogretmenlerimizden almamizdan kaynaklandi. Onlar, bize béyle bir
ogrenme yontemi, aktif 6grenme gibi 6grenme yonteminin oldugunu, bunu kullanmanin
ogrencilerde, okul mesleki hayatimizda etkilerini gosterdikleri i¢in bizimde kullanma
firsatimiz oldu, yani yiiksek lisans bu noktada en biiyiik etken.”

4. Sonuc¢

Fen Bilimleri 6gretmenlerini aktif 6grenmeyi uygulama nedenleri, aktif 6grenmeye yonelten
en dnemli faktor/faktorler, aktif 6grenmeyi uygulamaya nasil basladiklar1 temalar ortaya ¢ikmis-
tir. Bu temalarda ortaya ¢ikan kodlar su sekildedir:

Ogretmenlerin aktif 6grenmeyi uygulamalarinin nedenlerine yénelik 16 kod ortaya ¢ikmugtir.
Fen Bilimleri dgretmenlerinin aktif 6grenmeyi kullanmadaki en 6nemli nedenlerine iligkin en
yiiksek frekansli kodlar, kalic1 6grenmeyi saglamasi ve 6grencinin aktifliginin saglanmasi, 6gren-
ciler arasinda sosyal etkilesimi saglamasi, ezbere kars1 olmas1 kodlaridir.

Fen Bilimleri 6gretmenlerini aktif 6grenmeyi uygulamaya yonelten en 6nemli faktor/faktor-
lere yonelik 17 kod elde edilmistir. Fen Bilimleri 6gretmenlerini aktif 6grenmeyi uygulamaya
yonlendiren en énemli faktdrlere yonelik yiiksek frekansh kodlar ise 6grencilerin basarisizligina
¢Ozlim aranmasi, derslerde 6grenenlerin unutulmasmin geciktirilmesi ve dgrencilerin daha iyi ve
daha fazla 6grenmesi kodlar1 seklindedir.
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Fen Bilimleri 6gretmenlerinin aktif 6grenmeyi uygulamaya nasil basladiklarina yonelik 10
kod ortaya ¢ikmustir. Ogretmenlerin aktif grenmeyi uygulamaya nasil basladiklarma iliskin en
yiiksek frekansh kod 6grencilerde kalic1 6grenme saglama arayis1 olarak ortaya ¢ikmustir.
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Extended abstract in English
Introduction

Science is a systematic information collection that is the product of the process in which stu-
dents try to understand and make sense of the natural environment by examining the nature and
the events that occur in nature in order to get to know the world they live in (Durmaz, 2004).
Science education is the job of obtaining information and contributing to the intellectual devel-
opment of the student in order to understand and make sense of the natural environment and the
events in the natural environment. Science education is defined as the activities and processes for
acquiring the knowledge and abilities obtained. (Korkmaz, 2004). Science is a part of daily life.
Human beings want to learn and know the basic science principles governing the world in which
they exist. In everyday life, all kinds of life experiences are phenomena where science is essential.
Science is a product of efforts to systematically study and understand nature and natural phenom-
ena (Aydede, 2006). Individuals learn information about the protection of the environment, plant,
human and animal organism, healthy life information in the natural or anthropic environment they
live through the Science course.

Purpose and method of the research

In this study, it is aimed to examine the factors that they think are important in motivating
science teachers who practice active learning to adopt and practice active learning. For this pur-
pose, case study method, one of the qualitative research methodology patterns, was used. In this
study, it is aimed to gain an in-depth perspective on the factors that are important in motivating
the adoption and application of science teachers who practice active learning by using case study
pattern. In this study, it is aimed to gain an in-depth perspective on the important factors that
motivate science teachers to adopt and practice active learning by using case study pattern. For
this purpose, depending on the descriptive characteristic of the case study pattern, in the findings
part of the study, the opinions, concepts and teaching situations of each participant teacher to-
wards active learning practices in science education are included. At the same time, certain cate-
gories and their sub-categories that emerged through the analysis of the data obtained from the
interviews with the participant teachers are presented in this study.

Universe and sampling of the study

This study was carried out with 7 Science teachers working in public schools. Criterion sam-
pling method, one of the purposeful sampling types of non-random sampling method, was used
in determining the participants. The fact that science teachers participating in the research apply
active learning is determined as a criterion. In order to determine the sample group, e-mails were
sent to the mail groups to which the science teachers are members, and it was tried to reach teach-
ers who would volunteer to participate in the study.

Data collection tools

In this study, semi-structured interview technique, which is frequently used in qualitative re-
search methods, was used in order to determine the views of science teachers who apply active
learning to the factors which they consider important to motivate and adopt active learning. The
data obtained during the interviews were recorded with a voice recorder. All interviews were held
in the evening, the shortest of the interviews lasted 17 minutes and the longest took 39 minutes.
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Interviews with each teacher were held at least three times, and some teachers were interviewed
four times, depending on the need.

Data analysis

The data obtained from the participant Science teachers with voice recorders were written on
the computer. During the writing of the data, punctuation marks were not used to provide an
objective evaluation of the answers given by the teachers in terms of meaning, only commas,
points and question marks were used to distinguish the sentences. The compatibility between the
recorded interview data and the interview data poured into the computer was checked by a second
person. In the study, embedded theory approach, one of the content analysis types, was used.
Participating teachers are defined as O1 (Teacher 1) by number. The analysis of the data obtained
from the interviews was carried out in the open and axial coding stages. By reading the data, the
data with the same features were coded by the researcher with the same name and these codes
helped the researcher determine the categories. In the study, the categories (themes) were accessed
by combining the codes with similar features on the same axis, that is, by axial coding technique.
The reliability of the study was calculated with the formula of Miles and Huberman. The reliabil-
ity coefficient of the codes and categories obtained in the research was found to be 0.87. The
reliability account being over 0.70 is an indication that this research is reliable (Aydede and
Oztiirk, 2016).

Results

The motives of science teachers to apply active learning, the most important factor / factors
that lead to active learning, and how they started to practice active learning have emerged. The
codes that emerge in these themes are as follows:

16 codes have emerged for the reasons why teachers practice active learning. The highest fre-
quency codes related to the most important causes of science teachers in using active learning are
the codes that provide permanent learning and ensure the student's activeness, provide social in-
teraction among students, and be opposed to memorization.

17 codes were obtained for the most important factor (s) that directed science teachers to apply
active learning. The high frequency codes for the most important factors that direct science teach-
ers to apply active learning are the search for solutions to students' failure, delaying the forgetting
of what is learned in the lessons, learning the students better and more.

10 codes have emerged about how science teachers started to practice active learning. The
highest frequency code on how teachers started to practice active learning emerged as a quest to
provide permanent learning for students.
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Sanal Gergeklik, ger¢ek ya da hayali diinyamn bilgisayarda bir simiilasyonudur. Sanal gerceklik genellikle ¢cok
cesitli uygulamalar: tammlamak i¢in kullanilmaktadir. Sanal gerceklik teknolojisi son yillarda egitimde sikca kul-
lamlmaya devam etmesine ragmen bu teknoloji daha énce Dinler Tarihi dersinde uygulanmadigi goriilmektedir.
Sanal gergeklik teknolojisinin geleneksel 6grenme paradigmalarina onemli bir katki saglayacag goriisiindeyiz. Bu
calismada; son yillarda teknolojinin egitimde uygulanmast konusunda yenilik¢i uygulamalardan biri olan sanal
gerceklik gozligii ile Dinler Tarihi dersinin iglenmesinde llahiyat 6grencilerinin yaklasimlar: ve goriigleri ince-
lenmistir. Arastirmaya katilan 6grencilere hem sanal gergeklik gozliigii ile dersin islenmesine yonelik gelistirilen
tutum 6lgegi uygulanmis hem de ogrencilerin kisisel goriisleri nitel veri olarak degerlendirme imkam saglayacak
sorular yoneltilmistir. Arastirmaya Hatay Mustafa Kemal Universitesi Ilahiyat fakiiltesinde okuyan ve Dinler Ta-
rihi dersi alan 35 6grenci katilmistir. Ogrenciler uygulama sayesinde farkli dinlerin mabetlerini ve kutsal mekdn-
larim sanal gergeklik gozliigii ile gérme imkani elde etmistir. Elde edilen veriler SPSS 20.0 veri analiz programi
yardimiyla degerlendirilmistiv. Arastirmaya katilan 6grencilerin Dinler Tarihi tutum olgeginden elde edilen on ve
son test puanlar: arasindaki farkiiliklar, Bagimli Gruplar Testi ile analiz edilmis ve elde edilen verilerde anlamli
bir farkhilik oldugu sonucuna varimistir. Hahiyat fakiiltesi 6grencileri, sanal gerceklik uygulamast ile derse olan
ilgilerinin ve ogrenme isteklerinin arttigimi ifade etmislerdir. Dinler Tarihi dersinin konusuna ve amacina uygun
olarak sanal gerceklik gozliigii kullantminin uygun oldugu ve olumlu sonuglardan hareketle benzer igerige sahip
diger derslerin iglenmesinde de kullamlmasinin faydali olacagi onerisinde bulunulmustur.

Anahtar kelimeler: Dinler Tarihi, Sanal Gergeklik, Teknoloji, Egitim, flahiyat, Din, Kutsal Mekan.

Abstract

Virtual Reality is a computer-simulated environment, whether that environment is a simulation of the real or im-
aginary world. Virtual Reality is often used to describe a wide variety of applications. Virtual Reality technology
continues to be used frequently in education in recent years but this technology has never been tried in the History
of Religions class. We argue here that this technology provides a valuable aid to conventional learning paradigms.
In this study; In recent years, one of the innovative applications in the application of technology in education,
virtual reality glasses, the course of History of Religions, the approaches and views of theology students were
examined. Students' attitudes towards the course were applied to the students and the students' personal opinions
were evaluated as qualitative data. In the study, 35 students participated who joined the History of Religions course
at Hatay Mustafa Kemal University Faculty of Theology. These students saw the shrines and sacred places of
different religions with virtual reality glasses. The data were analyzed with the help of the SPSS 20.0 data analysis
program. The difference between the pre and post-test scores obtained from the Religions History attitude scale
was analyzed by Dependent Groups Test and a significant difference was determined. The faculty of Theology
stated that students' interest in the lesson and their desire for learning increased with the application of virtual
reality. In accordance with the subject and purpose of the History of Religions course, it was seen that virtual
reality glasses are appropriate and it would be beneficial to use the positive results in the processing of other
courses has similar content.

Keywords: The History of Religion, Virtual reality, Technology Education, Theology, Religion, Holy place
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1. Giris

20. yiizyilin bilgi ¢agindan 21. yiizyilin bilisim ¢agina gegtigimiz dénemde bilimsel ve tekno-
lojik yeni gelismelere sahit olmaktayiz. Egitimde yeni teknolojilerin kullanilmasini dgretme ve
Ogrenme ortamlarini gelistirme faaliyetlerinin bir arayis1 olarak gérmek miimkiindiir. Yeni bilim-
sel buluslar 6zellikle egitim alaninda hizh bir sekilde uygulanma imkan1 bulmaktadir. Bu gelis-
melerden biri de Virtual Reality (VR) olarak bilinen Sanal Gergeklik (SG) gozliikleridir. SG, ti¢
boyutlu bir gériintiiniin veya ortamin bilgisayar tarafindan iiretilen simiilasyonu ig¢inde ekran bu-
lunan bir kask veya sensorlerle donatilmis eldivenler gibi 6zel elektronik ekipman sayesinde bir
kisi tarafindan goriiniiste gergek veya fiziksel bir sekilde etkilesime girebilmesidir (“Virtual Re-
ality”, 2019).

Tiirkiye’de egitimde SG gozliigii uygulamasina yonelik ¢aligmalarin sayisi oldukea azdir. Ya-
pilan ¢aligmalarin daha ¢ok fen-teknoloji, yabanci dil ve proje derslerine katki saglamak amaciyla
gerceklestigi goriilmektedir. Bu aragtirmada; dinlerin ortaya ¢iktigi ve gelistigi mekanlar dahil
tarihi, kiiltiirel ve kutsallik yoniiyle 6nem arz eden yapitlar1 veya yerleri tanimak amaciyla Dinler
Tarihi dersinde SG gozliigiinden yararlanilmistir. Dinler Tarihi dersi beseri bilimler igerisinde
bagimsiz, normatif olmayan, herhangi bir dinin ikrarim1 yapmayan (non-confessional), tarihsel,
mukayeseli ve tasnif¢i karakterde bir disiplindir (Alic1, 2009:154). Alman Teolog Rudolf Otto’ya
(1869-1937) gore Dinler Tarihi, en genis anlamiyla kiiresel Tanr1 bilgisi yani genel teolojiler top-
lamidir. Bu bakimdan o tiim dinleri, Kutsal’1 tek tek tecriibe eden 6zel olaylar olarak gérmektedir
(Kurt, 2007:430). Otto, dinin merkezine yerlestirdigi kutsali “biitiin degerlerin zemini ve kay-
nagi” olarak kabul eder (Otto, 2014:24). Bu agidan bakildiginda dinlerin ve kutsal mekanlarin
ayrilmaz olduklar1 anlagilmaktadir. Kutsalin bir tezahiirii olarak dini ya da kutsal mekanlarin an-
lagilmasi Dinler Tarihi metodoloji agisindan oldukga dnemlidir.

[lahiyat alaninda herhangi bir derste sanal gergeklik gozliigiine dayali bir aragtirmanin daha
once yapilmamustir. Dolayistyla, bu arastirma Ilahiyat fakiiltesinde Dinler Tarihi dersinde SG
gbzligiiniin kullanilmasina yonelik 6grencilerin goriislerini belirlemesi bakimindan ilk olma
zelligi tasimaktadir. Bu baglamda arastirma problemi, Ilahiyat Fakiiltesinde Dinler Tarihi dersi
SG uygulamasi ile islendiginde 6grencilerin derse yonelik tutumlarmi belirleyen 6n ve son test
puanlari arasinda anlamli bir farklilik var midir? Ilahiyat Fakiiltesinde okuyan &grencilerin Dinler
Tarihi dersinin SG gozIiigii ile islenmesine yonelik goriis ve Onerileri nelerdir? Sorular ekseninde
tartigilacaktir. Bu makalenin genel amacin, ilahiyat Fakiiltesinde okuyan dgrencilerin Dinler Ta-
rihi dersinde Sanal Gergeklik gozliigii uygulamasma yonelik tutumlarimi belirlemek seklinde ifade
edebiliriz. Belirtmemiz gerekirse; bu aragtirmanin amaci 6grencilerin Dinler Tarihi dersindeki
basarilarim 6lgmek olmadig1 igin herhangi bir Bagar1 Testi kullanilmayacaktir. Ayrica, Ilahiyat
Fakiiltesi mezunlarmin Din Kiiltiirii ve Ahlak Bilgisi ve IHL Meslek dersleri 6gretmen aday1 ol-
malar1 goz oniine alindiginda SG uygulamasinin ders isleme istegi ve kabiliyeti kazandirmas1 bu
caligmanin uzak hedefleri arasinda yer alir. Ayrica, egitimde yeni teknolojilerin kullanim sikligi-
nin arttig1 giiniimiizde ilkokuldan ytiksekogretime SG gozliigiine dayali ders islemenin ne kadar
onemli oldugunun da anlagilmasina katki saglayacagi kanaatindeyiz.

1.1. Sanal ger¢eklik gozliigii

SG’nin tarihine bakildiginda ilk olarak 1830’larda yapilan Stereoskoplar bir sanal ger¢eklik
deneyimi yaratmanin ilk girisimi kabul edilebilir. Gergek bir 3D goriintiiyii goriintiileme gibi his-
settirmek amactyla her goz i¢in bir tane olmak {izere iki goriintii kullanilmigtir. Bunlar o dénemde

Copyright © by International Journal of Social Sciences and Education Research
ISSN: 2149-5939



372

Délek, 1. (2020). Dinler Tarihi dersinde sanal gerceklik gozliigii uygulamasina ilahiyat 6grencilerinin bakist:
Hatay 6rnegi. International Journal of Social Sciences and Education Research, 6(3), 370-387.

ham ama islevseldi ve 19. yiizyil insanlar1 bu sayede iinlii manzaralari, binalar1 ve orada oldugu
gibi yer isaretlerini gérmeyi sagladi (Sekil.1). Buna “sanal turizm" deniyordu. Bugiin giris sevi-
yesi SG kitleri, Google Cardboard gibi, stereoskoplarin kullandig1 ayn1 prensibi kullanir. Goriin-
tiileri derinlige sahip gibi hissettirmek i¢in enterpolasyonlu iki goriintii gosterirler. Tek fark, akill
telefonlarin bugiin stereoskoplarla yapildig1 gibi, {izerine basilmig goriintiiler igeren paneller ye-
rine goriintiiler olarak hizmet etmesidir (“Virtual Reality: A Brief History”, 2016). Eglence sek-
torii igin kitlelere yonelik ilk sanal gerceklik gézliigiiniin temeli, Nintendo firmasinin 1995 yilinda
piyasaya siirdigii Virtual Boy adli lirlinle atilmistir. Virtual Boy, firmanin kendi oyun konsollar
icin tasarladig1 3 boyutlu portatif bir gozliiktiir ve iiriin gliniimiize kadar farkli firmalarin gelis-
tirme ¢aligmalarinin 6nciisii niteligindedir. Her ne kadar Nintendo, basarisiz bir girisim olarak
kabul edilse de Virtual Boy kendinden sonraki sanal gerceklik ¢aligmalart icin temel olmustur
(Ferhat, 2016:730).

Sekil 1. Stereoskop 6rnegi Sekil 2. Sanal gergeklik gozIliigi

1.2. Egitim teknolojisi ve sanal gerceklik gozIiigii

Egitim teknolojisi; genellikle egitim alaninda, 6zelde ise 6grenme durumuna egemen olabil-
mek icin bilgi ve becerilerin ise kosulmasiyla 6grenme ya da egitim siireglerinin islevsel olarak
yapisallastirilmasi olarak tanimlanir (Alkan, 1988:16). Egitim sektdriinde ise SG uygulamalar
ogrencilere gercek yasam deneyimleri kazandirarak 6grenme stiresini kisaltmakta, bilgiyi hatirda
tutma siiresini ise uzatmaktadir. Ogrenciler yakiinda bulunmalari tehlikeli olan bir yanardagi,
oradaymis gibi hissederek inceleme firsati bulurken, sanal ortamda olusturulmus yillar 6nce
yasamis bir uygarligin bagsehrinin sokaklarinda yiiriime ve binalarmi gezip bu uygarlik hakkinda
detayl1 bilgi edinme firsati elde ederek tarihi bilgilerini gelistirme olanagi saglamaktadir (Basaran
2010:22-23). SG uygulamalar1 kullanicilaria bilgisayar tarafindan yaratilmig, yapay diinyaya gi-
rebilme ve orada farkli deneyimler yagama ve oray1 yonlendirebilme olanagi saglar (Deryakulu,
1999:5). SG’nin egitimde kullanilmasi sayesinde motivasyonun artmasi, gergekei bir bigcimde an-
latim, uzun mesafelerden gozlem yapabilme olanagi, engelli 6grencilerin de 6grenme ortamina
katilabilmesi, yaraticilig1 tesvik etmesi ve bilgisayar becerilerinin gelismesi gibi faydalar1 bulun-
maktadir (Cavas, Huyugiizel, ve Cavas, 2004).

Sanal gerc¢eklik simiilasyonu ne kadar pahali olursa olsun hedefi ve ger¢ek ortami kullanirken
maliyetleri diistirmek ve 6grenmeyi daha ilging ve eglenceli hale getirilmesiyle 6grencilerin mo-
tivasyonunu ve dikkatini gelistirmede faydalidir. Aym1 zamanda gercek diinyada kesfedilmesi
imkansiz olan durumlarin sanal olarak canlandirilmasini da miimkiin kilar. Ornegin; Mars gibi bir
gezegeni kesfetmek, insan viicudunun icinde seyahat etmek, denizaltinda ya da magaralar iginde
kesifleri yapmak, goriilmesi gereken molekiiller gibi ¢ok kiiciik yerleri ziyaret etmek ya da ¢ok
pahali ya da ¢ok uzakta olan tarihi yerleri (Piovesan, Passerino ve Pereira, 2012:296) gorme
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olanagi saglar. Egitim alaninda SG kullanim1 6grenme siireclerine de dnemli katkilar yapabilmek-
tedir. Ornegin, kayakla ilgili bdyle bir sistem gelistirilmis olup kullananlarin ciddi kazalara maruz
kalmaksizin gercek bir deneyim elde etmeleri saglanmistir. Orgiin egitim sistemleri de SG’den
birgok yarar saglayabilir. Ozellikle matematik, fen, tip, askeri ve havacilik egitiminde kullanil-
mast, egitimin kalitesi agisindan son derece 6onemlidir. SG sayesinde 6grencilerin, sadece bilimsel
gercekleri daha hizli ve iyi 6grenmeleri degil ayn1 zamanda deneyerek gergek deneyim edinmeleri
de saglanabilmektedir (Bayraktar ve Kaleli, 2007:3). SG yukaridaki kullanim alanlarinin diginda
tedavi, rehabilitasyon, eglence, sanat ve egitimin ¢esitli alanlarindan finansal konulardaki prob-
lemlerin ¢oziimiine kadar ok genis bir alana hitap etmektedir. Ozellikle NASA’da astronotlarm
egitimlerinde sanal kokpitler olusturularak pilot egitimlerinde, sanal tatbikatlarla askeriyede kul-
lanilmaktadir. Yine sanal ortamlarda miizisyenler miizik iiretmekte, sanal miizeler kiiltiire hizmet
etmektedirler. Normal sartlarda tehlikeli olabilecek ya da yapilmasi olanaksiz olan deneylerin
yapilmasina olanak vererek, incelemeler gozlemler yapilmaktadir (Kayabagi, 2005:157). Sanal
gerceklik uygulamalar sayesinde bireyler var olduklar ortamin haricinde farkli tecriibeler yasa-
yabilmektedir. Maliyeti oldukga diisiik olan bu gozliikler ile kisiler sanal ortamda cesitli geziler
yapabilmekte ve gesitli oyunlar interaktif sekilde oynayabilmektedir. Zaten teknolojik gelismeler
g0z Oniine alindiginda sanal gergeklik uygulamalarinin birgok alanda kullanildig1 gériilmektedir
(Demir, 2019:850). SG gozligii teknolojisinin egitim ortamlarinda materyal kullanimi disinda
giiniimiizde oyun salonlarint hem daha eglenceli hale getirmede hem de miisteri kazanmada etkili
olmaktadir.

Kayabasi’na (2005:152) gore, bilgisayar ortaminda olusturulan {i¢ boyutlu resimler ve animas-
yonlar teknolojik araglarla insanlarin zihninde gergek bir ortamda bulunma hissini vermesinin
yani sira, orada bulunan objelerle etkilesim kurmay1 da saglamaktadir. Egitimde SG uygulamala-
rina bir 6rnek olarak da, sanal ortamda olusturulmus, tarihi mekanlar verilebilir. Ogrenciler Misir
Piramitleri arasinda dolasirken yore insanlarinin o doneme ait kiyafetleriyle sokaklarda gezdigini
gorebilmekte ve ayn1 doneme ait lakin giinlimiize ulasamayan bazi eserleri yerlerinde gorebil-
mektedir. Ayrica sanal miizeler de egitimde kullanilabilir. Bu miizelere 6rek olarak Fransa’da
bulunan Louvre Miizesi verilebilir. Louvre Miizesi resmi sitesinde, miize igerisinde sanal turlar
yapilabilmektedir. Bu sayede Istanbul’da olan bir grenci Fransa’ya gitmesi gerekmeden bu mii-
zenin koridorlarinda gezebilmektedir (Basaran 2010:24).

2. Yontem
2.1. Arastirma deseni

Bu aragtirmanin deseni hem nicel hem de nitel veri toplama araglar birlikte kullanilmasi ne-
deniyle karma yonteme uygundur. Cesitli yontemler kullanarak olaylar1 bir ¢erceve igerisinde
sunma, analiz etme ve bir araya getirme olarak tanimlanan karma yaklagimin temel 6nermesini
Creswell (2006) “nicel ve nitel yaklasimlar: birlikte kullanmak, her iki yaklasimi tek basina kul-
lanmaya oranla arastirma problemlerini daha iyi anlamamizi saglar” seklinde 6zetlemektedir
(Baki ve Gokeek, 2012:2).

Calismanin nicel kism1 deneme 6ncesi (pre-experimental) desenlerden “tek gruplu On-test —
son-test modeli” ne gore hazirlanmistir. Tek grup 6n-test — son-test modelinde, gelisigiizel segil-
mis tek bir gruba (G) bagimsiz degiskenlerden olusan test/6lgek uygulanir ve hem deney oncesi
(6n-test) hem de deney sonrasi (son-test) uygulamasi yapilir (Karasar, 1999:96) ve elde edilen 6n-
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test ve son-test degerleri arasindaki farkin anlamli olup olmadig test edilir (Biiyiikoztiirk, Kilig-
Cakmak, Akgiin, Karadeniz ve Demirel, 2011). Modelin simgesel goriiniimii ise su sekildedir:

Tablo 1. Tek gruplu 6n-test — son-test desen 6rnegi

Grup Ontest Islem Sontest
G Ol1.1 X 01.2
Orneklem grubu  Dinler Tarihi dersi tutum &1- 2 saatlik sanal gergeklik uy- Dinler Tarihi Dersi tutum
(35 kisi) cegi (bagimli degisken)  gulamali Dinler Tarihi dersi dl¢egi (bagimli degisken)

2.2. Calisma grubu

Arastirmanin evrenini Hatay Mustafa Kemal Universitesi ilahiyat Fakiiltesinde okuyan 6gren-
ciler olustururken 6rneklem grubunu ise Dinler Tarihi dersine katilan 11 erkek ve 24 kadin olmak
iizere 35 6grenci olusturmaktadir (Tablo.2).

2.3. Verilerin toplanmasi

Arastirmada veri toplama araci olarak arastirmanin dncesinde “Sanal Gergeklik Gozliigii On
Anketi”, aragtirma yontemi dogrultusunda 6n-test ve son-test olarak “Dinler Tarihi Dersi Tutum
Olgegi”, ve bagimsiz degisken uygulamasindan sonra ise dgrenci goriislerini almak amaciyla
“Yar1 Yapilandirimis Goriisme Formu” kullanilmistir. Yar1 yapilandirilmig goriismeler sahip ol-
dugu belli diizeydeki standartlig1 ve esnekligi nedeniyle, yazmaya ve doldurmaya dayali testler
ve anketlerdeki sinirlilig1 ortadan kaldirmasi ve belirli bir konuda derinlemesine bilgi edinmeyi
saglamaya yarar (Yildinim ve Simsek, 2003). Arastirmada 9 soruluk “Sanal Ger¢eklik Gozliigii
On Anketi” kullanilmigtir (Demir, 2019). Ozdemir ve Celik (2017) tarafindan gelistirilen “Din
Kiiltiirii ve Ahlak Bilgisi Dersi Tutum Olgegi” Dinler Tarihi dersine uyarlanarak arastirmada on-
test ve son-test olarak kullanilan tutum 6lgegi olarak kullanilmistir. Sorular oldugu gibi alinmis
olup sadece dersin ad1 Dinler Tarihi olarak degistirilmistir. Olcek toplam 27 sorudan olusmakta
olup 5°li Likert tipine (Kesinlikle Katiliyyorum, Katiliyorum, Kararsizim, Katilmiyorum, Kesinlikle
Katilmiyorum) uygun hazirlanmistir. Olgekte; Sevme (1-9 soru), ilgi (10-16), Giiven (17-20), Is-
tek (21-24) ve Fayda (25-27) olmak iizere bes faktdr bulunmaktadir (Ozdemir ve Celik,
2017:15).

2.4. Uygulama

Arastirmanin uygulama asamasina 2 ders saati olarak toplam 90 dakika ayrilmistir. Arastir-
maya katilacak olan 6grencilere bir hafta 6nce derste yapilmasi planlanan arastirma hakkinda 6n
bilgiler verilmistir. Aragtirmanin yapildig1 derste uygulama 6ncesinde aragtirmanin amaci ve ya-
pilis1 hakkinda bilgiler aktarilmistir. Uygulamada 13 adet VRBOX marka SG gozliigii kullanil-
mustir. Arastirmaci tarafindan Yahudilik, Hristiyanlhk ve Islam dini ile ilgili mabedler ve kutsal
mekanlar “Aglama Duvari (Sekil.4), Kiyamet Kilisesi, Zeytin Dagi, Hz. Isa’mn Yiikseldigi Yer
(Sekil.3), Kabe/Mekke (Sekil.5), Hira Magarasi, Mescid-i Nebevi, Kubbetiis Sahra, Mescid-i
Aksa) 360 derece SG gozliigi ile gezebilmek amaciyla Google Play ve App Store araciliiyla
“3D Mekanlar, Ancient Jerusalem in VR, Muhammed VR, Kdbe/Mekke” gibi licretsiz uygulama-
lar akilli telefonlara indirilmistir. Dinlerin kutsal mekanlar1 6grenciler tarafindan SG gozliiglinde
bu uygulamalar yardimiyla izlenmistir. Dersin basinda 6n test olarak uygulanan “Dinler Tarihi
Dersine Yonelik Tutum Olgegi” son test olarak dgrencilere tekrar dagitilmistir. Bunun yaninda
ogrencilerin SG gozIigi ile islenen Dinler Tarihi dersine yonelik goriislerini belirlemek i¢in 6n-
ceden hazirlanan yari yapilandirilmig gériisme formundaki sorulara cevap vermeleri istenmistir.
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Sekil 3. Sanal gergeklik uygulamasi: Hz. Isa’nin gdge yiikseldigine inanilan yer/ Kudiis

Sekil 5. Sanal gerceklik uygulamasi: Kébe/ Mekke
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2.5. Verilerin analizi

Arastirmaya katilan 6grencilerden elde edilen nicel veriler SPSS 20.0 veri analiz programi ve
Microsoft Office EXCEL programu ile degerlendirilmistir. Dinler Tarihi Dersine Yonelik Tutum
Olgeginin 6n ve son test puanlarmin elde edilmesi ve karsilastirilmasi icin Bagimli Gruplar t Testi
SPSS’de elde edilmistir. Arastirma dncesinde 6grencilere Sanal Gergeklik Gozliigii On Anketi
uygulanmis ve elde edilen nicel veriler yine SPSS programi yardimiyla analiz edilmistir.

Nitel veri analizi, somut sosyal gergekligin igerisindeki yerlesik bilginin, tiimevarimci yon-
tembilimle kavranabilmesinin bir araci olarak tanimlanabilir. Diger bir deyisle nitel analiz yapan
aragtirmaci, alandan toplamis oldugu verilerden hareket ederek bu veriler igerisinde sakli duran
bilgiyi kesfetmeye ve ortaya gikartmaya gabalamaktadir (Ozdemir, 2010:339). SG gozliigii uygu-
lamasi sonrasinda 6grencilerin dersin igleniginde sanal gozliik kullanimina iligkin goriis ve oneri-
lerini igeren yar1 yapilandirilmis gériisme formu kullanilmis ve elde edilen nitel verilerin betimsel
tasviri yapilmistir. Betimsel analiz, ¢esitli veri toplama teknikleri ile elde edilmis verilerin daha
onceden belirlenmis temalara gore 6zetlenmesi ve yorumlanmasimi igermektedir. Bu analiz tii-
riinde temel amag elde edilmis olan bulgularin okuyucuya 6zetlenmis ve yorumlanmis bir bigimde
sunulmasidir (Yildirim ve Simsek, 2003). Dolayisiyla aragtirmact goriistiigii ya da gézlemis ol-
dugu bireylerin goriislerini ¢arpici bir bigimde yansitabilmek amaciyla dogrudan alintilara sik stk
yer verebilmektedir.

2.6. Gegerlik ve giivenirlik

Ozdemir ve Celik (2017) tarafindan gelistirilen tutum 6lgeginin Cronbach’s Alpha giivenilirlik
katsayis1 .89 hesaplanirken Demir’in (2019) ¢alismasinda kullandig1 6l¢egin katsayisi .88 ¢ikmis-
tir. Bu ¢alismada Ozdemir ve Celik (2017) tarafindan gelistirilen dlgegin Dinler Tarihi dersine
uyarlanmasi sonucunda giivenilirlik katsayis1 872 olarak hesaplanmistir. Yine ayni dlgegin yari
test giivenirlik katsayis1 .83 olarak ¢ikmustir. Biiyiikoztlirk ve digerlerine (2011:171) gore .70 ve
daha yliksek bir giivenirlik katsayisina sahip 6lgekler glivenilir oldugundan arastirmada kullanilan
Olcegin giivenilir oldugu goriilmiistiir.

3. Bulgular
3.1. Nicel bulgular

Aragtirmaya [lahiyat Fakiiltesinde okuyan toplam 35 6grenci katilmigtir. Bu 6grencilerin cin-
siyete gore dagilimina bakildiginda 22’si kadinlardan, 13°ii de erkeklerden olugsmaktadir. Derse
devam eden 57 6grencinin 33 {inlin kadinlardan, 24 {inlin de erkeklerden olustugu gz dniine alin-
diginda uygulamaya katilan kadin 6grencilerin erkek 6grencilerden fazla olmasi dersi alan 6gren-
cilerin cinsiyet dagilim ile tutarlidir.

Arastirmaya katilan 35 6grencinin yas dagilim incelendiginde 17 kisi ile 22 yasinda yogunluk
oldugu goriilmektedir. En diisiik yasin ise 1 kisi ile 19 yas oldugu ve 24 iizerinde yasa sahip 6
Ogrencinin arastirmaya katildigi goriilmektedir.

Tablo 2. Orneklem grubunun cinsiyet dagilim1

f %
Erkek 13 37,1
Kadin 22 62,9
Toplam 35 100,0
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Tablo 3. Orneklem grubunun yas dagilimi

Yas f %
19 1 2,9
20 9 25,7
21 17 48,6
22 2 5,7
24 ve lizeri 6 17,1
Toplam 35 100

Tablo 4. Dinler Tarihi dersine yonelik tutum 6l¢egi 6n-son test puanlar1 ve bagiml gruplar t-

testi
Ortalama N SS t df p
On-Test 54,90 32 14,4
-2,054 31 0,048
Son-Test 60,15 32 2,55

Katilim saglayan 35 6grencinin 6n-test ve son-test uygulamasinin degerlendirilmesinde 3 68-

rencinin eksik cevaplar vermesi nedeniyle 32 &grencinin verileri degerlendirmeye alimmustir.
Tablo 3’teki verilere goére 6grencilerin Dinler Tarihi dersine yonelik tutum 6l¢eginin dn-test puant
54,90, son-test puan ise 60,15 gikmustir. Ogrencilerin SG uygulamast ile derse yonelik tutum
6lgek puaninin arttig goriilmektedir. Aradaki farkin anlamli olup olmadigini test etmek amaciyla
bagimli gruplar t testi SPSS programu ile elde edilmis ve p degeri 0,048 ¢ikmustir. Istatistik bilimi
acisindan elde edilen degerin anlamli olmasi i¢in p=x<0,05’ten diisiik olmas1 gerektiginden 6n-

test ve son-test arasindaki puan artiginin anlamli oldugu sonucuna ulagilmistir.

Tablo 5. Sanal ger¢eklik gozliigli 6n anket verileri

f %
Iyi 11 31,4
1. Teknoloji ile aramzdaki iliskiyi nasil tarif edersiniz? Orta 22 62,9
Kotii 2 5,7
. . Evet 8 22,9
i e o )
2. Daha 6nceden hi¢ Sanal Gergeklik Gozliigii (VR360) kullandiniz mi? Hayir 7 77.1
3. Sanal Gergeklik Gozliigii (VR360) hakkinda herhangi bir bilginiz vaj——'S" D | 543
? Hayir 16 45,7
4. Universitede aldiginiz herhangi bir derste Sanal Gergeklik Teknoloji- Evet 4 11,4
sini (VR360) kullanabileceginizi diisiindiiniiz mii? Hayr 26 4,3
Kararsizim| 5 14,3
5. Dinler Tarihi dersini 6grenmek i¢in “teknolojiden” faydalanmak ister I-};::;tr 32 91,4
IR - -
miydiniz} Kararsizim| 3 8,6
. o . . . e . Evet 5 14,3
6. Dinler Tarihi dersinde hi¢ Sanal Gergeklik Teknolojisini kullanabile- Hayir 24 66.6
e e e e . . . ‘7 bl
ceginizi diigiindiiniiz mii? Kararsizml 6 17.1
7. Dinler Tarihi dersini “Sanal Gergeklik Teknolojisi” yardimiyla 6gre- I-};: vet 217 727’91
nebileceginizi diisiiniiyor musunuz? aylr >
Kararsizim| 7 20

Tablo 3’e gore; aragtirmaya katilan 6grencilerin teknoloji ile arasindaki iliskinin orta diizey
(%62) oldugu daha d6nce SG gozliigii kullanmayan kisi sayisina (%71) yansimigtir. Daha 6nce SG
kullanim1 diisiik olmasina ragmen 6grencilerin SG hakkinda bir bilgiye sahip olanlarin oram
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(%54,3) az degildir. Universitede herhangi bir derste SG kullanabilecegini diisiinen 6grencilerin
orani oldukga diistiktiir (%11,4) ancak 6grencilerden Dinler Tarihi dersinde herhangi bir teknolo-
jiyi kullanmak isteyenlerin orani oldukga yiiksektir (%91,4). Bu yliksek orani Dinler Tarihi der-
sinde SG kullanmak isteyenlerin oraninda da (%66,6) gérmekteyiz. Bu verilerden hareketle 6g-
rencilerin Dinler Tarihi dersinde SG teknolojisini kullanmak isteme oranlar1 oldukg¢a ytiksektir.
Bu yiiksek motivasyon hem uygulama agamasinda hem de 6grencilerden elde edilen nitel veri-
lerde goriilmiistiir.

3.2. Nitel bulgular

Aragtirmaya katilan 6grencilerin Dinler Tarihi dersinde SG uygulamasina yonelik goriis ve
Onerilerini almak amaciyla yar yapilandirilmis goriisme formu kullanilmis ve alian veriler be-
timsel tasvir yontemiyle analiz edilmistir. Alintilarda 6grencinin yasin1 ve cinsiyetini ifade eden
bazi kisaltmalar kullanilmistir. Ogrencilerin goriislerini alintilarken “O1” O harfi 6grenciyi, 1 ise
sirasini; “E/K,20” de ise E harfi Erkegi, K harfi Kadini; 20 ise yasin1 ifade etmek maksadiyla
kisaltilmigtir.

1. Sanal Gergeklik Gozligii ile islenen Dinler Tarihi dersi hakkinda neler diisiiniiyorsunuz?
Sorusuna verilen cevaplar analiz edildiginde 6grencilerin geleneksel yontemlerle ders islendi-
ginde daha pasif olduklar ve dersi iyi anlayamadiklar1 anlagilmistir. Farkli bir yontemle dersin
islenmesinin 6grencilerin derse olan katilimini artirmada etkili oldugu goriilmistiir. Genel olarak
ogrenciler, SG gozliigii ile Dinler Tarihi dersini farkli ve faydali bulduklarini ve bu sayede dersin
daha zevkli gectigini ifade etmislerdir:

028: “Daha énce gérmedigim mekdanlart oraya gitmiscesine gérdiim. Derse olan ilgimi
daha da artirdi. Monoton bir dersten daha eglenceli bir ders haline geldi.” (E,20).

025: “Sanal Gergeklik gozliigii ile Dinler Tarihi dersinin daha verimli olabilecegini diisii-
niiyorum. Gormek istedigim yerleri gitmeden de gordiim. Ders daha verimli gegti. Konuyu
isledikten sonra oralari Sanal Ger¢eklik yardimiyla gormek daha kalici oldu.”(K,21).

024: “Bu sayede gérsellerin hafizada sézel durumlardan daha iyi olabilecegini 6grendim.
Zihnimde olusan karisik bilgiler daha diizenli bilgiler seklinde sistemlestirildi. ”(K,21).

O14: “Daha kalici, 6gretici ve gerceklige dayali bilgi kazanimini saglyor. Mekdnlar sanki
oradaymis gibi gozlemleyebiliyorsunuz. Ders daha zevkli ve kalicrydi. ”(K,21).

O13: “Dersi anlamada ¢ok yardimcr oluyor. Derste islenen mekdnlar hakkinda kafamizda
benzer seyler sekilleniyor. Sanal gozliik ¢ok iyi bir bulus ve gézliikle ders dinlemeyi sev-
dim.”(E,21).

021: “Bize yararl ve daha dgretici, gercekgi ve inandiric oldugunu diisiiniiyorum. Goéz-
liikle gordiigiimiiz yerleri daha gercekgi algilayarak oradaymis gibi hissedebildik. Daha
¢ok merak uyandwirdi ve dinleri ve kutsal mekanlari daha iyi ogrenmemize vesile
oldu.”(E,21).

019: “Tarihi mekdnlarin gériiniimii acisindan giizel bir etkinlik oldu. Gozliigii kullanarak
orayt sanal gezip gozlem yapmayi ogrendim. ”(K,21).

O18: “Ilk defa boyle bir deneyim yasamama ragmen ders daha eglenceli ve giizel bir hal
aldi. Faydali oldugunu diigiiniiyorum. Kutsal mekanlari gercekten goriircesine insamn
icinde tuhaf bir his olusuyor. Alisilmisin disina ¢iktim ve bu beni mutlu etti. ”(E,20).
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O15: “Farkl: dinlerin dogduklar: yerleri sanal gozliik uygulamasi ile daha iyi tamiyabile-
cegimizi diistintiyorum.”(K,21).

2. Sanal Gerg¢eklik Gozliikleri (VR360) hakkinda ne égrendiginizden bize biraz bahsedebilir
misiniz? Sorusuna verilen cevaplardan hareketle 6grencilerin dersin temel hedef ve kazanimlarini
elde etmelerinin yaninda SG gozliigiinii ilk kez deneyimlemeleri onlarda farkli bir heyecan mey-
dana getirmistir. Ogrenciler ayn1 zamanda yeni bir teknolojik aleti kullanmay1 6grendiklerini de
ifade etmiglerdir. Bu konuda SG gozIiigiinii nasil kullanacaklar1 uygulama 6ncesinde anlatildi-
ginda gozleri odaklama sayesinde mekénlarin igine girebilecekleri ya da disar1 ¢ikabilecekleri
veya uygulamadan ¢ikabilecekleri sdylendiginde biiylik bir saskinlik iginde boyle bir seyin olma-
sinin imkansiz oldugunu ifade etmislerdir. Ogrencilerin derste kalem kagit vs. kullanmadan SG
gozIigi teknolojisi ile dersi islemis olmalari onlarda 6gretmen olduklarinda 6grencilerine ayni
deneyimi yasatma istegi uyandirmustir. Ogrenciler, SG gozliigiiniin anlatilan yerleri gorsellestir-
mesi sebebiyle anlatilanlarin sadece sdzde kalmadigini, 6grenmeye biiyiik katki sagladigini ifade
etmislerdir.

09: “Bence ogrencilerin dersi anlama ve kavramas: acisindan kutsal mekdnlar: gérmesi
etkili bir yontem, faydalr bir uygulamaydi. Kutsal yerleri ve diger énemli mekanlari 360
derece agiyla mekana gitmeden gorme ve inceleme imkdani buldum.” (K, 32).

024: “Bu sayede gorsellerin hafizada sézel durumlardan daha iyi olabilecegini 6grendim.
Zihnimde olusan karisik bilgiler daha diizenli bilgiler seklinde sistemlestirildi.” (K,21).

O4: “Kesinlikle her 6grencinin kullanmas: ve tamimasi gereken bir ara¢ oldugunu diisiinii-
yorum. Merak edip gidemedigim yerleri gordiim ve ¢cok mutlu oldum. Artik oralarin nasil
bir yer oldugunu biliyorum. ”(K,23).

08: “Cok zevkli ve giizel bir deneyimdi. Sanal gerceklik gozliigiiyle ilgili ényargilarimi
yikan bir deneyim oldu. Normal bir fotograftan farkli olarak daha fazla gérsel icerige sahip
olan 360 derece fotograflar ¢cok gercekciydi. Kendimi o mekandaymis gibi hissettim. 360
derece fotograflart olan mekanlar: gezebilecegimi ve goziimle odaklanip degistirebilece-
gimi 6grendim.”(K,25)

O5: “Anlatilanlar sadece sézde kalmiyor gormek égrenmeye biiyiik katki saglyor.” (K, 19).

019: “Tarihi mekdnlarin gériiniimii agisindan giizel bir etkinlik oldu. Gozliigii kullanarak
orayt sanal gezip gozlem yapmayi ogrendim. (K,21).

3. Sanal Gergeklik Gozliigii (VR360) yardimi ile dersi islerken neler hissettiniz? Sorusuna ve-
rilen cevaplar analiz edildiginde 6grencilerin SG gozIigii ile ders islemekten genel olarak mem-
nun olduklart anlasilmaktadir. Hem ilk kez kullanmalari hem de gidip goremedikleri “kutsal
mekanlar: sanki oradaymus gibi hissetmeleri” 6grencilerde olumlu duygular meydana getirmistir.

09: “Iik kez kullandim ve faydaliydi. Kutsal mekédnlari gorme firsati buldugum icin sagkin-
Itk ve mutluluk hissettim”(K,32).

O5: “Cok verimli ve yasayarak 6grenmeyi sagliyor. Oradaymus gibi hissettiriyor.(K,19).
03: “Kendimi o mekdandaymis gibi hissettim ve o ortami yasadim”(K,21).

O11: “Cok faydali, giizel ve heyecanli bir deneyim yasadim. Yerinde gorme imkdni daha
akilda kalici ve faydali oldu. Dinler Tarihi i¢inde sanal gozliik farkl bir psikolojik deneyim

Copyright © by International Journal of Social Sciences and Education Research
ISSN: 2149-5939



380

Délek, 1. (2020). Dinler Tarihi dersinde sanal gergeklik gozliigii uygulamasina ilahiyat 6grencilerinin bakist:
Hatay 6rnegi. International Journal of Social Sciences and Education Research, 6(3), 370-387.

yasattr. Aymi zamanda Sanal Gergeklik gozIiigii kullamimimi 6grendik. Ayrica gozliigii ilk
defa kullandigim icin mutluluk hissettim. ”(K, 20).

012: “Sozel anlatima gére gorsellik daha verimli ve etkiliydi. Mekanlarin icine girmis gibi
hissettim. " (E, 20).

026: “Goriilen mekdnlara gitmeden oradaymis gibi gostermesi derse olan ilgimi artirdi.
Heyecan ve daha fazla gorme istegi uyandirdi. Derste kutsal mekdnlarin haricinde Sanal
Gergeklik gozliigiinii nasil kullanacagimizi da ogrenmis olduk. Dersi islerken heyecanli,
mutlu ve daha aktif hissettim. ”(K,21).

029: “Sanal gozliik kullanmak ¢ok iyi oldu. Sevr Magarasi, Aglama Duvari gibi mekéanlart
gorme firsati oldu. Kendimi orada gibi hissettim. (K, 20).

030: “Ders icerisinde isledigimiz mekdnlar bu sekilde gérmek cok hosuma gitti ve dersten
daha ¢ok verim aldim. Hem o mekdnlar: gordiim hem de oralar hakkinda bilgi sahibi ol-
dum. Giizel bir deneyim oldu. Bu siirecte orada oldugumu hissetmek bana giizel duygular
katti.”(E,20).

O31: “Ilk defa béyle bir deneyim yasadim ve unutmayacagim bir deneyim oldu. Benim icin
onemli bir durumdu gidemeyecegim yerleri Sanal Gergeklik gozliigii ile gitmis gibi hisset-
tirmesi farkl bir deneyimdi. (K, 20).

032: “Dersi Sanal Gergeklik gozliigii ile islemek ¢ok giizel bir duyguydu. Ne kadar kiiciik
bir yerde oldugumuzu gordiik. (E, 20).

4. Sanal Gergeklik Gozliigii (VR360) yardimi ile dersi islerken yasadiginiz sikintilar neler
oldu? Sorusuna dgrenciler genel anlamda sorun yasamadiklarini ifade etmislerdir. Az sayida 6g-
renci SG’yi kullanmada ilk baglarda sorun yasadiklarini ancak daha sonra bu sorunu astiklarini
belirtmislerdir. Bunun yasanmasinda 6grencilerin daha 6nce SG kullanim oraninin oldukea diisiik
olmasinin etkili oldugu varsayilmistir. Uygulama esnasinda kullanmada zorluk yasayan 6grenci-
lerin arkadaglar ile yardimlasarak derste hem daha aktif olmalar1 saglanmis hem de beraber ya-
parak ve yasayarak 0grenme ortami olusturulmaya calisilmistir. Genel anlamda 6grencilerin SG
gozlugii kullanmaya istekli olduklar1 hatta kadin 6grencilerin erkek 6grencilere gére daha merakli
olduklar1 gozlenmistir.

021: “Gozligii kullanmada hicbir sorun yasamadim.” (K,20).

09: “Ilk kez kullandim ve faydaliydi. “(K,32).

0O10: “Kullanmada herhangi bir sikinti yasamadim” (E,20).

O15: “Baslangicta sikintiliydi sonra ise daha olumlu oldugunu séyleyebilirim.”(K,21).

OI: “Giizel bir uygulama fakat kullanirken bas donmesi ve mide bulantisina neden olmak-
tadir. Ayni zamanda uzun siire bakildiginda gézlerde yanmaya neden olmaktadir.” (K,21).

O16: “Biraz gozlerimin agrimasina sebep oldu.”(E,22).
O8: “Uzun siire kullanimda bas donmesi ve mide bulantisi baslad:.” (K,25).

5. Derste Sanal Gergeklik Gozliigii (VR360) kullanmak ilginizi ¢ekti mi? Bize biraz siirecten
bahsedebilir misiniz? Sorusuna verilen cevaplar analiz edildiginde genel anlamda 6grenciler “mo-
noton gegen bir derse gére daha eglenceli” bulduklarini ifade etmisler ve derste yerinde oturmak
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yerine hareket etmelerinin daha aktif olmalarimi sagladigin belirtmislerdir. Bu sayede dgrencile-
rin derse olan bakis agilarinda olumlu yonde degisikligin meydana geldigi goriilmektedir. Hem
gorselligin artmast hem de “alisilmisin disinda farkly bir deneyim yasamalar:” SG gozligi kul-
laniminin 6grencilerin ilgilerini artirmada etkili oldugu gézlenmistir.

021: “Ders gérsel agidan daha iviydi. Derse ilgi duymama neden oldu. Dersin konusuna
merak uyandirdi.”(E,21)

O18: “Kesinlikle ilgimi ¢ekti. Ciinkii daha somut seyler elde ettigim icin bazi seylere odak-
lanmam artti. Derse olan bakis agimin ve ilgimin olumlu degistigini rahatlikla soyleyebili-
rim.”(E,20).

026: “Gériilen mekanlara gitmeden oradaymis gibi gostermesi derse olan ilgimi artirdi.
Heyecan ve daha fazla gérme istegi uyandirdr.”(K,21).

028: “Daha once gérmedigim mekdnlari oraya gidip gérmiis gibi oldum. Derse olan ilgimi
daha da arttirdi. Monoton bir dersten daha eglenceli bir ders haline geldi. Bu sayede dini
mekdanlar hakkinda bilgi sahibi oldum ve derste kendimi mutlu hissettim.”(E, 20).

O13: “Gorsellik derse ilgimi artirdi ve sanal gozliikle ders daha kalici oldu. Cok ilgimi
cekti ve arkadaslarimla beraber ¢esitli mekdnlar: gezip gordiik. Diger derslerde de sanal
gozliigii kullanmak isterdim ¢iinkii derslerin daha iyi anlasilacagi kanaatindeyim. Bu uy-
gulama ile Dinler Tarihi dersine olan ilgim arttigi icin dersi anlamaya ve sevmeye basla-
dim.”(E,21).

O15: “Derste sanal gozliik kullanimi ilgimi cekti kendimi sanki kutsal mekdnlara gitmis
gibi hissettim.”(K,21).

6. Sanal Gergeklik Gozliigiinii (VR360) diger derslerde de kullanmak ister miydiniz? Bize
nedenini gerekgeleri ile birlikte detayli bir sekilde anlatabilir misiniz? Sorusuna 6grencilerin ver-
dikleri cevaplar analiz edildiginde genel olarak SG gdzliigiiniin verimli bir ders araci olduguna
inandiklar1 ve diger derslerde SG gozliigiinii kullanmak istedikleri anlasiimaktadir. Ogrenciler,
dersin “karsilikli bilgi ve oyun havasinda ge¢mesinin” onlarin SG uygulamasina yonelik diisiin-
celerini olumlu yonde etkiledigini ve diger derslerde kullanildiginda 6grenme basarisim arttira-
cagini ifade etmislerdir.

031: “Diger derslerde de Sanal gerceklik gozliigiinii kullanmak isterdim. Ornegin, Arap¢a
dersinde karsilikli giinliik konusma yaparken kullanmak isterdim. Bu sekilde daha etkili
olacagini diistiniiyorum. Ciinkii sozlii olarak anlatmak ayri uygulamali olarak dersi islemek
ayrt o yiizden derse olan ilgimi olumlu etkiledi. Bize bu deneyimi yasattiginiz icin tesekkiir
ederiz.” (K, 20).

024: “Diger derslerde de kullanilabilir ciinkii gorsellik hafizada daha kalicidir. Cok bilgi
sunmak yerine gorsellik fazla oldugundan derste stkilmadim.” (K,21).

026: “Diger derslerde de kullamrsak derste aktif olup daha ¢cok seyi detaylariyla bizzat
inceleme firsati bulabiliriz. Derse olan bakisim olumlu yonde degisti.” (E,21).

O17: “Ogretmen olursam bu tiir teknolojik cihazlar: kullanmay: diisiiniiyorum. Ug boyutlu
(3D) bir uygulama oldugu igin gordiigiim mekanlar géziimde canlandi, oraya gitmis gor-
miis izlenimi verdi. Heyecan i¢inde siramin bana gelmesini bekledim. Gozligii alinca da
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hemen Kdabe'ye ve Hira Magarasina baktim. Ders karsilikli bilgi ve oyun havasinda islen-
digi icin haz verdi.”(E,28).

08: “O8: “Bir giin 6gretmen oldugumda égrencilerime bu deneyimi yasatmak isterim.
Dersi gorsel olarak destekliyor duyulara hitap ettigi icin o6grenmeyi kolaylastiri-
yor. (K, 25).

O13: “Diger derslerde de sanal gozliigii kullanmak isterdim ciinkii derslerin daha iyi an-
lastlacagt kanaatindeyim. Bu uygulama ile Dinler Tarihi dersine olan ilgim arttigi icin
dersi anlamaya ve sevmeye basladim.”(E,21).

7. Sanal Gergeklik Gozliigii teknolojisi ile iliskili olarak diisiiniirsek Dinler Tarihi Dersine
karsi olan ilginin olumlu ya da olumsuz olarak degistigini séyleyebilir misiniz? Sorusuna verilen
cevaplar analiz edildiginde ise Dinler Tarihi dersine ilgi duyan &grencilerin SG gozliigi ile ilgi-
lerinin daha c¢ok arttig1, derse ilgisi az olan ya da ilgisi olmayan az sayidaki 6grencinin ise bu
calisma sonunda ilgilerinin olumlu yénde degistigi anlasiimaktadir. Ogrencilerin farkli bir uygu-
lama ile ders islemeden duyduklart memnuniyetin onlarin derse olan ilgilerini arttirmada etkili

oldugunu sdylemek miimkiindiir.

O8: “Dinler Tarihi dersine ilgim olumlu olmasina ragmen sanal gerceklik gozliigiiyle nasil
islenebilir konusunda tereddiitlerim vardi. Bu tereddiitlerim ortadan kalkti. Gayet giizel
islenebilecegini gormiis oldum.”(K,25).

O3: “Bu uygulama ile hi¢ gitmedigim ve gidemeyecegim yerlere gitmis gibi oldum. Bu
sayede, derse olan ilgim olumlu yonde degisti. Keske bu etkinligi daha once de dersleri-
mizde diizenli olarak kullanabilseydik. ”(K,21).

O16: “Derse bakisimi degistirmedi ama derse katilimimi ve 6grenimimi olumlu yonde et-
kiledi. Béyle bir etkinlik, farkindalik yaptiginiz icin tesekkiir ederim.” (E,22).

O18: “Derse olan bakis agimin ve ilgimin olumlu degistigini rahatlikla séyleyebilirim. Sa-
nal gozliigiin daha ¢ok kullanilarak ogrencilerin ilgisini ¢ekmesini isterim.” (E,20).

022: “Derse olan ilgim olumlu yénde degisti ciinkii 6grenme imkamm oldu (K,21).

028: “Sadece hocalarin anlattigi derslerde ¢cok monoton bir ortam oluyor. Ogrenci din-
leme siiresinin az oldugunu diisiiniiyorum. Bu uygulamada o6grencinin siirekli aktif oldu-
gunu goriiyoruz. Biitiin bunlar derse olan ilgimi olumlu yonde etkiledi.” (E,20).

4. Sonug ve tartisma

[lahiyat Fakiiltesi 6grencilerinin Dinler Tarihi dersinde SG kullanimina iliskin tutumlarini tes-
pit etmeye yonelik olan bu aragtirmada 6grenci goriislerinin elde edilmesinde nicel ve nitel veri
toplama araglar1 kullanilmistir. Bu konuda daha 6nce yapilmis benzer ¢alismalarin bulgulari ile
karsilastirmalar yapilmistir. Arastirmanin sonunda, oncelikle SG gozIiigii teknolojisinin Dinler
Tarihi dersinin Mabedler ve Kutsal Mekdnlar konusuna uygun oldugu ve SG gozliigi kullanimi
ile konunun anlagilmasini kolaylastirdigi sonucuna ulasilmistir. Bostan’a (2007) gore “kullanici-
larin etkilesimli bir sanal diinya ile fiziksel olarak kusatilmasimi saglayan sistemler” olarak ta-
mimlanan SG uygulamasi sonrasinda 6grencilerden alinan geri doniitlerde siklikla “sanki oraday-
musim gibi hissettim” (014,019,020,025,026,029,030) cevabini vermeleri bu goriisii destekle-
mektedir.
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Konfiigyiis, “duyarim ve unuturum, goriiriim ve hatirlarim, yaparim ve anlarim” diyerek (Ba-
lachandra, 2004) duyu organlarinin tamaminin 6grenme ortaminda aktif duruma gegirilmesinin
duyu organlarii aktive edici bir durumda 6zellestirilmistir (Cavas ve diger., 2004). SG gozIigi
sayesinde 0grenme siiresinde duyulara 6nem verildigi goriilmektedir. Dolayisiyla SG gozIligi ile
O0grenme niteliginin arttigi, 6grencilerin ve 6gretmenlerin hedefe ulagmak i¢in harcadiklan za-
mani azalttig1, 6gretmenin etkinligini artirdig, niteligi diistirmeden egitimin maliyetini diislirdiigt
ve dgrenciyi 6grenme ortaminda etkin kildig1 ortaya konulmustur (Akkoyunlu, 1998). Ayrica SG
uygulamasi ile dersin ilgi ¢ekici oldugu, 6grenme istegini artirdig1 ve 6grenmeyi kolaylastirdigi,
ogrencilere sinif ortaminda hareket etme imkani sagladigi i¢in 6grencinin aktif oldugu, dersi ve-
ren egitimcinin daha az yoruldugu hem arastirmaci tarafindan gozlemlenmis hem de nitel bulgular
kisminda siklikla ifade edilmistir.

Yapilan arastirmalarda 6grencilerin sanal gergeklik ortaminda 6grenilmesi beklenen konuya
tamamen odaklandig tespit edilmistir. 1998 yilinda Chicago Coles ilkogretim okulu ve Phoenix
Lisesinde yapilan ¢alismada 6grencilerin ¢ogunun sanal gergeklik ortamlarini daha fazla kullan-
mak istedikleri belirtilmistir (Cavas ve diger., 2004). Ilahiyat Fakiiltesi 6grencilerinin mobil 63-
renme tutumlarmin incelendigi bir arastirmaya gdre mobil 6grenme ortaminda islenen derslerin
ogrenciler tarafindan benimsedigi ve zenginlestirilmis ders iceriklerinin 6grencilerin derse olan
ilgilerini artirdig tespit edilmistir (Kirman ve Schreglmann, 2020:321). Bu ¢alismada da aragtir-
maya katilan 6grencilerin SG gozliigiinii kullanma isteklerinin ytiksek oldugu aragtirma sirasinda
gbzlendigi gibi uygulama sonrasinda bazi 6grencilerin dersin sonunda SG gozliiklerini daha fazla
kullanmak i¢in 6diing almak istemeleri yukaridaki goriisleri destekler niteliktedir.

Ogrencilerin verdikleri cevaplardan hareketle SG kullanimmin daha énce kullanma oranmin
cok diisiikk olmasina ragmen yapilan arastirma esnasinda SG kullanmada sikint1 yasayan 6grenci
sayisinin olduke¢a az oldugu goriilmiistiir (015,020). Bu sayinin az olmasima ragmen hem SG
g6zIigiinii kullanmanin basit ve kolay olmasi hem de 6grencilerin daha 6nce kullanmamis olma-
lar1 onlarin SG kullanma isteklerini artirdigi goriilmistiir. Baz1 6grenciler tarafindan, SG kulla-
niminin uzun stireli kullanimia bagh olarak bas donmesi, mide bulantis1 ve gozlerde yanmaya
neden oldugu ifade edilmistir. (O1,08). Buna benzer sikayetlerin Demir’in (2019) calismasinda
da yasandigi goriilmiistiir. Dersin islenmesinde SG uygulamasinin dersin daha somut ve kalic1 bir
sekilde dgrenilmesini kolaylastirdigi 6grenciler tarafindan ifade edilmistir. Ogrencilerin SG kul-
lanimina dayali islenen derslerin diger derslerden farkli oldugunu belirtmeleri
(023,031,04,01 1,020), ders islenirken heyecan hissettiklerini belirtmeleri
(011,017,021,023,026) ve yaparak-yasayarak uygulamali olarak derse katilmalar1 diger giin-
lere gore daha aktif olduklarmm (026,028) ifade etmeleri dgrencilerin 6grenme ortami iginde
mutlu olduklarim gostermistir.

SG’nin derste kullanilmasindan olumlu yénde etkilendiklerini (016,018,019,021,022,026,
028,030) hatta Dinler Tarihi dersine ilgi duymayan bazi 6grenciler SG gozliigii uygulamasi ile
derse olan ilgi ve merakinin arttigini ifade etmistir (O13,020). Arastirmanin sonunda Dinler Ta-
rihi dersinin SG gozIigii ile islenmesinin genel olarak dgrencileri olumlu yonde etkiledigi goriil-
miistiir. Aragtirmaya katilan 6grencilerin daha dnce sanal gozliik kullanmamasinin onlarin arag-
tirmaya olan ilgi ve isteklerini artirdig1 gézlenmistir.

Elde edilen arastirma bulgularindan hareketle ortaya konulan 6neriler sunlardir:
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1. Arastirmaya katilan 6grenciler SG uygulamasim deneyimlemis bulunmaktalar. ilahiyat Fa-
kiiltesinden mezun olacak biitiin 6grencilere en az bir kez derste SG uygulamas: ile tanisma
imkan1 saglanabilir. Bu sayede derslerde farkli yontemlerin denenmesi ile 6grencilerin derslerde
aktif olmasi saglanarak 6grenmenin niteligi arttirilabilir.

2. Ilahiyat alaninda diger derslerin igerigine uygun olarak dgrencilerin diger derslerde de SG
gozliigii ile ders islemesi saglanabilir. O.31’in “diger derslerde de Sanal gerceklik gozliigiinii
kullanmak isterdim. Ornegin, Arap¢a dersinde karsilikli giinliik konusma yaparken kullanmak
isterdim. Bu sekilde daha etkili olacagim diisiiniiyorum.” goriislerinden hareketle Ilahiyat fakiil-
telerinde 6nemli bir problem haline gelen Arapca 6gretiminde yaganan 6grenilmis ¢aresizlik ve
zorluklar SG gozIligl yardimiyla asilabilir.

3. Ogrencilere lisans bitirme tez konular1 verilirken SG gozliigii ve Ilahiyat derslerinin dgre-
timi iligkisini gelistirecek konular 6nerilebilir. Bir cami imaminimn hutbesini tabletinden okudugu
teknoloji kullaniminin arttig1 ve yayginlastigr giiniimiizde ilahiyat 6grencilerin gelecekte nasil bir
diinyada din egitimi ve 6gretimi yapacaklarinin farkinda olmalarimi saglayacak aragtirma 6devleri
verilebilir.
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Extended abstract in English

Virtual Reality (VR) is a computer-simulated environment, whether that environment is a sim-
ulation of the real or imaginary world. Virtual Reality is often used to describe a wide variety of
applications. VR technology continues to be used frequently in education in recent years but this
technology has never been tried in the History of Religions class. We argue here that this tech-
nology provides a valuable aid to conventional learning paradigms. In this study; In recent years,
one of the innovative applications in the application of technology in education, virtual reality
glasses, the course of History of Religions, the approaches and views of theology students were
examined. Students' attitudes towards the course were applied to the students and the students'
personal opinions were evaluated as qualitative data. 35 students from the Faculty of Theology at
Hatay Mustafa Kemal University were included in the study, and the temples of different religions
were told with virtual reality glasses. The data were analyzed with the help of the SPSS 20.0 data
analysis program. The difference between the pre-test and post-test scores obtained from the Re-
ligions History attitude scale was analyzed by Dependent Groups Test and a significant difference
was determined.

Confucius emphasized the importance of activating the entire sense organs in the learning
environment by saying “I hear and forget, I see and remember, I do and understand” (Balachan-
dra, 2004). The sound, light, and interaction feature of VR environments are customized in a
situation that activates the sensory organs of the students (Cavas et al, 2004). Thanks to the VR
glasses, it is seen that the senses are given importance in the learning time. Therefore, it has been
demonstrated that the quality of learning increases with VR glasses, decreases the time spent by
students and teachers to achieve the goal, increases the effectiveness of the teacher, reduces the
cost of education without decreasing the quality and makes the student effective in the learning
environment (Akkoyunlu, 1998). While it is seen that the students who are interested in the His-
tory of Religions course have increased their interest with VR glasses, it is understood that the
interests of the few students with little or no interest in the course have also changed positively.
It is possible to say that the satisfaction of the students from the course processing with a different
application is effective in increasing their interest in the course. In addition, it is frequently stated
in the qualitative findings section that the student is active, the instructor who gives the lesson is
less tired because the course is interesting with the VR application, increases the desire to learn
and facilitates learning, and provides the students the opportunity to act in the classroom.

As aresult, The Faculty of Theology stated that students' interest in the lesson and their desire
for learning increased with the application of virtual reality. In accordance with the subject and
purpose of the History of Religions course, it was seen that virtual reality glasses are appropriate
and it would be beneficial to use the positive results in the processing of other courses has similar
content. On the other hand, based on the answers given by the students, although the use of VR
was very low before, the number of students who had difficulties in using VR during the study
was found to be very low (S15, S20). In this, it is seen that using VR glasses is simple and easy
and that students have not used it before, increasing their motivation to use VR. It has been stated
that the use of VR causes dizziness, nausea, and burning in the eyes due to long-term use in some
students (S1, S8).

Based on the research findings, suggestions are as follows:
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1. The students participating in the research have experienced VR glasses practice. All students
who will graduate from the Faculty of Theology can be provided with the VR technology appli-
cation at least once in the course. In this way, by trying different methods in the lessons, the
quality of learning can be increased by providing the students to be active in the lessons.

2. In accordance with the content of other courses in the field of theology, students can be
taught in other courses with VR glasses. Based on the opinions of S31, speaking lessons can be
practiced with the help of VR glasses in Arabic lessons, which have become an important problem
in the faculties of Theology.

3. Students can be offered topics that will improve the relationship between teaching with VR
lessons and Theology lessons while undergraduate thesis topics are given. In today's world, when
the use of technology, which a mosque imam reads his sermon from his tablet, has increased and
become widespread, research assignments can be given to enable students to be aware of how
they will become the narrators of religion in the world in the future.
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Cizgi filmler, giiniimiizde ¢ocuklarin eglenerek vakit gecirdigi bir olgu durumuna gelmistiv. Gegmis yillarda sadece
belli saatlerde televizyonlarda yayinlanan ¢izgi filmler, giiniimiizde biiyiik bir endiistri haline doniismiis, sadece
¢izgi filmlerin yayinlandigi onlarca kanal ortaya ¢ikmustir. Yayina hazirlanan ¢izgi filmlerin her biri hitap ettigi
kitleye gore cesitli ozellikler tasimakta ve hazirlanma amacina uygun bir sekilde bilgi aktarimlar: yapabilmektedir.
Bu dogrultuda giiniimiizde sadece eglence aract olarak kullanmilmayan ¢izgi filmler; bir toplumun kiiltiirel, tarihi
ve sosyolojik degerlerinin aktariminda bir arag gérevi iistlenmektedir. Kiiltiir ve deger aktarimi noktasinda okuma
yazma bilmeyen ¢ocuklar igin ¢izgi filmleri bir arag olarak kullanmak giintimiizde siklikla tercih edilmektedir.
Okuma yazma bilen ¢ocuklar icin ise yazinsal metinlerin yeterli doniitii vermemesi ve gérsel dgelere nazaran et-
kinlik esiginin diisiik olmast nedeniyle ¢izgi filmlere olan bakis agist son yularda olumlu yonde degismistir. Bu
calismada ise Istanbul Muhafizlar ¢izgi filmi arastirma konusu olarak segilmis ve bu ¢izgi filmde yer alan bilgi
aktarimlar tespit edilmeye ¢alisilarak ¢izgi filmin ogreticilik yammn tespiti ortaya konulmaya ¢alisilmistir. Elde
edilecek sonuglarin ws1ginda ¢izgi filmlerde genel anlamda ogreticilik, 6zel anlamda ise tarihi bilgilerin 6gretilmesi
arastirma konusu olarak segilmis ve elde edilecek bulgularin isiginda bu égreticilik faaliyetinin basar diizeyi de-
Serlendirilmeye ¢alisilacaktir. Nitel ozellikteki bu arastirma, TRT COCUK kanalinda yayinlanan “Istanbul Mu-
hafizlart” adlr ¢izgi filminin ilk 10 boliimii aragtirma kapsamu olarak segilmis, veri toplamada belgesel tarama,
veri analizinde ise icerik analizi kullamilmustir. Cocuga govelik ilkesinin anlasiimast adina Giiltepe Imam Hatip
Ortaokulunda 6. sinifa gitmekte olan 100 ogrenciye, ¢izgi filmin ilk 10 boliimii izletilmis ve hazirlanan sorulara
verilen cevaplar bulgularin dogru yorumlanmasinda yardimci olmugtur.

Anahtar kelimeler: Cizgi Film, Cocuk, Ogreticilik, Tarih

Abstract

Cartoons have become a phenomenon where children have fun and spend time today. Cartoons broadcasted only
at certain times in the past years have turned into a big industry today, and dozens of channels have appeared that
only cartoons were broadcast. Each of the cartoons prepared for broadcast has various features according to the
audience it addresses and can transfer information in accordance with the purpose of preparation. Accordingly,
cartoons that are not only used as entertainment tools today; it acts as a tool for the transfer of cultural, historical
and sociological values of a society. It is frequently preferred to use cartoons as a tool for children who cannot
read or write at the point of culture and value transfer. For children who can read and write, the perspective of
cartoons has changed positively in recent years due to the insufficient feedback of literary texts and low activity
threshold compared to visual elements. In this study, Istanbul Guardians cartoon was chosen as the subject of
research, and the information transfer in this cartoon was tried to be determined and the instructional side of the
cartoon was determined. In the light of the results to be obtained, the teaching of cartoons in the general sense and
the teaching of historical information in the special sense have been chosen as research subjects and in the light
of the findings to be obtained, the success level of this teaching activity will be evaluated. This qualitative research
has been selected as the research scope of the first 10 episodes of the cartoon named “Istanbul Guards”
broadcasted on TRT CHILDREN channel, documentary scanning in data collection and content analysis in data
analysis. In order to understand the principle of relativity to the child, 100 students attending the 6th grade at
Giiltepe Imam Hatip Secondary School were watched in the first 10 parts of the cartoon, and the answers to the
prepared questions helped in the correct interpretation of the findings.

Keywords: Cartoon, Child, Teaching, History
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1. Giris

Teknolojinin hizla gelismesi, sosyal aglarin yayginlagmasi ve her evde vazgecilmez bir esya
konumuna gelen televizyonun varligi insanlarin yasam tarzlarinda bir degisiklige neden oldugu
gibi gocugun egitim anlayisinda da bir degisime neden olmustur. Eskiden ailede baglayan egitim
okul ¢agina gelince okulda devam etmekte ve ¢ocugun en temel bilgi edinme kaynagini aile ve
okul olusturmaktaydi. Giinlimiizde ise bunlarin yanina ¢ocuklarin neredeyse her giin karsilastigi,
eglenerek izledigi ¢izgi filmler gelmistir. Eskiden normal kanallarda belli zaman araliklarinda
verilen ¢izgi filmler, simdi yerini her yas grubuna hitap eden, siirekli yayin yapan ¢izgi film ka-
nallarina birakmistir. izlenme oranlarinin bu kadar artmasi ¢izgi filmlere olan bakis agisini da
degistirmis, eglendirmek maksatli hazirlanan ¢izgi filmler simdi kiiltiir ve deger aktarimi yapmak
maksadiyla kullanir bir hale gelmistir.

“Giiniimiiz elektronik medyasimin kazandigi nitelik ve islevler, giinliik diisiince ve sagduyu
alaninda yeni bir olguya isaret etmektedir. Cok degil yaklasik 40-50 y1l 6ncesinde, kiiltiiriin ak-
tarimi ve toplumsal devamlilig1 saglayan temel kaynak, bireyler, gruplar ve kurumlar arasindaki
etkilesimler (¢ogunlukla yiiz yiize) iken bugiin, elektronik medya, 6zellikle de televizyon, kiiltii-
riin ingasinda gergek iligkilerin islevini ikame eder hale gelmistir. Medyanin sosyal yasamda kap-
ladig1 alan ve ideolojileri belirleme giict, kiiltiir, kiiltiiriin yayilimi, devamliligi vb konularla ilgili
cesitli bilimsel tasavvurlarimizi gozden gecirmeyi gerekli kilmaktadir” (Cesur ve Kaker,
2007:106). insanlarin davranislarina yén veren modeller eskiden aile iiyeleri, dgretmenler ve sos-
yal ¢evre iken; teknolojinin hizla gelistigi diinyada televizyon ve internet sebebiyle bu modeller
yerlerini iinlii sanatcilara, futbolculara, film yildizlaria ve ¢izgi film kahramanlarina birakmis-
lardir. Bandura’ya gore bu modeller arasinda ¢ocuklari en ¢ok ¢izgi film kahramanlari etkilemekte
ve davraniglarina yon vermektedir (Yorulmaz veTanriverdi:29).

Kuntsche tarafindan yapilan bir aragtirmada Amerikalilarin % 65’1 diinya goriislerinin temel
olarak medya araciliiyla sekillendigini belirtmislerdir. Oyle goriiniiyor ki medya, izleyiciler hig
farkina varmadan, toplum ve kiiltiirliin yasam standartlarini, yasam bi¢imlerini, birbirleriyle ilis-
kilerini, davranis kaliplarini, sosyal sorunlar ve tiiketim alanlarmi etkilemekte ve bu yonde bir
egilim baglatmaktadir (Orug ve Tecim, 2011:283). Etkisinin bu kadar genis oldugu gorsel yaymn-
lar1 ortaya koymak gilinlimiizde amag¢ olmaktan ¢ikip ara¢ haline doniligsmiistiir. Cocugu egitmek
ve bilgi aktarim1 yapmak ¢izgi filmleri bu yonde kullanmanin en temel kullanim alani haline ge-
tirmistir. “Cocuk eglenerek dgrenir ilkesinden hareketle ¢izgi film/dizilerle egitim-6gretim fikri
dogmustur. Kelimeler ¢cocuga ¢izgi film/diziler yoluyla eglenceden 6diin verilmeden hayatin rutin
akisi igerisinde 6gretilebilmektedir. Bu yolla 6grenilen kelimelerin zihindeki kaliciligi, geleneksel
kelime 6gretimi yontemleriyle &grenilenlere nazaran daha uzun siirelidir” (Unal ve Bur-
sal1,2015:71). Cizgi filmlerin, toplumsal egitim agisindan da faydalarina bakildiginda ¢ok etkin
bir rol iistlendigi goriilmektedir. Degerler egitimi de dahil olmak iizere pek ¢ok konu, bilgi, olay
ve kavram c¢ocuk programlar i¢inde animasyon kullanilarak sunulmaktadir. Animasyonun yiik-
lendigi bu gorev, ¢cocugun egitim siireci igerisindeki kisilik gelisimini istenildigi sekilde mesaj-
larla yonlendirebilmektedir (Kaba, 1992, s. 54).

Cizgi filmlerin egitim ve dgretimde kullanilmaya baglandig1 ve basarisinin yadsinamaz oldugu
gerceginden hareketle, ¢izgi filmlerin dgretici yaninin ne kadar etkili oldugu ve Tarihi bilgilerin
ogretildigi Istanbul Muhafizlar1 adli ¢izgi filmdeki etkisi ve bu ¢izgi filmin cocuga gorelik ilkesi
dogrultusundaki basari diizeyi bu aragtirmanin asil amacini olusturmaktadir. Giiltepe Imam Hatip
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Ortaokulunda okumakta olan 6. Smf 6grencilerinin ¢izgi film hakkindaki goriisleri ise ¢ocuga
gorelik ilkesine gore degerlendirme yapma imkani sunmustur.

2.Yontem
2.1. Calismanin amaci

TRT Cocuk kanalinda yayimlanmakta olan Istanbul Muhafizlar1 adl ¢izgi film serisinde yer
alan Ogretici (Tarihi bilgilerin) dgelerin gocuga gorelik ilkesinde islenip islenmedigi bu aragtir-
manin amacini olugturmaktadir.

2.2. Calismanin kapsami

TRT COCUK kanalinda yayinlanan “Istanbul Muhafizlar1” adli gizgi filmin ilk 10 boliimii
aragtirma kapsami olarak se¢ilmistir.

2.3. Verilerin toplanmasi

Veri toplamada belgesel tarama (dokiiman inceleme yontemi) kullanilmigtir. “Var olan kayit
ve belgeleri inceleyerek veri toplamaya belgesel tarama denir. Yazili belgelere gore belgesel ta-
rama, belli bir amaca doniik olarak kaynaklar1 bulma, okuma, not alma ve degerlendirme islemini
kapsar” (Karasar, 2012: 78).

Genel Ag ortamindan indirilen Istanbul Muhafizlar1 adli gizgi filmin ilk 10 béliimii iki kez
izlenmistir. Igerisinde bulundurdugu tarihi bilgiler saptanarak kayit altina alinmistir. Ayni za-
manda Giiltepe imam Hatip Ortaokulu 6. sinifta okumakta olan 100 &grenciye ilk 10 boliim izle-
tilmig, 6grenciler hazirlanan sorulari cevaplamistir. Bu iki ¢aligma aragtirmanin veri kaynagini
olusturmaktadir.

Istanbul Muhafizlar1 adli ¢izgi filmin konusu kisaca soyledir:

Azmi ve Giirgen adli iki kisinin Istanbul’da yer alan tarihi eserlere savas agmasi ve istanbul’u
korumakla gérevli bir ¢inar agacinin Azmi ve Giirgen’e kars1 dort tane ¢ocuktan yardim alarak
Istanbul’u korumasi anlatiimaktadir.

2.4. Verilerin analizi

Incelenen verilerin analiz edilmesinde icerik analizi yontemi secilmistir. Var olan dokiiman-
larin icerik analizi ile incelenmesinden olusan bu ¢alisma nitel bir aragtirmadir. Nitel arastirma:
Gozlem, gorligme ve dokiiman analizi gibi nitel veri toplama yontemlerinin kullanildig, algilarin
ve olaylarin dogal ortamda gergekei ve biitiinciil bir bicimde ortaya konmasina yonelik nitel bir
siirecin izlendigi aragtirma olarak tanimlanabilir.”(Yildirim ve Simsek, 2013:43)

3.Bulgular

Yapilan literatiir taramasinda tarihi sahsiyetlerin anlatildig: ¢izgi filmlerin var oldugu ve bun-
larn seri halde olmay1p sinirli oldugu belirlenmistir. Tarihi mekanlar hakkinda bilgilerin aktaril-
dig1 bir ¢izgi filme rastlanmamistir. Ogretici dgeleri icerisinde barindiran ¢izgi filmlerin var ol-
dugu ancak Istanbul Muhafizlari’ndaki gibi bir bilgi aktarimi yapan bir ¢izgi filmin olmadig1 be-
lirlenmistir. Bu boliimde ilk olarak analiz edilen boliimler belirtilmis ardindan ise bu béliimlerde
yer alan dgretici dgeler ortaya tablolar halinde sunulmustur.
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Tablo 1. Analiz edilen boélimlerin isimleri

Bolim | Cizgi film ismi
1. Istanbul Muhafizlar1 Rumeli Hisar1
2. Istanbul Muhafizlar1 Yerebatan Sarnic
3. Istanbul Muhafizlar1 Topkapi Saray1
4. Istanbul Muhafizlar1 Kapali Cars1
5. Istanbul Muhafizlar1 Galata Kulesi
6. Istanbul Muhafizlar1 Emirgan Korusu
7. Istanbul Muhafizlar1 Yedikule Zindanlart
8 Istanbul Muhafizlar1 Ayasofya Camii
9. Istanbul Muhafizlar1 Yildiz Saray1
10. Istanbul Muhafizlar1 Kiz Kulesi

Tablo 2. Cizgi film boliimlerine gore aktarilan tarihi bilgiler

Rumeli Hisar1

Anadolu Hisarinin karsisina yapilmis, bogazin en dar yerine yapilmis, Fatih
Sultan Mehmet tarafindan yapilmis, yapiminda bizzat basinda bulunmus, ka-
lenin ii¢ bilylik burcu varmis, Halil Pasa Kulesi 22 metre, Zaganos Kulesi 21
metre, Saruca Pasa Kulesi 28 metre.

Yerebatan Sarnict

336 tane siitun vardir, siitunlarin uzunlugu 9 metre, ikisinin altinda Medusa
heykeli vardir, Medusa ile goz goze gelenlerin tasa doniistiigii inanci, dilek
taginin inanci, aglayan siitunun hikayesi

Topkap1 Saray1

1478 yilinda Fatih Sultan Mehmet tarafindan yapilmistir, 380 y1l boyunca dev-
let buradan yonetilmis, dort avludan olusmustur, kutsal emanetlerin yer aldigi
boliidiir, kastk¢r elmasinin diinyanin en bilyiik elmaslarindan oldugu, siinnet
koskiiniin olmasi.

Istanbul’un en eski Osmanli eseri, Fatih Sultan Mehmet’in emri ile yapimina

Kapali Carst 1461 yilinda baglanmistir, 3700 km kare alana sahip, her sokakta belirli mes-
leklerin yer aldig1 eskiden bu meslek adlariyla sokaklarm anildigs.
Ik ugan insanin Hazerfen Ahmet Celebi’nin oldugu, Galata Kulesi’nden Us-
Galata Kulesi kiidar’a kadar ugtugu, diinyanin en eski kulelerinden biri, ilk yapildiginda fe-

ner kulesi olarak kullanildig, yiiksekligi yaklasik 70 metre oldugu.

Emirgan Korusu

Istanbul’da laleleri ile meshur bir yerdir, i¢inde ii¢ kosk ve bir havuz vardir,
her y1l lale festivalinin yapildigi, bogaz kiyisinda yapildigi, Sar1 Kosk, Pembe
Kosk ve Beyaz Kosk adli ii¢ koskiin yer aldigi.

Yedikule Zindanlar1

Bazi kulelerin Osmanli zamaninda hapishane olarak kullanildigi, Bizans do-
neminde yapildigi, misafirleri agirlamak olarak kullanilmis, devletin hazinesi-
nin bir donem burada oldugu, daha sonralarinda ise kiz sanat evi olarak kulla-
nildig.

Ayasofya Camii

Diinyanin en eski ibadethanelerinden biridir, yapiminda 10 bin kisi ¢aligmis
ve 4 yil igerisinden bitirmis, Istanbul un fethinden sonra camiye déniismiistiir,
fetihten sonraki ilk Cuma namazi burada kilinmigtir, 1935 yilinda ise miizeye
cevrildi, minarelerini Mimar Sinan yapmuistir.

Yildiz Saray1

II. Abdiilhamit Han’in 33 yil tahta kaldig1, Yildiz Sarayi’ndan devleti idare
etmistir, Saltanat Kap1’s1 sadece sultanin giris ¢ikis yaptigr yerdir, biiyiik me-
beyn dairesinin oldugu, 500 bin metrekare alana yapilmistir, cok sayida ima-
rethane, kiitiiphane ve porselen fabrikasinin oldugu, bir grup isyanci tarafindan
yakilmaya calisildigi.

Kiz Kulesi

Uskiidar’da kalan son Bizans dénemi eseri oldugu, bogazdaki kiigiik bir ada
iizerine yapildig, en biiyiik 6zelligi insanlara huzur veren 6zelligi, Istanbul’u
diinyaya tanitmasi ile biliniyor imis.
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Yukaridaki tablolarda istanbul Muhafizlar1 adli gizgi film serisinde yer alan tarihi bilgiler si-
ralanmistir. Dikkat edildigi lizere her boliimde islenen tarihi eserin hakkinda detayli bilgiler ve-
rilmektedir. Egitici ve 6gretici bir 6zelligi benimseyen bir bakis acis1 mevcuttur. Olaylar kurgu-
lanirken her bir boliim bir tarihi mekén merkeze alinarak kurgulanmistir. Cizgi filmde yer alan
kotii karakterlerin (Azmi ve Giirgen’nin) tarih dersinden basarisiz olmasi sonucu Istanbul’da yer
alan tarihi mekénlar1 yok etme planlar1 yapmasi olaym ilk baslangicim olusturmakta ve tarihi
mekanlar1 korumak isteyen dort cocugun Azmi ve Giirgen’in kotii planlarini 6grenmesi sonucu
onlara kars1 miicadeleye girismesi olayin temelini olugturmaktadir. Bu iki grup arasindaki miica-
dele anlatilirken olayin gegtigi mekan hakkinda ortiik bilgi aktarimlar1 yapilmakta ve anlatilan
tarihi eser hakkinda tiim bilgiler verilmektedir.

Boyle bir durumda ¢izgi filmin gocuga gorelik ilkesi dogrultusunda degerlendirilmesi ge-
rekmektedir. Bilgi aktarimi yapmak amaciyla kullanilan ¢izgi filmin en biiylik 6zelligi olan eg-
lendiricilik g6z ard1 edilmemelidir. Cocuklar izlerken eglenmeyi, abartili olaylar1 ve olagan {istii
ozellikleri seyretmeyi bu donemde tercih etmektedir. Gelisme ¢aginda olan ¢ocuklarin hayal giic-
lerinin ve yaratici diislinme becerilerinin saglikli bir gelisim siireci gegirmesi i¢in ¢izgi filmlerde
bu 6gelerin var olmasi gerekmektedir. Cocuk bu 6geleri hissetmedigi zaman sikilacak ve hazirla-
nan ¢izgi filmi izlemek istemeyecektir. Cocuklarin izlemedigi bir filmde bilgi aktarimi yapmanin
istenilen amaca ulagsmaktan uzak olacag acik ve nettir. Cocuga gorelik ilkesine gore ¢izgi filmin
degerlendirilip bu dogrultuda yorum yapmanin daha saglikli olacagi bir gergektir. Bu dogrultuda
Giiltepe Imam Hatip Ortaokulunda (Kagithane/ISTANBUL) 6. siifa gitmekte olan 100 63ren-
ciye, ¢izgi filmin ilk 10 boliimii izletilmis ve hazirlanan sorulara verilen cevaplar cocuga gorelik
ilkesine gore hazirlanip hazirlanmadigini yorumlamak adina bir tablo haline getirilmistir.

Tablo 3. Ogrencilere sorulan sorular ve frekans tablosu

Sorular Hayir Evet Bazen
Soru 1: izlediginiz ¢izgi filmde tarihi dgelerin fazla yer al- f.0 f. 8 f. 92
masi ¢izgi filmi sikici kiliyor mu?

Soru 2: Izlediginiz izgi filmin asir1 egitici oldugunu diisii- f.2 .7 f. 91
niiyor musunuz?

Soru 3: Bu ¢izgi filmin tiim boliimlerini izlemek ister mi- f. 90 f.3 £ 7
siniz? '

Yukaridaki frekans tablosundan hareketle su yorumlarda bulunabiliriz.
Soru 1: lediginiz ¢izgi filmde tarihi gelerin fazla yer almasi ¢izgi filmi sikict kilryor mu?

Frekans tablosunda bu soruya verilen cevapta 6grencilerin biiylik cogunlugu ¢izgi filmde yer
alan tarihi 6gelerin varligindan rahatsiz olmadigini ve bu dgelerin ¢izgi filmi sikici kilmadigini
ifade etmistir. Bu bulgudan hareketle ¢izgi filmlerde 6gretici 6gelere yer verilebilecegi, cocukla-
rin bu bilgi aktarimindan rahatsiz olmadigi ve anlatilan konudan ziyade daha ¢ok ¢ocuga uygun-
luk ilkesini dikkate aldiklar1 yorumlar1 yapilabilir.

Soru 2: Elediginiz ¢izgi filmin asin egitici oldugunu diisiiniiyor musunuz?

Frekans tablosuna baktigimizda dgrencilerden az da olsa ¢izgi filmi asir egitici bulanlar olsa
da izleyenlerin biiylik cogunlugu ¢izgi filmi asir1 egitici bulmamaktadir. Bir 6nceki soruyla bir-
lestirerek yorumlarsak ¢izgi filmin kurgusal yapisina giydirilen egitici ve dgretici igerikler izle-
yenler tarafindan asinn dikkat ¢ekmemektedir. Yani ¢izgi filmin asil amacinin ¢ocuklar
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eglendirmek oldugunu diisiiniirsek Istanbul Muhafizlari ¢izgi filminin bu amagtan sapmadig1 6g-
retilerini daha ¢ok Ortiik bir sekilde aktardig1 yorumunu yapabiliriz.

Soru 3: Bu ¢izgi filmin tiim boliimlerini izlemek ister misiniz?

Cocuklar izlerken eglenmek, hayal etmek, abartili igeriklerle kargilasmak ister. Bu isteklerinin
karsilanmamasi sonucunda sikilir ve izlemeyi terk eder. Devamlilik ve siireklilik arz etmek adina
bu isterlerin karsilanmasi gerekmektedir. Frekans tablosunda 6grencilerin biiyiikk cogunlugunun
tiim boliimleri izlemeyi tercih etmesi bu isteklerin karsilandigi ve ¢ocuga gorelik ilkesi dikkate
alinarak ¢izgi filmin kurgulandigi yorumunu bize yaptiriyor.

Genel olarak frekans tablosunu yorumladigimizda Istanbul Muhafizlar1 adli ¢izgi filmin igeri-
sinde tarihi dgeleri barindirmasi ¢izgi filmin izlenilebilir olmasmdan bir sey kaybettirmemistir.
Cocuklar ¢izgi filmde yer alan egitici ve bilgilendirici 6gelerden sikilmamakta ve ¢izgi filmi tek-
rar izlemek istemektedir. Igerisinde bilgi aktariminin yapildigi bu ¢izgi film ¢ocuklar igin hala
eglenceli ve zevkli bir konumdadir.

4.Sonug ve oneriler

Yapilan arastirmada su sonuca varilistir: Istanbul Muhafizlar1 adli ¢izgi film serisi iceri-
sinde birgok tarihi bilgiyi barindirmakta ve her boliimde bu bilgiler sistemli bir sekilde anlatil-
maktadir. Yukarida yer alan bulgulardan hareketle ¢izgi filmin asil amacinin egitici ve gretici
bir gaye tasidig1 ortaya ¢ikmis ve yine ¢ocuga gorelik ilkesi dogrultusunda yapilan degerlendir-
meler sonucunda istenilen amaca basar ile ulagsmigtir. Egitici ve 6gretici bir rol {istlenilirken ¢izgi
filmin en 6nemli islevi gérmezden gelinmemis ve ¢izgi filmi ¢ocuklara sevdiren abarti, giildiirii
ve miizik gibi unsurlar seride yerinde ve basarili bir sekilde kullanilmistir. Literatiirde yer alan
birgok ¢izgi filmde gérmezden gelinen bu unsurlar izleyicinin devamliliginin saglanmasi nokta-
sinda ¢ok biiylik 6nem arz etmektedir. Yayindan kisa siirede kaldirilan veya biiylik biitcelerle
hazirlanmis olsa da izleyiciler tarafindan talep gérmeyen yapimlarin, ¢izgi filmlerin asil amact
olan eglendirme gayesini gormezden geldigi icin basarili olamadigini bu arastirma sonucunda
sOyleyebiliriz. Yazinsal metinlerin ¢ocuklarin ilgisinden uzak bir anlatim tercih etmesi ve okuma
kdiltiiriiniin iilkemizde yaygin olmamasi gorsel medya organlar araciligiyla tarihi ve kiiltiirel bil-
gilerin ¢ocuklara kazandirilmasimi degerli kilmaktadir.

Gelisim ¢aginda olan ¢ocuk, igerisinde bulundugu toplumu tanimak ve bilmek ister. Bu ihti-
yacin saglikli bir sekilde karsilanmamasi ileride kiiltiirel ¢atigmalara ve farkl kiiltiirleri benim-
seme gibi olumsuz sonuglara neden olmaktadir. Bu agidan bakildiginda ¢ocuklara yazinsal ve
gorsel igerikler araciligiyla bilgi aktarimi yapilabilecegi, 6gretici igeriklerin de bu yaslardaki ¢o-
cuklarn isteklerinin karsilanmasi sartiyla aktarilabilecegi ve cocuklar tarafindan severek takip
edilebilecegi bu arastirma sonucunda ortaya konulmustur. Aragtirmamizin drneklemini olugturan
Istanbul Muhafizlar1 adli gizgi film serisinde ise 6greticilik faaliyeti gocuklarin isteklerini yerinde
karsilayarak ogreticiligin (6zelde tarihi bilgi aktarimimn) ¢izgi filmlerde de etkili bir sekilde ya-
pilabilecegini bize gostermistir. Cocuklarin i¢inde bulundugu kiiltiirii tanima ihtiyacini diisiindii-
giimiizde Istanbul Muhafizlar ¢izgi film serisinin ¢ocuklara eglenerek kendi kiiltiiriinii ve tarihini
tanima firsat1 verdigini soyleyebiliriz.

1. Bu arastirma ¢izgi filmin ilk on bdliimiinii kapsamaktadir. Tiim bdliimlerin analiz edilme-
mesi yapilan bu aragtirmanin kisith bir yanidir. Tiim boliimlerin analiz edilerek genel bir kaniya
varilmasi1 gerekmektedir.

Copyright © by International Journal of Social Sciences and Education Research
ISSN: 2149-5939



394

Yenigeri, Y. (2020). Cizgi dizilerde dreticilik: Istanbul Muhafizlar1 6megi. International Journal of Social
Sciences and Education Research, 6(3), 388-395.

2. Cocuga gorelik ilkesi i¢in veri olan 6grenciler sistemli bir sekilde se¢ilmemistir. Cocugun
bulundugu kiiltiirel yap, cinsiyeti ve gegim durumu gocugun diisiincelerini etkilemektedir. ileride
yapilacak olan arastirmalar sayilan bu 6l¢iitleri de g6z 6niinde bulundurarak yapilmasi gerekmek-
tedir.

3. Istanbul Muhafizlar1 adl1 gizgi film serisi gibi kiiltiiriimiizii ve tarihimizi gocuklarin sevecegi
bir dille isleyecek eserlerin fazla olmasi gerekmektedir.

4. Gorsel dgelerin yazinsal metinlere gore daha etkili ve kalic1 oldugu yapilan arastirmalar
sonucu kanitlanmistir. Bu nedenle yazinsal 6gelerin yaninda gorsel medyanin etkili kullanimi ile
cocuklara egitici faaliyetler yapilmalidir.

5. Istanbul Muhafizlar1 adl ¢izgi film serisinin basariya ulasmasinda etkili olan nokta: Cizgi
filmde giildiirii, abart1 ve miizik gibi unsurlar g6z ardi etmemeleridir. Diger ¢izgi filmlerinde bu
olgiitler goz linline alinarak kurgulanmasi gerekmektedir.

Kaynakca

Cesur, S. ve Paker, O. (2007) Televizyon ve Cocuk: Cocuklarin TV Programlarina iligkin Tercihleri, Elekt-
ronik Sosyal Bilimler Dergisi, S.19

Kaba, F. (1992). Animasyonun Egitim Amagh Kullanimi. Yayimlanmamus Yiksek Lisans Tezi, Eskisehir,
Anadolu Universitesi

Karasar, N. (2012), Bilimsel Arastirma Yo6ntemi, Nobel Yaym Dagitim, Ankara.

Orug, C., Tecim, E. ve Ozyiirek H. (2011) Okul Oncesi Dénem Cocugunun Kisilik Gelisiminde Rol Mo-
dellik ve Cizgi Filmler, Ekev Akademi Dergisi, S.48

Unal, F ve Bursali, H. (2015) Cizgi Dizilerde Kalip S6z Egitimi: Cille Ornegi, Akademik Sosyal Arastir-
malar Dergisi, S.12

Yorulmaz, B. ve Tanrtverdi, M. (2009) Din ve Degerler Egitimi A¢isindan Keloglan Cizgi Filminin De-
gerlendirilmesi, Sinema ve Din

Yildirim, A. ve Simgek, H. (2011). Sosyal Bilimlerde Nitel Arastirma Yontemleri. Ankara: Seckin Yayin-
lar1

Copyright © by International Journal of Social Sciences and Education Research
ISSN: 2149-5939



395

Yenigeri, Y. (2020). Teaching in cartoon series: The case of Istanbul Guards. International Journal of Social
Sciences and Education Research, 6(3), 388-395.

Extended abstract in English

Cartoons have become a phenomenon where children have fun and spend time today. There-
fore, cartoons are not only used as an entertainment tool today; it acts as a tool for the transfer of
cultural, historical and sociological values of a society. Insufficient use of literary texts and low
efficacy threshold compared to visual elements have changed the perspective of cartoons in this
direction. In this study, based on the example of Istanbul Guards, the teaching of cartoons in
general and teaching of historical information in special sense were chosen as research subjects.
This qualitative research was selected as the scope of the research in the first 10 episodes of the
cartoon named "Istanbul Guardians" broadcast on TRT CHILDREN channel, and documentary
scanning was used for data collection and content analysis was used for data analysis. In order to
understand the principle of relativity to the child, the first 10 episodes of the cartoon were shown
to 100 students attending the 6th grade in Giiltepe Imam Hatip Secondary School and the answers
given to the prepared questions helped in the correct interpretation of the findings.

Based on the fact that cartoons are being used in education and training and their success is
undeniable, the effect of cartoons on the instructive side of the cartoons and their influence in the
cartoon called Istanbul Guards constitute the main purpose of this research. The opinions of 6th
grade students studying at Giiltepe Imam Hatip Secondary School about the cartoon provided the
child with the opportunity to evaluate according to the principle of relativity. The purpose of this
research is whether the tutorial (Historical information) elements in the cartoon series called Is-
tanbul Guards which are broadcasted on TRT Children's channel are processed in the principle of
relativity to the child. In the literature review, it was determined that there are cartoons in which
historical figures are told and they are not in series but limited. No cartoon film with information
about historical places was found. It has been determined that there are cartoons that contain the
instructional elements, but there is no cartoon that conveys information like in the Istanbul Guard.
In this section, the sections analyzed first are specified, and then the instructional elements in
these sections are presented in the form of tables. Children prefer to have fun while watching,
exaggerated events and watching extraordinary features in this period. These elements must be
present in the cartoons for the children of development age to have a healthy development process
and their imagination and creative thinking skills. When the child does not feel these items, he
will be bored and will not want to watch the cartoon.

In the research, the following conclusion is reached: The Istanbul Guardians series contains a
lot of historical information. Based on these elements, it was revealed that the aim of the cartoon
was to have an educational and educational goal, and achieved this goal successfully according
to the data obtained. While playing an educational and instructive role, the most important func-
tion of the cartoon was not ignored, and elements such as exaggeration, laughs and music that
made the children love the cartoon were used in the series and successfully. It is very important
that literary texts prefer a narrative far from the level of children, and in a society where there is
no reading culture, it is necessary to provide historical and cultural information to children
through visual media. The child of developmental age wants to know and know the society he is
in. Failure to meet this need in a healthy way causes cultural conflicts and negative consequences
such as adopting different cultures in the future. In this respect, the cartoon series called “Istanbul
Guards” meets this need of children and gives them the opportunity to get to know their culture
and history.
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Abstract

The objective of this study is to understand the scientific research conducted on strategic alliances and to explore
the evolution of themes in this area over the period 1980-2018. It takes an integrated approach of quantitative and
qualitative analyses to understand and analyze the scientific research published on strategic alliances between
1980 and 2018 in the Web of science database and to reveal the evolution of the themes addressed in this field. The
quantitative study adopts bibliometric techniques based on citation and co-occurrence analyses of keywords. The
qualitative study includes a content analysis of the articles carried out to discover the content of the most cited
articles on strategic alliances. The results show that research on strategic alliances has evolved over the period
1980 and 2018 from a stream of research focused on the motivations for forming and structuring strategic alli-
ances, from another stream focused on learning, performance and failure of strategic alliances to a new stream
characterized by the emergence of new terms such as absorptive capacity with a strong emphasis on knowledge
management and transfer within strategic alliances.

Keywords: Strategic alliance, citation analysis, co-occurrence analysis, content analysis

1. Introduction

Bibliometric or scientometric studies on the evolution of research topics in different fields are
frequently published. Here are some typical examples: (Cole, 1917) had carried out a study of the
literature, published between 1850 and 1860, on anatomy. In 1927, (Gross & Gross, 1927) were
the first to count the citations that researchers made in their own articles. In 1965, (Price, 1965)
is considered one of the pioneers of the discipline by analyzing the scientific activity of the soci-
ological component and according to sociological rules. These studies introduce quantitative,
qualitative or combined dimensions to the measurement of science.

Bibliometric or quantitative studies are defined as the application of mathematical and statis-
tical techniques to books and other media (Pritchard, 1969). More recently, (Archambault &
Gagné, s. d.) has proposed that bibliometrics consists of a variety of mathematical and statistical
methods that allow for quantitative analyses of the sciences (Archambault & Gagné, s. d.). Bibli-
ometrics is therefore the use of a set of mathematical and statistical techniques that seek to analyze
bibliographic references. These studies use a wide variety of techniques, the most important of
which are based on citations, co-citations and co-occurrences.

The content analysis of the article, according to (Albig, 1952) is a technique for objective,
systematic and quantitative description of the content of communications. According to (Paisley,
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1989) bibliometrics focused on extrinsic facts about the publication of the article, the identifica-
tion and affiliation of the author and the citation. While the intrinsic content of the article is con-
sidered to be the domain of content analysis, bibliometrics has focused on extrinsic facts about
the publication of the article, author identification and affiliation, and citation (Paisley, 1989).

However, many studies have been conducted to review published research on strategic alli-
ances. In 2010, (Moran, 2010) conducted a purely quantitative analysis of the scientific produc-
tion on strategic alliances between 1989 and 2008 to identify the most cited authors, articles and
journals. At the same date, (Lin & Cheng, 2010) focused on co-citation analysis to describe the
knowledge network accumulated on strategic alliances between 1999 and 2008. By 2014, (Fer-
reira et al., 2014) reviewed existing research on strategic alliances over a period of 1993 and 2012
using citation and co-citation analyses to identify the research themes addressed. As of the same
date, (Gomes et al., 2016) conducted a literature review of strategic alliance research publications
to identify the research methodology used in the most cited articles in major management journals
between 1990 and 2012.

Despite the usefulness of these studies, they relied only on citations and joint citations (Ferreira
et al., 2014) and they covered short periods of time that do not allow for specific trends to be
identified (Lin & Cheng, 2010). This article is seen as a response to suggestions from (Tsai-yuan
lin, 2010) and (Manuel portugal ferreira, 2014). The objective is to combine quantitative and
content methods to evaluate published research on strategic alliances over a period from 1980 to
2018.

The purpose of this article is to understand the scientific research conducted on strategic alli-
ances and to explore the evolution of themes in this field over the period 1980-2018. Out of a total
of 6900 published articles, we carried out two types of study: a quantitative study based on a
citation and co-occurrence analysis and a qualitative analysis on the content of the most cited
articles on strategic alliances.

The quantitative study adopts bibliometric techniques based on citation and co-occurrence
analysis of keywords. Citation analysis was conducted to identify the most cited articles on stra-
tegic alliances in the Web of Science database. Keyword co-occurrence analysis was performed
using the VOSviewer software used to identify the period and frequency of occurrence of key-
words presented in the most influential articles in the strategic alliance field during the period
1980 and 2018.

The qualitative study includes a content analysis of the articles carried out to discover the
content of the most cited articles on strategic alliances.

The article is organized as follows: presentation of the methodology used for this study, then
the results of the quantitative and qualitative analyses are presented. Finally, a discussion of these
studies and conclusions are proposed.

2. Methods

This study takes an integrated approach of quantitative and qualitative studies to analyze pub-
lished research on strategic alliances. The data for this study was collected using the Web of
science analysis database. The research on this database was done by theme, limiting the research
period to between 1980 and 2018. This study is comprised of two essential steps:
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Ist step: Quantitative study of the articles published on strategic alliances in the Web of sci-
ence analysis database.

The quantitative study uses bibliometric techniques based on citation analysis and keyword
co-occurrences. Citation analysis is based on the assumption that the most cited articles have a
greater influence on a topic than the least cited articles (Sharplin & Mabry, 1985). Citation anal-
ysis was used to identify the most influential articles in the strategic alliance field.

Keyword co-occurrence analysis is an analytical technique that uses the words in documents
to construct a conceptual structure of the domain (Callon et al., 2016). Using the results of the
citation analysis, we used VOSviewer 1.6.6 software to identify the period and frequency of oc-
currence of keywords in the most cited articles on strategic alliances over the period 1980 and
2018.

2nd step: Qualitative study of articles published on strategic alliances in the Web of science
database during the period 1980 and 2018.

Based on the results of the citation analysis, the qualitative study based on a content analysis
of the articles was carried out to discover the content of the most cited articles on strategic alli-
ances.

3. Results

3.1. Quantitative study of articles published on strategic alliances during the period 1980 and
2018

3.1.1. Citation analysis

Table 1 shows the results obtained from the citation analysis of articles published on strategic
alliances between 1980 and 2018 carried out by the Web of Science database. The columns show
the year the article was published, the author, the source, the total number of citations during this
period for each published article, and the average citation per year. The majority of highly cited
articles in the period 1980 to 2018, and therefore the most relevant, were published between the
years 1985 and 2009.

Table 1. The most cited articles on strategic alliances in the period 1980-2018 in WoS

Year of Articles Number of | Average
publication citations

1996 Interorganizational collaboration and the locus of innovation: net- 3704 154.33
works of learning in biotechnology, Powell, ww; Koput, Kw;
Smithdoerr, Administrative science quarterly

2002 Absorptive capacity: a review, reconceptualization, and extension, 2980 175.29
Zahra, Sa; George ; Academy of management review

1991 Competition for competence and inter-partner learning within in- 1962 67.66
ternational strategic alliances, Hamel, G ; Strategic management
journal

1998 Alliances and networks; Gulati, r ; Strategic management journal 1913 86.95

2000 Strategic networks; Gulati, r; Nohria, n; Aaheer, a; Strategic man- 1636 81.8
agement journal

2005 Social capital, networks, and knowledge transfer; Inkpen, ac; 1517 101.13
tsang, ewk ; Academy of management review

1996 Strategic alliances and interfirm knowledge transfer; Mowery, Dc; 1486 61.92
Oxley, je; Silverman, Bs ; Strategic management journal

Copyright © by International Journal of Social Sciences and Education Research
ISSN: 2149-5939



399

Berka, S., Achelhi, H. (2020). Analysis of scientific production on strategic alliances in the period 1980-2018.
International Journal of Social Sciences and Education Research, 6(3), 396-412.

1991

Competition for competence and inter-partner learning with inter-
national strategic alliances; Hamel, Gary ; Strategic management
journal

1445

72.88

1998

Between trust and control: developing confidence in partner coop-
eration in alliances; Das, Tk; Teng, bs ; Academy of management
review

1420

64.55

1994

Characteristics of partnership success — partnership attributes,
communication behavior, and conflict-resolution techniques;
Mohr, j; Spekman, r ; Strategic management journal

1378

53

2000

Learning and protection of proprietaryassets in strategic alliances:
building relational capital; Kale, p; Singh, h; Perlmutter; Strategic
management journal

1291

64.55

1992

Structuring cooperative relationships between organizations; Ring,
Ps; Vandeven ; Strategic management journal

1256

44.86

1993

Strategic alliance structuring - a game-theoretic and transaction
cost examination of interfirm cooperation; Parkhe, A ; Academy of
management journal

1255

46.48

2000

Don't go it alone: alliance network composition and startups' per-
formance in Canadian biotechnology; Baum, Jac; Calabrese, T;
Silverman; Strategic management journal

1223

61.15

1995

Social structure and alliance formation patterns: a longitudinal
analysis ; Gulati, R ; Administrative science quarterly

1190

47.6

1999

Where do interorganizational networks come from?; Gulati, R;
Gargiulo ; American journal of sociology

1179

56.14

2003

The network paradigm in organizational research: a review and ty-
pology; Borgatti, Sp; Foster ; Journal of management

1173

69

1999

Interorganizational endorsements and the performance of entrepre-
neurial ventures; Stuart, Te; Hoang, H; Hybels ; Administrative
science quarterly

1167

55.57

1999

Network location and learning: the influence of network resources
and firm capabilities on alliance formation; Gulati, R ; Strategic
management journal

1135

54.05

1996

Resource-based view of strategic alliance formation: strategic and
social effects in entrepreneurial firms; Eisenhardt, Km; Schoonho-
ven ; Organization science

1131

47.13

1998

The architecture of cooperation: managing coordination costs and
appropriation concerns in strategic alliances; Gulati, R; Singh ; Ad-
ministrative science quarterly

1094

49.73

2000

A Resource-based theory of strategic alliances; Das, Tk; Teng ;
Journal of management

1084

54.2

2006

The reification of absorptive capacity: a critical review and rejuve-
nation of the construct; Lane, Peter j; Koka, Balaji r.; Pathak,
Seemantini ; Academy of management review

1067

76.21

1993

Understanding the rationale of strategic technology partnering - in-
terorganizational modes of cooperation and sectoral differences;
Hagedoorn ; Strategic management journal

1039

38.48

1996

The evolution of cooperation in strategic alliances: initial condi-
tions or learning processes?; Doz, Y1 ; Strategic management jour-
nal

1016

42.33

2004

Knowledge networks as channels and conduits: the effects of spill-
overs in the boston biotechnology community; Owen-Smith, J;
Powell; Organization science

943

58.94

2003

Network-based research in entrepreneurship - a critical review;
Hoang, H; Antoncic ; Journal of business venturing

931

54.76

2001

Absorptive capacity, learning, and performance in international
joint ventures; Lane, Pj; Salk, Je; Iyles ; Strategic management
journal

870

45.79

2001

The internationalization and performance of smes: Lu, Jw;
Beamish ; Strategic management journal

843

4437
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2001

Internal capabilities, external networks, and performance: a study
on technology-based ventures; Lee, C; Lee, K; Pennings; Strategic
management journal

840

4421

2000

Interorganizational alliances and the performance of firms: a study
of growth and innovation rates in a high-technology industry; Stu-
art ; Strategic management journal

830

41.2

2002

Alliance capability, stock market response, and long-term alliance
success: the role of the alliance function; Kale, P; Dyer, Jh; Singh;
Strategic management journal

828

46

2000

Do firms learn to create value? the case of alliances; Anand, Bn;
Khanna ; Strategic management journal

816

40.8

2006

The competitive advantage of interconnected firms: an extension
of the resource-based view; Lavie, Dovev ; Academy of manage-
ment review

789

56.36

2002

Inter-firm r&d partnerships: an overview of major trends and pat-
terns since 1960; Hagedoorn ; Research policy

789

43.83

2004

A knowledge accessing theory of strategic alliances; Grant, Rm;
Baden-Fuller; Journal of management studies

7717

48.56

2001

Trust, control, and risk in strategic alliances: an integrated frame
work; Das, Tk; Teng ; Organization studies

759

39.95

2000

The duality of collaboration: inducements and opportunities in the
formation of interfirm linkages; Ahuja ; Strategic management
journal

736

36.8

1997

knowledge, bargaining power, and the instability of international
joint ventures; Inkpen, Ac; Beamish ; Academy of management re-
view

733

31.87

1994

Explaining the formation of international new ventures - the limits
of theories from international-business research; Mcdougall, Pp;
Shane, S; Oviatt; Journal of business venturing

655

25.19

1991

Interfirm diversity, organizational learning, and longevity in global
strategic alliances; Parkhe ; Journal of international business stud-
ies

488

16.83

2000

Instabilities of strategic alliances. an internal tensions perspective;
Das, Tk; Teng ; Organization science

460

23

1997

The importance of collaborative know-how: an empirical test of
the learning organization; Simonin; Academy of management
journal

438

19.04

1994

Developmental processes of cooperative interorganizational rela-
tionships ; Peter Smith Ring, Andrew h. van de ven ; The academy
of management review

434

48.62

2002

Interorganizational routines and performance in strategic alliances;
Zollo, M; Reuer, Jj; Singh, H; Organization science

429

26.65

2000

Learning from competing partners: outcomes and durations of
scale and link alliances in europe, north america and asia;
Dussauge, P; Garrette, B; Mitchell, W; Strategic management
journal

350

18.42

2002

Alliance-based competitive dynamics ; Silverman, Bs; Baum, Jac ;
Academy of management journal

329

20.44

1995

Determinants of success in international strategic alliances: evi-
dence from the global aerospace industry; Dussauge, Garrette ; So-
cial science & medicine

321

19.21

2009

Managing strategic alliances: what do we know now, and where do
we go from here?; Kale,P Prashant; Singh, Harbir; Academy of
management perspectives

274

20.23

2000

Redundant governance structures: an analysis of structural and re-
lational embeddedness in the steel and semiconductor industries;
Rowley, T; Behrens, D; Krackhardt; Strategic management journal

272

19.02
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As shown in Table 1, the publication dates of the most cited articles range from 1991 to 2009.
These articles were published primarily in 15 journals. The first journal in this ranking is Strategic
Management Journal. Its alone accounts for 42% of the most cited articles, with 21 articles out of
50. The first four journals in this ranking account for 70% of the cited articles. These journals are:
Strategic Management Journal, Academy of Management Review, Administrative Science Quar-
terly and Organization science. These top four journals are American journals. Eight of the 15
journals (53.3% of the journals) present one article among the 50 most cited articles. The detailed
results are presented in Table 2.

Table 2. Number of articles per journal

Sources Number of articles Origin
Strategic Management Journal 21 USA
Academy of Management Review 6 USA
Administrative Science Quarterly 4 USA
Organization science 4 USA
Academy of Management Journal 3 USA
Journal of Business Venture 2 USA
Journal of Management 2 USA
Academy of Management Perspective 1 USA
American Journal of Sociology 1 USA
Journal of international business studies 1 UK
Journal of management Studies 1 USA
Organization studies 1 Denmark
Research Policy 1 UK
Social Science and Medicine 1 UK
The Academy of Management Review 1 USA

These journals focus on the concept of strategic alliances in the fields of business economics,
management science and engineering. The origin of the journals : 92% of the most cited articles
are published in American journals, 6% of British origin and 2% of Danish origin.

3.1.2. Co-occurrence analysis

The application of the VOSviewer software identified four clusters of high-frequency key-
words that appeared more than 20 times in the first 50 most cited articles on strategic alliances
over the period 1980 and 2018 in the Web of Science database shown in Figurel.

The first cluster represents the period between 1980 and 1995 presented in red and includes 8
key words, namely cooperation, forms, governance, alliances, collaboration, social networks,
R&D and strategic alliance formation.

The second cluster belongs to the period between 1994 and 2002 and is presented in green and
includes 6 keywords, namely determinants, international joint ventures, joint ventures,
knowledge, performance and trust.

The third cluster presented in yellow groups the only keyword, is knowledge transfer repre-
sents the period from 2002 to 2004.

The fourth cluster represents the period between 2002 and 2009 presented in blue displays 5
key words which are: strategic alliances, joint ventures, social structure, learning and absorptive
capacity.
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Figure 1. Analysis of co-occurrences during the period 1980-2018 of the first 50 most cited
articles on strategic alliances (cluster view)
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The result of the co-occurrence analysis of the keywords appearing in the first 50 most cited
articles on strategic alliances allowed us to identify four periods between 1980 and 2018. These
periods end in 2009. This can be explained by the fact that the first 50 highly cited articles on
strategic alliances were published between 1991 and 2009.

To complete this analysis, and in order to identify the most frequent keywords starting in 2009,
we performed the same analysis on the first 100 most cited articles published on strategic alliances
during the period 1980- 2018.

The results of the analysis allowed us to identify six clusters of high-frequency keywords that
appeared more than 15 occurrences in the first 100 most cited articles on strategic alliances over
the period 1980 and 2018 in the Web of Science database presented in Figure 2.

The first cluster represents the period between 1980 and 1995 presented in blue and includes
5 key words, namely forms, governance, alliances, social networks and strategic alliance for-
mation.

The second cluster belongs to the period between 1994 and 2002 and is shown in yellow. It
consists of 5 keywords, namely determinants, international joint ventures, performance, cooper-
ation and strategic alliance.

The third cluster represents the period from 2002 to 2004, presented in green and includes 5
key words which are : knowledge transfer, strategic alliance, learning, trust and collaboration.

Cluster 4 represents the period between 2004 and 2006 presented in sky blue displays 2 key
words which are : absorptive capacity and knowledge transfer.

Cluster 5, shown in purple, represents the period between 2006 and 2009. It displays 3 key
words: knowledge, exploration and exploitation.

Cluster 6 belongs to the period between 2009 and 2014 presented in red and includes 5 key
words which are: social structure, joint venture, portfolio, exploration and exploitation and ab-
sorptive capacity.

Copyright © by International Journal of Social Sciences and Education Research
ISSN: 2149-5939



403

Berka, S., Achelhi, H. (2020). Analysis of scientific production on strategic alliances in the period 1980-2018.
International Journal of Social Sciences and Education Research, 6(3), 396-412.

Figure 2. Analysis of co-occurrences during the period 1980-2018 of the first 100 most cited
articles on strategic alliances (cluster view)
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3.2. Qualitative study of the main articles published on strategic alliances during the period 1980
and 2018

This analysis was carried out to identify the content of the most cited articles on strategic
alliances. It was based on the first 50 most cited articles on strategic alliances during the period
1980 and 2018. The choice of these articles is linked to their high number of citations and the

long period during which the articles remained cited. The results are presented in Table 3.

Table 3. The research objects of the first 50 most cited articles on strategic alliances

Articles

Research subject

Interorganizational collabora-
tion and the locus of innova-
tion: networks of learning in
biotechnology

He argues that collaborative networks provide access to resources and
skills that are not generated internally or obtained through market
transactions. He tests the link between learning and business perfor-
mance within an r&d alliance and links them to collaborative experi-
ence, management of relationships within the network, the partner's
position within the network, and portfolios of collaborative activities

Absorptive capacity: a review,
reconceptualization, and ex-
tension

It reviews the key dimensions of absorptive capacity and proposes a
conceptualization of this concept based on the dynamic vision of the
company's capabilities.

Competition for competence
and inter-partner learning
within international strategic
alliances

This article shows the role of collaboration in the distribution of com-
petencies among partners. It aims to understand the impact of intent,
transparency and responsiveness on learning outcomes.

Alliances and networks

It demonstrates how social networks from previous links can be used
to discover new alliances, influence the choice of governance structure
used to formalize the alliance and their path, and affect the success of
the alliance.

Strategic networks

The objective of this article is to show the influence of strategic net-
works on the performance of allied companies by identifying the role
of five key issues which are: industry concentration, the position of the
partner in the network, access to key resources, reduction of
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coordination and contracting costs and finally the consequences of
learning on the economic performance of the allied company

Social capital, networks, and
knowledge transfer

It proposes a set of conditions that promote knowledge transfer for dif-
ferent types of corporate networks. It explains how the social capital
of networks affects the transfer of knowledge and information between
network members due to membership in social networks along 3 di-
mensions: structural, cognitive and relational.

Strategic alliances and inter-
firm knowledge transfer

Use of citation models of companies' patent portfolios to measure the
effects of participation in strategic alliances on companies' technolog-
ical capabilities.

Between trust and control: de-
veloping confidence in partner
cooperation in alliances

This article examines the concept of trust, identifies the sources and
suggests ways to build trust within a strategic alliance.

Characteristics of partnership
success — partnership attrib-
utes, communication behavior,
and conflict-resolution tech-
niques

It examines the requirements for forming vertical partnerships with an
understanding of the characteristics associated with the success of a
partnership such as the attributes of commitment, coordination and
trust; the quality of communication and participation; and the conflict
resolution technique of joint problem solving.

Learning and protection of pro-
prietary assets in strategic alli-
ances: building relational capi-
tal

It suggests that building relational capital based on trust and an inte-
grative approach to conflict management can help companies to strike
a balance between acquiring new capabilities and protecting their own
assets and limit the opportunism of partners in an alliance situation.

Structuring cooperative rela-
tionships between organiza-
tions

It examines the characteristics of recurring and relational contracts and
the influence of trust and risk on the choice of form of governance.

Strategic alliance structuring -
a game-theoretic and transac-
tion cost examination of inter-
firm cooperation

It proposes an incentive model of alliance structuring combined with
game theory and transaction cost economics logics identified by 3
structural dimensions

Don't go it alone: alliance net-
work composition and startups'
performance in Canadian bio-
technology

This article presents the impact of the diversity and composition of
startups' strategic alliance networks providing access to social, tech-
nical and business resources on their initial performance as measured
by multiple performance measures.

Social structure and alliance
formation patterns: a longitudi-
nal analysis

It explains the formation of alliances in a social structure made up of
direct and indirect links that allows companies to learn about the reli-
ability and capacities of current and potential partners, guide alliance
decisions, create reputation channels and build a basis of trust between
partners.

Where do interorganizational
networks come from?

It has developed a model to identify the decision-making mechanisms
of partner selection composed of endogenous and exogenous factors.

The network paradigm in or-
ganizational research: A re-
view and typology

This article proposes a classification of networked research by propos-
ing a typology that cross-references the studies according to mecha-
nisms, levels of analysis, styles and explanatory objectives

Interorganizational ~ endorse-
ments and the performance of
entrepreneurial ventures

It examines how the inter-organizational networks of start-ups affect
their ability to acquire the resources they need to survive. They found
that the initial public offering performance of start-ups was influenced
by the technological and commercial importance of their partners.

Network location and learning:
the influence of network re-
sources and firm capabilities
on alliance formation

It shows the importance of the information resources of the network of
past alliances and factors based on firms' alliance-forming capabilities.

Resource-based view of strate-
gic alliance formation: strate-
gic and social effects in entre-
preneurial firms

The article explains the logic of forming alliances based on needs and
opportunities. It suggests that companies form alliances when they
need the additional resources that alliances can provide or when they
are in a strong social position so that they have the resources to attract
and encourage partners.
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The architecture of coopera-
tion: managing coordination
costs and appropriation con-
cerns in strategic alliances

It shows the influence of coordination costs and ownership concerns
on determining the structure used to formalize alliances.

A resource-based theory of
strategic alliances

Developed a comprehensive and integrated theory of strategic alli-
ances from a resource perspective that examines the role of resources
in strategic alliance formation, structure and performance.

The reification of absorptive
capacity: a critical review and
rejuvenation of the construct

It provides a detailed analysis of the use of absorptive capacity con-
cepts and proposes a model of absorptive capacity processes, anteced-
ents and results.

Understanding the rationale of
strategic technology partnering
- interorganizational modes of
cooperation and sectoral dif-
ferences

It presents an assessment of the diversity of motivations for strategic
technology cooperation and the influence of sectoral differences and
organizational governance patterns on the motivations of firms to co-
operate.

The evolution of cooperation
in strategic alliances: initial
conditions or learning pro-
cesses?

It examines the learning within alliances mediates between the initial
conditions and outcomes of alliances. It suggests that the success of an
alliance is in the setting of initial conditions and a cycle of learning,
reevaluation and readjustment.

Knowledge networks as chan-
nels and conduits: the effects
of spillovers in the Boston bio-
technology community

It considered formal alliances as channels for the dissemination of in-
formation or as exclusive channels for the transfer of information and
resources between partners. It examined the relationship between the
geographic location of organizations linked by formal ties and the in-
stitutional characteristics of network members on the changing char-
acter of information flows

Network-based research in en-
trepreneurship - a critical re-
view

The article provides a perspective on network-based entrepreneurship.
It presents a summary of the components that seek to explain the pro-
cess of network development during entrepreneurial activity presented
in a body of work on networks in order to identify potential avenues
for future research.

Absorptive capacity, learning,
and performance in interna-
tional joint ventures

The article shows the role of absorptive capacity in inter-organiza-
tional learning and performance and the factors that influence a jvi's
ability to understand, assimilate and apply knowledge.

The internationalization and
performance of smes

The link between the scale of foreign investment and export activity
and the use of strategic alliances.

Internal capabilities, external
networks, and performance: a

It shows the influence of internal capabilities and social networks on
the performance of start-up companies.

study on technology-based
ventures
Interorganizational  alliances | It examines the importance of partner profile characteristics within

and the performance of firms:
a study of growth and innova-
tion rates in a high-technology
industry

technology alliances on company performance. It argues that alliances
with large and innovative strategic partners perform best on two vari-
ables: the rate of innovation and the rate of growth.

Alliance capability, stock mar-
ket response, and long-term al-
liance success: the role of the
alliance function

He presented the influence of the alliance experience and a dedicated
alliance function on the success of alliances.

Do firms learn to create value?
the case of alliances

It shows the effects of learning on value creation through alliances.

The competitive advantage of
interconnected firms: an exten-
sion of the resource-based
view

The paper provides a theoretical analysis of the competitive advantage
of firms participating in alliances. It suggests that the resources of al-
liance partners transferred through direct firm-to-firm interaction in-
fluence firm performance.

Inter-firm r&d partnerships: an
overview of major trends and
patterns since 1960

It presents historical and sectoral trends in R&D partnerships from the
1960s to the 1990s.
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A knowledge accessing theory
of strategic alliances

It explains the distinction between the exploration and exploitation of
knowledge. It shows the contribution of alliances to production effi-
ciency by increasing the stock of knowledge and the application of
knowledge to create value.

Trust, control, and risk in stra-
tegic alliances: an integrated
framework

This paper examines the interrelationships between trust, control and
risk in different typologies of strategic alliances.

The duality of collaboration:
inducements and opportunities
in the formation of interfirm
linkages

His paper shows the influence of firm capital on the incentives to form
firm ties

Knowledge, bargaining power,
and the instability of interna-
tional joint ventures

The paper develops a theoretical model of ijv instability that results
from changes in the bargaining power associated with the acquisition
of knowledge and skills that allow for the elimination of partner de-
pendency and the changing need for cooperation.

Explaining the formation of in-
ternational new ventures - the
limits of theories from interna-
tional-business research

He explains the importance of hybrid structures for new international
companies. He suggests that they need to rely on alliances to overcome
the usual resource poverty at start-up.

Interfirm diversity, organiza-
tional learning, and longevity
in global strategic alliances

The article shows the impact of the diversity of partner characteristics
on the emergence and maintenance of an alliance relationship through
a process of organizational learning and adaptation.

Instabilities of strategic alli-
ances. an internal tensions per-
spective

It proposes a global framework for understanding the instabilities of
alliances based on internal tensions and their impacts on different types
of strategic alliances with an explanation of the intrinsic vulnerability
of alliances in terms of internal contradictions.

The importance of collabora-
tive know-how: an empirical
test of the learning organiza-
tion

The article shows the importance of collaborative know-how on alli-
ance performance. It suggests that companies learn from past relation-
ships by acquiring skills to identify potential partners, negotiate the
form of collaboration, manage and monitor collaboration and know
when to end it.

Developmental processes of

It examines the process of development and evolution of strategic al-

and performance in strategic
alliances

cooperative interorganiza- | liance relationships.
tional relationships
Interorganizational ~ routines | It examines the role of coordination and organizational routines for

cooperation in improving the effectiveness and efficiency of the coop-
eration agreement in the biotechnology industry.

Learning from competing part-
ners: outcomes and durations
of scale and link alliances in
Europe, north America and
Asia

It examines the outcomes of strategic alliances between competitors as
an indicator of partner firm learning. It argues that transfer and learn-
ing often occurs in linkage alliances rather than scale alliances.

Alliance-based
dynamics

competitive

The degree to which alliances of horizontal, upstream and downstream
rivals may increase or decrease competitive pressure between compet-
ing firms.

Determinants of success in in-
ternational strategic alliances:
evidence from the global aero-
space industry

It tests differences in the levels of economic performance achieved in
different types of alliances of competing partner companies.

Managing strategic alliances:
what do we know now, and
where do we go from here?

Identification of strategic alliance performance factors during all
phases of the life cycle of an alliance

Redundant governance struc-
tures: an analysis of structural
and relational embeddedness
in the steel and semiconductor
industries

It identifies the sources of competitive advantage in the inter-organi-
zational domain by studying the influence of relational and structural
integration on business performance.
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4. Discussion

Based on these results, we define three periods of analysis of strategic alliance research be-
tween 1980 and 2018.

Strategic alliances in the period 1980-1995:

Research on strategic alliances during this period was characterized by a slow growth in pub-
lications, focused on the ex-ante phase of the alliance. A high frequency of occurrence of the
words form, governance and strategic alliance formation was marked in this period. Studies have
focused on the motives for creating alliances and the structuring of alliances. The trend that at-
tempts to explain the reasons for the creation of alliances suggests three factors: transaction and
production costs (Williamson, 1985) strategic (Hagedoorn, 1993) and learning (Hamel et al.,
1989b; Hamel, 1991). The structuring of alliances occupies an important place in the literature on
strategic alliances during the period 1988 and 1994. Studies have explained the structural impli-
cations (Parkhe, 1993), sectoral (characteristics of demand and competitors) (Harrigan, 1988) and
the impact of levels of risk and trust on the choice of form of governance (Ring & van de Ven,
1992).

Social networks occupy an important place in the literature, with a large occurrence in early
1995. Researchers have begun to examine the role of social networks in alliance formation and
partner selection (Gulati, 1995).

Strategic alliances in the period 1995-2002:

The evolution of research during this period is characterized by a rapid and unstable growth
of publications on strategic alliances, marked by a high occurrence of the word’s performance,
determinants, learning and trust. This instability may be due to high rates of alliance failure and
instability. This stream seeks both to identify the determinants of performance and the reasons for
alliance failure and instability. In the early 1990s, research tended to focus on identifying the
factors associated with strategic alliance success (Das & Teng, 2000b; Gulati, 1998; Gulati et al.,
2000; Mohr & Spekman, 1994; Ring & van de Ven, 1994). Other researchers have tried to explain
the reasons for instability and alliance failure (Inkpen & Beamish, 1997) and (Das & Teng, 2000).

In the late 1989's, researchers began to focus on learning as the main reason for alliance for-
mation (Hamel et al., 1989). The 1990s saw a high occurrence of the word learning of several
types. Many researchers see learning in strategic alliances as access to the skills and capacities of
partners (Hamel et al., 1989; Hamel, 1991; Kale et al., 2000; Powell et al., 1996). While others
also referred to the learning process in which partners learn to manage the alliance (B. Anand &
Khanna, 2000; Doz, 1996; Kale et al., 2002; Simonin, 1997). This period is marked by a high
occurrence of the word’s JV and JVI. This high frequency is due to the international trend in
partnerships (Hagedoorn, 2002; Lane et al., 2001; Phillips et al., 1994) and the high rates of in-
stability in JVs and JVIs (Hagedoorn, 2002; Inkpen & Beamish, 1997).

The contribution of researchers related to the notion of trust has been important. Studies have
focused on the impact of trust on the performance of the alliance (Das & Teng, 1998; Mohr &
Spekman, 1994) the reduced likelihood of JVI instability; and (Inkpen & Beamish, 1997) the
choice of governance (Ring & van de Ven, 1992) a response to the problems of coordination and
ownership (Gulati & Singh, 1998) and as a mode of social control between the parties (Ring &
van de Ven, 1992).
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The formation of strategic alliances remains a theme that is more or less addressed with less
frequency than in the previous period. Researchers have increasingly drawn attention to social
and strategic integration in the formation of strategic alliances (Ahuja, 2000; Brown & Eisenhardt,
1997; Gulati & Gargiulo, 1999). While others have begun to focus more attention on the im-
portance of alliance building for start-ups and SMEs. (Baum et al., 2000; Lee et al., 2001; Phillips
et al., 1994; Stuart et al., 1999) suggest that new enterprises (international and/or national) tend
to use alliances to access the complementary and necessary resources to survive and overcome
resource limitations that threaten the expansion of an SME (Lu & Beamish, 2001).

Strategic alliances in the period 2002-2018:

This period is characterized by an intensive growth in strategic alliance publications, with the
rise in publications peaking in 2016.

At the beginning of 2001, the search is marked by the appearance of new terms such as ab-
sorption capacity, exploitation and exploration. Researchers began to focus on the factors that
influence JVIs' ability to understand, assimilate and apply knowledge connaissances (Lane et al.,
2001) knowledge sharing and integration (Zahra & George, 2002) and the ability to create new
knowledge (Lane et al., 2006). Knowledge management and transfer became a key area of re-
search in the strategic alliance literature during the period 2002-2018 (Grant & Baden-Fuller,
2004; Inkpen & Tsang, 2005; Owen-Smith & Powell, 2004).

Performance remains a topical issue due to the high failure rate of strategic alliances (Kale &
Singh, 2009; Lane et al., 2006).

During this period, researchers continued to retain more of the development results and im-
pacts of networks in the process of creating new businesses or on small and medium-sized enter-
prises and family businesses (Hoang & Antoncic, 2003). While others have drawn attention to the
management of strategic alliance portfolios.

5. Conclusion

This study is considered a response to suggestions from (Lin & Cheng, 2010) and (Ferreira et
al., 2014). An integrated approach of quantitative and qualitative methods was conducted to ana-
lyse the level of knowledge accumulated on strategic alliances over the period 1980 and 2018 in
the Web of Science database.

The quantitative study adopts bibliometric techniques based on citation and co-occurrence
analysis of keywords. Citation analysis was conducted to identify the most cited articles on stra-
tegic alliances during the period 1980 and 2018 in the Web of science database. Keyword co-
occurrence analysis was performed using VOSviewer 1.6.6 software to identify the period and
frequency of occurrence of keywords in the articles.

The qualitative study includes a content analysis of the most cited articles on strategic alliances
over the period 1980 and 2018. Its objective is to discover the content of the most cited articles
on strategic alliances in order to identify the research themes addressed and their evolution.

This work has shown that research on strategic alliances has evolved over the period 1980 and
2018, moving from a stream of research focused on the motivations for forming and structuring
strategic alliances in the period 1980-1995, from another stream focused on the learning, perfor-
mance and failure of strategic alliances in the period 1995 and 2001 to a new stream characterized
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by the emergence of new terms such as absorptive capacity with a strong emphasis on the man-
agement and transfer of knowledge within strategic alliances. The results thus showed that some
themes experienced an increase in popularity during the period 1980 and 2018, while others ex-
perienced a decline.

The formation of strategic alliances remains the most discussed theme throughout the analysis
period, characterized by a change in the reasons and incentives for forming strategic alliances.
Researchers have consistently demonstrated the importance of strategic alliance formation in re-
ducing transaction and production costs (Williamson, 1985) learning (Hamel et al., 1989; Hamel,
1991), technological complementarity and market access (Hagedoorn, 1993) access to resources
and expertise (Baum et al., 2000; Das & Teng, 2000; Powell et al., 1996) the creation of new
direct and indirect links (Gulati, 1998, 1999) access to strategic needs and social opportunities
(Ahuja, 2000; Eisenhardt & Schoonhoven, 1996; Gulati & Gargiulo, 1999) access to the comple-
mentary resources necessary for the survival of SMEs and national and/or international start-ups
(Lu & Beamish, 2001; Phillips et al., 1994; Stuart et al., 1999) and entrepreneurial activities (Ho-
ang & Antoncic, 2003).

Research on the performance and instability of strategic alliances has remained a topical issue
since the early 1990s (Das & Teng, 2000a, 2000b; Gulati, 1998; Gulati et al., 2000; Inkpen &
Beamish, 1997; Mohr & Spekman, 1994; Ring & van de Ven, 1994). Until the end of 2009, re-
searchers are still identifying the factors and determinants of the performance of strategic alliances
(Kale & Singh, 2009; Lane et al., 2006).

The theme of structuring strategic alliances, which dominated the first period between 1980
and 1995, has declined. Whereas, the importance was given to the notion of trust and social net-
works within strategic alliances throughout the period 1980-2018.

Research on learning within strategic alliances was strong during the first two periods of anal-
ysis. In the early 1989's, researchers began to focus on learning as a motive for alliance formation
(Hamel et al., 1989a). Over time, researchers have begun to distinguish between types of learning
in strategic alliance situations strategies (B. Anand & Khanna, 2000; Doz, 1996; Hamel et al.,
1989; Hamel, 1991; Inkpen & Tsang, 2005; Kale et al., 2000, 2002; Powell et al., 1996; Simonin,
1997). Starting in the 2000s, researchers began to pay more attention to the importance of the
dedicated alliance function as a new type of learning within strategic alliances (B. N. Anand &
Khanna, 2000; Kale et al., 2002). The third phase of analysis, covering the period 2002-2018, was
marked by the emergence of new terms such as absorptive capacity, management and knowledge
transfer. Research on learning has been replaced by absorptive capacity, which allows firms to
learn how to create new knowledge as opposed to learning how to improve what they already do.
Researchers are beginning to focus on the ability of firms to understand, assimilate and apply
knowledge (Lane et al., 2001) knowledge sharing and integration (Zahra & George, 2002) the
ability to create new knowledge (Peter J. lane, 2006) and knowledge management and transfer
(Grant & Baden-Fuller, 2004; Inkpen & Tsang, 2005; Owen-Smith & Powell, 2004).

This study makes several contributions to the current literature. First, it is seen as a channel
for identifying the most relevant articles in the field of strategic alliances and accessing their
content. In this way, it allows us to understand the published literature on strategic alliances and
to determine the direction of future research.
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Despite the contributions of this study, it has some limitations that are worth examining. The
first concerns the choice of the key word 'strategic alliance', which may leave other articles dealing
with other forms and typologies of corporate relationships. Second, the analysis was made on the
most relevant articles in the field to understand the evolution of published research on strategic
alliances. The most cited articles appear to be older articles published between the years 1985 and
2009. Evaluation of recently published articles may yield different results. It is suggested that the
study on the analysis of the published literature on strategic alliances be continued with a greater
focus on citation and co-citation networks in order to know the context in which they are made.
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Turizm sektoriiniin onemli bir dali olan kruvaziyer turizmi, iilkelerin sosyal ve ekonomik gelisiminde biiyiik bir yer
tutmaktadir. Kruvaziyer turizmine katilan kigi sayisimin diinyada 2019 °da 30 milyonu gececegi ongoriilmektedir.
Gelecek yillarda artacak rekabet ile bas etmek igin, sosyal medya odakli pazarlama stratejileri de gelistirmek
kaginilmaz olmustur. Bu ¢alismada kruvaziyer turizminin diinyada geldigi nokta incelenmis, iilkemizdeki kruvazi-
yer turizm potansiyeli arastirdmistir. Kruvaziyer sektorii calisanlari ve ilgili akademisyenlerle, 2019 yili Haziran
ve Aralik aylarinda yari yapilandirilmis miilakat yontemi kullamlarak yapilan goriismeler onemli bulgular elde
edilmistir. Elde edilen bulgular sonug boliimiinde degerlendirilmis ve birtakim oneriler geligtivilmistir. Calismanin
sektore ve alan yazina katki saglamast beklenmektedir.

Anahtar kelimeler: Turizm pazarlamasi, kruvaziyer limanlari, kruvaziyer turizm pazarlamasi

Abstract

Cruise tourism, an important branch of the tourism sector, occupies a major place in the social and economic
development of countries. It is estimated that the number of consumers engaged in cruise tourism will exceed 30
million in 2019 in the world. In order to cope with the competition that will increase in the coming years, it has
been inevitable to develop social media-oriented marketing strategies as well. In this study, the point of cruise
tourism in the world will be examined and the potential of cruise tourism in our country will be investigated.
Significant findings were obtained in the interviews held with the employees of the cruise sector and the relevant
academicians using the semi-structured interview method in June and December 2019. The findings were evaluated
in the conclusion and some suggestions were developed. The study is expected to contribute to the sector and
literature

Keywords: Tourism marketing, cruise ports, cruise ports marketing

1. Giris

Ulkelerin gelisimini saglayan en biiyiik ekonomik gii¢lerin basinda gelen turizm hem istihdam
ve gelir yaratmakta hem de bir¢ok sektoriin gelisimine de katkida bulunmaktadir (Martin ve Rod-
riguez-del-Bosque, 2008:263) Tiirkiye Turizm Stratejisi 2023’te de yer verildigi iizere; ilkemizin
diinya turizminde s6z sahibi olabilmesi turistik {iriin ¢esitlendirmesine baglhidir. Kruvaziyer tu-
rizm; deniz temelli turizm ¢esitleri arasinda yer alan alternatif bir turizm tiiridiir. Deniz ve gemi
ile seyahatin yanisira; liman ziyaretleri, limana yakin yerlerin gezilmesi, aligveris yapilmas1 gibi

'Bu caligma 26-28 Eyliil 2019 tarihlerinde Mersin’de diizenlenen 3. Uluslararas: Turizmin Gelecegi; Inovasyon, Giri-
simcilik ve Siirdiirebilirlik Kongresinde tam metin s6zlii bildiriden tiiretilmistir.
2Dr. Ogr. Uyesi, Tarsus Universitesi, Uygulamal1 Bilimler Fakiiltesi, Uluslararasi Ticaret ve Lojistik Bliimii, Mersin.
cansu@tarsus.edu.tr
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etkinlikleri igerir. Bu seyahat belirli bir limanda baslar ve rota dnceden kararlastirilmistir (Ince-
kara ve Yilmaz, 2002: 9).

Giin gegtikce kruvaziyer limanlarin sayisinda artis gozlenmektedir. Bolgeler ve iilkeler i¢in
biiylik getirileri olan bu turizm ¢esidi, deniz-kum-giines odakli turizm anlayisini terkeden ve al-
ternatif turizm cesitleri arayan tiiketicilerce yogun talep gérmektedir. Kruvaziyer turizm sektori
incelendiginde 2018’de 28,3 milyon turisti agirlayan gemilerin, 2019°da 30 milyondan fazla tu-
risti agirlayacagi yani bu rakamin yaklagik %7 artacagi 6ngoriilmektedir. 2019 yilinda diinyada
272 kruvaziyer gemi gezginlere hizmet verecektir (Uluslararas1 Kruvaziyer Hatlar Birligi, 2019).

Diinyada elde edilen gelir yaklasik 40 milyar $ iken, Tiirkiye’nin bu pastadan aldigi pay nere-
deyse 50 milyon $ civaridir. Ug yani denizlerle gevrili bir konuma sahip bu iilkenin, kruvaziyer
turizmden aldi1g1 pay ¢ok azdir. Bu sebeple lilkemizde, kruvaziyer turist sayisinin artirilmasi, mev-
cut limanlari cezbedici hale getirilmesi, turistler tarafindan talep goren destinasyonlarin pazar-
lanmas1 gerekmektedir. Turizm gelirinde en biiylik pay1 olan Akdeniz ve Ege bdlgelerini daha
cazip hale getirmek, mevcut limanlari hub liman (ana liman) yapabilmek veya Karadeniz Bol-
gesi’ni de ilgi ¢geken bir kruvaziyer destinasyonu haline getirmek icin c¢aligilmalidir. Béylesine
onemli aksiyonlar1 alabilmek icinse; 6nce durum analizi yapmak, diinyada ve iilkemizde kruva-
ziyer turizmin durumunu detayh olarak ele almak, yillar itibariyle {ilkemiz limanlarin ziyaret
eden turist hareketlerine gore izlenmesi gereken pazarlama stratejilerine yonelmek gerekmekte-
dir. Bu anlamda bu c¢alisma, mevcut durumu ve potansiyelleri ortaya ¢ikaran ve sektoriin ileri
gelenlerinin goriislerini ortaya koyan bir aragtirma olmasi bakimindan 6nem tagimaktadir.

2. Literatiir
2.1. Kruvaziyer turizmin onemi

Uluslararas1 yazinda ‘cruise tourism’ olarak gdriilen kruvaziyer turizm kavrami, sadece ge-
miye binip bir yere ulasim saglamak olarak degil, farkli destinasyonlar ziyaret etme amaciyla
deniz yolculuguna 6deme yapmak seklinde tanimlanmaktadir (Wild ve Dearing, 2000:319). Kru-
vaziyer seyahate ¢ikanlar hem geminin imkanlarindan faydalanmakta hem de aym paket tur ice-
risinde ¢esitli destinasyonlar1 da gezebilmektedir. Kruvaziyer turizmi, énceden planlanmis bir
rotay1 takip ederek, tiim turistik faaliyetlere katilim1 igeren genis kapsamli bir harekettir (Bayazit,
2015: 22). Yine alanyazinda, yolcularin, bir seyahat programi ve gemideki tiim hizmetler i¢in
bilet aldiklar1, en az 100 kisinin katildig1 ve en az bir geceyi gemide gegirdikleri bir turizm ¢esidi
olarak ifade edilmistir (Lekakou ve Pallis, 2004:14).

Kruvaziyer gemiler aslinda bir gesit ylizen otel gorevi gérmektedir. Bes yildizl1 bir otelin sag-
ladig1 tiim imkanlara sahip olan bu gemiler tamamen gezginleri rahat ettirmek amaciyla dizayn
edilirler. Giizel (2006:10) tarafindan yapilan bir aragtirmada, bu turizm ¢esidinin en temel 6zel-
likleri sdyle siralanmistir;

e Seyahat siiresi yolcunun bilgisi dahilindedir (5, 7, 10, 15 ve 30 giin).

* Yolcu gezinin bagladigi limana geri getirilmelidir, yani binis ve inig limanlar1 aym olma-
lidur.

e QGezi sirasinda ugrak yerleri ve ugrak zamanlar tarifeye dayandirilmstir.

e Gezi boyunca durulacak ugrak yerleri cezbedici destinasyonlardan se¢ilmektedir (kum-
sal, giines, tarih, doga, aligveris vb.).
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® Yolcuya verilen hizmet ulasim degil gezi ve tiim turistik faaliyetler olarak belirlenmistir.

[k defa 1831 senesinde Italya’da baslayan kruvaziyer turizmi, en hizli gelisme gosteren sek-
torlerdendir. Modern kruvaziyer sektorii 1970’lerde kurulan NCL (Norwegian Cruise Line-1966),
RCI (Royal Caribbean International-1968) ve CCL (Carnival Cruise Lines-1972) sirketleri ile
faaliyet gostermeye baslamistir. O yillarda gemiler/limanlar ortalama 500.000 gezgini agirlarken;
yolcu sayist son 15 yilda %70’lik bir artig gostererek, 2014 yilinda 22,04 milyona, 2018’de ise
28,3 milyona ulagsmistir. 2019 tahminlerine gore ise 30 milyonu askin turist, kruvaziyer gemi se-
yahatine katilacaktir (CLIA, 2019). 1970’lerde ve sonrasinda iiretilen gemilerin kapasitesi 1.000
yolcuya kadar iken, gliniimiizde bu gemilerin yolcu kapasitesi 3.000°1 asmistir (Rodrigue ve Not-
teboom, 2012:26). Kruvaziyer limanlar yiiksek yatirim bedeline karsin simrh bir gelire sahiptir.
Kruvaziyer liman isletmeciliginde asil kazanan liman degil bolge ekonomisidir (Oral vd., 2014:
307)

Diinyada artan bir ivme ile hizla biiyiiyen bu sektdr, tilkemizde ise ne yazik ki azalma gdster-
mektedir. Tiirkiye Akdeniz ganaginda yer alan Ispanya, italya, Tunus, Hirvatistan, Yunanistan,
Malta gibi rakipleri ile miicadele ederek bu karl1 pastadan pay almaya ¢alismaktadir. Yapilan bir
caligmada tiiketicilerin kruvaziyer turizmi tercih etme sebepleri su sekilde agiklanmistir (Mancini,
2004:17)

o Tiiketicilere tatil boyunca istedikleri her seyi zahmetsizce sunmasi,

e Beklentilerinden fazlasini karsiliyor olmasi,

e Gemilerin konforlu olusu,

e Farkli birgok yeri ziyaret etme firsati vermesi,

e Fiyat/kalite bakimindan tiiketiciyi tatmin etmesi,

e SPA merkezi, golf kuliibii, saglik kuliibii, gurme meniiler igerecek kadar liikks olmast
2.2. Diinyada kruvaziyer turizmi

Onceleri yash ve emekli turizmi seklinde diisiiniilen kruvaziyer turizmi artik cesitlenmeye gi-
derek, ailelerin veya yalniz seyahat etmek isteyen geng gezginlerin de tercih ettigi bir turizm sekli
haline gelmistir. Deniz Ticaret Odasi’nin 2018 yilinda yayinladig1 sektdr raporuna diinyada kru-
vaziyer seyahat eden turistlerin profile su sekildedir (DTO Raporu, 2018);

e yas ortalamalan 50°dir;

e yillik gelirleri 110 bin $ civandir,

e kruvaziyer gemileri eglenceli ve hesapli bulduklar igin tercih ederler,
e yolcularin %85’1 evlidir

e 9%75’1 seyahate esleriyle katilmaktadir.

e Kruvaziyer turizme katilan gezginlerin gemide yaptiklari bir haftalik seyahat gideri yak-
lasik 1.700 $ olarak hesaplanmustir,

e kruvaziyer turistlerin ve gemi miirettebatinin ugrak limanlarda yaptig1 harcama ise yilda
20 milyar $ bulmaktadir.
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Tablo 1. Yillara gore diinyadaki kruvaziyer turist say1si

Yil Turist Sayis1 (milyon)
2009 17,8
2010 19,1
2011 20,5
2012 20,9
2013 21,3
2014 22,34
2015 23,06
2016 25,2
2017 26,7
2018 28,2

2019* 30

Kaynak: Uluslararas1 Kruvaziyer Hatlar1 Birligi (CLIA), 2019 Y1l Raporu.
* Tahmini rakam

2009 yilinda 17 milyon olan turist sayisi, 2017°de 26 milyonu asmistir. 2019 yilinda ise bu
rakamin 30 milyon olacag1 ongoriilmektedir. Diinyada kruvaziyer turist hacminin 2016, 2017,
2018 yillan itibariyle durumu Tablo 2’de yer almaktadir. Amerika Birlesik Devletleri’nde yasa-
yan turistlerin giderek artan bir oranla lider oldugu tablodan anlagilmaktadir.

Tablo 2. Ulkelere gore kruvaziyer turist hacmi

2016 2017 2018
Amerika 11.392 11.944(4.9%) A 13.091(9.6%) A
Cin 2.113 2.397 (13.4%) A 2.357 (-1.6%) V¥
Almanya 2.018 2.169 (7.5%) A 2.233 (3.0%) A
Ingiltere/irlanda 1.560 1.971 (0.5%) A 2.009 (2.0%) A
Avusturalya 1.281 1.333 (4.1%) A 1.345 (0.9%) A
Kanada 865 921 (6.5%) A 971 (5.4%) A
Italya 751 769 (2.5%) A 831 (8.0%) A
Ispanya 480 510 (6.4%) A 530(3.9%) A
Fransa 554 504 (-9.1%) VY 521 (3.4%) A
Brezilya 465 445 (-4.2%) V¥ 510 (14.6%) A
Tayvan 299 374 (24,8%) A 391(4.7%) A
Singapur 214 267 (24.4%) A 373 (39.9%) A
Japonya 207 255(22.9%) A 266 (4.5%) A
Hong Kong 127 230 (80.6%) A 250(8.6%) A
Hindistan 148 172(16.1%) A 221(28.1%) A
Arjantin 163 178 (9.1%) A 187 (4.9%) A
Meksika 142 149 (4.8%) A 174(16.6%) A
Isvigre 147 152 (3.2%) A 154(1.5%) A
Malezya 100 188 (87.8%) A 150 (-19.9%) V¥
Giiney Afrika 132 140 (6.7%) A 143 (2.1%) A
Avusturya 125 130 (3.5%) A 136(4.8%) A
Hollanda 104 110 (5.9%) A 113(2.2%) A
Yeni Zelanda 85 98 (13.5%) A 112(14.7%) A
Norveg 111 104 (-6.8%) V¥ 101 (-2.7%) V¥

Kaynak: Uluslararas1 Kruvaziyer Hatlar1 Birligi (CLIA)
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2018 Y1l raporundan alinan verilerle tablo olusturulmustur. 24 iilkenin ele alindig1 bu tabloda,
son li¢ yilina ait turist hacmindeki artig ve azaliglar iilkeler bazinda ele alinmistir. En ¢ok kruva-
ziyer seyahat eden yolcularin Amerikali oldugu goériilen bu tabloda, Cin’den ve Almanya’dan
turistlerin de kruvaziyer seyahati yogun sekilde talep ettigi goriilmektedir. Tabloda dikkat ¢eken
baska bir istatistik ise, tablodaki 24 tilkeden 21 tanesine ait turistlerin, yillar itibariyle kruvaziyer
turizme daha ¢ok yonelmis olmasidir. Bu yonelim her yil artan turist hacminden anlagilmaktadir.
Tablo 3’te ise diinyada en ¢ok tercih edilen kruvaziyer turizm destinasyonlar1 ve tercih eden turist
sayisina yer verilmistir.

Tablo 3. Diinyada en ¢ok tercih edilen destinasyonlar ve turist say1s1

Karayipler/Bahamalar/Bermuda 11.335
Asya/Cin 4.254

Orta/Bat1 Akdeniz 3.068

Kuzey Avrupa 1.730

Avusturalya/Yeni Zelanda/Pasifik 1.299
Meksika/Kaliforniya/Pasifik Sahili 1.125
Dogu Akdeniz 1.027

Alaska 1.024

Panama Kanali/ Giiney Amerika 744
Baltiklar 539

Digerleri 490

Kanarya Adalar 444

Afrika/ Orta Dogu 369

Transatlantik 364

Havai 218

Kanada/Ingiltere 217

Yeni Kesfedilen Destinasyonlar 148

Kaynak: Uluslararas1 Kruvaziyer Hatlar1 Birligi (CLIA), 2018 Y1l Raporu

Tablo incelendiginde, en ¢ok tercih edilen destinasyonun Karayipler/Bahamalar oldugu, sonra
Asya iilkelerinden Cin’in, sonrasinda ise Orta ve Bat1 Akdeniz’in tercih edildigi goriilmektedir.
Kuzey Avrupa, Avusturya/Yeni Zelanda/Pasifik destinasyonlar1 da énemli dl¢lide talep goéren
yerler olarak karsimiza ¢ikmaktadir.

2.3. Tiirkiye 'nin kruvaziyer turizmdeki yeri

Tiirkiye’de kruvaziyer turizm ile ilgili aksiyon alabilmek ve gelecege doniik planlar yapip he-
defler koyabilmek i¢in, dncelikle mevcut durumun bilinmesi gerekmektedir. Diinyada artan bir
ivme ile yiikselen bu sektor, maalesef ilkemizde, dogal giizelliklerine ragmen paralel sekilde artis
gostermemekte, aksine diigiis yasamaktadir. 1980’lerde {ilkemizi cazip hale getiren 3S turizmi
(Sea, Sand and Sun) artik yeterince turizm geliri saglayamamaktadir.

Deniz Ticaret Odasinin 2018 Sektoér Raporu incelendiginde kruvaziyer turistin normal turist-
ten daha ¢ok déviz biraktigi goriilmektedir. Ornegin; normal turist giinliik yaklasik 50 $ harcar-
ken, kruvaziyer turist 100 $’dan fazla harcama yapmaktadir. Kruvaziyer miirettebatinin da ugrak
limanda giinliik 70 $ civari harcama yaptig1 varsayimi ile esnafin yillik yaklasik 400 milyon $
kazandig1 bir sektdrden bahsedilmektedir (TURSAB, 2014). Bu kadar degerli bir sektorde, iilke
bayragini tastyan bir kruvaziyer gemi olmayisi da iilke agisindan 6nemli bir dezavantaj olarak
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sayilmaktadir (DTO, 2018). Tablo 4’te iilkemizin turizm gelirlerine 2012-2019 yillan itibariyle
yer verilmistir. 2015 yili ile 2016 yil1 karsilastirildiginda, keskin bir diisiis oldugu goriilmektedir.

Tablo 4. Tiirkiye’nin turizm gelirleri

Yil Turizm Geliri (Bin §)
2012 29.007.003
2013 32.308.991
2014 34.305.904
2015 31.464.777
2016 22.107.440
2017 26.283.656
2018 29.512.926
2019 34.530.332

Kaynak: TUIK, 2020

2018 y1l1 itibariyle, turizm gelirlerinin i¢inde kruvaziyer turizmin her ay iilkemize giris yapan
kruvaziyer gemileri, gelen yolcu, giden yolcu, transit yolcu ve toplam yolcu sayilarna iligkin
bilgilere Tablo 5°te yer verilmistir.

Tablo 5. 2018 yili kruvaziyer gemi sayilar1 ve yolcu trafigi

Ay Kruvaziyer tipi Gelen yolcu Giden yolcu Transit yolcu Toplam
yolcu gemisi

Ocak 0 0 0 0 0
Subat 0 0 0 0 0
Mart 8 894 1.161 2.203 4.258
Nisan 13 3.294 3.790 8.952 16.036
May1s 24 1.464 2.343 17.880 21.687
Haziran 37 6.712 7.803 16.882 31.397
Temmuz 45 8.439 10.434 20.106 38.979
Agustos 48 10.017 10.641 21.934 42.592
Eyliil 46 6.603 7.650 20.954 35.207
Ekim 23 1.730 2.009 16.191 19.930
Kasim 4 368 345 2.972 3.685
Aralik 0 0 0 0 0
Toplam 247 39.521 46.176 128.074 213.771

Kaynak: Deniz Ticaret Genel Miidiirliigii, 2018

Tablo incelendiginde, 2018 yilinda iilkemize 247 adet geminin ugrak yaptigi, toplamda 40
bine yakin turistin iilkemize geldigi goriilmektedir. Ozellikle yaz aylarmda gemi ve yolcu sayi-
sinda artis gézlemlenmektedir. Haziran, Temmuz, Agustos ve Eyliil aylarinda gozle goriiliir bir
artis s6z konusudur. Yaz aylarinin arasinda en fazla artis agustos ayinda yasanmaktadir. 2018
yilinda Ocak ve Aralik aylarinda {ilkemize hi¢ kruvaziyer gemisi ugrak yapmamistir. 2019 veri-
lerine ise Tablo 6’da yer verilmistir.

2019 yili incelendiginde ise iilkemize 344 adet kruvaziyer gemisinin ugrak yaptigi ve toplam
35 bin gelen yolcumuz oldugu anlasilmaktadir. Yine yaz aylarinda gemi trafiginin arttig1 gozle-
nirken, 2018 yilinin Aralik ayina kiyasla 2019 yilinda daha hareketli bir y1l gegirildigi géze carp-
maktadir. Tablo 6’da ve Tablo 7°de sahip oldugumuz limanlarin agirladiklar1 gemi ve yolcu sa-
yilarma, 2018-2019 yillar itibariyle yer verilmistir.

Tablo 7’de verilen 2018 yilinda ait kruvaziyer gemi trafiginden de anlasilacag: iizere; Tiir-
kiye’nin en islek kruvaziyer limani, 146 kruvaziyer gemi, 93 binden fazla transit yolcu ve top-
lamda 121 bini askin yolcu sayistyla Kusadasi Limanr’dir. Ikinci siray1, agirladign 35 gemi 51
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binden fazla yolcu ile Cesme Limani almaktadir. Bu tablodan 6zetle, Tiirkiye’nin 2018 yilinda en
islek kruvaziyer limanlari, Kusadasi, Cesme ve Bodrum Limanlari oldugu goriilmektedir. Tablo
8’de ise 2019 yilina ait kruvaziyer gemi ve yolcu trafigi bulunmaktadir.

Tablo 6. 2019 yili kruvaziyer gemi sayilar1 ve yolcu trafigi

Ay Kruvaziyer tipi Gelen yolcu Giden yolcu Transit yolcu Toplam
yolcu gemisi

Ocak 0 0 0 0 0
Subat 1 0 4 560 564
Mart 5 55 367 3.644 4.066
Nisan 15 302 1.115 12.997 14.414
May1s 27 663 1.795 20.617 23.075
Haziran 54 8.287 8.996 24.673 41.956
Temmuz 59 8.351 10.165 29.240 47.756
Agustos 67 11.099 12.490 34.037 57.626
Eyliil 43 4913 5.588 27.917 38.418
Ekim 31 953 2914 23.113 26.980
Kasim 26 653 781 24.420 25.854
Aralik 16 13 20 20.154 20.187
Toplam 344 35.289 44.235 221.372 300.896

Kaynak: Deniz Ticaret Genel Miidiirliigi, 2019

Tablo 7. 2018 yilinda Tiirk limanlarinda kruvaziyer gemi sayisi ve yolcu trafigi

Liman bagkanlig Kruvaziyer tipi  Gelen yolcu Giden Transit yolcu Toplam

yolcu gemisi yolcu

Alanya 15 3 1 3.019 3.023
Antalya 3 3.283 3.403 970 7.656
Bodrum 20 11 17 24.235 24.263
Canakkale 1 0 0 22 22
Cesme 35 25.456 25.276 322 51.054
Dikili 2 0 0 103 103
Fethiye 2 0 0 273 273
Gocek 1 0 0 162 162
Kusadasti 146 10.760 17.469 93.592 121.821
Marmaris 21 8 10 5.293 5.311
Mersin 1 0 0 83 &3
Toplam 247 39.521 46.176 128.074 213.771

Kaynak: Deniz Ticaret Genel Miidiirliigii, 2018

Tablo 8. 2019 yilinda Tiirk limanlarinda kruvaziyer gemi sayisi ve yolcu trafigi
Liman Baskanlig Kruvaziyer tipi  Gelen yolcu Giden Transit yolcu Toplam

yolcu gemisi yolcu

Alanya 26 4 0 15.402 15.406
Bodrum 15 760 796 4.663 6.219
Canakkale 6 1 0 2.818 2.819
Cesme 31 24.761 23.940 752 49.453
Dikili 4 0 0 776 776
Finike 2 0 0 598 598
Gocek 5 0 0 1.078 1.078
Istanbul 13 588 831 6.094 7.513
Kusadasi 197 9.164 18.650 153.379 181.193
Marmaris 44 11 7 35.812 35.830
Yalova 1 0 11 0 11
Toplam 344 35.289 44.235 221.372 300.896

Kaynak: Deniz Ticaret Genel Midiirliig, 2019
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Tabladan goriilecegi tizere, Tiirkiye’nin 2019 yilinda en islek kruvaziyer limani, 197 kruvazi-
yer gemi, 153 binden fazla transit yolcu ve toplamda 181 bini askin yolcu sayisiyla Kusadasi
Limanr’dir. ikinci siray1, agirladigi 44 gemi 35 binden fazla yolcu ile Marmara Liman1 almaktadir.
Bu tablodan 6zetle, Tiirkiye’ nin 2019 yilinda en islek kruvaziyer limanlari, Kusadasi, Marmaris
ve Cesme Limanlar1 oldugu goriilmektedir. Tablo 7°de dikkat ¢eken bir husus, gegmiste kruvazi-
yer turizmde lider konumda olan, Istanbul ve izmir Limanlarmin 2018 listesinde olmayigidir.
Tablo 9’da s6z konusu limanlarin yillar igerisindeki genel durumuna yer verilmistir.

Tablo 9. Izmir ve Istanbul kruvaziyer limanlarinin durumu

2014 2015 2016 2017 2019
Gemi Toplam Gemi  Toplam Gemi  Toplam Gemi  Toplam Gemi  Toplam
yolcu yolcu yolcu yolcu yolcu
Istanbul Liman 239 518.935 305 595.880 46 43.543 4 1.332 13 7.513
Izmir Limam 86 257.233 108 241.716 24 27.619 18 9.172

Kaynak: Deniz Ticaret Genel Miidiirliigii (Ilgili yillara ait istatistiki verilerden derlenmistir)

Tablo 9 incelendiginde, iki biiyiik limanimizda (Istanbul ve Izmir) hizli bir diisiis gozlenmek-
tedir. Ege bolgesi ve ozellikle Izmir Limani i¢in Oral ve Esmer’in yaptiklar1 detayli calismada,
artik yeterli olmayan Izmir Alsancak limam yerine bdlgede yeni bir kruvaziyer liman1 yatiriminim
yapilmasi ve bu limanin sehir merkezine ulasimda elverisli bir konum gozetilerek yapilmasi 6ne-
rilmistir (Oral ve Esmer, 2010:834). Yapilan girisimler sonucu, MSC 2019 yili ve sonrasinda
[zmir ve Antalya’ya, Royal Carribean'in Azamara’da hizmet veren hatti da Kusadasi'na ugrak
verme karar1 almistir (YeniCag, 2019). 2018 yilinda bu iki limanimiz listede yokken, 2019 yilinda
Istanbul liman1 13 kruvaziyer gemisini agirlayarak 7 binden fazla yolcuya hizmet vermistir. Tablo
10°da sadece Istanbul ve Izmir limanlarimiz degil, tiim limanlarimizin 2012 yilindan itibaren agir-
ladig1 kruvaziyer gemi sayisina ve toplam yolcu sayisina yer verilmistir. Alanya, Anamur, An-
talya, Bartin, Bodrum, Bozcaada, Canakkale, Cesme, Datca, Dikili, Fethiye, Finike, Gocek, Giil-
liik, iskenderun, istanbul, Izmir, Kas, Kemer, Kusadasi, Marmaris, Mersin, Mudanya, Samsun,
Sinop, Tasucu, Trabzon, Tuzla ve Yalova olmak iizere toplamda 30 limana ait 2012, 2013, 2014,
2015, 2016, 2017, 2018 ve 2019 yillarinda gelen gemi sayilar ve gelen toplam yolcularin sayist
detayli sekilde 6zetlenmistir. 2015 yili itibariyle kruvaziyer gemi sayisinda 1456 gemiden 590
gemiye bir diisiis gdzlenmektedir. 2017 yilinda ise 311 gemiye diismesiyle, toplam gelen yolcu
sayis1 306 binlere gerilemistir.2018 yilinda 213 bin yolcu ile daha da diisiis yasayan kruvaziyer
sektorii, 2019 yilinda iyilesme gostererek, 344 gemiyle 300 bin yolcuyu agirlamistir.
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3. Yontem
3.1. Arastirmanin amaci

Son yillarda diinyadaki kruvaziyer turizminde yasanan talep artis1 ve Tiirkiye’nin kruvaziyer
turizmden hedefledigi pay1 alamamasinin altinda yatan sebeplerin ortaya ¢ikarma amaci giiden
bu calisma, sektdr ve alanyazin i¢in 6nem tagimaktadir. Son yillarda diinyada gozlenen artis ve
Tiirkiye’de gozlenen bir azalis seklinde kendini gosteren gelismeler kapsaminda bu arastirmanin
amaci; Tiirkiye’nin kruvaziyer turizminde mevcut durumunu analiz etmek, eksikliklerini sapta-
mak, gelecekte uygulanmasi gereken stratejileri belirlemektir. Izmir ve Istanbul Limanlar1 gibi,
bir doénem {ilkenin lider kruvaziyer limanlarindaki bu keskin diislisiin sebeplerini bulmak ve 6n-
lemler almak i¢in yol gdsterici olmasi beklenen bu aragtirmada, bu konularda iyilestirici ve gelis-
tirici Oneriler ortaya koyulmasi da amaglanmistir.

3.2. Orneklem ve veri toplama

Arastirmada, sektoriin ileri gelenleri ile yar1 yapilandirilmis goriigme formu kullanarak goriis-
meler yapilmistir. Konu ile ilgili kisilerin segilerek, goriisiilmesi yoluyla, bu kisilere ait deneyim-
ler, tutumlar, diisiinceler ve oneriler somut sekilde anlagilmaya ¢alisilmaktadir (Yildirim ve Sim-
sek, 2011:148). Alman cevaplar arasindan carpici olanlar segilerek dogrudan alint1 yoluyla yer
verilmistir. Nitel aragtirmalarda dogrudan alint1 yapilmasinin yap1 gecerliligini destekledigi dii-
stiniilmektedir (Tor-Kadioglu, 2019: 4394). Bu arastirmada amagli drnekleme yontemlerinden
biri olan “kolay ulasilabilir durum 6rneklemesi” sec¢ilmistir. Nitel ¢alismalarda, amagli 6rnekleme
yontemini kullanmak, zengin bilgiye sahip oldugu diisiiniilen durumlarin derinlemesine ¢aligil-
masina imkan saglamaktadir (Yildirim ve Simsek, 2011:109). Bu tarz arastirmalarda, 6nemli
olan husus goriigme yapilan kisi sayisindan ¢ok, arastirmanin igerigine gore dogru kisilerle go-
riisme yapmak ve aranan sonuglara ulasabilmektir (Biilbiil, Ozipek ve Kalin, 2008:20). Bu bag-
lamda Tiirkiye’de kruvaziyer turizmin durumuna hakim sektor liderleri ve ¢alisanlari ile arastirma
yiirlitiilmiistiir. Toplam 15 kisi arastirmanin 6rneklemini olusturmaktadir.

Tablo 11. Katilimeilara ait demografik bulgular

Kod Cinsiyet Yas  Meslegi

K1 Erkek 33 Kruvaziyer Liman Satis Pazarlama Sorumlusu
K2 Erkek 29 Akademisyen (Denizcilik isletmeciligi)

K3 Erkek 33 Kruvaziyer Liman Satis Pazarlama Sefi

K4 Kadin 35 Kruvaziyer Liman Satis Pazarlama Caligan
K5 Erkek 26 Akademisyen (Denizcilik isletmeciligi)

K6 Erkek 36 Kruvaziyer Liman Satis Pazarlama Sorumlusu
K7 Erkek 37 Kruvaziyer Liman Satis Pazarlama Sefi

K8 Erkek 29 Kruvaziyer Liman Operasyon Calisani

K9 Erkek 32 Kruvaziyer Liman Satis Pazarlama Sorumlusu
K10 Erkek 39 Akademisyen (Denizcilik isletmeciligi)

K11 Erkek 29 Kruvaziyer Liman Operasyon Calisani

K12 Erkek 33 Kruvaziyer Liman Satis Pazarlama Caligan
K13 Erkek 35 Kruvaziyer Liman Satis Pazarlama Sorumlusu
K14 Erkek 29 Kruvaziyer Liman Operasyon Calisani

K15 Erkek 37 Kruvaziyer Liman Satis Pazarlama Sorumlusu

Ornekleme iligkin veriler, Tablo 9°da yer almaktadir. Bu tarz nitel arastirmalar ile calismanin
amaciyla dogrudan ilgisi olan 6érnekleme ulasilarak, sektore fayda saglayacak bilgilere ulasilabil-
mektedir (Dul ve Hak, 2008: 38). Katihmecilarla yiiz ylize goriismeler yapilirken, bazi
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katilimcilardan ses kaydi alinmis bazilari ise ses kaydi vermeyi reddettiginden; verdikleri yanitlar
yazili olarak kayit altina alinmistir. 2019 yilinin Haziran ve Aralik aylarinda yapilan goriismelere
katilanlara ait demografik bulgular tabloda 6zet seklinde sunulmustur.

Yar1 yapilandirilmig gériisme formunun uygulandigi 15 katilime1 bulunmaktadir. Katilimcila-
rin 14’1 erkek iken sadece 1’1 kadindir. Katilimcilarin 12°si kruvaziyer limanlarinda aktif olarak
calisan kisilerden ve 3’1 kruvaziyer alaninda bilgisi olan denizcilik isletmeciligi alaninda ¢alisan
akademisyenlerden olugsmaktadir. Analizlerde kolay tanimlayabilmek a¢isindan her bir katilimci
K1, K2 seklinde K15’e kadar kodlanmustir.

4. Bulgular

Arastirmada elde edilen bulgular, tablolar ve direk alintilar seklinde bu boliimde yer alacaktir.
Yapilan goriismelerde en sik verilen yanitlara v e bu ifadelere iliskin tablolara yer verilmistir.

4.1. Kruvaziyer turizmin mevcut durumuna iliskin goriisler

Katilimeilarin, Tiirkiye’de kruvaziyer turizmin mevcut durumuyla ilgili goriisleri sorulmustur.
Agirlikl olarak kruvaziyer limanlarda gorev yapan ¢aliganlardan olusan katilimcilarin verdikleri
yanitlarin, kruvaziyer turizm ¢ekiciligi baglaminda {ilkenin gii¢lii ve zay1f yonlerini vurgular se-
kilde oldugu goriilmistiir. Bu sebeple tiim yanitlar analiz edilmis, siklikla tekrar edilen ifadeler
secilmis ve bu ifadeleri iceren Ozet bir tablo hazirlanmistir. Mevcut duruma iligkin verilen yanit-
lara Tablo 12’de yer verilmistir.

Tablo 12. Kruvaziyer turizmde Tiirkiye nin giiclii ve zay1f yonleri

Giicli yonler
e Bati Akdeniz’de bulunan rotalarda, diger rotalardaki iilkelere nazaran daha yeni tesislerin bu-
lunmasi,
e Elisi, 6zel yapim ve 6zel tasarim iiriin pazarinin ve aligveris firsatlarinin varhigi,
e iklim, dogal kaynaklar ile tarihi degerlerin varligi,

e 12 ay turizme uygun mevsim olmasi,

Zayif yonler
e Turizmde yeterince ¢esitlendirmeye ve cografi yayginlastirmaya gidilmemesi,
e Ulasim olanaklarmin yetersizligi (Havayolu, Demiryolu vb.)
e g turizm ile ilgili etkin pazarlama faaliyetlerinin yiiriitiilmemesi,
e  Saglik, teknik altyap1 ve enerji konularinda yetersizlik,
e Yurtdisi tanitimlarina, fuar ve sergi katilimlarina gereken dnemin verilmemesi,

e Kalifiye eleman azlig1

Ulkemizin kruvaziyer turizminde giiglii yonlerinin pazarlanmasi énem tagimaktadir. Bunlar,
iklim, dogal kaynaklar, tarihi degerler, mevsim, 6zel tasarim iiriin pazarlar olarak sayillmaktadir.
Zayif kalinan yonler ¢esitlendirme olmamasi, ulagim, pazarlama, saglik, tanitim faaliyetlerinde
yetersizlik olarak goriilmektedir.

4.2. Kruvaziyer turizminde Tiirkiye 'nin gelecegi ile ilgili goriisler

Kruvaziyer limanlarinda aktif olarak ¢aligan 12 katilimci ve denizcilik isletmeciligi alaninda
caligmalar yiirliten 3 akademisyen olmak iizere toplam 15 kisi ile yapilan goriismelerden elde
edilen sonuglar analiz edilerek siklik tablolar1 halinde bulgular boliimiinde sunulmustur. Ayrica,
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bu goriismelerde ulagilan ¢arpici yanitlara da yer vermenin uygun olacagi éngoriilmiistiir. Bu se-
beple aragtirmanin bu boliimiinde katilimcilara ait kodlarla birlikte diislincelerine dogrudan yer
verilmistir. Mevcut durumdan dolay1 iiziintiilerini ifade eden yanitlar verildigi tespit edilmistir.

K14: ¢ ..... 2019 yilinda hi¢ kruvaziyer gemisi agirlayamayan Istanbul icin daha hareketli bir
yil olmast bizleri umutlandirds..’

KI12:.... Yabanci isletmelere de tesvik saglanirsa, tercih edilir bir iilke olabiliriz diye diisii-
niiyorum’..

K3: ... 2016 senesinden bugiine tilkemiz ¢ok zor bir kruvaziyer turizm sezonu gegirmekte.
ABD firmalar Tiirkiyeyi tamamen listesinden ¢ikarmisken, 2019 ve 2020 yullart igin tekrar prog-
ramina aldi. Ozellikle 2019 yihinda Kusadas: limani icin daha yogun bir donem bekliyoruz’’

K4: “...En biiyiik darbe Yunanistan krizi ile bag gosterdi. Kruvaziyer gemilerin ¢cogu Yunanis-
tan’da bulunan Pire Liman indan hareket ediyordu, oradaki kriz bizi de olumsuz etkiledi. Kruva-
ziyer sirketleri hatlarini Bati Akdeniz’e yoneltti’

K11: “....Diinyada hala insa edilmeye devam eden 70 gemi bulunmakta, bu gemilerin en ¢ok
para kazandiracak olan hatta ¢alistirilacagim diigiiniiyoruz, en onemli hatlardan biri de Dogu
Akdeniz hatti, bu anlamda kruvaziyer turizmin yeniden canlanmasini bekliyoruz’™’

K2: “...Ulke imajim bir an énce diizeltilmesi gerekmektedir, daha énceki yillarda ayni prob-
lemi Libya ve Misir’da yasadi ve yaganan terér olaylart sebebiyle bu bélgelerden ¢ekilen hatlar
bir dah geri dénmedi..”’

K9: ... “Kruvaziyer firmalari 2018 ve 2019 yillarindaki rotalarina 2017 yilindan karar verir,
yani eylem planlari 2 yillik yapilir. Ulkemizde ardarda dis basina yansiyan terér olaylari, darbe
girisimi, politik anlagmazlik olunca 2017 en dibe vurdugumuz sene oldu’’

K6: “...Diinyadaki yolcu hareketinin énemli bir boliimii Bati Akdeniz den yapiliyor. Italya,
Ispanya gibi iilkeler kruvaziyer turizminde sz sahibi iilkeler. Dogu Akdeniz yerine tercih edilen
destinasyon artik Adriyatik oldu. Dogu Akdeniz de en ¢cok ugrak verilen yer Yunanistan ve Tiirkiye
iken, iilkemiz pazardan silinme noktasina geldi’

Istanbul Limani ilgili bildirilen goriislere ait ifadeler ise su sekildedir;

K14: ... ‘Regent Seven Seas Vogayer gemisinin ardindan Princess Cruise firmast 2020 igin
Istanbul'u ana limanlarindan biri olarak ilan etmesini olumlu bir gelisme olarak degerlendiriyo-
rum’..

K12: ...” 2020 yilinda Istanbul Sarayburnu Limani 'na 19 kruvaziyer gemisinin yanasacagini
duyurdular, boyle devam ederse 3-4 yil icinde Istanbul kruvaziyer turizmde eski basarisina kavu-
sur diye diistiniiyorum..’

KS8: .. ‘Istanbul Liman: 2018 senesinde kruvaziyer gemisi gormedi, 2015 yilinda 300 den fazla
gemi trafigi olmustu. 2020 yilindan sonra artis olabilir ama yine de bu sektériin toparlanmasi 5
yilt bulacaktir’ ..

K4: “...Sultanahmet ve Istiklal Caddesi nde yasanan terér olaylari, giivanlik endisesi tasiyan
Avrupall turistlerin uzak durmasi, Cin piyasasindaki hareketlenmeler, yolcularin Uzakdogu ya
yonelmesi kruvaziyer turizmde yer bulamamamizin en biiyiik sebepleri...’
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K5: “...Komsu iilkelerle olan sikintilar Karadeniz kruvaziyer limanlarint biiyiimeden bitirdi.
Yunanistan daki kriz Istanbul ve Izmir hatlarin: etkiledi’..

Globallagen diinyanin yarattig1 sonuclarla karsi karsiya olduklarini belirten ifadelerle karsila-
silmigtir. Politik anlasmazliklarin, {ilkeler arasi iletisimin, komsu iilkelerde yasanan olaylarin da
olumsuz sekilde etkileyebildigi, verilen yanitlar arasinda soyle yer almaktadir;

K10: ‘... Ziyaretler tek bir destinasyona planlanmiyor, tek bir hat iizerinden bir¢ok iilkeye
ziyaret planlanmasi bu isin hem avantajli hem dezavantajli yani. Komsu iilkedeki olumsuzluk se-
bebiyle limanlarina ugranmama kararr alinabiliyor, baskasimin sorunu sizin sorununuz olabili-
yor’

K6: ‘.. Acenteler anlasmasin 4-5 yil sonrasi icin planlayp giivensizlik durumunda aniden iptal
edebiliyor, bu konuda en biiyiik gérev Turizm Bakanligi/ hiikiimet gibi iilke itibarini koruyacak
veya bozacak kurumlara diismektedir.’

K3: “...Gemilerin ugrak yapmamasmin sebebi lokasyon ya da limanlar kesinlikle degildir, Al-
lah vergisi giizelliklerimizi giivenli ve istikrarl bir sekilde sunabilsek biz de diger Akdeniz kentleri
kadar misafir agirlayabiliriz.’

5. Sonuc ve oneriler

Kruvaziyer gemilerin ve kruvaziyer yolcularinin sayilar giinden giine artis gostermektedir.
Bununla birlikte turlarn siiresi de artis gostermektedir. Diinyanin 6énde gelen kruvaziyer gemi
firmalari, kruvaziyer turizmini daha ¢ekici hale getirmek i¢in gilincel pazarlama trendlerini takip
etmeye baslamistir (CLIA, 2019). Paylasmaya deger fotograflar ¢cekebilmek amaci ile kruvaziyer
seyahati diizenlemek, deniz de miizik festivali diizenlemek, sadece kadin yolculara yonelik turlar
diizenlemek, sadece yalniz gezginler i¢in tur diizenlemek pazarlama trendlerine yogunlagsmistir.

Tiirkiye kruvaziyer gemisine sahip olmadigindan, gemi tasarimi ya da gemi etkinligi ile degil,
destinasyon cazibesi yaratarak gemi hatlarim bdlgeye ¢ekmek suretiyle bu pastadan pay alabile-
cektir. Bunu gerceklestirebilmek izlenmesi gereken yol haritasi, sektoriin ileri gelenlerinden fikir
alinarak olusturulmustur. Katilmcilarin bulustugu ortak payda, iilkemiz kruvaziyer limanlarini
kalkis ve varig liman1 sekline getirebilmek olmustur.

Ulagilan sonuglara gore, ziyaret edilecek bolgelerin pazarlamasini yapmak, yeni hat arayan
firmalara etkili tamitimlar yapmak, liman ve i¢ turizm merkezleri arasindaki ulasim imkanlarini
iyilestirmek, liman hizmetlerinin kalitesini arttirmak, hizmetlerin maliyetlerini diistirmek, liman
yolcu salonlarini modernize etmek ¢6ziim olarak belirlenmistir. Yapilan goriismeler, boylesine
degerli bir pazarin kaybedilmemesi yoniinde fikir birligi saglandigimi gostermistir. Ulagilan bu
sonuclar Seidl, Guiliano ve Pratt’ in (2006:223), caligmasindaki sonuglarla benzerlik tasimakta-
dir. Sakli ve Eroglu (2016:88), 6zellikle Karadeniz kruvaziyer turizmini olumsuz etkileyicilerini;
yasanan terdr olaylari, islamofobik yaklasimlar ve Irak’la Suriye’deki gelismeler olarak belirle-
mistir. Bu aragtirmada elde edilen cevaplarla paralellik gostermektedir. Sehirde gezmek isteyen
gezginlerin ulagim imkanlarinin iyilestirmek, giivenli iilke imaj1 ¢izebilmek, alt yap1 eksiklerini
ve ulagim sorunlarimi gidermek, sehirlerin cazibesini arttirici ¢aligmalar yapmak, liman standart-
larin1 yiikseltmek ise ulagilan diger sonuglar arasindadir. Brida ve digerlerinin yaptig1 ¢alismada
(2012:142), yerel halkin tutumu, otobiis ve taksi siirliciileri, hava durumu, havaalani altyapisi kru-
vaziyer turistlerde memnuniyet yaratan elemanlar olarak belirlenirken, Satta ve digerlerinin yii-
rittiigli calismada (2015:72) memnuniyet yaratan elemanlar; iyi tasarlanmig aligveris mekanlari
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ve yerel ulagim hizmetleri olarak belirlenmistir. Bu sonuglar da aragtirmanin sonuglariyla benzer-
lik tagimaktadir. Arastirma sonuglarina dayanarak kruvaziyer turizmin gelecegine iliskin dneriler
belirlenmistir. Goriisme formunda, katilimcilara Tiirkiye’de kruvaziyer turizmin gelismesine yo-
nelik onerileri sorulmustur ve yanitlar sikliklarina gore ele alinmigtir. Sektor galisanlarinin sun-
dugu oneriler incelendiginde; giivenli sehir, giivenli iilke imaj1 ¢izilmesi (%:15,6); etkin sekilde
yiiriitiilen pazarlama faaliyetleri (%14,0); cazibesi olan destinasyonlarin sosyal medyadan yogun
tanitimmin yapilmasi (%12,5); alt yap1 eksikliklerinin giderilmesi (%12,5); sehrin tanitim faali-
yetlerinin arttirilmasi (%10,9); sehir cazibesini artirmaya yonelik faaliyetlerin yogunlagtiriimasi
(%9,37) gibi ¢oziimler ortaya konmustur.

Gelecekte bu konuyla alakali caligma yapacaklar i¢in; bu konu ile ilgili paydas temsilcileri ile
bir araya gelinerek odak grup goriismesi yapilmasi ve kruvaziyer liman yonetici ve ¢alisanlarinin
oldugu daha kalabalik bir 6rneklem ile derinlemesine miilakatlar yapilmasi arastirmanin nerileri
arasinda sayilabilir. Kruvaziyer yolcularin limanlardan ve gemilerden beklentilerine dair, algila-
diklar1 hizmet kalitesine dair veya yolculuk sonrasi tatminlerine dair de ¢aligmalar yapilabilir.
Ancak bu ornekleme iilkemizde ulagsmanin zorluklar1 da hesaba katilmalidir. Sektdrel Gneriler
olarak ise; tlim kruvaziyer limanlarin temsilcilerinin bir araya gelmesi, ortak bir platformda goriis
aligverigi yapmalar ve ortak bir hedef igin igbirligi icinde ¢aligmalar1 sunulabilir. Kruvaziyer li-
man ve acentalara indirim tesviki verilmesi ve bu tesvikten yabanci igletmecilerin de yararlanma-
sinin saglanmasi da Oneriler arasinda sayilmaktadir.
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Extended abstract in English

Cruise tourism, an important branch of the tourism sector, occupies a major place in the social
and economic development of countries. It is estimated that the number of consumers engaged in
cruise tourism will exceed 30 million in 2019 in the world. In order to cope with the competition
that will increase in the coming years, it has been inevitable to develop social media oriented
marketing strategies as well. Revenue was approximately $ 40 billion in the world, Turkey's share
of this pie almost $ 50 million is being this country, which is surrounded by seas on three sides,
has very little share in cruise tourism. For this reason, it is necessary to increase the number of
cruise tourists in our country, to make the existing ports attractive, to market the destinations
demanded by the tourists. Efforts should be made to make the Mediterranean and Aegean regions,
which have the biggest share in tourism income, more attractive, to make existing ports hub ports
(main ports) or to make a Black Sea region an attractive cruise destination. In order to take such
important actions; first of all, it is necessary to analyze the situation, to examine the status of
cruise tourism in detail in the world and in our country, and to focus on the marketing strategies
that should be followed according to the tourist movements visiting the ports of our country for
years. Aim of this study to analyze the current situation in Turkey's cruise tourism, fix the defi-
ciencies, to determine the strategy to be implemented in the future. In this study, the point of
cruise tourism in the world will be examined and the potential of cruise tourism in our country
will be investigated. This research is expected to be a guide to this important sector, which has
not had as much demand as before.

Findings obtained from interviews with cruise sector employees and related academicians in
2019-2020, using semi-structured interview method are expected to contribute to the sector and
the literature. Using qualitative sampling method in qualitative studies enables the in-depth study
of situations that are considered to have rich knowledge. With this kind of qualitative research,
the sample that has a direct relation with the aim of working can be reached and information that
will benefit the sector can be reached. According to the results of the research, it is important to
create a safe country image. Effective use of marketing and social media activities is recom-
mended. The results achieved are marketing of the regions to be visited, making effective promo-
tions to companies looking for new lines, improving transportation opportunities between the port
and domestic tourism centers, increasing the quality of port services, reducing the costs of ser-
vices, modernizing the port passenger lounges. Turkey does not have the cruise ships, ship or
vessel activity not by design, by pulling a ship of the line creating a destination attraction will be
able to get a share of that pie.

Improving the transportation facilities of travelers who want to travel in the city, drawing a
safe country image, eliminating infrastructure deficiencies and transportation problems, doing
studies to increase the attraction of the cities, and raising the port standards are among the other
results achieved. For those who will work on this subject in the future; among the suggestions of
the research are meeting with stakeholder representatives on this subject and conducting a focus
group meeting and conducting in-depth interviews with a more crowded sample of cruise port
managers and employees. As sectoral suggestions; representatives of all cruise ports can meet,
exchange views on a common platform, and collaborate for a common goal.
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Abstract

Interrupting educational services due to the CoVid-19 outbreak can have serious and long-term consequences.
This paper addresses the comparisons of the Educational Regulations in Italy and Turkey after CoVid-19 on in-
service teacher training. The purpose of this cross-cultural research is to examine the content and the quality of
training that is provided to Turkish and Italian teachers in service. In this study, the document scanning method
was used. In-service teacher training activities within the two education structures had been investigated through
document scanning. In general, despite the differences in the general framework of teacher training in these two
countries, they both pay more attention to teacher training right after the CoVid-19 outbreak. Based on the findings
of the study, suggestions are made about in-service training activities in Turkey and Italy.

Keywords: CoVid-19, Educational policy actions, In-service teacher training, Italy, Turkey.

1. Introduction

Interrupting educational services due to the global closure of schools with the nature of coun-
termeasures against the COVID-19 outbreak can have serious and long-term consequences, such
as increased inequality and health problems in society, and decreased social cohesion. Govern-
ments are obliged to work simultaneously to support and protect the right to education, health,
and safety of each child, as stated in the Convention on the Rights of the Child. In fact, the General
Secretary of the United Nations called on governments to prioritize education for all children,
including disadvantaged children. At the online meeting organized by UNESCO on April 29,
2020, it was determined that according to the measures offered by education ministers, even
though most governments have not set precise dates to reopen their schools, they are planning a
phased approach. At the same meeting, the “Framework for Reopening Schools” (2020), which
was published jointly by UNESCO, UNICEF, the World Bank, and the World Food Program,
was highlighted. It also aims to support the national preparations and guide the implementation
process within the framework of which it is intended to guide the decisions of schools about why,
when, and how to re-open. UNICEF Education Director Robert Jenkins and World Bank Global
Education Director presented the framework and stated that the further away from school, the
more difficult it is to return to school. Accordingly, the ministers who attended the online meeting
shared their progressive approach towards the re-opening of the schools, while remaining loyal
to the distance learning plan until all students returned to school completely.
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According to the “Framework for Reopening Schools”, the necessity for schools to be opened
has been explained as the basis of the impact of the school on the child's learning ability, elimi-
nating the risk of being exposed to anxiety and stress, such as sexual abuse that may be caused by
being away from school, child and forced marriage, violence, lost peer interaction and routines.
Accordingly, the healthiest way to be followed in reopening schools is; opening safely by health
intervention with all measures to protect students, school staff, teachers, and families.

Countries to make a serious decision such as opening schools; school principals and local
administrators should quickly gather critical information about how to deal with the epidemic
with quick surveys to be applied to teachers, students, and parents, and in the light of this infor-
mation, consider how to support learning by considering the risk factors associated with opening
schools and the benefits of classroom education compared to distance education.

Before schools reopen:

e It has been suggested that teachers and school administrators should be given support and
education on distance education while schools are still closed. For this, peer groups can be created
on mobile platforms, as well as providing telephone credit (credit/minute) for them to communicate
with parents.

e Inorderto prevent teachers from wearing out and to support their professional development,
it was suggested that teachers' salaries should be paid continuously and on time.

In the process of reopening schools:

e [t has been suggested that administrative staff and teachers should be trained on physical
distance application and school hygiene practices, and if necessary, the number of staff in schools
should be increased.

e It has been suggested to support teachers in the mental health and psychosocial needs of
students as well as compensating for the places that are lagging behind in education. The training to
be given within this scope, especially in schools where the ratio of students at risk is high; It is
suggested that teachers be organized in a way that aims to improve students' basic literacy and
mathematical skills and to improve their ability to meet their socio-economic needs.

When schools reopen:

e [tis recommended to seek help from experts to implement innovative methods such as peer
counseling in professional development online and to make the process run faster. It is suggested
that these training can be combined with formal pre-service and in-service teacher training.

e [t has also been proposed to increase the funds allocated for the development and training
of teachers.

2. In-service teacher training

The previous passage explains how it is recommended to pay attention to teacher training
during the historical period of school closure due to the CoVid-19. In-service training is a term
used to describe a range of activities and requirements, often under the title of professional devel-
opment. In-service education with the definition of Perron (1991; quoted by EURYDICE, 1995)
as various activities and practices they involve in expanding teachers' knowledge, developing
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their skills, and evaluating and developing their professional approaches explains the meaning of
professional development.

One of the most important components of this training is the teacher. The key factors in in-
service training are to positively affect the professional development of teachers and to contribute
to the development of their knowledge by taking an active role (Saiti & Saitis, 2006). A similar
definition is made by Loucks-Horsley et. al. (2010) as teachers' professional development concept
as opportunities to increase teachers' activities in the classroom and develop new knowledge,
skills, and approaches.

The developments both in science and technology since the mid-20th century brought about
changes in societies. While all these developments strengthen the role of the teaching profession
in society, it also forces teachers to be changed, to constantly develop themselves. In the 21st
century, the teacher, who was defined as the person who only conveyed the knowledge in the past
years, evolved to the person who designed his own materials, methods, classroom activities, and
all kinds of teaching-related situations. For this reason, many countries have invested in their
teachers a priority, realizing that it is not possible to catch up with the knowledge level of the
constantly developing world only through the education received before the service, and has also
given importance to the professional development of teachers after the service. Especially after
the CoVid-19 pandemic, it can be seen that one of the most common points of the regulations on
education was to strengthen the teacher training services. At below, some of the regulations on
education based on in-service teacher training made in some countries due to the pandemic.

The “Distance Learning” initiative in the United Arab Emirates was carried out in cooperation
with the Ministry of Education and Hamdan Bin Mohammed Smart University (2020). According
to this initiative, more than 42,000 online connections have been successfully given the '‘Be an
online teacher within 24 hours' course with this distance education. This course aims to provide
participants with the necessary training on various levels of training staff about online training
processes, including managing online classes, operating them online, and helping them gain the
necessary experience. Provided in Arabic and English, this course is free and is designed to further
develop the ability of academic professionals to provide quality distance learning by international
best practices and is supported by "Madrasa", an Arabic and English e-learning platform. The
collaboration was provided for the educators on the provision of the “Become an online teacher
in 24 hours” course in five global languages (English, Russian, French, Spanish and Arabic), in
cooperation with the university and UNESCO. After this completed online course, the second
session titled 'Design an Online Course in 24 Hours' will start next.

In the time of the epidemic, the Government of Spain has made it a priority to eliminate defi-
ciencies in the measures to be taken in the field of education, due to the disruption of the content,
courses, subjects, and curriculum in all circumstances due to extraordinary conditions. After pro-
posals such as making use of all areas of training centers, combining face-to-face activity with
remote activity or adapting programs, the Ministry (2020a) Economic Affairs to design a regional
cooperation program for teacher education, which will enable the digitalization of increased re-
sources to strengthen digital resources and skills through platforms and devices and announced
that they are working with the Ministry of Digital Transformation. It was also announced that
intensive teacher training activities would be developed to provide technical equipment to training
centers and to use online resources. The Minister of Education (2020b) stated that priority should
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be given to improving teacher education and modernizing vocational education, accordingly, the
National Institute of Educational Technologies and Teacher Training (Instituto Nacional de
Tecnologias Educativas y de Formacion del Profesorado -INTEF) website (https://intef.es/recur-
sos-educativos/recursos-para-el-aprendizaje-en-linea/) has suggested its use to provide infor-
mation to teachers, families, and students on different topics. Since there are no published regu-
lations in the process of providing in-service training face-to-face, teachers are expected to im-
prove their professional education using the materials on this website.

While the reopening process of schools in France was announced to be gradual, it was deter-
mined that the curriculum was changed and adapted to each level by considering the shortened
academic year. To support teachers in this process, the Ministry provided them with a series of
"objectifs pédagogiques prioritaires (priority educational objectives)" page and assessment exer-
cises for each level of assessing students from kindergarten to grade 3 from primary school (Gov-
ernment of France 2020).

The Australian Government (2020) pursues a policy in which teachers and parents support
collaborative work with states, regions, and non-government education authorities to support
teachers, school leaders, and school communities to continue delivering high-quality education
during the outbreak. In addition, the Australian Institute for Education and School Leadership-
AITSL plays an important role in developing expertise in education and supporting a quality
teaching and school leadership profession, making several resources open to teachers to support
teachers and leaders. AITSL launched an Australian Teacher Response Campaign, which includes
a material center for teachers and a Facebook group during the outbreak
(https://www.aitsl.edu.au/secondary/comms/australianteacherresponse).

It is crystal clear that countries pay attention to teacher investment and in-service teachers
are playing a key role to pass through this historical time. Therefore, in this paper, it was aimed
to investigate the regulations on education based on in-service teacher training strategies after
CoVid-19 outbreak. The following research questions are addressed for both countries:

e  What is the general framework for in-service teacher training activities organized both
in Italy and Turkey?

e  What types of in-service teacher training activities are furnished both in Italy and Tur-
key after the CoVid-19 outbreak?

e  What actions ought to be taken to provide better in-service schooling activities for
teachers in Turkey and Italy?

3. Methodology

The research was carried out using a document analysis method. Document analysis takes
place by examining the documents to reach the data for the research objectives (Cepni, 2010). In
addition, related professional and legal documents had been investigated and examined. Regar-
ding with the subject with the keywords such as in-service teacher training, “la formazione in
servizio degli insegnanti” and “hizmet i¢i 6gretmen egitimi” were scanned in national and inter-
national searching indexes such as Google Scholar, INVALSI, Ulakbim, YOK database, Science
direct and, EBSCO. The reports of in-service teacher training that are published by European
Education Data Net (EURYDICE), the Ministry of National Education (MEB), and Ministry of
Education, University and Research (MIUR) had been scanned.
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4. Results

Among all European countries, Italy had the largest set of Covid-19 cases which has tempo-
rarily closed all schools and universities starting from March 4, 2020, in order to implement strict
measures to prevent further spread of the new coronavirus (MIUR, 2020a). As Ozer (2020) men-
tioned, due to the school closure starting from March 17, 2020, MoNE taken significant steps to
strengthened to sustain distance education based on policy actions. This comparison study is li-
mited to the key dimensions and presented in main categories accordingly; general frameworks
for in-service teacher training and the in-service teacher training regulations after CoVid-19 in
both of the target countries.

4.1. In-service teacher training in Italy
4.1.1. General Frameworks for in-service teacher training in Italy

The implementation of these training initiatives is entrusted by this General Directorate to the
Regional School Offices to acquire the candidacies of state Educational Institutions or their net-
works, starting the selection procedures for the current school year. The general objective is to
develop teachers to expertise on subjects with specific skills on the teacher training plan. These
"expert" teachers will then be called to cascade dissemination (one or more teachers per institute)
of the strengthened and/or acquired skills and to be promoters and tutors of the introduction and
the curricula of their use. The in-service training plan must provide a common basis for competing
on the planning and organization of interventions with the acquisition of advanced techniques and
teaching methods that are at the same time rigorous, innovative, and engaging and includes prac-
tical tools essential to manage effective classrooms (MIUR, 2018).

In-service training of tenured teachers is compulsory, permanent and, structural. The methods
of carrying out in-service training are decided by the board of teachers, on the basis of the three-
year plan of the training offer “PTOF”, within which adequate space must be reserved for the Plan
of training actions. The objective of the plan is to respond to the training needs of individual
teachers to be included in the development and improvement framework of each school (Official
Newspaper of the Italian Republic, 2015,).

In planning the training activities, compliance with the quality criteria must be ensured, in
relation to the relevance of the cultural contents, to the diversification of the methodologies to
focus on training workshops, on research-action, on networking and, on the production of teach-
ing resources.

A few points of attention are summarized:

e The in-service teacher training would express the needs of the schools find the right con-
sideration in the plans built at a territorial level;

e  The training would encourage the use of didactic research and field training activities fo-
cused on observation, reflection, comparison on didactic practices and their results, avoiding ab-
stract and academic treatments;

e  The training would enhance schools and innovative experiences, promoting forms of twin-
ning, exchange of teachers, visiting;

e  The training would involve university structures, professional associations, bodies and,
qualified/accredited subjects in a more incisive way, to enrich the cultural, scientific and, methodo-
logical quality of the training activities.
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4.1.2. Regulations made in in-service teacher training in Italy after CoVid-19

Operational indications for carrying out in-service training activities for teachers, as well as
training activities for newly hired teachers, in light of the urgent measures on the containment and
management of the epidemiological emergency from COVID-19 taken. It was noted on the pro-
tocol with number 278 on the March 6, by MIUR (2020c¢)that all the activities should be carried
out by smart working until the emergency ceases and in any case until different communication
from the competent authorities which includes the training activities aimed at newly recruited
teachers in 2019-2020 school year, the activities to teachers that engaged in support activities, in-
service teacher training, the training to newly-hired school managers in 2019-2020 and all the
training in general meaning.

The training and test course for newly recruited teachers is characterized by activities that are
generally carried out in the presence. Reference is made in particular to training workshops and
peer to peer activities. In addition, this is the third school year in which the experimental activity
of visiting innovative schools is also planned, addressed to 3,000 newly recruited teachers
throughout the national territory. Also, for these training activities, it is, therefore, necessary to
identify online distance training methods.

The training workshops, characteristic of the year of training and testing, are generally divided
into four 3-hour meetings each on the topics envisaged by the Ministerial Decree. Without preju-
dice to the total duration of 12 hours of total use for the laboratories, it is advisable to propose for
each newly hired teacher the frequency of only two laboratories in remote mode, in order to de-
dicate adequate time to both activities in sync (video lessons, interaction in the virtual classroom,
etc.) and at the moments of preparation, personal study, and reworking, with final feedback pro-
vided by the trainer. The role of the trainer must be based on facilitating relations between newly
recruited teachers, also in this new training context. The laboratories are managed remotely, thro-
ugh synchronous and asynchronous instruments, some of which are reported through the special
section of the ministry dedicated to online teaching (https://www.istruzione.it/coronavirus/in-
dex.html), and are possibly also carried out with the support and involvement of the educational
institution of the newly recruited through the digital animator and/or the territorial training teams
to support educational innovations. On the INDIRE website, in the new hiring section of the
school year 2019-2020, some examples of articulation and useful methodologies for the creation
of online laboratories are available. Conducting the online workshops presupposes a familiarity
with the trainers with the online tools. The pole school for training will take care to ensure a
technical and functional infrastructure that makes synchronous (video conferencing, webinar,
chat, virtual classrooms, etc.) and asynchronous (e.g. repository for material sharing) and specia-
list online tutoring support environments (e.g. animator and digital team and / or territorial team
for innovation).

Peer to peer is one of the fundamental activities of the year of training and testing. In the 12
hours provided for this activity, the most significant part of the relationship between the newly
hired teacher and his welcoming tutor is expressed. This activity involves the design, the structu-
red and mutual observation of the didactic action in the respective classes, the shared reworking
of what has been observed. Having to and wanting to experiment with this activity during the time
of suspension of teaching in the presence, it is suggested to carry out the planning observation in
relation to the distance teaching opportunities that each teacher is putting in place in each other's
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classes. The observation grids for the didactic activity available in the Toolkit of the online envi-
ronment neoassunti.indire.it remains useful for the peer to peer activity, taking care to adequately
transpose the activities carried out online with particular regard to the centrality of the educational
relationship, even in remote situations, mediated by technologies.

The visiting activity in innovative schools, among the many activities in attendance, is cer-
tainly the one that can undergo the greatest variation compared to what has already been planned.
The organized meeting of the study visit cannot be easily borrowed in its "remote" equivalent.
However, if in the spirit of the experimental initiative there is the intention of "going to meet
educational institutions that offer innovative ideas and examples of good practice" it is important
to take the opportunity to make contact (in a virtual way and through online meetings ) with the
good practices shared by the schools also to cope with the moment of emergency, so as to spread
innovative methods and operational tools to facilitate the creation of permanent collaboration net-
works between teachers of different educational institutions.

Pending the adoption of the Ministerial Decree and that the relative training resources are
assigned, the training Polo schools which have the task of carrying out support and consultancy
actions with local networks for the promotion of research, experimentation, and development of
methodologies and use of didactic tools for inclusion, with part of the resources already available,
will take care of planning, based on the needs of the local educational institutions, training courses
aimed at enhancing the skills of teachers on methodologies and techniques for distance learning,
also referring to the contents published in the dedicated section of the website of the Ministry of
Education (https://www.istruzione.it/coronavirus/index.html) (MIUR, 2020b).

The National Institute of Documentation, Innovation, and Educational Research [INDIRE] in
Italy (2020a) launched a solidarity initiative between schools to overcome the COVID-19 emer-
gency with solutions for distance learning with innovative methodologies and tools. A solidarity
that is realized thanks to the support of the networks of schools of the “Avanguardie educative”,
“Piccole Scuole” and the European community of “eTwinning” that are ready to collaborate with
the teachers and school managers of the educational institutions based on requests.

Again, INDIRE (2020b) offered teachers a new section entirely dedicated to tutorials for dis-
tance learning. It is collection videos that guide the users step by step in order to use some of the
main free tools to record video lessons, achieving them (i.e. Google Drive, One Drive), sharing
online teaching resources, and virtual classroom management. The selected tools are free and
ready to use (i.e. YouTube, PowerPoint, Screencast-O-Matic, Skype, Hangouts, Open Broadcast
Software, Google Suite for Education, Microsoft Office 365 for Education, Google Classroom,
Microsoft Teams, and WeSchool). The video tutorials are marked by color: green for those suit-
able for those who start from scratch, yellow for slightly more complex solutions, and finally red
to indicate a further, progressive level of complexity/flexibility.

4.2. In-service teacher training in Turkey
4.2.1. General Frameworks for in-service teacher training in Turkey

The Ministry of National Education considers the needs in in-service training; regarding the
developments in science and technology, executive reports, audit reports, staff requests, research
results, board recommendations, surveys, relevant legislation, needs of units or institutions, de-
velopment plans, action plans, and other top documents. In-service training activities are planned
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and carried out by the General Directorate of Teacher Training and Development at the central
level, and by the governorships at the local level. The in-service teacher training activities are
provided to teachers and in professional and personal development; while the training activities
are provided in areas such as candidacy, adaptation, renewal, development, and preparation for
senior positions, changing fields, pedagogical formation, foreign language, computer, special ed-
ucation. Professional and personal development training is given in areas such as candidacy, ad-
aptation, information renewal, development, and preparation for senior positions, changing fields,
pedagogical formation, foreign language, computer, special education.

In-service training activities are planned and carried out by the Department of In-Service
Training in the Ministry of National Education. Addressing the problems of centrally driven in-
service training activities, the Department of In-Service Training gave local National Education
Directorates authority and responsibility to plan and conduct in-service training according to their
own needs. Since 1994, National Education Directorates in all provinces of Turkey have prepared
their own annual in-service training plans and after these have been approved by the provinces’
governors, they can conduct activities using their resources.

The general concept of in-service training at both the national and local level appears to in-
volve determining an expert or experts for the activities and making the training. No matter what
the course’s subject is, the organizing authority generally invites an academician from a university
or an experienced teacher and asks them to speak for the training activity. Collaborative and com-
municative activities in which the teachers share their knowledge and experiences are not gener-
ally used. The experts, academicians, and trainers who take part in the training cannot usually use
information and communication technologies and interactive multimedia tools in the training ac-
tivities because of the lack of facilities. It is usually used as a computer and a projection machine
to do the presentation.

4.2.2. Regulations Made in In-Service Teacher Training in Turkey after CoVid-19

The review article by Ozer (2020) explains the general educational policy actions by MoNE
to maintain educational services once the CoVid-19 breakout. The Ministry of National Education
is in the process of closure of schools in Turkey, Education Information Network (EBA) has
strengthened the infrastructure of the educational portal is digital. Therefore, it has resulted in the
same article that MoNE has rapidly established an in-depth distance education environment that
supports students academically, improves the psychosocial support system, and provides the nec-
essary materials and tools.

The 2023 Education Vision, which has been created as a road map has been built on our cul-
tural codes by prioritizing making the living conditions of our recent times meaningful for the
present and future of our children. Below, the objectives related to our General Directorate of
Teacher Training and Development (OYGM) are listed as selected, and the arrangements and
activities carried out by the general directorate during the CoVid-19 outbreak process (MoNE,
2020a). It was paid attention the teachers’ professional development within national and interna-
tionally accredited distance education programs prepared in the field of digital entrepreneurship,
computing thinking skills, project consultancy, English language education, museum and disaster
education, and information from artificial intelligence to digital security were opened to approx-
imately 500.000 teachers by the General Directorate of Teacher Training and Development in the
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Ministry of National Education at the following webpage: http://ogretmen.meb.gov.tr/mesleki-
gelisim-programi.html.

To support teachers and strengthen their personal and professional needs; within the support
by universities, non-governmental organizations, and academics, the aforementioned online train-

ing program set up and accredited by the UNESCO National Commission. Before the pandemic

process, it was accelerated the online training that has established and structured professional
development programs in accordance with the distance education system (MoNE, 2020b).

Professional development programs to be counted as in-service teacher training that is shared
online are grouped as follows:

Turkish Language

Efficient Use of Turkish Language and Elocution Education

Turkish Education Professional Development Program for Turkish Children in
Our Cultural Geography

Teaching Turkish as a Second Language in the Context of Inclusive Education
Professional Development Program

Foreign Languages

Professional Development Program of German Language Teachers

Professional Development Program of Arabic Language Teachers

Professional Development Program of French Language Teachers

Professional Development Program of English Language Teachers

Self-Development

Introduction to Computer Networks Training (CCNA 1)

Python Training

Introduction to Cyber Security Training

Internet of Things (IoT)

Java Education (Basic Level)

Fundamentals of Digital Entrepreneurship

Teaching Computational Thinking Skills by Interdisciplinary Approach

Mobile Application Development with Flutter

Mobile Application Development with Kotlin

Computer-Aided Design (AUTODESK FUSION 360)

Project Consultancy Seminar

School-Based Disaster Education

Trekking (Summer / Winter) Leadership Professional Development Program

Design Oriented Thinking Professional Development Program for Innovation in
Education

Village Teachers and Unified Classroom Teachers Orientation and Professional
Development Program

School Family Cooperation Professional Development Program

Professional Development Program of School Administrators in the Context of
Inclusive Education

Orienteering Education Professional Development Program

Professional Development Program for Autism Spectrum Disorder

Development of Guidance Skills of Preschool and Guidance Teachers Profes-
sional Development Program

Software Development Specialist Professional Development Program

Intelligence Games Education Professional Development Program

Professional Development Program for Teaching Computational Thinking Skills
by Interdisciplinary Approach
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Mind and Intelligence Games Education Professional Development Program

Culture Drama Professional Development Program in Education

Folk Dance Professional Development Program
Anatolian Tales and Fairy Tale Narration Professional Development Program

Museum Education Professional Development Program
A Teacher A Thousand Rhythm

According to Can (2020), the period of CoVid-19 pandemic increased the demand for open
and distance education; moreover, he strongly suggests that the distance education system should
be strengthened in terms of infrastructure, access, security, content, design, implementation, qual-
ity, legislation and pedagogically in Turkey. Kirmizigiil (2020) highlights the result of the changes
in the digital world and learning environments before and after the Covid-19 outbreak, inevitable
changes have occurred in the education process and practices and given that reason, many changes
have affected students, parents, education administrators and teachers. During the time of CoVid-
19 pandemic and digitalization in the education process; teachers, like students and parents, tried
to keep up with digitized education in Turkey as the rest of the world. She claims that significant
developments have been experienced in the knowledge and experience of teachers in technolog-
ical and pedagogical fields especially when the live classes and live lessons were implemented
by the Ministry of National Education (2020a; 2020b; 2020c¢) for teachers and students through
Education Information Network [http://www.eba.gov.tr/] which has also been used for the teach-
ers’ professional development in CoVid-19 pandemic period. The in-service development pro-
gram of teachers is also adapted to distance education where one can find online activities, e-
groups, and e-books based on professional development. The online groups let teachers grow a
network based on their interests i.e. world of education in the 21st world, educational technolo-
gies, classroom management and counseling, assessment and evaluation, and teaching techniques
and methods (MoNE, 2020c).

The trending teacher training in the field of Information Technologies are organized synchro-
nously and asynchronously in order to develop the knowledge, skills, and expertise of teachers
are as follows:

e In cooperation with Cisco; introduction to computer networks (CCNA 1), Python, cyber
security, Internet of Things (IoT)

e In cooperation with Oracle; database and java (both for basic level)

e In cooperation with Google; Fundamentals of digital entrepreneurship,

e  Software development with Flutter and Kotlin

e  Teaching computational thinking skills with an interdisciplinary approach

e In cooperation with Autodesk; Computer Aided Design

e In collaboration with Apple; “Anyone Can Code”

Apart from these training, where it was aimed to increase teachers' software developing skills
in many branches such as artificial intelligence, embedded systems, robotics, and big data; the
other trending online training activities are the Project Consultancy Seminar prepared in collabo-
ration with the Scientific and Technological Research Council of Turkey [TUBITAK] in order to
improve the knowledge and skills of teachers who prepare students for TUBITAK projects and
carry out project consultancy; the Museum Education Certificate Program prepared in collabora-
tion with Ankara University Museum Education Department, where it was planned to enable
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teachers to transform museums into out-of-school learning environments and use them by making
interdisciplinary associations and finally the School-Based Disaster Education prepared in coop-
eration with AFAD-JICA aims to increase the awareness, knowledge, and skills of teachers about
natural disasters (MoNE, 2020d).

5. Conclusion

The CoVid-19 disease is an unexpected challenge in all the countries’ national education sys-
tem. Knowing that teachers are the core of the education system, yet the forced adjustments put-
ting all the activities in an online portal could be seen as a challenge where it can be read as an
opportunity also to provide in-service teacher training to improve old-school teachers. Given that
reason, this paper is in quality to enlighten the Similarities and Differences between Italy and
Turkey after CoVid-19 on In-Service Teacher Training Regulations in order to learn from each
other and get improve. When the regulations of Italy and Turkey were examined, some similari-
ties came out. Lack of professional staff for planning and accomplishing in-service teacher train-
ing activities both in Turkey (Bayrake1, 2009) and Italy (Causarano, 2004) seems to be one of the
main problems for teachers’ professional development.

Given the circumstances challenging education systems in the worldwide meaning; it can be
useful to highlight the similarities and learn from each other in order to avoid mistakes that can
cause bigger problems in the near future. In these two countries, it can be seen that, like in other
countries, the biggest common point was to strengthen the teachers’ information technology
skills. Telli and Altun (2020) recommend that investing in online and distance education must be
the strategy to follow. According to them, teachers are expected to be in need of specific training
be for the preparation of asynchronous education. In order to prepare content suitable for students
who will encounter asynchronous education content and online education system; education tech-
nologies, training scenarios, preparing e-learning scenarios, and creating these prepared e-learn-
ing scenarios with basic Microsoft Office tools or rich multimedia contents such as Articulate,
Captivate, iSpring. As the increase in online video conferencing tools such as Google Meet,
Google Hangout, Zoom, Blackboard, Cisco and Webex are also can be taken into consideration.

Given the fact that that the most common problem faced by teachers was the problem of invit-
ing students to the online course or adding them to the class. In order to prevent various compli-
cations that can be experienced, the usage guides of the most used live video applications can be
prepared and presented to the teachers (Telli and Altun, 2020).

There were not found any document depending on the disability, instructors or teachers with
disabilities in order to support them, therefore, it is suggested that it can be useful to use the
educational platform or live video class application on the computer interface and special access
and usage guides should be prepared (Telli and Altun, 2020).

Both in Italy and Turkey, the current distance education system is supported by many national
and international networks and communities. It is highly recommended to strengthen international
networks and learn from each other and then nationalize the possible strategies.

On the other hand, based on the general frameworks, both of the national in-service teacher
training activities are organized as one-way learning. As known as communication among teach-
ers is a key for fostering teachers’ professional development; teachers can learn better from each
other than from a content expert or an education specialist (Park et al., 2007). In light of that, it
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can be suggested that the in-service teacher training activities can be organized in order to learn
from each other even through online portals. Based not only on the obligatory training activities
but also on the interests in order to develop the skills, official e-groups can be launched on official
webpages provided by the ministries of national education. Within that, it can be easier to provide
feedback due to the importance of feedback stated by Duke (1986; cited in Bayrakei, 2009) that
when a training activity is followed by provision for feedback, it will result in the best involve-
ment by the teacher. It must be also highlighted that according to Andrade (2015), specific strat-
egies for educators should be implemented that aim to improve student autonomy in teacher ed-
ucation for online teaching. In this approach; if the contents of dialogue, autonomy, self-regulated
learning, self-reflection, collaborative control, peer, and teacher cooperation are solidly created
and gained with an effective infrastructure, then teachers can guide a qualified online teaching
and learning experience.
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Abstract

The paper analyses andragogues as change agents in education. Starting from critical theory, andragogues have
the potential to work within the curriculum redefinition framework by enabling participants in educational process
to identify areas of knowledge deficits and build on prior knowledge. In addition to this change, they can carry out
transformative learning in which the central category is critical reflection, i.e. the most important characteristic
of adult learning. The aim of this paper is to point out the importance of the identity of andragogues and to point
out that their role in changing education, especially when in the knowledge society in which lifelong learning is
the key to change the individual and society.
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1. Introduction

Since the time of Kurt Lewin, a theorist who first studied the theory of change and practiced
it in the 1940s (Burnes, 2004; Kritsonis, 2004-2005), the concept of change agent has recently
become more and more used as a specific social category which designates persons or groups that
play a significant role in initiating, managing, or implementing change (Caldwell, 2003; 2005).
However, the concept change agent is neither unique nor uniquely defined but is used in different
contexts to denote different changes. The change agent can refer to individual actors of a group
or a team, or to professionals who have specific competencies in change management. It can also
refer to people with visionary abilities, to people outside of a particular system or organization as
well as people who are invited to make certain changes in the organization (Lunenburg, 2010).
Miller and Lawton (2002) define change agents as invisible hands that turn vision into action, i.e.
they are focused on developing, applying, and advocating good and successful practices. For
change, growth and successful practices, agents can provide specific solutions in advance. The
second type of agent is oriented towards mutual understanding and mutual decision making with
the participants (Ackoft, 1981).

The vagueness of the concept is enhanced by a different understanding of change that can
signify both radical change but also minor innovations and interventions at the macro or micro
level (Caldwell, 2005). When it comes to change, it can be said that there are almost as many
concepts of the change process as there are authors who analyse this phenomenon. Change
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includes change of the organization of environmental structures, technologies or people. Change
sometimes involves innovation, and the ultimate goal is to improve outcomes through change in
practice (Shen, 2008; Kritsonis, 2004-2005). Change can be said to be a process of learning and
implementing new ideas to improve practical experience. Furthermore, in terms of scope and
participants, changes can be implemented on the state, community, institution, group or individual
level. It is also possible to talk about social, political, climate, educational, technological, com-
munication, family and other changes.

Although there is no agreement on the precise determination the change agent, there is an
agreement on their importance as they are a success factor for facilitating the work of an organi-
zation and / or group (Van Poeck, Lesste and Block. 2017).

Considering that almost all segments of human life are changeable, this paper is dominantly
orientated towards changes in adult education, respectively to andragogues who are determined
to be the change agents. By andragogues we mean qualified people whose scope of work is not
only adult education, but they are professionals working in manufacture, business world, military,
mass media, various educational institutions and other fields. Namely, the need to redefine andra-
gogues arises from educational practices that sometimes impose the necessity of clearly deline-
ated target groups. For andragogues, the criterion of creating a professional identity is the age of
the students they work with, and the upper and lower age limits depend on narratives formulated
by educational policy makers themselves (Ranzijn, 2010), which can contribute to the redefinition
of andragogues. In Europe, adults are often defined as people over 30, making it difficult to con-
ceptualize education and employment. Given the considerable economic disparities within the
European area, biological age is a problematic criterion since, for example, material independence
and personal autonomy are more important criteria separating young people from adults (Sha-
nahan, 2000). Regardless their identity is not being clearly defined because there is an under-
standing that anyone who works with adults is an andragogue, we can say that andragogues - no
matter where they work, are specialists in change (Reischmann, 2017; 2017 a). We can analyse
these changes at the level of what individuals can do to develop their effectiveness as drivers of
change, despite the system being slow. Andragogues cannot depend on the system and wait for
the system to change if they want sustainable emancipatory education.

2. Andragogues as change agents - critical emancipatory discourse

In education reforms in many countries around the world, there is a tendency for teachers to
be explicitly determined as change agents. This shift is significant considering the dominant pol-
icy was aimed at deprofessionalization because teachers were perceived as executors of certain
curricula in order to achieve a repressive testing regime and to meet the criteria of external eval-
uation (Priestley, Biesta & Robinson, 2012; Guilherme, 2008; Freire 2002). Defining a teacher as
a change agent primarily includes action and critical thinking within a particular context, which
is the reason why andragogues are viewed as change agents from the discourse of critical eman-
cipatory pedagogy (Freire, 2002). Their power of change is reflected in the aspect of emancipa-
tion, liberation, and the development of critical awareness of oppression, and in the critical re-
flection on educational policy and official curricula. Emancipatory learning questions the power
of language and the nature of experiences, and the activity of the andragogue (the teacher) is
aimed at helping adult learners imagine the radical possibilities of educated minds and educated
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citizenship, using analytical tools that allow for questioning and resistance to accepted models of
thinking.

From the perspective of constructivist theory, andragogues can redesign the curriculum in such
a way that it allows participants in different segments to identify areas of knowledge deficits and
to build on prior knowledge.

Traditional pedagogy is based on the power relations of those who have the power of
knowledge versus those who do not have that power, and is oriented towards the creation of
“products” tailored to the country or tailored curricula and knowledge created by the commanding
ones. Antionio Gramsci (1891-1937) believed that "hegemony is a political practice and a con-
tinuous process performed by the ruling class with one purpose — to preserve both power as well
as intellectual and moral leadership” (Suceska, 2013:40). He is the one to indicate that the ruling
class presents itself as an organism capable of absorbing the whole society, bringing it to its own
cultural and economic level, i.e. by the means of hegemony the state becomes an educator
(Suceska, 2013). Hegemony was organized by intellectuals and their task is to shape moral and
intellectual life. The intellectual function within a given society is always educational and political
and intellectuals are not determined by the type of work they do, but by the function of political
and technical leadership.

Education is an area where theory and practice, culture and politics, research and achievement
inevitably merge in combination with social and political activities (Ferreira and Bittar, 2008).
Accumulated knowledge is selectively and ideologically coloured through various institutions in
society. Universities, for example, deal with knowledge in two ways (Hayes, 2006). They, on the
one hand, reproduce new generations through education (and knowledge) and, on the other, they
create an explicit epistemological logic for such knowledge, creating a standardization of theo-
retical methods for obtaining new knowledge (Ferreira and Bittar, 2008). Theory thus becomes
an ideology that is not an instrument for understanding reality, but a set of moral principles for
directing actions and human behaviour. Education is oriented towards a technicity approach, so
students and teachers are shaped not to promote freedom, democracy or criticism.

Education provides mispresented images of the world and promotes values and worldviews
that marginalize individuals according to the criteria of class, sexuality, gender, and other char-
acteristics (Hayes et al. 2011). Some contents are either inadvertently overlooked in the curricu-
lum, such as the contribution of women or other groups to a community or society in general.
Critical theorists, however, believe that the official curriculum is tailored to the needs of the dom-
inant groups, because the curriculum defines entitlement to powerful knowledge. (Young, 2014).
Unlike traditional pedagogy, critical pedagogy is oriented toward education and knowledge as a
set of autopoietic practices characterized by autonomous personality formation, freedom of indi-
vidual thought, decision-making and action. Critical pedagogy places hope in education that
should be encouraged in gaining different experiences as well as in giving freedom to determine
one's authentic identities (Vrcelj, 2018). The emotional and intellectual autobiography of the stu-
dent /the subject of education is the direction of andragogue’s work that needs to be embraced
and incorporated into the work plan and used in the selection of models and methods of adult
education.

Authentic identities and autobiographies open the space for andragogues to be change agents
considering that traditional pedagogy did not adequately take them into account. Their power of
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change is thus reflected in the aspect of emancipation, liberation, and the development of critical
awareness of oppression, and in the critical reflection of educational policy and official curricula.

Official curricula are often tailored to work with children and young people without adequate
teaching content that is appropriate for adult learners. In redesigning the curriculum, it is neces-
sary to consider the full range of learning experiences and numerous contexts provided by the
educational institution, which can be implemented in adult education. From the perspective of
constructivist theory, andragogues can redesign the curriculum in such a way that it allows par-
ticipants in different segments to identify areas of knowledge deficits and to build on prior
knowledge. Teachers should have enough space to contribute to the community, to create national
and world values that treat those that are different fairly and with a high level of tolerance.
Change-oriented curricula will not leave andragogues powerless in achieving the individual's real
growth and emancipation (Watkins, 2010). Accordingly, in the implementation of the curriculum,
andragogues should include in the evaluation their beliefs about what the community should be
in order to ensure that investment in education produces long-term good results for all, not just
those belonging to or aspiring to educational hegemony (Siegel, 2006; White, 2014).

As Dewey (1966) points out, education should contribute to social integration, the overall im-
provement of society and be an incentive for individuals to develop their full potential. In the
emancipatory discourse of education, andragogues have a wide range of ways and modalities for
introducing and developing social competencies in the preparation and continuous improvement
of the education curriculum. In addition, in critical thinking, they also emerge as individuals who
change social competences that are important for collective learning and for social life. Significant
space for andragogues is thought to be created in the change process of learning associated with
transformative learning, founded by Freire. His concept conscientiza¢do was embraced by Jack
Mezirow (1991), who researched the return of women to post-secondary education or to the work-
place. He wanted to identify factors that are affirmative or limiting in the women’s adjustment
upon their return to previously abandoned activities. Transformative learning is the process of
causing change in the frame of reference — i.e. adults have acquired a coherent experience (asso-
ciations, concepts, values, feelings) that define their world.

Reference frames are structural assumptions through which we understand our experiences.
Our experiences shape and delimit expectations, perceptions, insights, and represent our course
of action (Mezirow, 1991). For transformative learning theory, the central category is the critical
reflection (Imel, 2000; Mezirow, 1991) that the authors take as the most important characteristic
of adult learning. Critical reflection allows us to recognize how much our own biography has
limited us. A person develops this ability to evaluate no sooner than in adulthood. To be a victim
of a limiting autobiography means to look at your past as a determining factor for your present
and your future (Mezirow, 1991). Mezirow points out that J. Habermas introduced the concept of
instrumental, communicative, and emancipatory or reflective learning. Each type of learning has
a different purpose. Instrumental learning is orientated and happens through problem-solving and
by discovering cause and effect relationships. Instrumental learning gives us knowledge about
how to control and manipulate the environment or other people through problem solving with the
aim of improving performance. Communicative learning, which refers to learning that is related
to understanding the perspectives and meanings of others when communicating with us and most
commonly related to communication regarding feelings, values, ideals, moral decisions, freedom
(Jovanovic, 2014; Mezirow, 1991).
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Habermas's third type of learning - emancipatory, is transformed by Mezirov (1991) into a
transformative process. Transformative learning has several phases — 1) Disorientation doubt -
any external factor that changes the status quo and these factors are some traumatic events such
as death of a relative, divorce, separation or unemployment even though these may be accompa-
nied by other factors (discussion or book). 2) Self-examination involving feelings of fear, guilt or
shame. 3) Critical evaluation of the assumptions made regarding the role and experience of alien-
ation in relation to traditional social expectations. 4) A person links his / her own dissatisfaction
with the similar experiences of others, thus recognizing that our problem is common. 5) Explore
opportunities for new roles, relationships and actions. 6) Planning the action. 7) Acquiring com-
petencies for planned action(s) 8) Temporarily experimenting with new roles and evaluating feed-
back. 9) Building competence and confidence in playing new roles and 10) reintegration into
society dictated by a new perspective.

Although this theory has been criticized for starting from the assumption that development
comes when we change something that is wrong. This suggests that the person is tasked with
transforming, forgetting the circumstances and the world we live in (Maksimovic, 2012). It is
thought that andragogues can help marginalized groups because democratic discourse is central
to transformative learning (Mezirow, 1991). In the vocabulary of neoliberal politics, the outcome
of transformative learning is change. O'Sullivan, Morrel, and O'Connor (2002, according to
Gregorcic, 2019) define them in five basic categories, ranging from changes in basic settings and
thinking to changes in feelings, actions, and awareness, to a broader, cosmopolitan perception of
the world.

Andragogues in the context of transformative learning have to know the needs and goals of
their (adult) students and help them act accordingly. In this way, adult learners are afforded the
space of critical reflection of what they will do, as well as the autonomy that is important for
autopoietic practices that are characterized by autonomous personality formation, freedom of in-
dividual thought, decision-making and action.

There are different limitations in the change process since education does not exist in a theo-
retical and practical vacuum. It should however be emphasized that achievement-oriented educa-
tion as measured by standard tests and market requirements respects the previous experience of
adults and creates such relationships in the educational process that do have an emancipatory
dimension.

3. Conclusion

The modern school system and educational institutions, as an integral part of it, are large and
complex bureaucratic systems that, regardless of their management mode, are regulated at the
state and school levels by various laws and regulations. Determining the goals of education, es-
pecially in neoliberal conditions, is characterized by political, economic, ideological, cultural and
other factors rather than didactic, andragogical and pedagogical ones. The goals of education, and
then the goals of reforms as a way out of the education crisis, are an expression of political rivalry
and power play between individual interests, dominant groups' value systems, and the needs of
social groups that feel marginalized. Education is deeply ingrained into society and it can prevent
and repel change, however the status of an andragogue as a change agent is fundamentally chang-
ing. The barriers to adult education that andragogues try if not to eliminate than to adapt are
becoming clearer. Emotional and intellectual autobiographies of adults are the guidelines for
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andragogues’ work and these need to be embraced and incorporated into their work plan. In such
way andragogues become change agents.

Although the social context is not always conducive to the work of andragogues, it should be
noted that andragogues can and often do encourage critical thinking and develop socio-cultural
education related to (adult) life practices. By working in this way, realistic assumptions of de-
mocratization are realized, as well as balancing the internal, external and personal perspective of
change, not only in special institutions for adult education, but also beyond.

Andragogy activities are much broader than working in traditional educational institutions.
Their role is most important in changes towards a knowledge society in which lifelong learning
is the key to changing the individual and society as a whole.
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