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OZET

Amacg: Bu ¢alismanin amaci, tiniversite ogrencilerinin ¢evrimici dersler sirasindaki motivasyon, basart,

tutum ve biligsel yiik diizeylerini incelemektir.

Yontem: Calisma karma arastirma desenine sahiptir. Katilimcilara bir anket formu gonderilmistir ve

alg: ve tutumlarim 6grenmek icin kattlimcilarla yart yapilandwrilmis goriismeler yapilmistir.

Bulgular: Arastirmamin sonunda motivasyonu yiiksek ogrencilerin  diisiik motivasyona sahip
ogrencilere gore daha basartl oldugu sonucuna varilmigtir. Cevrimici 68retime karst olumlu tutumlar
olan katilimcilarin, ¢evrimigi kurslara diigiik zihinsel ¢aba harcadiklari anlasilmistir. Baska bir deyisle,
cevrimici derslerde ¢ok yiiksek zihinsel ¢caba harcayan, yiiksek biligsel yiike sahip 6grencilerin ¢cevrimici

ogrenmeye yonelik olumsuz tutumlara sahip oldugu sonucuna vartlmigtir

Sonug ve Oneriler: Calisma, iiniversite 6grencilerinin cevrimici Ingilizce derslerindeki tutumlarini,
motivasyonlarini, basarilart ve biligsel yiiklerini arastirmistiv. Bu ¢alisma 50 6grenci ile sinwrlidir.
Sonraki ¢calismalar daha fazla égrenci ile yapilabilir ve farkl sonuglar elde edilebilir. On test ve son

test uygulanabilir. Boylece karsilastirmalr bir ¢alisma yapilabilir.

Anahtar Kelimeler: Biligsel Yiik, Uzaktan Egitim, Online dersler, ingilizce Ogretimi,
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Purpose: The purpose of this study is to investigate university students’ levels of motivation,

achievement, attitude and cognitive loads during the online courses.

Method: The study has a mix research design. A questionnaire form was sent to the participants and

semi-structured interviews were carried out to find out perceptions and attitudes of the participants.

Results: At the end of the study, it was concluded that the students who had high level of
motivation were more successful than those having low motivation level. The participants who
had positive attitudes to online teaching invested low mental effort in online courses. In another
words, the students who invested very high mental effort in online classes also had negative
attitudes to online learning.

Conclusion and Suggestions: The study investigated attitudes, motivation, achievements and
cognitive loads of university students in online English courses. The study is limited to only 50
students. The further studies can be carried out with a lot more students. Pre-test and post- test

can be administered. Thus, a comparative study may be performed.

Keywords: Cognitive Loads, Distant Education, Online Courses, Teaching English,

INTRODUCTION

Today the people all around the world have been experiencing hard times since the
early 2020s on account of the Corona virus pandemic. In our country the pandemic has
brought a great deal of alterations in people lives and the authorities have been proceeding to
make compulsory regulations in several areas such as flexible working hours, quarantines and
curfews. In order to minimize the spread potential of the pandemic, the authorities have made
some decisions. “Social distance “and “wearing mask™ have become indispensable for our
“new normal” lives. One of the measures taken to struggle with the pandemic has been
distance education. Students have to take distance and online education during this
exceptional period. Online courses and distance education have some effects on students’
motivation, attitude and achievement levels and also on their cognitive loads. Cognitive load
refers to the load that is imposed on working memory while performing a particular task.
According to Sweller (2005) based on our knowledge of the human cognitive architecture,
cognitive load theory (CLT) addresses the limitations of working memory capacity and the
construction of schema automation in long-term memory. In this direction the study aims to

find answers to the following questions;
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1. What are the students' attitude, motivation and cognitive load towards online English
courses?
2. Is there a difference in the attitudes, motivations and cognitive loads of the students according

to their achievement levels?

Literature Review

Cognitive load theory is concerned with the learning of complex cognitive tasks that
occur with the amount and interaction of information that must be simultaneously processed
before learning begins, and focuses on cognitive processes (Paas, Renkl, & Sweller, 2004). In
information processing processes, it is assumed that people have limited working memory and
unlimited long-term memory. Working memory capacity is limited to only seven elements
(Miller, 1956). Sweller, Van Merrienboer and Paas (1998) state that the information stored in
long-term memory is an indicator of individuals' true mental powers. Mental structures, which
are one of the components of cognitive architecture and stored in long-term memory, can be
defined as a network of certain information or a classification of elements to be used in a
subject. People have to develop different mental structures to use them in solving certain
problems. As a result of the development of mental structures, the load on the working
memory decreases. For this reason, the aim of learning-teaching processes should be to help
students develop their mental structures (Anglin, Vaez, & Cunningham, 2004). Cognitive load
refers to the resources used by working memory in a certain period of time. Three types of
cognitive load are generally mentioned: intrinsic load, extranous load / ineffective load and
effective/germane load (Sweller et al., 1998; Paas, Tuovinen, Tabbers, & Van Germen, 2003).
Intrinsic load is the type in which the loading occurs in the working memory, depending on
the content that is difficult to learn. When the information presented is complex, the actual
load will be high. Usually the real burden is high, as there are many things people have to
learn. Extra-subject load is the loading of working memory as a result of poorly designed
teaching materials and poor instructional design. The designed learning environment,
inappropriate information or other materials that negatively affect the information processing
process the off-topic load will be high. The effective load occurs in the processes that enable
the formation and regulation of mental structures. It is under the control of instructional
designers as the extra-subject and effective load is affected by instructional design. What is
important is that the sum of the actual load, extraneous load and effective load does not
exceed the capacity of the working memory, in other words, the expected learning takes place
due to the absence of excessive cognitive load. For this reason, when designing multiple
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media, researchers are using pictures and graphics and examining how to use animations by
taking into account the cognitive load theory is important for learning processes to be
effective and efficient (Anglin, et al., 2004; Baron, 2004; Paas, Tuovinen, et al., 2003).

In order for these three types of loads not to exceed the capacity of the working
memory, instructional designers emphasize the need to reduce the extraneous load and
suggest alternative teaching designs and processes at this point. When the extraneous load and
the intrinsic load are high, it is very important to try to reduce the extraneous load as these
two types of loads are added on top of each other. When the intrinsic load is low, the level of
the extraneous load is less important as the sum of these two types of loads will not exceed
the capacity of the working memory. Therefore, if the content to be learned is difficult,
instructional designers need to make more effort to reduce the cognitive load. High
extraneous load, which is stated to be affected by the instructional design process, prevents
learning, while effective load increases learning. Therefore, reducing the irrelevant burden, it
will allow more room for effective load and more effort to be made to build mental structures.
The formation of mental structures will reduce the intrinsic burden. The relationship between
these three loads is asymmetrical and in the form of a loop. The reduction of extraneous load
with the effective structuring of the instructional design process will allow the space in the
working memory to be divided into effective load and thus mental structures can be formed
easily. With the formation of mental structures, the actual load will decrease in the next stage.
For this reason, efforts are made to develop teaching techniques to reduce the extraneous
burden in the instructional design process. In cases where the actual load is assumed to be
constant, the successful reduction of the extraneous load with these principles results in an
increase in the effective load required for the formation of mental structures (Paas, Renkl, &
Sweller, 2003; 2004).

Cognitive load theory is concerned with developing effective teaching methods that will
enable individuals to use their limited information processing capacity effectively,
considering the three types of cognitive loads mentioned. The cognitive load theory is based
on the cognitive architecture that interacts with long-term memory, enables the processing of
visual (visual) and auditory (verbal) information consists of two partially independent
channels and includes limited working memory. Cognitive load theory, which aims to ensure
the effective use of working memory capacity by developing new teaching methods, focused
on working memory and the limitations of this memory in the instructional design process
(Paas, Tuovinen, et al., 2003).
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When literature is reviewed, it is seen that there are several studies on cognitive load
theory. In their studies, Chen and Cheng Chang (2009) investigated the relationship among
three variables- cognitive load, foreign language anxiety and task performance. They found
out that the students with higher foreign language anxiety were caught with a higher cognitive

load.

Kiigiik, Y1lmaz and Goktas (2014) studied augmented reality in learning English and
they explored the levels of attitude, achievement and cognitive loads in students learning with
augmented reality applications. At the end of their research, the authors found that the
students learning English with these applications had low anxiety and they were pleased with

these kinds of applications and they had low cognitive loads.

Cosgun and Satic1 (2017) carried out a research on the effect of principles for
extraneous processing in multimedia learning on learners’ cognitive load, recall and transfer
performance. They obtained the fact that multimedia caused more cognitive load and affected
learning transfer performance in a negative way. Furthermore they showed the extraneous

cognitive load had no impact on the recall performance.

METHODOLOGY

Methodology

Participants

The participants of the study consisted of 51 non-English major students enrolled in a 4-
year program at a state university in Erzurum, Turkey. There were 20 male students and 31
female students. All of the participants were from level A. Their ability levels were measured
by the placement test that the school conducted at the beginning of the academic year to judge
English proficiency. The subjects ranged from 18 to 22 years of age. They all had previously
undergone nine years English from primary school to high school.

Instruments

The Cognitive Load Subjective Rating Scale (CLSRS) (Paas, Van Merrienboer, 1994)
and a semi structured interview form were used in the study. In the case of the CLSRS, the
participants were asked to estimate how much mental effort they invested during the online

classes, listening to an English audio file or the teacher on a 9- point scale ranging from “very
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very low” corresponding to the number 1, to “very very high”, corresponding to the number 9.
The scores that were obtained from this rating scale were used as an indicator of cognitive

load.

In addition the participants were administered a semi-structured interview form
consisting of 9 questions in order to find out their levels of attitude and motivation toward
online English courses. The questions were about the courses duration, content of the topics,
the external factors affecting the students’ motivation such as weak internet connection and

certain system failures and their own environment during the online course.

Finally the participants experienced an exam consisting of multiple choices.
Considering their language level, the exam had elementary level questions; the results were

used as the indicators of achievement levels of the participants.

Procedures

The study began with the administration of English exam. According the results of the
exam 10 participants were elected. Out of 10 participants, 4 had the highest exam grade, 3 the
lowest and 3 participants had medium level. Then the semi-structured interview was carried
out. The participants were reminded that they were supposed to answer the questions based
upon the English tasks including the fall semester. In the last step, CLSRS was administered

to the participants.

RESULTS

The attitudes of the participants to distance education and online courses could be said
to be quite negative. Majority of the students think that online English courses are not
efficient enough for them. Furthermore they believe that formal teaching is better than online
teaching in terms of interaction between the teacher and the students. Some of them stated
that they found online classes boring and sometimes they did not follow the whole lesson. On
the other hand, the participants, in general think that their course book is enjoyable and it
helps them learn better. In addition there are a few who think online education has many
advantages such as watching the recorded course videos again and thus taking notes and

asking the teacher in the student information system.

Motivation is also one of the topics that the participants were requested to talk about.
The participants were asked to explain what demotivated them during the online classes. They
mostly answered similar problems such as internet connection, course system errors, weak

connection, power cuts and circumstances at home as the things that make them less
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enthusiastic about online English courses. Unlike these common complaints, touching upon
another critical matter, one of the participants stated the excuse that caused her to feel less

motivated as follows;

“As I have no computer, I have to connect to online courses via my smart phone. The
screen is not wide therefore | cannot see the content of the lesson and | cannot write
practically so it is difficult to attend the class actively. This situation discourages me to listen

’

to the lesson.’

Some participants stated that listening parts are responsible for losing motivation during
the lessons. They told they could not follow the listening parts and could not give the answer.
As a result they were not willing to the lesson. When the participants were asked the
motivation resources in the online English courses, they answered several factors. The most
given answer was teacher’s interaction with the students. They particularly remarked the
energy and tone of voice in the lecturer reflected to them positively and they were motivated

positively. One of them stated as follows;

“The teacher's smiling face, the energy in her voice and her asking us all about our
state, before the lesson, raise my mood. I suddenly feel ready for learning. We haven’t met her

face to face but we have a solid relationship ™

The course material and the exercises during the course were also given as motivating
factors. In addition, the participants are of the opinion that English course hours ought to be
short. They felt that if the lesson hour lasted longer than usual duration, their interests for the
lesson moved away. End of topic activities are also found useful and enjoyable but some who
have no microphone think if the microphones are on, this might cause noise and they cannot
adapt to lesson.

When the participants compare online English teaching to formal teaching, they mostly
agreed that face to face learning would be better and more productive. In formal education the
students think that they will be able to express themselves better. They claim they would be
more active if the lessons were face to face. A participant explains his ideas on online English

lesson as follows;

“Not everyone has a microphone, and English is a lesson in which the students are
required to speak and answer the questions verbally. Thus this is a disadvantage. Even if 1
have microphone, | cannot use it because of the noise at home. | am of the opinion that formal

education will be better.”
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Another stated that:

“I have a crowded family so I can easily spoil my attention when I see or hear
something at home during the course. | can never stay alone; sometimes | cannot attend

online classes. | believe that | will do better in formal education.”

As understood from the interview results, the majority of the participants are not
pleased with the online classes. They think that they will be more successful when the lessons
are face to face. They do not feel motivated. They are freshmen at university and they have
never attended formal lessons before. Therefore some of them indicated that they did not feel
like student as they did not go to classrooms. As mentioned above connection failures,
system-related problems and home environment have mainly negative effects on student
attitudes to English lesson and their motivations. Considering their exam results, we can say
that the highest grade students have, the less they complain about online classes. The
participants taking the lowest grades in the exam were seen to be less motivated to online
lessons and they are not willing to take distance education. The others who have medium
level do think there is no big difference between the online English courses and face to face

English lesson.

The other data collection method in the study was administered in order to measure
cognitive loads in the participants. In the Cognitive Load Subjective Rating Scale (CLSRS)
(Paas, Van Merrienboer, & Adam, 1994), 15 items were included and cognitive load levels
were measured according to the answers of 51 participants. All of the participants are between
the ages 18-30. The CLS (cognitive load scale) was administered to all participants to assess
the 14 week online English courses. CLS measures how much mental effort the individual
invested in studying or in solving a task in a complex learning environment, from very, very
low mental effort to very, very high mental effort. It is a 9-point scale. “9” refers very very

high effort and “1” refers to very very low effort.

In the first item, the participants were observed to have cognitive load considering the
results. The item is “While I am listening to online English lesson, I invest mental effort.” The

graphic 1 that show the cognitive level of the students is as follows;
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Graphic 1. “While listening to online English courses”
As it is understood from the Graphic 1, the percent of the participants who invest
high mental effort while listening to online English lessons are 23.5. Out of 51, 12
participants think that they invest high mental effort. The points of extremely high mental
effort and very high mental effort have %9 share and the lowest point is shared by only two
participants. %19 of the participants are found to have neither low nor high mental effort in

listening to online lessons.

13 (%625 5)

10 (%19.6)

8 (%15,7)

4
1(%2) 1{%2) (%7.8)
, D -
1 2 3

Graphic 2. “When learning a new subject in English”

Graphic 2 shows the cognitive loads assessments of the participants when they are
taught a new topic in an online English lesson. %25 of the participants are seen to have very
high mental effort and this means the quarter of all the participants. The graphic tends to
increase toward the high. That is to say, we could say that the students have mental effort in
learning new topics. The number of those who say that they have no cognitive load in

learning a new topic in online classes is quite low.
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Graphic 3. “When the environment where | attend the online English course is crowded and
noisy,...”

It is understood from graphic 3 that the environment does not have a direct effect on
cognitive loads of the students. That is because the majority of the students, %23.5, think that
they do invest neither low nor high mental effort in the environment in which they attend the
online English classes. It is seen that the highest rate is %15 and the lowest rate is similarly
%11.8.

4]

6
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2 (%64
ﬂ 7
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Graphic 4. “When the internet connection is weak, bad and I continuously have to connect
again”

Graphic 4 shows a consistency between the cognitive loads results and the interview
results of the participants. The rate of the participants who have very very high mental effort
when they have difficulties with the internet connection and certain system failures is %28.
This ratio is twice the one of the very very low mental effort. Cognitive loads are clearly seen

in case of an unwanted situation during online English courses.
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Graphic 5. When the instructor speaks in English in online classes
When the instructor speaks English during online classes, graphic 5 shows the cognitive
load level of the participants in a low degree. The result shows that 9 participants have neither
low nor high level cognitive load. In addition 9 participants have quite low mental effort
while listening to the teacher’s speaking in English. It is seen that %15 of them invest high

cognitive load.

7 (%13,7)

Graphic 6. “In order to understand English listening parts, I invest...”

As it is seen in the graphic 6, the participants have very high cognitive loads. The
graphic tends to go up to point 9. The majority of the participants mentioned in the interview
that they have difficulties in listening parts and when they do not understand they are
demotivated. Therefore we can say that motivation and cognitive loads are inversely
proportional as the results show that when the cognitive loads are high, motivation is found

low.
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Graphic 7. “Doing English homework, I invest...”

As it is seen in the graphic 7, cognitive loads are not so evident when it comes to doing
homework. The participants who have the highest ratio in the graphic is %18 and it refers to
low effort. VVery very low effort is also %10 and in a similar manner the same ratio belongs to
very low effort. The neutral cognitive load is represented by %12. This ratio is equal to very
very high effort. On the other hand %18 of the participants invested very very high mental

effort in doing homework.
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Graphic 8. “Understanding the course material”
As it is seen in the graphic 8, course material is reported to be enjoyable and useful in
the interview forms. However the cognitive loads while the students study with the material
are seen to be quite high. This number is %22. 11 participants stated they invest quite high

mental effort in understanding the course book.
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Graphic 9. “While following English lessons, I invest...”
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Graphic 9 shows the cognitive loads level of the participants while they follow the
English lessons. Neither low nor high mental effort is invested in this situation.
10,0
75 alifadide) 7 (%13,7)
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Graphic 20. “In order to answer the questions of the teacher, | invest...”

The percentages are seen to be the equal in the last three columns in the graphic. All of
the three columns represent high mental effort. The participants in fact have a cognitive load
while they are supposed to give an answer when a question is asked by the teacher. However,
the percentage is the highest (%17) in the fifth column. This means the majority of the

participants invest neither low nor high mental effort in answering a question.
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Graphic 31. “While studying for online English exams,...”
13
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Online English exams are reported to cause a cognitive load in students as the highest
percentage is 29.4 and this ratio refers to high mental effort.

10.0
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Graphic 42. “While attending to online English courses”

Attending the online English lessons were found to lead to cognitive loads in students

considering that the highest percentage is 19.6 and it refers to high mental effort.
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Graphic 53. “When compared to face to face English lessons, in online English lessons I
invest...”

Graphic 13 shows the cognitive loads level in students in online classes when compared
to formal classes. The results show that the participants have more cognitive loads in online
classes than face to face classes. The highest two percentages are respectively 19.6 and 19.5.
and these are evident for mentioning very high mental effort.
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Graphic 64. “When | speak English”
The graphic shows that the 5 participants do not have a load in speaking English.
However %23 is seen to have extremely mental effort and this result verifies their interview

analyses.

15

10

Graphic 75. “While | write in English”

According to the graphic 15, the results show that the participants have low mental

effort in writing English considering that the majority of the students (11 people) have low
cognitive load. On the other hand %14 of them have very very high cognitive loads.

CONCLUSION
The present study provides some evidence of the attitudes, motivation, achievements
levels of university students and their cognitive loads in online courses. The findings are
mostly consistent with the author’s expectation that learners who have less motivation and
low exam grade have much more cognitive loads than the ones having high motivation and
high exam grades. The students who invest very high mental effort in online classes also have

negative attitudes to distance learning. Their attitudes to the online courses somehow reflect
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their motivations as well. The study explored the levels of cognitive loads, attitudes and
motivation of the university students in online English classes. We found that the motivation
and cognitive load are inversely proportional. In addition the attitudes of the participants
toward online English classes show differences according to their achievements in English
lesson. In general the results show that almost all of the participants agree that some kind of
problems about online courses are discouraging and they feel bored and want to get rid of
these challenges. These problems can be ranged from the internet connection failures, weak
connection and certain systematical errors to the students’ environments, their family
circumstances and lack of English grammar background. The majority can be said to feel
inefficient in online classes. Moreover they think they will do better in formal classes. Their
cognitive loads can become as a result of their attitudes and motivations and these can be

classified as discouraging factors of online classes.

On the other hand, the participants who have high achievement and high motivation
appear to have positive attitudes toward online classes. They consider the advantages of
attending classes at home as comfortable. Staying at home and taking online courses, feeling
relaxed at home and that they have the opportunity to watch the recorded lessons when they

do not attend the class are the factors that they find advantages of distance education.

SUGGESTIONS
This study investigated attitudes, motivation, achievements and cognitive loads of
university students in online English courses. The study is limited to only 50 students. The
further studies could be carried out with a lot more students. In addition, the study covered the
students of Atatiirk University. The number of university may be increased. Pre-test and post-

test can be administered as well in order that a comparative study may be performed.
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OZET

Amac: ‘Dijital olanaklardan etkili bir sekilde yararlanma fikri’, egitim — égretim alaninda bir
gereksinim olarak ¢ok oncesinde diistiniilmeye baslamis, COVID-19 Pandemisi 'nde ise zorunlu bir
uygulamaya dontismiistiir. Bu siiregte orgiin ya da yiiz yiize egitime entegre edilebilecek uzaktan
egitim yontemlerinin avantajlari bir kez daha goriilmiistiir. Yogun bir etkilesim saglayan ¢evrimici
egitim platformlar:, pandemi kosullart i¢inde en ¢ok tercih edilen ortam olarak degerlendirilmislerdir.
Deneyim ile 6grenmenin temel bir gereklilik oldugu sanat ve tasarim alanlarina bakildiginda ise
uzaktan egitimin hangi sonug¢lar doguracagi, verimli bir sekilde yapilip yapilamayacagi tartisilan
konularin basinda gelmigstir. Tasarim egitiminin ana omurgasi: uygulamalr ¢alismalar ile teorik
bilginin eg zamanli olarak sunulmast mantigina dayanmaktadir. Teorik bilginin bu siiregten
ayristiriimasi, uygulamalarin gelistivilmesinde karsilasilan durumlara yonelik anlik ve/veya sonug
odakli sentezlerinin yapilamayacak olmasi, ortak ¢calismanin doguracagi sinerji ortaminin
saglanamayacak olmasi cevabi aranan en temel sorulardir.

Yontem: Grafik sanatlarda yiiz yiize egitim modeline entegre edilebilecek uzaktan egitim
uygulamalarinin tespitini amaglayan bu calismada; Marmara Universitesi Giizel Sanatlar Fakiiltesi
Grafik Sanatlar Boliimii lisans programinda yer alan Grafik Resim, Yayin Grafigi ve Cocuk Kitaplar
Illiistrasyonu derslerinin pandemi siirecindeki islenis bicimleri 6rneklem olarak ele alinmistir.
Uzaktan egitim nedeniyle kullanilmasi zorunlu hale gelen ¢evrimici uygulamalar éncelikli bashk
olarak degerlendirilmis, ayrica uzaktan ve yiiz yiize egitim modellerindeki zorluklar ve artilar
karsilastirmalr incelenerek cesitli veriler elde edilmistir. Yontem olarak betimsel bir arastirma modeli
uygulanmis, bu dogrultuda tasarim egitimi, uzaktan egitim ve yiiz yiize egitim bashklarindaki bilgiler
derlenmistir.

Bulgular: Elde edilen bulgular ve gelistirilen oneriler tasarim egitimini kapsayacak sekilde iletisim,
ders materyali, ders digi1 etkinlik ve dlgme — degerlendirme olmak iizere dort farkl bashkta
toplanmstir.

Sonug: Uzaktan egitimde yaygin olarak kullanilan ¢evrimici uygulamalarin dogalar geregi egitmen
ve dgrenciler arasindaki iletisimi kuvvetlendirdigi goriilmiistiir. Ayrica gorsel dagarcigin
gelistirmesinde etkin bir kanal olarak kullanilan sanal ortamlarin rahatlikla bir ¢esit arsive
doniistiiriilebilecegi anlasilmistir. Cesitli sebepler nedeniyle derse katilma olasiigi gii¢ olan
uzmanlarin webinar veya benzeri etkinlikler sayesinde derslere pratik bigimde katki yapabilecekleri
diigiiniilmiistiir. Olgme ve degerlendirme yontemleri kapsaminda kullanilan cesitli dijital ya da mobil
uygulamalarin etkin bir kontrol saglayabilecegi ve dolayisiyla gelisimi de beraberinde getirebilecegi
tespit edilmigstir.
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INTEGRATION OF THE ADVANTAGES OF DISTANCE EDUCATION
INTO THE APPLIED GRAPHIC DESIGN COURSE
AFTER THE PANDEMIC

ABSTRACT

Purpose: The idea of 'using digital opportunities effectively' began to be considered as a need in the
field of education and training long ago, and has turned into a mandatory practice in the COVID-19
Pandemic. In this process, the advantages of distance education methods that can be integrated into
formal or face-to-face education have been seen once again. Online platforms that provide intense
interaction have been evaluated as the most preferred environment in pandemic conditions. When we
look at the fields of art and design, where learning with experience is a basic requirement, the results
of distance education and whether it can be done efficiently are among the topics discussed. The main
backbone of design education is based on the simultaneous presentation of practical studies and
theoretical knowledge. Separation of theoretical knowledge from this process, the inability to make
instant and/or result-oriented syntheses for the situations encountered in the development of practices,
and the fact that the synergy environment will not be provided are the most basic questions to be
answered.

Method: In this study, which aims to determine the distance education methods that can be integrated
into the face-to-face education model in graphic arts; The teaching styles of Graphical Drawings,
Publication Graphics and Children's Book Illustration courses in Marmara University Faculty of Fine
Arts Graphic Arts Department undergraduate program during the pandemic process were taken as a
sample. Online applications, which have become obligatory due to distance education, were evaluated
as a priority topic, and various data were obtained by comparatively examining the difficulties and
advantages of distance and face-to-face education models. As a method, a descriptive research model
was applied, and in this direction, information on design education, distance education and face-to-
face education were compiled.

Results: The findings and suggestions obtained as a result of these comparisons and compilations are
gathered under four different headings, including communication, course material, extracurricular
activities and measurement-evaluation, covering design education.

Conclusion and Suggestions: According to this; It has been seen that the online applications, which
are widely used in distance education, strengthen the communication between the instructor and the
students due to their nature. In addition, it has been understood that virtual environments, which are
used as an effective channel in the development of visual vocabulary, can easily be transformed into a
kind of archive. It is thought that experts, who are unlikely to attend the course due to various reasons,
can contribute to the courses in a practical way through webinars or similar activities. It has been
determined that various digital or mobile applications used within the scope of measurement and
evaluation methods can provide effective control and therefore bring development.

Keywords: Graphic Design, Pandemic, Design Education, Distance Education, Face to Face
Education.
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GIRIS

Resmi kayitlara gore Tirkiye’de ilk vakanin Mart, 2020 tarihinde goriilmesiyle birlikte
COVID-19 pandemisi bir¢ok alanda oldugu gibi egitim alaninda da gesitli tedbirlerin alinmasini
beraberinde getirmistir. Bu siiregte egitim kurumlari kapatilarak uzaktan egitime gegilme karari
alinmis, ilk ve orta 6gretimde oldugu gibi yiliksek O6gretimde de kurumlar, 6gretmenler ve
ogrenciler hazirliksiz yakalanmiglardir. Daha 6nce deneyimlenme orani oldukga diisiik olan bu
alternatif yonteme (uzaktan egitim ve araglarina) karsi olan adaptasyonun kisa siirede saglanma
zorunlulugu en biiyiik sorunu teskil etmistir. Oysa, 19. yiizy1l sonundan bu yana teknolojik
gelismelere paralel bir bigcimde ilerleyerek farkli formlarda ve ‘yliz yiize’ye alternatif model
olarak egitim alani i¢inde yer bulan ‘uzaktan egitim’ aslinda bagh basina yeni bir uygulama
degildir. Tiirkkan’in Passerini ve Granger’den yaptigi alintida da oldugu gibi; yazigma
calismalari, acik iiniversiteler, telekonferans, aglar ve multimedya sunumundan giiniimiiziin
web tabanli teknolojilerine dogru gelisen, egitim icin yeni bir dizi 6grenme firsat1 agan uzaktan
egitim, yeni bir 6gretim fenomeni olmamakla birlikte, sunum araclariyla desteklenen 6gretim
materyallerinin ayarlanmasi1 dahil olmak {izere yeni Ogretim yaklasimlariyla karakterize
edilmekte; internetin gelisiyle birlikte yeni nesil uzaktan egitim olgusu ortaya ¢ikmaktadir

(Turkkan, 2021:97).

Internet tabanli bilgi ve iletisim kaynaklarinin bu sekildeki gelisimi ve yayilimi, ¢agin hiz
yaklasimina da uygun olarak 6grenim diinyas: i¢inde uzaktan egitim modelinin bir pargasi
olarak kendiliginden yer edinebilmektedir. Ozellikle iletisimsel amaglar, ders materyali veya
kaynag1 olarak sosyal medya ve benzeri diger web platformlarimin kullanimi uzunca bir
zamandir egitim hayat1 i¢inde varligin1 géstermekte, hatta zorunlu bir kullanima dontistiigii de
goriilmektedir. Buna ragmen sanat ve tasarim alanlarinda teorik anlatimin uygulama ile es
zamanli olarak ilerletildigi bir 6grenim modeline alisik olan egitmen ve 6grenenler i¢in yalnizca
uzaktan olmak iizere 6nerilen egitim modellerinin verimli yiiriitiiliip ytriitilemeyecegi en ¢cok
sorulan sorularin basinda gelmistir. Bununla birlikte sanat ve tasarim egitiminin gliniimiiz
kosullarina uygun hale getirilmesinde uzaktan egitim araglarinin etkin bir bigimde kullanilmasi
gerektigi acik¢a goriilmektedir. Bu noktadaki en temel soru; pandemi donemimde yasanan
uzaktan egitim deneyimlerinin giiniimiizde gecerliligini koruyan ve geleneksel egitim anlayisini
olusturan yontemlerin nasil harmanlanacagidir. Bu konuda Kahraman, kisa siirede hazirlanan
uzaktan egitim miifredatlari ile ilgili olarak ‘Cizim igerikli derslerde 6greten-6grenci etkilesimi
gerektigi i¢in dersin tamaminin uzaktan egitim modeliyle yiiriitiilebilmesi 6gretmen igin zor

olacaktir’ tespitini yapmakta, ancak ‘...uzaktan egitimin igeriginin alaninda uzman Kkisilerin

20



Uzaktan Egitim Avantajlarinin Pandemi Sonrasi1 Uygulamali Grafik Tasarim Derslerine Entegrasyonu

olusturmasiyla birlikte basariyla sonuglanabilecegini de gosterir’ demektedir (Kahraman,
2020:54).

Bu noktada Sanat ve Tasarim Egitimi’ne bakilacak ve gelisimine odaklanilacak olunursa
eger ilk donemlerde usta-¢girak iliskisinin 6ne ¢iktig1 goriilmektedir. Gorme, gordiigiinii tekrar
etmeye ve kendi islubunu gelistirmeye dayali bu modelin bir benzer seklini benimseyen
Fransiz Kraliyet Akademisi’nin kurulusu (1648) kuramsal bilginin islenmeye baslamasi
agisindan 6nemli bir diger asamay1 gdstermektedir. Ilerleyen yillarda kurulan ‘Ecole des
Beaux-Arts’ (Gilizel Sanatlar Akademisi) egitimi, Khun, Doidge ve digerlerine gore jiiri
degerlendirme geleneginin ve ilk stiidyo sisteminin baslatildigi donem olmasi agisindan ayrica
onem tagimaktadir (Onur, 2017:544). Bu egitim gelenegi, 18. - 19. ylizyillara tarihlenen
Endiistri Devrimi’nin (Endiistri 1.0 ve 2.0) (Sekil 1.) tetikledigi ortamda gelisen modernist
diisiince ve bu baglamdaki sanat akimlar1 sayesinde yerini giiniimiize yon veren tasarim

okullarina birakmustir.
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Sekil 1. Endiistri Devrimi Gelisim Semasi. 15.10.2021 tarihinde
https://liberteryen.org/2020/12/dorduncu-sanayi-devrimi-ve-biz/ adresinden erisildi.

Endiistri devriminden Once, insanlarin yarattig1 big¢im ve goriintiilerin giizelligi daima
toplumdaki isleviyle baglantili olmus, sanat ve yasam bir biitiin olarak ele alinmistir. Endiistri
devrimi, getirdigi teknolojik gelismeyle toplumsal yasami altiist etmis, makine cagi el
sanatlarini sosyal roliinden kopararak, insanin maddi yagsamiyla manevi gereksinimleri arasinda
bir ugurum yaratmistir. Tasarim sanatlart —mimari, iiriin tasarimi, i¢ mekan tasarimi ve grafik
tasarim- igte bu sonuglara bir ¢6zliim getirmek iizere, insanin dogal ¢evresiyle olan eski birligini
yeniden kurma cabalarinin bir sonucu olarak ortaya ¢cikmistir (Bektas, 1992:12). Boyle bir
ortamda yani devriminin yarattig1 toplumsal ve ruhsal buhrana karsi bir tepki ile dogan
BAUHAUS OKULU (1919), yaraticiligi, sanatginin ya da tasarimcinin kendi alanindaki
ustalig1 ile es géren ve bu anlamda zanaat1 da nemseyen bir yapida geliserek bugiiniin tasarim
egitimini biliylik 6l¢lide yonlendirmistir. Okulun kurucusu olan Mimar Walter Gropius, ‘tasarim
ve giizel sanatlarin ortak koklerini gorerek, ...sanat¢1, mimar, zanaatkar ve endiistri arasindaki

baglar1 yeniden kurmay1 ve bdylece sanatla endiistriyi birlestirmeyi amaglamaktaydi’ (Bektas,
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1992:69). Esen, Elibol ve Koca’ya gore ise; sanayi, sanat, bilim ve tasarimcinin tasarim giicti
arasinda koprii kurabilmek ve farkli disiplinlerin birlikteligi, isbirligine dayali bir ¢aligma
yontemi ve lizerinde uzlasilmis bir bakis agisi ile basarili olabilmek, modern {islup' yani tiim
diinyada uygulanabilen, her yerde yeniden iiretilebilen 'uluslararasi {islup' Bauhaus'un
kurulusunu belirleyen ana temalardir (Esen, Elibol, Koca, 2018:38)

Okulun glinlimiiz tasarim egitimini bi¢cimlendiren en 6nemli uygulamas: ‘Temel Sanat —
Tasarim Egitimi’dir. Baglangig¢ dersi niteliginde ve alt1 aylik bir kurs olan bu egitim kapsaminda
amac; tiim sanat ve tasarim alanlarinin ortak Ogeleri olan bi¢im, form, hacim, renk,
kompozisyon ve algi gibi unsurlardaki temel ilkeleri 6grenmek, malzemelerin yapist hakkinda
fikir edinmek ve 6grencilerin kendi yaratici yonlerini ortaya ¢ikarmalarini saglamaktir. Bu
hazirlik egitimi Bauhaus programin temelini olusturmakla birlikte 6grencilerin farkl
atolyelerde, disiplinler arasi bir etkilesimle bizzat deneyim yasayarak cesitli yontem ve
teknikler hakkinda deneyim yasamasi, bilgi sahibi olmasi, 6zet bir ifadeyle atlyeler yoluyla
egitim almasi bugiiniin tasarim egitimini bi¢imlendiren ve giincelligini koruyan 6nemli

Ozelliklerdendir (Resim 1.).

Resim 1. Bauhaus, Josef Albers Atdlyesi, 1928 (Bulat, Bulat ve Aydin, 2014:1135).

1933 yilinda Nazi baskisi nedeniyle egitim hayati son bulan Bauhaus Okulu’nun
temsilcileri farkli iilkelere go¢ etmek durumunda kalmis, bdylece Bauhaus Egitim Modeli
diinyanin bir ¢ok yerine yayilarak uygulamali sanat ve tasarim okullarinin miifredatlarina temel
olusturmustur. Tirkiye’de, Bauhaus Okulu ya da Ekolii’niin bir uzantisi olarak kurulan Devlet
Tatbiki Giizel Sanatlar Yiiksekokulu da (1957) bu ekolun devami niteligindeki kurumlardan
biridir. Devlet Tatbiki Giizel Sanatlar Yiiksekokulu biinyesinde yetisen sanat¢1 akademisyenler
ise Turkiye’deki diger pek cok Giizel Sanatlar Fakiiltesi’nin de egitim-6gretim programlarinin

olusturulmasina katki sagladigi goriilmektedir.

Arastirma Sorulari

22



Uzaktan Egitim Avantajlarinin Pandemi Sonrasi1 Uygulamali Grafik Tasarim Derslerine Entegrasyonu

Calismanin odaklandigi asil nokta; modern ¢agin baslamasiyla birlikte temelleri atilmaya
baslanan giiniimiiz tasarim egitiminin, bugiiniin kosullarina adapte edilmesi gereken yonlerinin
belirlenmesine katki saglamaktir. Bu agidan bakildiginda basta pandemi kosullarinda tekrar
giindeme gelen avantajlar degerlendirilmek kaydiyla arastirma 6ncelikle asagidaki iki temel
soruya cevap aramaktadir;

1. 20. ylizy1l baslarinda, donemin kosullarina uygun olarak gelistirilen egitim modelleri,
devam eden teknolojik gelismeler ve beraberinde gelen degisimler neticesinde bugiiniin
diisiince yapisina ne derece paralellik gostermektedir?

2. Bugiin i¢inden gegtigimiz pandemi ortamindaki zorunlu uzaktan egitim modelinin

olanaklar1 tasarim egitimine hangi yonlerden kalic1 bir sekilde entegre edilebilir?

YONTEM
Arastirma Deseni

2019 sonu itibariyle tiim diinyanin giindemine giren COVID — 19 salgin1 ve bu salgin
nedeniyle alinan izolasyon kararlar1 egitim alaninda zorunlu uzaktan egitim isleyisini
beraberinde getirmis, bu durum 6grenciler kadar egiticileri de hazirliksiz yakalamistir. Bu
gelisme bizzat isleyis icinde bazi tedbirlerin alinmasi ya da Onerilerin gelistirilmesini
gerektirmistir. Halihazirda 6rgiin egitim i¢inde sinirh bir kapsamda da olsa zaten kullanilmakta
olan dijital ya da sanal imkanlarin, yeni kosullar i¢inde daha etkili bir bicimde kullanilmas1
adina arastirmalarin hizlandirilmas: ihtiyaci ortaya ¢ikmistir. Bu dogrultuda yapilan ¢alisma
igin nitel arastirma yontemlerinin kullanilmasi diistiniilmiis, veri toplama araci olarak ilgili
uygulama derslerindeki egitici izlenimlerinin degerlendirilmesine dncelik verilmis, drneklem
olarak da yine bu derslerdeki isleyis ele alinmistir. Konunun kapsamli olarak ele alinmasi i¢in
calismaya ilk olarak orgiin tasarim egitimi ve uzaktan egitim modellerinin karsilagtirmali bir
incelemesi yapilarak baslanmistir. Bu karsilastirmadaki amac¢ tasarim egitiminde giliniimiiz
beklentileri ve/veya diisiince yapisiyla ortiisecek uygulama bigimlerini belirlemek olmustur.
Nihai amag¢ ise Pandemi kosullarinda zorunlu birer uygulamaya donilisen uzaktan egitim
uygulamalarinin, gelisen tasarim egitimi, 6zellikle grafik tasarim egitimi i¢indeki gerekliligini
bir kez daha ortaya koymaktir. Tasarim egitimi alanindaki benzer igerikli galismalar
incelendiginde ise agirlikli olarak bu alanda egitim goren 6grenci goriislerine anketler yoluyla
yer verildigi ve analiz edilmeye ¢alisildig1 goriilmiistiir. Yapilan degerlendirmelere ek olarak
bu ¢alismada da egitici izlenimlerinin kullanilmasi ile birlikte pandemi sonrasi olast siireg igin

kisisel oneriler gelistirilmeye caligilmistir.
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Orneklem/Katihmcilar

Orneklem olarak; Marmara Universitesi Giizel Sanatlar Fakiiltesi Grafik Sanatlar Bélimii
lisans programinda yer alan uygulamali derslerden Grafik Resim (2. Siif zorunlu ders), Yayin
Grafigi (3. Sinif proje dersi) ve Cocuk Kitaplari illiistrasyonu (4. Siif segmeli sanat ve tasarim
dersi) derslerinin pandemi siirecindeki islenis bi¢imlerine yer verilmis, bu kapsamda

karsilasilan 6zel durumlar dikkate alinmistir.

Veri Toplama Araci

Orneklem olarak ele alinan derslerde dgretici — 6grenen iletisimi, 6grenen — dgrenen
iletisimi, uygulamalarin yiriitiilmesi, uygulamalar tizerinde kritik alma — verme ve ders
digi/dersi destekleyici paralel etkinlikler, materyaller gibi benzeri basliklardaki deneyimler
pandemi kosullarindaki uzaktan egitimin zorunlu oldugu siire¢ igerisinde izlenmeye
calistimistir. Oncesinde herhangi bir veri formu hazirlanmadan vyiiriitiilen ¢alisma, derlenmis

olan alan bilgisinin egitici deneyim ve gozlemleri ile iliskilendirilmesine dayanmaktadir.

Veri Analizi

Elde edilen bulgular tasarim egitimi ve uzaktan egitim basgliginda derlenen bilgilerle

iliskilendirilip ortaya ¢ikan tespitler sonug ve oneriler boliimiinde degerlendirilmistir.

Gegerlik ve Giivenirlik/ Arastirmanin inanirhig

Aragtirma kapsaminda gergeklestirilen literatlir taramasi pandeminin baslamasiyla
birlikte hizla tiretilen diger / benzeri ¢alismalara ve elde edilen verilere rahatlikla ulasma,
karsilagtirma yapma imkanini ortaya koymustur. Bununla birlikte aslinda pandemi oncesinde
de bir ihtiyag olarak beliren ‘dijital olanaklarin egitime adaptasyonu’ konusunun ve konuyla
ilgili deneyimlerin pandemi sirasinda uygulanabilir / denetlenebilir bir ortamda degerlendirme
imkani ortaya ¢ikmistir. Diger taraftan hazirliksiz yakalanilan pandemi tizerine kisa siire i¢inde
planlanmak zorunda kalinan egitim kosullar1 tasarim egitiminin giincel uygulamalarla
gelistirilmesi konusunda 6zellikle uzaktan egitim baslhiginda kisith verilere ulasma ihtimalini

de beraberinde getirmistir.
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BULGULAR

Calisma kapsaminda oncelikle ‘Tasarim Egitiminin Genel Yapisi, Tarihi, Gelecegi ve
Yaraticilik Temel ilkesi® konularinda arastirmalar yapilarak bugiin yaygin olarak yiiriitiilen
tasarim egitiminden beklentilerin ne diizeyde karsilandigi konusunda bir ¢ergeve olusturulmaya
calisilmig, sonuglar, onemli bazi basliklar halinde derlenmistir. Calismanin devaminda ise bu
basliklar ve diger tespitler zorunlu uzaktan egitim avantajlarinin entegrasyonu adina ‘Uzaktan
Egitiminin Kapsami, Araclar1, Yontemleri, Pandemi - Egitim iliskisi’ ve benzeri icerikler ile
karsilagtirmali olarak irdelenmesi amaglanmistir. Bu dogrultuda c¢alismanin bulgular
kismindaki ‘Tasarim Egitimi’ baglig1 altinda; 20. yiizy1l baslarinda donemin kosullarina uygun
olarak gelistirilen egitim modelleri, devam eden teknolojik gelismeler ve beraberinde gelen
degisimler neticesinde bugilinlin diisiince yapisina ne derece paralellik gostermektedir?
aragtirma sorusuna ait gorisler yer almaktadir. ‘Uzaktan Egitim’ bagliginin kapsaminda ise;
bugiin i¢inden gegtigimiz pandemi ortamindaki zorunlu uzaktan egitim olanaklarinin tasarim
egitimine hangi yonlerden kalic1 bir sekilde entegre edilebilir? sorusuna getirilen agiklamalari

icermektedir.

Tasarim Egitimi

Tasarim egitimi kapsaminda artik 6grenenin salt teknik ve malzeme bilgisi konusunda
eksiksiz yetistirilmis olmasi yeterli degildir. Bugiin, 68renenin karsilastigt ya da ortaya
koydugu tasarim problemleri karsisinda yaratict ¢oziim yollar1 veya fikirleri gelistirebilecek
sekilde egitilebilmesi, yonlendirilmesi gerekmektedir. Esen ve digerlerinin Celik’ten yaptigi
alintida da benzer sekilde ‘Tasarim egitimi, yetenegin yam sira yaraticilifi da gelistirmeyi
amaglar. Tasarim egitimi aslinda &grenciyi sadece temel tasarim becerileri ve teknikleri
konusunda egitmek yerine problemlerle basa ¢ikma, onlara yaklagsma ve tasarim odakli
diistinme konularinda egitir’ (Esen, Elibol, Koca, 2018:39) demektedir. Bauhaus Ekolii’niin
getirisi olan deneyimleme yoluyla 6grenme giincelligini korumakla birlikte (Resim 2.),
bugiinlin atdlyesi yaratict diisiince iiretmenin gerceklestigi, anlam ve igerik iligkisinin
olusturulabildigi alanlara doniistiiriilmelidir. Geleneksel atolyelerin anlamlari yeni amaglar igin
giincellenmelidir. Isir’in yaptig1 alintida Margolin, giinlimiiz tasarim egitimi anlayisinin 50’11
yillardakinden ¢ok daha karmasik oldugunu ifade ederek, o donemde egitim programlari hedef
kitleyle iletisim konusundaki semantik sorunlar yerine taslak ve tipografi gibi bi¢imsel

ozelliklere odaklandigini (Isir, 2017:21) belirtmektedir.
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Resim 2. Cesitli Atolye Calismalar (Isir, 2017:59,64,68).

Bu tespitten de yola c¢ikilarak; bilgi ve iletisim ¢aginda tasarim alaninin en 6nemli
Ogesinin gorsel unsurlarin yetkinliginden anlamsal degerlerin 6zgilinliigline doniismiis oldugu
sOylenebilir. Tasarim egitimi hala deneysel bir siire¢ olarak degerlendirilmekle birlikte, siirecin
amact, algi1 ve diisiince {iriinlerini yansitma becerisini kazandirmaktir. Boylece ne kadar ¢ok

deney-calisma olursa, algilar ve ifadeler o kadar iyi ve iyi olacaktir (Cetinkaya, 2014:33).

Isir’in ¢aligmasindaki Alakus ve Mercin’e ait ifadelerde ise; bir egitim sisteminden
beklenilen, sadece belirli bilgi ve becerilerin 6grencilere kazandirilmasi degildir. Daha 6nemlisi
bireyin bunlardan degisik sentezlerle farkli fikirler, iirlinler ortaya ¢ikarabilme yeteneginin
gelistirilmesi ve kazandig1 bu davraniglar1 gerektigi zaman ve yerde uygulayabilmesidir (Isir,
2017:28), denilmektedir. Bununla birlikte Steven Heller, tasarim pedagojisine deginirken,
grafik tasarim egitiminin teknik ve uygulama Ogretmenin Otesinde psikoloji, sosyoloji
pazarlama, strateji ve kiiltiirel arastirmalar gibi cesitli teorik ya da uygulamaya yonelik
disiplinlerle desteklemesini gerektigini de eklemektedir. Dort yillik egitim-6gretim, her seyi
kapsamaya yetmeyecegine goére, bu konudaki Onerisi 6grenmeyi 6greterek rehber olunmasi
gerektigidir. Ogrenmeyi dgrenen bir dgrenci, grafik tasarim gibi siirekli ve hizl1 degisen bir
disipline yasami boyunca adapte olabilir ve yaraticiligini giincelleyebildigi bilgiler dahilinde
besleyebilir (Mutaf, 2009:62). Emre Becer’e gore de grafik tasarimci artik gorsel ¢ozlimler
tiretebilen kimligine ek olarak; elestirel ve sorgulayici bir tavir i¢inde, gerektiginde var olmayan
problemler kesfederek bunlara tanimlar getirebilmeli, kavramlara doniistiirebilmeli, biitiin
bunlardan etkili s6zel mesajlar olusturabilmeli, metin yazabilmeli, metin iizerinde diizeltmeler
yapabilmeli ve olusturdugu bu sézel mesajlar1 yaratici bir gorsel yapi i¢inde sunabilmelidir

(Becer, 2009:75).

Hedeflenen bu c¢iktilar icin en basta Ogrenenin de Ogreten kadar aktif olmasi
gerekmektedir. Ogretenin konumu artik &rnek bir model olmaktan ¢ok &grenene kendi
kimligini kesfetme siirecinde yon verecek bir noktaya evrilmelidir. Bu noktada iletisim ve
etkilesim cok daha énemli bir konuma yiikselmistir. Iletisim, Cetinkaya Potur’un ifadelerine de

yer verdigi calismasinda; tasarim stiidyosunun da anahtar konseptidir demekte ve bodylece
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bilgiyi aktarma ve artirma siirecinde kendini 6zgiirce ifade etme ve paylasmay1 gelistirir. S6z
konusu iletisim sadece sozlii degil, ¢izimler, diyagramlar, eskizler, ii¢ boyutlu modellemeler
yoluyla da ger¢eklesmektedir. Danisman ve danisan, yani stiidyo yOneticisi ve 6grenci birlikte
yiiriirler. Ogrenciler, stiidyo yoneticisi ile birlikte fikirlerini somutlastirdiklar: tasarimlarini -
eskizlerini, ¢izimlerini, modellerini vb. degerlendirirler (Cetinkaya, 2014:39), tespitlerine de

yer vermektedir. (Resim 3.).

Resim 3. Kritik Verme/Alma (Isir, 2017:65).

Aydinli geleneksel Ogretme merkezli egitim modeli yerine ‘G8renmeyi Ogrenme’
kapsamli arastirmasinda; tasarim stiidyolarinda yiiriitiillen yapilandirici paradigma
baglamindaki 6grenme igin, biitlinli gorme, diisiinme bigimleri gelistirme ile baglamakta;
Ogrencinin sorulari, meraki, ilgi alani ile biitiine iliskin pargalarin zihinsel bir siizgecten
gecirilerek detaylandirilmasiyla siirdiiriilmektedir (Aydinli, 2015:6), demektedir. Yine ona
gore; Ogreten - Ogrenen diyalogu ile i¢ ice gegen iligkiler yaratict akil, elestirel diistinme
yetilerinin gelismesini tetiklerken yasam boyu 6grenmenin kapilarini aralar. Ogrenciler igin bu,
giderek artan bir kisisel sorumluluk ve egitimsel hedefler icinde bir yere sahip olma demektir
(Aydinli, 2015:6). Bu tespitlere gore deneyimle, anlama yoluyla 6grenmenin temel mantik
oldugu Bauhaus Ekolii’niin gecerliginin korudugu, ancak bunun yaninda 6grenenin 6grenme

stirecini kontrol etmede daha etkin bir rol iistlenmesi gerektigi acik¢a ortadadir.

Uzaktan Egitim

Yiizyilin bagindan bu yana geleneksel anlamdaki 6rgiin egitime katilamayan bireyler i¢i
farkli iletisim kanallar1 kullanilarak egitim ulastirilmaya calisilmistir. Ozel ihtiyagtan dogan
uzakta egitim, glniimiiz teknolojisinin ulastigi noktada oOrgiin egitime destek veren
konumundan ¢ikmaya baslayip, basli basia egitimin yeni goriiniimiinii almaya baslamigtir.
Karaman ve Karabey, Ozen ve Karaman’in calismasindan yaptigi alintida; ‘Dijitallesen
diinyanin degisen egitim gereksinimlerine yanit verebilmek i¢in cesitli otoriteler zamandan ve
mekandan bagimsiz egitim sekli olan uzaktan egitimi, cagdas egitim anlayisinin ¢6ziimii olarak

gormektedir’ (Karaman ve Karabey, 2020:8) ifadesine yer vermektedir. Ozellikle ¢agin hiz

27



Kara, C.

anlayisina uygun bir bicimde 6grenenin aktif olarak kendi gelisimini planlama sansina sahip
olmasi uzaktan egitim modelinin basat avantajlarindan birinin ortaya koymaktadir. Karaman ve
Karabey, Anderson, Garrison ve Moore’dan alintiladig1 ifadelerde ise; Uzaktan egitimde
ogrenenler kendi 6grenme siireglerinden sorumlu, 6grenme siireglerini yoneten bir role
sahipken, Ogreticiler siireci yoOneten, yonlendiren, 6gretimi planlayan ve uygulayan role
sahiptir. Iletisim metodu ise Ogretici ve Ogrenenler arasinda bulunan fiziksel boslugun
kapatilmasinda rol oynayan cesitli medya destegi, diyalog ve etkilesimi saglamaktadir

(Karaman ve Karabey, 2020:9), demektedir.

Bugiin basili materyal, televizyon ve internet tabanli olmak tizere farkli iletisim kanallari
ile uzaktan egitim uygulanmakta ise de internet olanaklarinin gelistigi donemde web tabanli
uygulamalarin 6rgiin egitim saglayabildigi bir deneyim ¢iktisina bir yere kadar ulasabildikleri
gozlenmektedir. Ozellikle canli dersler ve canli derslerin i¢inde gergeklestirilecek gesitli egitim
aktiviteleri ile (ekran ve/veya kamera paylasimi, beyaz tahta kullanimi, bu kullanima ¢izim
tabletleri ile katilma olasiligi [Resim 4.], canli ders ile senkronize yazili sohbet araglari, gesitli
dokiiman paylagimlari, anket uygulamasi ve benzerleri gibi) iletisim, etkilesim ve motivasyon
konularinda asama saglanabilmektedir. Karaman ve Karabey bu hususta benzer olarak
‘geleneksel O6gretim yontemlerinin 6tesinde, teknolojiye dayali gerceklestirilen canli dersler,
bireylere ger¢ek zamanl ve yliz yiize egitime yakin bir 6grenme deneyimi saglayan senkron
(es zamanli) cevrimici Ogrenme ortamlaridir’, demekte, ‘Ogrenenlerin motivasyonel
duygularini artiracak nitelikte olan ilgi ¢ekici etkinliklere yer verme, 6grenenleri kendilerine
daha yakin bulduklar etkinliklere dahil etme, diyalogu giiclendirme faaliyetlerine de yer
verilebilecegini’ ifade etmektedirler. Onlara gore; bu faaliyetler canli derslerde 6grenenlerin
motivasyonlarini ve aktif katilimlarini artirarak 6grenme deneyimini nitelikli hale getirecektir

(Karaman ve Karabey, 2020:12).

Resim 4. Tablet Cizim Araci (Demirel, T., Karapwnar, D., C., 2020)

Elbette uzaktan egitim modelinin de bazi artilar1 ve olumsuz yoénleri bulunmaktadir.

Uzaktan egitim modelinin en Onemli artist yukarida da belirtildigi {izere esnek bir yapi
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tasimasidir. Ogrenen bizzat kendi planlayacagi bir program dahilinde hem igerik hem de
zamana bagli olmayan bir plan ortaya koyabilir. Diger taraftan etkilesim azlig1 veya yoklugu,
aninda doniit ve diizeltmelerin eksikligi veya azligi, akran mentorliigii eksikligi veya zorlugu
gibi dezavantajlar1 oldugu sOylenebilir. Yiiz yiize egitimde oldugu gibi uzaktan egitimde de

motivasyon kayb1 en 6nemli eksikliklerden biri olarak gdsterilebilir (Hastung, 2020:318).

Orgiin egitimde etkilesim ve motivasyon adina en énemli avantaj dgreten kisi ile 5grenen
arasinda hiz ve kontrol unsurlarini aksatacak sanal bir mesafenin bulunmayisidir. Sinif ya da
atolye ortamindaki 6greten herhangi bir ¢ikmaz aninda hem ¢ok daha pratik bicimde hem de
daha fazla sayidaki 6greneni motive etme, yonlendirme sansina sahip olabilir. Ogretenin yiiz
yiize egitime gore uzaktan egitim uygulamalarinda 6grenen tarafindan iletilen mesajlari dogru
anlamama olasilig1 daha fazladir. Ayrica yiiz ylize egitimde direkt iletisim halinde olunmayan
ogrenenlerin durumlarini da rahatlikla takip edilebilir. Giiler’in bu konuda yaptig1 tespit su
sekildedir; ‘Bir 6grenci, 0gretmenine herhangi bir kanalla ulasip, 6gretmeninden bilgi talep
ettiginde, Ogretmeninden yanit almak i¢in gilinlerce beklemek zorunda kalirsa, anilan
olumsuzluklar1 yasayabilir. Benzer sekilde 6gretmenin 6grencilerinden doniit almak i¢in uzun
siire beklemesi de bazi olumsuzluklara yol acabilir. Bu tiir durumlarla karsilasan 6gretmenler
uzun vadede, egitim silirecindeki iletisim kanallarin1 daha az kullanma veya zorunlu olmadik¢a

kullanmama gibi egilimler gosterebilirler’ (Giiler, 2020:289).

Diger taraftan degisen egitim anlayis1 i¢inde sadece Ogreten-Ogrenen iletisimi
bulunmamaktadir. Bununla birlikte 6grenen-6grenen iletisimi de bir o kadar 6nemlidir. Bu
konuda Giiler’in Collins’den yaptig1 aktarimda; 6grencilerin is birligi ve beraber 6grenme adina
olusturacaklari, etkili iletisim saglayabildikleri topluluklar, etkili ve siirdiirtilebilir bir 6grenme
stireci i¢in giiclii bir gilidiileyici ve mekanizmaya doniisebilir (Collins vd.,1988), tespiti yer
almaktadir (Giiler, 2020:289). Kisaca 6zetlenecek olunursa; uzaktan egitimdeki motivasyon
kaybinin nedenleri yiiz ylize egitimde de oldugu gibi kisisel faktorlerden kaynaklanabilecegi
gibi agirlikli olarak modelin teknik sinirliliklari igeriyor olmasi ya da yeni medyanin verimli
kullanilmasindaki yetersizliklerden kaynaklandigi agiktir. Bu noktada etkili bir iletisim ortamin

olusabilmesi i¢in dogru kosullarin saglanabilmesi 6n sarttir.

Uzaktan Tasarim Egitiminde Karsilasilan Durumlar
COVID-19 Pandemisi’nin baslamas1 ile birlikte egitimin daha fazla kesintiye
ugramamas igin yapilan galismalar sonucunda Marmara Universitesi de diger yiiksek 6grenim
kurumlar1 gibi pandemi dncesinde kullandig1 ‘Uzaktan Egitim Sistemi’ni (UES) hizlica devreye

sokmus, bununla birlikte internet tabanl diger alternatif egitim uygulamalarinin da bireysel
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olarak kullanilmasinin 6nii agilmistir. Teorik derslerdeki uyum kisa siirede asilmakla birlikte,
grafik tasarim egitimi kapsamindaki bilgisayar destekli uygulama projelerini i¢eren derslerin
yeni modele uyumu ise ancak belirli bir dl¢iide saglanabildigi goézlemlenmistir. Bununla
beraber, bilhassa orgilin sanat ve tasarim egitim i¢inde kullanilmasi zorunlu atdlyeler ile
baglantili olan derslerde miifredatlar yeniden gozden gegirilmek zorunda kalinmis, uzaktan
egitimde farkli 6grenme yontemleri kullanilarak uygulamasi olmayan ya da ev ortaminda
yapilabilecek basit bireysel uygulamalar yoluyla 6grenime dair gegici uyarlamalar yapilmaya

calisiimastir.

Uygulamali derslerin yiiriitilmesinde orglin egitime gore karsilasilan en Onemli
siirliligin motivasyon ve etkilesim konularinda oldugu goriilmiistiir. Pandeminin baglamasi ve
uzaktan egitime gidilmesi kararinin basindan itibaren farkli uzaktan egitim kanallar
kullanilmak durumunda kalinmis, her bir yontem iginde iletisim ile ilgili sikintilar one
cikmistir. Ogrencilere verilen uygulama konularmin takibi ve ¢alismalarin toplanabilmesi igin
basta ‘Google Classroom’ benzeri sanal sinif uygulamalar1 kullanilmig (Resim 5.), 6grenci
calismalarina yapilan kritiklerin yazili olmasi, 6grencinin sadece kendi calismasina yapilan
yorumu gorebilmesi ve Ogrenci-Ogrenci iletisim, isbirligi ve dinamizmin sinirh kalmasi
nedeniyle benzeri uygulamalarin basli bagina yeterli olamayacag1 goriilmiistiir. Diger taraftan
bulut tabanli dokiiman yedekleme imkani ve hizli geri doniit alma olanagi sunan sanal siif
uygulamalarinin uygulamali dersler i¢in verimli birer uzaktan egitim kanali olarak
kullanilabilecegi de anlagilmis, bu kanalin motivasyon ve etkilesim unsurunu kuvvetlendirmek

adina muhakkak canli dersler ile desteklenmesi gerektigi tespit edilmistir (Resim 6.).

="
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Resim 5 - 6. Google Classroom Arayiizii (Ust), Canli Ders - Zoom Arayiizii (Alt).
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Canli derslerin yliriitilmesinde hem deneyim eksikliginden hem de ayni uygulama
platform {iizerinde es zamanli olarak farkli egitim aktivitelerinin de kullanilmamasindan
kaynakli motivasyon kayiplari oldugu, bu durumun takip unsurunu zayiflattigi goriilmiis, kisitl
ders saatleri icinde gergeklestirilmesi gereken egitim modeli bire bir diyaloga diisme tehlikesine
girdigi tespit edilmistir. Her ne kadar uygulamali derslerde kritik verme asamasinin bire bir
diyaloglar {izerinden ilerletilmesi gerekiyormus gibi disiiniilse de bu asamada diger
Ogrencilerin dikkatinin dagilmamasi ve hatta 6gretenin de diger Ogrenenleri bu iletisim
ortamina katilmaya tesvik etmesi Orgiin egitimde oldugu kadar uzaktan egitimin de olmazsa
olmazlarindan biri oldugu aciktir. Bu husus yiiz yiize egitim ile uzaktan egitim

karsilastirmasinda en ¢ok ¢ikan konular arasinda yer almistir.

Pandemi doneminde 6rglin egitim olanaklarindan yararlanamamak ile ilgili ayrica baska
bazi hususlar da dikkati ¢ekmistir. Bu hususlarin basinda; okul ortaminin sadece 6grenenin
kendi ders ortamindan ya da atdlyesinde ibaret olmadigi, 6grenmenin aslinda okul ortaminin
tamamin1 kapsadig1 bir kez daha anlasilmistir. Ozellikle okul ortaminda 6grenenin ders disi
aktiviteleri i¢inde diger ders ve atdlyelerdeki deneyimi gozlemleme, (Resim 7.) tartigma ve
hatta kendisinin de deneyimleme olasiliginin kendiliginden olusmasi uzaktan egitim igin
onemli bir dezavantaj oldugu goriilmistiir. Diger taraftan uzaktan egitimde Ogrenenin ders
materyallerine ulagsma sans1 okul ortaminda oldugundan daha kisith olmakla birlikte, 6gretenin
cesitli dokiiman veya link paylasimlar ile bu siireci kolaylikla ¢éziimleyebilecegi ve hatta yiiz
yiize egitim siirecine de adapte ederek rahatlikla kullanmaya devam edebilecegi goriilmiistiir.
Ayrica 6grenenin canli ders gibi aktiviteler disinda, 6greten ile yeniden aktif bir diyaloga girme
sansinin da kisith olmasi proje gelistirme siire¢lerinin aksamasina sebep olabilecegi
Oongoriilmiis, ancak bu durumun Ogrenen i¢in kendi basina kalmasi, arasgtirma yapmasi,
¢oziimler bulmas: ve hatta kararlar almas1 gibi aktif rol iistlenebilecegi faydali kosullar1 da

olusturabilecegi anlagilmistir.

Resim 7. Diger Ogrenciyi Gozlemleme (Isir, 2017:122).
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SONUC VE ONERILER

Bu ¢alisma sonucunda ortaya ¢ikan en onemli tespit; Orgilin tasarim egitimde 1900’1
yillarin basinda belirlenen ve deneyimleme, disiplinler arasi iliski, igbirligi gibi konular {izerine
kurulu olan egitim modelinin giiniimiiz i¢in ¢agdas gériiniimiinii korudugu, gelisim i¢in 6nemli
bir siire¢ oldugu ancak bu ortamin uzaktan egitim artilari ile desteklenmesi gerektigidir. Bir
diger deyisle; bu siirecte yiiriitiilen uygulamali derslerdeki gozlemler ve ilgili konulardaki
derlemeler; tek basina yiiriitiilecek 6rgiin ya da uzaktan egitim modelinin uygulamali tasarim
dersleri i¢in giinlimiizde eksiklikler barindiracagi sonucunu gostermistir. Pandemi kosullarinda
zorunlu bir egitim modeline doniisen uzaktan egitim deneyiminin ve avantajli yonlerinin
gelisen tasarim egitimine entegrasyonun yapilmasinin gerekliligi bir kez daha net olarak
anlagilmistir. Tiim karsilastirma ve derlemeler sonucunda elde edilen bulgular ve gelistirilen
Oneriler tasarim egitimini kapsayacak sekilde dort farkli baslikta toplanmistir. Bu basliklar;

o [letisim

e Ders Materyalinin Paylagimi1

e Ders Dis1 Aktiviteler

e Olg¢me ve Degerlendirme’dir.
Buna gore;

e Uzaktan egitimde Ozellikle web tabanli olmak iizere yaygin bicimde kullanilan
uygulamalarin dogalar1 geregi 6greten ve 6grenen, 6grenen ve ogrenen, 6grenen ve miifredat
arasindaki iletisimi kuvvetlendirdigi goriilmiistiir. Orgiin egitimde dersin bitimi ile sona
erebilecek iletisim kanallariin bir sonraki ders 6ncesinde de devam edecek kosullar1 kolaylikla
olusturabildigi anlagilmistir. Bu kapsamda; oncesinde de yiiriitiilen sosyal medya araglarinin
kullanilmast insiyatifinin bashi basina derse ait web tabanli bir iletisim kanalina
dontistiiriilmesinin projelendirilebilecegi aciktir.

e Tasarim egitiminde isleyisin vazgecilmez unsurlarindan biri gorsel dagarciin
gelistirmesidir. Tasarim Ogrencisinin teorik anlatimin yaninda gorsel bilgi ile beslenmesi,
egitimin ana omurgalarindan birinin olusturmaktadir. Bu agidan bakildiginda; yine ders i¢in
olusturulacak web tabanli bir kanaldan yazili, gorsel ve isitsel dokiimanlar, linkler ve egitim ile
ilgili diger aktivite araglarinin paylagilmasimin giiniimiiz yaygin egitim anlayisina uygun
gelisim ortami yaratacagl anlasilmaktadir. Ayrica bulut tabanli depolama kaynaklarinda
toplanacak 6grenci ¢aligmalarinin bir gesit arsivleme sistemine kolaylikla doniistiiriilebilecegi,

ilerleyen yillarda da tasnif edilerek kullanilabilecegi ortadadir.
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Uzaktan Egitim Avantajlarinin Pandemi Sonrasi1 Uygulamali Grafik Tasarim Derslerine Entegrasyonu

e Ders ile baglantili olmak iizere uzman goriislerinin dinlenmesi, ilgili kurumlarin ziyaret
edilmesi, atdlyelerde her egitim doneminde tekrarlanan temel uygulama asamalariin
gozlemlenmesi orgiin  egitimdeki Onemli ders aktivitelerindendir. Bu bakimdan
degerlendirildiginde; c¢esitli sebepler nedeniyle derse katilma olasiligi gii¢ olan uzmanlarin
webinar veya benzeri etkinlikler sayesinde derslere pratik bicimde katki yapabilecekleri, bu
etkinliklerle ilgili kayitlarin, diger gezi ve uygulama asamalarim1 gosteren gorsel/isitsel
kaynaklarin yeniden izlenebilecek bicimde paylasilabilecek olmasi, uzaktan egitim
avantajlarinin 6rgiin egitime entegrasyonu sayesinde saglanabilecegi goriilmiistiir.

¢ Pandemi dénemindeki zorunlu uzaktan egitim ile ilgili 6nemli bir diger konu 6lgme ve
degerlendirme yontemlerinin nasil yiiriitiilecegi ile ilgili olmustur. Orgiin tasarim egitiminde
uygulamali derslerde yil icerisinde yapilabilecek gesitli degerlendirme aktiviteleri yaninda
temelde iki 6nemli husus genel goriinlimii ortaya ¢ikartmaktadir. Bu iki husus; siirecin bizzat
kendisi ve yine silire¢ sonunda ortaya c¢ikartilacak eserin detaylaridir. Bu yoniiyle 6lgme ve
degerlendirme konusu pandemi kosullari iginde 6rgiin ve uzaktan tasarim egitimi arasinda en
az fark yaratan konulardan biri olarak goriilmiistiir. Uzaktan egitim bir parcasi olarak
halihazirda da kullanilan ¢esitli dijital ya da mobil ders/6grenci takip uygulamalarinin 6rgiin
egitimde de oOnce etkin bir kontrol saglayacagi, sonrasinda da gelisimi destekleyecegi 6n

gorilmiistiir.

Ozetle, elde edilen tiim bulgu ve karsilastirmalar 15181nda ‘iletisim, ders materyali, ders
dis1 etkinlik ve O6lgme — degerlendirme’ olmak tiizere dort farkli baslik ortaya c¢ikartilan
calismada; uzaktan egitimde yaygin olarak kullanilan ¢evrimici uygulamalarin dogalar1 geregi
egitmen ve Ogrenciler arasindaki iletisimi kuvvetlendirdigi goriilmiis, gorsel dagarcigin
gelistirmesinde etkin bir kanal olarak kullanilan sanal ortamlarin rahatlikla bir ¢esit arsive
doniistiiriilebilecegi anlagilmis, cesitli sebepler nedeniyle derse katilma olasiligi gii¢ olan
uzmanlarin webinar veya benzeri etkinlikler sayesinde derslere pratik bi¢imde katki
yapabilecekleri diisiiniilmiis ve son olarak da 6lgme - degerlendirme yontemleri kapsaminda
kullanilan ¢esitli dijital ya da mobil uygulamalarin etkin bir kontrol saglayabilecegi ve

dolayisiyla gelisimi de beraberinde getirebilecegi tespit edilmistir.
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OZET

Amag: COVID-19 salgimin yeni varyantlarla devam ettigi bu giinlerde yeni egitim-6gretim donemini
a¢maya hazirlanan egitmenler, ogrenciler ve ebeveynler egitim-ogretimin nasil gerceklesecegi, ne
yapilmasi, nasil davramlmasi gerektigine dair oldukca karmasik hisler icerisinde bulunmaktadiriar.
Yeni normal ve COVID-19 sonrast donemde, ortaya ¢ikan firsatlar ve zorluklar 1siginda egitimin
yeniden planlanmasi gerekmektedir. Bu baglamda calismanmin amaci, ogretmenlerin ve 6grencilerin
motivasyonunda degisikliklerin beklendigi yeni normal dénemde, muhasebe ogrencilerini gelecekteki
isyerlerine daha iyi hazirlayabilmek icin muhasebe egitiminde 6gretme ve ogrenme stirecinde yapilmasi
gereken degisikliklere odaklanmaktir.

Yontem: Bu nedenle calismada, muhasebe egitiminin gelecegi ile ilgili giincel literatiirii kapsaml bir
sekilde ele alan teorik bir yaklasim benimsenmistir. Bu alanda yayinlanan uluslararasi raporlar, ulusal
ve uluslararasi ¢alismalar ¢esitli kriterler agisindan degerlendirilmistiv. Bu dogrultuda, baslhiginda
“COVID-19 sonrast donemde Muhasebe Egitimi”, “Muhasebe Egitiminin Gelecegi”, “Muhasebe
Egitiminde Ogretme-Ogrenme Ortami”, ve “Muhasebe Egitiminde Ogretme-Ogrenme Yontemleri” gibi
ifadeler gecen 20 adet ulusal, 60 adet uluslararasi ¢alisma ve 5 adet uluslararast sektor raporu
incelenmistir. Ayrica ¢alisma kapsaminda Avrupa’da ve Tiirkiye'de bulunan 26 itiniversitenin web
sayfalart da incelenmigtir.

Bulgular: Literatiir taramasi sonucunda muhasebe egitiminde miifredat, 6gretim ortami ve dgretim
yontemleri olmak iizere degismesi gereken 3 sorunsal tespit edilmistir. Diger taraftan incelenen
tiniversiteler arasinda miifredatlarin ¢cogunda teori ile uygulama arasinda bosluk oldugu gériilmiistiir.

Sonug¢: Bu yiizden calismada, degisen sartlara uyum saglayabilmek icin muhasebe egitiminde olasi
ogretim ortamlarina, miifredatlara eklenebilecek yeni derslere ve aktif dgrenme yontemleri
kullamimlarina yonelik érnekler verilmistiv. Calismanin, COVID-19 sonrasi dénemde muhasebe egitimi
ile ilgili meslegin beklentilerinin karsilanabilmesi icin belirlenen degisiklikler ¢ercevesinde egitim
politika yapicilarina, uygulayicilara ve arastirmacilara onerilerde bulunarak literatiire katki saglamasi
ongoriilmektedir.

Anahtar Kelimeler: COVID-19, Egitimin Gelecegi, Muhasebe Egitimi, Miifredatlar, Ogretme-
Ogrenme Yontemleri, Uzaktan Egitim.
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THE FUTURE OF ACCOUNTING EDUCATION IN THE POST COVID
PERIOD

ABSTRACT

Purpose: With these days of Covid-19 maintaining its existence with new variants, educators, students
and parents have experienced complex feelings about how education will be carried out, what should
to do and how should to behave. Education should be re-planned in the light of emerging opportunities
and difficulties in the new normal and the post-Covid period. In this context, since it is expected that the
new normal will be a period when motivations of teachers and students change, this study aims to focus
on the changes that should be made in the teaching-learning process of accounting education in order
to better prepare students for their future workplaces.

Method: Adopting a theoretical approach that covers comprehensively related current literature about
the future of accounting education, this study evaluated international reports, national and international
studies in this field based on several criteria. In this direction, 20 national, 60 international studies and
5 international sector reports have expressions such as “Accounting Education in the Post-COVID
Era”, “Future of Accounting Education”, “Teaching-Learning Environment in Accounting Education”,
and “Teaching-Learning Methods in Accounting Education” in its title were examined with literature
review. In addition, the web pages of 26 universities in Europe and Turkey were also examined within
the scope of the study.

Result: As a result of the literature review, 3 problematic issues that need to be changed have been
identified in accounting education: curriculum, teaching environment and teaching methods. On the
other hand, it has been observed that there is a gap between theory and practice in most of the curricula
among the universities examined.

Conclusion and Suggestion: Therefore, in this study, examples of possible teaching environments, new
courses that can be added to the curriculum and the use of active learning methods in accounting
education are given in order to adapt to changing conditions. It is anticipated that the study will
contribute to the literature by making suggestions to education policy makers, practitioners and
researchers in the framework of identified changes to meet the expectations of the profession related to
accounting education in the post-Covid 19 period.

Keywords: Accounting Education, COVID-19, Curriculums, Distance Education, Future of
Education, Teaching-Learning Methods.
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Covid-19 Sonras1t Donemde Muhasebe Egitiminin Gelecegi

GIRIS

COVID-19 salgimi ve yeni dijital ¢agla birlikte, tiim sektorlerde is yapis bigimleri oldukca
karmasik bir hal almistir. Bu donemde egitim sektoriinde 6§renme siireglerinde ortaya ¢ikmasi
muhtemel problemlerin en aza indirilebilmesi igin okullarda hizli bir teknolojik doniistim
yasanmigtir. Salgin ile birlikte acil uzaktan egitime gecis ve bu sliregte egitimde yasanan
sorunlar muhasebe egitimi perspektifinden ele alindiginda, literatiirde yapilan c¢aligmalarda
Ozellikle degismesi gereken ii¢c nokta - miifredatlar, 6gretim ortami ve 0gretim yontemleri-
tizerinde durulmaktadir.

Salgin siireci ile hizlanan dijital doniisiimden en ¢ok etkilenen mesleklerden birisi de
muhasebe meslegidir. Muhasebe mesleginin yapisal 6zellikleri geregi, is yapis bigimlerinin
%80 oraninda otomasyona evrilecegi tahmin edilmektedir. Bu nedenle yiliksekdgretim
kurumlari, muhasebe mezunlarinin istthdam edilebilirligini artirmak amaciyla bolim
miifredatlarini isverenlerin ve meslek kuruluslarinin taleplerini de karsilayacak sekilde, ¢agin
gerekliliklerine uygun olarak giincel tutmalar1 esastir. Ciinkii Polimeni ve Burke (2021)’nin
calismalarinda de belirttigi gibi yiliksekdgretim kurumlarinin muhasebe meslek mensubu
yetistirmede basarili olabilmeleri, meslek i¢in ihtiya¢ duyulan uygun bilgi ve beceri setlerini
ogrencilere kazandirabilecek mevcut ve gelismekte olan teknolojileri, muhasebe miifredatlarina
entegre etmelerine baglidir. Literatiirde yer alan ¢alismalarin 6nemli bir kismi, dijital doniisiim
teknolojilerinin muhasebe mesleginde nasil kullanildigina odaklanirken, bu doniisiimiin
muhasebe egitimine yansimasim1 ise gozden kagirmaktadirlar. Literatiirde muhasebe
miifredatlarinin giincellenmesine vurgu yapan ¢aligsmalara Al-Hattami (2021), King (2021),
Moore ve Felo (2021), Ngwakwe (2021), Stancheva-Todorova ve Bogdanova (2021), Wu ve
Chang (2021), Zhao ve Watterston (2021), Andiola ve digerleri (2020), Cahapay (2020a), Eren
ve digerleri (2020), Felski ve Empey (2020), Qasim ve Kharbat (2020), Surianti (2020),
Woodside ve digerleri (2020), Handoyo ve Anas (2019), Richardson ve Shan (2019) ve Tutar
(2019)’1n yaptiklari ¢alismalar1 6rnek olarak verebiliriz.

Calismanin ikinci odak noktasi, COVID-19 salgini ile birlikte acil uzaktan egitime gecisin
giindeme getirdigi Ogretim ortami kavraminin yeniden tasarlanmasi gerektigi olmustur.
Gelecegin belirsizligi gbz oniine alindiginda benzer sekilde baska bir salgin, deprem ve sel gibi
felaketlere veya dijitallesen diinyaya hazirlikli olmak ve muhasebe egitimine siirdiiriilebilirlik
kazandirmak i¢in 6gretim ortamini dikkatli bir sekilde yeniden diisiiniilmesi ve planlanmasi
gerekliligi de ongoriilmektedir. COVID-19 salgimni sonrasinda yeni dijital cagla birlikte, 6gretim
ortamlarinda yasanabilecek degisikliklerle ilgili giincel tartismalara 6rnek olarak Educause

(2021), Macias ve digerleri (2021), Matthew ve digerleri (2021), Naidu (2021), Ozseven ve
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Cagman (2021), Van der Graaf ve digerleri (2021), Xiao (2021), Akbulut (2020), Al Ansi ve
Al-Ansi (2020), Bagdat (2020), Bhattacharyya (2020), Cahapay (2020), Korkmaz ve Toraman
(2020), Sangster ve digerleri (2020), Stice ve digerleri (2020), Teras ve digerleri (2020),
Yamamoto ve Altun (2020), Sadeghi (2019), Reyneke ve Shuttleworth (2018)’un ¢alismalarini
verebiliriz.

Son olarak yeni normal donemde, egitimde uzaktan egitim modellerinin daha c¢ok
benimsenecek olmasiyla, muhasebe egitiminde &grenme siirecinde Ogrencilerin bireysel
ogrenme stili farkliliklarini da dikkate alan, tartisma, deneyimsel 6grenme, bagimsiz ve elestirel
diisinme becerileri olusturmayi tesvik eden 6gretim yontemlerinin biiyiik 6nem tasiyacagi
ongoriilmektedir. Literatiirde 6gretim yontemlerine odaklanan ¢alismalara; Chiang ve digerleri
(2021), Jackson ve Meek (2021), Kalaichelvi R ve Sankar (2021), Atabay ve Demircioglu
(2020), Bozkurt (2020), Chen ve digerleri (2020), Gittings ve digerleri (2020), James ve
digerleri (2020), O'Haver (2020), Rana ve digerleri (2020), Scalan ve Huff (2020), Tasdemir
(2020), Butler ve digerleri (2019), Ozdogan ve digerleri (2018), Sava (2018), Raluca (2016),
Ramen ve digerleri (2016) nin yaptiklari ¢alismalar1 6rnek olarak gosterebiliriz.

Gelecekte muhasebe egitimini bekleyen olasi gelismeler kapsaminda ¢alismanin amaci,
yeni normal donemde, muhasebe 6grencilerini gelecekteki isyerlerine daha 1yi hazirlayabilmek
icin 0gretme ve Ogrenme siirecinde yapilmasi gereken degisikliklere odaklanmaktir. Bu amacla
calismada ilk olarak muhasebe egitiminde miifredat sorunsali konusu ele alinacaktir. Ikinci
olarak muhasebe egitiminde dgretim ortam1 sorunsalina deginilecektir. Daha sonra muhasebe
derslerinin Ogrencilere nasil Ogretilmesi gerektigine iliskin 6gretim yontemleri iizerinde
durulacaktir. Calismanin gerceklestirilmesinde izlenen yontem agiklandiktan sonra son
boliimde c¢aligmada tespit edilen degisiklikler tartisilacak ve bu degisiklikler cercevesinde

egitim politika yapicilarina, uygulayicilara ve arastirmacilara oneriler sunulacaktir.

YONTEM

Bu ¢aligmada, muhasebe egitimin gelecegi ile ilgili giincel literatiiri kapsamli bir sekilde
ele alan teorik bir yaklasim benimsenmistir. Bu alanda yayinlanan uluslararasi raporlar, ulusal
ve uluslararas1 calismalar cesitli kriterler agisindan degerlendirilmistir. Bu dogrultuda,
basliginda “COVID-19 sonrast donemde Muhasebe Egitimi”, “Muhasebe Egitiminin
Gelecegi”, “Muhasebe Egitiminde Ogretme-Ogrenme Ortami”, ve “Muhasebe Egitiminde
Ogretme-Ogrenme Modelleri” gibi ifadeler gegen 20 adet ulusal, 60 adet uluslararasi ¢alisma
ve 5 adet uluslararasi sektor raporu incelenmistir. Literatiir incelemeleri sirasinda ¢aligmalarin

muhasebe egitiminin gelecegi hususunda miifredat, 6gretim ortami1 ve O0gretim yontemleri
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olmak iizere ii¢ noktaya vurgu yaptiklar1 goriilmiistiir. Bu nedenle 6zellikle literatiir taramasi
kapsaminda incelen ¢aligmalarda yapilan ‘demode’ miifredat elestirilerinin dogruluk paymni
tespit etmek amaciyla, Tiirkiye’de ve Avrupa’da bulunan 26 iiniversitede lisans diizeyinde
muhasebe egitimi veren fakiilte ve yiiksekokullarin miifredatlar1 web sayfalarina ulasilarak
incelenmistir.

Miifredat incelemesi asamasinda zaman ve dil yetersizlikleri ile bazi {iniversite
miifredatlarinin  web sayfalarinda yaymlanmamis olmasi nedeniyle calisma, sadece 26
tiniversite miifredatinin incelenmesiyle sinirlandirilmistir. Bu ¢alismanin bir diger kisiti ise
incelenen bazi {iniversite miifredatlarinda se¢meli dersler listesinin yer almamasi ve bazi
tiniversitelerde ¢ift anadal, yan dal gibi uygulamalar yapilmasina ragmen bu uygulamalar ile
ilgili bilgi yetersizligi sonucunda sadece yayinlanan dersler iizerinden degerlendirilmelerin

yapilmasidir.

BULGULAR

Miifredat

Muhasebe meslegi bugiin bes yil oncesi ile kiyaslandiginda olduke¢a farkli is yapis
sekillerine sahiptir. Ozellikle dordiincii endiistri devrimi ile muhasebe mesleginde kullanilmaya
baslanan tam entegre kurumsal kaynak planlama sistemleri, bulut bilisim, veri analitigi ve diger
gelisen teknolojiler ile muhasebe meslek mensuplarinin rolleri de degismistir (King, 2021).
Gegmiste, muhasebe meslek mensuplarinin rolii, muhasebe ilkelerini uygulamaya ve yevmiye
kayitlarini islemeye odaklanmaktaydi. Ancak giiniimiizde teknolojik gelismelerle birlikte bu
islemler, muhasebe bilgi sistemi tarafindan otomatik olarak yapilmaktadir. Yakin gelecekte
muhasebe meslek mensuplarinin roliiniin, sistem ¢iktilarin1 analiz etmek ve danigmanlik
hizmeti vermek seklinde degisecegi beklenmektedir (King, 2021; Moore & Felo, 2021). Dijital
doniisiim gibi kiiresel capta yasanan gelismeler neticesinde, Isletme Yiiksek Okullarii
Gelistirme Dernegi (Association to Advance Collegiate Schools of Business — AASCB) ve
Amerikan Muhasebe Dernegi (AAA) ve Amerikan Yeminli Mali Miisavirler Enstitiisii
(AICPA) tarafindan olusturulan bir komisyon olan The Pathways Commission on Accounting
Higher Education (PCAHE) gibi uluslararasi meslek kuruluslari, gelismekte olan teknolojilerin
muhasebe miifredatlarina dahil edilmesini tavsiye etmektedir (Lee, Appelbaum, Mautz IlI,
2021; Woodside, Augustine, Jr., Chambers, Mendoza, 2020).

Muhasebe mesleginde yasanan gelismelere ragmen muhasebe egitiminin, 0grencilere
gerekli becerileri saglamada yetersiz kaldig1 goriilmektedir (King, 2021). Meslek mensuplart,

meslek i¢in gerekli olan becerileri temelde teorik ve teknik beceriler olarak siniflamaktadirlar.
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Teorik beceriler; temel muhasebe bilgileri, problem analizi ve ¢6zme, iletisim ve etik gibi
becerilerden olugmaktadir. Teknik beceriler ise, giincel mesleki teknolojileri kullanma
becerilerini kapsamaktadir. Bununla birlikte meslek mensuplari, teorik ve teknik becerilerin,
yiiksekOgrenim sirasinda meslek adaylarina kazandirildigimi varsaymaktadir (Al-Hattami,
2021). Diger taraftan, 6grenciler ise muhasebe ve teknoloji alanlarinda bilgi ve becerilerini
gelistirmek i¢in oncelikle muhasebe miifredatina giivenmektedirler (Damerji & Salimi, 2021).

Muhasebe egitiminin ana hedefleri ise 6grencilerin muhasebeyi 6grenmelerine yardimci
olmak, onlar1 piyasaya hazirlamak ve istihdam edilebilirliklerini saglamaktir (Al-Hattami,
2021; Qasim & Kharbat, 2020; Lee vd., 2021). Ancak son yillarda muhasebe egitiminde
oldukga elestiri alan husus, muhasebe miifredatlar1 ile muhasebe meslek mensuplarinin
beklentileri arasinda gittik¢e derinlesen bir bosluk olusmasidir (Al-Hattami, 2021; Moore &
Felo, 2021; Eren, Salur, Iyibildiren, 2020; Rana, Anand, Prashar, Haque, 2020; Handoyo &
Anas, 2019; Tutar, 2019). Yiiksekogretim kurumlarinin muhasebe mesleginde meydana gelen
degismelere uyum saglayamamasi ve miifredat giincellemelerinin ¢ok uzun stirelerde yapilmasi
Ogrencilerin ¢aga uygun beceriler gelistirmeden mezun olmalar ile sonu¢lanmaktadir (Eren
vd., 2020). Ozetle, mevcut muhasebe bilgisi ile meslege iliskin bilgi teknolojisi becerileri
arasinda bir dengeye ulagmak i¢in muhasebe miifredatinda koklii degisiklikler yapilmasi
gerekmektedir (Qasim & Kharbat, 2020).

Yukarida yapilan agiklamalarda ve literatiir taramast kapsaminda incelen caligmalarda,
‘muhasebe miifredatlar1 ile muhasebe meslek mensuplarinin beklentileri arasinda gittikce
derinlesen bir bosluk olmasi’ ve ‘demode miifredat’ gibi elestirilerin dogruluk payimi tespit
etmek tizere, Tiirkiye’de ve Avrupa’da bulunan 26 tiniversitede lisans diizeyinde muhasebe
egitimi veren fakiilte ve yiiksekokullarin miifredatlart web sayfalarina ulagilarak incelenmistir.
Miifredatlarda muhasebe mesleginde kabul goéren dijital doniisiim teknolojileri ile uyumlu
derslerin olup olmadigina iliskin tespitler yapilmistir.

Universitelerin mevcut miifredatlar1 incelendiginde piyasa beklentileri ile verilen dersler
arasinda biiylik bir bosluk oldugu ve yapilan elestirilerde haklilik pay1 oldugu goriilmektedir.
Asagida verilen Tablo 1°de, Tiirkiye’de ve Avrupa’da bulunan 26 {iniversitede lisans diizeyinde
muhasebe egitimi verilen fakiilte ve yliksekokullarin miifredatlarinda yeni nesil teknoloji
kullanimina y6nelik derslerin olup olmadig: listelenmistir.

Tablo 1. Varolan Miifredatlar ve Dijital Doniigiim Teknolojileri Dersleri

Universite Bolim Ders
DD BV BB BZ YZ
University of Sussex Finance and Technology (FinTech) - X - X X
Accounting and Finance - X - X -
University of Brighton Accounting and Finance

The London School of Economics  Accounting and Finance
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University of Oxford

Economics and Management

University of Mainz

Bachelor of Science in Management

and Economics
Budapest Metropolitan University — Business Administration and
Management BSc - - - - -
Finance And Accounting BSc
Finance, International Investment and - - - - -

University of Warsaw

Accounting
Charles University Economics and Finance - X - X -
Erasmus University Rotterdam Bachelor  International  Business X - - - X
Administration
International Bachelor Economics and - X - - -
Business Economics
University of Strashourg Comptabilité-Controle-Finance - X - - -
Finance - - - X -
International and European Business X - - - -
University of Wien Business Administration
Economics - - - - -
International Business Administration
University of Bologna Business Administration
Business and Economics
Economia E Commercio - - - - -
Economia E Management
Economics and Finance
Athens University of Economics International and European Economic
and Business Studies
Economics - - - - -
Accounting & Finance
Bogazici Universitesi Isletme Boliimii - - - - -
Istanbul Teknik Universitesi Isletme - - - - -
Yildiz Teknik Universitesi Isletme Boliimii X - - - X
Istanbul Universitesi Isletme Boliimii X X - X X
Marmara Universitesi Isletme Boliimii - - - - -
Ankara HBV Universitesi Isletme Boliimii - - - - -
OoDTU Isletme Boliimii - - - - -
Hacettepe Universitesi Isletme Béliimii - - - - -
Dokuz Eyliil Universitesi Isletme Béliimii - - - - -
Ege Universitesi Isletme Béliimii - - - X X
Pamukkale Universitesi Isletme Boliimii X X X X X
Atatiirk Universitesi Isletme Boliimii X - - - -

*D.D= Dijital Déniigiim, B.V= Biiyiik Veri, B.B= Bulut Bilisim, B.Z= Blokzinciri, Y.Z= Yapay Zeka

Tablonun aciklamasinda da belirtildigi gibi ‘D.D’ Dijital Dontisiim, Endiistri 4.0 gibi
genel bagliga sahip olan dersleri; ‘B.V’ Biiyiikk Veri, Veri Analitigi gibi basliga sahip olan
dersleri, ‘B.B’ Bulut Bilisim, bilisim sistemleri gibi baslhiga sahip olan dersleri, ‘B.Z’
Blokzinciri, kripto varliklar gibi dersleri, ‘Y.Z> Yapay Zeka, makine 6grenimi gibi dersleri
kapsamaktadir.

Incelenen iiniversitelerin ¢ogunun miifredatlarinda mevcut muhasebe grubu derslerinin
(Muhasebe I, II, Maliyet Muhasebesi, Muhasebe Denetimi, Mali Tablolar Analizi vb.) giris
seviyesinin Otesine gecmedigi ve daha c¢ok teoriye dayandigi gorilmdistiir. Tabloda da
gorildiigli gibi 26 {iniversite icinde sadece 5 {iniversite de dijital doniisiim ile ilgili genel
kapsamli derslerin miifredatlarda yer aldigini; yine 5 tiniversitede biiyiik veri veya veri analitigi
derslerinin oldugunu; sadece Pamukkale Universitesinde ‘Bilisim Sistemlerinde Giincel

Konular’ ve ‘Yonetim Bilgi Sistemleri’ isimli derslerin bulut bilisim kapsaminda miifredatta
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yer aldigimi gérmekteyiz. Yine 6 {iniversitede blokzinciri, blokzinciri ve kripto varliklar veya
kripto varliklarda muhasebe uygulamalari baglikli derslerin miifredatlarda yer aldigini ve son
olarak yapay zeka teknolojisini ele alan makine 68renimi, veri madenciligi gibi derslerin 6
tiniversitenin miifredatinda oldugunu gérmekteyiz.

Sonug olarak incelen 26 {iniversite i¢inde sadece Pamukkale Universitesinin miifredatinin
dijital cagin giincel teknoloji uygulamalarini1 en kapsamli sekilde yansittigini belirtebiliriz. 26
tiniversiteyi kendi igerisinde karsilastirdigimizda miifredatlarinda yeni nesil teknolojilere yer
veren en giincel miifredatlara sahip olan ilk ii¢ {iniversitenin sirayla Pamukkale Universitesi,
Istanbul Universitesi ve University of Sussex oldugu ¢ikarimini yapabiliriz.

Ogretim Ortamm

COVID-19 salgii egitimde, en énemli okul kurallarindan birini, tim 6grencilerin tek bir
yerde oldugu 6gretim ortamini degistirmistir (Zhao & Watterston, 2021). Bu baglamda salgin
siirecinde ve sonrasinda bu dijital cagda, 6gretim ortaminin nasil yeniden tasarlanabilecegi
konusu bu c¢alismanin bir diger ¢ikarimini olusturmaktadir. COVID-19 salgin1 ve alinan acil
uzaktan egitim karar1 ile geleneksel Ogretim ortamina yonelik yaklagimlar yeniden
tanimlanmistir. Salgin suan yiiksekdgretim kurumlarini, egitimde hibrit egitim modellerini
benimseme ve gelistirme noktasinda zorlasa da, dijital donilisim ve gelecegin belirsizlikleri
distintildiigiinde geleneksel egitimin, uzaktan egitime dogru evrilecegi beklenmektedir. Salgin
ile birlikte hayatlarimiza 6gretme ortamlar ile ilgili birgok kavram - geleneksel egitim, yiiz
yiize egitim, dijital 6grenme, cevrimi¢i 6grenme, online 6grenme, e-6grenme, uzaktan egitim,
harmanlanmis 6grenme, hibrit egitim- girmis ve hatta bu kavramlardan bazilar1 birbirinin yerine
de kullanilmaya basglanmistir. Bu nedenle, calismada 6gretim ortam1 konusunda yasanan anlam
karmasasini gidermek ve gelecekte daha ¢ok kullanilacag: diigiiniilen bu modellere 151k tutmak
amagclanmistir.

e Geleneksel 6grenme ortamlarinda; 6gretmen bilginin aktaricisi, sinifin denetleyicisi ve
tiim etkinliklerden sorumlu olan kisidir. Ogrenciler, gogu zaman talimatlarin alicisidir.
Geleneksel 6grenme ortamlari, ders kitabr 6gretimine, kara tahtalara ve kalem-kagit
yaklagimina baglidir (Al Ansi & Al Ansi, 2020).

e COVID-19 ile birlikte hayatimiza giren acil uzaktan egitim kavrami; mevcut egitimin
alaka ve yeterliligini dikkate almadan uzaktan 6grenmeye hazirliksiz ve gegici gecisi
ifade etmektedir (Van der Graaf, Dunajeva, Siarova, Bankauskaite, 2021).

e Dijital 6grenme; herhangi bir bicimde dijital bir teknolojinin 6gretim ortamina dahil
edilmesidir. Egitimciler genellikle dijital teknoloji kullanimina yonelik yeterliliklerden
yoksundur (Van der Graaf vd., 2021).
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e e-Ogrenme (online, ¢evrimici 6grenme); bir bilgisayar ag1 kullanilarak egitim ve
Ogretimin diizenlemesini ifade etmektedir (Nagao, 2019). Matthew ve digerlerine
(2021) gore e-O0grenme, bilgi sisteminin temel yoOnlerinin, bilgisayar donaniminin,
iletisim aglarinin, yazilimin ve egitim teorisinin ve pratiginin bir araya getirilmesinin,
O0grenme siirecini kolaylastirmak i¢in sistematik olarak birlestirildigi bir egitim
teknolojisi sistemidir. Dolayisiyla bu modelde 6grencilerin ve egitimcilerin okula
gitmesine gerek yoktur (Al Ansi & Al Ansi, 2020).

e Uzaktan egitim; yerden ve zamandan bagimsiz olarak sunulabilen, bireylere tek bir
pedagojik yaklasimla degil, belirli bir amaca hizmet eden c¢esitli egitsel materyallerin
elektronik ortamda uygun ve esnek olarak yapilandirilmasi, giincellenmesi ve gesitli
teknolojileri 6grenme siirecine katarak, kullanicilarina 7/24 kullanabilme imkam
saglama gibi 6zellikleri igeren sistematik ve planli bir 6grenme bigimidir (Bozkurt,
2020; Yamamoto & Altun, 2020).

e Hibrit (harmanlanmis, karma) egitim; geleneksel yiiz yilize egitim modeli ile ¢evrimigi
egitim modelinin harmanlandig1 bir sistem olarak tanimlanmaktadir (Kalaichelvi &
Sankar, 2021; Van der Graaf vd., 2021; Akbulut, 2020; Cahapay, 2020a; Ramen,
Moazzam, Jugurnath, 2016). Hibrit egitim modelini uygulamak hala bir miktar
geleneksel Ogretim ortami gerektirse bile, ylksekogretim kurumlarmin ihtiyaglara
karsilik verebilecek Ogrenme yonetim sistemlerine ve igeriklerine sahip olmalari,
egitimcilerin gerekli becerilere sahip olmasi ve mevcut altyapilarin iyilestirilmesi
gerekmektedir (Akbulut, 2020; Cahapay, 2020a). Ayrica hibrit egitim modeli,
teknolojinin etkin kullanimina, 6grenci 6zelliklerine ve katilimcilarin baghiligina ihtiyac
duymaktadir (Kalaichelvi & Sankar, 2021).

Her yerde-her zaman egitime erigim imkani, nemli miktarda para ve zaman tasarrufu,
ders segme esnekligi (Sadeghi, 2019) gibi avantajlariyla gelecegin egitim modeli olarak goriilen
uzaktan egitimde, dersin basarisini artiracak en 6nemli faktor etkilesim olarak belirtilmektedir
(Macias, Patino-Jacinto, Castro, 2021; Ozseven & Cagman, 2021; Akbulut, 2020). Ayrica,
uzaktan egitim modellerinde miifredatlarin sorunsuz bir sekilde uygulanmasi da énemli bir
diger faktor olarak degerlendirilmektedir (Kalaichelvi & Sankar, 2021; Nagao, 2019).

Mubhasebe egitiminin kendine 6zgii teknik yapisi géz Oniine alindiginda teknoloji ve
pedagoji arasindaki uyumu saglayabilmek, daha dikkatli ve kolektif diisiinmeyi
gerektirmektedir (Sangster, Stoner, Flood, 2020). Bu sebeple simdiden gelecekteki olasi
gelismeler diistiniilerek, uzaktan egitim modellerine uygun olarak dersler yeniden tasarlanmali,

smiflar yeniden diizenlenmelidir (Educause, 2021). Ayrica muhasebe egitmenlerinin uzaktan
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egitim konusunda mesleki gelisimlerine ve uzaktan Ogretim yontemleri gelistirmelerine
yardimer olacak mesleki gelisim faaliyetleri diizenlenmelidir. Son olarak yiiksekdgretim
kurumlarn, yiiksek kalitede egitim saglamak icin gerekli kaynaklara erisim saglamali ve teknik
altyapilari giiglendirmelidirler (Van der Graaf vd., 2021).

Ogretim Yontemleri

Ogrencilerin muhasebe egitimine yaklasimlar diisiiniildiigiinde, muhasebe kavramlarini
anlamada, muhasebe dongiisiinii ekonomik islemlere uygulamada, kayit yapma, yorumlama,
analiz etme ac¢ilarindan bireysel kaygilara sahip olduklar1 goriilmektedir. Muhasebe egitimini
ogrenciler acisindan hem teoride hem de pratikte eglenceli bir disiplin haline getirmek i¢in en
uygun oOgretim yontemlerini uygulama ihtiyaci, bu c¢alismanin son ¢ikarimi olmaktadir
(Sibarani, Zainal, Nurhayani, 2020). Muhasebe derslerinde 6gretim yontemleri segerken
egitmenler, sadece muhasebe bilgisine odaklanmamalidirlar. Muhasebe egitimi ile 6grenciler,
problem ¢6zme, elestirel diisiinme, entelektiiel ve kisilerarast iletisim becerilerini de
genigletmeli ve pekistirmelidir. Giiniimiizde muhasebe egitiminin, modern 6grenci odakli
yontemler yerine hala geleneksel Ogretmen merkezli yontemlerle gerceklestirildigi
bilinmektedir (Raluca, 2016).

Dijital doniisim teknolojilerinin egitim sektoriinii etkilemesiyle birlikte 6grenme
stirecinde kullanilan 6gretim yontemleri de yeniden tasarlanmaya baslanmistir (Rana vd.,
2020). Ozellikle COVID-19 salgim ile birlikte genis ¢apta benimsenmeye baslanan uzaktan
egitim anlayig1, gorsel Ogrenme, Ogrencilerin beceri ve yeteneklerine gore uyarlanabilir
kisisellestirilmis egitimler, oyun tabanli 6grenme, proje tabanli 6grenme, 6grencilerin kendi
secimleri dogrultusunda sekillendirebildikleri egitim programlar: gibi yaklasimlarin 6gretim
stirecinde daha ¢ok tercih edilmesiyle sonuglanmistir (Karoglu, Bal-Cetinkaya, Cimsir, 2020).
Ancak muhasebe egitmenlerinin, derslerinde kullanacaklari 6gretim yontemlerini segerken
dikkat etmesi gereken bazi noktalar bulunmaktadir. Bunlar (Tagdemir, 2020);

e Ogrencilerin miimkiin oldugu kadar ¢ok duyu organina hitap etmesi,

e muhasebe dersinin yapisal 6zellikleri,

e {gretim ortami,

e {grencilerin 6grenme stili farkliliklar,

e (Ogrenme siirecinde tek bir yontemin kullanilmamasi,

e secilen 6gretim yontemlerinin yapisal (zaman, ¢evre, parasal kosullar vb.) 6zellikleridir.

Ogretim yontemlerini, temelde 6gretmen merkezli olan geleneksel 6gretme yaklagimlar

ve 6grenci merkezi olan modern (aktif) 6grenme yaklasimlari olarak siniflayabiliriz.
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Geleneksel Yaklagimlar: Ogretmen merkezlidir, ders kitaplarindaki veya derslerdeki

uzmanlardan alinan bilgilere ve egitmen tarafindan sorulan ve degerlendirilen sorulara

dayanmaktadir. Egitmenler, 6grenme siirecinde anlatim, vaka (6rnek olay) ¢alismalari,

tartigma, soru-cevap ve ddev verme yontemlerini tek bir 6devi, bir dersin bir boliimiini,

bir dersin tamamini veya bir miifredat etkinligini desteklemek i¢in uygulayabilirler

(Butler vd, 2019).

Anlatim Yontemi: Muhasebe derslerinin teknik bir 6zellik tagimasi ve 6grencilerin
kendi baglarina muhasebenin mantigin1 olusturmalarinin zorlugundan dolayi,
ozellikle muhasebeye iliskin temel konularin aktarilmasinda bu yontem etkili
olmaktadir. Anlatma yontemini etkili hale getirmede siklikla teknolojik araglardan
yararlanilmaktadir. Teknolojik araglar sayesinde Ornegin projeksiyon cihazlar
yardimiyla anlatma yontemini daha dikkat ¢ekici, dinamik ve yararli hale getirecek
sunumlar gerceklestirilmektedir (Tasdemir, 2020; Durak, 2009).

Vaka Calismalari: Bu yontemde, Ogrencilerin muhasebe mesleginde
karsilasabilecegi gercek olaylarla iligkili soru ve sorunlarin ¢gretme ortaminda
¢Oziimii yoluyla Ogrenmenin gerceklesmesi amaglamaktadir (Tasdemir, 2020;
Durak, 2009). Vaka calismalari, Ogrencilere konu hakkinda bilgi edinmede,
o0grenmeyi gerceklestirmede ve konunun uygulamasini yaptirmada onemli bir
yontemdir (Tasdemir, 2020). Vaka ¢alismalari, beceri ve teknik bilgi edinmek ve
gelistirmek i¢in muhasebe egitiminde tercih edilmektedir (Tasdemir, 2020; Ramen
vd., 2016). Ayrica bu yontem, iletisimi, fikirlerin paylasilmasini, karar vermeyi,
analitik beceri kazanimlarini da tesvik etmektedir (Ramen vd., 2016).

Tartisma Yontemi: Tartisma; lyelerin yliz ylize bulundugu bir grupta, bir liderin
yonlendiriciliginde, ortak ilgi duyulan bir konuda belli bir ama¢ dogrultusunda
yapilan planli ve sistemli bir etkilesim siirecidir (Durak, 2009). Muhasebenin
konulari; ilkeler, kurallar ve yasalardan olugmasina ragmen, yoruma dayal
konularda bu yontemin kullanilmasi; 6grencilerin de derse katilimi ve 6grenmenin
etkililigi bakimindan yararli olabilmektedir (Tasdemir, 2020; Durak, 2009).
Soru-Cevap Yontemi: Muhasebe egitiminde oOgrencilerin konular1 birbiriyle
iliskilendirebilmeleri i¢in soru cevap yontemi etkili bir yontemdir (Tasdemir, 2020).
Bu yiizden egitmenler, 6grencilerin 6grenme siirecini kontrol edebilmek i¢in soru
sormal1 ve soru sorulmasina da izin vermelidirler. Bu yontemin muhasebe egitimine
katkisini; Ogrencilerin derse katilimini arttirma, Onceki O6grenmeleri gdézden

gecirme, ezberci egitimi ortadan kaldirma, yaratici diistinmeyi 6gretme, 6grenci
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yeteneklerini tanima, dgrencinin 6grenmeye hazir olup olmadigini degerlendirme,
geri bildirim saglama ve ilgi ¢cekme seklinde siralayabiliriz (Tagsdemir, 2020; Durak,
2009).

- Odev: Bu yontem, muhasebe derslerinde oldukga sik kullanilan bir uygulamadir.
Egitmenler, 6grencilerin 6grenmelerini pekistirmek amaciyla gerekli motivasyonu
saglayacaklarini inandiklar1 6dev yontemini kullanirlar (Ramen vd., 2016).

Modern Yaklasimlar (Aktif Ogrenme): Bu yaklasim, dgrencilerin, dgrenme siirecinde

aktif bir rol tstlenmesiyle, Ogrencilerin Ogretmenden bilgi aldigi geleneksel

yaklagimdan farklidir. Aktif 6grenme yontemleri ile 6grencileri 6grenme siirecine dahil
ederek; daha fazla 6grenci ilgisi ve motivasyonu saglama, Ogrencilere aninda geri
bildirim saglama, elestirel diisiinme, Ogrencilerin yazma ve konusma becerilerini
gelistirme, bireysel sorumlulugun arttirilmasi, bilgiyi hatirlamay1 gelistirme gibi birgok
fayda saglanmaktadir (Sava, 2018). Ancak Chiang ve digerleri (2021) muhasebe
derslerinde aktif 6grenme deneyiminin heniiz tam olarak anlasiimadigin1 savunmakta
ve ogrenme siirecinde dersin yapisina uygun aktif 6grenme yontemlerinin daha fazla
kullanilmast gerektigini One stirmektedirler. Bu yaklagimda egitmenler, dersin ve

Ogretim ortaminin yapisini goz oniinde bulundurarak 6grenme siirecinde oyunlastirma

ve simiilasyon, isbirlikli 6grenme, deneyimsel 6grenme, probleme dayali 6grenme ve

staj gibi cesitli yontemleri kullanabilirler.

- Isbirlikli Ogrenme: Isbirlikli 6grenme kisaca Ogrencilerin  birbirlerinin
ogrenmelerine yardim edecek sekilde kiigiik gruplar halinde galistiklari bir 6grenme
yontemidir. Bu yontem, 6grencilerin sorumluluk alma becerilerini arttirmakta,
sosyal becerilerini gelistirmekte ve ortak bir amaca yonelik olarak bir arada ¢alisma
beceri ve algilari arttirmaktadir. Egitmen, bu yontemde sadece yardimci ve yol
gostericidir (Atabay & Demircioglu, 2020; Banar & Zeytinoglu, 2014; Durak,
2009).

- Deneyimsel Ogrenme: Bu ydntemde dgrencileri dogrudan incelenen olaya dahil
etmek, deneyimsel ogrenmenin merkezinde yer almaktadir. Ogrenciler, bu
yontemde somut bir deneyime katilmakta (yapar), bu deneyim ve diger bilgiler
tizerinde diisiinmekte (yansitir), deneyimlere ve bilgilere dayali teoriler
gelistirmekte (diisiiniirler) ve bir sonu¢ formiile etmekte veya bir sorunu
cozmektedirler (uygula). Geleneksel yaklagimda egitmenler, muhasebe egitimine
yalmzca teknik perspektiften yaklasarak muhasebe uygulamasinin sosyal

gerceklerini goz ardi ederken, deneyimsel 6grenme bu bakis agisinin 6gretime dahil
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edilmesini kolaylastirmaktadir (Butler vd, 2019). Ancak egitmenler agisindan bu
yontemi kullanmanin zorlugu, deneyimsel 6grenmenin doniistiiriicii 6zelliklerini
anlamak ve bu yontemi sinifa nasil uygulayacagimi bilmektir (Butler vd, 2019).
Probleme Dayali Ogrenme: Bu yontem, dgrencileri gergek bir problemle ugrasarak
ogrenmeye zorlayan bir Ogretim yaklasimidir (Witthaus, Rodriguez, Guardia,
Campillo, 2016). Muhasebe egitiminde bu yontemi kullanarak 6grencilerin takim
halinde calismasi, kendi bilgi sistemlerini olusturmasi, 6z-yonetim becerilerinin
artirilmasi, kavrama becerilerini gelistirmesi, O0grenme diizeyinin arttirilmasi
saglanabilmektedir (Sava, 2018).

Dijital oyun tabanli &grenme: Bu yontem, hem video oyunlarmi hem de
simiilasyonlar1 kapsamaktadir (Jackson & Meek, 20211). Ogrencilerin 6grenme
stirecinde kullanilan bu yontemler, agirlikli olarak teknoloji ile desteklenmektedir
(Kalaichelvi & Sankar, 2021). Ogrenme siirecinde kullanilan bu yontem ile
ogrencilerin, muhasebe derslerine olan konsantrasyonlari, motivasyonlar ve ilgileri
artmakta, elestirel diisiinme ve problem ¢ozme becerileri gelismekte (Jackson &
Meek, 2021) ve ayrica ders saati de eglenceli hale gelmektedir (Jackson & Meek,
2021; Sava, 2018). Ornegin, Bank on It isimli oyunla dgrencilerin, muhasebe de
borg-alacak yapisini, gelir-gider kavramlarint ve finansal yetkinlik konularimi
kolayca anlamas1 amaglanmustir (Ozdogan, Giileg, Aktas, 2018). Yine Game of
Business isimli oyun, sinifta tamamlatilarak 6grenciler arasinda isbirlikli rekabet ve
isbirlikli 6grenme tesvik edilmektedir. Ayrica Monopoly, Jeopardy, Bingo gibi
oyunlar, finansal muhasebe, vergi ve yatirimlar konularin1 veya finansal raporlama
ilkelerini 6gretirken kullanilabilmektedir (Sava, 2018). Simiilasyon ise 6grencilerin
bir durumu analiz ederken ve karar verirken rol iistlenmeleri gereken bir gergek
yasam durumunu yeniden iiretmek icin tasarlanmistir. Simiilasyon deneyimi,
ogrencilerin karar alma yeteneklerini gelistirmek i¢in muhasebe-finans verilerini, is
siirecleri ve performans sonuglariyla uyumlu hale getirmektedir (Sava, 2018).
Yazilim Programlari: Muhasebe egitiminde, ¢agdas 6grenme hedeflerine ulagmak
icin cesitli glincel yazilim programlar1 kullanilmaktadir (Ramen vd., 2016).
Ornegin, muhasebe meslek mensuplarinin beklentileri arasinda mezunlarin Python
ve R gibi ¢ekirdek programlama dillerinin bazi temel kodlamalarini anlayabilmeleri
ve SQL bilgisine sahip olmalari da bulunmaktadir (Tsiligiris & Bowyer, 2021). Bu
nedenle egitimde muhasebe yazilimlart kullanilarak, mali tablolarin hazirlanmasi ve

analizi gibi ¢esitli muhasebe alanlarinda gilincel bilgi ve beceri mevcudiyeti
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iyilestirilmekte, Ogrencilerin is yasamina baglama stresleri azaltilmakta ve
motivasyonlari da yiikseltilmektedir (Ramen vd., 2016).

- Staj: Literatiirde isyeri tabanli model olarak da gegen staj yontemi, muhasebe
egitiminde akademik ve profesyonel baglamlarda Ogrenmeyi birlestirerek
ogrencilerin teorik bilgi ve becerilerini pratik bir sekilde gorsellestirmelerini ve
uygulamalarmi saglamaktadir (Jackson & Meek, 2021). Ozellikle bu ydntem,
yiiksekogretimde teknoloji altyapist kurulana kadar gecici bir alternatif olarak
kullanilabilmektedir. Bu yontem, 6grencilere okurken sektor ile baglanti kurma,
Ozgliven gelistirme, is deneyimi kazanma, gelecekteki kariyerleri hakkinda karar
verme ve iletisim becerileri gelistirme gibi faydalar saglamaktadir (Ramen vd.,

2016).

SONUC VE ONERILER

Dijital doniisiim ile baglayan ve COVID-19 salgini ile devam eden kiiresel ¢apta yasanan
gelismelerin  bir sonucu olarak muhasebe egitiminin, Onlimiizdeki on yilda biiyiik
degisikliklerden ge¢mesi beklenmektedir. Bu degisiklikler Polimeni ve Burke (2021), Zhao ve
Watterston (2021) ve Handoyo ve Anas (2019)’1n yaptiklar1 ¢alismalarda da belirtildigi ilizere
ne Ogretilecegini belirleyen miifredat, 6gretim ortami ve Ogretim yontemleri konularinda
gerceklesecektir. Literatiirde de (Arcia ve digerleri, 2021; King, 2021; Eren ve digerleri, 2020;
Handoyo ve Anas, 2019) belirtildigi lizere yiiksekogretim miifredatlart simdiden muhasebe
mesleginin taleplerini karsilayamamaktadir. Hizla gelisen teknolojik ortamda sektor, dijital
dontisiim teknolojilerini kullanma becerilere sahip mezunlara ihtiya¢ duymaktadir. Sektoriin
ithtiya¢ duydugu bilgi ve beceriye sahip mezunlar yaratmak ise yiiksekogretim kurumlarinin
sorumluluguna girmektedir. Bu amagla calismada 26 {iniversitenin mevcut miifredatlar:
incelendiginde sektor talepleri ile verilenler arasinda biiyiik bir bosluk olustugu goriilmektedir.
Universitelerin ¢ogunun miifredatlarinda mevcut muhasebe grubu derslerinin giris seviyesinin
otesine gecmedigi ve daha cok teoriye dayandigi tespit edilmistir. Incelenen iiniversite
miifredatlarinin yarisindan fazlasinda Veri Analitigi, Blockchain ve Kripto Varliklar derslerine
yer verilmedigi goriilmistiir. Miifredatlarini inceledigimiz tniversitelerden sadece ikisinde
oldukca genis ¢apta dijital doniisiim teknolojileri derslerine yer verildigi goriilse de, bu derslerin
segmeli dersler grubu i¢inde yer aldigim1 da belirtmeliyiz. Bu durumun gelecekte
yiiksekdgretimde muhasebe egitimi ve mezun istihdami i¢in ¢ok ciddi sorunlara yol acacagi

diisiiniilmektedir. Ozetle, miifredat giincellemeleri konusunda ¢alismalar baslasa da, muhasebe
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egitiminden ¢agdas muhasebeciler yaratilmasi bekleniyorsa, var olandan ¢ok daha fazlasinin
yapilmasi gerekmektedir.

COVID-19 salgim1 nedeniyle yiiksekogretimde suan geleneksel ve uzaktan egitimin
harmanlandigi hibrit egitim modeli benimsenmektedir. Ancak teknolojik gelismeler ve
gelecegin belirsizligi diisiiniildiigiinde ve incelenen ¢alismalarda da (Educause, 2021; Matthew
ve digerleri, 2021; Zhao ve Watterston, 2021; Akbulut, 2020; Al Ansi ve Al Ansi, 2020)
belirtildigi lizere gliniimiiziin agirlikli geleneksel egitim anlayisinin yerini gelecekte dijital
Ogretim ortamlarina birakacagi beklenmektedir. Gelecekte uzaktan egitim, e-6grenme ve hibrit
egitim kavramlarinin egitim sisteminde daha ¢ok yer alacag: diistiniilerek 6gretim ortamlarinin
muhasebe egitiminin yapisal ozellikleri de géz Oniinde bulundurularak yeniden planlanmasi
biiylik 6nem tagimaktadir.

Miifredatlarin giincellenmesi, Ogretim ortamlarinin degismesi, egitimde teknoloji
kullaniminin yayginlagmasi diisiiniildiiglinde bunlarin hig biri tek basina iyi 6grenmeyi garanti
etmemektedir. Onemli olan hedefe giden yolda biitiin yap1 taslarinin beraber uyum igerisinde
dosenmesini saglayabilmektir. Bu minvalde 6grenmenin gerceklestirilmesi, ilgili igerigin,
destekleyici 6gretim ortamlarinda etkili ve yeterli 6gretim yontemleri ile uyum igerisinde
calismasina baglidir. Literatiirde de belirtildigi tizere (Karoglu, 2020; Sava, 2018; Ramen ve
digerleri, 2016) egitmenler, muhasebe dersinin yapisal Ozelliklerini de goz Oniinde
bulundurarak, 6gretim ortamlaria uygun bir sekilde 6grencilerin 6grenme siirecinde daha aktif
bir sekilde rol almasini saglayan, 6grencilerin 6grenme farkliliklarini dikkate alan ve 6grenmeyi
kisisellestiren 6gretim yontemlerini kullanmalidirlar.

Sonug olarak bu c¢alisma, yeni normal donemde muhasebe egitiminin nasil yeniden
tasarlanabilecegine iliskin bir ¢ergeve olusturmustur.

Bu cergevede yiiksekogretim kurumlars;

e oOncelikle, uygulamalar1 kilavuzlarla desteklenen ¢evrimigi ve c¢evrimdisi egitim
politikalar1 gelistirmelidirler,

e cagin getirdigi gelismeler dogrultusunda program miifredatlarini siirekli gozden
gecirmeli ve gelistirmelidirler,

e mevcut ¢evrimigi Ogretim yonetim sistemlerinin uzun vadeli stirdiiriilebilirliklerine
odaklanmalidirlar,

e {(grenme kaynaklarina erisime izin veren dijital kiitiiphaneler gelistirmelidirler,

e uzaktan egitim i¢in egitmen ve profesyonel personel kapasitesini gelistirmelidirler,
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e uzaktan egitimi yiiriitmek i¢in akademisyenlerin Ozellikle teknoloji ve pedagoji
konularinda bilgi, beceri ve etik sahibi olmalarin1 saglamalidirlar.

Ayrica toplum genelinde dijital doniistimii desteklemek i¢in yiiksekdgretim kurumlari,

uluslararasi kuruluslar, 6zel sektor, sivil toplum ve diger paydaslar arasindaki isbirligini tesvik

etmelidirler.
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ABSTRACT

Although technology use is not novel in language teaching for language instructors, the compulsory
use of technology in education, due to the epidemic, requires fully online courses since spring term
2020. This study aims to reveal the strengths and weaknesses of online language teaching and to
define the pedagogical issues of online language teaching from the perspectives of English instructors
in the age of severe epidemic called COVID-19, and it was carried out at several randomly selected
state universities in Turkey. A mixed-methods explanatory sequential research design was conducted
to collect data. The results of the study show that instructors have negative thoughts about online
teaching, and there is a significant difference between online teaching classes and face-to-face classes
in terms of motivation, student interaction, teaching techniques, activities, and equipment.

Purpose: This study aims to reveal the strengths and weaknesses of online language teaching and to
define the pedagogical issues of online language teaching from the perspectives of English instructors
in the age of severe epidemic called COVID-19.

Method: A mixed-methods explanatory sequential research design was conducted to collect data.

Results: The most of the participants suggested that presented authentic examples of language and
culture, and they had to make accommodations because of various students’ access tools and
technology. This demonstrates that instructors put on afford to enhance their teaching and solve the
problems. However, the majority of them stated that there aren’t enough opportunities to collaborate
with native speakers, and their students don’t do classwork well or better prior to COVID-19. This
indicates that the academic success of learners is low. Another significant result is that the majority of
the participants claimed that they didn’t learn new things about their students, and they were not
interested in teaching online again in the future. This shows that instructors have negative perceptions
about online language teaching in general.

Considering the interaction among students, the majority of the participants asserted that the online
teaching provides opportunities for the student to interact with each other synchronously, but not
asynchronously. It can be concluded from this result that students are isolated at their own place, and
the opportunity to socialize with their friends is less.

Conclusion and Suggestions: The study aimed to reveal the strengths and weaknesses of online
language teaching and to define the pedagogical issues of online language teaching from the
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perspectives of English instructors in the age of severe epidemic called COVID-19. While flexibility,
autonomous learning, use of various media tools to appeal to more senses are found as the strengths
of online language teaching, lack of motivation and interaction and technical issues appear as the
weaknesses of online classes. Moreover, it is seen that there are pedagogical differences between
online courses and face-to-face courses including teaching techniques, activities, materials and
evaluation. Although it is a small-scaled study, the findings may act as a guide for future online
teaching regulations.

In the study, motivation, learner autonomy and student interaction are found to be closely related to
online classes. These important elements could be separately studied in online language teaching as
well. Another suggestion is related to the duration of the study. The study could be conducted in a
longer process with more data collection tools. Thanks to such a longer period of time, better insights
may be obtained.

Key words: Online Language Teaching, Synchronous and Asynchronous Learning, Emergency
Remote Teaching, Blended Instruction, Motivation

INTRODUCTION

After the outbreak of severe epidemic called COVID-19 all over the world, countries
have taken some precautions and changed their applications, habits and conventions in all
walks of life including education as well. Although technology use is not novel in language
teaching for language instructors, the compulsory use of technology in education, due to the
epidemic, requires fully online courses since spring term 2020. Turkey is one of the countries
that have had to change its face-to-face education to fully online education. At the beginning
of the 2020, the universities and other education institutions in Turkey had to stop provide
face-to-face education and immediately find a solution to compensate this situation.
Emergency remote teaching was adopted in spring term in many universities and education
institutions due to lack of technological readiness and online teaching policy and procedure at
the very beginning of this process. With the fall semester 2020, universities and other

education institutions have made arrangements and adapted online education.

Technology integration into education is not novel (Blake, 2015), and online teaching
and learning has been conducted for decades (Hodges et al, 2020). However, online education
Is compulsory now, and it is a secure and convenient way of teaching (Zhou, 2020). In
Turkey, it has been adopted since the beginning of 2020, and it needs to be examined in terms
of pedagogy. The aim of the study is to reveal the strengths and weaknesses of online
language teaching and to define the pedagogical issues of online language teaching from the
perspectives of English instructors working at state universities in Turkey in the age of severe

epidemic called COVID-19. The study has two research questions:
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1. What are the perceptions of English language instructors with regard to online
language teaching?

2. What are the weaknesses and strengths of online language teaching in terms of

English language instructors?

This study has revealed the challenges faced by English language instructors and
depicted the advantages and disadvantages of online language teaching as well. The study
may contribute to the improvement of online language teaching and give insights to English
language instructors in terms of online teaching. The instructors also can benefit from this
study to get an idea about the powerful aspects of online language teaching and may adapt
their teaching to use them.

Literature Review

To understand the term of online language teaching and the challenges, weaknesses,
strengths and pedagogy of it, a literature review was examined under three sub-categories: A
brief classification, weaknesses and strengths of online teaching and pedagogical

implications.
A Brief Classification

We need to understand some terminology to make a distinction between online
language teaching and emergency remote teaching including some terms such as blended
instruction hybrid teaching, synchronous and asynchronous modes of online teaching as well.
Hodges et al (2020) made this distinction between online language teaching and emergency
remote teaching and stated that the former is based on a planned and developed design lasts
from six to nine months. However, emergency remote teaching (ERT) is a temporary teaching
because of crises such as epidemic, war or other critical circumstances. Moser, Wei &
Brenner (2020) also specifies that planned online teaching is described by various modalities
such as fully online and blended instruction and by modes of communication such as
synchronous and asynchronous while remote teaching might truly depend on or abstain from

technology for educational purposes.

Garrison & Kanuka (2004) defines blended instruction as integration of face-to-face
teaching and online teaching in a physical classroom while Hodges et al (2020) describes it as
a modality of online teaching with a 25-50 % online instruction. Garrison & Kanuka (2004)
also states that it is not certain as to what extent online learning is inherent to blended

instruction. As Hodges et al (2020) categorized online teaching into three learning
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environments namely synchronous teaching, asynchronous teaching and blended instruction,
Perveen (2016) also made this distinction before and specified the hybrid instruction as an
integration of synchronous and asynchronous teaching to get the most favourable learning

setting.

In the rest of the study, online teaching term will be used as an umbrella term to involve

such terms mentioned above.
Weaknesses and Strengths of Online Teaching

As Hodges et al (2020) stated, online teaching and learning has been conducted for
decades. Thus, many studies concerning online language teaching have been also carried out

so far and we need to review the results of these studies.

During the Covid-19 epidemic, online teaching is considered as the safest and the most
favourable way of teaching by universities and schools in the world. Despite its
disadvantages, online teaching has benefits as well. Zhou (2020) and Hrastinski (2008) state
that learners can study regardless of time and place (flexibility), that timely feedback is the
biggest advantage, and that it provides wider student engagement since shy and non-assertive
students can feel comfortable with participating in-class tasks. Khatoony & Nezhadmehr
(2020) also specifies that online teaching keeps students more informed and ensures learners
build their self-confidence. In addition, online teaching made instructors more creative and
collaborative since they must face the challenges and solve them together (Atmojo &
Nugroho, 2020; Yi & Jang, 2020). Besides, the instructors transform themselves into the
supervisors for autonomous learning of students in online teaching (Gao & Zhang, 2020). For
a successful online teaching, the role of teacher cannot be ignored as well. In their study,
Lange & Costley (2020) found out that instructors can dramatically affect the learning
outcomes, attention and engagement of learners. Moreover, Bailey & Lee (2020) asserted that
online EFL instructors must be able to plan and manage collaboration, create suitable

activities and use the right technological tools.

There are many challenges and weaknesses of online teaching along with benefits of it.
Firstly, digital literacy is limited, and instructors have little knowledge and skills to deal with
online teaching (Gao & Zhang, 2020; Zhou, 2020). Secondly, technical problems can arise
due to internet or online education infrastructure issues (Gao & Zhang, 2020; Sharma &
Bumb; 2020; Zhou, 2020). Thirdly, instructors have class management matters since it is not

easy to monitor learners and give timely feedback to them (Atmojo & Nugroho, 2020; Gao &
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Zhang, 2020). Also, Atmojo & Nugroho (2020) states that online teaching cannot provide as
much communication and interaction as face-to-face teaching did. In addition to this, Sharma
& Bumb (2020) signs that lack of motivation and unwillingness to attend the online class is
the biggest challenge. Zhou (2020) also mentioned about the lower online teaching
participation of learners, and suggested that mental problems such as anxiety, depression and
aggression and physical problems including eyesight fatigue, insomnia and somnolence
appear in both instructors and learners as a consequence of studying with electronic tools for a
long time in an enclosed space. Finally, another important challenge is that instructors must
innovate their teaching methods and adapt them into new teaching environment (Rinekso &
Muslim, 2020; Zhou, 2020).

Pedagogical Implications

Before addressing to pedagogical implications, we need to know the standards of an
effective online language teaching. Quality Matters (QM) is one of the organizations aiming
to advance digital teaching and QM (2018) described the best implications of planned online
teaching in terms of eight general standards in their rubric including (1) overview of course
and introduction, (2) learning competencies (objectives), (3) assessment and evaluation, (4)
educational materials, (5) learning tasks and learner interaction, (6) course technology, (7)
support for learner and (8) facility of access and usefulness.

In his study, Kessler (2006) suggests that teacher awareness about how to perform
online teaching activities have a crucial effect on a successful online class. In time, instructors
develop more online teaching strategies to implement their teaching knowledge (Bailey &
Lee, 2020). The challenges like this make teachers explore more about technology to improve
their teaching (Atmojo & Nugroho, 2020) and become more creative and collaborative in
their instruction (Hodges et al, 2020), thus non-native English teachers are liable to
implement various linguistic and cultural knowledge and practices which are beneficial for
both learners and teachers in language teaching (Yi & Jang, 2020). In her study, White (2010)
suggests that the basic role of teacher is to create a relationship between teacher and students
based on ensuring guidance, providing scaffolding, giving feedback, assessing and
supporting. It is also crucial to balance synchronous and asynchronous teaching and learning
while organizing content and activities in online teaching (Payne, 2020). For example,
synchronous activities such as discussion and role-play keep learners focused and engaged in
the language, asynchronous activities such as writing and extensive reading give students time

to think, practice, repeat and produce the language while decreasing their anxiety level
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(Meskill & Anthony, 2015; Sener, Ertem & Meg, 2020). Also, these online tasks require
learners to be more autonomous (Hrastinski, 2008) since it is not always possible give timely
feedback to learners (Atmojo & Nugroho, 2020; Gao & Zhang, 2020).

As a consequence, there are not many studies examining the pedagogical implications
from both perspective of teachers (Sener, Ertem & Meg, 2020). This study may help attribute

to the literature in terms of pedagogical matters of online teaching.
METHOD
Research Design

A mixed methods explanatory sequential research design is conducted to define the
current online learning environment. Creswell and Plano Clark’s (2011) classified the
commonly used research designs including six main types of mixed methods design, one of
which is a mixed methods explanatory sequential research design. In this research design,
quantitative data is firstly collected and analyzed, and then qualitative collection follows this

phase to clarify the former quantitative results.
Setting

The study which aims to reveal the strengths and weaknesses of online language
teaching and to define the pedagogical issues of online language teaching from the
perspectives of English instructors in the age of severe epidemic called COVID-19 was
conducted at several randomly-selected state universities in Turkey. In state universities, two
types of English language programs are conducted. The first program is an English
preparatory program requires learners take intensive English course and complete this
program acquiring basic academic language skills in a B1 level. The other program is English
for Specific Purposes. In this program, students take English courses in their departments for
vocational purposes such as writing forms, petitions and reports, communicating

appropriately and successfully in a business setting with co-workers.
Sampling

To be able to reach the participants, convenient sampling was used. The data collection
tool was developed through application of google docs, and the link was delivered to 50
participants via e-mail and online communication tools. 31 English instructors accepted to
answer the survey. Then, five of them were purposively chosen to conduct the written

interview since these participants had online teaching experience before the pandemic.
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Participants of the Study

The participants of the study have been teaching in these two programs and they were
randomly selected. 31 participants attended the study. All the participants have experience in
online teaching. The number of the participants was considered enough to conduct the study
as the data collection tools provided considerable data for a small-scaled study. To support the
data collected from the survey, a written interview was conducted by five purposively-chosen

participants.
Data Collection Tool

The main data collection tool is a survey including three sections and 38 questions in
total. Section 1 aimed to collect main demographic and contextual data related to the
participants. Section 2 and 3 of the data collection tool is received and adapted from a study
of Moser, Wei & Brenner conducted in 2020. Section 2 including three questions investigated
overall instructor perceptions of online language teaching. Section 3 included 5-point Likert
scale questions (1 = Strongly Disagree to 5 = Strongly Agree) and aimed to define current
teaching experience of instructors. Finally, a written interview including five open-ended
questions was carried out with five volunteer instructors to support the data gathered from the
survey and have a better understanding about online language teaching.

Data Analysis

Since the survey was conducted before, the validity and reliability was obtained by the
researcher. The Cronbach’s Alpha was calculated as .76 in the study (Moser, Wei & Brenner,
2020). In this study, the data gathered from the survey were analyzed through IBM SPSS
Statistics Program, and the Cronbach’s Alpha is found 0.541, reliability of which is low
owing to the limited number of participants. The descriptive statistics of statements and items
in Section 2 and 3 were computed. The results were demonstrated through frequency tables.
To get the face and content validity of the written interview questions, a researcher was
consulted, and certain items were modified. The data collected from the written interview
were content analyzed. The codes were identified by the researcher, and the themes were

formed.
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FINDINGS

The results will be given under two main sections: the data collected from the survey
will be firstly demonstrated with a table, and then the data gathered from the written interview

will be presented through direct quotations.
Experiences of Instructors in Online Language Teaching

Section 1 indicates the demographic information of participants. The teaching
experience of the 29 participants who answered the survey is over eight years, and 22
participants have master degree or doctorate. 26 participants described their teaching as urban,

which is an advantage for online teaching in terms of internet infrastructure.

Section 2 determines the overall perceptions of instructors about online language
teaching. The results shows that the 24 of the participant said that they had negative thoughts
about online language teaching prior to spring 2020, and 29 participants expressed that they
didn’t believe their students couldn’t perform as well or better in online learning environment
than in a face-to-face/campus setting. One of the participants also said that they need face-to-
face interaction, but the blended courses would be the best. However, 11 participants assert
that online language teaching is less time-consuming for the educator, so this can be

considered as an advantage.

Section 3 includes a set of questions based on a 5-point Likert scale questions (1 =
Strongly Disagree to 5 = Strongly Agree) and aims to define current teaching experience of
instructors. Table 1 shows the descriptive statistics of this section. 12 of the 25 questions have
significant results in terms of online language teaching. The majority of the participants said
that they shared the language content, interacted with students synchronously and provided
feedback with a learning management system such as a system provided by university, Zoom
or Microsoft Teams, and they frequently made a contact with students through e-mail or
announcement (Items 2, 3, 4 and 7). This shows that instructors effectively use the learning

management system in terms of communication, providing feedback and information transfer.

Considering the interaction among students, the majority of the participants asserted
that the online teaching provides opportunities for the student to interact with each other
synchronously, but not asynchronously (Items 5 and 6). It can be concluded from this result
that students are isolated at their own place, and the opportunity to socialize with their friends

is less.
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Table 1. The Descriptive Statistics of 5-point Likert Scale Questions

Question Number N Mean Std. Deviation
Item2 31 4,19 1,195
Item3 31 4,00 1,265
Item4 31 4,42 848
Item5 31 4,10 1,076
Item6 31 3,00 1,317
Item7 31 4,61 ,761
Item10 31 4,06 ,964
Item11 31 2,00 1,095
Item13 31 2,61 1,230
Item16 30 4,13 ,900
Item18 30 2,63 1,189
Item21 31 2,94 1,413

The most of the participants suggested that presented authentic examples of language
and culture, and they had to make accommodations because of various students access tools
and technology (Items 10 and 16). This demonstrates that instructors put on afford to enhance
their teaching and solve the problems. However, the majority of them stated that there aren’t
enough opportunities to collaborate with native speakers, and their students don’t do
classwork well or better prior to COVID-19 (Items 11 and 13). This indicates that the
academic success of learners is low.

Another significant result is that the majority of the participants claimed that they didn’t
learn new things about their students (Item 18), and they were not interested in teaching
online again in the future (Item 21). This shows that instructors have negative perceptions

about online language teaching in general.
The perceptions of English Language Instructors about Online Language Teaching

The written interview with 5 open-ended questions was conducted in Turkish following
the analysis of the survey, and then the answers of five purposively-chosen participants were
content analyzed item by item by the researcher of the study. The responses of the instructors
were classified under different headings and sub-headings for each interview question. We
can obtain a different point of view about the online teaching from the perspectives of these

English Language Instructors.

65



Berber, C.

1. Weaknesses of Online Language Teaching

The participants were asked: ‘‘what are the challenges (technical, institutional and
pedagogical) you experience while conducting online courses? Briefly explain, please.’’
Nearly all the participants stated that they experienced problems technically, institutionally or
pedagogically. All of them addressed the technical and pedagogical problems they
experienced, and only one of them talked about the institutional problem as well. These

problems are discussed under three sub-headings.
a. Technical Issues in Online Language Teaching

All the participants stated that they experienced some technical issues in online
teaching. The following answers of the participants support this outcome (translated to
English by the researcher):

Sometimes, due to the low speed of the internet connection, the computer screen of
mine or the students freezes. Although | have progressed in the course material, the
student might follow the previous page, which makes it difficult for students to follow

the course. (Participant 1)

| experienced a lot of technical problems. The main ones are constant systematic
disconnection during the class, the microphone problems of students, and problem

with my voice’s not being received by students. (Participant 2)

| have had problems many times in accessing to the platform where the course is being
taught, but in the following periods, most of these problems have been resolved.
(Participant 5)

One of the participants asserted that a few number of students turned this technical
problem into an opportunity, which caused misuse of online teaching. The following

statement demonstrates this:

Particularly in some departments, students state that it is not possible to attend the
class only with headphones and with a microphone. | think this situation is abused in
some episodes. They are aware that their teachers cannot insist on this issue in such a
period, and that students cannot insist on taking microphones, and they try to take

advantage of this situation as much as possible. (Participant 5)
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b. Institutional Issues in Online Language Teaching

Only one participant claimed that they had institutional problems in online teaching.
This shows that the institution takes action in terms of providing support in online teaching.
However, the statement of the participant below demonstrates that there are a few problems as

well:

The problems we experience from an institutional perspective mostly stem from the
lack of technical equipment required for online courses or their being old or
inadequate. (Participant 1)

c. Pedagogical Issues in Online Language Teaching

All the participants asserted that they experienced many pedagogical problems due to
various reasons in online language teaching. The following responses of the participants

below may bring to light some of these problems and their causes:

In this period, student motivation is very low and it is difficult to reach the student
because we cannot turn on the camera or microphone, and when the course material
is not suitable for the student's level, the student completely disconnects from the
course. (Participant 1)
In pedagogical terms, classroom management in face-to-face classes and online
classes differ greatly. In face-to-face classes, the teacher will be able to make the
majority of students attend the courses, but this is not possible in online classes.
(Participant 2)
The lack of in-class interaction, which is very important for language education,
creates problems in the virtual environment of online classes and negatively affects
the student motivation. (Participant 4)
The most important problems that | have experienced pedagogically are within the
scope of evaluation. | have the opinion that we, as an institution, are lack of ensuring
the exam security of students. (Participant 5)

2. Strengths of Online Language Teaching

The participants were asked: ‘‘what are the positive aspects of online courses for
teachers and students? Explain it, please.”” All the participants agreed that flexibility is an

advantage of online teaching. The following statements support this view:

The most positive aspect of online courses for the teacher is the convenience of being

able to teach from home for me. In this respect, getting ready to go to class is
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extremely useful in saving time as it eliminates problems such as wasting time in
traffic. (Participant 1)
The positive aspects are definitely time and place flexibility. Ease of teaching at any
time and place. (Participant 2)
It offers teachers and students flexible teaching and learning. (Participant 3)

Nearly all the participants suggested that online courses are beneficial for students in

terms of a few aspects. The following statements exemplify this situation:

It allows students to complete the listening exercises at their own pace in foreign
language courses as much as they need. (Participant 1)

Online classes offer serious autonomy and self-control for students in terms of
attendance, study, scheduling and planning. (Participant 4)

Students have the opportunity to repeatedly watch the lessons they have missed or
attended. In addition, the fact that the learning environment is far from competition
provides a more efficient environment for learning. (Participant 5)

3. Key Elements of an Effective Online Course

The participants were asked: ‘‘what are the key elements of conducting an effective
online course? Explain it, please.”” The participants respectively specified it as an active
participation, motivation, effective online course materials and activities, technological
equipment and infrastructure and planning. Active participation and motivation were
considered as the most important key elements of an effective online course. The following

responses of the participants support these view:

One of the most important elements of making an effective online course is to ensure

active participation of students in the course. (Participant 1)

The most important thing is to make a lesson plan showing what to do minute by
minute. Planning should be done effectively as time is limited in online courses and

the student's attention may be distracted quickly. (Participant 2)

I think that one of the most important factors for the online course application to be
effective, due to the pandemic, is student and teacher motivation. (Participant 5)

4. Teacher Performance in Online Teaching

The participants were asked: ‘“As an English Instructor, how would you evaluate your

performance in these online classes (with your strengths and weaknesses)? They mostly
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considered technical issues and lack of motivation and interaction as weaknesses of their
teaching. Also, the most of them claimed that there is a big difference between online courses
and face-to-face courses in terms of their performance. On the other hand, nearly all of the
participants expressed that they had technological and technical knowledge and competence.

The following statements of the participants support this result:

Frankly, I don't think | can do an online course as it should be, sometimes due to
technological limitations, sometimes because of administrative restrictions, although |
know that there is a lot to do and | have competence in the field. (Participation 1)
In terms of my own performance, | don't think there is much difference between my
performance in online and face-to-face classes. In some departments, | still use the
target language and encourage students to participate as much as possible.
(Participant 3)
As an English lecturer who believes in the role of motivation in the education process,
I spend a lot of time motivating my students. (Participant 4)
I think that my performance in online lessons is insufficient compared to my
performance in face-to-face education. | think that the lack of student interaction in
online classes is the most important issue. (Participant 5)

5. Adaptation of Teachers and Teaching

The participants were asked: ‘‘how did you adapt yourself and your teaching to this new
system during the transition from face-to-face courses to online courses?’’ The most of them
stated that it took time to adapt themselves into fully online classes, and they had to change
their teaching techniques, activities, materials and evaluation due to the different teaching
environments between online classes and face-to-face classes. Another important result is that
a few participants asserted that they tried to conduct online courses as if they were face-to-

face courses. The following sentences obtained from the participants support these outcomes:

At first, it was more like an imitation of face-to-face classes, but gradually things got
better afterwards. Another issue was the adaptation problem I had about homework
and giving feedback. While | had a lot of problems in this regard at the beginning,
later on, | changed the type of my homework and started to use more homework types
where students evaluate themselves. (Participant 1)

At first, | tried to do the online course with face-to-face logic, but I decided that this
could not happen due to the microphone problems experienced by the students.
(Participant 2)

69



Berber, C.

Since | cannot use all the materials, techniques and formats that | applied in face-to-
face lessons into online lessons, | made an evaluation on this subject and created an
adaptation process with materials, techniques and formats suitable for online lessons.
(Participant 4)

| first made the necessary adjustments to make my materials more visually oriented
and appealing to more senses. Due to the decrease in the course hours, | decided that
the students should do some activities autonomously, especially in the listening parts,
and decided to assign these parts to the students as homework. (Participant 5)

Discussion and Implications

Considering the weaknesses of online teaching, the study shows that instructors
experienced many pedagogical problems. Lack of motivation and interaction seem to be main
problems encountered by instructors and students. Sharma & Bumb (2020) asserted that the
motivation level of learner was low because of being isolated from their friends and
instructors. Gao & Zhang (2020) suggested that none of online teaching platforms can ensure
students and instructors consistently interact with each other. However, Hrastinski (2008)
stated in his study that synchronous communication raises motivation, and White (2010)
suggested that distance learning allows student study independently and helps motivation
continue. Moreover, the study revealed that English language instructors mostly experienced
technical problems such as poor internet connection, screen freezing, audio problems and
infrastructure failure. In their study, Rinekso & Muslim (2020) stated that one of the problems
in online teaching is the poor internet connection while pending questions and answers on the
chat section. Zhou (2020) also found that online learning equipment problems such as slow
internet speed and use of mobile phones due to lack of computers were the important

challenges faced by students.

In the study, it is found that the flexibility, more learner autonomy and use of more
media tools are the strengths of online language teaching. Zhou (2020) and Bailey & Lee
(2020) specify that learners are able to study irrespective of time and place with more
flexibility thanks to online courses. Additionally, online tasks require learners to be more
autonomous (Hrastinski, 2008) since it is not always possible give timely feedback to learners
(Atmojo & Nugroho, 2020; Gao & Zhang, 2020).

In terms of pedagogical implications, the study shows that instructors had to change
their teaching techniques, activities, materials and evaluation due to the different teaching
environment between online classes and face-to-face classes. As Bailey & Lee (2020) stated
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in their study, online teaching experience transforms teachers, and they develop more online
teaching strategies to implement their teaching knowledge. Atmojo & Nugroho (2020) also
suggested that teachers explore more about technology to improve their teaching, and they
become more creative and collaborative in their instruction (Hodges et al, 2020). Zhou (2020)
advocates in his study that online courses cause teaching design to be reversed and

continuously develop, student-cantered and outcome-oriented.

Both qualitative and quantitative results of the study show that many English instructors
find online language teaching insufficient in terms of some aspects as specified in the findings
section of the study, and online teaching needs to be improved in terms of technical,
institutional, and pedagogical issues. However, the strengths of online teaching are revealed

in consequence of both questionnaires and interviews carried out with English instructors.

CONCLUSION AND SUGGESTIONS

The study aimed to reveal the strengths and weaknesses of online language teaching and
to define the pedagogical issues of online language teaching from the perspectives of English
instructors in the age of severe epidemic called COVID-19. While flexibility, autonomous
learning, use of various media tools to appeal to more senses are found as the strengths of
online language teaching, lack of motivation and interaction and technical issues appear as the
weaknesses of online classes. Moreover, it is seen that there are pedagogical differences
between online courses and face-to-face courses including teaching techniques, activities,
materials and evaluation. Although it is a small-scaled study, the findings may act as a guide

for future online teaching regulations.

As it is stated above, the study was conducted with a limited number of participants.
The participants were just instructors from several state universities. Thus, a more extensive
study including much more participants can be carried out. Also, perceptions of students can
be included to compare and contrast the results and give more detailed insights about online
teaching. In the study, motivation, learner autonomy and student interaction are found to be
closely related to online classes. These important elements could be separately studied in

online language teaching as well.

Another suggestion is related to the duration of the study. The study could be
conducted in a longer process with more data collection tools. Thanks to such a longer period

of time, better insights may be obtained.
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Limitations
The main limitation of the study is time and setting. The data were collected in a
short-time with a limited number of participants. Owing to the outbreak of COVID-19, the
data had to be collected via e-mail and online communication tools, so not many participants
attended the study. The reliability of the survey is found not enough due to the limited number
of participants. The data collection tools were limited to the survey and an open-ended written
interview. Use of more data collection instruments may allow the study to be more detailed

and extensive.
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