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ULUSLARARASI LIDERLIK CALISMALARI DERGISi: KURAM VE
UYGULAMA HAKKINDA BIiLGI

1. Uluslararas1 Liderlik Calismalar1 Dergisi: Kuram ve Uygulama dort ayda bir

olmak iizere yilda ii¢ kez yayinlanan kor hakemli ve bilimsel bir dergidir.
2. Yonetim ve liderlik alanina katki saglayacak nitelikteki, 6zgiin makale ve
kitap tamitimlarinin yani sira seminer, konferans ve sempozyum

degerlendirmelerini yayinlar.

3. Makalelerde daha once baska bir yerde yayinlanmamis veya bagka bir yere

s0z verilmemis olma sart1 aranir.

4. Makaleler cagdas Tiirkge ya da Ingilizce yazilnus olarak gonderilebilir.

5. Dergide hangi makalelerin yayinlanacagina hakem raporlarina gére yayi

kurulu karar verir.

6. Yazimda, 6zel durumlar disinda, TDK Yazim Kilavuzu esas alinir.

7. http://dergipark.gov.tr/ijls sitesinde olan sistemimize yazarlarin iiye olup,

caligmalarini sisteme yiiklemesi gereklidir.
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Bas Editorlerden

Yaym hayatina Agustos 2018 sayisi ile baslayan Uluslararas1 Liderlik Caligsmalar1 Dergisi:
Kuram ve Uygulama’nin 6. Cilt 1. Sayisi ile sizlerle yeniden bir araya gelmenin gururunu ve
mutlulugunu yasiyoruz. Bu sayimmizda da liderlik olgusunu disiplinler arasi bir anlayisla
inceleyen gerek kuramsal gerekse uygulamaya doniik makalelere yer verdik. Dergimizde yer
alan makaleler 2021 yilinda giincellenen TR Dizin Dergi Degerlendirme kriterlerine uygun bir

sekilde hazirlanmustir.

Uluslararasi Liderlik Calismalar1 Dergisi: Kuram ve Uygulama, ¢ift kor hakem sistemiyle ve
hizli degerlendirme siireciyle alanda {iiretilen bilimsel ¢aligmalar1 biiytlik bir titizlikle sizlere
sunmaktadir. S6z konusu hedeflerle dergimiz, 6zgiin makalelerin ve kitap tanitimlariin yani

sira seminer, konferans ve sempozyum degerlendirmelerini de yayimlamaya devam edecektir.

Dergimizin bu sayisinda birbirinden degerli bes makale yer almaktadir. Bu ve gelecek
sayllarimizdaki makaleler, diger c¢aligmalarla birlikte dergimiz, liderlik ve yOnetim
alanyazimina 06zglin ve bilimsel katkilar sunmaya devam edecektir. Dergimize degerli
katkilarda bulunan danisma ve hakem kuruluna, yazarlara tesekkiir ederiz. Bir sonraki sayimiz

yayinlanana kadar hepinize iyilik ve esenlikler diliyoruz.

Nisan 2023
Dr. Sefika Sule ERCETIN & Dr. Suay Nilhan ACIKALIN

viii



From the Editors-in-chief,

We are so proud and glad to come together with you again with VVolume 6 of Issue 1 of
International Journal of Leadership Studies: Theory and Practice, which started its publication
life in August 2018. In this issue, we have included both theoretical and applied articles that
analyze the phenomenon of leadership from interdisciplinary perspective. The articles in our
journal have been prepared in accordance with the TR Index Journal Evaluation Criteria
updated in 2021.

With double blind review system and quick evaluation process, International Journal of
Leadership Studies: Theory and Practice presents you the scientific studies conducted in the
field. For that purpose, our journal will continue to publish research articles and book reviews

as well as seminars, conferences and symposium proceedings.

There are five valuable articles in the current issue of our journal. We will continue to
contribute to leadership literature with authentic and scientific studies through our journal.
Lastly, we would like to thank the advisory board, reviewers and the authors for their valuable
contributions to our journal. Until our next issue is published, we wish you all wellness and

well-being.

April 2023
Dr. Sefika Sule ERCETIN & Dr. Suay Nilhan ACIKALIN
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DIiJITAL LIDERLIGIN GORSEL HARITALAMA TEKNIGINE GORE
BiBLIYOMETRIK ANALIZi

Beyza ERER! & Ebru DEMIREL? & Yasemin SAVAS®

0z

Covid-19 salgini ile birlikte uzaktan ¢alisma modellerinin yayginlasmasiyla sanal o6rgiit sayilarinin siirekli artmasi bilgi
teknolojileri ile yonetim bilisim sistemlerinin is siireglerinde etkin bir sekilde kullanilmasini saglamistir. Bu durum, giiniimiizde
dijital doniistim siirecinin 6nciisii olan dijital liderligi bilimsel yayinlarda siklikla incelenen bir kavram haline getirmistir. Bu
aragtirmanin amact, 2004-2022 yillar1 arasinda “dijital liderlik” kavramina yonelik yapilan bilimsel yaymlarin igerik analizini
yaparak ilgili literatiire holistik bir bakig agis1 sunmaktir. Bu dogrultuda, arastirmada oncelikle Web of Science veri tabani
kullanilarak dijital liderlik konusunda yapilan 134 bilimsel yayin bibliyometrik analiz yontemi ile irdelenmis, ardindan elde
edilen veriler VOSviewer yazilim programu kullanilarak gorsellestirilmigtir. Bibliyometrik analizler sonucunda, bibliyometrik
liderlik konusunda en ¢ok makale tiirlinde yayina ulasilmig ve 6zellikle 2019 yilindan sonra yapilan yayinlarda artis oldugu
tespit edilmistir. Yayinlarin agirlikli olarak yonetim alaninda yapildig: belirlenen arastirma sonuglarinda; en tiretken tilkenin
Almanya, en ¢ok atif alan yazarin El Sawy, Kraemmergaard, Amsinck ve Vinther (2016), en ¢ok kullanilan anahtar kelimenin
ise dijital doniisim oldugu ortaya c¢ikmustir. Analiz neticesinde ulagilan sonuglarin arastirma konusuna dair gelecekteki
caligmalara kaynak saglayacagi ve dijital liderlik konusunda yayinlanmis ¢alismalar ile yakin gelecekte arastirma faaliyetlerinin
odag1 olmaya aday konulara yonelik arastirmacilara katki saglayacag diisiiniilmektedir.

Anahtar Kelimeler: Dijital liderlik, dijital déniisiim, bibliyometrik analiz, VOSviewer.

Bibliometric Analysis of Digital Leadership According to Visual Mapping Technique

Abstract

With the Covid-19 epidemic's spread of remote working models, the continuous rise in the number of virtual organisations has
enabled the effective use of information technologies and management information systems in business processes. Because to
this circumstance, the idea of digital leadership—which is the forerunner of the digital transformation process—is widely
discussed in academic papers. The goal of this study is to present a comprehensive view of the relevant literature by analysing
the content of scientific publications on the concept of "digital leadership™ published between 2004 and 2022. In this direction,
134 scientific publications on digital leadership were examined with the bibliometric analysis method using the Web of Science
database, and the results were visualised using the VOSviewer software programme. According to bibliometric analyses, the
most publications in the form of articles on bibliometric leadership were discovered, and there was an increase in publications,
particularly after 2019. The research found that the majority of publications were in the field of management; Germany was
the most productive country, EI Sawy, Kraemmergaard, Amsinck, and Vinther (2016) was the most cited author, and digital

! Dog. Dr., Aydin Adnan Menderes Universitesi, Soke Isletme Fakiiltesi, insan Kaynaklar1 Yénetimi Béliimii, E-Posta:
berer@adu.edu.tr, ORCID: 0000-0001-5073-0683

2 Ogr. Goér. Dr., Nevsehir Hac1 Bektas Veli Universitesi, Giilsehir Sosyal Bilimler Meslek Yiiksekokulu, Y&netim ve
Organizasyon Boliimii, E-Posta: ebrudemirel@nevsehir.edu.tr, ORCID: 0000-0003-0083-7102

8 Dr. Ogr. Uyesi, KTO Karatay Universitesi, Ticaret ve Sanayi Meslek Yiiksekokulu, Dis Ticaret Béliimii, E-Posta:
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transformation was the most used keyword. It is expected that the findings of the analysis will serve as a foundation for future
research on the subject and will inform researchers about topics that are likely to be the focus of research activities in the near
future, based on the published studies on digital leadership.

Keywords: Digital leadership, digital transformation, bibliometric analysis, VOSviewer.

Giris

Gilinimiizde, dijital doniisiim ve etkileri dikkat ¢ekici bir sekilde ¢okea tartisilan ve orgiitlerin
is giindeminin merkezi haline gelen bir konu olmustur (Ozmen vd., 2020, s.58). Bilgi Teknolojileri (BT)
temeli lizerine inga edilen dijital doniisiim, sosyal ve ekonomik yasamda yeniden yapilanma ile radikal
bir degisim siirecini baglatmistir. Degisimin ve belirsizligin hakim oldugu mevcut is diinyasinda dijital
dontisiim artik bir tercihten ziyade zaruret haline gelen bir gii¢ niteligindedir (Frankenberger, Mayer,
Reiter ve Schmidt, 2020). Dijital doniisiimiin kaginilmaz oldugu bdylesi bir ortamda olumlu y6nde
ilerlemenin yolu ise doniigimii benimseyerek uyum saglamaktan gegmektedir (Arslanhan, 2018).
Dolayisiyla gilinlimiizde ¢ogu isletme neredeyse tiim is siire¢lerinde ve uygulamalarinda dijitalleserek
dijital ¢agin pargasi olma yolunda ilerlemektedirler.

Dijital doniisiim seriiveninde teknolojik yeniliklerin is siireclerine uyumlandirilmasina ilgi
artarken, dijital doniisiimiin merkezinde yer alan ve basarisi i¢in kayda deger bir oyuncusu olan “insana”
dair ilgi kisitli seviyede kalmistir. Yapilan ¢aligmalarda teknolojik gelismelerin (bulut, veri analizi,
dijital platformlar vb...) tek basina dijital doniistimii gerceklestirebilecek bir strateji olmadigini; drgiitiin
kiltirti ile birlikte radikal bir degisim ve yenilenme stratejisine ve bunu yoneterek siirece
doniistiirebilecek vizyon sahibi bir lidere ihtiya¢ oldugu vurgulanmistir (ElI Sawy, vd., 2016;
McKendrick, 2017). Bu durum son yillarda, yonetim danismanligi faaliyetlerini kiiresel boyutta
gerceklestiren sirketleri, yoneticileri ve arastirmacilari liderlik tarzlar1 hakkinda daha detayh
arastirmalar yapmaya yonlendirmis ve “dijital liderlik” yaklasimi &n plana ¢ikmugtir. Ozellikle 2020
yilinin ilk ¢eyregi itibariyle diinya diizenini degistiren Covid-19 salgini ile birlikte hemen hemen biitiin
endiistrilerdeki oOrgiitlerin beklentilerinin ¢ok Otesinde bir hizla dijitallesmeye yoneldikleri dikkate
alimdiginda, dijital doniisiim siirecinin kilit unsuru olan liderlerin dijitallesme beceri ve yetkinlikleri
dikkat ceker hale gelmistir.

Dijital doniisim ve Covid 19 pandemisi sadece bireylerin degil oOrgiitlerin de yasam
bigimlerinde biiyiik degisiklikler meydana getirmistir. Giiniimiiz modern diinyasi1 olarak ele alinan yeni
dijital is diinyasinda orgiitler; belirsizlik, hizli degisim ve risk ile dolu bir karmasa i¢cinde hayatta
kalmaya calisan yapilar olarak karsimiza c¢ikmaktadir. Orgiitler bdylesi kaotik bir ortamda hayatta
kalmak ve degisen yeni diinya diizenine ayak uydurmak ig¢in is yapis sekillerinden organizasyon
yapilarina kadar birtakim degisikliklere gitmek zorunda kalmustir. Orgiitler bu yeni is yapis sekillerine
ayak uyduracak ve bu diizeni etkili ve verimli bir sekilde yonetecek yeni bir liderlik modeline de ihtiyag
duymaya baslamistir. Endiistri 4.0 ile baslayan ve Covid 19 ile atesi fitillenen dijitallesme ile birlikte
orgiitlerin ihtiya¢ duydugu yeni liderlik modelinin adi “dijital liderlik” olarak karsimiza ¢ikmaktadir.
Bu kapsamda, ¢alismada dijital liderlik nosyonu irdelenmis ve konu ile ilgili yapilan ¢aligsmalar analiz
edilmistir. Bu c¢alisma, dijital liderlik konusunda ¢aligmak isteyen arastirmacilara kapsamli bilgiler
sunmasindan ve 1g1k tutmasindan dolay1 6nem arz etmektedir.

Dijital Déniisiim Siirecinin Onciisii: Dijital Liderlik

Dordiincii Sanayi Devrimi’nin en 6nemli faktorii olarak bilinen ve Besinci Kondaratieff Dalga
seklinde agiklanan ‘dijitallesme’, is hayatin1 modern rekabetci gergeklerle karsilastirarak uygulamada
ve akademik alanda kapsamli sekilde ele alman temel konulardan biri haline gelmistir (Ozmen vd., 2020,
$.57). Teknolojik degisimin yansimalarindan dijitallesme Orgiitsel verimliligin iyilestirilmesinde ve
dijital teknolojinin neredeyse her alanda uygulanabilmesinde 6nemli bir rol oynamaktadir (Sainger,
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2018, s.2). Bir kurulusun boyle bir degisim ya da doniisiimii gerceklestirerek orgiitsel basariyi
arttirmasinda ise liderlik 6n plana ¢ikmaktadir. Bu baglamda, giiniimiizde ¢ogu 6rgiit, organizasyonunu
dijitallesen diinyada ilerletmek icin gerekli bilgi, beceri ve yeterliliklere sahip “dijital liderlere” ihtiyag
duymaktadir (Promsri, 2019, s.2).

Kavram olarak dijital liderlik, “yon tesis etmek, digerlerini etkilemek, bilgiye ulasarak degisimi
stirdiriilebilir hale getirmek ve gelecekte isletme basarisi i¢in ¢ok 6nemli olan degisimleri dngérmek
icin iligkiler kurmak™ olarak tanimlamaktadir (Sheninger, 2014, s.2). El Sawy ve arkadaslari, dijital
liderligi, isletme ve is ekosisteminde rol sahibi dijitallesmenin stratejik basarisini gergeklestirecek
stireclerin olusturulmasi seklinde ifade etmektedir (El Sawy, 2016, s.142). Larjovuori ve arkadaslari
(2016) dijital liderligi, “liderlerin dijitallegsme siireci i¢in agik, anlamli bir vizyon olusturma ve bunu
gerceklestirmek icin stratejiler yiiriitme yetenegi” olarak tanimlamaktadir. Wasono ve Furinto’ya gore
dijital liderlik, orgiitlerin is performanslarini ve kazanglarim artirmak amaciyla dijital teknolojilerin
faydasii en uygun diizeye getirerek, liderlik yetenegi ve dijital yetenegi birlestirmeleriyle ortaya
¢ikmaktadir (Wasono ve Furinto, 2018, s.126). Mihardjo ve Sasmoko ise dijital liderligi, dijital kiiltiir
ve dijital yetkinligin kombinasyonu olarak kabul eder ve dijital liderlik ¢alismalarin1t Hambrick & Mason
(1984) tarafindan gelistirilen “Ust Kademe Kurami”na dayanan liderlikle ilgili ¢alismanin bir pargasi
oldugunu agiklamislardir (Mihardjo ve Sasmoko, 2019, s.2). Nihayetinde dijital liderler, gelecegin
dijitallesmesi icin stratejik gaye ile dijital vizyon ortaya koyabilen ve bu vizyonu dijital olarak
organizasyonunda basarili bir sekilde uygulayabilmek adina dijital bir diisiince ve beceriye sahip olan
kisiler olarak tanimlanmaktadir (Eryesil, 2021, 5.109).

Dijital liderlik hem geleneksel hem de modern liderlik anlayis1 gibi pek ¢ok liderlik anlayigini
iceren yeni bir liderlik yaklagimidir (Yikilmaz ve Siiriicii, 2021, s.311). Bu kapsamda, dijital liderin yeni
ozellikleri igerecek sekilde bazi niteliklere sahip olmasi gerekmektedir. Zhu (2015), dijital liderligin
ozelligini 5 6zellikten olustugunu tanimlamaktadir: (1) Pazar ve rekabet kosullarinin degiskenligi ile
miicadelede sert olma yetenegine sahip diisiince lideri; (2) gelecek fikrini is diinyasinin gergegi haline
getirebilecek yaraticilik ve yenilikgilik zihniyetine sahip yaratici lider; (3) is yasaminin dijitallesmesine
yon verebilen ve yonetebilen kiiresel vizyoner lider; (4) degiskenlik, belirsizlik, karmasiklik ve
muglaklik (VUCA) faktorleri nedeniyle karmasik ve dinamik ekosistemle ylizlesmek igin 6grenme
yetenegine sahip merakli lider; (5) karar vermede bilgiyi yorumlama, varsayma ve sentezleme
konusunda derinlemesine bilgi ve anlayisa sahip derin lider. Promisri (2019), dijital doniisiim basarisi
icin dijital liderlerin 6zelliklerini dijital bilgi ve okuryazarlik, vizyon, misteri odaklilik, ¢eviklik, risk
konusmasi (deneysel atmosfer yaratma) ve is birligi olarak tanimlamistir. Klein (2020) ise dijital
doniisiim ¢aginda liderligin temel 6zelliklerini; dijital orgiit ile ilgili dzellikler, sosyal liderlik tutumuna
iliskin ozellikler ve genel zihniyet yapisina iliskin 6zellikler olmak iizere ii¢ gruba ayirmistir. Orgiit
liderlerinin dijital 6rgiit siniflandirmasi iginde liderlerin sahip olmasi gereken ozelliklerini; yenilikgi
vizyoner bakis acisi, ag olusturma zekasi ile birlikte dijital zeka, ¢ok yonlii, ¢6ziim odakli ve dijital
yetenek avcisi olarak belirtmistir. Sosyal tutumlarina yonelik olarak ekibinin motivasyonunu artirma
odakli, onlar i¢in bir rol model, agik sozlii, sosyal zekaya sahip, demokratik, ¢alisan odakli ve etik
diisiince ve kararlara sahip bir lider ve genel olarak uyumlu, hizli karar alip uygulayabilen, 6z
farkindalig1 yiiksek, hatalarindan ders ¢ikarabilen, bilgi odakli, kararli, cesur ve 6grenmeye agik bir
bireyin dijital liderlik 6zelliklerini tagiyacagini agiklamistir (Klein, 2020, s.895).

Orgiitlerin ydnetimsel siireglerinde yer alan liderlik performanslarini, bu yeni liderlik
anlayisimin gerektirdigi Ozellikleri dikkate alarak yeniden sekillendirmeleri oOrgiitsel etkinlikleri ve
yasam dongiileri agisindan hayati bir 6neme sahiptir. Bu nedenle dijital liderler yonetim becerilerine,
dijital yetkinlige ve dijital becerilere sahip olmak zorundadir (Sagbas ve Erdogan, 2022). Dijital
yetkinlik ve becerilere sahip olmayan liderler zaman igerisinde yerlerini dijital yetkinlige sahip,
dijitallesmeye uyumlu yeni liderlere birakmak zorunda kalacaklardir (Kiigiikali ve Coskun, 2021).
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Yukaridaki agiklamalardan da anlasilacag tizere orgiitsel verimliligin iyilestirilmesinde 6nemli
bir aktdr olan dijitallesmeyi oOrgiit biinyesinde ilerletebilmek i¢in dijital liderlik 6nemli hale gelmistir.
Arastirma konusu ile ilgili Tiirkge alanyazinda dijital liderlik konusunda yapilmis calismaya
rastlanmamustir. Bu dogrultuda arastirmayla alanyazina katki saglanmasi amaglanmaistir.

Yontem

Bu calismada, dijital liderlik ile ilgili aragtirma yonelimlerini belirlemek amaciyla 2004 ile 2022
yillar1 boyunca “dijital liderlik” hakkinda gergeklestirilen bilimsel yayinlar bibliyometrik analiz ile
incelenmis ve elde edilen veriler gorsel haritalama teknigi kullanilarak resmedilmistir. Bibliyometri,
bilimsel yaymlarin kaynaklarin en giivenilirlerinin belirlenmesi, giincel degisimlerin ve bilimdeki
gelisimin degerlendirilmesi, akademik esasin olusturularak sonuglarin degerlendirilmesi gibi agilardan
alanyazina katki saglamaktadir (Martinez, Cobo, Herrera ve Herrera-Viedma, 2015, s.257). Akademik
literatiire katkis1 olan bilim insanlariin arastirmalarini degerlendirmek amaciyla objektif oOlgiitler
saglamasinin yanm sira bilimsel nitelik ve verimlilik degerlendirmesi yapilmasi amaciyla da
kullanilmaktadir (Eksi vd., 2022, s.138). Bu cergevede bibliyometrik analizler, aragtirmacilara
sorguladiklari konularla ilgili bilimsel bir yol haritasi sunarak; konu ile ilgili kurum, iilke, enstitii, dergi,
yayievi, Universite, yazarlar ve bunlar arasindaki atif ve iligki aglarini niceliksel olarak ortaya koyan
yontemlerdir (Kurutkan ve Orhan, 2018, s.10-11).

Gilinlimiizde, bibliyometrik analizler geleneksel yontemlerle yapilabildigi gibi bir¢ok sayida veri
tabani kullanilarak da yapilmaktadir. Web of Science (Wo0S), Scopus, Google Scholar, PubMed,
MEDLINE gibi veri tabanlar1 bibliyometrik analizlerde en ¢ok tercih edilen veri tabanlar1 arasinda yer
almaktadir (Chen, 2017, s.3; Cobo vd., 2015, s.43). Bu ¢alismada ise WOS veri tabani tercih edilmistir.
WoS, sosyal bilimler alaninda bilimsel literatiir veri tabanlari arasinda oncii olup uluslararasi
konferanslar, sempozyumlar, seminerler, calistaylar ve kongrelerin tutanaklarin1 da icermektedir
(Martinez vd., 2015, s.257). Ayrica bu veri tabani yiiksek etki kalitesi gostergelerine sahiptir ve zet,
referans, atif sayisi, yazar listeleri, kurum, {ilke ve dergi etki faktorii gibi temel meta verileri
saglamaktadir (Brito-Ochoa, Sacristan-Navarro ve Pelechano-Barahona, 2020, s.71).

Bu ¢alisma bibliyografik analiz niteliginde oldugu i¢in etik kurul onay1 gerektiren bir ¢alisma
olarak degerlendirilmemektedir. S6z konusu durum nedeniyle arastirmada ilk olarak 17.01.2023
tarihinde Web of Science veri tabanina ALL—(“digital leadership”) formiilasyonu girilerek biitiin
dizinler taranmigtir. Veri tabaninda zaman araligi olarak tiim yillar se¢ilmesine ragmen, dijital liderlik
aragtirmalarinin veri tabaninda 2004 yilindan itibaren olmasi nedeniyle 2004-2022 tarih araligindaki
bilimsel yayinlar arasgtirmaya dahil edilmistir. Arastirmanin ikinci adiminda, elde edilen verileri
gorsellestirmek icin VOSviewer (version 1.6.17) yazilim programi kullanilmistir. VOSviewer, her tiirli
ag verisine dayal1 haritalar1 olusturmak, gorsellestirmek ve kesfetmek igin kullanilan bir programdir
(Van Eck ve Waltman, 2021, s.3). VOSviewer, diger haritalama igin kullanilan programlardan
(Bibexcel, CiteSpace, CopalRed, IN-SPIRE, CRExplorer, Network Workbench Tool, Science of
Science Tool, VantagePoint, SciMAt vb.) farkli olarak, grafik sunumuna da 6nem verdiginden dolay1
bu arastirmada tercih edilmistir. Buna gore bu ¢calismada dncelikle Web of Science veri tabanindan elde
edilen veriler dogrultusunda degerlendirmeler yapilarak, VOSviewer yazilim programi kullanilarak
dijital liderlikle ilgili yaymlanmis caligmalar; yayin tiirleri, yayinlarin yillara gore dagilimi, yaym
yapilan arastirma alanlar1 ve en ¢ok yaym yapan iilkeler, metin verisine dayali haritalama, anahtar
kelime analizi, ortak yazarlilik, atif ve ortak atif analizleri ger¢eklestirilmis ve asagida bulgular kisminda
sunulmustur.
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Bulgular

Web of Science veri tabaninda 2004-2022 yillar1 arasinda yayimlanan toplam 134 bilimsel
yayina ulagilmistir. Buna gére Web of Science veri tabani araciligiyla ulasilan bulgular 1s181nda yapilan
caligmalarin tiirleri, yillara gére dagilimi, aragtirma alanlar1 ve en ¢ok yayi yapan iilkelerin dagilimlar
belirlenmistir. Erisilen calismalarin yayin tiiriine gére dagilimlar: Tablo 1°de gosterilmistir.

Tablo 1. Dijital liderlige iliskin yapilan yayinlarn tiirleri

Yayin Tiirii Yayin Sayisi
Makale 95
Bildiriler 29
Kitap Boliimleri 7

Derleme Makaleler

Tablo 1 incelendiginde dijital liderlik konusunda en ¢ok yayin yapilan tiiriin makale (95 yayin);
en az yayin tiirlinlin ise makale incelemesi (3 yayin) oldugu goriilmektedir. Yayinlarin yillara gore
dagilimi ise Tablo 2’de gdsterilmistir.

Tablo 2. Dijital liderlige iliskin yapilan yayinlarin yillara gore dagilim

Yillar Yayin Sayis1
2022 42
2021 27
2020 17
2019 14
2018 7
2017 10
2016 11
2015 4
2014 1
2004 1

Tablo 2’de goriilebilecegi tizere, dijital liderlik konusunda ilk olarak 2004 yilinda yapilms bir
yayim karsimiza ¢ikmaktadir. Caligma Sharma R. tarafindan “Effectiveness of Digital Leadership in
Managing Challenges Thrown by Information Technology Revolution” basligi altinda “International
Journal Of Psychology” dergisinde yaymlanmistir. Dijital liderligin son yillarda akademisyenler
tarafindan yogun ilgi gérdiigii ve ilgi neticesinde yaymlarin sayisinda artis oldugu gozlemlenmektedir.
Ozelikle 2019 yilindan itibaren bir artis yasanns ve 2022 yili dijital liderlik konusunda en fazla yaymn
yapilan yil olmustur. S6z konusu yayinlarin arastirma alanlarma yonelik siralamasi Tablo 3’te
gosterilmektedir.

Tablo 3. Dijital liderlige iliskin yapilan yayinlarin arastirma alanlart

Yaymn Yapilan Alan Yayin Sayisi
Yonetim 36
Isletme 22
Egitim Arastirmast 21
Bilgisayar Bilimi Bilisim Sistemleri ve Bilgisayar Bilimi Disiplinler aras1 Uygulamalar 18
Multidisipliner Psikoloji 9
Cevre Bilimleri ve Cevre Calismalari 9
Uygulamali Psikoloji 7
Ekonomi 6

Tablo 3 incelendiginde dijital liderlik konusunda en c¢ok yaym yapilan ilk 8 alan
gosterilmektedir. Bu tabloya gore dijital liderlik konusunda en ¢ok yaym yapilan alanin yonetim (36
yayin) oldugu goriilmektedir. Yonetim alanini ise sirasi ile business (22 yayin) ve education research
(21 yaym) alanlar1 takip etmektedir. Bu yayinlar iilke bazinda incelendiginde ise Tablo 4 karsimiza
¢ctkmaktadir.
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Tablo 4. Dijital liderlige iliskin en ¢ok yaywn yapan iilkeler

Ulke Yayin Sayisi
Almanya 23
Amerika Birlesik Devletleri 21
Ingiltere 17
Endonezya 9
Tiirkiye 8

Cin 7
Isvigre 6

Tablo 4 en ¢ok yayin yapan ilk 8 iilkeyi gostermektedir. Buna gore tablo incelendiginde dijital
liderlik konusunda en ¢ok yayin yapan iilke Almanya olarak goriilmektedir. Almanya’dan sonra en ¢ok

yayin yapan iilkeler ise Amerika ve Ingiltere olarak karsimiza ¢ikmaktadir. Tiirkiye ise 8 yayn ile 5.
sirada yer almaktadir.

Dijital Liderlikte Sik Kullanilan Kelime Kiimeleri

Dijital liderlik ile ilgili yapilan ¢alismalarda, en ¢ok kullanilan kelimeleri ve bu kelimeler
arasindaki baglantilar tespit etmek icin metin verisine dayali haritalama analizi yapilmistir. Buna gore
esik deger 4 belirlendiginde konu basligi ile %60 alakali terimler secildiginde 1200 terimden 47 tanesi
ele alinmis ve Sekil 1’de gosterilmistir.
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workplace
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e digital age
school@rincipal
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teagher $
dim@psion c@uid werk busgess
envirggment
/dlgiral leagership skill knowledge cust@mer
pandemic 5
Tt T | g instit@tion g
H Covid : partigipant -
b indidlidual
goverpment Cevre

n
y.‘,—; VOSviewer -

Sekil 1. Metin verisine dayali haritalama

Sekil 1°de goriildigi tzere dijital liderlik calismalarinda gegen kelimeler 4 farkli kiimede
toplanmaktadir. Mavi kiimede yer alan kelimelere doniisiim kelimesi onderlik etmektedir. Buna gore
mavi kiimede en sik kullanilan kelimeler, inovasyon yetenegi, sosyal medya, girisim, ¢aligandir. Kirmizi
kiimede yer alan kelimelere covid dnderlik etmektedir. Yine bu kiimede en sik kullanilan kelimeler,
pandemi, ¢alisma, dijital liderlik becerileri, egitim, 6gretim gibi kelimeler gegmektedir. Yesil kiimede
ise en ¢ok kullanilan kelime ¢evre olarak goziikkmektedir. Sonrasinda ise is, bilgi, miisteri, toplum gibi
kelimeler en fazla kullanilan kelimeler arasinda yer almaktadir. Sar1 kiimedeki ¢aligmalara ise meydan
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okuma kelimesi liderlik etmektedir. Sar1 kiimede en ¢ok kullanilan diger kelimeler ise liderlik stilleri,
dijital cag, is yeri gibi kelimelerdir. Buna gore dijital liderlik kapsaminda yapilan caligsmalarda en ¢ok

kullanilan ilk 10 kelime asagidaki gibi gosterilmistir:

Tablo 5. Dijital liderlik konusunda en sik kullanilan kelimeler

Kelime Kullanim Sayis1
14

Dontistim

Isletme

Katilime1

Cevre

Is

Pandemi

Calisan

Covid

Meydan Okuma (Challenge)

Girigim
Anahtar Kelime Analizi

Dijital liderlik konusunda yazarlarin kullandig1 anahtar kelimelerin tespiti i¢in anahtar kelime

analizi yapilmistir. Buna goére programa yazarlarin kullandigi ortak anahtar kelimeler 2 olarak

secildiginde 143 anahtar kelimenin 24’{i esik degeri karsilamuis ve Sekil 2°de gosterilmistir.
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Sekil 2. Anahtellr kelime analizi
Sekil 2’de dijital liderlik konusunda en ¢ok kullanilan anahtar kelimelerin mavi, sari, lila,
kirmizi, yesil, turkuaz ve miirdiim olmak {izere 8 farkli kiimede toplandig1 goriilmektedir. Mavi kiimede
yer alan anahtar kelimeler, dijital liderlik, Covid 19 ve yaratici uygulama kelimeleri olarak 6n plana
¢ikmaktadir. Sar1 kiimede yer alan yazarlarin ¢aligmalarinda kullandiklar1 anahtar kelimeler genel
itibariyle dijital doniisiim, giiven ve dijital inovasyon kelimelerinden olugmaktadir. Lila kiimede yer alan
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caligmalarin anahtar kelimeleri, liderlik, inovasyon ve dijital teknoloji olarak karsimiza ¢ikmaktadir.
Kirmiz1 kiimede yer alan anahtar kelimeler ¢eviklik, dijitallesme ve psikolojik iyi olus olarak karsimiza
cikmaktadir. Yesil kiimede yer alan kelimeler incelendiginde karsimiza bibliyometrik analiz, literatiir
arastirmasi ve e-liderlik kavramlari ¢cikmaktadir. Dijital liderlik kapsaminda yapilan calismalarin anahtar
kelime analizine gore turkuaz kiimede bir araya gelen kelimeler, teknolojinin yapisal modeli,
dijitallesme olarak karsimiza ¢ikmaktadir. Turuncu kiimede yer alan anahtar kelimeler genel itibariyle
dinamik yetenekler ve doniistimsel liderlik olarak ortaya ¢ikmistir. Miirdiim kiimede yer alan ¢calismalar
ise dijital liderlik ve siirdiiriilebilir performans arasindaki iligkiyi incelemektedir.

Yine Sekil 3’te ise dijital liderlik konusunda yapilan galigmalarin yillara gore anahtar
kelimelerinin dagilimi gosterilmistir.

Cali)

)

digitalization
psychological well-being

digital transformation

(Gigital innovation ) Lleadev'shlp]

digital Ieadership]

dynamic capabilities

a S
A vosviewst _— — ;

2016 2018 2020 2022

Sekil 3. Anahtar kelimelerin yillara gore dagilimi

Sekil 3’e gore 2016 yilina bakildiginda dijital liderlik konusu genel itibariyle literatiir ¢aligsmasi,
orgiitsel ceviklik, yaratici uygulama kelimeleri karsimiza ¢ikmaktadir. Bu bulgular yukarida anahtar
kelime analizi kapsaminda bahsedilen ¢alisma igerikleri ile uyusmaktadir. 2020 yilina gelindiginde
dijital liderlik konusunda kullanilan anahtar kelimeler covid 19, dijitallesme, dijital doniisiim gibi
kelimler calismalarda daha ¢ok kullanilmustir. 2022 yillarina gelindiginde ise dijital liderlik konusunda
en sik kullanilan anahtar kelimeler, dijital teknoloji, siirdiiriilebilirlik, giiven ve bibliyometrik analizdir.

Bibliyografik verilere dayali haritalama analizi kapsaminda (co-authorship) ortak yazarlilik, atif
(citation) ve ortak atif (co-citation) analizleri yapilmistir. Bu sayede dijital liderlik konusunda ¢alisma
yapan 6nemli yazarlarin, dokiimanlarin, {ilkelerin ve tiniversitelerin ortaya ¢ikartilmasi amaglanmustir.
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Ortak Yazarhk Analizi

Ortak yazarlilik analizi ile dijital liderlik konusunda en ¢ok is birligi i¢inde olan yazarlarin,
iiniversitelerin ve iilkelerin ag haritalarindan da asagidaki bulgular elde edilmistir.

Yazarlar.

Analiz kapsaminda dijital liderlik konusunda en fazla ortak yazarlig1 olan arastirmacilara yer
verilmistir. Analiz sonucunda toplamda 130 yazarm oldugu saptanmistir. Bu yazarlardan yayin ve atif
sayisi en az 2 olarak secildiginde 12 yazarin esik degeri karsiladig1 goriilmiistiir. Sekil 4’te birbirleriyle
en fazla is birligi icinde olan yazarlarin isimlerinin ag haritasi gosterilmistir.

achtefyhenri

hernedjgl aulikki werbek@ jehan

) N zupandig tadeja
M, VOSviewer

Sekil 4. Yazar ag haritas:

Sekil 4’e gore en fazla ortak yazarliligi olan yazarlar Achten H., Herneoja A., Tadeja, Z. ve
Johan V.’dir. Buna goére bu yazarlar arasinda is birligi ve birbirleri ile baglanti giicii yiiksek
goziikmektedir.

Universiteler.

Dijital liderlik konusunda en etkin tniversiteleri belirleyip ag haritasi olusturmak igin
iiniversitelerin dokiiman sayis1 2 olarak secildiginde 84 iiniversiteden 16’smin esik degeri sagladigi
sonucuna ulasilmis ve Sekil 5’te gdsterilmistir.

czech §geh univ

aarhus schi@irchivecture

& katholicke@niv leuven
M, VOSviewer

Sekil 5. Universiteler arast ag haritas
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Sekil 5’e gore dijital liderlik konusunda en ¢ok dokiimana sahip iiniversite, Czech Technical
University Prague, ikinci sirada Leuven Katholike University, li¢iincii sirada ise Ljubljana Universty yer
almaktadir.

Ulkeler.

Dijital liderlik konusunda en fazla is birligi icinde olan iilkelerin ag haritasini belirlemek i¢in
iilkelerin yayin sayis1 2 olarak secildiginde 33 iilkeden 17’sinin esik degeri sagladig1 sonucuna ulasilmis
ve Sekil 6’da gosterilmistir.

belgium
czech @publicy denimark Usa  germany
firfand

:ff?'w_‘, VOSviewer
Sekil 6. Ulkeler arast ag haritas

Sekil 6’ya gore dijital liderlik konusunda en ¢ok is birligi icinde olan iilkeler iki kiime halinde
karsimiza ¢ikmaktadir. Birinci kiimeye (yesil kiime) Almanya ve Amerika onderlik ederken; ikinci
kiimeye (kirmiz1 kiime) Cek Cumbhuriyeti, Belcika ve Finlandiya onderlik etmektedir.

Atif Analizi

Dijital liderlik konusunda yapilan atif analizi kapsaminda dokiimanlarin, kaynaklarin ve
tilkelerin atif analizi incelenmistir.

Dokiimanlar.

Dijital liderlik konusunda en fazla atif alan dokiimanlarin ag haritasinm belirlemek i¢in bir
dokiimanin atif sayis1 2 olarak se¢ildiginde 21 dokiimanin esik degeri sagladigi sonucuna ulasilmistir.
Dokiimanlarin atif analizi ag haritas1 Sekil 7’de gosterilmektedir.

ahlquist (2014)
abbug2022)

karakose(2021)

susilawati (2021)

de waah(2016) martins (2019)
erhami(2022)
el SaWO'I 6) sarfraz(2022)
boltaf2018)

horah (2022)
cahyadi(2021)

zeiké (2019) mihardje (2019)

;(.{.H VOSviewer zupanale (2016)

Sekil 7. Dokiimanlarin atif ag haritast
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Sekil 7°ye gore dijital liderlik en ¢ok atif alan dokiimanin yazar1 96 atif ile El Sawy’ya (2016)
ait “How LEGO Built the Foundations and Enterprise Capabilities for Digital Leadership” ¢alismadir.
Caligmada dijital liderlik, kurum ve is ekosisteminin dijitallesmenin stratejik basarisi i¢in 6nemli oldugu
vurgulanmaktadir. Dijital liderlik atif analizinde en ¢ok atif alan ikinci dokiiman 33 atif ile Zeike, S. ve
digerlerine (2019) ait “Digital Leadership Skills and Associations with Psychological Well-Being” adli
caligmadir. Tiirkiye’den bir dokiimanin da bu analiz kapsaminda ortaya ¢iktig1 goriilmiistiir. Buna gore
Karakose vd. (2021) tarafindan yapilan calisma “Examining Teachers' Perspectives on School
Principals' Digital Leadership Roles and Technology Capabilities during the COVID-19 Pandemic” adli
eserdir. Karakose ve arkadaslari tarafindan yapilan ¢aligsma ise 22 atif ile ii¢lincii sirada yer almaktadir.

Kaynaklar.

Dijital liderlik konusu kapsaminda en ¢ok atif yapilan kaynaklarin tespit edilebilmesi i¢in
dokiiman sayisi1 2 secildiginde 44 kaynaktan 4’iiniin esik degeri karsiladigi sonucuna ulasilmis ve Sekil
8’de gosterilmistir.

sustainability

research-technol@gy management

frontiers injpsychology

.J;«‘U VOSviewer econgmies

Sekil 8. Kaynaklarin atif ag haritasi

Sekil 8 dijital liderlik konusunda en ¢ok atif yayinlarin 4 is birligi agin1 ele almaktadir. Buna
gore analiz sonucunda en ¢ok alint1 yapilan kaynak Sustainability dergisi (27 alint1) olarak karsimiza
¢ikmaktadr. Ikinci sirada ise Research-Technology Management (5 alint1) kaynag: yer almaktadir.

Ulkeler.

Dijital liderlik konusunda yapilan caligmalarin alinti yapilan iilkelerin atif sayis1 2 olarak
secildiginde 33 iilkenin 16’sinin esik degeri karsiladigi belirlenmis ve Sekil 9’da gosterilmistir.

o
indopesia peoplagy china
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Sekil 9. Ulkeler atif ag haritas
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Sekil 9’a gore dijital liderlik konusunda en ¢ok atif yapilan iilkeler ii¢ farkli kiimede
toplanmaktadir. Buna gore Amerika (112 atif) en ¢ok atif alan iilke, ikinci sirada Danimarka (102 atif),
liclincii sirada ise Almanya (52 atif) yer almaktadir. Tiirkiye ise 33 atif ile besinci sirada goziikmektedir.

Ortak Atif Analizi

Ortak atif analizi, bilimin biligsel yapisini incelemek icin benzersiz bir yontem olarak ele
almmaktadir. Ortak atif (Co-citation) analizi, kaynak makalelerde birlikte alintilanan makale ¢iftlerinin
izlenmesini icermektedir. Aym1 makale ciftleri birgok yazar tarafindan birlikte alintilandiginda,
arastirma kiimeleri olusmaktadir (Surwase vd., 2011, s.180). Buna gore dijital liderlik konusunda
yapilan ortak atif analiz kapsaminda atif yapilan referanslar, kaynaklar ve yazarlarin ag haritasi ele
alinmustir.

Atif yapilan referanslar.

Dijital liderlik konusunda ortak atifta bulunulan referanslarin ag haritasin1 belirlemek icin
minimum sayidaki alint1 sayist 5 olarak secildiginde 2458 atifta referanslarm 19’unun esik degeri
sagladig1 sonucuna ulagilmis ve Sekil 10°da gosterilmistir.
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Sekil 10. Ortak atif yapilan referanslarin ag haritasi

Sekil 10°a gore dijital liderlik konusundaki ¢aligmalarin en ¢ok atif yaptigi referans (11 atif) “El
Sawy, O. A., Kraemmergaard, P., Amsinck, H. Ve Vinther, AL (2016). How LEGO Built the
Foundations and Enterprise Capabilities for Digital Leadership. Mis Quarterly Executive, 15 (2), 141-
166”dir. Ikinci en ¢ok atif yapilan referans ise (10 atif) “Kane, G. C., Phillips, A. N., Copulsky, J. ve
Andrus, G. (2019). How Digital Leadership Is(n't) Different. Mit Sloan Management Review, 60(3),
34> diir.

Atif yapilan kaynaklar.

Dijital liderlik konusunda ortak atifta bulunulan kaynaklarin ag haritasin1 belirlemek icin
minimum sayidaki alint1 sayis1 10 olarak secildiginde 1498 atifta kaynaklarin 31’inin esik degeri
sagladigi belirlenmis ve Sekil 11°de gosterilmistir.
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Sekil 11. Ortak atif yapilan kaynaklarin ag haritasi

Sekil 11’e gore dijital liderlik konusunda yapilan ¢alismalarda birinci en ¢ok ortak atif yapilan
kaynak Sustainability-Based (50 atif), ikinci en ¢ok atif yapilan kaynak Mis Quarterly (40 atif) ve
iiclincii en ¢ok atif yapilan kaynak Journal of Business Research (38 atif) oldugu goriilmektedir.

Atf yapilan yazarlar.

Dijital liderlik konusunda ortak atifta bulunulan yazarlarin ag haritasin1 belirlemek igin
minimum sayidaki alint1 sayis1 5 olarak secildiginde 2147 atifta yazarlarin 38’inin esik degeri sagladigi
sonucuna ulagilmig ve Sekil 12°de gosterilmistir.
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Sekil 12. Ortak atif yapilan yazarlarin ag haritast
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Sekil 12°ye gore dijital liderlik konusunda yapilan calismalarda en ¢ok ortak atif yapilan
yazarlar; Kane, G. C. (18 atif), El Sawy, O. A. (15 atif) ve Karakose, T. (14 atif) olarak karsimiza
cikmaktadir.

Sonug, Tartisma ve Oneriler

Calismada Web of Science veri tabaninda yer alan “dijital liderlik” kavramini igeren
caligmalarin bibliyometrik analiz yapilarak giincel durumu irdelenmistir. Arastirma kapsamindaki
bibliyometrik analiz sonuglarina gore “dijital liderlik” ile ilgili arastirmalarin ilk kez 2004 yilinda
yaymlanmaya basladigi ve 2004-2022 yillar1 arasinda toplam 134 c¢alismanin yapildigt belirlenmistir.
Bu konuda yapilan ¢aligmalarin biiyiik cogunlugunun makale tiiriinde olmasi akademisyenler tarafindan
dikkat cekmis ve sorgulanmis bir alan oldugunun gostergesi olarak yorumlanabilir. Fakat makale harici
diger tiirlerin (bildiri, kitap bolimii ve derleme makale) az sayida olmasi bu belgeler agisindan daha
fazlasina ihtiya¢ oldugunu ortaya koymaktadir.

Dijital liderlik konusunda yapilan yayinlarin yillara gére dagilim irdelendiginde, konu ile ilgili
yaymlarin sayisinda artig oldugu tespit edilmistir. Bu kapsamda, belli bir arastirma alanindaki bilimsel
yayinlarin genel biiylimesini agiklayan modeller bulunmaktadir. Bu modellerden biri de Price'in
yasasidir. Bu yasaya gore, bir aragtirma alaninin biiylimesi dort asamada olusur: 1) kii¢iik bir bilim insan1
grubunun yeni/calisitimamis bir alanda arastirma yaparak yayin yapmaya basladigi ilk dikkat cekici
calismalar asamasi, 2) yayin sayisinin bir 6nceki doneme gore yeni bakis agilar neticesinde kat kat
artmasi, 3) bilgi gévdesinin giiclenmesi ve 4) yayin sayisinin azalmasidir (Biitiiner, 2021, s.712). Dijital
liderlik Price yasasi agisindan ele alindiginda, 3. Asama olan bilgi gévdesinin giliclenmesi asamasinda
konumlandirilabilir. Yayinlar 2018 yilinda azalmig gibi goriinse de egilim agisindan hari¢ son yillarda
yayinlarda biiyiik artis yasandig1 sdylenebilir. Ozellikle 2019 yilindan sonra yasanan bu artisin en dnemli
sebebinin Covid 19 pandemisinin hayatimiza girmesi olarak diistiniilmektedir. Pandemi ile birlikte
cevresel belirsizlikler artmis ve isletmeler hayatta kalabilmek i¢in is yapis sekillerini degistirmek
zorunda kalmistir. Bununla birlikte dijitallesmenin de hizli bir sekilde artmasi ile yeni bir liderlik
modeline ihtiyag duyulmus ve dijital liderlik 6n plana ¢ikmustir.

Aragtirma sonucunda dijital liderlik konusunda en ¢ok yayin yapan {ilkenin Almanya oldugu
belirlenmistir. Bunun sebebinin Endiistri 4.0 kavraminin ilk kez 2011 yilinda Almanya’daki Hannover
Fuari’nda giindeme gelmesi olarak diisiiniilmektedir. Alman hiikiimetinin dijitallesmeye 6nem vermesi
ve bilgi teknolojileri konusunda lider olma cabasi dijital liderlik konusuna da ilgi duymasina neden
oldugu diigiiniilmektedir. Tiirkiye’nin ise uluslararasi alan yazina 8 yayin ile 5. sirada katki sagladigi
tespit edilmistir. Tiirkiye’de yapilan yayinlarin genel itibariyle 2021 yilindan sonra artig gostermektedir.
Bu duruma etkinin Covid 19 ve dijital doniisiim siirecinin oldugu disiiniilmektedir. Tiirkiye’de yapilan
caligmalar incelendiginde ilk olarak karsimiza Aksal (2015) tarafindan yapilan ¢alisma ¢ikmaktadir.
Caligma, ilkokul ve ortaokullarda gorev yapan 60 miidiiriin metaforik algilarin1 ve dijital rollerini
incelemektedir. Calisma, okul miidiirlerinin dijital liderlige iliskin farkindaliklarini ortaya koymasi ve
dolayistyla iletisim teknolojilerinin ve dijital yonetimin okul kiiltiiriine uyarlanmasini ele almasi
acisindan 6nemlidir. Arastirma sonucunda okul miidiirlerinin hem dijital liderlik hem de teknolojik
gelismeler konusunda farkindaliga sahip oldugunu gostermektedir. Karakose ve arkadaslari (2021)
tarafindan yapilan ¢aligma ise, 6gretmenlerin COVID-19 salgini sirasinda okul miidiirlerinin dijital
liderlik rolleri ve teknoloji yeteneklerine iliskin bakis agilarin1 ve deneyimlerini aragtirmaktadir. Erhan
vd. (2022) yaptiklar1 calismada ise calisanlarm dijital liderlik algilarinin, calisanin yenilik¢i is
davraniginin tiim boyutlar1 izerinde olumlu ve anlamli bir etkiye sahip oldugunu bulmuslardir. Tiirkiye
Ozelinde yapilan yaymlar dikkate alindiginda mevcut ¢alismalarin diger iilkelere kiyasla az sayida
oldugu belirlenmistir. Ayrica Tiirkiye nin iilkelerarasi is birligi haritasinda yer alamadigi sonucuna
ulagilmigtir. Bu durum uluslararasi ortak caligmalarin ve c¢aligmalara ayrilan destegin yeterince
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olmamasi seklinde degerlendirilebilir. Bu konudaki farkindaligin artirilmasi ile Tiirkiye’ nin uluslararasi
yayin etkinliginin optimuma erisebilecegi diisiiniilmektedir.

VOSviewer yazilim araciligiyla yapilan dijital liderlikte sik kullanilan kelime analizine gore
dijital liderlik ¢alismalarinda en ¢ok gecen kelimeler dort farkli kiimede toplanmistir. Buna goére bu
kiimeler dijital doniisiim, covid, meydan okuma ve is g¢evresi olarak gruplandirilmistir. Dijital liderlik
konusunun dijital doniisiim ve covid ile yakindan iliskili oldugu ve birbirlerini tetikleyen kavramlar
oldugu goriilmiistir (Abbu vd., 2022; Dewi ve Sjabadhyni, 2021; Susilawati vd., 2021). Dolayisiyla
orgiitler dijital liderler araciligiyla ¢evrelerindeki belirsizliklere ve hizli degisimlere uyum saglayarak
kaotik ortama meydan okuyabilirler.

Anahtar kelime analizine gore elde edilen galigmalar 8 farkli kiimede (mavi, sari, lila, kirmizi,
yesil, turkuaz, turuncu ve miirdiim kiime) toplanmistir. Buna gore yazarlarin ¢alismalarinda en ¢ok
kullandig1 anahtar kelimeler birbirleriyle iliskisine gore gruplara ayrilarak isimler verilmistir. Bu sayede
dijital liderlik konusunun en ¢ok hangi konularla birlikte ele alindig1 ortaya gikartilmigtir. Mavi Kiimede;
dijital liderlik, Covid 19 ve yaratict uygulama anahtar kelimelerinden yola ¢ikarak yapilan ¢alismalar
incelendiginde; Susilawati ve arkadaglar (2021), COVID-19 salginin, liderlik tarzi da dahil olmak iizere
hayatin gesitli yonlerini etkiledigi ve dijital liderligin, COVID-19 salgimi sirasinda basarili olan bir
liderlik modeli haline geldigini vurgulamislardir. Dewi ve Sjabadhyni (2021) tarafindan yapilan
calismada, COVID-19 pandemik durumu sirasinda dijital liderligin psikolojik iyi olugun giiclii bir
yordayicist oldugu ortaya ¢ikmistir. Robertson vd. (2022) tarafindan yapilan bir diger ¢alismada ise,
dijital olarak olgun KOBI perakendecilerinin kurumsal direncini dijital olarak daha az olgun KOBI
perakendecilerininkiyle karsilastirmayr ve ardindan dijital olgunluklarimin COVID-19 pandemisine
verdikleri yanit1 nasil etkiledigini arastirmay1 amaglamiglardir. Arastirma sonucunda dijital liderligin,
dijital yeteneklerden daha biiyiik bir organizasyonel direnglilik itici giicii oldugu ortaya ¢ikmustir.
Yazarlar, KOBI perakendecilerine kurumsal dayanikliliklarmi artirmak icin dijital olgunluklarim,
ozellikle de dijital liderliklerini gelistirmenin yollarini 6nermektedir. Buna gére mavi kiimede yer alan
yazarlarin anahtar kelimelerinden yola ¢ikarak dijital liderligin Covid 19 pandemisi ile birlikte model
bir liderlik tiirli olarak ele alindigi, birgok isletmenin hayatta kalabilmek, belirsizlikleri yonetebilmek
i¢in bu liderlik modelinden yararlandigi sonucuna varmak yanlig olmayacaktir.

Sar1 Kiimede yer alan yazarlarin ¢aligmalarinda kullandiklart dijital doniisiim, dijital inovasyon
ve giiven anahtar kelimeleri kapsamindaki caligsmalarin igerikleri incelendiginde karsimiza ¢ikan bazi
caligmalar su sekildedir: Zeike vd. (2019) calismalarinda, dijital liderligin, yoneticilere sundugu
zorluklarin yonetilmesinde 6nemli bir faktér oldugunu ve yoneticilerin dijital doniisiim i¢in ne tiir
becerilere ihtiyag duyduguna iligkin tartismada onemli bir kavram haline geldigini dile getirmislerdir.
Ayrica dijital liderligin st diizey yoneticilerde psikolojik iyi olusla iliskili oldugunu ortaya
cikarmiglardir. Abbu ve arkadaglar1 (2022), kurumlarin dijital doniisiimiiniin ¢ilgin bir hizla devam
ettigini, bazi sirketlerin Oncii statiisiine ulasirken, digerleri gegisi zor bulduklar1 ic¢in geride
kaldiklarindan bahsetmistir. Arastirmacilara gore dijital liderler, bu yikic1 ve bazen riskli girisimlerde
organizasyona ve caligsana giiven asilayabildikleri i¢in dijital doniisiim basarilarinda ¢ok énemli bir rol
oynamaktadir. Karippur ve Balaramachandran (2022), dijital doniistim konusunda artan farkindalik,
isletmelerin liderlik ve ilgili temel uygulamalar hakkinda goriislerine giiclii bir 151k tuttugundan ve ¢cogu
kurulusun ilgili liderlik uygulamalarim gelistirmek i¢in yeterince hizli hareket etmediginden, yeni dijital
kurulusa geg¢is hizinin daha da biiyiik liderlik bosluklari olusturdugundan bahsetmislerdir. Yazarlara
gore bu boslugun dijital liderlik sayesinde giderilecegi onerilmektedir. Bir baska ¢alismada ise Abbu
vd. (2022), inovasyon hizinin arttigini, bu durumun liderlerin daha hizli hareket etmeleri ve tiim
kuruluslarini her zamankinden daha hizli doniistiirmeleri gerektirdiginden bahsetmektedir. Bu nedenle,
basarili bir dijital doniisiim igin kritik liderlik becerileri, ge¢miste en etkili oldugu kanitlanmis
olanlardan farklidir. Dijital ortamda liderlik, yani dijital liderlik yetkinlige yapilan vurgudan giivene

15



Uluslararasi Liderlik Caligmalar1 Dergisi: Kuram ve Uygulama

International Journal of Leadership Studies: Theory and Practice

odaklanmaya doniigsmelidir. Sar1 kiimede yer alan anahtar kelimeler kapsaminda ¢aligsmalar
incelendiginde genel itibariyle dijital doniisiim ve dijital liderlik arasindaki iliski ele alinmaktadir.
Endiistri 4.0 ile baslayan ve pandemi ile birlikte akil almaz bir sekilde hiz kazanan dijital doniisiim siireci
bircok isletmenin yapisini, is yapis seklini, insan kaynaklar1 gibi bir¢ok konuda organizasyonlari
derinden etkilemistir. Buna gore isletmeler dijital doniisiim siirecine girebilmek i¢in sadece teknolojik
alt yapiya sahip olmalar1 yetmemektedir. Teknolojik alt yap1 ile bu siireci bilgi teknolojilerden insan
kaynaklarina kadar etkili bir sekilde yonetebilecek liderlere de ihtiya¢ duymaktadir. Boylesi bir durumda
ise karsimiza dijital liderler ¢ikmaktadir. Sar1 kiimede yer alan ¢aligmalardan da yola ¢ikarak dijital
doniisiim siirecinin etkili ve verimli bir sekilde yonetilmesinde dijital liderlere ihtiya¢ duyulmaktadir.

Lila Kiimede yer alan liderlik, inovasyon ve dijital teknoloji anahtar kelimeleriyle ilgili caligma
igerikleri incelendiginde karsimiza ¢ikan ¢aligmalar su sekildedir: Benitez vd. (2022), dijital liderligin
firmanin sahasini dijitallestirerek inovasyon performansini etkiledigini ortaya ¢ikarmiglardir. Cahyadi
ve Magda (2021), ¢alismalarinda G20 tilkelerinin dijital liderlik yeteneklerini dijital hazirbulunusluk,
inovasyon ve rekabetcilik 4.0 agisindan inceleyerek, bu degiskenler arasindaki iliskiyi belirlemeyi
amaglamistir. Arastirma sonucunda G20 tlkelerinin dijital hazirlik, inovasyon ve rekabet edebilirlik
4.0'da dijital liderlik yetenegine sahip olduklari ortaya ¢ikmistir. Buna gore lila kiimede yer alan anahtar
kelimeler kapsaminda dijital liderlik ve inovasyon arasinda yakin bir iliski oldugu ve her iki kavramin
birbirlerini olumlu yonde etkiledigi sonucuna ulagmak yanlis olmayacaktir.

Kirmiz1 Kiimede; ceviklik, dijitallesme ve psikolojik iyi olus anahtar kelimeleriyle ilgilenen
caligmalarda karsimiza, Tanniru (2017) tarafindan yapilan bir arastirma ¢ikmaktadir. Arastirmada
gelisen dijital ortamda is doniisiim siirecinde firmalarin yenilik¢i ve ¢evik olmasindan bahsedilmektedir.
Yazar dijital hizmetler veya uygulamalar olarak anilan gelismis dijitallestirme firsatlariyla etkinlestirilen
miisteri hizmetlerini hem BT liderleri tarafindan tasarlanma bigiminde hem de is liderleri tarafindan
pazara sunulma bi¢iminde ¢eviklik gerektirme konusunu vurgulamaktadir. Yine ¢alismada bu ¢evikligin
gercekten de kurumsal bir yetenek oldugunu bunu saglamanin yolunun da dijital liderlerden gectigi 6ne
siriilmektedir. Tanniru ve Khuntia (2016) tarafindan yapilan g¢alismada ise, dijital hizmetleri
desteklemek icin tasarlanmis bir hizmet sistemi mimarisinde temsil edilen hizmet nesnelerini, degisen
bir ig ve teknoloji ortaminda is ¢evikligi i¢in bir is mimarisinin g¢esitli bilesenleriyle iligkilendiren bir
dijital liderlik konsepti dnerilmektedir. Bdylece dijital liderlik sayesinde kurumlar daha gevik olacaktir.
Kirmiz1 kiimede yer alan ve dijital liderlik arasinda iligkisi bulunan orgiitsel ¢eviklik kavramu, stratejik
diisiinme, yenilik¢i bir zihniyet, degisimden yararlanma ve uyarlanabilir ve proaktif olmaya yonelik
amansiz bir ihtiya¢ gerektiren temel bir yetkinlik, rekabet avantaji ve farklilastirici olarak kabul
edilmektedir. Nihayetinde ceviklik, secimden ziyade hayatta kalmak i¢in bir is zorunlulugu haline
gelmektedir (Harraf vd., 2015). Buna gore dijitallesme ile birlikte ¢evrede yasanan bu degisime
isletmelerin hizli bir sekilde uyum saglamasi, rekabet avantaji saglayabilmesi, hayatta kalabilmesi
organizasyonun ¢evik olmasina ve dijital bir lidere sahip olmasina bagli géziikmektedir.

Yesil Kiimede; bibliyometrik analiz, literatiir arastirmasi ve e-liderlik anahtar kelimeleri ile
yapilan ¢alismalarda genel itibariyle bibliyometrik bir yontemle kavram arastirildigi gozlenmistir (Eberl
ve Drews, 2021; Karakose vd., 2022; Tigre vd., 2022). Dijital liderlik kavrami yeni bir liderlik modeli
oldugu i¢in bu tarz ¢alismalarla arastirmacilara detayli bilgiler sunulmaya calisilmistir.

Turkuaz Kiimede; teknolojinin yapisal modeli ve dijitallesme anahtar kelimeleriyle ilgili
caligmalar ortaya ¢ikmigtir. Caligmalarin igerikleri incelendiginde De Waal ve arkadaslar1 (2016), dijital
liderlik kavramini hem nesnel bir dis gii¢ olarak hem de sosyal boyutta insa edilmis bir eser niteliginde
klasik teknoloji tartismasina konu olabilecek bir kavram olarak ele almaktadir. Arastirmacilar, dijital
liderlikteki firsatlar ve gelismeler nelerdir, toplum ve kuruluslar igin riskler ve tehditler nelerdir?
Sorularina cevabini paydas teorisine ve teknolojinin yapisal modeline dayanarak, kapsamli bir genel
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bakisla ele almaktadir. Analiz sonucunda her paydas, dijital liderlige yon vermek i¢in kendi araglarini
kullanmakta, istenen e-becerileri elde etmek i¢in farkli programlar gelistirmektedir. Yine ¢aligmada
dijital liderlik, dijitallesmenin sonucu olarak ele alinmaktadir. Van Outvorst ve arkadaglar (2017) ise
caligmalarinda dijital doniistimiin kuruluslarin ¢aligma sekli ve insanlar ve bilgiyi paylasan ag
kuruluslar tizerindeki etkisini arastirmaktadir. Arastirma sonucunda dijital liderligin bu gelismelerden
etkilendigi sonucuna varilmistir. Yine ¢alismada dijital liderlerin iizerine diigmesi gereken konulara
Oneri olarak, iletisim icin ekstra gereksinimler, bilgi kalitesi, siirekli degisen ag organizasyonlari
sunulmustur.

Turuncu Kiimede yer alan dinamik yetenekler ve doniisiimsel liderlik anahtar kelimelerinden
yola ¢ikarak yapilan yayinlarda ortaya ¢ikan ¢aligmalar su sekildedir: Mihardjo ve arkadaglar1 (2019)
yaptiklar1 makalede, pazar yonelimine dayali olarak stratejik ittifak ve dinamik yetenek gelistirmede
dijital liderligin rollerini incelemektedir. Calisma sonucunda dijital liderlik ile stratejik ittifakin gelisimi
ve pazar yonelimine dayali dinamik yetenekler arasindaki dogrudan ve dolayli 6nemli etkileri
dogrulamaktadir. Baska bir ¢alisma ise Karippur ve Balaramachandran (2022) tarafindan yapilmustir.
Caligmada doniisiimcii liderlik teorileri, ¢ok yonliilik ve dinamik yetenekler incelenmis ve dijital bir
girisim igin en uygun liderlik 6zellikleri ve uygulamalari &nerilmistir. Onerilen arastirma modeli Asya
Pasifik bolgesinden bir grup lider ve iist diizey yonetici iizerinden test edilmistir. Arastirma sonucunda
en etkin liderlik tiirliniin dijital liderlik oldugu bu tiir liderlik modelinin stratejik dnceliklerinin oldugu
belirtilmistir. Susilawati ve arkadaslar1 (2021) ise yaptiklar1 galismada COVID-19 salginin, liderlik tarzi
da dahil olmak iizere hayatin gesitli yonlerini etkiledigini buna bagli olarak dijital liderlik tiirtiniin,
COVID-19 salgini sirasinda basarili olan bir liderlik modeli haline geldiginden bahsetmistir. Yaptiklar
arastirma sonucunda dijital liderligin doniistimsel liderlik 6zelliklerini tasidigi, doniisiimeii liderligin,
eylemde ana hatlar ¢izilen orgiitiin vizyonuna ve hedeflerine yonelik oldugu sonucuna varilmistir. Bu
kapsamda bu kiimede yer alan dinamik yetenekler kavrami, kaynak teminine karar verme itibariyle
biitiin siiregleri yeniden yapilandirarak degisen ve gelisen ¢evre kosullarina zamaninda ve siirdiiriilebilir
olacak sekilde uyum saglayabilecek orgiit yetenegi olarak ele alinmaktadir (Rialti vd., 2019, s.2055).
Turuncu kiimede yer alan ¢aligmalarda Covid 19 gibi ¢evresel belirsizligin oldugu bir ortamda isletmeler
degisen kosullara ayak uydurabilme yetenegini gelistirebilmek i¢in dijital liderlerden faydalanmaktadir.
Bu baglamda dijital liderler stratejik bir kaynak olarak ele alinarak dinamik yetenegin bir unsuru olarak
degerlendirilmektedir. Yine kiimede yer alan g¢alismalarda dinamik yetenekle birlikte doniisimcii
liderlik de ele alinmustir. Dijital liderler bu kapsamda doniisiimsel liderlerin bir uzantis1 gibi ele
almmakta ve dijital liderler doniisiimsel liderlere benzemekte ancak onlardan daha kapsamli 6zelliklere
sahip olmak zorundadir (Ordu ve Nayir, 2021, s.77).

Miirdiim Kiimede yer alan caligmalar ise dijital liderlik ve siirdiiriilebilirlik performansi
arasindaki iliskiyi incelemektedir. Yapilan caligmalar dijital liderligin isletmelerin siirdiiriilebilir
performansina olumlu katki sagladigi isletmelerin bu sayede daha rekabetci ve daha rahat bir sekilde
hayatta kalabildiklerini ortaya ¢ikarmaktadir (Borah vd., 2022; Gouda ve Tiwari, 2022).

Anahtar kelime analiziyle ilgili ¢alismalar 6zetlendiginde, dijital liderlik konusu ile birlikte ele
alman konular; dijital doniisiim, Covid 19, inovasyon, ¢eviklik, bibliyometrik analiz, dijitallesme,
dinamik yetenekler ve doniisiimsel liderlik ve siirdiiriilebilirliktir. ileride bu konu hakkinda ¢alisacaklar
icin belirtilen anahtar kelimelerin rehber niteliginde olacag: diistiniilmektedir. Bu sayede arastirmacilar
dijital liderlik konusunun hangi konularla birlikte ele alinarak degerlendirilebileceklerine dair bilgilere
bu analiz sayesinde daha rahat erigebilecektir. Yine analiz kapsaminda anahtar kelimelerin yillara gore
degisimi ele alindiginda 2016 yilinda dijital liderlik konusu genel itibariyle alanyazin ¢alismasi, orgiitsel
ceviklik gibi anahtar kelimelerle birlikte ele alinirken 2020 y1lina gelindiginde ise covid 19, dijitallesme,
dijital doniisiim gibi kelimeler karsimiza ¢ikmaktadir. 2022 yillarina gelindiginde ise anahtar kelimeler,
dijital teknoloji, stirdiirtilebilirlik, giiven olarak karsimiza ¢ikmaktadir. Anahtar kelimelerin yillara gore
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degisimi kapsaminda yapilan bu analiz sayesinde dijital liderlik konusunun yillara gore seyri ve egilimi
ortaya cikartilmisgtir.

Atif analizine gore; en ¢ok atif alan dokiiman yazarinin El Sawy vd (2016)’ne ait “How LEGO
Built the Foundations and Enterprise Capabilities for Digital Leadership” ¢aligmasi oldugu, en ¢ok alinti
yapilan kaynagin ise Sustainability dergisi oldugu belirlenmistir. Dolayisiyla bu konuya ilgi duyanlarin
ve konu ile ilgili ¢alisma yapacak olan aragtirmacilarin s6z konusu kaynaklari takip etmeleri
onerilmektedir. Ayrica dijital liderlik konusunda her ne kadar en fazla yayin yapan iilkenin Almanya
olmasina karsin en ¢ok atif alan {ilkenin Amerika olmasi da diger bir bulgudur. Bu durumun nedeni ise
iki iilkenin de yayin sayisinin birbirine yakin oldugudur.

Ortak atif analizine gore dijital liderlik konusundaki ¢aligmalarin en ¢ok atif yaptigi referans El
Sawy, O. A., Kraemmergaard, P., Amsinck, H. Ve Vinther, AL (2016). How LEGO Built the
Foundations and Enterprise Capabilities for Digital Leadership. Mis Quarterly Executive, 15 (2), 141-
166 galigmadir. Dolayisyla bu yayinin alan i¢in tiretken bir yayin oldugu sdylenebilir. En ¢ok ortak atif
yapilan kaynak Sustainability-Based (50 atif), dijital liderlik konusunda yapilan ¢aligmalarda en ¢ok
ortak atif yapilan yazarlar; Kane, G. C., El Sawy, O. A.’dur.

Sonug olarak bu ¢alisma, yeni bir model olan djjital liderlik konusunu bibliyometrik bir yontem
kullanarak ileride ¢alisma yapmak isteyen arastirmacilar icin en ¢ok atif alan kaynaklari, yazarlari,
dokiimanlarin listesini vermektedir. Calismada sadece Web of Science veri tabani ele alinarak analiz
yapilmast bir kisithilik olarak degerlendirilmektedir. Bu yiizden gelecekteki caligmalarda Scopus veri
tabaninin da dahil edilmesi ile daha ¢ok ¢aligmaya ulasilarak analiz yapilabilecegi diigiiniilmektedir.
Caligma sayesinde dijital liderlik konusunun hangi konularla birlikte ele alinabilecegi konusunda fikir
sunulmasi amaclanmistir. Yine dijital liderlik konusunun yillara gére hangi konularla ve temalarla
birlikte ele alindig1 incelenerek bir egilim ortaya ¢ikartilmaya ¢alisilmistir. Bu sayede dijital liderlik ile
giincel konular arasindaki iliski incelenmis ve gelecekteki arastirmalara yol gostermesi amaglanmistir.
Dijital liderlik kavramuyla ilgili Tiirk¢e alanyazininda mevcut ¢alismalari inceleyen arastirmalarin kisith
olmasi nedeniyle bu alanda arastirmalarin artirilmasi kavrami anlamayi ve uygulamada etkin bir sekilde
ilerlemeyi kolaylastiracaktir.

Arastirma ve Yayin Etigi Beyam

Aragtirma, yayin etigi ilkelerine uygun olarak gergeklestirilmistir. Bu aragtirma makalesi
bibliyografik analiz niteliginde olup etik kurul onayr gerektiren bir ¢alisma olarak
degerlendirilmemektedir.

Yazarlarin Makaleye Katki Oranlar:

Makale ii¢ yazar tarafindan kaleme alinmis olup, baska yazar ve kuruluslarin yazim siiresince
destegi bulunmamaktadir. Yazarlarin makaleye katki oranlar esittir.

Cikar Beyam

Bu makale ile ilgili olarak yazarlarin hi¢bir kisi ya da kurulusla c¢ikar gatigmasi
bulunmamaktadir.
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Extended Abstract

The Covid-19 epidemic, the growth of remote working arrangements, and the steady rise in the
number of virtual businesses have all increased the significance of a leader's abilities and capabilities in
digital operations. "Digital leadership" is the name of the new leadership model that enterprises require
in this approach. Digital leaders are people who show transformational behavior and keep an open mind
when things change or new things happen. By examining the content of scholarly publications on the
idea of "digital leadership" between 2004 and 2022, this study aims to give a comprehensive view on
the pertinent literature.

The study data were gathered in January 2022 from the Web of Science database. The term
"digital leadership” was searched for in this database between 2004 and 2022 in the title and category
fields. As documents, the options article, review article, book chapter, and paper are selected. The
VOSviewer 1.6.17 software was used to do text data-based mapping, keyword analysis, co-authorship,
citation, and co-citation analyses after first performing evaluations in the study using the information
collected from the Web of Science database. 134 scientific papers were obtained as a consequence of
these selections. It has been discovered that the vast majority of scientific publications are articles and
that other types of publishing are inadequate.

Co-authorship, citation, and co-citation analyses were carried out within the framework of
mapping analysis based on bibliographic data. In this approach, it hopes to highlight significant writers,
papers, nations, and universities engaged in digital leadership research. It has been shown that there has
been arise in publications, particularly those made after 2019. In the research findings, it was discovered
that the majority of publications are in the discipline of management; Germany is the most productive
country; El Sawy et al. (2016) is the most referenced author; and digital transformation is the most often
used keyword. The arrival of the Covid 19 pandemic into our lives is regarded to be the most significant
reason for this surge after 2019. Since the epidemic has exacerbated environmental risks, businesses
have forced to adapt their operations to stay afloat. Digital leadership emerged as a new leadership model
as a result of the rapid development in digitalization.

This study gives a list of the most referenced sources, authors, and documents for future scholars
who want to investigate the subject of digital leadership, which is a novel paradigm, using a bibliometric
method. The study's weakness is that it only looked at the Web of Science database. It is believed that
by incorporating the Scopus database into future research, more studies will be accessible and examined.
It is hoped to offer an idea about the subjects on which the issue of digital leadership might be addressed
thanks to the study. Again, a trend was attempted to be uncovered by analyzing the subjects and themes
with which digital leadership has been treated over the years. So, the relationship between digital
leadership and present problems was investigated with the intention of directing future study. The
findings are expected to serve as a foundation for future research on the subject, as well as contribute to
research fields that are making progress in digital leadership and themes that are contenders to be the
focus of research activities in the near future.
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__ OKUL MUDURLERININ VIiZYONER LIDERLIK DAVRANISLARI ILE
OGRETMENLERIN ORGUTSEL VATANDASLIK DAVRANISLARI ARASINDAKI
ILiSKi?!

Figen ATIGAN? & Pinar OZKAN®
Oz
Bu aragtirmada, okul miidiirlerinin vizyoner liderlik diizeylerinin 6gretmenlerin orgiitsel vatandaslik davraniglarini yordayip
yordamadigini belirlemek amaglanmistir. Bu kapsamda arastirma nicel desenli olup genel tarama modellerinden olan iligkisel
tarama modeli kullanilan bir ¢alismadir. Arastirmanin evrenini, 2021-2022 egitim ve 6gretim yilinda Istanbul ilinde Milli
Egitim Bakanligina bagli kamu ilkokul, ortaokul ve lise kurumlarinda gorev yapmakta olan 6gretmenler olusturmaktadir.
Arastirmanin érneklemini ise Istanbul ili Anadolu yakasinda ‘kolay 6rnekleme yontemi ‘ile secilen okullarda gérev yapmakta
olan 6gretmenler olusturmaktadir. Veriler, “Vizyoner Liderlik Olgegi”, “Orgiitsel Vatandashk Davranislar1 Olgegi” ve
aragtirmaci tarafindan gelistirilen ‘Kisisel Bilgiler Formu’ yardimiyla toplanmistir. Veriler korelasyon ve regresyon analiz
teknikleri yardimiyla ¢6ziimlenmistir. Aragtirma sonucuna gore; okul miidiirlerinin vizyoner liderlik sergileme diizeylerinin
ve Ogretmenlerin Orgiitsel vatandaslik davranislarini sergileme diizeylerinin ‘yliksek’ oldugu bulgusuna ulasilmigtir. Okul
miidiirlerinin vizyoner liderlik sergileme diizeyleri hakkindaki &gretmen algilari cinsiyet, egitim durumu, kidem, yas
degiskenlerine gore anlamli farklilik gostermezken, okul miidiiri ile c¢aligma siiresi degiskenine gore anlamli farklilik
gostermektedir. Arastirmada okul miidiirlerinin vizyoner liderlik diizeyleri ile 6gretmenlerin 6rgiitsel vatandaslik davraniglari
arasinda pozitif yonde anlamli iliski bulunmustur. Okul miidiirlerinin vizyoner liderlik diizeyleri 6gretmenler orgiitsel
vatandaslik davranislarini yordamaktadir.
Anahtar Kelimeler: Liderlik, orgiitsel vatandaglik davraniglari, vizyoner liderlik, yoneticilik.

The Relationship between School Principals’ Visionary Leadership Behaviors and
Teachers' Organizational Citizenship Behaviors

Abstract

In this study, it was aimed to determine whether school principals' visionary leadership levels predict teachers' organizational
citizenship behaviors. In this context, the study has a quantitative design and the relational survey model, which is one of the
general survey models, is used. The population of the study consists of teachers working in public primary, secondary and
high schools affiliated to the Ministry of National Education in Istanbul in the 2021-2022 academic year. The sample of the
study consists of teachers working in schools selected by ‘convenience sampling method' in the Anatolian side of Istanbul
province. The data were collected with the help of "Visionary Leadership Scale", "Organizational Citizenship Behaviors
Scale" and 'Personal Information Form' developed by the researcher. The data were analyzed with the help of correlation and
regression analysis techniques. According to the research; it was found that school principals' level of exhibiting visionary

! Bu makale ikinci yazarin danismanliginda birinci yazar tarafindan hazirlanan yiiksek lisans tezi kapsaminda hazirlanmstir.
2 Ogretmen, Milli Egitim Bakanhi, E-posta: fustunnn@hotmail.com, ORCID: 0000-0003-3300-959X
3Dr. Ogr. Uyesi, Istanbul Sabahattin Zaim Universitesi, E-posta: pinar.mert@izu.edu.tr, ORCID: 0000-0003-3633-7556
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leadership and teachers' level of exhibiting organizational citizenship behaviors were 'high'. Teachers' perceptions about
school principals' visionary leadership levels do not show significant differences according to gender, educational status,
seniority, and age variables, while they show significant differences according to the working time with the school principal
variable. In the study, a significant positive relationship was found between school principals' visionary leadership levels and
teachers' organizational citizenship behaviors. School principals' visionary leadership levels predict teachers' organizational
citizenship behaviors.

Keywords: Leadership, organizational citizenship behaviors, visionary leadership, management.

Giris

Yénetim, yonetici tarafindan (Ozalp, 2012, s.3); iimitleri, arzulari, hirslar1, gereksinimleri ve
gayeleri birbirinden farkli olan kisilerin (Sahin, 2004, s.524) ortak bir amag etrafinda toplanmasi ve
tek bagina yapilmasi zor ya da imkansiz gibi goriinen bir isin igbirligi yoluyla ¢6ziime ulastirilmasidir
(Satici, 1998, s.2). Yonetim siirecindeki orgilitlerin en 6nemli 6gesinin insan olmasi, insan dgesinin de
ihtiyaglar1 karsilamada ve amacglarina ulasmada Orgiitlenmesi zorunlulugu, liderligi zorunlu
kilmaktadir (Ozkan, 2020, s.1). Liderlik, kurumlarina yeni ufuklar acabilme yetenegine sahip olan
liderlerin belirledigi yolda yiirliyebilme siirecidir (Acar, 2006, s.5). Baltas’a (2018, s.123) gore
liderlik, bir mevki ya da dncelik olmaktan ¢ok bir tiir hizmet olarak goriilebilecek, yasamimizin her
adiminda fark yaratmamizi saglayacak bir anahtaridir. Harris ve Hartman (2002, s.229) liderligi “Bir
veya birka¢ bireyden olusan bir ailede Orgiit yararina davraniglar sergilemektir” seklinde
tamimlamaktadir. Simsek, Akgemci, Celik’e (2007, s.175-179) gore yoneticilik, diger bireylerin
yaptig1 isler dogrultusunda orgiitiinii basarili bir sekilde hedefe ulagtirmay1 becerebilme sanati olarak
ifade edilebilmekteyken liderlik resmi yetkileri kullanmadan da fikirlerini bireylere kabul ettirip bu
fikirler etrafinda insanlar1 bir araya getirerek isbirligi icerisinde ve goniillii olarak basariya ulagsmay1
saglayabilmektir. Lider; yon belirleme, vizyon gelistirme, ortak vizyon olusturma, takimlarin destegini
saglama, gldileme, esinlenme, yarali ve kokli degisimler yapmaya odaklidir. Yoneticiyse
planlamaya, biitcelemeye, organizasyon ve personel teminine, kontrol ve problem c¢ozmeye,
ongoriilebilir ve diizenli sonuglar elde etmeye odaklidir (Cirpan, 1999, s.1). Uygun‘a (2008, s.5) gore
liderlik formal bir konuma sahip olmayan, aristokrasiye veya genetige bagh olmayan, yoneticilikten
farkli olarak nitelendirilebilecek, politik, kiiltiirel ve vizyon sahibi olabilmekle birebir iligkili bir
kavramdir.

Ozkan (2020, s.45) vizyonu, “Gelecege dair karisik gibi gériinen denklemlerin, algilanabilecek
sekilde ¢oziime ulastirilabilmesi ve bunu yaparken de ileriyi gorerek, hedefler belirleyerek ve
gelecekle ilgili tahminler dogrultusunda adim adim ilerleyerek sonuca ulagmaktir” seklinde
aciklamaktadir. Ozdemir’in (2000, s.38) ifadesine gore vizyon, “bakis acisi, ileride neler
yasanabilecegini ongorebilme kabiliyeti” seklinde ifade edilebilecegi gibi “ileriyi gorebilmenin bir
anahtaridir ve orgiitiin olmay1 hayal ettigi noktadir” denilebilir. Buradan yola ¢ikilarak vizyon
“degisimin baslangici ve uzun soluklu planlar yapmanin bagladig1 noktadir” seklinde de aciklanabilir.
Glintimiizdeki gelismeleri takip ettigimizde siirekli degisen ve kendini yenileyen bir siire¢ ic¢inde
oldugumuzu gozlemlemekteyiz. Bu baglamda orgiitlerin ayakta kalabilmek adina kendini gelistirmek
zorunda oldugunu g6z ardi edememekle birlikte ileriyi gorme ve Ongorebilme olarak ifade edilen
vizyoner liderlere olan ihtiyacin arttigini ifade edebiliriz (Kagmaz, 2020, s.12).

Kinippenberg ve Stam’e (2014, s.241) gore vizyoner liderler, gelecege doniik amaglarin
gerceklestirirken kolektif bir sekilde ¢alisabildikleri gibi ¢alisanlariyla da iletisimleri giiglii tutarak ve
ikna kabiliyetlerini kullanarak onlar1 motive ederler. Bu baglamda da calisanlari iizerinde bir etki
birakarak, onlar1 da yeni goriislere acik olarak peslerinden siiriiklerler. Snyder’e (1999) gbre vizyoner
liderler olaylar1 diger insanlardan daha farkli anlama yetenegine sahip, farkli ozellikleri ve farkli
inanglar1 olan liderlerdir. Zorluklarla basarisizlik duygusuna kapilmadan miicadele eden, hep ileriye
odaklanan, kendilerini gelistirmek i¢in sebepler arayan ve kapasitelerinin en iist seviyesine
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c¢ikacaklarina olan giivenleri tam olan liderler vizyoner liderlerdir (akt. Bulut ve Uygun, 2010, s.34).
Bu baglamda “Vizyoner liderler; belirlenen vizyona ulasilmasi yolunda, orgiitiin etkililigi, gelisen,
degisen diinyaya uyum gosterilebilmesi agisindan caliganlarinin etkin olarak basarili ve verimli
calismasini, kendilerini gelistirmesini, belirlenen goérevlerinden ve ddevlerinden ayri olarak ekstra
cabalar gostermesini yani orgiitsel vatandaglik davraniglari sergilemesini beklemektedirler.” denilebilir
(Erdogan, 2021, s.35).

Orgiitsel Vatandaslik Davranisi, bireyin gorev taniminin diginda, isteyerek, sonucunda rgiite
yarar saglayacak ve bu davranigindan dolay1 her zaman resmi olarak 6diillendirilmeden yapmis oldugu
ekstra rol davraniglaridir (Alper-Ay, 2018, s.5). Organ’a (1997, s.87) gore orgiitsel vatandaghk
davraniglart aslinda belli bir amag gilidiilmeden, tamamen icgiidiisel olarak bireylerin kendiliginden
sergiledigi davranislardir. Tk hedef orgiitii basariya gotiirmek degildir, aslinda 6rgiit bu durumdan
tamamen rastlantisal bir sekilde olumlu olarak etkilenmektedir.

Egitim kurumlan olarak dikkate aldigimizda Huda, Chairunnisa ve Utami’ye (2020, s.356-
357) gore egitim kurumlari belli amaclart olan ve bu amaglarina ulagmalart gereken
organizasyonlardir. Bagta teknoloji olmak iizere birgok alanda oldugu gibi egitimde de her giin
yenilikler olmaktadir ve bu da beraberinde okullarda gorev taniminin 6tesinde ¢alismaya istekli ve
degisimlere agik Ogretmenlere ihtiyaci dogurmaktadir. Lavy’nin (2019, s.2) belirttigine gore lider
destegi Ogretmenlerin orgiitsel vatandasglik davraniglarini daha fazla kullanmalari konusunda onlari
cesaretlendirmekte ve bu konuda daha fazla ¢aba ve zaman harcamalarina yardimci olmaktadir.
Babil’e (2009, s.19) gore glinlimiiziin degisen ve gelisen teknolojisinde bilgiye ulagmak eskisi kadar
zor olmamakla birlikte, egitim kurumlari olan okullara karsi olan beklentiler de farklilasmistir. Bu
baglamda okullar1 yoneten kisilere karsi da beklentiler farklilagmigtir ve burada yine karsimiza ¢ikan
kavram vizyondur ¢iinkii egitim kurumlar1 olan okullarin basariya ulasmasi ve emin adimlarla ileriye
ylirlimesi ancak onlara bu yolda rehberlik edebilme becerisine sahip, vizyon sahibi liderler araciligiyla
saglanabilecektir. Vizyoner liderlik okullarin gelecegi i¢in 6nemlidir. Okul vizyonunu olusturmada
okul yoneticilerinin vizyoner liderlik rolleri 6n plana g¢gikmaktadir. Buradan yola ¢iktigimizdaysa
liderin vizyoner olarak takim arkadaslariyla ortak bir vizyon olusturdugu okullarda 6gretmenlerin daha
motive oldugu ve kendini degerli hissettigi ve dolayisiyla da bu sekilde hissettikleri bir ortamda gorev
kapsami diginda yapilan tiim davranislar olarak agiklanabilecek orgiitsel vatandaslik davraniglarini
sergilemekte olduklar1 goriilmektedir (Dogan, 2020, s.100).

Bu aragtirmanin amaci, okul miidiirlerinin vizyoner liderlik davranmiglar diizeylerinin
Ogretmenlerin Orgiitsel vatandaslik davraniglarini yordayip yordamadigini belirlemektir. Bu amaca
bagl olarak gelistirilen alt sorular asagida siralanmaktadir:

1) Ogretmenlerin algilarina gore, okul miidiirlerinin vizyoner liderlik davranislarinin diizeyi
nedir?

2) Okul midirlerinin vizyoner liderlikler davranmiglari &gretmenlerin; cinsiyetlerine,
yaslarina, egitim durumlaria, yonetici ile aym okulda ¢alisma siirelerine ve mesleki
kidemlerine gore anlamli bir farklilik gostermekte midir?

3) Ogretmenlerin orgiitsel vatandaslik davranislari sergilemeleri ne diizeydedir?

4) Ogretmenlerin orgiitsel vatandashk davranislari sergileme diizeyleri; cinsiyetlerine,
yaslarina, egitim durumlarina, yonetici ile aym1 okulda calisma siirelerine ve mesleki
kidemlerine gore anlamli bir farklilik olugturmakta midir?

5) Okul midiirlerinin 6gretmenlerce algilanan vizyoner liderlik davranislarinin diizeyleri ile
orgiitsel vatandaslik davranislar1 diizeyleri arasinda anlamli bir iliski var midir?
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6) Ogretmen algilarina gore okul miidiirlerinin vizyoner liderlik diizeyleri, 6gretmenlerin
orgiitsel vatandaslik davranislarinin anlamli bir yordayicist midir?

Yontem

Bu boliimde sirasiyla arastirma modeli, 6rneklem, veri toplama araglari, verilerin toplanmasi
ve verilerin analizine iligkin boliimler yer almaktadir.

Arastirmanin Modeli

Okul miidiirlerinin vizyoner liderlik davranislarinin diizeyleri ile 6gretmenlerin orgiitsel
vatandaslik davranmiglar1 arasindaki iligkiyi konu alan bu arastirma nicel bir arasgtirma olup, genel
tarama modellerinden olan iliskisel tarama modeli kullanilan bir calismadir. iliskisel tarama modeli iki
ya da daha fazla degiskenin birbirleriyle etkilesim i¢inde olup olmadiklarini, eger bir etkilesim varsa
bunun ne sekilde gergeklestigini gosteren bir arastirma modelidir (Karasar, 2020, s.114).

Evren ve Orneklem

Aragtirmanin evrenini, 2021-2022 egitim ve dgretim yilinda Istanbul Ilinde Milli Egitim
Bakanligi’na baglh kamu ilkokul, ortaokul ve lise kurumlarinda goérev yapmakta olan §gretmenler
olusturmaktadir. Istanbul ilinde Milli Egitim Bakanligi'na bagli resmi egitim kurumlarinda gérev
yapan Ogretmen sayist 96.345°tir. Arastirmanin evreninin geni§ bir kitleden olusmasi sebebiyle
kolayda 6rnekleme yontemi kullanilmistir. Kolayda 6rnekleme yontemi, arastirmacinin kendi fikirleri
dogrultusunda, zamani etkili kullanmak ve verilere hizlica ulagsmak amaciyla kullandig1 bir 6rnekleme
cesididir (Karayilan, 2021, s.38). Yazicioglu ve Erdogan’a (2004) gore genis kitlelerden olusan
evrende, ulasilmasi1 gereken ortalama kisi sayisi 400’diir. Bu ¢aligmaya dahil olan &gretmen sayisi
405°tir. Aragtirmaya katilan 6gretmenlerin demografik 6zellikleri Tablo 1°de sunulmustur.

Tablo 1. Katilimcilarin Demografik Bilgileri

Degisken Gruplar f %
Cinsivet Erkek 240 62,5
4 Kadin 144 37,5

30 yas ve alt1 36 9,4
31-40 yas 156 40,6
Yas 41-50 yas 128 33,3
51 yas ve lizeri 64 16,7
Baba 6grenim durumu Lisans 310 80,7
£ Lisansiistii 74 19,3

5 yil ve alt1 29 7,6

6-10 yil 45 11,7

Kidem 11-15 yil 87 227
16 y1l ve iizeri 223 58,1
3 yil ve alt1 234 60,9
Okul miidiir ile ¢alisma siiresi ;‘r-;lyi]le . 81 211
69 18,0
Toplam 384 100.0

Tablo 1°de goriildiigi tizere katilimeilarin %62,5’inin erkek, %40,6’sinin 31-40 yas araliginda
oldugu, %80,7’sinin lisans mezunu oldugu, %58,1’inin 16 yil ve lizeri kideme sahip oldugu,
%60,9’unun da okul miidiiriiyle Gi¢ yi1l ve daha az ¢alismis oldugu anlasilmaktadir.

Veri Toplama Araci

Bu calismada uygulanan veri toplama araci ii¢c bdliimden olugmaktadir. Birinci boliimde
bireysel bilgiler, ikinci boliimde Cinar ve Kaban’in (2012) gelistirmis oldugu Vizyoner Liderlik
Olgegi bulunmaktadir. Ugiincii boliimde ise, Tiirkge ¢evirisinin Polat (2007) tarafindan yapilmis olan
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Orgiitsel Vatandaslik Davranislar1 Olgegi bulunmaktadir. Olgeklerin kullanimryla ilgili gerekli izinler
Olcekleri gelistiren ve uyarlayanlardan mail yoluyla alinmistir.

Kisisel bilgiler formu.

Katilimcilarin bireysel olarak sahip olduklar verilere ulasmak igin olusturulan bir formdur.
Kisisel degiskenlerle ilgili katilimcilarin cinsiyetleri, yaslari, egitim durumlari, mesleki kidemleri,
yonetici ile ¢aligma stireleri degiskenlerini iceren bilgiler yer almaktadir.

Vizyoner liderlik ol¢egi.

Katilimcilara Cinar ve Kaban’m (2012) gelistirdigi Vizyoner Liderlik Olgegi uygulanmstir.
Olgekte 14 madde ve dért boyut bulunmaktadir. 1lk alt boyutta dort soru yer almakta ve vizyoner
diisiinme alt boyutu olarak tanimlanmaktadir. Ikinci alt boyutta dért soru yer almakta ve eylem
yonelimli olma alt boyutu olarak tanimlanmaktadir. Ugiincii alt boyutta {i¢ soru yer almakta ve
gelecegi resmetme alt boyutu olarak tanimlanmaktadir. Son alt boyutta da ii¢ soru yer almakta ve
degisime agik olma alt boyutu olarak tanimlanmaktadir.

Olgek “kesinlikle katilmiyorum (1), katilmiyorum (2), kararsizim (3), katiliyorum (4),
kesinlikle katiliyorum (5)” seklinde seceneklerden olusan besli likert tipinde bir 6l¢ektir. Aragtirmada,
ulasilan bulgular neticesinde analizlere gore, 6lgegin tamami i¢in hesaplanan Cronbach Alpha ig
tutarlilik kat sayist 0.963 tiir.

Orgiitsel vatandashk davramslar olcegi.

Katilimcilara Polat’ i (2007) Tiirkgeye cevirisini yaptigi Orgiitsel Vatandashik Davranislari
Olgegi uygulanmistir. Olgekte 20 madde ve dort alt boyut bulunmaktadar. ilk alt boyutta sekiz soru yer
almakta ve yardimlasma alt boyutu olarak tanimlanmaktadir. ikinci alt boyutta dort soru yer almakta
ve centilmenlik alt boyutu olarak tanimlanmaktadir. Ugiincii alt boyutta dért soru yer almakta ve
vicdanlilik alt boyutu olarak tanimlanmaktadir. Son alt boyutta da dort soru yer almakta ve sivil
erdem alt boyutu olarak tanimlanmaktadir.

Olgek “kesinlikle katilmiyorum (1), katilmiyorum (2), kararsizim (3), katiliyorum (4),
kesinlikle katiliyorum (5)” seklinde segeneklerden olusan besli likert tipinde bir 6l¢ektir. Arastirmada,
ulagilan bulgular neticesinde analizlere gore, Olgegin tamami i¢in hesaplanan Cronbach Alpha i¢
tutarlilik kat sayis1 0.938°dir.

Verilerin Toplanmasi

Veri toplama siireci basamaklar halinde uygulanmis olup oncelikle Istanbul Sabahattin Zaim
Universitesi Etik Kurulu’nun 24.02.2022 tarihli ve E-20292139-050.01.04-24410 sayili yazis1 ile etik
kurul izni alinmistir. Bu iznin ardindan veri toplama araglarinin okullarda uygulanmast igin Istanbul il
Milli Egitim Miidiirliigiine bagvurulmus ve yapilan izin talebi 28.03.2022 tarih ve 46577975 sayili
yaziyla kabul edilmistir. Ayrica, olgekleri gelistiren ve Tiirkgeye uyarlayan galismacilardan izinler
alinarak 2021-2022 egitim-6gretim yili subat, mart ve nisan aylarinda, Istanbul ili Anadolu
yakasindaki okullarda gérev yapmakta olan ogretmenlerin bir kismina arastirmacinin dgretmenlere
gerekli agiklamalar1 yapmasindan sonra uygulanmis, bir kismina da Google Form’da hazirlanmis olan
Olgekler dijital ortamda uygulanmstir.

Verilerin Analizi

Normallik degerleri ve giivenilirlik katsayilar1 dlgeklerden elde edilen veriler dogrultusunda
hesaplanmistir (Tablo 2).
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Tablo 2. Olgeklerin Basiklik ve Carpikitk Degerleri ile Giivenirlik Katsayilar:

Degisken Skewnes (Basiklik) Kurtosis (Carpiklik) Cronbach Alpha
Yardimlagsma -.798 -.329

Centilmenlik -727 -432

Vicdanlilik -.579 -1.113 .938

Sivil erdem -.588 -.007

Orgiitsel vatandaglhk toplamm -.301 -.931

Vizyoner liderlik -.423 -.649 .963

Tablo 2’ye gore Olgeklerin basiklik ve carpiklik degerleri =1.5 araliginda yer almaktadir.
George ve Mallery’e (2016, s.114-115) gore basiklik ve ¢arpiklik degerleri £2 oldugu durumlarda
verilerin kabul edilebilir diizeyde normal dagilim gosterdigi ifade edilmektedir. Bu anlamda verilerin
normal dagilim gosterdigine karar verilmis ve parametrik analizler yapilmistir. Ayrica Olceklerin
giivenirlik katsayilarinin yiiksek oldugu goriilmektedir. Bu bilgilerden hareketle veriler, t testi,
ANOVA (Post Hoc Scheffe ve Games Howell), korelasyon ve basit regresyon testleri yapilarak analiz
edilmistir.

Bulgular

Okul Miidiirlerinin Vizyoner Liderlik ve Ogretmenlerin Orgiitsel Vatandashk
Davramslarinin Diizeyine Yonelik Bulgular

Okul miidiirlerinin vizyoner liderlik ve d6gretmenlerin orgiitsel vatandaslik davranigi gosterme
diizeyleri Tablo 3’te sunulmustur.

Tablo 3. Olceklerin Ortalama ve Standart Sapma Degerleri

Degisken N M sd Degerlendirme
Yardimlagsma 3.717 1.128 Yiiksek
Centilmenlik 4.408 .610 Cok yiiksek
Vicdanlilik 384 3.548 1.427 Yiiksek
Sivil erdem 3.557 1.035 Yiiksek
Orgiitsel vatandaslik toplam 3.790 .884 Yiiksek
Vizyoner liderlik 3.465 1.097 Yiiksek

Tablo 3’¢ gore Ogretmenlerin Orgiitsel vatandaslik davranmiglarindan yardimlagma alt
boyutunun ortalamasinin (M=3.717; sd=1.128), vicdanlilik alt boyutunun ortalamasinin (M=3.548;
sd=1.427), sivil erdem alt boyutunun ortalamasi (M=3.557; sd=1.035), orgiitsel vatandaslik
davraniglart 6lgeginin genelinin ortalamasinin  (M=3.790; sd=.884) ve okul miidiirlerinin vizyoner
liderlik davraniglar1 6lgeginin genelinin ortalamasinin (M=3.465; sd=1.097) “yiiksek™; centilmenlik alt
boyutunun ortalamasinin (M=4.408; sd=.610) “cok yiiksek” diizeyde oldugu goriilmektedir.

Ogretmenlerin Demografik Ozelliklerine Gore Okul Miidiirlerinin Vizyoner Liderlik
Davramslariyla Ogretmenlerin Orgiitsel Vatandashk Davramslarina liskin Bulgular

Ogretmenlerin cinsiyetlerine gore okul miidiirlerinin vizyoner liderlik davramslar1 ve
Ogretmenlerin orglitsel vatandaslik davraniglarini gosteren t testi bulgular1 Tablo 4’te sunulmustur.
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Tablo 4. Ogretmenlerin Cinsiyetlerine Gore Yapilan t Testi Bulgular

Degiskenler Gruplar N M SD t df p
Erkek 240 3.507 1.150
Erkek 240 4.370 .600

Centilmenlik Kadmn 144 4.461 626 -1.333 382 .183
Erkek 240 3.270 1.475
Erkek 240 3.446 1.068

Sivil erdem Kadmn 144 3741 952 -2.721 382 .007

) Erkek 240 3.621 897

Org. Vat. Top. Kadin 144 4.070 789 -5.121 331.666 .000
Erkek 240 3.328 1.094

Vizyoner liderlik Kadm 144 3.693 1.067 -3.197 382 .002

Tablo 4 incelendiginde, Ogretmenlerin cinsiyetlerine gore goriisleri, orgiitsel vatandaglik
Olceginin alt boyutlarindan; yardimlagsma, vicdanlilik ve sivil erdem davranislart ile Orgiitsel
vatandaslik davraniglar1 Olgeginin genelinde ve okul miidiirlerinin vizyoner liderlik davraniglari
Olgeginin genelinde anlamli farklilik gosterirken (p<.05); centilmenlik alt boyutundaki davranislart
anlamli farklilik gostermemektedir (p>.05). Buna gore kadin katilimcilarin Orgiitsel vatandaglik
davraniglarinin yardimlagma alt boyutunu (M=4.068; sd=.998), vicdanlilik alt boyutunu (M=4.012;
sd=1.215) ve sivil erdem alt boyutunu sergilemeleri ile (M=3.741; sd=.952) orgiitsel vatandaslik
davraniglarinin genelini sergilemeleri (M=4.070; sd=.789) ve okul miidiirlerinin vizyoner liderlik
davraniglarimi sergilemeleri (M=3.693; sd=1.067) erkek Ogretmenlere gore yliksektir (M=3.507;
sd=1.150; M=3.270; sd=1.475; M=3.446; sd=1.068; M=3.621; sd=.897; M=3.328; sd=1.094). Bagka
bir ifadeyle kadin Ogretmenler erkek Ogretmenlere goére oOrgiitsel vatandaslik davraniglarini
centilmenlik alt boyutu haricinde daha yiiksek diizeyde sergilerken okul miidiirlerinin vizyoner liderlik
davraniglarini sergilemeleri konusunda daha olumlu diisiincelere sahiptirler.

Ogretmenlerin egitim durumlarina gére okul miidiirlerinin vizyoner liderlik davranislari ve
Ogretmenlerin orglitsel vatandaglik davraniglarini gosteren t testi bulgular1 Tablo 5°te sunulmustur.

Tablo 5. Ogretmenlerin Egitim Durumlar: Degiskenine Gore Yapilan t Testi Bulgular:

Degiskenler Gruplar N M SD t df p

Lisans 310 3.740 1.113

Yardimlagma Lisansiistii 74 3.623 1.192 801 382 423
i lik Lisans 310 4.391 614

Centilmenli Lisansiistii 74 4.476 505 -1.068 382 .286
. Lisans 310 3.562 1.432

Vicdanlilik Lisansiistii 74 3.489 1.414 .395 382 .693
. Lisans 310 3.579 1.010

Sivil erdem Lisansiistii 74 3.462 1.136 873 382 383
. Lisans 310 3.803 .873

Orgiitsel Vatandaslik top. Lisansiistii 74 3.735 934 .593 382 .554
. . . Lisans 310 3.469 1.078

Vizyoner liderlik Lisansiistii 74 3.446 1.179 .158 382 .875

Tablo 5’te goriildiigii {lizere Ogretmenlerin egitim durumlarima gore goriisleri, oOrgiitsel
vatandaslik Olgeginin alt boyutlarindan; yardimlasma, centilmenlik, vicdanlilik ve sivil erdem
davraniglan ile orgiitsel vatandaslik davranmislari 6lgeginin genelinde ve okul miidirlerinin vizyoner
liderlik davraniglari 6l¢eginin genelinde anlamli farklilik géstermemektedir (p>.05).

Ogretmenlerin  kidemlerine gore okul miidiirlerinin vizyoner liderlik davranislart ve
Ogretmenlerin orglitsel vatandaslik davraniglarini gosteren t testi bulgular1 Tablo 6’da sunulmustur.
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Tablo 6. Okul Miidiirlerinin Vizyoner Liderlik Olcegi Puanlarinin Ogretmenlerin Kidem Degiskenine Gore ANOVA

Sonucglart
Kidem N M ) KT df KO F p Fark
= ASylvealn 29 3918 1.188 1.971 3 657
Z B6l0yl 45 3816 961 485489 380  1.278
£ citisw 87  3.669 1.125 487.461 383 514 673 -
= D-leyil+ 223 3.690 1.155
” Total 384 3.717 1.128
x  A-5yilvealt 29 4.284 715 .956 3 319
S B-6-10y1l 45  4.322 585 141.995 380 374
£ cas yil 87 4.433 .557 142,952 383 .853 466 --
S Dl6yil+ 223 4431 622
© Total 384 4.408 610
»  Asyilvealn 29 4.189 1.289 17.458 3 5.819
% B-6-10 yil 45 3.794 1.263 763.314 380  2.009
S C-11-15y 87  3.451 1.364 780.772 383 2897 035  A>D
£ D-16yil+ 223 3454 1479
Total 384 3548 1.427
g Adylvealn 29 3.681 1.097 586 3 195
S B-6-10yil 45 3511 867 409.778 380  1.078
S C11-15yil 87 3534 1045 410365 383 181 .909 -
2 D-l6yil+ 223 3559  1.058
Total 384 3.557 1.035
& Asyilvealn 29  3.998 971 1.696 3 565
= B-6-l0yl 45 3.852 740 298.078 380 784
S C-11-15yl 87  3.751 856 299.774 383 721 540 -
g0 D-16yil + 223 3.765 911
©  Total 384  3.790 884
A-5 yil ve altr 29  3.288 1.444 1.200 3 400
E  B6-10yl 45 3434 907 460.095 380  1.211
o C-11-15yil 87  3.454 1.089 461.296 383 330 803 -
> Da6yl+ 223 3.498 1.089
Total 384 3.465 1.097

Tablo 6 incelendiginde 6gretmenlerin kidem degiskenine gore goriisleri orgiitsel vatandaglik
Olceginin alt boyutlarindan; yardimlasma, centilmenlik ve sivil erdem davranislari ile Orgiitsel
vatandaslik davraniglar1 Olgeginin genelinde ve okul miidiirlerinin vizyoner liderlik davraniglari
Olgeginin genelinde anlamli farklilik gostermemektedir (p>.05). Ancak oOgretmenlerin orgiitsel
vatandaslik vicdanlilik davraniglar1 kidemlerine gore anlamli farklilik gostermektedir (F=2,897;
p<.05). Farkliliklarin ne sekilde gerceklestigini tespit edebilmek icin ve gruplarin varyanst homojen
dagilmadigindan dolay1 Post Hoc Games Howell testi yapilmistir. Analiz sonucuna gore; mesleki
kidemi 5 y1l ve altinda olan katilimcilarin vicdanlilik davranislart (M=4.189; sd=1,289), kidemi 16 yil
ve lizeri olan 6gretmenlerin vicdanlilik davraniglarindan daha yiiksektir (M=3.454; sd=1.427).

Ogretmenlerin  yaslarma gore okul miidiirlerinin vizyoner liderlik davramslar1 ve
Ogretmenlerin orgiitsel vatandaslik davraniglarini gosteren t testi bulgular1 Tablo 7°de sunulmustur.
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Tablo 7. Okul Miidiirlerinin Vizyoner Liderlik Olcegi Puanlarinin Ogretmenlerin Yaslar: Degiskenine Gore ANOVA

Sonucglart
Yas N M SD KT df KO F p Fark
= 30 yas ve alt 36 3.941 1.126 2.520 3 840
§ 31-40 yas 156 3.672 1.137 484941 380  1.276
E 41-50 yas 128 3.680 1.121 487.461 383 658 578
T 51 yas+ 64 3.777 1.127
” Total 384 3717 1.128
« 30 yas ve alt 36 4.423 640 2.123 3 708
T 31-40 yag 156 4.363 501 140.828 380 371
£ 41-50 yas 128 4.377 617 142,952 383 1910  .127
£ 51yas+ 64 4570 614
< Total 384 4.408 610
N 30 yas ve alt1 36 4.069 1.395 13.861 3 4.620
Z 31-40 yas 156 3.596 1.293 766.911 380  2.018
2 41-50 yas 128 3435 1.480 780.772 383 2289 078
£ 51yas+ 64  3.367 1.599
Total 384  3.548 1.427
30 yas ve altt 36 3.625 1.056 1.087 3 362
E 31-40 yas 156 3.495 1.070 409.277 380  1.077
 41-50 yas 128 3.584 964 410.365 383 337 799
2 51yas+ 64 3.617 1.086
Total 384 3557 1.035
g 30yas vealn 36 4.000 916 1.983 3 661
E 31-40 yas 156 3.759 864 297.791 380 784
2 41-50 yas 128  3.751 873 299.774 383 843 471
g S5lyas+ 64 3.821 .940
< Total 384 3.790 884
30 yas ve altt 36 3.452 1.298 2.583 3 861
T 31-40 yas 156 3.379 1.067 458713 380  1.207
< 41-50 yas 128 3.503 1.097 461.296 383 713 545
S 51yag+ 64 3.603 1.061
Total 384 3.465 1.097

Tablo 7°’de goriildigii lizere, dgretmenlerin yaslarina gore goriigleri, orgiitsel vatandaglik
Olceginin alt boyutlarindan; yardimlasma, centilmenlik, vicdanlilik ve sivil erdem davraniglart ile

orglitsel vatandaslik davranmislart O6lgeginin genelinde ve okul midirlerinin vizyoner liderlik
davraniglart anlamli farklilik géstermemektedir (p>.05). Diger bir deyisle 6gretmenlerin yaglarina gore

Ogretmenlerin Orglitsel vatandaslik davranislari ve vizyoner liderlik algilart benzer diizeydedir.

Ogretmenlerin yaslar1 acisindan okul miidiirlerinin vizyoner liderlik davranislar1 ile
ogretmenlerin orgiitsel vatandaslik davraniglarinin karsilastirilmasi amaciyla yapilan t testi bulgular
Tablo 8’de sunulmustur.
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Tablo 8. Okul Miidiirlerinin Vizyoner Liderlik Olcegi Puanlarinin Ogretmenlerin Okul Miidiirleri ile Calisma Siiveleri
Degiskenine Gére ANOVA Sonuglar

Calisma siiresi N M SD KT df KO F p Fark
A3 yilvealt 234 3554  1.074 16.649 2 8.324
T B4yl 81 3910 1.126 470812 381 1236 1 ooy BOA
S C8yil+ 69 4045 1214 487.461 383 ' : C>A
Toplam 384 3.717 1.128
— Adyilvealn 234 4271 595 13.441 2 6.721 oA
S B-47yil 81 4509 614 129510 381 30 oo 000 con
8 c8yil+ 69 4753 495 142.952 383 : : o
Toplam 384 4408 610
A3 yil ve alti 234 3356 1.390 22811 2 11405
S B-4-7yil 81 3784  1.394 757.961 381 1.989
> Ccgyil+ 69 3923 1494 780.772 383 5733 004 C>A
Toplam 384 3.548 1.427
£ Adyilvealn 234 3379 988 26.636 2 13318
S B4yl 81 3626  1.091 383.729 381 L007  yass oo COA
& C8yil+ 69 4079  .945 410365 383 : : C>B
Toplam 384 3557  1.035
£ A3yilvealt 234 3623 821 18.470 2 9.235
> B-4-7 yil 81  3.948  .893 281.304 381 -
S0k C-8 yil + 69 4169  .941 299.774 383 : : C>A
©  Toplam 384 3790  .884
5 A3ylvealt 234 3288  1.014 19.266 2 9.633
3 B4yl 81 3679  1.080 442029 381 1160  ga00  oop  BOA
& C8yil+ 69 3811  1.264 461296 383 : : C>A
> Toplam 384 3465  1.097

Tablo 8 incelendiginde 6gretmenlere uygulanan orgiitsel vatandaglik 6l¢eginin yardimlasma,
centilmenlik, vicdanlilik ve sivil erdem davraniglari alt boyutlan ile orgiitsel vatandaslik davraniglar
Olceginin geneli ve okul miidiirlerinin vizyoner liderlik davranislar1 6lgegi puanlari, 6gretmenlerin
okul midiirleri ile ¢alisma siireleri degiskenine gore anlamli farklilik gostermektedir (p<.05).
Farkliligin ne sekilde gerceklestigini tespit etmek amaciyla oncelikle ANOVA daha sonra Post Hoc
testi yapilmistir. Ogretmenlere uygulanan orgiitsel vatandaslik dlgeginin yardimlasma, vicdanhlik,
sivil erdem davraniglar alt boyutlar1 puanlar ile 6rgiitsel vatandaslik davraniglar 6lgeginin genelinde
gruplarin varyanslari homojen dagildigi igin Scheffe testi (p>.05); orgiitsel vatandaslik Glgeginin
centilmenlik alt boyutu davraniglari ile okul miidiirlerinin vizyoner liderlik davraniglar1 puanlart
homojen dagilmadigi i¢in Games Howell testi (p<.05) dikkate alinmigtir. Buna goére okul miidiirleri ile
4-7 y1l (M=3.910; sd=1.126) ile 8 yil ve iizeri (M=4.045; sd=1.128) birlikte ¢alisan/gdrev yapan
Ogretmenlerin Orgiitsel yardimlasma vatandaslik davramislari, okul midirleri ile 3 yil ve altinda
caligan O0gretmenlere (M=3.554; sd=1.074) gore daha yiiksektir. Bagka bir ifadeyle okul miidiirleriyle
caligma siiresi arttikca 0gretmenlerin Orgiitsel vatandaslik davraniglari alt boyutlarindan yardimlagma
alt boyutunu daha fazla sergiledikleri soylenebilir. Bu baglamda bir diger ismiyle “6zgecilik” olarak
ifade edilen ve karsiliksiz yardim olarak agiklanabilen bu alt boyutun calisma yili arttik¢a artmasi,
ogretmenlerin liderlerine duyduklari giiven duygusunun da calisma yiliyla paralel olarak artarak,
kendilerinin kuruma daha ait hissetmelerinin gergeklestigi ve bu durumunda daha yardimsever
davranmalarini sagladig1 seklinde aciklanabilir.

Okul miidirleri ile 4-7 yil (M=4.509; sd=.595) ile 8 yil ve lizeri (M=4.753; sd=.495) birlikte
calisan/gérev yapan 6gretmenlerin Orgiitsel centilmenlik vatandashik davraniglari, okul midiirleri ile 3
yil ve altinda ¢alisan dgretmenlere (M=4.271; sd=.595) gore daha yiiksektir. Ayrica okul miidiirleri ile
8 yil ve iizeri (M=4.753; sd=.495) birlikte ¢alisan/gérev yapan 0gretmenlerin orgiitsel centilmenlik
vatandaslik davranislari, okul miidiirleri ile 4-7 yil arasi ¢alisan 6gretmenlere (M=4.509; sd=.595) gore
daha yiiksektir. Elde edilen bulgular dogrultusunda “okul miidirleriyle g¢alisma siiresi artik¢a
Ogretmenlerin Orgilitsel vatandaslik davraniglar alt boyutlarindan centilmenlik alt boyutunu sergileme
diizeyleri artmaktadir” denilebilir. Bunun nedeni g¢aligma siiresinin artmasiyla, 6gretmenlerin okul
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miidiirleriyle iletisimin artti§1 ve artan iletisimle birlikte 6gretmenlerin olumsuzluklar tolere etmede
ve Ogrenciler arasindaki sorunlar1 gidermede daha fazla sorumluluk aldiklar1 seklinde agiklanabilir.
Bunun yaninda okul midiirleri ile 8 yil ve tizeri (M=3.923; sd=1.494) birlikte ¢alisan/gdrev yapan
ogretmenlerin orgiitsel vicdanlilik vatandaglik davranislari, okul miidiirleri ile 3 y1l ve altinda calisan
Ogretmenlere gore (M=3.356; sd=1.390) daha yiiksektir. Okul miidiirleriyle ¢aligma siiresi arttikca
ogretmenlerin Orgiitsel vatandaslik davraniglart alt boyutlarindan vicdanlilik alt boyutunu daha fazla
sergiledikleri ifade edilebilir. Bu baglamda calisma siiresinin artmasinin 6gretmenleri kuruma ve
liderlerine karsi daha sorumlu hissettirdigini ve okula zamaninda gelme, ¢aligmalarini aktif zamanlama
gibi konularda daha hassas davranmalarini sagladigi ifade edilebilir.

Diger taraftan okul miidiirleri ile 8 yil ve {lizeri (M=4.079; sd=.945) birlikte ¢alisan/gbrev
yapan Ogretmenlerin orgiitsel sivil erdem vatandaslik davranislari, okul miidiirleri ile 3 yil ve altinda
(M=3.379; sd=.998) ve 4-7 yil aras1 (M=3.626; sd=1.091) galisan 6gretmenlere gore daha yiiksektir.
Elde edilen bulgular dogrultusunda Ogretmenlerin oOrgiitsel vatandaslik davramiglarinin alt
boyutlarindan sivil erdem alt boyutunun okul miidiirleriyle ¢alisma siireleri arttikca daha fazla
sergilendigi sdylenebilir. Bu baglamda yardimlagsma alt boyutunda da ifade edildigi iizere c¢aligma
sliresinin artmasi, Ogretmenlerin liderleri olarak benimsedikleri okul miidiirlerine olan giiven
duygusunu arttirmakta, giiven duygusu arttikga kuruma duyulan aitlik duygusu da artmakta ve
Ogretmenlerde daha faydali olma hissiyati ortaya ¢ikmaktadir. Bu kapsamda da 6gretmenler hem kendi
hem de Orgiit gelisimi adina hizmet i¢i egitimlere katilmakta, mesleki yayinlar1 ve bilimsel gelismeleri
takip etmektedirler. Buna ek olarak okul miidiirleri ile 4-7 yil (M=3.948; sd=.893) ile 8 yil ve lizeri
(M=4.169; sd=.941) birlikte c¢alisan/gérev yapan Ogretmenlerin Orgiitsel vatandaglik davraniglari
(toplam puan), okul miidiirleri ile 3 y1l ve altinda (M=3.623; sd=.821) calisan 6gretmenlere gére daha
yiiksektir. Diger bir ifadeyle Ogretmenlerin okul miidiirleriyle ¢alisma siireleri arttikca oOrgiitsel
vatandaglik davramiglarini daha fazla sergiledikleri ifade edilebilir. Elde edilen bulgulardan yola
ciktigimizda okul miidiirleriyle calisma yili daha fazla olan 6gretmenlerin liderlerini gelecegi goren,
bu yolda basarisizliklardan korkmadan, yenilikler dogrultusunda, cesur kararlar alabilen liderler olarak
gordiikleri ve bu tarz liderlerle ¢alisildiginda kurumlarin iletigimin {ist diizeyde oldugu, motivasyonun
yiiksek oldugu kurumlara doniistiigli ve bu olumlu ortam igerisindeki 6gretmenlerin de kendilerinden
gorev olarak beklenmeyen davraniglar olarak adlandirilabilecek orgiitsel vatandaslik davraniglarim
istemsizce sergiler hale gelmekte olduklar1 goériilmektedir seklinde ifade edebiliriz. Ayrica okul
miudirleri ile 4-7 yil (M=3.679; sd=.1.080) ile 8 yil ve iizeri (M=3.811; sd=1.264) birlikte ¢alisan
katilmcilarin orgiitsel vatandaslik davranislari (toplam puan), okul miidiirleri ile 3 yil ve altinda
(M=3.288; sd=1.014) calisan Ogretmenlere gore daha yiiksektir. Katilimcilarin verdigi yanitlar
dogrultusunda okul miidiirleriyle g¢alisma siireleri fazla olan Ogretmenlerin oOrgiitsel vatandaslik
davranislarini az olanlara gore daha fazla sergiledikleri sonucuna ulasilmistir. Bu baglamda daha 6nce
de ifade edildigi tizere okul miidiirleriyle ¢alisma yil1 arttikga 6gretmenlerin kendilerini daha giivende
hissettigi, gliven duygusu arttikca iletisimin giiglendigi, iletisim giiclendik¢e paylasimin arttigi,
paylasim arttik¢a ortak hareket etmenin kolaylastigi, ortak hareket etme kolaylastik¢a ortak kararlarin
almdigi ve bu isgbirligi vasitasiyla paydaslarin isteyerek gorev kapsamimin diginda davraniglari
gerceklestirdikleri sOylenebilir.

Okul Miidiirlerinin Vizyoner Liderlik Davramslar1 ile Ogretmenlerin Orgiitsel
Vatandashk Davramislar1 Arasindaki iliskiye Ait Bulgular

Okul midiirlerinin vizyoner liderlik davraniglariyla Ogretmenlerin Orglitsel vatandaslik
davraniglar arasindaki iligkiyi tespit etmek amaciyla korelasyon analizi yapilmis ve bulgular Tablo
9’da verilmistir.
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Tablo 9. Degiskenler Arasindaki Korelasyon Analizi

2 3 4 5 6
r
1-Yardimlagsma p
N 384
r .103" 1
2-Centilmenlik p .044
N 384 384
r .780™ JA117 1
3-Vicdanlilik p .000 .029
N 384 384 384
r .691™ 2216™ 673" 1
4-Sivil erdem p .000 .000 .000
N 384 384 384 384
. r .938™ 277 .894™ .833™ 1
5-Orgiitsel vatandaslik D 000 000 000 000
davranig1 toplam
N 384 384 384 384 384
r .718™ .201™ .626™ .618™ 741 1
6-Vizyoner liderlik p .000 .000 .000 .000 .000
N 384 384 384 384 384 384

*,0.05 level; **. 0.01 level

Tablo 9’da verilen bulgulara gore, okul midiirlerinin vizyoner liderlik davranislari ile
ogretmenlerin Orgiitsel vatandaglik Slceginin yardimlagma (r=.718; p<.05), centilmenlik (r=.201;
p<.05), vicdanlilik (r=.626; p<.05) ve sivil erdem (r=.618; p<.05) alt boyutlar1 davranislar1 ve genel
orgiitsel vatandaglik davranislari (r=.741; p<.05) arasinda pozitif yonde anlaml iligski oldugu tespit
edilmistir. Okul miidiirlerinin vizyoner liderlik davramislari ile yiiksekten asagi dogru sirasiyla orgiitsel
vatandaslik davraniglart 6l¢eginin yardimlasma, vicdanlilik, sivil erdem ve centilmenlik alt boyutlar
davraniglar arasinda iligkili oldugu goriilmektedir.

Okul Miidiirlerinin Vizyoner Liderlik Ozelliklerinin, Ogretmenlerin Orgiitsel Vatandashk
Yardimlasma Davramislarim Yordama Diizeyine iliskin Bulgular

Okul miidiirlerinin vizyoner liderlik 6zelliklerinin, &gretmenlerin Orgiitsel vatandaglik
yardimlagsma davraniglarini yordama diizeyini belirlemek i¢in yapilan basit regresyon analizi bulgulari
Tablo 10’da sunulmustur.

Tablo 10. Vizyoner Liderligin Orgiitsel Vatandaslik Yardimlasma Alt Boyutunu Yordamasma Yonelik Yapilan Basit
Regresyon

Bagimsiz Degisken Bagimh Degisken B Std. Hata (D) t p
Sabit 1.160 133 8.718 .000
Vizyoner liderlik Yardimlagma .738 .037 718 20.174 .000
R=.718 R?=.516 F=406.985 p=.000

Tablo 10’a gore okul miidiirlerinin vizyoner liderlik davranislari, 6gretmenlerin oOrgiitsel
yardimlagma vatandaslik davraniglarini anlaml bir sekilde yordamaktadir (p<.05). Okul miidiirlerinin
vizyoner liderlik 6zellikleri, 6gretmenlerin orgiitsel yardimlagsma vatandaslik davraniglarindaki toplam
varyansin %51,5’ini agiklamaktadir (f=.718; R2=.516; F=406.985; p<.01). Diger bir deyisle okul
midiirlerinin vizyoner liderlik davranislari, Ogretmenlerin oOrgiitsel yardimlagsma vatandaslik
davraniglarini olumlu etkilemektedir. Okul miidirlerinin vizyoner liderlik davranislar1 arttikea,
Ogretmenlerin Orglitsel yardimlagsma vatandaglik davraniglar1 da artmaktadir.
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Okul miidiirlerinin vizyoner liderlik davranislari, Ogretmenlerin Orgiitsel vatandaglik
centilmenlik davranislarini yordam diizeyini belirlemek i¢in yapilan basit regresyon analizi bulgulari
Tablo 11°de sunulmustur.

Tablo 11. Vizyoner Liderligin Orgiitsel Vatandaslik Centilmenlik Alt Boyutunu Yordamasina Yénelik Yapilan Basit
Regresyon

Bagimsiz Degisken Bagimh Degisken B Std. Hata (1)) t p
Sabit 4,021 ,101 39,651 ,000
Vizyoner liderlik Centilmenlik ,112 ,028 ,201 4,010 ,000
R=.201 R>=.040 F=16.077 p=.000

Tablo 11°e gore okul midirlerinin vizyoner liderlik ozelliklerin, 6gretmenlerin Orgiitsel
centilmenlik vatandaslik davraniglarin1 anlamli bir sekilde yordamaktadir (p<.05). Okul miidiirlerinin
vizyoner liderlik davranislar1 6gretmenlerin orgiitsel centilmenlik vatandaslik davranislarindaki toplam
varyansin %4’iinli acgiklamaktadir (f=201; R2=.040; F=16.077; p<.01). Baska bir ifadeyle okul
miidiirlerinin  vizyoner liderlik davraniglari, oOgretmenlerin orgiitsel centilmenlik vatandaglik
davranislarin1 olumlu etkilemektedir. Okul miidiirleri vizyoner liderlik 6zelliklerini sergiledikge,
Ogretmenlerin orgiitsel centilmenlik vatandaglik davranislart da artmaktadir. Ancak bu etki diizeyi
diisiik diizeydedir.

Okul miidiirlerinin vizyoner liderlik davraniglarinin, 6gretmenlerin Orgiitsel vatandaslik
vicdanhlik davraniglarini yordama diizeyini belirlemek igin yapilan basit regresyon analizi bulgular
Tablo 12’de sunulmustur.

Tablo 12.Vizyoner Liderligin Orgiitsel Vatandaghk Vicdanlhilk Alt Boyutunu Yordamasina Yonelik Yapilan Basit Regresyon

Bagimsiz Degisken Bagimh Degisken B Std. Hata (D) t p
Sabit 727 .189 3.852 .000
Vizyoner liderlik Viedanhlik .814 .052 .626 15.691 .000
R=.626 R?=392 F=246.209 p=.000

Tablo 12’ye gore okul miidiirlerinin vizyoner liderlik davraniglarinin, 6gretmenlerin drgiitsel
vicdanlilik vatandaslik davraniglarini anlamli bir sekilde yordamaktadir (p<.05). Okul miidiirlerinin
vizyoner liderlik 6zellikleri, 6gretmenlerin orgiitsel vicdanlilik vatandaslik davraniglarindaki toplam
varyansin %39’unu gostermektedir (f=.626; R2=.392; F=246.209; p<.01). Diger bir deyisle okul
midiirlerinin vizyoner liderlik 6zellikleri, 6gretmenlerin orgiitsel vicdanlilik vatandaslik davraniglarini
olumlu etkilemektedir. Okul midiirleri vizyoner liderlik davramislarim sergiledikce, 0gretmenlerin
orgiitsel vicdanlilik vatandaglik davraniglar1 da artmaktadir.

Okul miidiirlerinin vizyoner liderlik 6zelliklerinin, 6gretmenlerin Orgiitsel vatandashik sivil
erdem davranislarin1 yordam diizeyini belirlemek i¢in yapilan basit regresyon analizi bulgular1 Tablo
13’te sunulmustur.

Tablo 13. Vizyoner Liderligin Orgiitsel Vatandaslik Sivil Erdem Alt Boyutunu Yordamaswina Yonelik Yapilan Basit
Regresyon

Bagimsiz Degisken Bagimh Degisken B Std. Hata ®» t p
Sabit 1.537 138 11.148 .000
Vizyoner liderlik Sivil erdem .583 .038 .618 15.375 .000
R=.618 R?>=.382 F=236.384 p=.000

Tablo 13’e gore okul miidiirlerinin vizyoner liderlik davranislarinin, 6gretmenlerin Orgiitsel
sivil erdem vatandaslik davranmislarin1 anlamli bir sekilde yordamaktadir (p<.05). Okul miidiirlerinin
vizyoner liderlik davranislari, 6gretmenlerin orgiitsel sivil erdem vatandaslik davraniglarindaki toplam
varyansin %38’ini agiklamaktadir (B=.618; R2=.382; F=236.384; p<.01). Diger bir deyisle okul
midiirlerinin vizyoner liderlik davraniglari, 6gretmenlerin oOrgiitsel sivil erdem vatandaglik
davranislarini olumlu etkilemektedir. Okul miidiirleri vizyoner liderlik davraniglarimi sergiledikge,
Ogretmenlerin orgilitsel sivil erdem vatandaslik davraniglar: da artmaktadir.

35



Uluslararasi Liderlik Calismalar1 Dergisi: Kuram ve Uygulama
International Journal of Leadership Studies: Theory and Practice
Okul miidiirlerinin vizyoner liderlik davraniglarinin, 6gretmenlerin Orgiitsel vatandaglik

davranislarini (toplam puan) yordam diizeyini belirlemek i¢in yapilan basit regresyon analizi bulgular
Tablo 14’de sunulmustur.

Tablo 14. Vizyoner Liderligin Orgiitsel Vatandaslik Davramslarini Yordamasina Yonelik Yapilan Basit Regresyon

Bagimsiz Degisken Bagimh Degisken B Std. Hata B) t p
Sabit 1.721 101 17.089 .000
Vizyoner liderlik Orgiitsel Vatandaslik .597 .028 741 21.557 .000
R=.741 R?=.549 F=464.718 p=.000

Tablo 14’e gore okul miidiirlerinin vizyoner liderlik davranislarinin, 6gretmenlerin 6rgiitsel
vatandaslik davraniglarini (toplam puan) anlamli bir sekilde yordamaktadir (p<.05). Okul miidiirlerinin
vizyoner liderlik davraniglari, 6gretmenlerin orgiitsel vatandaslik davraniglarindaki toplam varyansin
yaklasik %55’ini gostermektedir (B=.741; R2=.549; F=464.718; p<.01). Diger bir deyisle okul
midiirlerinin vizyoner liderlik davranislari, 6gretmenlerin Grgiitsel vatandaglik davranislarini olumlu
etkilemektedir. Okul miidiirleri vizyoner liderlik davranislarini sergiledikge, 6gretmenlerin orgiitsel
vatandaslik davranislari da artmaktadir.

Sonug, Tartisma ve Oneriler

Okul miidiirlerinin vizyoner liderlik goésterme diizeylerinin ve Ogretmenlerin Orgiitsel
vatandaglik davraniglarini sergileme diizeylerinin genel anlamda yiiksek, “centilmenlik” alt boyutunda
ise ¢ok yiiksek oldugu goriilmiistiir. Acar (2006) calismasinda Ggretmen algilarma goére okul
midiirlerinin vizyoner liderlik davraniglarin1 gosterme egilimleri olumlu diizeyde oldugu bulgusuna
ulagsmigtir. Basaran (2016) calismasinda 6gretmen algilarina gore okul miidiirlerinin vizyoner liderlik
yeterliliklerini gerceklestirdigi bulgusuna ulagilmistir. Kalyoncu (2008) calismasinda 0gretmen ve
miidiir yardimcilarinin algilarina goére okul miidiirlerinin vizyoner liderlik sergiledikleri fakat belli
degiskenlere gore farkliliklarla karsilasildigi bulgularma ulasilmistir. Demir (2014) ¢alismasinda alt
boyutlar agisindan farklilagmalar gozlense de Ogretmelerin Orgiitsel vatandaslik davraniglarini
sergiledikleri bulgusuna ulagmistir. Demir6z (2014) arastirmasinda 6gretmenlerin orgiitsel vatandaslik
davranislariyla ilgili olumlu goériislere sahip olup, genellikle de bu davranislar1 gésterdikleri bulgusuna
ulasmistir. Gokmen (2011) aragtirmasinda 6gretmenlerin orgiitsel vatandaglik sergileme diizeyleriyle
alakali goriislerinin orta diizeyde oldugu bulgusuna ulasmistir. Bu baglamda degisen ve gelisen
teknolojiye uyum saglamaya c¢alisan gilinlimiiz insaninin, gelisimini ailede baslatip, egitim- 6gretim
kurumlar1 olan okullarda devam ettirdigine dikkat c¢ekti§imizde okullarin 6neminin 6n planda
oldugunu ifade edebiliriz. Buna paralel olarak da okullarimizi ydneten okul miidiirlerimizin
liderliklerinin bir¢ok alana etki ettigi sOylenebilir. Okul yoneticisi vizyoner bir lider olarak gelecegi
goriip bu yolda basarisizliklardan korkmadan, tam tersi bu basarisizliklardan gii¢ alarak, yenilikler
dogrultusunda, cesur kararlar alabildiginde, bir lider ve rol model olarak gerek kurum ¢alisanlarini
gerekse Ogrencilerini izledigi yola ortak edebilmektedir diyebiliriz. Bu baglamda da iletisim, giiven,
degerli hissetme duygusu, motivasyon artmakta ve Ogretmenler bu olumlu ortam igerisinde
kendilerinden gorev olarak beklenmeyen davramiglar olarak adlandirilabilecek orgiitsel vatandaglik
davraniglarini istemsizce ve goniillii olarak sergiler hale gelmektedirler. Bunun yaninda énemsendigini
gbren Ogrencinin motivasyonu artarak benzer bir giiven ortami hissedecek ve bu da kisa vadede
akademik basariy1, uzun vadede toplumsal basariy1 getirecektir denilebilir. Bir diger ifadeyle vizyoner
liderligin sergilenmesi, hem 6gretmenler hem de dgrenciler iizerinde 6nemli rol oynamaktadir seklinde
ifade edilebilir.

Ogretmenlerin cinsiyetlerine gore okul miidiirlerinin vizyoner liderlik 6zelliklerinin ve
Ogretmenlerin Orgiitsel vatandaslik davranislarinin karsilastirilmasindan elde edilen bulgulara gore
“Ogretmenlerin orgiitsel vatandashik yardimlasma, vicdanlilik ve sivil erdem davranislari ile genel
orgiitsel vatandaslik davranislar1 ve okul miidiirlerinin vizyoner liderlik 6zellikleri Ggretmenlerin
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cinsiyetlerine gore anlamli farklilik gdosterirken centilmenlik davraniglar1 anlamli farklilik
gostermemektedir.” bulgularina ulasilmistir. Bagka bir ifadeyle kadin 6gretmenlerin centilmenlik
boyutu haricinde orgiitsel vatandaslik davranislarini erkek 6gretmenlere gore daha fazla sergiledikleri
ve okul midirlerinin vizyoner liderlik ozelliklerini daha olumlu algiladiklarini soyleyebiliriz.
Kagmaz’in (2020, s.62) arastirmasinda cinsiyet degiskeninin vizyoner liderlik algis1 tizerinde farklilik
gostermedigi, Kocer’in (2021, s.47) calismasinda vizyoner liderlik algilarinin cinsiyete gore
farklilastigi bulgularina ulasilmistir. Aycan’in (2020, s.72) arastirmasinda cinsiyet degiskeninin
orgiitsel vatandaslik davranislar iizerinde bir farklilik gostermedigi, kadin ve erkek algilarmin aym
diizeyde oldugu bulgularina ulagilmaktayken Bektas'n (2021, s.54) arastirmasinda cinsiyet
degiskeninin orgiitsel vatandashk davranislarinda farklilasmaya sebebiyet verdigi, hatta centilmenlik
alt boyutunda kadinlarin seviyesinin erkeklerden fazla oldugu bulgularina ulasildigi ortaya
konulmaktadir. Bu baglamda farkli arastirmalarda farkli sonuglar elde edilmesi suretiyle, cinsiyet
degiskeninin vizyoner liderlik algis1 ve orgiitsel vatandaglik davraniglar tizerinde 6nemli bir etkiye
sahip olmadig1 ifade edilebilir.

Ogretmenlerin egitim durumlarma gore “Okul miidiirlerinin vizyoner liderlik 6zelliklerinin ve
Ogretmenlerin Orgiitsel vatandaslik davranislarinin karsilastirilmasindan elde edilen bulgulara gore
“Ogretmenlerin orgiitsel vatandaslhk yardimlasma, centilmenlik, vicdanlilik ve sivil erdem davranislart
ile genel Orgiitsel vatandashik davramiglart ve okul miidiirlerinin vizyoner liderlik &zellikleri
ogretmenlerin egitim durumlarina gore anlamli farklilik gostermemektedir.” bulgusuna ulasilmustir.
Dogan (2021, s.53) ve Koger (2021, s.68) calismalarinda benzer bulgulara ulasarak egitim durumunun
vizyoner liderlik algisi lizerinde anlamli bir farklilik gostermedigini tespit etmislerdir. Bektas’in
(2021, 5.58) aragtirmasinda da “Egitim durumu degiskeni ile orgiitsel vatandaslik davranislar1 arasinda
anlamli bir farklilik bulunamamustir.” bulgusuna yer verilmistir. Bunlarin aksine bizim ¢aligmamizla
paralel olmayan bir bulguya Kocak (2019, 5.94) ulasmustir. Arastirmasinda Kogak, “Universite
mezunu Ogretmenlerin Orgiitsel vatandaglik davraniglari, master derecesi almis Ogretmenlere gore
anlamli farklilik gostermektedir.” bulgusuna yer vermistir. Bahsi gecen galismalarin gogunun bizim
calismamizla uyum gosterdigi goz oniinde bulunduruldugunda “Akademik gelisimin vizyoner liderlik
algisin1 ya da orgiitsel vatandaslik davraniglarini yiiksek oranda etkilemedigi sOylenebilir.” seklinde
bir yorum ortaya atilabilir. Bu baglamda kendini akademik anlamda gelistiren bireylerin bundan
bireysel anlamda fayda sagladigi goz ardi edilmemekle birlikte bunun 6rgiitsel vatandaslik davranisi
sergilemede ya da liderlerin vizyoner olup olmadigi hakkindaki algilar konusunda bir ayricalik
saglamadig1 da sdylenebilir.

Ogretmenlerin kidemlerine gére okul miidiirlerinin vizyoner liderlik ozelliklerinin ve
Ogretmenlerin Orgiitsel vatandaglik davranislarinin karsilastirilmasindan elde edilen bulgulara gore
“Ogretmenlerin orgiitsel vatandaslik yardimlagma, centilmenlik ve sivil erdem davramislari ile genel
orgiitsel vatandaglik davraniglart ve okul miidiirlerinin vizyoner liderlik 6zellikleri 6gretmenlerin
kidemlerine gore anlamli farklilik gdstermemekle birlikte, Ogretmenlerin Orgiitsel vatandaslik
vicdanhlik davraniglart kidemlerine gore anlamli farklilik gostermektedir.” bulgularma ulasilmistir.
Kidemi 5 yil ve alti olan Ogretmenlerin vicdanlilik davraniglarinin, kidemi 16 yil ve lizeri olan
ogretmenlerin vicdanlilik davranislarindan daha yiliksek oldugu bulgusu elde edilmistir. Bizim
calismamizin aksine Kagmaz’in (2020, s.65), Bektas’in (2021, s.57), Aycan’in (2020, s.84)
caligmalarinda karsimiza ¢ikan bulgular mesleki kidem ile vizyoner liderlik veya orgiitsel vatandaslik
davranislart arasinda anlamh bir farklilik saptandigi seklindedir. Elde edilen bulgular dogrultusunda
kidem degiskeninin orgiitsel vatandaslik davraniglar1 ve okul miidiirlerinin vizyoner liderlik 6zellikleri
iizerinde dnemli bir etken oldugu, 6gretmenlerin kidemi arttik¢a okul miidiirlerinin vizyoner liderlik
sergilediklerine dair olan algilarinin arttig1 ve orgiitsel vatandaslik davraniglari sergileme diizeylerinin
daha fazla gozlendigi ifade edilebilir. Bu baglamda kidemi yiiksek Ogretmen grubunun calistigi
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okullarda Orgiitsel vatandaslik davranislariyla karsilasma ihtimalinin yiiksek oldugu, bunun da
beraberinde 6grencinin olumlu etkilenerek basarisinin artti§i sonucuna varilabilir. Ayrica kidemi
yiiksek olan 6gretmenlerle ¢alisan okul miidiirlerinin de vizyoner lider olarak algilandig1 diistiniiliirse
bunun da 6gretmen ve okul miidiirii arasindaki iliskiyi kuvvetlendirerek okul adina yenilik¢i, basariya
adim adim gidebilen, analitik diisiinebilen bireyler yetistirilerek topluma bu anlamda katk:
saglanabilecegi sdylenebilir.

Ogretmenlerin  yaslarina gore okul miidiirlerinin vizyoner liderlik ozelliklerinin ve
Ogretmenlerin oOrgiitsel vatandaglik davraniglarinin karsilastirilmasindan elde edilen bulgulara gore
“Ogretmenlerin orgiitsel vatandaslik yardimlasma, centilmenlik, vicdanlilik ve sivil erdem davranislar
ile genel Orgiitsel vatandaglik davramiglart ve okul miidiirlerinin vizyoner liderlik 6zellikleri
Ogretmenlerin yaglarina gére anlaml farklilik géstermedigi” bulgusuna ulasilmistir. Bu baglamda yas
degiskeninin 6gretmenlerin orglitsel vatandaslik davranisi ve okul miidiirlerinin vizyoner liderlik
diizeyleri algisi {izerinde bir etkisi olmadigr ifade edilebilir. Kagmaz (2020, s.64) yas degiskeninin
gelecegi resmetme boyutunda farklilik gosterdigini ortaya koyarken Aycan (2020, s.74) da yas
degiskeninin oOrgiitsel vatandaslik davraniglart alt boyutlar1 baglaminda degiskenlik gosterdigini tespit
etmistir. Bu baglamda s6z konusu arastirmalarin bizim ¢aligmamizdan farkli sonuglar1 ortaya koydugu
ifade edilebilir. Erdogan’in (2021, s.63) orgiitsel vatandaslik davraniglari {izerinde, Dogan’in (2021,
S.48) ise vizyoner liderlik algilar1 {izerinde yas degiskeninin anlamli bir fark gdstermedigini tespit
ettikleri arastirmalari ise bizim arastirmamizla da paralellik gostermektedir. Tiim bulgular gz 6niinde
bulunduruldugunda “Yas degiskeni Ggretmenlerin genel oOrgiitsel vatandaslik davraniglar1 ve okul
miidiirlerinin vizyoner liderlik 6zellikleri iizerinde biiyiik farkliliklara sebebiyet verecek derecede bir
etkiye sahip degildir, bir 6gretmenin ka¢ yasinda oldugu onun orgiitsel vatandaslik davraniglarini
gergeklestirmede ya da okul yoneticisinin vizyoner liderlik diizeyi konusundaki algisini
degistirmemektedir” denilebilir. Ancak direk olmasa bile alt boyutlar baglaminda farkliliklarin da
karsimiza ¢ikabilecegi belirtilebilir.

Ogretmenlerin okul miidiirleri ile calisma siirelerine gore “okul miidiirlerinin vizyoner liderlik
ozelliklerinin ve ogretmenlerin orgiitsel vatandashik davranislarinin karsilastirilmasi sonucunda elde
edilen bulgulara gore 6gretmenlerin oOrgiitsel vatandaslik yardimlagma, centilmenlik, vicdanlilik ve
sivil erdem davraniglar ile genel oOrgiitsel vatandaslik davranislart ve okul midiirlerinin vizyoner
liderlik ozellikleri Ogretmenlerin okul miidiirleri ile calisma siirelerine gore anlamli farklilik
gosterdigi” bulgusuna ulasilmistir. Elde edilen veriler dogrultusunda: okul miidiirleri ile 4-7 yil ile 8
yil ve iizeri birlikte calisan Ogretmenlerin oOrgiitsel yardimlagsma vatandaslik davraniglari, okul
miidiirleri ile 3 y1l ve altinda ¢alisan 6gretmenlere gére daha yiiksektir. Okul miidiirleri ile 4-7 y1l ile 8
yil ve iizeri birlikte calisan Ogretmenlerin Orgiitsel centilmenlik vatandaslik davramislari, okul
miidiirleri ile 3 y1l ve altinda ¢alisan 6gretmenlere gére daha yiiksektir. Ayrica okul miidiirleri ile 8 yil
ve lizeri birlikte ¢alisan 6gretmenlerin orgiitsel centilmenlik vatandaslik davraniglari, okul miidiirleri
ile 4-7 yil aras1 ¢alisan ogretmenlere gore daha yiiksektir. Okul miidiirleri ile 8 y1l ve iizeri birlikte
caligsan O0gretmenlerin orgiitsel vicdanlilik vatandaslik davraniglari, okul miidiirleri ile 3 yil ve altinda
calisan Ogretmenlere gore daha yiiksektir. Okul miidiirleri ile 8 yil ve fiizeri birlikte calisan
Ogretmenlerin orgiitsel sivil erdem vatandaslik davranislari, okul midiirleri ile 3 yil ve altinda ve 4-7
yil arasi galisan 6gretmenlere gore daha yiiksektir. Okul miidiirleri ile 4-7 yil ile 8 y1l ve iizeri birlikte
calisgan 6gretmenlerin Orglitsel vatandaslik davraniglari (toplam puan), okul miidiirleri ile 3 yil ve
altinda c¢alisan Ggretmenlere gore daha yliksektir. Kagmaz’in (2020, s.68) arastirmasinda caligma
siiresi degiskeninin farklilasmaya neden oldugu bulgusuna ulasildigr ve “calisma siiresi ne kadar
uzunsa yoneticinin daha vizyoner oldugu diisiincesi mevcuttur” ifadesine yer verildigi gézlenmektedir.
Bu baglamda elde edilen bulgunun bizim ¢alismamizla paralellik gosterdigi ifade edilebilir.
Bulgulardan ve arastirma sonuglarindaki paralellikten yola ¢iktigimizda “Ogretmenlerin okulda ayni
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okul miidiiriiyle ¢calisma siireleri arttik¢a aralarindaki iletisimin daha da kuvvetlendigi, kurumu daha
fazla sahiplendikleri, kendilerini daha ¢ok kuruma ait hissettikleri ve bu hissiyatlar sonucunda giiven
duygularinin artarak hem miidiirlerini daha vizyoner olarak algiladiklar1 hem de gorev kapsam
disindaki bircok calismada goniillii olarak yer aldiklar1” sdylenebilir. Bu sekilde giiven duygusunun
saglamlastigi ve iletisimin giiclii oldugu kurumlarda da oOgrencilerin akademik basarisinda artig
gozlenebilecegi ve Ogrenciler adina basariya imza atilacak tiim iglerde emin adimlarla ilerlenerek
toplum adina fayda saglanacak gelismelerin karsimiza ¢ikabilecegi sdylenebilir. Bizim ¢alismamizdaki
bulgularin aksine Koger (2021, s.61) galisma siiresinin vizyoner liderlik algis1 {izerinde farklilasmaya
neden olmadigi bulgusuna ulagmistir. Bir diger benzer bulgu da Erdogan’mn (2021, s.63)
arastirmasinda “Orgiitsel vatandashk davramslariyla calisma siiresi degiskeni arasinda anlamli bir
iligki bulunamamistir.” seklinde yer almaktadir. Bektag’in (2021, s.60) arastirmasinda galigma siiresi
degiskeninin vicdanlilik alt boyutunda farklilagma gosterdigi, diger boyutlarda farklilasma
gostermedigi bulgusu tespit edilmistir. Bizim bulgularimizla bahsi gecen calismalardaki bulgular
arasinda farklilik olmasinin sebebi blgesel bir fark olabilir. Bizim ¢alismamiz Istanbul ilinde koklii ve
okul kiiltlirliniin yerlesmis olarak degerlendirildigi, Ogretmenler arasinda c¢ok fazla gorev yeri
degisikliginin yasanmadigi okullarda yiritiilmiistiir. Bu sebeple calisma siiresi arttikca kuruma
baglilik artmis ve calisma siiresi etkili bir degisken olarak karsimiza ¢ikmistir. Farkli bulgularin elde
edildigi ¢aligmalarin ise niifusu daha az olan sehirlerde yiiriitildigii goriilmekte ve buralarda 6gretmen
yer degisikliklerine daha fazla rastlanabilecegi diisiiniilmektedir. S6z konusu sebeple mesleki kidemi
fazla olsa da okulda galisma siiresi az olan Ogretmenlerle karsilagilmasi nedeniyle ¢alisma siiresi
degiskeninin anlamli bir fark meydana getirmedigi gorilmektedir. Bu baglamda mesleki kidem
degiskenine bagli olarak farkli sonuglarin ortaya ¢ikabilecegi ifade edilebilir.

Aragtirmada okul miidiirlerinin vizyoner liderlik 6zellikleriyle &gretmenlerin Orgiitsel
vatandaslik davraniglar1 arasinda pozitif yonde anlamli bir iligki oldugu ortaya konan bir diger
bulgudur. Okul miidiirlerinin vizyoner liderlik ozellikleri ile en fazla sirasiyla orgiitsel vatandaslik
davranislari, yardimlasma, vicdanlilik, sivil erdem ve centilmenlik davranislar arasinda iliskili oldugu
bulgusuna ulasilmistir. Yeyrek (2018, s.148) caligmasinda vizyoner liderligi benimsemis liderlerin
¢izdigi yolda ilerleyen calisanlarin is performanslarinin daha yiliksek oldugu bulgusuna ulagmustir.
Ozeroglu (2019) calismasinda vizyoner liderligin &rgiitsel cevikligi anlamli olarak etkiledigi
bulgusuna ulagmistir. Bu baglamda s6z konusu arastirmalarin ¢aligmamizla paralellik gosterdigi dile
getirilebilir. Bununla birlikte Celik’in (2011) ifade ettigi gibi “Okullarin bilginin olusumunu ve
kullanimini saglayan bireylerden olusan kurumlar oldugu goz oniinde bulunduruldugunda liderlerin
ornek alinan kisiler olarak vizyon sahibi olmasi; gerek ogretmenlerle gerekse oGgrencilerle olan
etkilesimi arttiracagi, kendisinin Onemsendigini ve goriislerine deger verildigini hisseden kurum
paydaslarinin tiim siireglerde daha etkin olmaya calisacagi ve boylece de yeniliklerin takibiyle, yeri
geldiginde degisikliklere agik olarak adim adim basariya giden yolda ilerlenebilecegi” ifade edilebilir.

Okul miidiirlerinin vizyoner liderlik &zelliklerinin, Ogretmenlerin Orgiitsel vatandaslik
davraniglarimi yordayip yordamadigma iliskin ulasilan bulgular dogrultusunda okul miidiirlerinin
vizyoner liderlik ozelliklerinin, dgretmenlerin orgiitsel yardimlasma, centilmenlik, vicdanlilik, sivil
erdem vatandaglik davraniglarini anlamlh bir sekilde yordamakta oldugu bulgusuna ulasilmistir. Bu
baglamda “Okul midiirleri vizyoner liderlik ozelliklerini sergiledikge Ogretmenlerin Orgiitsel
vatandaslik davramislarini  sergileme diizeyi artmaktadir.” denilebilir. Deneri’nin (2019, s.88)
aragtirmasinda okul miidiirlerinin vizyoner liderlik 6zelliklerinin mesleki gelisme davranislarini pozitif
yonde, anlamli bir gsekilde etkiledigi bulgusuna ulasilmistir. Kagmaz’in ( 2020, s.84 )arastirmasinda
vizyoner liderlik algisinin 6gretmen motivasyonunun anlamli bir yordayicist oldugu bulgusuna
ulasilmistir. Seyidoglu (2020) ¢alismasinda vizyoner liderligin 6gretmen performansinin anlamli bir
yordayicisi oldugu bulgusuna ulagsmistir. Bu baglamda vizyoner liderlik 6zelliklerin kullanilmasinin
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olumlu etkilerinin gozlendigi ifade edilebilmekle birlikte, gerek bizim calismamizdaki gerekse
Kagmaz’in (2020), Deneri’nin (2019) ve Seyidoglu’nun (2019) ¢alismalarindaki bulgularin bu ifadeyi
destekler sekilde oldugu sdylenebilir.

Tiim bulgulardan yola ¢ikarak egitim sistemi icerisinde dnemli bir yeri olan okul miidiirlerinin
liderlik kapasitelerini etkin bir sekilde kullanmalarinin basariya ulagmak ve toplumsal refahi saglamak
adma etken bir faktdr oldugu sdylenebilir. Vizyoner bir liderde sahip olunmasi beklenen gelecegi
gbrme, analitik diisiinme, etkili kararlar alabilme, yeniliklere a¢ik olma gibi 6zellikleri benimseyerek
uygulayabilen okul miidiirlerinin ¢alistiklar1 kurumlarda giiven teskil ettigi, giivenin oldugu
kurumlarda iletisimin giiclendigi, iletisimin giiclenmesiyle paylasimin arttigi, paylasimin artmasiyla
ortak kararlarin alinabildigi, alinan ortak kararlarla varilmak istenen yolda herkesin kendi goérevi olup
olmadigina bakmaksizin igbirligi halinde, canla basla ¢alisarak basariya ulasilabilecegini sdylemek
yanlis olmaz. Bu baglamda tiim bu adimlarin da sadece bugiinii degil, gelecegi de yonlendirecek
adimlar oldugu, toplumun gelisimini ve sekil almasini etkileyebilecegi sdylenebilir. Nihayetinde
Ogrencileri ve dolayisiyla gelecegimizin teminati olan genclerimizi sekillendiren egitim
kurumlarimizdaki &gretmenlerimizin vizyon sahibi bir liderle g¢alisarak aslinda basariya ulagmayi
hedeflerken sadece i¢inde bulunulan zaman dilimini degil daha ileriyi de diisiinerek tilkemiz adina
gelecege yatirim yaptiklari ifade edilebilir. Tiim bu sonuglarla beraber bu alanda yapilacak ¢alismalara
yonelik su dneriler getirilebilir:

*  Arastirma sonuglarma gore okul miidiirlerinin vizyoner liderlik gosterme diizeyleri ile
Ogretmenlerin  Orgiitsel vatandaslik davraniglar1 sergilemeleri arasinda pozitif bir iliski
bulunmustur.(f=.741; R2=.549; F=464.718; p<.01). Bu iliski alt boyutlar baglaminda incelendiginde
okul miidiirlerinin vizyoner liderlik diizeylerinin 6gretmenlerin orgiitsel vatandaslik davraniglarindan
yardimlagma, vicdanlilik, sivil erdem ve centilmenlik alt boyut siralamasinda etki ettigi sOylenebilir.
Gelisen ve degisen diinyamizda, egitim alaninda da siirekli bir yenilenme oldugunu diisiiniirsek ileriye
emin adimlarla ilerlemek adina bizlere rehberlik edebilme yetenegine sahip, basariya ulagmak adina
analizleri ve sentezleri dogru yapabilen liderler olan vizyoner liderlerle ¢alismak okullara bir¢ok
acidan olumlu katkilarda bulunacaktir. S6z konusu katkilar dogrultusunda “Akademik basari artacak,
akademik basar1 arttikca basarabilme duygusu artacak, basarabilme duygusu arttik¢a gelecegin
teminati olan 6grencilerimiz, her alanda toplumu refaha ulastirabilecek faaliyetlerde bulunarak, yagam
kalitesinin de artmasina yardimci olabileceklerdir.” denilebilir. Bu baglamda etkilerin siralamasi da
dikkate alindiginda Ggretmenlerin Orgiitsel vatandaslik davranislarinin daha fazla sergilemesinde
vizyoner liderligin 6nemi goz Onilinde bulunduruldugunda bu tarz liderlere daha fazla ihtiyag
duyuldugunu sdylenebilir. Okul miidiirlerinin vizyoner liderliklerinin gelismesi igin Oncelikle
liderlerin kendilerini tamimalarmma yardimci olacak, farkindaliklarin arttirilmasimin saglanacagi
etkinliklerde daha fazla yer almalar 6nerilebilir.

*  Okul midirlerinin vizyoner liderlik hakkinda diizenlenen hizmet igi egitimlere
katilmalar1 6nerilebilir.

*  Okul miidiirlerinin farkli bakis acgilariin degerlendirmelerinin yapilacagi konferanslara
katilim saglamasi Onerilebilir.

*  Vizyoner liderler tarafindan yonetilen ve bu anlamda basarili olarak nitelendirilebilecek
okullarda incelemeler saglanmasi dnerilebilir.

* Aragtirmada okul miidiirlerinin vizyoner liderlik diizeylerinin Ogretmenlerin Orgiitsel
vatandaslik davraniglarina tesir etmesiyle ilgili olabilecek demografik degiskenlere medeni durum,
brans, okul diizeyi gibi degiskenler ilave edilerek calisma farkli bir ilde, farkli Grneklem ile
caligilabilir.
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Extended Abstract

New studies every day show that management and leadership are related. Management is
when a group of people works to achieve the same goal. Also, in this period, the human element is the
most crucial point for all organizations. Therefore, leadership and management are necessities.
Organizations should renew themselves in order to adapt to constantly evolving technologies. While
renewing themselves, the most crucial thing that can explain is choosing leaders who have visions, a
strong ability to analyze, and can take a risk. These kinds of leaders are visionary leaders, and they can
communicate. Not only do they increase the motivation of employees, but they also increase the sense
of belonging with this communication ability. It means that employees who work with visionary
leaders use organizational citizenship behaviors spontaneously. This study examines the influence of
school principals' visionary leadership behaviors on teachers' organizational citizenship behaviors.
Therefore, in this study, not only from teachers' point of view, school principals' visionary leadership
behaviors levels; teachers' organizational citizenship behaviors levels are examined, but also school
principals 'behaviors show the difference according to teachers' gender, age, education status, working
time with the principal in the same school and professional seniority or not and the levels of
organizational citizenship behaviors of teachers change according to teachers' gender, age, education
status, working time with the principal in the same school and professional seniority or not examine,
too.

This study is not only quantitative patterned research, but also it is a study that implemented
according to the relational survey method. Therefore, the study's literature review, scale application,
and statistical analysis takes place in three parts. The literature search revealed that visionary
leadership is examined many times. However, these researches studied the concepts of teachers'
motivation, performances, and school climate in Turkey and abroad. There is limited research on the
effects of visionary leadership behaviors on teachers' organizational citizenship behaviors. Also, this
study shows differences in the researchers' population. Because the researchers' population constituted
teachers on duty in public primary, secondary or high schools in Istanbul. While applying scales, the
study sample was chosen from teachers working in the schools selected by the convenience sampling
method in the Anatolian side of Istanbul. The data collected by using the "Visionary Leadership
Scale,” and the researcher prepared the "Organizational Citizenship Behaviors Scale™ and "Personal
Information Form®” which. Data were analyzed with correlation and regression analysis techniques.
According to findings, school principals' visionary leadership behaviors and teachers' organizational
citizenship behaviors found to be 'high." Teachers' perspectives about school principals' visionary
leadership behaviors levels do not differ significantly according to gender, education status, seniority,
and age. However, there is a significant difference according to the working time with the school
principals. According to the findings, a positive relationship exists between school principals'
leadership behaviors and teachers' organizational citizenship behaviors. The visionary leadership
behaviors of school principals predict teachers' organizational citizenship behaviors.

If we give some suggestions as a result of the research, there is a constant renewal in many
other fields and education in our developing and changing world. Therefore working with visionary
leaders who can guide and have the capability to make the right decisions in order to achieve success
will be necessary for schools. So academic success and a sense of accomplishment will increase with
increasing success. With a sense of accomplishment, students will be active in every area to have a
more prosperous life. It shows that when the effects are scrutinized, visionary leadership's effects take
attendance in many areas.

In summary, school principals should analyze themselves and have education about visionary
leadership because this kind of leader is needed. Teachers who work with visionary leaders show more
organizational citizenship behaviors. Also, school principals can attend conferences to analyze
different points of view. So they can adapt themselves to the changing world more easily. Besides, the
schools thought to be run by visionary leaders can be visited, so experiences can be shared to achieve
the goal.
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BEHAVIORS BY GENDER VARIABLE: A META-ANALYSIS STUDY
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Abstract

This study aimed to examine the effect of gender on the authentic leadership behaviors of school administrators by using the
meta-analysis method. In the research, 13 postgraduate theses, which were included in the database of the National Thesis
Center system of the Council of Higher Education between 2013 and 2023, on the authentic leadership of school
administrators and selected according to certain criteria, were used. The sample of the research consists of 6257 teachers and
school administrators, 3652 female and 2605 male, obtained from postgraduate theses. As a result of the meta-analysis for the
analysis of the data, the effect size of gender on the perceived authentic leadership behaviors of school administrators was
calculated as -0.034. The effect sizes for relational transparency, internalized moral perspective, balanced processing, and
self-awareness, which are the factors of authentic leadership, were found to be -0.054, -0.040, -0.023, and -0.051,
respectively. According to the findings, the effect of gender on the perceived authentic leadership of school administrators is
insignificant.

Keywords: Authentic leadership, meta-analysis, school administrators, education.

Okul Yoneticilerinin Otantik Liderlik Davranislarinin Cinsiyet Degiskenine Goére
Incelenmesi: Bir Meta-Analiz Calismasi

0z

Bu calismada cinsiyetin okul ydneticilerinin otantik liderlik davranislarina etkisini meta-analiz yontemi ile incelemek
amaglanmistir. Arastirmada 2013-2023 yillar1 arasinda Yiiksek Ogretim Kurulu Bagkanligi Ulusal Tez Arama sistemi veri
tabaninda yer alan, okul ydneticilerinin otantik liderligini konu alan ve belirli dlgiitlere gore secilen 13 lisansiistii tez
kullanilmistir. Arastirmanin 6rneklemini lisansiistii tezlerden elde edilen 3652 kadin ve 2605 erkek olmak iizere toplam 6257
Ogretmen ve okul yoOneticisi olusturmaktadir. Verilerin analizi i¢in yapilan metaanaliz sonucunda, cinsiyetin okul
yoneticilerinin algilanan otantik liderlik davraniglari tizerindeki etki biiyiikligii -0,034 olarak, otantik liderligin faktorleri olan
iliskide seffaflik, icsellestirilmis ahlak anlayisi, bilgiyi dengeli degerlendirme ve 6z farkindalik igin etki biiylikliikleri
sirasiyla, -0,054, -0,040, -0,023 ve -0,051 olarak hesaplanmigtir. Elde edilen bulgulara gore, cinsiyetin okul yoneticilerinin
algilanan otantik liderligine etkisi 6nemsizdir diizeydedir.

Anahtar Kelimeler: Otantik liderlik, meta-analiz, okul yoneticileri, egitim.
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Introduction

Leadership has always been an interesting subject for people throughout history (Kéhya,
2013). In the 20th century, more than 350 definitions of leadership and leader were put forward
(Ergetin, 2020). Authentic leadership is one of the relatively new types of leadership developed by
Luthans and Avolio in 2003 as a synthesis of Luthans' concept of positive organizational behavior and
Avolio's lifelong leadership development work (Yurtsever, 2022).

Although authentic leadership emerged in the early 2000s, the roots of the concept of
authenticity go back much further. Harter (2002) claims that the concept of authenticity dates back to
ancient Greek philosophy, with the advice to " know thyself* and " to thine own self be true ".
Asarkaya Memis, Karacay Aydin, Kabasakal, and Ertenii Sarager (2009), on the other hand, associate
Mevlana Celaleddin Rumi's words “Appear as you are or be as you appear”, Shakespeare's “Say as
you think and speak it from your soul”, and Sokrates' “Be as you wish to seem” with authentic
leadership.

Authentic leaders are interested in empowering the people they lead and are driven by
gualities such as conscience, passion, and compassion. They are consistent and self-disciplined. But
they are aware of their weaknesses and work hard to complete them (George, 2003). Luthans and
Avolio (2003) suggested that authentic leadership consists of four elements. Similarly, it has been
suggested by Walumbwa, Avolio, Gardner, Wernsing, and Peterson (2008) that the four dimensions of
authentic leadership are balanced processing, internalized moral perspective, self-awareness, and
relational transparency.

Authentic leaders use balanced processing by soliciting sufficient input and perspective from
their followers, both positive and negative, before making important decisions. They encourage others
to be frank through their thoughts and opinions. This feature is a reference to relational transparency.
The authentic leader establishes a high ethical and moral behavior standard as a role model
(internalized moral perspective). Finally, it conveys self-awareness by recognizing both their strengths
and limitations and how they affect others (Wong & Laschinger, 2013).

Increasing interest in this type of leadership has paved the way for studies on what constitutes
authentic leadership, both theoretically and empirically (Banks, McCauley, Gardner, & Guler, 2016;
Gardner & Schermerhorn, 2004; May, Chan, Hodges, & Avolio, 2003; Shamir & Eilam, 2005).
Empirical studies on authentic leadership have been increasing in Tirkiye (Akyiirek, 2020) and
worldwide (Banks et al., 2016) in the last decade. On the other hand, studies specific to women's
leadership have started to attract more and more attention, especially in the last thirty years (Adler,
1997; De Nmark, 1993; Ely, Ibarra, & Kolb, 2011; Ercetin & Agikalin, 2018; Fine, 2009).

Leadership has special importance in terms of educational administration (Akbasli, Ergetin, &
Yiice, 2019). So much so that leadership is the first factor that contributes more to student learning
after the teacher's work. (Leithwood, Louis, Anderson, & Wahlstrom, 2004). It was found that there is
a positive correlation between the leader's authenticity level and the leadership’s satisfaction level and
performance (Walumbwa et al., 2008). Another study showed that authentic leadership reduces
teachers' job stress (Ismail, Abdullah, & Abdullah, 2019), and teachers positively affect their
psychological capital (Feng, 2016; Keser & Kocabas, 2014). Moreover, many schools around the
world are focusing on a better understanding of the impact that authentic leaders can have on student
and teacher performance outcomes. Authentic leadership is perceived as central to schools' learning
cultures and leadership practices (Berkovich & Gueta, 2022).
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Although it has been determined that there are some studies examining the relationship
between gender and authentic leadership (Christo-Baker & Wilbur, 2017; Dramiéanin, Mihajlov, &
Pavlovic¢, 2020; Hopkins & O’Neil, 2015; Kapasi, Sang, & Sitko, 2016; Liu, Cutcher, & Grant, 2015),
no meta-analysis studies investigating the authentic leadership of school administrators based on
gender have been found.

In the literature, it has been seen that there are many postgraduate theses investigating the
authentic leadership of school administrators, but no meta-analysis study has been found on this
subject (Aydinoglu, 2020; Boz, 2016; Karaman, 2021; Keser, 2013; Kirhalli G6k, 2015; Kogak, 2019;
Kiipeli, 2018; Ors, 2015; Ozden, 2015; Ozerten, 2018; Ozmen, 2017; Yaras, 2017; Yurtsever, 2022)
Therefore, it has been seen that there is a need to conduct this meta-analysis study to increase the
generalizability of the results obtained. In this context, this research is aimed to obtain clearer results
with a larger sample power by combining the postgraduate theses that were made individually, and to
reveal different relationships by examining the postgraduate thesis results with new parameters. It is
thought that this study will make a great contribution to filling the gap in the literature.

This study aimed to analyze the authentic leadership behaviors of school administrators
according to gender. The postgraduate theses conducted between 2013-2023 on authentic leadership of
school administrators were analyzed within the scope of meta-analysis. In the postgraduate theses
conducted on the authentic leadership behaviors of school administrators the following questions were
investigated in order to bring a new approach to future research on the subject and to reveal the results
of the postgraduate theses made so far:

1) What is the effect of gender on school administrators' authentic leadership?

2) Does this effect differ between the sub-factors, relational transparency, internalized moral
perspective, balanced processing, and self-awareness?

3) s the thesis year, thesis type, types of school, school level, participant title, and research
region of the thesis a moderator that makes a significant difference for the calculated
effect size?

Method

This section contains information about the method of the research. Research and publication
ethics were followed throughout the research.

Model of the Research

The research was designed with a quantitative research approach and was carried out using the
meta-analysis method. Meta-analysis is the collection of the findings of similar studies in a certain
subject or field with certain criteria and the analyzes made to reach a general result by bringing them
together (Cumming, 2012; Dinger, 2014; Petticrew & Roberts, 2008). The meta-analysis method
allows for obtaining more precise results by reaching a larger sample by combining individual studies
with smaller samples, which are at the highest level in the evidence hierarchy (Agikel, 2009; Deliktas,
Kabukcuoglu, & Kis, 2016). In this context, the meta-analysis method was preferred to reveal a
holistic and comprehensive result with the quantitative data obtained about the gender variable in the
postgraduate theses about the authentic leadership behaviors of school administrators. Since the
research was conducted using publicly accessible data, it does not require ethics committee approval.

Data Collection
In order to determine the studies to be included in the research, the postgraduate theses were

scanned from the database of the Council of Higher Education Thesis Center at the first stage. In this
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database, the phrases "authentic leadership”, and "authentic leadership and school administrators"
were used as keywords. As a result, a total of 70 postgraduate theses were reached. In the second stage
of the inclusion process of the obtained theses in the meta-analysis, the following criteria were used;

1) The postgraduate theses are open to full access,

2) Identifying the postgraduate theses that are suitable for meta-analysis (containing
guantitative data such as the number of samples, standard deviation, mean score, etc.)

3) The postgraduate theses and the authentic leadership behaviors of school leaders were
examined with quantitative data according to the gender variable,

4) The authentic leadership behaviors of school administrators have been determined by a
scale score in the postgraduate theses,

5) Postgraduate theses conducted between 2013-2023.

As a result of the literature review, 13 studies that met the criteria were subjected to meta-
analysis. On the other hand, 57 studies that did not meet the criteria did not have the necessary
guantitative data, were not open to access, did not include gender variables, etc. For these reasons, it
was understood that it did not provide sufficient data for meta-analysis. Therefore, these studies were
not included in the analysis. The list of postgraduate theses included in the meta-analysis is in
Appendix 1.

Coding of Data

The researcher developed a data coding form using the literature to collect the study data.
Statistical data needed to calculate the effect size of individual studies in the data coding form, and
research characteristics (method, sample, measurement tool, thesis type, etc.) were questioned. For the
research, the thesis title, year, thesis type, research city, research region, school level, type of school,
participant title, and the number of females and males were coded. A positive effect size value
indicates that men have a higher authentic leadership score than females, and a negative one indicates
that females have a higher authentic leadership score than men.

Dependent and Moderator Variables

School administrators' authentic leadership scores are the dependent variable in this meta-
analysis study. The data on the authentic leadership of the school administrators used in the research
were determined with the scale. The effect sizes calculated with the help of the data taken from the
scales in the theses present standardized values for the data collection tools that differ in each study.

Year, thesis type, type of school, school level, participant title, and research region variables in
the studies were determined as moderator variables. School administrators' authentic leadership effect
sizes were analyzed according to these determined moderator variables.

Analysis of Data

The data obtained from the theses meeting the criteria were entered into the Comprehensive
Meta-Analysis (CMA) 4.0 program for the necessary analysis. In the literature, there are two options
for calculating the effect size. These are the fixed effects model and the random effects model. In the
fixed effect model, it is assumed that the population size of the study is the same and the standard
deviations are zero, whereas in the random effects model, the study population sizes are different and
the standard deviation is not equal to zero (Dinger, 2021). Since each study included in this study did
not have the same universe size, random effects model was used to calculate the effect size of total
authentic leadership. In the random effects model, the effect size of studies with small samples is
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weighted according to the sample size. In this way, studies with small samples can also be included in
the meta-analysis and it is possible to determine the contributions of other studies to the common
effect (Borenstein, Hedges, Higgins, & Rothstein, 2009).

In the study, Cohen d statistics were calculated to find the effect size, and Q and I* statistics
were calculated for heterogeneity tests. To find the source of heterogeneity, subgroup
analyzanalysescalculated according to the random effects model. In addition, the forest chart showing
both the effect size and confidence interval of each analyzed study and the total effect size and
confidence interval of the study was used (Lewis & Clarke, 2001).

Effect size values were calculated in the statistics of the study. This calculation was made
according to Hedges' g calculation suggested by Hedges and Olkin (1985). Hedges' g was used for the
overall effect size and homogeneity test, according to the level classification given below by
Thalheimer and Cook (2002) on a large scale while classifying the effect of the studies.

-0.15 < effect size (g or d) < 0.15 ignored,

0.15 < effect size (g or d) < 0.40 low,

0.40 < effect size (g or d) < 0.75 medium,

0.75 < effect size (g or d) < 1.10 high,

1.10 < effect size (g or d) < 1.45 very high,

1.45 < effect size (g or d) excellent.
Publication Bias

The funnel plot method and Begg and Mazumdar rank correlation statistic was uswereto
determine whether there was publication bias. The funnel plot is the most widely used method to
control publication bias (Dinger, 2021). If there is no publication bias in a meta-analysis study, the
graph is expected to resemble an inverted symmetric funnel (Delgado-Rodriguez, 2001). Kendall's tau
b coefficient is calculated in the Begg and Mazumdar rank correlation statistics. In case of publication
bias in statistics, it is expected that this coefficient should be close to 1 and that the two-tailed (two-
way) p-value would not make a significant difference, in other words, the p-value would be greater
than 0.05 (Dinger, 2014).

Findings

13 graduate theses selected according to the criteria in the research were subjected to meta-
analysis tests. The sample of the study consists of 6257 teachers and school administrators, 3652
(58.37%) female and 2605 (41.63%) male. Table 1 contains the percentage and frequency information
of the studies included in the meta-analysis.

Table 1. Percent-frequency distribution of theses included in the meta-analysis

Variable (Moderator) f Total % Total
2013 1 7,69
2015 3 23,08
2016 1 7,69
2017 2 15,38
Year 2018 2 13 15,38 100
2019 1 7,69
2020 1 7,69
2021 1 7,69
2022 1 7,69
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. Master 7 53,85
Thesis Type Doctorate 6 13 46,15 100
State 8 61,54
Types of School Private 1 13 7,69 100
State and private 4 30,77
Primary 2 15,38
Primary and secondary 3 23,08
School Level High school 1 13 7.69 100
Mixed 7 53,85
Teacher 8 61,54
Participant Title Administrator 2 13 15,38 100
Mixed 3 23,08
Mediterranean 1 7,69
Eastern Anatolia 1 7,69
Research Region Southeastern Anatolia 1 13 7,69 100
Central Anatolia 4 30,77
Marmara 6 46,15

According to Table 1, it was determined that theses were written mostly in 2015 (23.08%) and
at least in 2013, 2015, 2016, 2019, 2020, 2021, and 2022 (9.09%). While 7 (53.85%) of the 13 theses
included in the research are master's theses, 6 (46.15%) are doctoral theses. It is seen that the authentic
leadership behaviors of school administrators are investigated in public schools with the most 8
(61.54%) studies according to the type of school. This result may be because public schools are more
numerous than private schools. In terms of school level, it is understood that the mixed school level,
which includes all school levels, is the most with 7 (53.85%) studies. It was determined that most
teachers (61.54%) were chosen as the sample group in the theses as the participant, and the theses
were carried out mostly in the Marmara region (46.15%). It can be argued that these results emerged
because the number of teachers is higher than the number of administrators and the Marmara region is
the most densely populated region of Tiirkiye.

The results of the effect size and heterogeneity test, in which authentic leadership and its sub-
factors are examined according to gender, are shown in Table 2.

Table 2. Effect size and heterogeneity test

95%
Standard Confidence
Authentic Model n EffectSize Z Interval sd Q p I2
: Error ——F———
Leadership Lower Upper
Limit Limit

Fixed Effects

Relational Model 8 -0,034 -1,025 0,033 -0,098 0,031
Transparenc Random Effects 715494 .030% 54,820
parency 8 0054 -1051 0051 -0,154 0,046
Model
Fixed Effects
Internalized Moral Model ! -0040  -1,018 0,039 -0,117 0,037
Perspective Random Effects 6 8211 -223* 26,928
P 7 -0,039 -0,835 0,046 -0,129 0,052
Model
Fixed Effects g 5023 -0692 0033 -0,087 0,042
Model

Balanced Processing 7 13,977 .052* 49,917
Ra”d&rg d'gfe‘:ts 8  -0035 -0724 0049 -0,130 0,060

Fixed Effects ¢ 5430 0981 0033 -0,097 0,032
Model

Self-Awareness 7 15,865 .026* 55,878

Random Effects o 051 0979 0052 -0152 0,051
Model

Fixed Effects 15 5418 0660 0027 -0,070 0,035
Model

Total 12 41,713 .000*** 71,232

Random Effects 15 034 0650 0052 -0135 0,068
Model

* p < 5, **p < .01, ***p < .001
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Meta-Analysis Results Revealing the Effect of Gender on the Relational Transparency
Sub-factor of Authentic Leadership

As a result of the homogeneity test, the Q statistical value for the gender variable for the
transparency sub-factor of authentic leadership was calculated as 15,494. According to the chi-square
table, the critical value is accepted as 14,067 with 7 degrees of freedom at the 95% significance level.
The statistical value of Q (15,494) calculated in this study is greater than the critical value of 14,067.
In addition, the I? value is interpreted as the percentage of the actual heterogeneity of the variability in
the study and the total variability in the effect size sequence and can measure heterogeneity more
precisely (Huedo-Medina, Sanchez-Meca, Marin-Martinez, & Botella, 2006). According to Higgins,
Thompson, Deeks, and Altman's (2003) classification of I? values, 25% (I>=25) low, 50% (I>=50)
moderate, and 75% (I1>=75) high-level heterogeneity are interpreted. Table 2 shows that the I? value for
the gender variable for the sub-factor of authentic leadership and transparency in the relationship is
54.820%. This value indicates that the percentage of true heterogeneity or total variability attributable
to variability between studies is 54.82%. In other words, 54.82% of the variance is between studies
and 45.18% is within the study based on random error. Besides, the p-value (.030) is less than p=.05.
All these values (Q=15,494, p<.05, [>=54,820) show that there is a heterogeneous distribution among
the effect sizes and the random effects model should be used in the interpretation of the effect sizes.
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Figure 1. Forest plot showing the effect of gender on the relational transparency sub-factor of authentic leadership

The average effect size of the 8 theses included in the study was calculated for the gender
variable in the relational transparency sub-factor of authentic leadership. Accordingly, the average
effect size was calculated as ES= -0.054 at the lower limit of -0.154 and the upper limit of 0.046 of the
95% confidence interval.

In this context, in the relational transparency sub-factor of authentic leadership according to
gender, it was seen that female participants perceived school administrators as more transparent in the
relationship than male participants. However, according to the level classification specified by
Thalheimer and Cook (2002), it was determined that the effect size value had an insignificant effect.

In order to determine whether the effect values calculated according to the gender variable,
thesis year, thesis type, type of school, school level, the participants' title, and the region where the
thesis was conducted are variables (moderators), subgroup analysis was carried out according to the
random effects model.

Research year variables 2013 (n=1), 2015 (n=1), 2016 (n=1), 2017 (n=1), 2018 (n=2), 2020
(n=1), and 2022 (n=1) ) were divided into 7 groups. The effect sizes of the research year groups were
calculated as -0.009, -0.307, 0.089, -0.146, 0.008, 0.049, and -0.163, respectively. According to the
results of the analysis to determine whether there is a significant difference between the effect sizes, it
was observed that there was a statistically significant difference between the years of the study
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(Qb=14.359, p=.026). The variance between studies for the publication year variable was statistically
significant (p<.05). In other words, the fact that the studies were conducted in different years changed
the effect size of the transparency sub-factor of authentic leadership according to the gender variable.
Accordingly, it was determined that the difference was due to the study of Ors conducted in 2015 and
the difference was in favor of females.

Thesis type variables were divided into 2 groups master (n=3) and doctorate (n=5). Effect
sizes were calculated as -0.179 and 0.007, respectively. According to the results of the subgroup
analysis to determine whether there is a significant difference between the effect sizes, it was observed
that there was a statistically significant difference between the types of thesis (Qb=4.136, p=.042). For
the thesis type variable, the variance between studies was statistically significant (p<.05). In this
context, it was determined that the difference was in favor of females.

Types of school variables were divided into 3 groups state (n=6), private (n=1), and mixed
(n=1). The effect sizes were calculated as -0.069, 0.049, and -0.067, respectively, according to the
random effect model. In the heterogeneity test between groups using the random effects model, the Q
statistical value of the study was calculated as 0.769 (p=.681) and the degree of freedom was 2. The
critical value of the chi-square table at the 95% significance level is 5,991. Therefore, it can be said
that the variance between studies for the school-type variable is not statistically significant (p>.05).

School-level variables were divided into 4 groups primary school (n=1), primary school (n=2),
high school (n=1), and mixed (n=4). The effect sizes were calculated as -0.146, 0.075, -0.067,
and -0.086, respectively, according to the random effects model. Based on the results of the subgroup
analysis, there was a statistically significant difference between school levels (Qb=5.663, p=.129). In
other words, the variance between studies for the school level variable is not statistically significant
(p>.05).

The titles of the participants in the research were divided into 3 groups teacher (n=6),
administrator (n=1), and both (n=1). The effect sizes were calculated as 0.678, 0.951, and 0.006,
respectively, according to the random effects model. In the results of the subgroup analysis, there was
no statistically significant difference between the participant titles (Qb=5.731, p=.057). In other words,
the variance between studies for the job title variable was not statistically significant (p>.05).

The variables of the research region were divided into 4 groups Marmara (n=4), Southeastern
Anatolia (n=1), Central Anatolia (n=2), and Eastern Anatolia (n=1). The effect sizes were calculated
as 0.373, 0.140, 0.512, and 0.100, respectively, according to the random effects model. Based on the
results of the subgroup analysis, there was no statistically significant difference between school levels
(Qb=5.918, p=.116). As a result, the variance between studies for the research region variable is not
statistically significant (p>.05).

Meta-Analysis Results Revealing the Effect of Gender on the Internalized Moral
Perspective Sub-factor of Authentic Leadership

As a result of the homogeneity test, the statistical value of Q for the internalized moral
understanding sub-factor of authentic leadership for the gender variable was calculated as 8,211. In the
chi-square table, the critical value is accepted as 12,592 with 6 degrees of freedom at the 95%
significance level. The statistical value of Q (8,211) calculated in this study is smaller than the critical
value of 12,592. Table 2 shows that the I* value of the gender variable for the internalized moral
understanding sub-factor of authentic leadership is 26.928%. In addip-valuee p-value (.223) is greater
than p=.05. All these values (Q=8.211 p>.05, [’=26.928) show that there is a homogeneous
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distribution among the effect sizes and the fixed effects model should be used in the interpretation of
the effect sizes.
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Figure 2. Forest plot showing the effect of gender on the internalized moral perspective sub-factor of authentic leadership

The average effect size of 7 theses included in the research was calculated according to the
gender variable, in the internalized moral perspective sub-factor of authentic leadership. The average
effect size was found to be ES= -0.040 at the lower limit of -0.117 and the upper limit of 0.037 at the
95% confidence interval. In this context, in the sub-factor of the internalized moral perspective of
authentic leadership according to gender, it was seen that female participants perceived school
administrators as having more internalized moral perspectives than male participants. However,
according to the level classification specified by Thalheimer and Cook (2002), it was determined that
the effect size value had an insignificant effect.

Meta-Analysis Results Revealing the Effect of Gender on the Balanced Processing Sub-
factor of Authentic Leadership

As a result of the homogeneity test, the Q statistical value for the gender variable for the
balanced processing sub-factor of authentic leadership was calculated as 13,977. In the chi-square
table, the critical value is accepted as 14,067 with 7 degrees of freedom at the 95% significance level.
The statistical value of Q (13,977) calculated in this study is smaller than the critical value of 14,067.
The I? value for the sub-factor of the gender variable for the balanced evaluation of knowledge of
authentic leadership was calculated as 49.917%. In addition, the p-value (.052) is greater than p=.05.
All these values (Q=13.977, p>.05, ’=49.917) show that there is a homogeneous distribution among
the effect sizes and the fixed effects model should be used in the interpretation of the effect sizes.
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Figure 3. Forest plot showing the effect of gender on the balanced processing sub-factor of authentic leadership

The average effect size of 8 theses included in the research was calculated according to the gender
variable, in the balanced processing sub-factor of authentic leadership. At the lower limit of -0.087
and upper limit of 0.042 at the 95% confidence interval, the average effect size was found as ES= -
0.023. In this context, in the balanced processing sub-factor of authentic leadership according to
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gender, it was seen that female participants perceived school administrators with more balanced
processing than male participants. Nevertheless, according to the level classification specified by
Thalheimer and Cook (2002), it was determined that the effect size value had an insignificant effect.

Meta-Analysis Results Revealing the Effect of Gender on the Self-Awareness Sub-factor
of Authentic Leadership

As a result of the homogeneity test, the Q statistical value for the self-awareness sub-factor of
authentic leadership for the gender variable was calculated as 15,865. In the chi-square table, the
critical value is accepted as 14,067 with 7 degrees of freedom at the 95% significance level. The
statistical value of Q (15,865) calculated in this study is greater than the critical value of 14,067. It was
determined that the I? value for the self-awareness sub-factor of the gender variable was 55.878%. In
addition, the p-value (.026) is less than p=.05. All these values (Q=15.865, p<.05, 1>=55.878) show
that there is a heterogeneous distribution among the effect sizes and the random effects model should
be used in the interpretation of the effect sizes.
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Figure 4. Forest plot showing the effect of gender on the self-awareness sub-factor of authentic leadership

The average effect size of 8 theses included in the research was calculated according to the
gender variable, in the self-awareness sub-factor of authentic leadership. As average effect size was
found to be ES=-0.051 at the lower limit of -0.152 and the upper limit of 0.051 of the 95% confidence
interval. In this context, in the self-awareness sub-factor of authentic leadership according to gender, it
was seen that female participants perceived school administrators as having more self-awareness than
male participants. Despite that, according to the level classification specified by Thalheimer and Cook
(2002), it was determined that the effect size value had an insignificant effect.

In order to determine whether the thesis type, school level, type of school, title of the
participants, and the region of the research were variables (moderators) to the effect values calculated
according to the gender variable, subgroup analyses were made according to the random effects
model. But the research year variable was not included in the analysis due to the scarcity of data.

Thesis type variables were divided into 2 groups master (n=3) and doctorate (n=5). Effect
sizes were calculated as -0.162 and 0.002, respectively. According to the results of the subgroup
analysis to determine whether there is a significant difference between the effect sizes, it was observed
that there was no statistically significant difference between the types of thesis (Qb=3,395, p=.065).
Therefore, the variance between studies for the thesis type variable is not statistically significant
(p>.05).

The type of school variables was divided into 3 groups state (n=6), private (n=1), and mixed
(n=1). The effect sizes were calculated as -0.077, 0.140, and -0.058, respectively, according to the
random effects model. According to the heterogeneity test between groups using the random effects
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model, the statistical value of the Q of the study was calculated as 2,556 (p=.279) and the degree of
freedom was 2. The critical value of the chi-square table at the 95% significance level is 5,991. The
statistical value of Q (2,556) is lower than the critical value (5,991). So, it can be claimed that the
variance between studies for the type of school variable is not statistically significant (p>.05).

School-level variables were divided into 4 groups primary school (n=1), primary and
secondary school (n=2), high school (n=1), and mixed (n=4). The effect sizes were calculated as -
0.205, 0.026, -0.058, and -0.042, respectively, according to the random effects model. Based on the
results of the subgroup analysis, there was no statistically significant difference between school levels
(Qb=3.544, p=.315). In other words, the variance between studies for the school-level variable is not
statistically significant (p>.05).

The titles of the participants in the research were divided into 3 groups teacher (n=6),
administrator (n=1), and both (n=1). The effect sizes were calculated as -0.013, -0.120, and -0.267,
respectively, according to the random effects model. Based on the results of the subgroup analysis,
there was no statistically significant difference between the job titles (Qb=4.428, p=.109). Thus, the
variance between studies for the school-level variable is not statistically significant (p>.05).

The variables of the research region were divided into 4 groups Marmara (n=4), Southeastern
Anatolia (n=1), Central Anatolia (n=2), and Eastern Anatolia (n=1). The effect sizes were calculated
as -0.084, 0.083, 0.010, and -0.205, respectively, according to the random effects model. Based on the
results of the subgroup analysis to determine whether there is a significant difference between the
effect sizes, it was observed that there was a statistically significant difference between the types of
thesis (Qb=8.037, p=.045). As a consequence, the variance between studies for the research region
variable was statistically significant (p<.05). In this regard, it was determined that the difference
stemmed from the studies carried out in the Marmara region in favor of females.

Meta-Analysis Results Revealing the Effect of Gender on Authentic Leadership

As a result of the homogeneity test, the statistical value of Q for authentic leadership
according to the gender variable was calculated as 41,713. In the chi-square table, the critical value is
accepted as 21,026 with 12 degrees of freedom at the 95% significance level. The statistical value of Q
(41,713) calculated in this study is smaller than the critical value of 21,026. The I* value of the gender
variable for authentic leadership was calculated as 71,232%. Besides, the p-value (.000) is less than
p=.05. All these values (Q=41,713, p<.000, [>=71,232) show that there is a heterogeneous distribution
among the effect sizes and the random effects model should be used in the interpretation of the effect
sizes.

todel Study name Statistics for each study Hedges's g and 95% Cl
Hedges's g St:?[g?[d Yariance | Lower imit | Upper mit | Z4alue palue -1.00 0,50 0,00 0,50 1,00

Gok [2015) 034 0174 0,030 -0.028 0,655 1,799 0072
Ors [2015) 0,267 0111 nma 0,485 -0,050 2409 0.ME —
Baz (2015 0,084 0,060 0,004 -0.034 0,202 1,332 0164 e
Yurtsever [2022) 0135 0,098 nmo 0,327 0,058 41,372 0170 —
Kataman [2021) 0,196 0119 0.m4 -0.431 0,038 1,545 0100 —_—
Aydinaglu (2020) 0,143 0122 0.ms -0,036 0,381 1174 0.240 —_
Kaeak [2019) 0,292 0,081 0,007 0133 0,451 3EM 0,000 —_—
Kupeli (2018) 0.056 0,091 0,008 0123 0235 0614 0533 ——
Ozerten [2018) -0.035 0,098 0.mo 0,227 0157 0,357 0721 —_—
Yaraz [2017) 0,170 0,089 0,008 0,343 0,004 -1.918 0,055 —+—
Ozmen [2017) 0,155 0,096 0,009 -0,343 0,033 1513 0107 —
Ozden [2015) 0,220 0,098 0.mo 0,412 0,028 2,241 0.025 —_—
Keser [2013) -0,098 0,147 0022 -0,386 0,191 -0.664 0507 —_—

Fived -0.018 0,027 0.00m -0,070 0,035 -0,660 0,509 —
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Figure 5. Forest plot showing the effect of gender on authentic leadership
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The average effect size was calculated according to the random effects model of 13 studies
investigating the effect of gender on authentic leadership. As a result, it was observed that the average
effect size ES=-0.034 at the lower limit of -0.135 and the upper limit of 0.068 of the 95% confidence
interval. In this context, it was observed that female participants perceived school administrators as
more authentic leaders than male participants. Nevertheless, in light of the level classification
specified by Thalheimer and Cook (2002), it was determined that the effect size value had an
insignificant effect.

Subgroup analyses were carried out based on the random effects model to determine whether
the year of the thesis, the type of thesis, the type of school, the school level, the title of the
participants, and the region of the research were variables (moderators) to the effect values calculated
according to the gender variable.

Research year variables 2013 (n=1), 2015 (n=3), 2016 (n=1), 2017 (n=2), 2018 (n=2), 2019
(n=1), 2020 (n=1) ), 2020 (n=1) and 2022 (n=1) are divided into 9 groups. The effect sizes of the
research year groups were calculated as -0.098, -0.090, 0.084, -0.163, 0.014, 0.292, 0.143, -0.196, and
-0.135, respectively. Based on the results of the analysis performed to determine whether there is a
significant difference between the effect sizes, it was observed that there was a statistically significant
difference between the years of the research (Qb=27.952, p=.000). The variance between studies for
the publication year variable was statistically significant (p<.001).

Thesis type variables were divided into 2 groups master (n=7) and doctorate (n=6). Effect
sizes were calculated as -0.143 and 0.063, respectively. Based on the results of the subgroup analysis
performed to determine whether there is a significant difference between the effect sizes, it was
observed that there was a statistically significant difference between the types of thesis (Qb=6.071,
p=.014). For the thesis type variable, the variance between studies was statistically significant (p<.05).
In this context, it was determined that the difference was in favor of women in graduate studies.

The type of school variables was divided into 3 groups state (n=8), private (n=1), and mixed
(n=4). The effect sizes were calculated as -0.048, 0.143, and -0.053, respectively, based on the random
effects model. According to the heterogeneity test between groups using the random effects model, the
Q statistical value of the study was calculated as 2,088 (p=.352) and the degree of freedom was
calculated as 2. The critical value of the chi-square table at the 95% significance level is 5,991.
Therefore, it can be said that the variance between studies for the type of school variable is not
statistically significant (p>.05).

School level variables were divided into 4 groups primary school (n=2), primary and
secondary school (n=3), high school (n=1), and mixed (n=7). The effect sizes were calculated as -
0.192, 0.083, -0.035, and -0.033, respectively, according to the random effects model. According to
the results of the subgroup analysis, there was a statistically significant difference between school
levels (Qb=6,913, p=.075). Hence, the variance between studies for the school-level variable is
statistically significant (p<.01). It was determined that the difference was in favor of females in the
studies carried out at the primary school level. This result may mean that female teachers working in
primary schools consider school administrators working in their schools more authentic leaders than
their male colleagues.

The titles of the participants in the research were divided into 3 groups teacher (n=8),
administrator (n=2), and both (n=3). The effect sizes were calculated as 0.013, 0.097, and -0.228,
respectively, based on the random effects model. According to the results of the subgroup analysis,
there was a statistically significant difference between the participant titles (Qb=8,784, p=.012). So,
the variance between theses for the participant title variable is statistically significant (p<.05).
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The research region variables were divided into 5 groups Marmara (n=6), Southeastern
Anatolia (n=1), Central Anatolia (n=2), Eastern Anatolia (n=1), and Mediterranean (n=1). The effect
sizes were calculated as -0.052, 0.084, 0.031, -0.170, and -0.220, respectively, based on the random
effects model. According to the results of the subgroup analysis, there was a statistically significant
difference between the research regions (Qb=10.086, p=.039). Thus, the variance between theses for
the job title variable is statistically significant (p<.05).

The forest plot of the statistical results of the Random Effects Model (REM) applied to
determine whether the authentic leadership of the school administrators in the theses makes a
difference according to the gender variable is shown in Figure 6.

Study name Statistics for each study Sample size Std diff in means and 95% CI
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inmeans error Variance limit limit Z-Value p-Value Woman Man
Gok (2015) 0,315 0,175 0031 -0028 0658 1799 0072 44 1A T -
Ors (2015) -0,268 0,111 0012 -048 -0050 -2409 0016 245 122 —t—
Boz (2016) 0,084 0,060 0004 -0034 0202 1392 0164 544 555 bl -
Yurtsever (2022) -0,135 0,098 0010 -0328 0058 -1372 0170 244 180 —R
Karaman (2021) -0,197 0,120 0014 0432 0038 -1645 0100 148 133 —R—
Aydinoglu (2020) 0,143 0122 0015 -0096 0382 1174 0240 328 85 e
Kocak (2019) 0,292 0,081 0007 0133 0451 3601 0000 617 204 -
Kupeli (2018) 0,056 0,091 0008 -0123 0235 0614 0539 404 1M
Ozerten (2018) -0,035 0,098 0010 -0227 0157 -0357 0721 264 172 I
Yaras (2017) -0,170 0,089 0008 -0344 0004 -1915 0055 247 263 i
0Ozmen (2017) -0,155 0,09 0009 -0343 0033 -1613 0107 276 179 —B+
0Ozden (2015) -0,220 0,098 0010 -0412 -0028 -2241 0025 233 189 —3—
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Pooled -0,034 0,052 0003 -0135 0068 -0650 0,515
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Figure 6. Forest plot showing the effect of gender on authentic leadership

Figure 6 shows that the Cohen d= -0.034 according to the random effects model as a result of
the analysis. Although the effect size shows that the authentic leadership of school administrators is in
favor of females, it was determined that this value has an insignificant effect according to the level
classification determined by Thalheimer and Cook (2002). The lines passing through the middle of the
squares in the forest plot do not cut the ineffectiveness line, which means that the effect detected is
statistically significant (Benligiil, Bektas, & Arslan, 2022).

It was figured out that four postgraduate theses (Kogak, 2019; Ors, 2015; Ozden, 2015; Yaras,
2017) included in the meta-analysis did not cut the line of ineffectiveness, while the other nine theses
(Aydinoglu, 2020; Boz, 2016; Karaman, 2021; Keser, 2013; Kirhalli Gok, 2015; Kipeli, 2018;
Ozerten, 2018; Ozmen, 2017; Yurtsever, 2022) were found to cross the ineffectiveness line and were
not statistically significant. In light of these findings, the first question of the research has been
answered, and it is understood that gender does not have a significant effect on the authentic
leadership of school administrators.

The effect size funnel plot of the studies obtained as a result of the research is shown in
Figure 7.
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Figure 7. Authentic leadership publication bias Funnel plot obtained by CMA 4.0 program of theses included in meta-
analysis

If the effect sizes of each study included in the meta-analysis in the funnel plot are distributed
equally and symmetrically to each side of the overall meta-analytical result and within the funnel plot
limits, there is no publication bias; If the effect sizes of the studies in question are distributed
asymmetrically and outside the funnel plot, then on the contrary, it is understood that there is
publication bias (Bown & Sutton, 2010; Sari & Sasmaz Oren, 2020). The fact that most of the studies
are collected towards a certain region of the middle vertical line or toward the bottom of the funnel
indicates publication bias (Borenstein et al., 2009). In this context, it can be said that 13 postgraduate
theses included in the study according to Figure 7 shows a symmetrical distribution and there is no
publication bias.

Table 3 shows the test results of the Begg and Mazumdar rank correlation coefficients used to
determine whether there is publication bias in this study, in which the authentic leadership of school
administrators is examined according to the gender variable.

Table 3. Authentic leadership-gender Begg and Mazumdar rank correlation

Begg and Mazumdar Rank Correlation Value
Kendall’s S statistic (P-Q) -6,00000
Kendall’s tau without continuity correction

Tau -0,07692
z-value for tau 0,36605
P-value (1-tailed) 0,35716
P-value (2-tailed) 0,71433
Kendall’s tau with continuity correction

Tau -0,06410
z-value for tau 0,46710
P-value (1-tailed) 0,38017
P-value (2-tailed) 0,76033

Table 3 shows that the two-tailed p-value is 0.58579 without continuity correction and the
two-tailed p-value is 0.64043 with continuity correction. According to the Begg and Mazumdar Rank
Correlation calculation, if the two-tailed p-value result is greater than 0.05, it means that there is no
publication bias (Dinger, 2014). In this case, it is understood that the two-tailed p-value without
continuity correction and the two-tailed p-value with continuity correction is greater than 0.05, and
therefore, publication bias cannot be mentioned in this study.
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So as to determine whether the year, type of thesis, type of school, participant title, school
level, and research region that constitutes the sample group of the theses included in the meta-analysis
is a variable (moderator) in the effect of the gender variable on the authentic leadership of school
administrators, subgroup analyzes were made according to the random effects model. The obtained
results are shown in Table 4.

Table 4. Subgroup analysis according to the random effects model for authentic leadership of school administrators

95% -
Standard Confidence -

Variable (Moderator) n EffeCt e Interval qf Confidence Qb D
Size Level
Lower  Upper X2

Limit Limit

2013 1 0098 0147 0386 0,191
2015 3 0090 0149 0382 0,202
2016 1 008 0060 -0034 0,202
2017 2 0163 0065 0290 -0,035
Year 2018 2 0014 0067 -0117 0144
2019 1 0202 0081 0138 o451 °©  12°07 2120007
2020 1 0143 012 009 0381
2021 1 019 0119 0431 0,038
2022 1 0135 0098 0327 0058
Total 13 0005 0029 -0052 0,061
Master 7 0143 0053  -0248 -0,039
Thesis Type  Doctorate 6 0063 0064 0064 018 1 3841 5991  .014*
Total 13 -0060 0041  -0,140 0,021
State 8 -0048 0070 -0,184 0,089
Private 1 0143 012 009 0381
Type of School Stgteand 4 -0053 0,088 0,226 0.120 2 5,991 2,088 .352
Private
Total 13 -0017 0050  -0115 0,080
Primary 2 0192 0066 -0321 -0,063
Eg(':g‘r?;g&“d 0083 0087  -0087 0254
SchoolLevel pjion school 1 -0035 0,098 0227 0157 ° 7815 6913 .07
Mixed 7 0033 0082 0193 0,128
Total 13 -0,068 0040  -0,147 0,011
Teacher 8 0013 0059 0102 0,127
Administrator 2 0,097 0,205  -0,305 0,500

Participant Titl ini 2 5001 8784  .012*
articipant Title - Administrator 0228 0063 0351  -0,106
and Teacher

Total 13 -0,092 0,042 -0,174  -0,010
Mediterranean -0,220 0,098 -0,412 -0,028

[y

Eastern 1 -0,170 0,089  -0,343 0,004
Anatolia
Research Southeastern - g484  00g0  -0034 0,202
esearc Anatolia ' ' ' ' 4 9,488 10,086 .039*
Region Central
entral 0,031 0124 -0211 07274
Anatolia
Marmara 6 -0052 0068 -0,186 0,082
Total 13 -0,039 0,036  -0,109 0,031
*p<.05

As seen in Table 4 according to the heterogeneity test between groups using the random
effects model, the Q statistical value of the study for the year variable was calculated as 27,952
(p=.000) and the degree of freedom was 8. The critical value of the chi-square table at the 95%
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significance level is 15,507. Therefore, it was determined that the calculated statistical value of Q was
above the critical value determined in the X? distribution with 8 degrees of freedom. In this case, it
was concluded that the year variable created a statistically significant difference in the effect size
(p<.05).

For the thesis type variable, the Q statistical value of the study was calculated as 5,911
(p=.014) and the degree of freedom was 1, according to the heterogeneity test between groups using
the random effects model. The critical value of the chi-square table at the 95% significance level is
3.841. Therefore, it was determined that the calculated statistical value of Q was above the critical
value determined in the X? distribution with 1 degree of freedom. Hence, it was concluded that the
thesis type variable created a statistically significant difference in the effect size (p<.05).

According to the heterogeneity test between groups using the random effects model, the Q
statistical value of the study for the type of school variable was calculated as 2,088 (p=.352) and the
degree of freedom was calculated as 2. The critical value of the X2 table at the 95% significance level
is 5,991. Therefore, it was determined that the calculated statistical value of Q was lower than the
critical value determined in the chi-square distribution with 2 degrees of freedom. As a result, it was
concluded that the type of school variable did not cause a statistically significant difference in the
effect size (p>.05).

For the school-level variable, the Q statistical value of the study was calculated as 6,913
(p=.075) and the degree of freedom was 3, according to the heterogeneity test between groups using
the random effects model. The critical value of the X? table at the 95% significance level is 7.815. For
this reason, it was determined that the calculated statistical value of Q was lower than the critical value
determined in the chi-square distribution with 3 degrees of freedom. Therefore, it was understood that
the school-level variable did not cause a statistically significant difference in the effect size (p>.05).

According to the heterogeneity test between groups using the random effects model, the Q
statistical value of the study for the participant title variable was calculated as 8,784 (p=.012) and the
degree of freedom was calculated as 2. The critical value of the X? table at the 95% significance level
is 5,991. Therefore, it was determined that the calculated statistical value of Q was above the critical
value determined in the chi-square distribution with 2 degrees of freedom. So it was concluded that the
participant title variable created a statistically significant difference in the effect size (p<.05).

For the research region variable, the Q statistical value of the study was calculated as 10,086
(p=.039) and the degree of freedom was 4, according to the heterogeneity test between groups using
the random effects model. The critical value of the chi-square table at the 95% significance level is
9.488. As a result, it was determined that the calculated statistical value of Q was above the critical
value determined in the X? distribution with 4 degree of freedom. Therefore, it was understood that the
thesis type variable made a statistically significant difference in the effect size (p<.05).

As a result, the type and level of the school did not make a significant difference in the effect
size obtained as a result of the research (p>.05). On the other hand, the year, type, the participant title,
and the research region made a significant difference in the effect size (p<.05). Thus, the third
question of the research was answered.

Conclusion, Discussion, and Recommendations

In this meta-analysis study, which aims to reveal the effect of the gender variable on the
authentic leadership of school administrators, 13 postgraduate theses, which were included in the
database of the National Thesis Center system of the Council of Higher Education between 2013 and
2023, on the authentic leadership of school administrators and selected according to certain criteria,
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were used. The sample of the research consists of 6257 teachers and school administrators, 3652
(58.37%) female and 2605 (41.63%) male, obtained from postgraduate theses.

The first question of the research was 'What is the effect of gender on school administrators'
authentic leadership?'. Based on this the results of the research show that the average effect size value
for the gender variable in all sub-factors of authentic leadership is insignificant according to the
Thalheimer and Cook (2002) classification.

The second question of the research was 'Does this effect differ between the sub-factors,
relational transparency, internalized moral perspective, balanced processing, and self-awareness?' The
results obtained in the authentic leadership sub-factors for the gender variable are as follows. In the
study, according to the meta-analysis performed according to the fixed and random effects model in
authentic leadership sub-factors in terms of gender variable, the average effect size was found as -
0.054 for the relational transparency sub-factor, -0.040 for the internalized moral perspective sub-
factor, -0.023 for the balanced processing sub-factor, and -0.051 for self-awareness sub-factor. The
average effect size for authentic leadership was found -0.034. Although the average effect size value
for all sub-factors and total authentic leadership is in favor of females, it is seen that this value is
insignificant according to the Thalheimer and Cook (2002) classification. These findings can be
interpreted as gender does not affect the authentic leadership of school administrators. The findings of
the study overlap with the authentic leadership literature, which assumes that authentic leadership is
not gender-dependent (Avolio, Gardner, Walumbwa, Luthans, & May, 2004; Caza, Bagozzi, Woolley,
Levy, & Barker Caza, 2010; Endrissat, Miiller, & Kaudela-Baum, 2007; Yammarino, Dionne,
Schriesheim, & Dansereau, 2008).

The third question of the research was 'ls the thesis year, thesis type, types of school, school
level, participant title, and research region of the thesis a moderator that makes a significant difference
for the calculated effect size?' As a result of the analysis performed to determine the general impact
level, it was determined that there was a high level of heterogeneity among the postgraduate theses. In
order to understand the reason for the heterogeneity, subgroup analyses were carried out for the year,
thesis type, school level, school type, participant title, and research region moderators. According to
the results, it was determined that the school type and school-level variables did not affect the
authentic leadership of the school administrators in terms of the gender variable. Similarly, in Bento
and Ribeiro's (2013) study, it was revealed that the type of school, namely state or private school, did
not make a significant difference in the authentic leadership of school administrators. In addition Bird,
Wang, Watson, & Murray's (2012) study supports the finding that school level does not make a
significant difference in authentic leadership.

On the other hand, it was determined that there was a significant difference in the year, type,
participant title, and research region. The studies were conducted in different years changes the effect
size of authentic leadership according to gender it was determined that the difference was due to
Kocak's study conducted in 2019 and that the difference was in favor of males. For the thesis type
variable, the variance between studies was statistically significant. In this context, it was determined
that the difference was in favor of women in master’s studies. Master's theses were generally
conducted in big cities such as Istanbul and Ankara. It has been determined that the difference arises in
favor of females in studies conducted at the level of both teachers and administrators. This result may
mean that both female teachers and female administrators find school administrators working in their
schools more authentic leaders than their male colleagues. It was determined that the difference was in
favor of females in the study conducted in the Mediterranean region. This result may mean that both
female teachers and female administrators consider school administrators working in their schools
more authentic leaders than their male colleagues.
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The funnel plot method and Begg and Mazumdar rank correlation statistics were used to
investigate publication bias. No publication bias was found in any of these analyses. One of the
limitations of the study is that only postgraduate theses on the subject are evaluated. Another
limitation is that meta-analysis only consists of theses carried out in Tiirkiye between the years 2013-
2023. Within the scope of the findings of the study and the results achieved, the following
recommendations are presented.

Meta-analysis studies can be carried out by keeping the range of publication years wider
and including studies conducted abroad in the meta-analysis.

In the study, gender independent variable and its effect on school administrators'
authentic leadership were examined. Researchers can conduct meta-analysis research on
this subject with different independent variables.

In the study, it was concluded that the effect of gender on the authentic leadership of
school administrators is insignificant. Researchers can conduct studies that include in-
depth analysis of the causes of this situation.

Within the scope of the research, the effect of gender on the authentic leadership of
school administrators was analyzed in terms of the moderator variables “sample group of
the study”, “sample size of the study” and “the duration of implementation of the

experimental procedure”. For this reason, new studies can be carried out by examining
this subject according to different variables (moderators) by researchers.
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Appendix 1. List of graduate theses included in meta-analysis

Thesis Title Year Thesis Type Research City Research Region School Level Type of School  Participant Title Female (n) Male (n)
1 Gok (2015) 2015 Master Istanbul (European Marmara Primary and secondary ~ State and Administrator 44 131
Side) school private
2 Ors (2015) 2015 Master Istanbul (European Marmara Mixed State Administrator and 245 122
Side) teacher
3 Boz (2016) 2016 Doctorate Siirt Southeastern Primary and secondary ~ State Teacher 544 555
Anatolia Region school
4 Yurtsever 2022 Master Ankara Central Anatolia Mixed State Teacher 244 180
(2022)
5 Karaman 2021 Master Karaman Central Anatolia Mixed State and Administrator and 148 133
(2021) private teacher
6  Aydinoglu 2020 Doctorate Ankara Central Anatolia Mixed Private Teacher 328 85
(2020)
Kocak (2019) 2019 Doctorate Sivas Central Anatolia Mixed State Teacher 617 204
Kupeli (2018) 2018 Doctorate Canakkale Marmara Mixed State Teacher 404 171
Ozerten (2018) 2018 Doctorate Istanbul (European Marmara High school State and Teacher 264 172
Side) private
10 Yaras (2017) 2017 Doctorate Elazig Eastern Anatolia Primary school State Teacher 247 263
Region
11  Ozmen (2017) 2017 Master Istanbul (Anatolian Marmara Mixed State and Teacher 276 179
Side) private
12 Ozden (2015) 2015 Master Adana Mediterranean Primary school State Administrator and 233 189
teacher
13 Keser (2013) 2013 Master Istanbul (European Marmara Primary and secondary ~ State Administrator 58 221

Side)

school
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PROBLEMS ENCOUNTERED BY SCHOOL ADMINISTRATORS DURING THE
COVID-19 OUTBREAK: A CASE STUDY

Mehmet DABAN?
Abstract

The aim of this research is to analyze the problems faced by school administrators in performing educational activities during
the Covid-19 pandemic. A qualitative research method was adopted in this research and the study was conducted with
embedded multiple-case design. The study group of this research consists of 8 school principals and 8 deputy principals
working in 2 kindergartens, 2 primary schools, 2 secondary schools and 2 Anatolian high schools affiliated to the Manavgat
District Directorate of National Education in the 2021-2022 academic year. The data were obtained by interview technique
using a semi-structured interview form. Five important conclusions were reached as a result of this research. Firstly, the
decrease in the number and duration of the lessons affected the planning and implementation of face-to-face education
negatively. Secondly, assessment and evaluation studies in face-to-face education could not be carried out in a healthy way.
Thirdly, technological obstacles related to use of the Internet, tablet, computer and Education Information Network (EIN)
have been effective in distance education. Fourthly, schools have not been able to establish the necessary relationship with
their stakeholders, institutions and non-governmental organizations (NGOs). Finally, the studies carried out with the parent-
teacher associations (PTAs), which are the stakeholder of the schools, have not reached the desired level. As a requirement of
being a social state, schools and citizens should be prepared for possible crisis situations in order to ensure equality of
opportunity and possibility.

Anahtar Kelimeler: Covid-19, distance education, face to face education, school administrator education.

Covid-19 Salgini Siirecinde Okul Yoneticilerinin Karsilastigi Sorunlar: Bir Durum
Calismast

0z

Bu arastirmanin amacit Covid-19 salgmni siirecinde okul yoneticilerinin egitim-6gretim faaliyetlerini gergeklestirme
konusunda karsilastig1 sorunlar1 analiz etmektir. Bu arastirma nitel bir arastirma olup i¢ ice gegmis ¢oklu durum deseni ile
yiiriitiilmiistiir. Bu arastirmanin ¢aligma grubunu 2021-2022 egitim dgretim yilinda Manavgat ilce Milli Egitim Miidiirliigiine
bagli 2 anaokulu, 2 ilkokul, 2 ortaokul ve 2 Anadolu lisesinde gorev yapan 8 okul miidiirii ve 8§ miidiir yardimcist
olusturmaktadir. Veriler yar1 yapilandirilmis gériisme formu kullanilarak gériisme teknigi ile elde edilmistir. Bu arastirmanin
sonucunda bes dnemli sonuca ulasiimustir. Birincisi, ders sayis1 ve siiresinin azalmasi yiiz yiize egitime yonelik planlamay1 ve
uygulamay1 olumsuz etkilemistir. Ikincisi, yiiz yiize egitimde 6lcme degerlendirme calismalari saglikli bir sekilde
yapilamamustir. Ugiinciisii, uzaktan egitimde internet, tablet, bilgisayar ve Egitim Bilisim Ag1 (EBA) kullanim ile ilgili
teknolojik engeller etkili olmustur. Dérdiinciisii, okullar, paydaslari olan kurumlar ve Sivil toplum kuruluslar1 (STK) ile
gerekli olan iliskiyi kuramamistir. Son olarak okullarin paydasi olan okul aile birlikleriyle yapilan ¢aligmalar istenilen diizeye
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ulagsmamustir. Sosyal devlet olmanin geregi olarak firsat ve imkan esitligini saglamak {izere okullarin ve vatandaslarin olasi
kriz durumlarina karst hazirlikli olmast saglanmalidir.

Keywords: Covid-19, uzaktan egitim, yiiz yiize egitim, okul yoneticisi.

Introduction

The impact of epidemic diseases has affected societies at different periods in history and the
impact of them on all segments of society has not been at the same level. There is a strong possibility
that epidemics will also have effects in the future (Tiirk et al., 2020). The education systems of the
countries have not encountered such a challenge as Covid-19 until today (Daniel, 2020). Covid-19 has
affected education all over the world, and countries have gone to different practices in education.
Different countries have applied different practices for students receiving education, teachers who will
provide education, and parents of students (Eken et al., 2020). Face-to-face education (Kiling, 2015),
which is traditionally practiced education in which students and teachers are mutual and in the same
physical environment, has left its place to distance education with the instruction of the Ministry of
National Education (MEB) dated 13.03.2020 and numbered 28892082-869-E.5497866 (MEB, 2020a).
Distance education, which is defined as the education carried out through written lecture notes, digital
recordings, television broadcasts or the internet, without face-to-face communication without the
students and teachers coming to school (Kiling, 2015), has been started.

With its article dated 19.11.2020 and numbered 83203306-10.03-E.16964289, the Ministry of
National Education (MEB) has decided to conduct education activities via EIN TV through distance
education (MEB, 2020b). In addition to the education provided via EIN TV, an arrangement has been
made where teachers can define synchronous online lessons via the EIN platform (MEB, 2020c).
Educators and parties providing resources for education were caught unprepared for the decision to
start distance education. Unlike the face-to-face education practice that teachers have been applying
for years, they have encountered the distance education practice on which they do not have any
qualifications (Adigiizel, 2020).

Education, on the one hand, is a component of individual and social life (Turan, 2021). From a
national policy perspective, education is the best tool for developing skills (Olaganwatte, 2020). Given
these characteristics of education, the school, as a subsystem of the general education system, must
take its own goals from the general goals of Turkish national education. The school should serve to
raise individuals who love their country and nation and who feel responsibility towards the state, who
are democratic and embrace human rights and who are developed in all aspects. In summary, the
principles of generality and equality, the right to education, equality of opportunity, continuity,
scientificity, and planning (MEB, 1973) come to the forefront in terms of their importance during the
pandemic period in fulfilling the general objectives of national education.

A school is an organization that provides its students with the necessary behaviors (knowledge,
skills and attitudes) to achieve pre-designed educational goals in a planned process within a certain
period of time (Basaran, 2008). When we take its importance as a basis, it turns out that the school
administration arises from the duty of the administration. The task of management is to ensure that the
organization lives in accordance with its objectives (Bursalioglu, 2010). In schools, learning and
teaching form the technical basis of the school. Compared to other school activities, teaching and
learning activities take first place. Because of this characteristic, learning and teaching activities guide
the managerial decisions to be taken in schools (Hoy & Miskel, 2010). Ensuring the success of
organizations is the main purpose of human resource management (Armstrong, 2006). Considering its
importance and function, it is a prerequisite for the school principal to fulfill his/her duties and
responsibilities effectively in order for the school to achieve its goals.
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Playing the role of principal helps the school principal to fulfill his/her duties and
responsibilities (Ozdemir, 2010). In the Regulation on Preschool and Primary Education Institutions,
the duties of the school principal are stated as carrying out educational activities, students, personnel,
management, accounting, security, etc. (MEB, 2014). The administrators of the schools undertake the
task of leading the teachers, students and their surroundings. They create team spirit to increase
efficiency. They carry out studies for the integration of the school with its environment and the
development of corporate culture. The school principal carries out tasks such as research, planning,
organizing, guidance, supervision and monitoring, evaluation, communication and governance (MEB,
2013). The school principal, as the education leader, should fulfill these responsibilities in cooperation
with the vice principals and teachers and should be prepared for the changes in the environment.

With the Covid -19 epidemic, a new situation has emerged that the school principal, students,
teachers, parents and all other stakeholders of education have to struggle with. In this process, both the
school principal and the other stakeholders of the school faced some new problems. The problems
emerged in education during Covid-19 process have been the subject of many researches in Turkey
and abroad. Different results were obtained in these studies. Participants in the research of Yilmaz et
al. (2021) stated that there are problems such as the short duration of the lesson. In the same study, it
was concluded that dividing the students into groups for face-to-face training caused confusion and
there were problems in cleaning the classrooms. Participants in the study of Southall, et al. (2021)
stated that absenteeism increased every time the schools began face-to-face education during the
Covid-19 process. Participants in Ozdogan & Berkant's (2020) research stated that technical problems
and lack of computers and internet are disadvantages of distance education. Participants in the research
of Arslan & Sumuer (2020) stated that both teachers and students have connection problems and the
internet connection speeds and internet packages do not meet the needs. In the study of Pressley & Ha
(2021), it was concluded that there was no difference in teachers' self-efficacy in terms of regional
differences. Participants in the study of Chakraborty et al. (2021) stated that students would better
communicate with their teachers in a face-to-face classroom. Participants in Al Darayseh's (2020)
research stated that teachers have difficulties in communication and using emotional expression during
the distance education process. Participants in the research of Ozdogan & Berkant (2020) stated that
they experienced a lack of socialization. Participants in the research of Almazova et al. (2020) stated
that communication with students is limited.

School principals, who lead teachers, students and the school environment, have many
important duties such as research, planning, organization, guidance, supervision-monitoring,
evaluation, communication and governance. Considering the diversity and complexity of the duties of
school principals and vice principals, this research is important in terms of analyzing the views of
school administrators on the problems they face during the Covid-19 pandemic and providing
feedback to all stakeholders. The purpose of this study is to analyze the problems faced by school
administrators in carrying out educational activities during the Covid-19 pandemic. In order to achieve
this aim, answers to the following questions were sought.

1) What are the problems faced by school administrators in planning face-to-face education
studies during the Covid-19 pandemic?

2) What are the problems faced by school administrators in implementing face-to-face
education studies during the Covid-19 pandemic?

3) What are the problems faced by school administrators in evaluating face-to-face training
studies during the Covid-19 pandemic?
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4) What are the problems faced by school administrators in planning distance education
studies during the Covid-19 pandemic?

5) What are the problems faced by school administrators in implementing distance education
studies during the Covid-19 pandemic?

6) What are the problems faced by school administrators in evaluating distance education
studies during the Covid-19 pandemic?

7) During the Covid-19 pandemic, what are the problems faced by school administrators in
carrying out the studies with the stakeholders of schools?

Method
The Philosophy of Research

This research was designed from an interpretive research philosophical perspective. The
interpretive research perspective is based on the assumption that reality is socially constructed. In
other words, it is not the interpretation of a single observable fact, but instead the interpretation of a
larger number of facts or single events in different ways (Merriam, 2018). The focus of interpretive
social science is on how people interact and get along with each other. In general, they aim to arrive at
explanations and interpretations of the way in which people create and maintain their social world. It
is a systematic analysis that meticulously observes socially meaningful action in their own
environment (Neuman, 2020).

Research Design

Qualitative method was used in this study. The case study, which is one of the qualitative
research methods, was carried out using an embedded multiple case design, which is one of the case
study sub-types. Qualitative methods are first and foremost concerned with what is going on and with
evidence to help us understand them. In other words, it focuses on what people do and say (Gillham,
2000). The aim of qualitative research is to create a perspective on how people make sense of life, to
determine the framework for the process of making sense, and to express how people interpret their
experiences about their lives (Merriam, 2018). Qualitative research can be defined as a type of
research in which a process is followed to reveal perceptions and events in a realistic and holistic way
in a natural environment by using data collection methods such as observation, interview and
document analysis (Yildirim & Simsek, 2011). Case studies can be expressed as a limited system that
is described and analyzed in detail (Merriam, 2018; Yin, 2017). It can be regarded as an empirical
inquiry into a contemporary phenomenon, as the boundaries between phenomenon and context are not
clearly defined (Yin, 2009). The Covid-19 epidemic process has created various problems that deeply
affect education. For this reason, the case study design was preferred in this research in order to
analyze the problems faced by school administrators in depth.

Research Participants

The study group consists of 84 school principals and 161 vice principals working in Manavgat
district of Antalya province in the 2021-2022 academic year. In this study, the convenience sampling
method was preferred, taking into account the negative circumstances during the Covid-19 process.
Convenience sampling involves selecting participants from the most accessible participants (Cohen et
al., 2007). The participants consist of 8 school principals and 8 vice principals working in 2
kindergartens, 2 primary schools, 2 secondary schools and 2 Anatolian high schools working in the
Manavgat District Directorate of National Education.
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Table 1. Demographic information about the participants

Participant Code Gender School Type Task

SP1 Male Secondary school School Principal
SP2 Male Primary School School Principal
SP3 Male Primary School School Principal
SP4 Male Secondary school School Principal
SP5 Male Kindergarten School Principal
SP6 Male Anatolian High School School Principal
SP7 Male Anatolian High School School Principal
SP8 Male Kindergarten School Principal
VP1 Male Anatolian High School Vice Principal
VP2 Male Anatolian High School Vice Principal
VP3 Male Primary School Vice Principal
VP4 Male Secondary school Vice Principal
VP5 Male Secondary school Vice Principal
\VP6 Female Primary School Vice Principal
VP7 Female Kindergarten Vice Principal
VP8 Male Kindergarten Vice Principal

Collecting Data

In order to carry out the research, first of all, an application was made to Akdeniz University
Social and Human Sciences Scientific Research and Publication Ethics Commission for ethics
committee permission, and the necessary permission was obtained with the letter dated 02.03.2021 and
numbered 41293. After this permission, the data collection process started. In the study, interview was
used as a qualitative data collection method and a semi-structured interview form was used.
Qualitative interviewing allows us to learn about the perspective that others have. Interviews are used
to find out what is on their minds (Patton, 2002). Researchers who conduct qualitative interviews start
their work by asking general open-ended questions to the participants, recording the answers they
receive, and transferring the records to the computer environment for analysis by writing them down
(Creswell, 2019). In a semi-structured interview, topics are formed from the literature or the field of
practice before the research begins. The same topic is discussed with all interviewees, and after the
determined questions have been asked, participants can add other things about the topic if they wish. If
the researcher needs to examine certain points in more detail, he/she can ask additional questions
(Corbin & Strauss, 2015). Semi-structured interview questions including open-ended questions were
prepared to determine the views of the participants on the problems faced by school administrators in
carrying out educational activities during the Covid-19 pandemic. The interview questions were
organized in a clear and understandable way, away from any kind of guidance. Interviews were carried
out with volunteer participants. Each interview lasted approximately 25-30 minutes. Seven
participants agreed to have the interviews done by audio recording, and the other nine participants did
not allow audio recording, so their opinions were gathered by taking notes.

Analysis of Data

In order to process the research data systematically, the data were entered into Microsoft
Office programs. Taking Giinbay1’s (2018, 2019) studies as a guide, themes were identified through
theme analysis from the transcripts of the records and a tally table showing the themes was created.
After the theme analysis, the participant views on the themes were analyzed descriptively in the
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participant's own words. Descriptive analysis of the data was followed by content analysis. In order to
keep the identities of the managers participating in the research confidential, their real names were not
used in the research. Code names were given to the real names of the participants. Code names given
in Table 1 were used in all processes of the research.

Validity and Reliability of the Research

In order to increase the internal validity of the research, the preparation and implementation
processes of the individual interview form, which is the data source, were carried out meticulously. In
order to create the interview form, the literature was reviewed and expert opinion was obtained. After
the interviews with the participants, the texts of the interview recordings were presented to the
participants and participant confirmation was obtained. In order to increase the external validity of the
research, all the studies carried out during the research process were tried to be given in detail.
Information about the philosophy on which the research is based, the model, the working group, the
tool used in data collection, the data collection process, and the analysis of the data are given. The
theory has been generalized through comparisons with the researches on the research subject and then
interpreted. In order to increase the internal reliability of the research, all of the findings of the
research were given without comment and the opinions of the participants were taken directly. Also,
the researcher and an experienced qualitative research expert coded the data obtained from the
interviews separately. The coding made by the researcher and the expert were compared and
consistency ratio was calculated with Kappa Statistic. The consistency ratio (Kappa value) was 0.83.
The study concluded that there was excellent agreement between the evaluators and that the coding
was done reliably (Landis & Koch, 1977). In order to ensure external reliability in the research, the
raw and processed data obtained during the research process, theme analysis, descriptive analysis,
content analysis and analytical generalization were presented to an external expert for review and
confirmation review.

Results
In this section the results of the research are given.
Problems Encountered in Planning Face-To-Face Education

The opinions of school principals and vice principals on the problems they face in planning
face-to-face education are given in Table 2.

Table 2. Planning Face-to-face Education

Planning Face-to-Face Education School Principal Vice Principal Total (F)
éf E(ifrr::sse in the number and duration  op) o5y Sps Spg SP7,5P8 VP1,VP2,VP3,VP5,VP6 VP8 12

2. Inadequate physical environment SP1,SP4,SP5,SP7,SP8 VP1,VvP2 7

3. NoF including social activities in SP2,SP3,SP4.5P6.5P8 VP6,VP7 7
planning

4. Anxiety about the pandemic SP2,SP4,SP8 VP2,VP3,VP6 6

5. Problems related to pandemic rules SP2,SP3,SP4,SP6 VP3 5

6. Service planning SP2 VP3 2

When Table 2 is analyzed, we can see that the opinions on planning face-to-face education
vary. Participants expressed the following opinions: twelve about the reduction in the number and
duration of lessons, seven about the lack of physical environment, seven about the lack of inclusion of
social activities in the planning, six about the anxiety against the pandemic, five about the problems
related to pandemic rules, and two about service planning. When we comment on the problems in
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planning face-to-face education, it is seen that the reduction in the number and duration of courses
ranks first. Participants' views on this subject are given below.

e In order to minimize the physical encounter for students, we have arranged the
lesson hours of the classes so that they do not coincide. We received feedback from
some parents that it was special and not suitable for working conditions (SP5).

e The course content in the curriculum has become a problem because it cannot be
covered sufficiently during the course (VP6).

e The fact that the lessons were 30 minutes and the students stayed at school for a
total of 3 hours were not warmly welcomed by the parents. Especially since the
parent profile consists of working mothers and fathers, the 3-hour time period
made their work difficult (VP8).

e One of the most important problems we encounter in face-to-face planning is
related to the formation of student groups. While forming student groups,
determining the courses and determining the number of course hours create an
important problem (SP7).

e The decrease in the duration of the lessons negatively affects the quality of
education as it leads to compressed education, and some activities are either not
included at all or time is insufficient for these activities (SP8).

When we interpret the problems in planning face-to-face education, it is seen that the lack of
physical environment takes the second place. Participants' views on this subject are given below.

e We have 15 classrooms. Naturally, we had to comply with the 1.5-meter social
distance rule, so we had to divide the classrooms into two (SP4).

e  Due to the high number of students, we had difficulty in planning 1 student per 4
sgm (SP8).

When we comment on the problems in planning face-to-face education, it is seen that not
including social activities in the planning ranks second. Participants' views on this subject are given
below.

e The rate of increase of the pandemic and the negative news in the media affected
our teachers a lot. We had to stop many social activities (SP2).

e We could not do social activities. In sportive activities, we did sportive activities
under the supervision of the teacher, but unfortunately, we could not do social
activities (SP3).

e The inability to organize social activities due to limited classroom capacity and
Covid-19 made the adaptation and integration period difficult for students (VP7).

When we interpret the problems in planning face-to-face education, it is seen that the anxiety
about the pandemic ranks third. Participants' views on this subject are given below.

e No one wants to share anything together because of the pandemic. They tried to
keep children away from the educational environment because they or their
families had a hereditary disease or because of their families' fears. In other
words, due to Covid-19, our students could not benefit much from education
compared to normal times (SP4).
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e Our parents had concerns about the hygiene of the school environment. The risk of
Covid-19 transmission in face-to-face education negatively affected the motivation
of our teachers (SP8).Another problem experienced in planning is the anxiety of
parents about their children receiving education in a safe environment in face-to-
face education (VP2). Another problem experienced at the planning stage of face-
to-face education is the anxiety of parents about receiving education safely in face-
to-face education (VP6).

Problems Encountered in Implementing Face-To-Face Education

The opinions of school principals and vice principals on the problems they face in implementing
face-to-face education are given in Table 3.

Table 3. Implementing face-to-face education

Implementing face-to-face education School Principal Vice Principal Total (F)
1. Decrease in the number and duration of courses ~ SP5,SP6,SP8 VP1,VP2,VP3,VP6,VP7,VP8 9
2. Problems related to pandemic rules SP2,SP4,SP7,SP8 VP2,VP6 6
3. Decrease in social interaction SP4,SP7 VP7,VP8 4
4. Failure to organize social activities SP7,SP8 VP3,VP6 4
5. Anxiety against the pandemic SP6 VP1,VP2 3
6. Economic problems VP3,VP8 2
7. Inadequate physical environment SP2,SP5 2
8. Increased workload VP3,VP8 2
9. Information about the process SP5,SP6 2
10. Increased absenteeism SP4 1

When Table 3 is examined, we can see that the problems in implementing face-to-face
education vary. The participants expressed the following opinions: nine about the decrease in the
number and duration of lessons, six about the problems related to pandemic rules, four about the
decrease in social interaction, four about the inability to organize social activities, three about the
anxiety against the pandemic, two about economic problems. Also, two of the participants stated that
there was inadequate physical environment, two stated that the workload increased and two stated that
they were informed about the process. Finally, one participant commented on the increase in
absenteeism. Participants' views on this subject are given below.

e  Parents, both of whom work, do not find 3 hours of school time sufficient (SP8).

e Since the number of lessons to be taught has to be limited, students' all-round
development cannot be ensured. Since the lesson time is 30 minutes, in some
lessons there is not enough time for giving example and feedback (VP1).

e The teachers stated that they had difficulty in raising the subjects due to the
shortening of the duration of the lessons (one lesson hour was reduced to 30
minutes) (VP3).

e The problem experienced in practice in face-to-face education is that the
curriculum does not match the course duration and the classes are divided into
two. The fact that the groups came to school for two days each caused disruption in
the lessons (VP6)

e Diminishing lesson duration causes negative feedback from parents (VP7).

e Decreased lesson times prevented teachers from completing their entire curriculum
(FY8).

76



Uluslararasi Liderlik Caligmalar1 Dergisi: Kuram ve Uygulama

International Journal of Leadership Studies: Theory and Practice

When we interpret the problems in implementing face-to-face education, it is seen that the
problems related to pandemic rules rank second. Participants' views on this subject are given below.

e We started to lose this sensitivity and attention about social distancing and
wearing masks after the 2nd-3rd week. We started not to apply the social
distancing rule especially in school buses (SP2). Younger students were not able to
maintain social distance (SP8).

e Our teachers on duty reminded the mask and distance rules in classrooms,
corridors and sinks. It was observed that our school staff also experienced
difficulties on this subject (VP2).

e Since our students are in the younger age group, social distance is a problem
during breaks. Another problem is that parents do not observe social distancing at
school entrances and exits (VP6).

Only one participant expressed an opinion on absenteeism, which is one of the problems in the
implementation of face-to-face education. Participant’s view on this subject is given below.

e Inaclass of 30 students, we didn't even have 15 participants. We could hardly find
8, 9, 10 people. For example, we had supporting and training courses for 8th
graders. While we normally use our full capacity, we had difficulty even opening a
course for a class due to Covid-19 (SP4).

Problems Encountered in Evaluating Face-To-Face Education

The opinions of school principals and vice principals on the problems they face in evaluating
face-to-face education are given in Table 4.

Table 4. Evaluation of face-to-face education

Evaluation of face-to-face education School Principal Vice Principal Total (F)
1. Inability to perform measurement and evaluation ~ SP6 VP2,VP3,VP7,VP8 5
2. Decrease in social activities SP1,SP8 VP2,VP5 4
3. Reduction of lesson time VP3,VP6,VP8 3
4. Increase in absenteeism VP1,VP3 2
5. Uncertainties in the exam schedule SP8 VP3 2
6. Decrease in social interaction SP4 VP8 2
7. Failure to keep up with the curriculum SP4 1
8. Decline in student achievement SP3 1

When Table 4 is examined, we can see that the problems in evaluating face-to-face education
vary. Participants expressed the following opinions about the problems: five stated that there was a
failure in assessment and evaluation, four stated that there was a decrease in social activities, and three
stated that there was a decline in the duration of the course. Two participants expressed opinion about
increased absenteeism, uncertainties in the exam schedule and decreased social interaction. One
participant stated that the course schedule was not kept up and student achievement decreased. When
we analyze the problems related to the evaluation of face-to-face education, it is seen that the failure in
measurement and evaluation ranks first. Participants' views on this subject are given below.

e | think that it is wrong to evaluate students without exams and that this method
negatively affects the validity and reliability of the assessment and evaluation process
(VP3).

e  When we planned the first semester exams, we started distance education due to
the increase in the number of cases, and face-to-face exams could not be held. Parents
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reacted to the lack of time to announce the exam schedule to all classes in the second
semester, and some parents said that they were out of town (VP5).

e It causes teachers to have difficulties in measuring all developmental areas of
children (VP8).

When we comment on the problems in evaluating face-to-face education, it is seen that the
decrease in social activities ranks second. Participants' views on this subject are given below.

e Unfortunately, as a school, we have not been able to make positive discrimination
against students participating in social and sports activities during this process
(SP8).

e Social and sporting events were held less frequently due to the pandemic (VP2).

When we interpret the problems in evaluating face-to-face education, it is seen that the decrease
in the duration of the course ranks third. The opinions of the participants on this issue are given below.

e The lesson objectives could not be realized sufficiently due to decline in course
periods and students being away from the education process due to the pandemic
(VP3).

e It cannot be said that the objectives of the outcomes were fully achieved due to time
limitations and divided classes. Due to decline in face-to-face education time in
preschool education, free time activities could not be carried out. Teachers did not
have the opportunity to examine the readiness of their students and faced problems
in end-of-day evaluation (VP6).

e Short course hours, spending little time with the child and limited parental
participation in the education process made it difficult to get to know the student in
all aspects. This situation created problems in measurement and evaluation (VP8).

Problems in Planning Distance Education

The opinions of school principals and vice principals on the problems they face in planning
distance education are given in Table 5.

Table 5. Planning distance education

Planning Distance Education School Principal Vice Principal Total (F)
1. Technological obstacles SP2,SP3,SP4,SP5,SP6,SP7,SP8 VP1,VP2VP6,VP7, VP8 12
2. Difficulty in making a lesson SP2.SP3,SP4,SP7 VP1,VP2,VP5,\/P6 8
schedule
3. Student absenteeism SP1,SP2 2
4. Decline in social activities SP5 VP5 2
5. Inability to communicate SP7 1
6. Lack of concentration SP5 1
7. Inability of younger age groups to

Y LY ; SP8 1
participate in distance education
8. Hesitancy against distance Sp8 1

education

When Table 5 is examined, we can see that the problems in planning distance education vary.
Twelve of the participants expressed opinions on technological obstacles and eight on the difficulty of
making the course program. Two participants expressed opinions on student absenteeism and a
decrease in social activities. One participant expressed opinion about inability to communicate, lack of
concentration, inability of younger age groups to participate in distance education and hesitation
against distance education. When we analyze the problems in planning distance education studies, it is
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seen that technological obstacles take the first place. The opinions of the participants on this subject
are given below.

e In the first distance education program, courses were limited. Not every course
was given the chance for distance education. Some courses were offered distance
education while others were not (SP2).

e A group of students do not have tablets and computers. A group of students do not
have internet access. There are students who connect via cell phones. Their
families work or go to work. In these time periods, students naturally do not have
access (SP3).

e Our teachers had problems both in using EIN and other alternative distance
education programs (SP5).

e Since kindergarten students have short attention spans, there were problems in
being in front of the screen (SP8).

e Intensity in the EIN synchronous online lesson system has become a major problem
in course assignments. When the EIN synchronous online lesson was opened at
every grade level, the lesson hours could not be defined during the day. Since both
the lessons and the activities were in front of the computer, it caused the students to
be dependent on the screen. Students who did not have computers and internet at
home had great difficulty in accessing the lessons (VP6).

e The biggest problems are parents having difficulties in accessing the internet,
students not having internet at home or having classes at the same time with their
older brothers and sisters, and connection problems (VP7).

When we interpret the problems in planning distance education, it is seen that the difficulty of
making a course program ranks second. Participants' opinions on this issue are given below.

e Parents stated that EIN synchronous online lessons started very early in the
morning, that students did not have time to eat and that it was not suitable for their
children to continue these lessons at regular intervals until the evening (VP2).

e The biggest problem we had with teachers in terms of planning was the time
limitations. The Ministry imposed restrictions on us, such as this time for first
graders and that time for second graders. In this regard, some teachers had classes
at all hours of the day and for 6 days. This situation caused discomfort among
teachers (SP2).

e There were occasionally some difficulties in combining the courses. Because
sometimes there were problems in combining two courses, sometimes in combining
three courses, sometimes in planning the unification of classes. Combining is what
I mean by combining classes, classes at the same level, same course groups (SP7).

e Some of our teachers arranged lesson hours late in the morning. This caused
parents to complain about the start times (VP6).
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Problems Faced in Implementing Distance Education

The opinions of school principals and vice principals on the problems they face in implementing
distance education are given in Table 6.

Table 6. Implementation of Distance Education

Implementation of Distance Education School Principal Vice Principal Total (F)
. VP1,VP2,VP3,
1. Technological obstacles SP4,SP5,SP6,SP7 VP5 VPG VP8 10
2. Inability to use information technologies SP1,SP2,SP5,SP6 VP1,VP3,VP6,VP8 8
3. Inefficiency of distance education SP1,SP8 VP2,VP7 4
4. Increase in absenteeism SP3,SP5,SP8 3
5. Parental support SP1,SP2,SP4 3
6. Reduction of lesson time VP1 1

When Table 6 is examined, we can see that the problems in implementing distance education
vary. Participants expressed the following opinions: ten on technological barriers, eight on inefficiency
in using information technologies and four on the inefficiency of distance education. Three of the
participants expressed opinions on increased absenteeism, three on parental support, and one on
reduced lesson time. When we interpret the problems in implementing distance education, it is seen
that technological obstacles come first. The opinions of the participants on this issue are given below.

e They had difficulty in using the content. We received a few complaints from
families with more siblings that they did not have the tools for distance education
such as computers and tablets for all siblings. We received some complaints from
parents about the need for technological support and they had limited home
internet (SP5).

e Students could occasionally not reach the courses, due to the freezing that
occurred in EIN. Apart from that, we used other information channels. In this
regard, we learned that some parents had problems with internet applications and
access to the internet. We did the necessary work on this issue. Internet problem
was experienced frequently (SP7).

e From the parents' point of view, students could not adapt to this system. Because
EIN lesson hours were very disorganized and spread throughout the day (VP1).

e During the implementation phase of the distance education, there were technical
problems such as connecting to the EIN synchronous online lesson and
disconnecting during the lesson. Technological inadequacies, such as the lack of
computers and internet in some of the students' homes, prevented participation in
distance education (VP5).

e Parents think that their children's being in front of the screen for too long will
affect their health negatively. Distance education was done online. Some of our
students had difficulty in accessing the internet and had connection problems
(FY6).

e Some of the students did not have internet at home and some did not have
computers at home (VP8).

When we analyze the problems in implementing distance education, it is seen that the inability
to use information technologies ranks second. The views of the participants on this issue are given
below.
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e When the online education started, teachers said that they were inadequate in
terms of taking them to the waiting room, technical issues or giving them
passwords (SP1).

e As teachers and the school, we had problems in informing the parents about the
use of EIN, Zoom and similar programs and about participation in the lesson
(SP5).

e Our teachers had some problems with distance education. It was observed that
some of our teachers lacked technical knowledge (VP1).

e The fact that our students and parents did not have sufficient skills to use
technological devices and programs and some of our teachers' deficiencies in
technology became a problem (VP3).

o  When other platforms started to be used in distance education, the technological
inadequacy of some of our teachers negatively affected distance education (VP6).

When we analyze the problems in the implementation of distance education studies, it is seen
that the ineffectiveness of distance education ranks third. Participants' opinions on this issue are given
below.

e In terms of learning-teaching activities, student motivation is not provided
sufficiently (SP8).

e Teachers were not successful enough in the messages they wanted to give in the
distance education lessons because they could not see eye to eye with the student.
The fact that parents thought that distance education was not very useful also
negatively affected attendance at classes (VP2).

e The short attention span of preschool children and the inability to establish eye
contact, which is essential for healthy communication, created problems in the
healthy teaching of the lessons (FY7).

Problems Encountered in Evaluating Distance Education

The opinions of school principals and vice principals on the problems they face in evaluating
distance education are given in Table 7.

Table 7. Evaluation of Distance Education

Evaluation of Distance Education School Principal Vice Principal Total (F)
1. Difficulties in assessment and evaluation ~ SP5,SP7,SP8 VP2,VP3,VP6,VP8 7
2. Technological obstacles SP4,SP6,SP7 VP2,VP3,VP5,VP6 7
3. Failure to achieve program objectives SP2,SP5,SP8 VP2,VP3 5
4. Increase in absenteeism SP3,SP7 VP5,VP6 4
5. Inability to use information technologies ~ SP5,SP6 VP3 3
6. Reduction of lesson time SP6 VP2 2
7. Parent demands SP8 VP6 2
8. Decline in student achievement VP1 1
9. Decrease in social interaction VP8 1
10. The inefficiency of distance education VP7 1

When Table 7 is analyzed, we can see that the problems in evaluating distance education vary.
Participants expressed the following opinions: seven on assessment and evaluation difficulties, seven
on technological barriers, five on not achieving program objectives, and four on increased
absenteeism. Three of the participants expressed an opinion on the inability to use information
technologies, two on the reduction of course time, and two on the demands of parents. One participant
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expressed an opinion on the decline in student achievement, the decrease in social interaction and the
inefficiency of distance education.

When we analyze the problems about evaluating distance education, it is seen that
measurement and evaluation difficulties take the first place. The opinions of the participants on this
issue are given below.

e The fact that the lessons are conducted remotely has of course made it difficult to
make the exams. There is no consensus on which criteria teachers will apply, to
whom and according to what (VP2).

¢ Since exams could not be made, we could not observe the assessment and evaluation
processes of the students in a healthy way. Teachers did not want to give
undeserved points to students who had the opportunity but did not attend the
lessons (VP3).

¢ Due to the inability to make observations, the results of the assessment were far from
reliability and validity, it was a problem for students to get help in some
measurement and evaluation studies (SP8).

When we analyze the problems in evaluating distance education, it is seen that
technological obstacles rank first. Participants' views on this issue are given below.

e Indeed, besides finishing the curriculum, we certainly suffered from not having
technological knowledge and equipment in the age of internet and technology
(SP6).

e Parents of children who do not have computers or the internet stated that positive
discrimination should be made to prevent their children from being negatively
affected (VP2). The limited number of lessons and lesson hours that could be
defined from EIN prevented us from making a healthy assessment and evaluation
(VP3).

e | think that measurement and evaluation activities to be carried out will not be
healthy due to reasons such as students not getting used to measurement activities
in distance education enough and not having equal opportunities to access
technology (VP5).

e  For students who do not have a computer and internet, it is a problem to make an
assessment about whether they can achieve the objectives (VP6).

When we analyze the problems in evaluating distance education, it is seen that not achieving the
program objectives ranks second. The opinions of the participants on this issue are given below.

e When distance education started, we realized that many objectives were not
achieved. We actually deceived each other (SP2).

e There are serious problems in giving the desired objectives to students. The issue
of how to assess students who do not have computers and the internet creates
problems (VP2).

¢ In the distance education process, the required objectives could not be achieved to
the desired extent due to the shortening of the course hours and the insufficient
participation of the students in the courses (VP3).
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e  Measurement and evaluation had to be done without enough lessons and activities
(SP8).

Problems Faced in Carrying Out the Studies with the Stakeholders of the School

The views of the school principals and vice principals on the problems they face in carrying out
studies with the stakeholders of the school are given in Table 8.

Table 8. Studies Carried Out With Stakeholders

Studies with Stakeholders School Principal Vice Principal Total (F)
1. Studies of parent-teacher associations(PTAS) SP1,SP3,SP4,SP5,SP7 VP2,VP3,VP6 8
2. Studies with institutions and NGOs SP2,SP3,SP4,SP5,SP6 VP1,VvP2 7
3. Parental support SP4,SP8 VP2,VP8 4

When Table 8 is examined, we can see that the problems in performing the studies with
stakeholders vary. Eight of the participants expressed opinions on the work of PTAs, seven on the
work with institutions and NGOs, and four on parental support. When we analyze the problems
regarding the studies with stakeholders, it is seen that the work of the parent-teacher associations ranks
first. Participants' views on this issue are given below.

e Among these stakeholders, we only had communication with the PTA. But with
other stakeholders, such as the municipality and non-governmental organizations
(NGOs), we did not have any work (SP1).

e Schools were also negatively affected. PTA activities almost stopped. Both cultural
activities and income-generating activities were completely suspended (SP3).

e | can easily say that the PTA was the most negatively affected. We could not ensure
the cooperation between the school and the PTA. We could not meet with our
parents frequently (SP5).

e The PTA could not hold meetings during this period and decisions had to be
postponed (VP2).

e The closure of the school caused the PTA management to have difficulties in
finding income for the school (VP3).

When we interpret the problems about the studies done with the stakeholders, it is seen that the
studies done with institutions and NGOs takes the second place. The opinions of the participants on
this subject are given below.

e After the pandemic, unfortunately, we had to close the doors of our school to
everyone. During the epidemic, we could not plant the saplings that we do with the
forest directorate every year. We used to clean the environment every year, but this
year we couldn't. We were actively donating blood at our school, but we couldn't
(SP2).

e Unfortunately, as in the whole country and the world, stakeholders suspended
some of their studies. Again, whether it was other organizations, municipalities or
other stakeholders, we can say that interactions and cooperation decreased by
50% compared to before due to the pandemic (SP3).

e The Covid-19 process only taught us new things in every subject, but also
negatively affected our sharing with our stakeholders and the institutions that we
wanted to contribute to education (SP5).
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e Since school stakeholders could not come together due to Covid-19, social and
sports activities were not carried out to the desired extent (VP1). As a result of the
inability to act jointly with other institutions and organizations, joint projects could
not be carried out (VP2).

When we interpret the problems regarding the work done with the stakeholders, we see that
parental support ranks third. Participants' views on this issue are given below.

e Uncertainties about the opening and closing of schools caused our parents to
remain indifferent to the school. The lack of face-to-face meetings reduced the
exchange of information, opinions and suggestions about the student (SP8).

e We have experienced difficulties in reaching parents remotely about surveys or
data collection. We could not get healthy feedback from them on this issue. Parents
stated that they were already worried about this issue, that they were experiencing
difficulties, and that their concerns about their child's situation were increasing
(VP2).

Conclusion and Discussion

The problems faced in planning face-to-face education include the reduction in the number
and duration of courses, insufficient physical environment, not including social activities in the
planning, anxiety about the pandemic, service planning, and problems related to pandemic rules. The
participants in the study of Yilmaz et al.'s (2021) stated that the training period and the course duration
are short. These views support our research results.

The problems encountered in the implementation of face-to-face education are as follows:
decrease in the number and duration of courses, problems related to pandemic rules, decrease in social
interaction, inability to organize social activities, anxiety about the pandemic, economic problems,
insufficient physical environment, increased workload and increased absenteeism. We can say that the
views of the participants in Southall et al.'s (2021) study that absenteeism increased in every period
when schools were opened to face-to-face education during the Covid-19 process; and the views of the
participants in Yilmaz et al.'s (2021) study that there were problems with cleaning and that teaching in
groups caused confusion support the research results.

The problems encountered in the evaluation of face-to-face education are as follows: lack of
assessment and evaluation, decrease in social activities, decrease in course duration, increase in
absenteeism, uncertainties in the exam calendar, decrease in social interaction, failure to keep up with
the course schedule and decrease in student success. The problems encountered in planning distance
education are technological obstacles, difficulty in making a course schedule, student absenteeism,
decrease in social activities, inability to communicate, lack of concentration, inability of young age
groups to participate in distance education and hesitation towards distance education. The participants
in Ozdogan & Berkant's (2020) study put forward the view that lack of computers and internet,
technical problems, and distance education are disadvantages; we can say that the participants in
Arslan & Sumuer's (2020) study supported our research results with the views that both teachers and
students have problems with the internet connection, disconnection on the internet, internet connection
speeds and internet packages do not meet the needs. We can say that the opinions of the participants in
Arslan & Sumuer's (2020) study that they had problems in the management of the activities related to
the plan and program, planning about the course content and preparing for the lesson support the
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results of the research. The result of Pressley & Ha’s (2021) study that there is no difference in
teachers' self-efficacy between regional differences does not match with our research results.

The problems encountered in the implementation of distance education activities are
technological obstacles, inadequacy in using information technologies, inefficiency of distance
education, increased absenteeism, parental support and reduced course duration. The participants in
Chakraborty et al.'s (2021) study believed that students would communicate better with their teachers
in a face-to-face classroom; The opinions of the participants in Alper's (2020) study that the feedback
in face-to-face communication with students cannot be seen instantly, face-to-face communication
cannot be seen, spoken, reactions cannot be received, instant questions cannot be asked because the
faces of the whole class cannot be seen at the same time, and the quality of communication decreases;
The views of the participants in Al Darayseh's (2020) study that teachers have difficulty in using
emotional expression and open communication; The views of the participants in Ozdogan & Berkant's
(2020) study that there is a lack of socialization; The views of the participants in Almazova et al.'s
(2020) study that communication with students is limited support the research results.

The views of the participants in Ozdogru's (2021) study that the parents of the students were
insufficient in the use of technology; the views of the participants in Tiirker & Diindar's (2020) study
that the participants had problems in logging in to EIN, problems with system connection, internet
connection problems, hardware problems and not being able to reach students at the desired time; the
views of the participants in Yiiksel Sahin's (2021) study that psychological counselors may experience
technological and technical obstacles, and that they experience problems such as power and internet
cuts, disconnection of the connection; We can say that the views of the participants in Turan's (2020)
study on technical problems, lack of technological tools due to the absence of parents at home during
class time; the views of the participants in Kus et al.'s (2021) study that almost all of their students do
not have computers, tablets and auxiliary tools; the views of the participants in Turan's (2020) study
that teachers with much more experience are far from technology; the views of the participants in
Baltaci’s (2021) study that teachers with a much more experience find themselves inadequate in
conducting measurement and evaluation support the research results.

The problems encountered in the evaluation of distance education are measurement and
evaluation difficulties, technological barriers, failure to achieve program outcomes, increased
absenteeism, inadequacy in using information technologies, decreased course time, parental demands,
decreased student success, decreased social interaction and inefficiency of distance education. The
opinions of the participants in the research of Arslan & Sumuer (2020) that in the synchronous online
lessons given on the internet, interaction with the students could not be achieved, they could not be
seen due to the camera being turned off, eye contact could not be established even with the students
seen on the camera, and measurement and evaluation could not be made at the desired level due to the
reduction of the course duration; The opinions of the participants in the research of Ozgiil et al. (2020)
that a healthy measurement and evaluation could not be made; The opinions of the participants in the
research of Cakin & Akyavuz (2020) that the students cannot be followed sufficiently; We can say that
the opinions of the participants in Niemi & Kousa's (2020) research about problems such as that there
are problems in the evaluation of learning outcomes of many teachers, how reliable remote
assessments are, and that students do not know how much they have learned support the research
results. The problems encountered in implementing the work with stakeholders include the studies of
PTAs, studies with institutions and NGOs, and parental support. We can say that the participants in
Unal & Bulunuz's (2020) study supported the results of the research with their views that parents do
not guide and care enough about students and that it is difficult for parents to adapt to distance
education.
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Limitations and Recommendations

This research was limited to the participants interviewed from school principals and vice
principals working in Manavgat district of Antalya province in the 2020-2021 academic year. Some
suggestions were made in line with the general results obtained from the findings of the research.
Schools should be provided with internet, computer and all kinds of technical infrastructure and
software facilities for distance education. The physical capacities of schools should be adapted to the
number of students. Applied trainings can be organized to improve administrators' and teachers'
information technology competencies, distance education methods and techniques. A training program
can be prepared that can be used as a guide in the event of a crisis that requires the transition to
distance education. Distance education scenarios can be prepared and implemented at least twice a
year as a country, province, district and school. Activities to increase the cooperation of schools with
institutions and NGOs can be enhanced. Activities that school see parents a natural element of the
process can be increased. Qualitative research can be done to examine the experiences of
administrators, teachers and students who lost their relatives or were hospitalized for a long time due
to the Covid-19 pandemic.
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SOSYOLOJIK PARADIGMALARDAN ORGUT KURAMLARINA: LIDERLIK
KAVRAMININ DONUSUMU

Ozge CELIK*

Oz

Orgiitlerin temel ve en dnemli sayilabilecek bileseni olan liderlik, gerek zamanla degisen drgiit kuramlar1 kapsaminda gerekse
liderlik alanyazininda rastlanan ¢oklu tanimlamalarla dinamik bir yapida kabul edilebilir. Giiniimiize dek evrilen liderlik
kuramlar1 incelendiginde, liderlik kavraminda siirekli bir degisim ve doniisiimiin varligindan s6z edilebilir. Bu baglamda orgiit
kuramlarin1 dogrudan etkilemis olan sosyolojik paradigma degisimlerinin, liderlik olgusunu kaginilmaz bir sekilde etkiledigi
ifade edilebilir. Tiim bunlar 15131nda bu ¢alisma, 6rgiit sosyolojisi ve kuramlarindaki paradigmatik doniisiimleri; ¢esitli liderlik
yaklagimlart ile iliskilendirerek ele almaya caligmustir. Calisma sonucunda sosyolojik paradigma degisimlerinin Orgiit
kuramlarina bakis agilarini benzer sekilde etkiledigi sonucuna varilmistir. Ardindan bu etkiler; orgiitlerde liderlik olgusu ile
iliskilendirilerek degerlendirilmis ve her bir drgiit kuraminin belirli liderlik yaklagimlari ile uyumlu olarak degerlendirilebilecek
yaklagimlar igerdigi saptanmustir. Tiim bunlar 1s181nda, sosyolojik paradigma degisimlerinin; ontolojik ve epistemolojik
konumlanmalarini degistirdikge orgiit kuramlarini da benzer dogrultuda etkiledigi; dolayistyla liderlik tiirlerinin de ilgili orgiit
kuraminin temelleri dogrultusunda farklilastig1 ve ¢esitlendigi sonucuna varilabilir.

Anahtar Kelimeler: Liderlik, Orgiit sosyolojisi, orgiit teorisi.

From Sociological Paradigms to Organizational Theories: Transformation of the Concept
of Leadership

Abstract

Leadership, which is considered as the fundamental and most important component of organizations, can be accepted as a
dynamic structure with multiple definitions encountered in both changing organizational theories and leadership literature.
When the evolution of leadership theories to date is examined, it can be said that there is a continuous change and transformation
in the concept of leadership. In this context, it can be expressed that sociological paradigm shifts that have directly influenced
organizational theories inevitably affect the phenomenon of leadership Based on this perspective, this study aims to address
paradigmatic transformations in organizational sociology and theories, by linking them to various leadership approaches. As a
result of the study, it was concluded that sociological paradigm shifts change the perspectives of organizational theories in
similar ways. These effects were then evaluated in relation to the phenomenon of leadership in organizations, and it was
determined that each organizational theory contained approaches that could be evaluated in accordance with certain leadership
approaches. In light of these findings, it can be concluded that sociological paradigm shifts differentiate and diversify the types
of leadership in accordance with the foundations of the relevant organizational theory, as they change their ontological and
epistemological positions.

Keywords: Leadership, Sociology of organization, organizational theory.
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Sosyolojik Paradigmalardan Orgiit Kuramlarma: Liderlik Kavrammin Déniisiimii
Ozge CELIK

Giris
Orgiitler, insanligin en eski tarihlerinden modern yasama dek farkli sekillerde etkilesime girdigi
cok cesitli yapilar olarak karsimiza ¢ikmaktadir. Bu yoniiyle bir¢ok farkli disiplinin arastirma nesnesi
olabilen Orgiitler, son derece karmasik ve gesitli olan i¢ ve dig dinamikleri ile farkli baglamlarda
¢oziimlenmeye calisiimistir. Ozellikle gelisen is béliimii ve uzmanlasmaya yanit verme amaciyla ortaya
cikan modern orgiitler, toplumdaki eszamanli siyasi, hukuki, ekonomik veya teknolojik degisimlerden
etkilenmistir. Tiim bunlarin 1s18inda, s6z konusu gelismelerden kaginilmaz olarak etkilenen sosyal

yapilar olarak orgiitlerin sosyolojik acidan incelenmesi, bir tiir gereklilik olarak ifade edilebilir (Aytag,
2004; Senol, 2011).

Sosyoloji; toplumsal eylemin yapisi, insanlarin kendi aralarindaki veya sosyal yapilar ile girdigi
etkilesimlerin ortaya cikis siirecleri; diger bir ifadeyle sosyal gercegin yapisini inceleyen bir bilim dali
olarak tanimlanmaktadir. Dolayisiyla oOrgiitlerin, sosyolojinin dogal olarak calisma konusu oldugu
belirtilebilir. Bununla ilgili olarak Bozkurt (1977), orgiit teorisini sosyolojik agidan ele almak igin
onemli olan baz1 yontemsel dlgiitlere dikkat ¢ekmistir. Bunlar, bireysel ve orgiitsel davranig ayrimimni
yapmak, orgiit baglamini etkili sekilde detaylandirmak ve 6rgiite bir biitlin olarak digsaridan bakabilmek
olarak Ozetlenebilir. Bunlara ek olarak sosyal teori ve felsefeyi icine alan ¢oklu bir perspektif
aracilifiyla, orgiitleri ve sosyolojiyi ortak bir aragtirma zemininde bulusturmak miimkiin olabilir.

Orgiit kuramlarin1 agi-kars1 ac1 seklinde birbirini dislayan sosyolojik paradigmalarin farkl
epistemolojik, ontolojik ve prakseolojik felsefi varsayimlari iizerinden ele alan Sociological Paradigms
and Organizational Analysis, Burrel ve Morgan (1979) tarafindan ortaya konan ve 6rgiit sosyolojisinin
en 6nemli sayilabilecek eserlerinden biridir. Sekil 1’de de goriilebilecegi gibi orgiitler, objektivite-
subjektivite ve diizenleme-radikal degisim spektrumlar1 iizerindeki felsefi ve sosyolojik
konumlanmalar1 tizerinden yorumlanmaktadir.

RADIKAL DEGISIMIN SOSYOLOJiSI

Radikal Radikal
Hiimanist Yapisalct
SUBJEKTIF OBJEKTIF
Yorumlayici Islevselci

DUZENLEMENIN SOSYOLOJISI

Sekil 1. Burrel ve Morgan in (1979) sosyal paradigmalart

Yukarida da goriilebilecegi gibi 2x2 seklindeki bir matris halinde ele alinan dort paradigma, su
sekilde aciklanabilir:

1) Islevselcilik: Orgiitler rasyonel ve etkin sistemlerdir. Yapisalci ve durumsallik temelli bir
sosyolojik konumu benimser.

2)  Yorumlayicilik: Orgiitsel olgular ancak bireylerin siibjektif bakis acilari, icinde yasadiklart
kiiltiir ve sartlar1 agisindan degerlendirilebilir.
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3) Radikal Hiimanizm: Orgiitsel olgularm anlasilmasinda bireysel siibjektiflik 6nem kazanr.
Sosyal gerceklik objektif degildir ve kesfedilmesi imkénsizdir. Bireyler gercegi ancak kendi
anlamlandirmalar1 yoluyla agiklayabilir.

4) Radikal Yapisalcilik: Sosyal sistemlerin dogasinda radikal degisime neden olan politik ve
ekonomik krizler araciligiyla sosyal bir doniigiim kag¢inilmazdir (Keskin, Akgiin, ve Kogoglu, 2016).

Orgiit kuramlarinin gelistirilmesi ve farkl1 yaklasimlarla ele alinmasi; kuramlarin bilim felsefesi
temelli sorgulamalarinin degisik ontolojik ve epistemolojik konumlanmalardan yapilabilmesi ve
beraberinde teorinin nasil ortaya c¢iktigimi gosterebilmesi acisindan Onemlidir. Nitekim Orgiit
kuramlarinin derinligi arttik¢a, orgiitiin farkli bilesenlerini olusturan fenomenler daha zengin bir bakis
agistyla tanimlanabilir. Bunlardan en 6nemlilerinden biri ise, orgiitiin belli bir ama¢ dogrultusunda bir
araya gelmis olan bireyleri ile gesitli orgiitsel zeminlerde fazlasiyla etkilesimde olan liderlerdir.

Liderlik

Son 60 yilda, liderligin boyutlarini tanimlamak i¢in 65 farkli smiflandirma sistemi
gelistirilmistir (Fleishman ve digerleri, 1991). Bazilan liderligi liderler ve takipgiler arasindaki giic
iligkisi acisindan tanimlarlar. Bu bakis agisina gore liderler, bagkalarinda degisiklik yapmak igin
kullandiklar1 giice sahiptirler. Digerleri liderligi, takipcileri genellikle beklenenden daha fazlasini
basarmaya yonlendiren bir doniisiimsel siire¢ olarak goriirler. Son olarak, bazi aragtirmacilar liderligi
bir beceri perspektifinden ele alirlar. Bu bakis agisi, etkili liderligi miimkiin kilan yetenekleri (bilgi ve
beceriler) vurgular. Buradan hareketle liderligin ortak tanimi tizerine bir konsensiis olmadigindan s6z
edilebilir. Ote yandan devam eden liderlik tanimi tartismalarina ragmen bazi bilesenler, fenomenin
merkezi olarak tamimlanabilir (Northouse, 2021):

a) Liderlik bir siiregtir,

b) liderlik etki igerir,

c) liderlik gruplar i¢inde gerceklesir ve
d) liderlik ortak hedefleri igerir.

Farkli tanimlara sahip olsa da yukaridaki bilesenlerden yola ¢ikarak lider olmanin bazi temel
gereklerinin var oldugu sonucuna varilabilir. Ozellikle orgiitsel bir degisken olarak ydneticilik
kavramindan ayrildig1 noktalarda; s6z konusu gereklerin belirginlestigi ifade edilebilir. Nitekim liderlik
ve yoneticilik, yaygin kaninin aksine ayni anlamlara sahip degildir. Bennis ve Nanus (2007) bunu
“yoneticiler isleri dogru yapar, lider dogru isleri yapar” sozleri ile vurgulamistir. Buna ek olarak,
liderligi yoneticilikten ayirirken kullandiklar “lider ortami fetheder, yonetici ise bu ortama teslim olur”
sozleri, liderligin bir etkileme siireci oldugunu vurgulamasi agisindan 6nemlidir. Boyle bir etkiyi
yaratmak ise Orgiitii, orgiitsel veya bireysel davranisi, toplumdaki degisimlerle ve doniisiimlerle birlikte
orgiitlin sosyolojik olarak nasil bir atmosfere maruz kaldigin1 yorumlamay1 gerektirmektedir.

Tiim bunlarla birlikte diigiiniildiigiinde liderligin, orgiitsel veya bireysel degiskenlerin yani1 sira
toplumsal degiskenlerden de etkilendigi sonucuna varilabilir. Bu durum liderligi hem orgiitiin tiirii ve
yapisi kapsaminda dar baglamda, hem de toplum ve ge¢irdigi degisimler veya doniisiimler kapsaminda
genis baglamda incelemeyi gerektirir. Bu dogrultuda liderligi, orgiit kuramlarinin temellerini
sekillendiren sosyolojik paradigmalarin; sosyal gercekligi tanimlamadaki farkli konumlanmalarmin
perspektifinden ele almak liderlik taniminin dinamik yapisint anlamaya yardime1 olacaktir.

Islevselci Sosyoloji: Liderlikte Kisilik Ozellikleri Yaklasimi, Yetenek Yaklasimu,
Davramissal Yaklasim ve Durumsal Liderlik

Comte ve Durkheim’in pozitivist geleneginden koklenen islevselcilik, toplumu birbiriyle belli
bir diizen igerisinde olan tiimlesik parcalarin biitiinii olarak goérmektedir (Gong Savran, 2018).
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Toplumsal diizeni ve onun saglanmasi i¢in temel degerleri muhafaza etmeyi vurgulayan bu paradigma,
orgiit kuramlarinda ise kendisini durumu dogru anlama ve ona gore davranma seklinde gostermis;
ardindan orgiitsel performansin yiikselecegine isaret etmistir (Burrel ve Morgan, 1979). S6z konusu
sosyolojik anlayisin, liderin ¢alisanlarin1 devamli gézetleme ve kontrol etmesi gerektigi vurgulanan
bilimsel yonetim kuramlar1 baglamlarinda etkili oldugundan sz edilebilir (Lunenburg ve Ornstein,
2021). Benzer zamanlarda, liderligi sistematik olarak ele alan ilk teorilerden biri olarak kabul edilen
kisilik 6zellikleri teorisi gelistirilmistir. Liderligi sadece dogustan getirdigi ozelliklerle bir tiir ‘harika
insan’ olanlarin yapabilecegi fikrine odaklanan yaklasim kapsaminda Mann’m (1959) liderin alt1
ozelligi olarak kabul ettigi zekd, maskiilinite, baskinlik, muhafazakarlik, diizenleyicilik ve
disadoniikliik; lider icin ‘dogru recete’ kapsaminda ele alinmistir (Northouse, 2021). Ozellikle
muhafazakarlik, maskiilinite ve baskinligin araciligiyla diizenleyici olma vurgular, islevselciligin
toplumsal diizenin bozulmamasi i¢in belli degerleri koruma gerekliligi vurgusu ile uyumlu olarak ifade
edilebilir. Dolayisiyla, sosyolojik paradigmalardaki islevselci esintilerin klasik orgiit kuramlarina
yansimasinin; liderin tiim c¢alisma ortamint yapilandirdigi otoriter bir liderlik ihtiyaci olarak
belirdiginden sz edilebilir.

Liderlikte kisilik 6zellikleri yaklasiminda 6ne ¢ikmayan insan faktorii, ardindan gelen yetenek
yaklasiminda kendini gdstermistir. “Insanlarla ¢alisabilme yetenegi” olarak vurgulanan ve teknik ve
kavramsal beceriler ile birlikte {i¢ liderlik bileseninden biri olan bu yeterlik, hala lider merkezli ve ona
yapmast gerekenleri recete edilen bir 6zellik gostermektedir (Northouse, 2021). Ancak bu 6zelligi ile
islevselci esintiler tagiyan yaklasim, sosyal faktorlere ilk kez isaret etmesiyle ilk yaklagimin
objektivizminden uzaklasarak daha siibjektif bir noktaya dogru yol alir niteliktedir. Bu yoniiyle,
islevselci paradigmada objektivizm ve subjektivizm ortasinda konumlanmaya calisan Weber’in
verstehen anlayisi ile benzerlik gosterdigi ileri siiriilebilir. Nitekim ilgili yaklasim, kavramsal becerilerin
de onemine isaret ederek bir Orgiitii ¢ok boyutlu anlamlandirabilme, yorumlama ve projeksiyon
yeterliklerinin de altim1 ¢izmistir. Buna ek olarak verstehen kavraminin igerdigi kendini aktoriin yerine
koyabilme ve sosyal olgular1 onun agisindan yorumlama vurgusu, yetenek yaklagimi kapsaminda sosyal
degerlendirme yetenegi olarak tanimlanan liderlik yeterligi (Mumford ve digerleri, 2000) ile benzer
kabul edilebilir. Buna ek olarak insanlar1 anlama ve onlarla empati becerileri, Katz (2009) tarafindan da
onemli bir insani yonetici yeterligi olarak belirtilmistir. Tiim bunlarla birlikte diistintildigiinde, -her ne
kadar yeterince anlasilamamis olsa da- Weber’in biirokrasinin insani tarafinin korunmasi ve demir bir
kafese doniistiiriilmemesi gerektigi (Hanson, 1996) uyarilarinin 6nemi 6ne ¢ikmaktadir.

Liderlik yaklagimlarinda bir diger beliren diisiince olan davranigsal yaklasim, liderligi gorev
davranislar1 ve iliski davranislari olarak iki boliime ayirmustir. lgili yaklasimda insanlarla etkilesimin
gorevlerden bagimsiz ve 6zgiil bir 6neme sahip olmasi géze ¢arpmaktadir (Northouse, 2021). Bu
yOniiyle, merkezde islevsel diizeni koruyucu fakat ayni1 zamanda sosyal siireci ve igerdigi diyalektigi
one c¢ikarici akimlarla radikal yapisalciliga karsi konumlanan biitiinlestirici sosyolojik kuram
baglaminda yorumlanabilir (Burrel ve Morgan, 1979). Nitekim neoklasik yonetim kuramlarinin temelini
olusturan Hawthorne ¢aligmalari da, is yerlerinde meydana gelen karmasik sosyal siireglerin etkililigini
destekler ampirik bulgulara sahiptir. ilgili ¢alisma &rgiit sosyolojisini; hala islevselcilik sinirlari
icerisinde olsa da Hawthorne-sonrasi bir objektivizme (Burrel ve Morgan, 1979) dogru ilerletmesiyle,
orgiit kuramlarinin gelisiminde bir doniim noktasi niteligindedir. Bunlara ek olarak davranissal
yaklagim baslig1 altinda ele alinan paternalizm ve oportiinizm gibi ¢esitli liderlik davraniglari, liderin
giiciinii nasil kullanacagimna dair farkli secimleri ve uygulamalarina isaret etmektedir. flgili liderlik
tarzlari, biitlinlestirici 6rgiit kurami kapsaminda Blau’nun sosyal siirecin ortaya ¢ikis dinamiklerinin her
birinin kendi baglaminda anlasilmas1 gerektigini vurgulayan gli¢ ve takas modeli ile birlikte
degerlendirilebilir yorumlanabilir (Burrel ve Morgan, 1979). S6z konusu modelde Blau, sosyal
analizlerinin kalbine -mesru olup olmadig fark etmeksizin- gii¢ olgusunu koymakta ve onun kolektivite
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ve iyeleri arasindaki sosyal takasta farkli sekillere biiriinebildigini belirtmektedir. Dolayistyla ilgili
sosyolojik yaklasim orgiit kurami kapsaminda degerlendirildiginde; liderlik olgusunun lider-6rgiit veya
lider-takipgi arasindaki baglamlara gore farklilik gosterebilecegi kabul edilebilir. Daha genel bir
ifadeyle; orgiit sosyolojisindeki bu diisiinsel devinimlerin, takipgileri ile etkilesime girdigi durumlarin
dinamiklerine gore sekillenen bir liderlik tarzinin dogusuna zemin hazirladigi belirtilebilir.

Liderlikte durumsal yaklasim, etkili liderligi takipgilerinin nelere ihtiya¢ duydugunu bilip s6z
konusu ihtiyaglar1 karsilamaya yonelik bir liderlik stili gelistirme seklinde ele almaktadir (Northouse,
2021). Bagka bir ifadeyle; yukarida s6zi edilen liderin iligkileri yonetme yeterliginin, takipgilerin ilgi
ve ihtiyaglarini daha ayrintili bir sekilde tanimlama olarak vurgulandigi ifade edilebilir. Bunun i¢in
liderin yonetsel becerilerinin yan sira destekleyici davraniglarinin da bulunmasi gerektigine isaret eder.
Bu yaklasim, islevsel sosyolojik bakis acisinin orgiit kuramlarina yansimalarindan biri olan denge
kurami baglaminda yorumlanabilir. Ilgili kuramda Chester Barnard; iletisim, hizmet vermeye isteklilik
ve ortak amag gibi degiskenleri igbirlik¢i sosyal sistemlerin temel gerekleri olarak tanimlar (Burrel ve
Morgan, 1979). Ona gore ortak amacin gergeklesmesi, Orgiitii olusturan iiyelerin onu benimsemesine
dogrudan baglantilidir. Béyle bir biitiinlesmenin ise lider ve takipgileri arasinda igbirligi ve karsilikli
destekleyicilik baglaminda olusacag: ifade edilebilir. Yine farkli durumlarda diisiik-yiiksek yonetici-
destekleyici tavirlar1 esnek sekilde alabilen bir liderin, ¢cevre ve kurum i¢i degisimlere etkili cevaplar
vereceginden soz edilebilir. Ayrica denge teorisinde bir diger one ¢ikan isim olan Herbert Simon,
caligsanlarin sinirl rasyonellikleri nedeniyle sadece ¢ikarlarini gézeten ekonomik insan karakterinden
ciktigimi ve kararlarin1 verirken o anki durumlarini gozeterek yonetimsel davrandiklarina dikkat
cekmistir. Dolayisiyla bir liderin, klasik yonetim anlayisinin pekistirecleri olarak kabul edilebilecek
iicret artisi, terfi, odiillendirme gibi araclardan daha ¢ok c¢alisanlarinin ilgi ve ihtiyaglarmi iginde
bulunduklar1 durumsal baglamlarda dogru degerlendirmesi gerekliligi 6n plana ¢ikmustir.

Son olarak, Burn (1978) tarafindan liderligin merkezinde gosterilen etik, lider tarafindan géz
ard1 edildiginde liderligin karanlik yiizii ortaya ¢ikabilmektedir. Benzer sekilde Lipman-Blumen (2005)
tarafindan takipgilerini bulduklarindan daha kotii bir halde birakan toksik liderlere ve davraniglarinin
yikict sonuglarina igaret edilmistir. Buna ek olarak ilgili liderlik bigimi, doniisiimcii liderlik kapsaminda
yalanct donilisimcii (pseudotransformational) liderlik olarak ele alimmus; 6rneklerine Adolf Hitler,
Saddam Hussein gibi toplum doniisiimiinii kendi lehine kullanan lider 6rnekler verilmistir (Northouse,
2021). Bu durum, toplumsal ve kiiltiirel yapilara dair islevleri sorgulamasiyla islevselcilige katkida
bulunan Merton’un bozuk iglevsellik tanimiyla agiklanabilir. Merton’a gore, tiim yapilarin ve
sistemlerin toplum agisindan olumlu sonuglar1 yoktur. Hatta bazi sistemsel Ogeler, sistemin bazi
parcalart agisindan olumsuz islevlere ve ciktilara sebep olabilir (Gong Savran, 2018). Dolayisiyla
liderligin kimi zaman, beklenenin ve goriinen aksine bozuk islevlerle galisabilecegi ve etik odagimi
kaybederek toplumun zararina sonuglar dogurabilecegi belirtilebilir.

Tiim bunlarin 15181nda, islevsel sosyolojinin objektif bakis acilarinin siibjektif noktalara dogru
ilerledikg¢e; orgiit kuramlarini da es zamanl olarak rasyonellikten dogalliga dogru gotiirdiigii sonucuna
varilabilir. Bu durum ileride yorumlayiciligin yiikselen sosyolojik paradigma olmasi ve ardindan orgiit
kuramlarimi ayni dogrultuda etkilemesi ile, liderlik fenomeninin insam1 ve is hayatinda kilit rol
oynayabilecek olgular1 onun bakis acisindan anlama olarak ele alinmasina zemin hazirlayacaktir.

Yorumlayici Sosyoloji: Liderlikte Psikodinamik Yaklasim, Doniisiimcii Liderlik ve Lider-
Etkilesim Kurami

Yorumlayici sosyoloji ile olgularim ontolojik ve epistemolojik temellerinin insan ve bilinci
merkezli tanimlanmasi, orgiit kuramlarini1 da beraberinde daha siibjektif bir zemine tagimistir. Liderlik
teorilerinin gelisimine yansimalar1 baglaminda incelendiginde, en siibjektif yorumlayici anlayis olan
solipsizmden en az siibjektif olan hermenétik yaklasima kadar birlikte degerlendirilebilecek bir¢ok ortak
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noktadan s6z edilebilir. Ancak en genel degerlendirme sonucunda fenomenolojiye dair izlerin daha
belirgin oldugu kabul edilebilir.

Subjektif idealizmin en u¢ noktasinda yer alan solipsizm, kisi disinda bir realitenin varligini
tamamen reddederek gercekligi sadece insan bilincinin algiladig1 ve yarattiklar1 olarak belirtmektedir.
Insanin en karanlik alani olarak derinlerde yatan bir solipsizm resifi seklinde adlandirilan bu tamamen
kisisel diinya, yorumlayici ve radikal insancil paradigmanin arasinda konumlanmis kabul edilmektedir
(Burrel ve Morgan, 1979). Bu bakis acis1 sosyal kuram gelistirmeyi zorlastiriyor gibi goriinse de,
psikodinamik liderlik yaklagiminda kendine yer buldugu noktalardan s6z edilebilir. Psikodinamik
yaklagima gore tipki solipsist bakis agisindaki gibi insanin derinlerinde kendisinin bile tanimadigi, hatta
tanimak istemeyecegi bir yan1 bulunmaktadir (Kets de Vries ve Cheak, 2014). Solipsist diisiincede
Berkeley tarafindan hizli ve sert bir realiteyle ¢evrili olarak tanimlanan insanin, kendi biling diizeyinde
olusmadig stirece higbir digsal gergeklikten s6z edilemeyecegi savunulmaktadir (Burrel ve Morgan,
1979). Psikodinamik liderlik yaklagiminda da benzer sekilde, hizli ve sert realite kapsaminda ortaya
cikan rasyonel davranis fenomenine degil; bilingaltina odaklanilmasi gerektigine isaret edilir. Bu
yaklagima gore gilindelik rasyonel davraniglarin ¢ogu insan zihninin derinindeki bu irrasyonel kisim
tarafindan yonetilir. Freud’dan oldukga etkilenen ve klinik paradigma olarak adlandirilan bu liderlik
kuraminin, subjektif idealizmin solipsist diisiince tarziyla dikkat ¢ektigi 6znel realite vurgusu, liderin
takipgilerinin davraniglarini yorumlarken ¢ocukluk anilarindan ge¢mis tecriibelerine dek genis bir
yelpazede degerlendirme yapabilmesi gerektigini vurgulamaktadir.

Liderlik anlayisini bambaska bir zemine tasiyan doniisiimcii liderlik yaklasimi duygulara,
degerlere, etik kodlara 6nem vermeyi; insanin ihtiyaglarini tatmin etmeyi; bir baska deyisle liderin
takipgilerine tamamen bir insan olduklart gercegiyle yaklagsmasi gerektigini one ¢ikarmaktadir. Bu
yaklasim, tipki yorumlayiciligin islevselcilige karsi sahneye ¢ikis1 gibi, liderlik literatiiriinde kritik bir
paradigma degisimi olarak kabul edilmektedir (Northouse, 2021). Bu noktada liderin insan1 ve diinyasini
anlamlandirma siirecinde, Husserl’in insan ve fenomen iliskisini a¢iklarken kullandig1 araglar birlikte
yorumlanabilir. Ornegin yénelimsellik, insanin yoneldigi herhangi bir fenomeni 6znel yasantilarindan
yola ¢ikarak inga ettigini agiklar. Bu durumda bir lider, takipgilerinin her birinin is diinyasina dair
algilarmin biricikligini goéz o©niinde bulundurmalidir. Liderin bunu yaparken kendi sagduyusu,
Onyargilart gibi bilgilerini de paranteze almasi (epoche) (Gong Savran, 2018), is yasamindaki duygu,
deger, etik kodlar, motivasyon gibi algilar1 ¢aliganlarinin bakis agisindan gérebilmesinin bir sart1 olarak
isaret edilebilir.

Buna ek olarak Schutz’un isaret ettigi yasam evreni, bir liderin takip¢ilerinin olgular1 hangi
baglamlarda algiladigi, nasil isledigi ve kodladigina dair énemli bir veri kaynag: olarak goriilebilir
(Gong Savran, 2018). Bir lider is diinyasini, ¢alistig1 sektérii, kurumu calisanlara verili bir evren (Burrel
ve Morgan, 1979) olarak diisiindiigiinde, 6zneler aras1 kanallarla insa edilen ve biriken bir bilgi birikimi
olusumundan s6z edilebilir. Bu baglamda doniisiimcii bir lider, bu bilgi birikimi i¢inde gerceklesen
biling akigini etkili sekilde anlamlandirabilirse, ¢alisan tutum ve degerlerinin insa siirecini onlarin bakis
acisindan tecriibe edebilecegi belirtilebilir. Dolayisiyla, doniisiim i¢in ilk adim olarak vurgulanan 6rgiit-
birey amacinm ortak bir zeminde bulusturmanin daha kolay olacagi kabul edilebilir. Sonrasinda ise
kisinin anlam ve anlamlandirma diinyasina onun goziinden bu kadar hakim olan bir liderin, takipgilerinin
potansiyellerini en {ist sinirda gergeklestirmesi yolculugunda onlara eslik etmesi kolaylasacaktir
(Northouse, 2021). Tiim bunlar 1s181inda, Orgiit icin ortak deger yaratma ve iiyeleri tarafindan
icsellestirilmesini saglayabilen liderin doniisiimciiliik nosyonu kazanabileceginden soz edilebilir.
Nitekim biiyiik bir kitleyi arkasina alan Gandhi’nin liderliginde “Bir hayalim var” sloganiyla baslayan
doniisiim yolculugu, bu duruma bir 6rnek olarak ele alinabilir.
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Schutz’un fenomenolojisinin Mead’in sembolik etkilesimciligi ile yorumlanarak temelleri atilan
fenomenolojik sosyoloji, farkli fenomenolojik diisiince geleneklerine yon vermistir (Burrel ve Morgan,
1979). Bunlardan biri olan etnometodoloji, kisilerin gilindelik yasam aktiviteleri sirasindaki
etkilesimlerine dikkat cekmektedir. Bu diisiincenin isim babasi olan Garfinkel tarafindan belirtildigi
tizere fenomen, insanin olgular1 goriiniir ve anlasilir kilma yollar1 olan giindelik pratikler baglaminda,
ortaya ¢ikma sekillerine odaklanarak incelenmelidir. Benzer sekilde lider ve etkilesim kurami olarak
adlandirilan liderlik anlayisi incelendiginde, ilgili sosyolojik paradigmanin izlerini tasidigir kabul
etmektedir. Bu liderlik kurami liderin takipgilerini ortalama bir liderlik anlayis: ile kolektif olarak
etkiledigi diisiincesine karsi, liderin her bir takipgisi ile kurdugu ikili iliskinin farkli nitelikler aldig
vurgulanmaktadir (Northouse, 2021). Bu baglamda her bir ¢alisanin liderlik fenomenine dair tutum ve
algilarmi belgelemesi ve dizinlemesi; lider takipei iletisimindeki diisiiniimsellik ve giindelik is
ortaminda beliren anlamlarin baglami ve ilgili baglamlara génderimliligi gibi detaylar (Gong Savran,
2018), bu etkilesimi anlayabilmek adina etkili orgiitsel analiz araglar1 olarak ifade edilebilir. Liderin
orgiitsel bir gercekligin olusum siireclerine belirtilen noktalarda hakimiyetinin, Orgiit yapisina,
amaglarma ve takipgiye 6zel bir liderlik yapabilmesinde faydali olacagi sonucuna varilabilir.

Orgiitleri mekanize kapali sistemler olarak diisiiniilmekten uzaklastirarak kuramlara insanlarin
toplumu etkileyip ve ayn1 zamanda ondan etkilendikleri dinamik varliklar olduklar1 kabuliinii getiren
yorumlayict yaklagimin; lider tanimini da kaginilmaz olarak ayni dogrultuda etkilediginden s6z
edilebilir. Diger bir ifadeyle lider, orgiitiin diizeni i¢in sert islevsel komutlarla grubu ydneten bir
yapidan, insan ve dogasini anlamaya veya onunla biitiinlesme yoluna giden daha ilimli bir profile
blirlinmistiir. Bir sonraki 6nemli paradigmatik yol ayriminin ise; insanlarin olgulari belli bir statiiko
baglami igerisinde tanimladiklarini ifade eden yorumlayiciliga ilgili statiikonun insan bilinci ve ruhunu
hapseden varlig: {izerine elestiriler yonelten radikal insancil bir diisiinsel hareket seklinde yasanacagi
belirtilebilir (Burrel ve Morgan, 1979).

Radikal Insancil Sosyoloji: Hizmetkar Liderlik ve Lidersizlik

Radikal insancil sosyoloji anlayisi, geleneksel bilim anlayisi ile arasina net olarak ¢izdigi
elestirel cizgi ile tarihteki diger bir paradigmatik degisime yol agmis bir entelektiiel akim olarak kabul
edilebilir. Ozellikle Frankfurt Okulu ve iiyelerinin farkl1 disiplinlere dair uzmanliklar1 olan gesitli bilim
insanlarindan olugsmasi, tiim diinyada var olan tiretim ve diislince sistemlerine karsi genis bir yelpazede
meydan okunmasina ortam hazirlamistir. Geleneksek bilim anlayis1 gdzlemciye, insanin diinyayi
bilincinde yaratirken ise kostugu siiregleri sadece analiz etme rolii verirken elestirel kuramlar,
arastirmacinin gozlemledigi seyi elestirmeye ve hatta degistirmeye acik olmasi gerektigini vurgular.
Ayrica bu anlayis, radikal insancil paradigmay1 yorumlayiciliktan ayirmada one ¢ikan en temel 6zellik
olarak degerlendirilebilir (Burrel ve Morgan, 1979).

Geleneksel liderlik anlayislarinin aksine lider ve takipgi pozisyonlarim degistiren hizmetkar
liderlik, liderin nasil hizmet edebilecegine dair bir paradoks olarak yorumlanabilir. Ancak Hermann
Hesse’nin Doguya Yolculuk kitabinda hizmetkarlarinin onlara eslik etmedigi her seferde yollarini
kaybeden bir grubun varligindan esinlenen Greenleaf (2007), lideri bir hizmetkar olarak degerlendirmis
ve grubun liderinin aslinda hizmetkari olan kisi olduguna dikkat ¢ekmistir. Nitekim bu yaklasimda lider,
gruba hizmet ederken aslinda onlar1 yonlendirmektedir. Daha az otorite, daha az kurumsal giic
kullanimi, topluluga deger vererek gelisimlerini saglama gibi liderlik 6zellikleriyle lider ve takipgileri
arasinda klasik, otoriter veya hiyerarsik sayilabilecek tiim duvarlarin kalkmasindan s6z edilebilir. Daha
ayrintili bir bakis agistyla incelendiginde ise, grubun lider tayininin hakim liderlik anlayisinin tam aksi
bir 6zellik gostermesi, radikal insancil paradigmanin yorumlayicilik kapsaminda insanlarin algilarinin
olusumunda patolojik bir tuzak olarak nitelendirdigi yonelimsellik elestirisini karsilar niteliktedir.

96



Sosyolojik Paradigmalardan Orgiit Kuramlarma: Liderlik Kavrammin Déniisiimii
Ozge CELIK

Ayrica s6z konusu lider belirleme siirecinin beklenenin tersine isleyisi, Hegel’in isaret ettigi biling ve
nesne iliskisindeki diyalektigin yapisina Ornek olarak degerlendirilebilir. Ona gore realite
madalyonunun iki yiizii olan dig diinya ve biling, aralarinda durmaksizin devam eden etkilesim
araciligiyla her seyi kendi zitt1 ile var etmektedir (Burrel ve Morgan, 1979). Bu diisiince, ilgili liderlik
kuramindaki lider-hizmetkar yer degisimi ile benzer kabul edilebilir. Ayrica Hegel’e gore, ancak tiim
bu akisin kalbindeki ruh anlasilirsa ideal bir toplum yapisina ulasilabilecektir. Bu anlayis, Sendjaya,
Sarros ve Santora, (2008) tarafindan hizmetkar lider 6zellikleri betimlenirken insaniistii bir ruhanilik
olarak vurgulanmistir. En genel degerlendirmeyle radikal insancil bir bakis acisinin liderlik baglaminda,
kendi bilincini 6zgiir kilarak toplumun siiregelen tiim liderlik tanimlarindan bagimsiz; kendi lider
fenomenini yaratmasi seklinde 6ne ¢iktig1 sonucuna varilabilir.

Radikal insancil paradigma kapsaminda one ¢ikan bir diger diisiince akimi olan bireyci
anarsizm, Stirner tarafindan egonun merkeze alindigi ve baska hicbir sosyal kural veya yapinin
taninmadig1 bir fikir akimi olarak Gzetlenebilir. Ona gore, insanin dzgiirligii sadece egonun serbest
kalmas1 degil, ayn1 zamanda bilissel bir 6zgiir birakilma halidir. Bunun i¢in hayati diizenleyen tiim
sosyal kurallarin ve hatta devletin, gerekirse anarsist bir bi¢imde ortadan kaldirilmasi gerektigini
savunur (Burrel ve Morgan, 1979). Dolayisiyla ilgili sosyolojik yaklasimda, liderlik gibi orgiitsel bir
kavramin varligindan s6z edilemeyecegi belirtilebilir. Bu baglamda doniistimcii liderligin farkli bir
bakis agisini olusturan lidersizlik kavrami, bireysel anarsizmin sosyal yapilara bakis agisi ile benzer
kabul edilebilir. Liderlik alanyazininda laissez-faire liderlik seklinde 6ne ¢ikan bu yaklagim, liderin
tamamen arkasina yaslanarak isleri akisina birakmasi seklinde tanimlanabilir (Northouse, 2021). Lider
ve takipgileri arasinda ne doniisiimsel (transformational) ne de islemsel (transactional) bir iligki vardir.
Lider ¢ogu sorumlulugunu yerine getirmez veya ¢alisanlari ile adeta yok sayilabilecek ¢ok kisitli iliskiler
kurar. Dolayisiyla galisanlarin islerinde tamamen tek baglarina oldugu ifade edilebilir. Her ne kadar
Stirner’in bireysel anarsizmindeki kadar radikal bir devrimcilik nosyonuyla liderlik yapisini tamamen
reddetmese de, neredeyse var olmayan bir liderlik tarzi ile ¢alisanlar1 tiim kisitlamalardan azade eden
bir yaklagim olarak, 6zellikle bireyselcilik baglaminda benzerlik gosterdigi ifade edilebilir. Ozetle
radikal insancil yaklagim, liderligin geleneksel tanimlarini sorgulayan, ve hatta varli§ini tartigmaya agan
bir bakis a¢is1 seklinde liderlik alanyazininda sosyolojik izdiisiimlere sahip bir paradigma olarak
degerlendirilebilir.

Radikal Yapisalci Sosyoloji: Uyumlu Liderlik

Radikal yapisalcilik, diinyay1 sadece anlamaya degil degistirmeye de odaklanan bir sosyolojik
akimdir. Bundan dolay1 asil odak noktalarini toplumun igindeki yapilar ve birbiriyle iligkileri olusturur
(Burrel ve Morgan, 1979). 19. yiizyilin ikinci yarisindaki ¢aligmalartyla akim etkileyen Marx’1n ileri
stirdiigli sekliyle bu yapilar, birbiriyle devamli bir karsitlik icerisindedir ve donemsel olarak krize sebep
olurlar. Objektif temelli diisiinceleri araciligiyla Marx, sosyal degisimin bu tiir kriz donemlerinde
yasandigina dair radikal bir degisim sosyolojisini savunmaktadir. Akimin bir diger temsilcisi Weber ise,
Marx’n hayaletiyle konusurcasina (Burrel ve Morgan, 1979) merkezinde devletin oldugu biirokratik
yapilarla ¢evrili bir sosyal faaliyetler biitiiniinden s6z eder (Senol, 2011). Bu diisiinceler etrafinda radikal
Weberyenizm, tiim bu agin nasil yonetilecegine dair liderligi, merkezi bir politik sorgulama halinde ele
almugtir.

Radikal yapisalciligin vurguladigi sosyal degisimi yonetebilme becerisi, toplumdaki ¢ok
katmanli kigisel, orgiitsel ve sosyal degisimi etkili sekilde yoneten bir lider anlayigina sahip olan uyumlu
liderlik yaklagimu ile birlikte degerlendirilebilir (Heifetz, Grashow ve Linsky, 2009; Northouse, 2021).
S6z konusu yaklasim; liderlerin insanlar1 sorunlarla, zorluklarla ve degisikliklerle yiizlesmek ve basa
¢ikmak i¢in tesvik eden bir liderlik anlayisina isaret etmektedir. Ayrica uyumlu radikal yapisalcilik
kapsaminda Althusser’ci sosyolojinin ekonomik, politik, ideolojik ve bilimsel pratikler biitiinii olarak
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ele aldig1 toplumu (Burrel ve Morgan, 1979); bunlardan herhangi birindeki teknik, durumsal veya hem
teknik hem durumsal degisime kars1 etkili sekilde yonlendirebilmeyi igermektedir.

Radikal Weberyanizm ¢atisi altinda beliren bir diisiince sistemi olan ¢atigma kurami (Burrel ve
Morgan, 1979), sosyal sinif baglaminda toplumsal, grup ¢atismasi baglaminda ise orgiitsel bir olgu
olarak ele aliabilir. Uyumlu liderligin bir geregi olarak ifade edilen ¢atisma yonetimi, yukarida so6zii
gecen herhangi bir degisimin tetikledigi herhangi bir uyusmazlik durumunda; liderin ¢atigmayi etkili bir
sekilde yonetme sorumlulugunu ifade eder. Gruplar ve organizasyonlar icinde catismalar, bu tiir
degisimlere uyum zorluklar1 sirasinda kaginilmazdir ve insanlara 6grenme ve biiylime firsati sunar.
Catigsma yoOnetimi, liderin catisma siirecini etkili bir sekilde yonetmesi ve uygun bir sekilde ¢cozmesiyle
ilgilidir. Bu, liderin, ¢atigmanin taraflarim dinleyerek, onlarin ihtiyaglarini anlayarak, agik ve adil bir
sekilde kararlar alarak ve catismanin daha da kotlilesmesini 6nlemek igin ¢6ziim Onerileri sunarak
yapaca@ bir siiregtir (Northouse, 2021). Tiim bunlar birlikte diigiiniildiigiinde radikal bir degisim
Oongoren Orgilit kuramlarinda uyumlu liderligin, yasanacak siiregleri etkili yonetebilme firsati
sunacagindan s6z edilebilir.

Sonug ve Oneriler

Sosyal gergegin var olup olmadigi, varsa nasil tanimlanacagina dair ontolojik ve epistemolojik
tartigmalar; sosyal gercekligin insanlar tarafindan nasil tanimlandigina dair bir dizi sosyolojik degisimi
de tetiklemis; tiim bunlar farkli entelektiiel fikirler birligi olarak Orgiit sosyolojisini olusturmustur.
Ardindan bu diisiinsel gelismeler, kaginilmaz olarak yonetim anlayisglarini da etkilemis ve farkli orgiit
kuramlar1 olarak ortaya ¢ikmustir. Dolayisiyla toplumdaki farkli gelismelerin ve sosyal degisimlerin
etkisiyle sekillenen diisiince akimlarinin, olgulara olan bakis agisin1 devamli olarak etkiledigi ifade
edilebilir. Bu degisimlerden paymi alan orgiit kuramlarinin ilgili gelismelerden en c¢ok etkilenen
bileseninin ise yonetim kuramlarinda oldukg¢a 6nemli bir yere sahip olan liderlik oldugu goriilmektedir.
Nitekim liderlik fenomeninin ilk klasik tanimlarindan giiniimiizdeki 350’yi agkin tanimina (Turner ve
Baker, 2018) dek gecen siirede iizerine binlerce ¢aligma yapilmis olmasi ve dolayisiyla biiyiik bir liderlik
alanyazininin varlig bu ifadeyi destekler niteliktedir. Ote yandan hala liderligin tanimi {izerinde bir
uzlas1 saglanamamasi, onun ne kadar dinamik bir yap1 gosterdigine dair bir kanit olarak kabul edilebilir
(Turan, 2020). Yapilan sosyolojik paradigmalar analizinin 6rgiit kuramlarina olan etkileri ve liderlik
fenomeninin gecirdigi doniisiim birlikte diisiiniildiigiinde, benzer arastirma ve tartismalarin sosyal
yasam ve Orgiit yonetimi var olduk¢a devam edecegi sonucuna varilabilir. Durmaksizin degisen diinya
dinamiklerinde lidere diisen gorevlerin ise toplumdaki diisiinsel, orgiitsel veya sosyolojik degisim ve
gelisimleri etkili olarak okuyabilme, sorgulama ve gerekirse var olan zihinsel otomatizmlerinden
kurtulmak adma yaratic1 bir 6zyikim igerisine (Ozsoy, 2010) girebilme olarak isaret edilebilir. Tiim
bunlarim 1s1¢1nda etkili bir liderin 6zelliklerine, i¢inde bulundugu 6zel ve genel drgiitsel baglamlar farkl
bakis acilariyla biitiinsellik icerisinde degerlendirebilecek orgiitsel bir sosyolojik analiz yetisine sahip
olmak eklenebilir.

Arastirma ve Yayin Etigi Beyani
Bu ¢aligma, arastirma ve yay etigine uyularak hazirlanmigtir.
Yazarlarin Makaleye Katki Oranlar:
Bu makale tek yazar tarafindan hazirlanmigtir.
Cikar Beyam

Yazarin hi¢bir kisi ve kurulusla ¢ikar ¢atigmasi yoktur.
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Extended Abstract

Organizations have undergone diverse transformations and have interacted with individuals in
various manners across history. So these intricate systems can be analyzed from different perspectives,
taking into account their internal and external dynamics. Contemporary organizations were molded by
the development of specialized skills and expertise, as well as the delegation of tasks and responsibilities
to individuals and departments within the organization. In addition, they were influenced by various
societal factors including governmental policies, legal frameworks, market forces, and technological
advancements. Leadership, just like modern organizations within society, is also susceptible to the
rapidly changing nature of society, and can also be described as a structure that needs to adapt quickly
to these changes and transformations.

As a part of this effort, the book "Sociological Paradigms and Organizational Analysis" utilizes
the sociological paradigm analysis established by Burrell and Morgan (1979) to examine organizational
theories through various epistemological, ontological, and praxeological philosophical assumptions. In
this 2x2 matris of four paradigms, organizations are interpreted based on their philosophical and
sociological positions on the objectivity-subjectivity and regularity-radical change spectrums. The first
prominent sociological paradigm, functionalism, sees organizations as rational and efficient systems and
proposes a structural and contingency-based organizational theory. Interpretivism, on the other hand,
argues that organizational phenomena can only be understood through individuals' subjective
perspectives, cultural and contextual conditions. Another sociological school of thought, radical
humanism, emphasizes individual subjectivity in understanding organizational phenomena, positing that
social reality is inherently subjective and impossible to discover objectively. Finally, radical
structuralism highlights the inevitability of social transformation through political and economic crises
that cause radical change in the nature of social systems.

Over time, there have been numerous definitions and conceptions of leadership. However, the
fundamental element that is present in almost all of these classifications is that leadership involves a
process of influence that helps groups of individuals to achieve their goals. As a consequence, it can be
acknowledged that one of the fundamental necessities of organizations is leaders who guide individuals
aiming to achieve those goals and the leadership style they adopt while doing so. In conjunction with
organization theory, leadership within organizations, is also a dynamic phenomenon that is influenced
by both organizational and individual behavior, as well as broader societal changes and transformations.
As a matter of fact, the significant changes that have occurred over time in the traditional definitions
that emerged in the leadership literature provide support for this. Given that effective management of
organizations heavily relies on leadership, analyzing the evolution of the sociological perspectives and
their reflections on organizational theories in the context of leadership will facilitate a multi-perspective
understanding of the concept, and enable the display of leadership styles suitable for different
organizations.

When examining organizational theory, sociological paradigms, and leadership literature
altogether; traits approach, skills approach, behavioral approach in leadership, and situational leadership
are considered within the context of functional sociology and the organizations it shapes. Then, within
the framework of interpretive sociology and contemporary organizational theories, the psychodynamic
approach to leadership, transformational leadership, and leader-member exchange theory are evaluated
in relation to compatible leadership profiles. In examining radical humanistic sociology and
organizational theories together, the concepts of servant leadership and nonleadership factor come to
the forefront. Finally, in the context of radical structural sociology, it is concluded that a leader who
exhibits qualities of adaptive leadership may be effective in organizations. In a more general sense, it is
observed that each paradigmatic shift affects the organization's perspective and that different types of
leadership are built on similar foundations.

In summary, societal developments and social change have had a continuous impact on schools
of thought, leading to the evolution of perspectives towards phenomena. Due to this fact, these changes
have had a significant impact on leadership, which is a crucial element of organizational theories.
Indeed, by examining the characteristics of an organization shaped by four different sociological
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paradigms, various leadership theories have emerged. So it can be inferred that there will be ongoing
relevance for research and discourse on the influence of sociological paradigms on organizational
theories and the evolution of leadership. It is an essential component of achieving the goals of
organizations and societies, and effective leadership can have a significant impact on both micro and
macro levels. As the world continues to change and evolve, so too must man’s understanding and
approach to leadership. By embracing a multifaceted perspective and adapting leadership styles to fit
the needs of different organizations and contexts, positive change and work can be facilitiated towards
achieving collective goals as a society.
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