By SEEm ®

‘ ‘ DED_28_2.indd 47

Degerler Egitimi Dergisi © Degerler Egitimi Merkezi
Cilt 12, No. 28, 47-68, Aralik 2014

Deger Yonelimleri Olceginin Tiirkce’ye Uyarlanmasi
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Ozet- Bu caligmada, Fries ve arkadaslari tarafindan gelistirilen Deger Yone-
limleri Olgegi (DYO)’nin Tiirkge’ye uyarlama calismasi yapilmistir. Olgegin
dilsel esdegerli igin Ingilizce Ogretmenligi boliimiinde okuyan 46 kisilik 6gren-
ci grubuna Tiirkge ve Ingilizce formlar uygulanmistir. Formlardan elde edilen
puanlar arasinda anlamli korelasyonlar saptanmustir. DYO’nin faktdr yapisini
ortaya ¢ikarmak i¢in agimlayici ve dogrulayici faktdr analizi yapilmistir. Ana-
lizler sonucunda toplam varyansin % 74.26’si1 agiklayan 4 madde ve iki farklh
deger yonelimini (iyi olus ve basar1 deger yonelimleri) Slgen bir yapi elde edil-
mistir. DYO’nin madde toplam korelasyonlar1 .41 ile .54 arasindadir. Iyi olus
deger yonelimi alt 6lgeginin faktor yiikleri .80 ve .60, basar1 deger yonelimi alt
dlgeginin ise .75 ve .32°dir. DYO’nin iyi olus deger yénelimi boyutunun test-
tekrar test glivenirlik katsayisi .86, i¢ tutarlik ve iki yar1 test giivenirlik katsay1-
larinin .73 olarak bulunmustur. Basar1 deger yonelimi boyutunun ise test-tekrar
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test giivenirlik katsayisi .83, i¢ tutarlik katsayis1 .56 ve iki yar1 test giivenirlik
katsayilarinin .58’dir.

Anahtar Kelimeler- Deger Yonelimleri Olgegi, Gegerlik ve giivenirlik

Giris

Bireylerin yasamina yon veren, kural gorevi goren, 6nem dereceleri farkli olan,
arzulanan amagclar (Schwartz ve Sagie, 2000) olarak tanimlanan degerler, in-
san davraniglarinin ve motivasyonunun temel yonlerini tanimlamak ve agikla-
mak i¢in kullanilabilecek biitiinlestirici bir kavramdir (Hitlin ve Piliavin, 2004;
Smith ve Schwartz, 1997). Biligsel, duygusal ve davranissal boyutlara sahip
olan degerler, bireylerin ideal davranis tarzlari ya da yagam amaclar1 hakkindaki
inanglar1 olup, davranisa farkli sekillerde rehberlik eden ¢ok yonlii standartlar-
dir (Rokeach, 1973).

Degerler konusu ile ilgili olarak yapilan arastirmalarda en ¢ok Rokeach’in
degerler Envanterinin (1973) ve Schwartz’in degerler teorisinin (1992) kul-
lanildig1 goriilmektedir. Yukarida adi gegen arastirmacilarin yani sira siyaset
bilimci Ronald Inglehart deger degisim teorisi olarak isimlendirdigi ¢aligma-
sinda degerleri, modern ve postmodern degerler olarak iki boyutta ele almistir.
Bu teoriye gore modern degerler; siki ¢calisma, giivenlik, refah, basari, kararli-
lik, tasarruf ve sorumlulugu icerirken postmodern degerler; 6zgiir se¢imi, ar-
kadaglariyla birlikte olmay1, memnuniyeti ve serbest zamanlara 6nem vermeyi
icermektedir. Bagart modern degerlerin temeli olarak goriiliirken, iyi olus post-
modern degerlerin merkezidir. Inglehart (1997) tarafindan onerilen deger bo-
yutlart hem kiiltiirel hem de bireysel degerleri tanimlamakta kullaniimaktadir.
Inglehart ve Baker’a (2000) gore, postmodern degerler basitce modern degerle-
rin yerinin almamistir modern degerler hala gecerlidir. Inglehart’in kavramsal-
lagtirmasinda postmodern degerler, mutluluk, kendini ger¢eklestirme ve tatmin
edici kigilerarast iliskilerdir (serbest zaman, arkadaglar gibi). Bunlar iyi olmanin
hem hedonic (memnuniyetin iist diizeye ¢ikmasi, acinin en az inmesi) hem de
eudaimonic (insan potansiyelinin gergeklestirilmesi) yonlerini kapsamaktadir
(Ryan ve Deci, 2001).

Degerlerle ilgili literatiir incelendiginde okuldaki 6grenme tizerinde degerle-
rin etkisi hakkinda ¢ok az sey bilindigi goriilmektedir. Fries ve digerleri, (2005)
gliniimiiz 6grencilerinin yasamlari ve kararlari i¢in hangi degerlerin uygun ol-
dugunu belirleyebilmek amaciyla Inglehart’in deger degisim teorisinin temel
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aliarak caligilabilecegini dne stirmiislerdir. Fries ve digerleri (2005), ¢aligma-
larinda Inglehart’in modern degerler tanimlamasini basar1 degerleri olarak (ac-
hievement values) ve postmodern degerler tanimlamasini da iyi olus degerleri
(well-being values) olarak isimlendirmislerdir. Basar1 deger yonelimi (achie-
vement value orientation); ¢aba ve basarinin dnemli goriilmesini, okulla ilgi-
li konularin takdir edilmesini, gelecek ile ilgili hedefleri, caligmayi, hayatinda
bazi seyler basarmak istemeyi igermektedir. Iyi olus deger yonelimi (well-being
value orientation); sosyal aktivitelerin tercih edilmesini (serbest zaman faali-
yetleri), arkadaslarla ¢cok fazla zaman harcamayi, eglenceli ve planlanmadan
yapilan etkinlikleri sevmeyi, yasaminda eglence istemeyi igermektedir (Fries
ve digerleri, 2007).

Giiniimiizde basar1 ve iyi olus ile ilgili degerlerin, deger sentezinin bir ¢esidi
olarak birlestirildigi ileri siiriilmektedir (Gensicke, 2002; Aktaran: Schmid ve
digerleri, 2005). Bu goriise gore, giinlimiiziin gengleri basar1 ve iyi olusu bir
celiski olarak gormemekte, yasam felsefelerinde her iki degeri de birlestirerek
yonetmeyi tercih etmektedirler (Schmid ve digerleri, 2005). Basar1 ve iyi olus
deger yonelimlerinin gliniimiiz 6grencilerinin yasamlarin 2 biiyiik alanini —
okul ve serbest zaman — birlestirdigi icin onlarin temel degerlerini de kapsadig:
varsayilmaktadir (Lens ve digerleri, 2005). Okul, basar1 i¢in giidiiler sunarken,
serbest zamanda iyi olus baskindir (Schmid ve digerleri, 2005).

Deger yonelimleri 6l¢egi, Schmid ve digerlerinin (2005) yar1 yapilandirilmis
niteliksel arastirmalarina dayanilarak Fries ve arkadaslari tarafindan (2005) ge-
listirilmistir. Bagar1 deger yonelimi ve iyi-olus deger yonelimi 2 deger prototipi
maddesi ile Ol¢iilmiistiir. Bu maddeler basar1 ve iyi olus deger yonelimleri ile
ilgili olarak 6grencilerin 2 kapsamli tanimlamasindan olugsmaktadir. Prototipler
yoluyla deger yonelimlerinin degerlendirilmesinin gen¢ dgrenciler ig¢in daha
kolay anlasilir oldugu belirlenmistir (Hofmann, 2003; Fries ve digerleri, 2005).
Bagar1 deger prototipi maddesi, acik hedefleri olan, sikic1 gorevlerle miicadele
eden ve hayatinda bir seyler bagarmak isteyen bir 0grenciyi tasvir etmektedir.
Iyi-olus deger prototipi maddesi, zamaninin biiyiik bir kismim arkadaslar1 ile
gecirmek isteyen, eglenceyi ve plansiz etkinlikleri seven ve hayatinda eglen-
mek isteyen bir 6grenciyi tasvir etmektedir (Fries ve digerleri, 2005). Katilim-
cilardan deger prototiplerini 6 maddelik bir derecelendirme 6lgegi (bana ¢ok

benziyor —bana hi¢ benzemiyor) {izerinde kendilerine benzerlik ve farkliliklari-
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na gore degerlendirmeleri istenmistir. Derecelendirme 6l¢ekleri her iki prototi-
pin agiklamasindan sonra sunulmustur. Bu ¢esit bir degerlendirme segilmesinin
nedeni, ayr1 derecelendirme Slgekleri {izerinde bireylerin olumlu ve olumsuz
yonleri ile ilgili tek bir tutum nesnesini degerlendirmek i¢in kararsizlik aragtir-
malarinda yaygin olarak kullanilmaktadir (Brecler, 1994). Bu dl¢egin giivenir-
ligini belirlemek i¢in test-tekrar test yontemi kullanilmistir. Deger prototipleri 2
hafta arayla bagimsiz bir ¢alismada tekrar uygulanmistir (N % 54). Basar1 deger
yonelimi i¢in glivenirlik rtt %4 0.58 ve iyi olma deger yonelimi i¢in rtt %4 0.71
bulunmustur.

Bu ¢alismanin amaci, Fries ve digerleri (2005) tarafindan gelistirilen deger y6-
nelimleri 6lgeginin Tiirk¢eye uyarlama ¢aligmasini yaparak 6lgegin psikometrik
ozelliklerini incelemektir. Calismada 6lgegin 6zgiin Ingilizce formunun Tiirkge
formu ile benzer niteliklere ve psikometrik 6zelliklere sahip oldugu varsayimin-
da hareket edilmistir. Tiirkiye’de degerlerle iliskili gelistirilmis veya Tiirk¢e’ye
uyarlanmis bir¢cok 6lgek vardir. Deger kavraminin arastirilmasinda Rokeach
Degerler Olgegi (Rokeach, 1973) ve Schwartz Deger Olgegi (Schwartz, 1992)
onemli bir yer tutmaktadir. Rokeach, degerleri bir degerler seti araciligiyla ve
iki ana kategoriye ayirarak 6lgmistiir. Bir kisinin yagami boyunca basarmay1

@ amagladig1 degerlere iliskin tercihleri amagsal (terminal) degerler olarak ta- @
mimlanirken, aragsal degerler ise; basarilmasi istenen hedefler i¢in kullanilan
araglar1 ifade etmektedir. Rokeach Degerler Olgegi, siralama tipinde bir 6lgek-
tir; birey, kendi dncelik sirasina gore degerleri siralamaktadir (Rokeach, 1973).
Schwartz Deger Olgegi, degerleri, motivasyonel amag tipleri baglaminda, moti-
vasyonel a¢idan on deger tipi igerisinde siiflandirarak dlgmektedir (Schwartz,
1992). Egitim alaninda degerleri konu alan ¢ok az kavramsallagtirma ve ¢aligma
bulunmaktadir. Okullarda 6gretim ve 6grenme iizerinde kiiltiirel degerlerin et-
kilerinin tartisildig1 sinirli bir literatiir bulunmaktadir (Hofstede, 1986; Tweed
ve Lehman, 2002). Giinlimiiz ergenlerinin yasamlarmin dnemli iki alanini
kapsadigr — okul ve serbest zaman — diisiiniilen basar1 ve iyi olus deger yo-
nelimlerini belirlemek amaciyla gelistirilen deger yonelimleri 6l¢eginin egitim
alaninda deger olgusunun arastirilmasina katki saglayacagi diistiniilmektedir.
Ayni zamanda gelismekte olan iilkeler arasinda yer alan Tiirkiye’de ergenlerin
deger yonelimlerinin belirlenmesi egitim psikolojisi alanina katki saglayacak
ve karsilagtirmali pek ¢ok arastirmanin yapilmasini da olanakli kilacaktir. Bu
Olcek vasitastyla bireylerin iyi olus ve basar1 deger yonelimleri ve bunlarla ilis-
kili olan degiskenler ile aralarindaki iliskiler incelenebilir.
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Yontem

Gegerlik i¢in Yapilan Islemler

Dil Gegerligi

Deger Yonelimleri Olgegi’nin 6zgiin formu ve uyarlama calismasinin yapil-
masi i¢in gerekli izin, bu konuda yetkili oldugu saptanan Manfred Hofer’dan
elektronik posta yoluyla alinmstir. Olgegin Tiirkge’ye cevrilme siireci birtakim
asamalardan olusmaktadir. Oncelikli olarak lgegin ingilizce formu, Ingiliz Dili
ve Edebiyati ve Filoloji boliimii mezunu 2 dil uzmani ve iyi diizeyde ingilizce
bilen Egitimin Psikolojik Temelleri Anabilim dalinda egitim goren 3 doktora
Ogrencisi tarafindan birbirlerinden bagimsiz olarak Tiirk¢e’ye ¢evrilmistir. Her
bir ¢evirmenin yapmis oldugu ceviriler karsilastirilmis ve 6l¢ekteki ifadelerin
tutarliligina bakilmigtir. Her bir dlgekteki fakliliklar dikkate alinarak dlgek de
gerekli diizeltme islemleri yapilmis ve denemelik Tiirk¢e form elde edilmistir.
Elde edilen bu form 30 lise 6grencisine ve farkli branslardan 10 lise 6gretmeni-
@ ne anlagilirhiini test etmek i¢in uygulanmig ve gelen doniitler ve tepkiler dog- @
rultusunda 6lgege son hali verilmistir. Denemelik Tiirk¢e form tekrardan yine
ayni uzmanlar tarafindan Ingilizceye gevrilerek back translate islemi gergekles-
tirilmistir. Yapilan bu islemde de 6l¢egin aslina uygun geviriler elde edilmistir.

Ayn1 zamanda 6lcegin dilsel esdegerlige sahip olup olmadigr istatistiksel ola-
rak da test edilmistir. Bu amagla 6ncelikli olarak elde edilen denemelik Tiirkge
ve Ingilizce formlar, Sakarya Universitesi Egitim Fakiiltesi Ingilizce Ogretmen-
ligi boliimiiniin 3. sinifinda 6grenim goren yaslar1 18 ile 27 arasinda degisen
(yas ortalamasi=20.96) ve % 61’1 bayan, % 39’u erkek toplamda 46 kisilik 6g-
renci grubuna dort hafta ara ile iki kez uygulanmustir. Dilsel esdegerlige iliskin
iki uygulama arasindaki korelasyonlara ve t-testi sonuglaria bakilmistir. Asa-

gida elde edilen korelasyon ve t-testi sonuglari Tablo1 ve Tablo 2’de verilmistir.

Tablo 1: Dilsel Esdegerlik i¢in Pearson Momentler Carpimi Korelasyon Katsay1 Sonuglari

Madde N r P

trl & ingl 46 .60 .000

tr2 & ing2 46 .79 .000

tr3 & ing3 46 73 .000

tr4 & ing4 46 .66 .000
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Tablo 1 incelendiginde, dgrencilerin deger yonelimleri Tiirkce formu ile ingi-
lizce formu arasinda her bir maddenin orta (1. ve 4. madde) ve yiiksek (2. ve 3.
madde) diizeyde, pozitif ve anlamli bir iliski oldugu goriilmektedir (p<.001).
Bu sonuglara gére 6grencilerin 6lgegin hem Ingilizce hem de Tiirkge formuna
benzer tepkiler verdikleri soylenebilir.

Tablo 2: Dilsel Esdegerlik Igin iliskili Grup t-Testi Sonuglari

Madde N X S sd t p
trl 46 3.85 1.45

1 45 81 43
ingl 46 3.70 1.41
tr2 46 4.46 1.38

2 45 225 .03
ing2 46 445 1.46
tr3 46 3.20 1.28

3 45 -1.81 .08
ing3 46 3.45 1.36
trd 46 4.11 1.25

4 45 -1.09 28
ing4 46 428 1.34

@ Tablo 2°de elde edilen bulgular incelendiginde, 6grencilerin deger yonelimleri ®

Tiirkce formu ile Ingilizce formuna iliskin 1., 3. ve 4. maddelerin ortalama pu-
anlar arasinda anlamli farkliligin olmadig1 (p>.05); sadece 2. maddenin orta-
lama puanlari arasinda anlamli farkliligin oldugu belirlenmistir (p<.05). Dilsel
esdegerlige iliskin yapilan t- testi analizinde 2. Maddenin sorunlu bir madde
oldugu yoniinde bir sonug¢ elde edilmis olsa da korelasyon degeri istatistiksel
acidan yiiksek diizeyde anlamli bulundugu i¢in bu maddenin de dilsel esdeger-
lige sahip oldugu sdylenebilir (Diindar ve digerleri, 2008; Asan ve digerleri,
2008). Elde edilen tiim bu sonuglar, uyarlamasi yapilan 6lgekteki maddelerin
dilsel esdegerlige sahip oldugunu seklinde degerlendirilebilir.

Yap1 Gegerligi

DYO’nin gizil yapisini ortaya ¢ikarmak ve orijinal 6lcekteki yapry1 dogrulamak
icin sirastyla agimlayici faktor analizi ve dogrulayici faktor analizi yapilmistir.

Calisma Grubu

DYO’nin yap1 gegerligi ile ilgili islemler igin analizler Kocaeli ili izmit ilge-

sinde bulunan iki farkli meslek lisesinde 6grenim goren Ogrencilerden elde
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edilen verilerle yapilmistir. A¢imlayici ve dogrulayici faktor analizleri farkli
orneklemler tizerinde yiiriitiilmiistiir. A¢imlayici faktor analizleri (AFA) , yas-
lar1 14 ile 18 (yas ortalamasi=15,69), siif seviyeleri 9 ile 11 arasinda degisen
(% 52.3°1 9. smif, % 44.5°1 10. sinif ve % 3.3’1 ise 11. sinif) ve % 68’1 erkek,
% 32’1 kiz olan toplam 400 6grenci iizerinde gerceklestirilmistir. Dogrulayic
faktor analizi (DFA), yaslar1 14 ile 19 (yas ortalamasi=16,08), sinif seviyeleri
9 ile 11 arasinda degisen (% 40.9°u 9. sinif, %20.7°si 10. siif ve % 38.4°1i ise
11. smif) ve % 54.5’1 erkek, % 45.5’1 kiz olan toplam 203 6grenci {izerinde
yapilmistir.

i§lem

Calisma grubundan elde edilen verilerle 6ncelikle yap1 gecerligi icin acimlayi-
c1 faktor analizi yapilmistir. Yapilan analizlerde faktor analizi yapilirken temel
alimmasi gereken bir takim olgiitler dikkate alinmis ve elde edilen sonuglar bu
Olciitlerle kiyaslanarak gerekli islemler yapilmistir (Biiylikoztiirk, 2007; Cok-
luk ve digerleri, 2010). Ayrica agimlayici faktor analizleri yapilirken temel bile-

senler analizi ve Direct Obliqim dondiirme yontemi kullanilmistir.

Acgimlayici faktor analizi yapilarak elde edilen teorik yapr dogrulayici faktor
analizi ile model uyumu test edilmistir. DFA i¢in ¢oklu uyum indeksleri kulla-
nilmistir. Uyum indekslerinde genelde oldugu gibi GFI, AGFI, CFI, NFI, RFI,
TLI ve IFT i¢in >.95, (Hu ve Bentler, 1999; Simsek, 2007) ve RMR ve RMSEA
i¢in <.05 6lg¢iit olarak alinmistir (Cokluk ve digerleri, 2010; Simsek, 2007). Mo-
del uyum degerlerinin alinan 6lgiitleri kargilamig olmasi elde edilen yapinin

miikemmel bir uyuma sahip oldugunu gosterir.

Olgegin giivenirligi icin i¢ tutarlik, iki yar1 giivenirlik ve test tekrar test islem-
leri yapilmistir. Gegerlik ve glivenirlik analizleri i¢cin SPSS 15.00 ve AMOS 21

programlart kullanilmigtir.

Ac¢imlayic1 Faktor Analizi (AFA)

Bu c¢alismada 6ncelikli olarak ergenlerde Deger Y&nelimleri Olgeginin faktor
yapisini belirlemek amaciyla AFA yapilmistir. Caligma grubundan elde edilen
verilerin faktor analizine uygunlugu igin KMO ve Barlett testine bakilmistir.
DYO i¢in yapilan AFA sonucunda KMO katsayis1 .66 ve Barlett testi 2 dege-
11 ise 325.47 (p<.001) olarak bulunmustur. KMO katsayisinin .60’dan yiiksek
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olmasi ve Barlet testinin anlamli ¢ikmasi verilerin AFA ya uygunluguna kanit
teskil ettigi sOylenebilir (Biiyiikoztiirk, 2006).

DYO’nin yapisini test etmek igin yapilan analiz sonucunda toplam varyansin
% 74.26’s1n1 agiklayan 4 madde ve iki farkli deger yonelimini (iyi olus ve basari
deger yonelimleri) dlgen bir yapi elde edilmistir. Bu yapi icersindeki maddeler-
den 1 ve 3. madde iyi olus, 2 ve 4. madde ise basart deger yonelimlerini ifade
eden maddelerdir. Bu maddelere ait ortak varyans ve faktor yiik degerleri Tablo
3’de verilmistir.

Tablo 3: DYO Faktor Yapist

Alt Ol¢ek Faktor Yiikleri

Madde Madde Toplam Ortak Faktor
Korelasyonu fyi Olus Bagari Varyansi

ml 54 .94 73

m3 .54 .80 .82

m4 41 .90 .65

m2 41 .76 17

%54.04 %20.22
Toplam Varyans
@ Toplam Varyans : % 74.26 @

Olgekteki maddelere ait ortak faktdr varyanslar incelediginde tiim maddelerin
yiiksek degerlere (.76 ile .94 arasinda degismekte) sahip oldugu sdylenebilir.
Maddelerin faktor yiik degerleri incelediginde ise iyi olus deger yonelimini ifa-
de eden 1. ve 3. maddelerin faktor yiiklerinin .94 ve .80 oldugu goriiliirken,
basar1 deger yonelimini ifade eden 4. ve 2. maddelerin faktor yiiklerinin .90 ve
.76 olduklar1 goriilmektedir. Elde edilen bu bulgular madde yiiklerinin olduk¢a
iyi diizeyde oldugunu gostermektedir.

Maddelerin ayiricilik giiciinii hesaplamak i¢in yapilan madde analizi sonu-
cunda her iki boyuttaki maddelerinde madde toplam korelasyonlarinin .41 ile
.54 arasinda oldugundan maddelerin ayirt etmelerinin yeterli kabul edilebilece-
&i (Cokluk ve digerleri, 2010) soylenebilir.

Tablo 4: DYO’nin Alt Olgekleri Arasindaki Korelasyonlar

Iyi Olus Basar1
Iyi Olus 1 - AG**
Basan - 46%* 1
** p<.01
54 ded
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Iyi olus ve basar1 deger yonelimleri alt dlcekleri arasindaki korelasyon de-
gerleri incelediginde, her iki deger yonelimi arasinda negatif yonlii ve yliksek
diizeyde korelasyon oldugunu géstermektedir. Iyi olus ve basar1 deger yonelimi
arasinda ortaya c¢ikan bu negatif iligski 6zgiin forma da uygun olan ve birbirleri
arasinda negatif iligkinin varligindadir.

Dogrulayici Faktor Analizi (DFA)

Olgegin 6zgiin yapisinin Tiirk 6rneklem iizerinde dogrulanip dogrulanamaya-
cagini test etmek i¢in DFA yapilmustir. Olgegin faktdr yapisini dogrulamak igin
yapilan DFA sonucunda Ki-kare (%2) degerinin anlamli oldugu goriilmiistiir [y2/
df=1.21 <3, p=.00]. Uyum indeks degerleri ise GFI =0.99, AGFI = 0.97, NFI
=0.99, TLI = 0.99, CF1=0.99, IF1 = 0.99, RFI = 0.95, RMR= 0.02, ve RMSEA
= 0.03 olarak bulunmus olmas1 modelin miikemmel bir uyuma sahip oldugunu
gostermektedir (Cokluk ve digerleri, 2010; Hu ve Bentler, 1999; Meydan ve
Sesen, 2011; Schreiber ve digerleri, 2006; Simsek, 2007). Tiim bu model uyum
degerlerine gore deger yonelimleri 6l¢eginin mitkemmel diizeyde bir model ni-
teligi tasidigi sdylenebilir. Modele ait path diyagrami Sekil 1 de verilmistir.

Sekil 1: Deger Yonelimleri Olgegi Path Diyagrami
@— 5 o
@ o e
RN ~¢ .75
@ :> BASARI
&

-79
4)

Sekil 1 de goriildigii gibi iyi olug deger yonelimi alt 6lgeginin faktor yiikleri
.86 ve .60, basar1 deger yonelimi alt dlgeginin ise .75 ve .32°dir. Ayrica iyi olus
ve balar1 deger yonelimleri arasinda ortaya ¢ikan -.79’luk negatif yonlii yiiksek
korelasyon 6zgiin form ve teorik alt yapiyla da drtiigmektedir.

Giivenirlik

Calisma Grubu

DYO’nin giivenirlik ¢alismalari, Kocaeli ili Izmit ilgesinde bulunan bir Teknik
ve Endiistri Meslek Lisesinde 6grenim gérmekte olan yaslar1 14 ile 19 arasinda
(yas ortalamasi=16,43), simuf seviyeleri 9 ile 11 arasinda degisen (% 26.8°1 9.
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siif, % 21.4” 10. simif ve % 51.8’1 11.s mif) ve % 62’si erkek, % 38’1 kiz olan
toplam 56 6grenci iizerinde yapilmaistir.

iglem

DYO’nin Tiirkge formunun giivenirligi igin i¢ tutarlik, iki yar1 giivenirlik ve
test-tekrar test islemleri yapilmigtir. Test-tekrar test glivenirlik iglemeleri igin
Ogrencilere dort hafta ara ile ayni1 test uygulanmistir.

Giivenirlikle Ilgili Bulgular
Tablo 5: DY nin i¢ Tutarlik, iki Yar1 Giivenirlik ve Test-Tekrar Test Sonuglari
iki Yar1

Deger Yonelimleri I¢ tutarlik Giivenirlik Test-Tekrar Test
Iyi Olus 73 .73 .86
Basar1 .56 .58 .83

DYO’nin iyi olus deger yonelimi boyutunun test-tekrar test giivenirlik katsayisi
.86, i¢ tutarlik ve iki yan test glivenirlik katsayilar1 .73 olarak bulunmustur.
Basar1 deger yonelimi boyutunun ise test-tekrar test giivenirlik katsayisi .83, i¢
@ tutarlik katsayisi .56 ve iki yar test giivenirlik katsayilari .58dir. Bagar1 deger @
yonelimi i¢ tutarlilik ve iki yar test giivenirlik katsayilarinin diisiik glivenir-
lik degerleri oldugu goriilmektedir. Bu durumun nedeni olarak madde sayisi-
nin oldukca az olmas1 (2 madde) gosterilebilir. Kayis (2006), Green ve Salkind
(2005) giivenirlik katsayisinin diisiik giivenirlik olarak kabul edilebilecegini
belirtmektedirler. Ozellikle test-tekrar test sonuglaria gére 6lcegin oldukea gii-

venilir sonuglar verdigi s6ylenebilir.

Sonug ve Tartisma

Deger yonelimleri 6lg¢eginin Tiirk kiiltiiriine uyarlanmasi i¢in yapilan bu ¢a-
lismada, oncelikli olarak agimlayici faktor analizi yapilmis ve deger yonelimi
6lgeginin toplam varyansin % 74.26’sin1 agiklayan iki boyutlu bir yapiya sahip
oldugu goriilmistiir. Elde edilen bu toplam varyansin ¢ok boyutlu dl¢eklerdeki
% 40 olgiitiinii oldukea yiiksek diizeyde karsiladigt soylenebilir. Ayrica agikla-
nan varyansin ¢ok yiiksek ¢ikmasi ilgilenilen yapiy1 yani 6l¢iilmeye ¢alisilan
ozelligi oldukea iyi bir sekilde dlctiigii seklinde yorumlanabilir. Hem agimlayici
faktor analizi hem de dogrulayici faktor analizi ile test edilen yapinin kuramsal
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ve istatistiksel olarak uygun oldugu sonucu elde edilmistir. Diger bir ifade 6lge-

gin orijinal formu ile elde edilen sonuclar ortiismektedir.

Deger Yonelimleri Olgegi, iyi olus ve basar1 deger yonelimleri olmak iizere
iki alt dlgekten olusmaktadir. Olgekteki maddelere bakildiginda 1. ve 3. mad-
delerin ortadgretim dgrencilerinin iyi olus deger yonelimlerini dlgcmeye yonelik
oldugu; 2. ve 4. maddelerin ise 6grencilerin basar1 deger yonelimlerini 6lgmeye

yonelik ifadeler oldugu goriilmektedir.

Deger yonelimleri 6l¢eginin gilivenirligini belirlemeye yonelik olarak i¢ tu-
tarlik, iki yar1 giivenirlik ve test-tekrar test yontemleri kullanilmistir. Olgegin
iyi olus deger yonelimi boyutunun test-tekrar test giivenirlik katsayis1 .86, i¢
tutarlik ve iki yan test glivenirlik katsayilar1 .73 olarak bulunmustur. Basari
deger yonelimi boyutunun ise test-tekrar test giivenirlik katsayisi .83, i¢ tutarlik
katsayis1 .56 ve iki yari test giivenirlik katsayilari .58 dir. Basar1 deger yonelimi
i¢ tutarlilik ve iki yar1 test glivenirlik katsayilarmin diigiik giivenirlik degerleri
olmasina ragmen yine de kabul edilebilecegi (Green ve Salkind, 2005), deger-
lerin diisiik ¢ikmasinin madde sayisindan kaynaklanmis olabilecegi seklinde
yorumlanabilir. Ozellikle test-tekrar test giivenirligine iliskin elde edilen veriler
her iki alt dlgeginde zamana karsi giivenirlik diizeyinin yiiksek oldugunu gos-

termektedir.

Tiim bu bulgulara bagli olarak bu arastirma kapsaminda Tiirk kiiltiiriine uyar-
lamas1 yapilan Deger Yonelimleri Olgegi’nin ortadgretim dgrencilerinin deger
yonelimlerini belirlemede kullanilabilecek gegerli ve gilivenilir bir dlgme ara-
c1 oldugu soéylenebilir. Ayrica ortaggretim dgrencilerinin deger yonelimlerini
belirlemeye yonelik psikometrik 6zellikleri tagidigi kanitlanan bu aragtirmanin
farkli gruplar iizerinde 6rnegin tiniversite ya da ilkdgretim 6grencileri lizerinde

de yapilmasinin yararl olabilecegi sdylenebilir.
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Ek-1: Deger Yonelimleri Olgegi

“A 0grencisi” i¢in hayatta eglenmek ve tecriibeler edinmek her seyden 6nem-
lidir. Onun i¢in en iyi zaman gecirme yolu arkadaslariyla birlikte olmaktir. Ar-
kadaslar1 onun icin ¢ok dnemlidir. O degisik ve planlamadan geligen etkinlikleri
sever. Bu ylizden kendini uzun siirecek bir igse veya plana baglamaktan kaginir.
Ona gore hayat bos zamandan ibarettir.

Hayatta bir seyleri bagarmak “B 6grencisi” i¢in en dnemli konudur. Ulagmak
icin ¢aba gosterecegi net hedefleri vardir. O kendisi i¢in 6nemli olan bir hedef
ugruna, can sikici ugrasilarla bile miicadele eder. Diger ugrasilar1 geri plana
iter. “B 6grencisi”, gelecekte, ¢ok para kazanabilecegi ve istedigi her seye sahip
olabilecegi bir hayati ona sunacak kadar iyi bir is bulmak istemektedir.
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1. “A 6grencisi” ile sen ne kadar benziyorsun?
Bana pek
Bana ¢cok  Bana ben-  Banaaz e Bana ben-
. . . benzemi- .
benziyor ziyor benziyor yor zemiyor

O O O O O

2. “B 6grencisi” ile sen ne kadar benziyorsun?
Bana pek
Bana ¢ok Banaben-  Banaaz P . Bana ben-
. . . benzemi- .
benziyor ziyor benziyor zemiyor
yor

O O O O O

3. “A 6grencisi” gibi biri olmay1 ne kadar istersin?
lduk N
Tamamen Oldukga Cok Cok az ere(_ieyse
fazla hi¢

O O O O O

4. “B 6grencisi” gibi biri olmay1 ne kadar istersin?
Oldukga Neredeyse
Tamamen uke Cok Cok az . Y
fazla hig
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Abstract

In this study, the adaptation of the Value Orientation Scale (VOS), developed by
Fries et al. into the Turkish language, was performed. Turkish and English forms
were applied to a group of 46 students who study in the department of English
Teaching for the scale’s linguistic equivalence. Significant correlations were
determined to exist among the scores obtained from the forms. Exploratory and
confirmatory factor analyses were performed to reveal the factor structure of the
VOS. As a result of the analyses, four items that explained 74.26% of the total
variance and a structure which measured two different value orientations (well-
being and achievement) were obtained. Item-total correlations of the VOS were
found to be .41 to . 54 and the factor loads fort he sub-scale of wellbeing were
calculated at . 80 and .60. The sub-scale of achievement was calculated at .75
and .32. It was found that the test-retest reliability coefficient fort he dimension

of wellbeing fort he VOS was .86. The coefficients for internal consistency and
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the split-half test were found to be .73. The test-retest reliability coefficient fort
he dimension of achievement was calculated at. 83, and; its internal consistency
and split-half test coefficients were found to be .56 and .58 respectively.

Introduction

Values defined as purposes which orient an individual’s life, act as rules, differ
in importance and are desired (Schwartz & Sagie, 2000) are a holistic concept
that can be used to define and explain the basic aspects of human behaviors and
motivation (Hitlin & Piliavin, 2004; Smith & Schwartz, 1997).

Political scientist, Ronald Inglehart, approached values as modern and postmo-
dern values in his study which he called “Value Change Theory.” According to this
theory, modern values include hard-working, safety, welfare, achievement, deci-
siveness, disposition and responsibility, while postmodern values are freedom of
choice, being with friends, contentment and caring about leisure time (Inglehart,
1997). Achievement is considered as the basis for modern values and wellbeing is
the center of postmodern values. According to Inglehart and Baker (2000), postmo-
dern values have not easily replaced modern values: modern values are still valid.
Postmodern values, in Inglehart’s conceptualization, are happiness, self-realization
and satisfactory interpersonal relationships. These cover both the hedonistic (ma-
ximization of satisfaction, minimization of pain) and eudaimonistic (realization of
human potential) aspects of wellbeing (Ryan & Deci, 2001).

Fries, Schmid, Dietz, and Hofer (2005) suggested that Inglehart’s value change
theory could be taken as a basis and studied to determine which values are suitable
for the lives and decisions of today’s students. In their studies they called Inglehart’s
modern values achievement values and his postmodern values wellbeing values.
Achievement value orientation includes considering effort and achievement as im-
portant, appreciating issues about school, wanting to work, to achieve something
in life. Wellbeing value orientation includes preferring social activities, spending a
lot of time with friends, liking fun and unplanned activities and wanting fun in life
(Fries et al., 2007).

Achievement and wellbeing value orientations are also assumed to cover the ba-
sic values of the lives of today’s students because they connect the two major areas

(school and leisure time) of their lives (Lens et al., 2005).

The value orientation scale was developed by Fries et al. (2005) on the basis
of the semi-structured qualitative research of Schmid, Hofer, Dietz, Reinders,
and Fries (2005). Achievement value orientation and wellbeing value orienta-
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tion were measured with two value prototype items. It was found that younger
students could understand value orientations more easily when they were mea-
sured through prototypes (Fries et al., 2005; Hofmann, 2003). Participants were
asked to assess the value prototypes over a 6-item assessment scale according
to how similar or different the prototypes were to themselves. Assessment sca-
les were presented after the explanation of both prototypes. The reason this
assessment was chosen was that it is commonly used in ambiguous research to
assess a single attitude objective related to an individual’s positive and negative
aspects over separate grading scales (Brecler, 1994). The test/retest method was
used to determine the scale’s reliability. Value prototypes were reapplied in an
independent study every other 2 weeks (N %4 54). Reliability for the orientation
of achievement was found to be rtt/4=0.58 and, for the orientation of wellbeing,
rtt4=0.71.

This study aims to adapt the value orientation scale developed by Fries,
Schmid, Dietz, and Hofer (2005) into the Turkish language and to examine the
psychometric features of the scale. In the study, it was assumed that the origi-
nal English form of the scale had similar qualities and psychometric features
with the Turkish form. In the research of value concept in Turkey, the Rokeach
Value Scale (Rokeach, 1973) and the Schwartz Value Scale (Schwartz, 1992)
play an important role. There is limited literature in which the effects of values
on education and learning at schools are discussed (Hofstede, 1986; Tweed &
Lehman, 2002).

It is thought that the value orientation scale will contribute to the research of
value phenomena in education. Determining the value orientations of teena-
gers in Turkey will contribute to educational psychology and allow for many
comparative research works. Through this scale, an individual’s wellbeing and
achievement value orientations as well as related variables and the relationships
between them can be examined.

Method

Validity Studies

Linguistic Validity: The original form of the Value Orientation Scale (VOS) and
the authorization necessary for the adaptation study were received from Manfred
Hofer whose authorization was given via e-mail. The English form of this scale
was translated into Turkish separately by 2 language experts who had graduated
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from the English Language and Literature and Philology departments and 3 doc-
torate students who were studying in the Department of Psychological Basics of
Education and could speak English well. The translations from each translator were
compared and the consistency of phrases in the scale was taken into consideration.
Necessary corrections were made to the scale, considering the differences in each
translation, and a tentative Turkish form was obtained. The obtained form was app-
lied to 30 high school students and 10 high school teachers from different branches
to test its comprehensibility, and the scale was finalized in accordance with the fe-
edback and reactions. The tentative Turkish form was translated back into English

by the same experts. At this stage, the literal translations of the scale were obtained.

In the meantime, it was tested statistically whether the scale had linguistic equ-
ivalence. To this end, the tentative Turkish and English forms were applied to a
group of 46 students with ages ranging from 18-27 (average age=20.96) who were
studying in their 3rd year in the English Teaching Faculty of Education at Sakarya
University. 61% of them were female and 39% were male. The tests were app-
lied two times every other four weeks. It was found that there were positive and
significant relations of each item between two applications in regard to the lin-
guistic equivalence at a medium (1st and 4th item) and high (2nd and 3rd item)
level (p < .001). According to the results of the t-test analysis, it was determined
that there was no significant difference between the average scores of the 1st, 3rd
and 4th items (p > .05) and there was a significant difference between the average
scores of the 2nd item only (p < .05). Accordingly, even though the 2nd item was
a problematic one, it could be said that this item also had linguistic equivalence
because its correlation value was statistically significantly high (Asan et al., 2008;
Diindar et al., 2008).

Structure Validity: Exploratory and confirmatory factor analyses were respec-
tively performed to reveal the hidden structure of the VOS and confirm its vali-
dity to the structure of the original scale.

Study Group

For the structural validity studies of the VOS, analyses were performed with the
data obtained from students who were studying at two vocational high schools
in Izmit, Kocaeli. Exploratory and confirmatory factor analyses were performed
on different samples. Exploratory factor analysis (EFA) was performed on a to-
tal of 400 students whose ages varied between 14 and 18 (average age = 15.69),
68% of whom were male and 32% were female. Confirmatory factor analysis
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(CFA) was performed on a total of 203 students whose ages varied between
14 and 19 (average age = 16.08), 54.5% of whom were male and 45.5% were
female.

Procedure

According to the data obtained from the study group, exploratory factor analysis
was performed for the structural validity. In the analysis, certain criteria was taken
into consideration while performing factor analysis, and the results obtained were
compared with these criteria (Biiyiikoztiirk, 2007; Cokluk et al., 2010). Moreover,
while performing the exploratory analysis, the principal component analysis and the

Direct Obliqim spinning method were used.

The model fit of the theoretical structure obtained from the exploratory factor
analysis was tested with confirmatory factor analysis. Multiple fit indexes were used
for this analysis. Fit index values > .95 were taken as a criterion for GFI, AGFI,
CFL, NFI, RFI, TLI and IFI (Hu & Bentler, 1999; Simsek, 2007), and < .05 for
RMR and RMSEA as usual (Cokluk et al., 2010; Simsek, 2007). Internal consis-
tency, split-half reliability and test/retest procedures were carried out for the scale’s

reliability.

Exploratory Factor Analysis (EFA)

KMO and the Barlett test were examined for compliance with factor analysis
of the data that was obtained from the study group. As a result of the EFA per-
formed for the VOS, the KMO coefficient was found to be .66 and the y2 value
from the Barlett test was found to be 325.47 (p < .001). Since the KMO coef-
ficient was higher than .60 and the Barlett test result was significant, it can be
said that evidence for compliance of the data with EFA was found for the form.

As aresult of the analysis for testing the structure of the VOS, four items that exp-
lain 74.26% of the total variance and a structure which measures two different value
orientations (wellbeing and achievement value orientations) were obtained. The 1st
and 3rd items explain wellbeing and the 2nd and 4th items explain the achievement

value orientations in this structure.

Common factor variances of the items in the scale varied between .76 and .94. It
was found that the factor loads of the 1st and 3rd items which explained the well-

being value orientation were .94 and .80, and the factor loads of the 2nd and 4th
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items that explained the achievement value orientation were .90 and .76. As a result
of the item analysis which was performed to calculate the discriminatory power of
the items, their discriminatory power can be considered adequate (Cokluk et al.,
2010) since the item-total correlations of both dimensions were between .41 and
.54. Tt was also determined that the correlation value (-.46) between the sub-scales
of the wellbeing and achievement value orientations is negative and significant at a

medium level (p <.01).

Confirmatory Factor Analysis (CFA)

As a result of the CFA performed for confirmation of the factor structure of the
scale, it was found that the Chi-square (¥2) value was significant [}2/df = 1.21 <
3, p = .00]. The fact that the fit index values were found to be GFI = 0.99, AGFI =
0.97, NFI=0.99, TLI=0.99, CFI = 0.99, IFI = 0.99, RFI = 0.95, RMR = 0.02, and
RMSEA = 0.03 shows that the model has excellent compliance (Cokluk et al., 2010;
Hu & Bentler, 1999; Meydan & Sesen, 2011; Schreiber et al., 2006; Simsek, 2007).
The factor loads of the sub-scale of the wellbeing value orientation were .86 and .60
and the sub-scale of achievement value orientations were .75 and .32. Moreover, a
negative and high correlation of -.79 between the wellbeing and achievement value

orientations reveals parallels with the original form and theoretical infrastructure.

Reliability

Study Group: The VOS reliability studies were performed on a total of 56
students between the ages of 14-19 (average age=16.43) who were studying at
a Technical and Industrial Vocational High School in izmit, Kocaeli, 62% of

whom were female and 38% male.

Procedure

Internal consistency, split-half reliability and test-retest procedures were carried
out for the reliability of the Turkish form of the VOS. Students were given the
same test for test/retest reliability procedures every other fourth week.

Findings on Reliability

It was found that the test/retest reliability coefficient for the wellbeing value
orientation dimension of the VOS was .86 and its coefficients for internal con-
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sistency and split-half test were .73. The test/retest reliability coefficient of the
achievement value orientation dimension was .83, and its coefficients for in-
ternal consistency and split-half test were .56 and .58 respectively. It could be
seen that the internal consistency and split-half test reliability coefficients of the
achievement value orientation had low values of reliability. It could also be said
that the reason for this is that the number of items was very low (2 items). Kayis
(2006) and Green and Salkind (2005) stated that it is acceptable to have a low
reliability coefficient.

Conclusion and Discussion

In this study, in order to adapt the value orientation scale into Turkish, explo-
ratory factor analysis was first performed and it was seen that the value orien-
tation scale had a two-dimensional structure that explained 74.26% of the total
variance. It can be said that this total variance met the 40% criteria in multi-di-
mensional scales at a very high level. Also, it can be inferred from the explained
variance being very high that it measures the intended structure very well. It
was concluded that the structures that were tested using both exploratory and
confirmatory factor analyses were suitable both theoretically and statistically. In
other words, the original form of the scale and the obtained results coincided.

The Value Orientation Scale is composed of two sub-scales: wellbeing and
achievement value orientations. When the items of the scales were considered,
the 1st and 3rd items are seen for measuring the wellbeing value orientation of
students in secondary education, and the 2nd and 4th items are for measuring

their achievement value orientations.

Internal consistency, split-half reliability and test/retest methods were used
to determine the reliability of the value orientation scale. It was found that the
test/retest reliability coefficient of the wellbeing value orientation dimension
of the scale was .86 and its coefficients for internal consistency and the split-
half test were .73. The test/retest reliability coefficient of the achievement value
orientation dimension was .83 and its internal consistency coefficient was .56,
while the split-half test coefficient was .58. It can be inferred as acceptable
even though the internal consistency and split-half test reliability coefficients of
the achievement value orientation had low reliability values (Green & Salkind,
2005), due to the low number of items in the scale. Data obtained especially in
relation to the test/retest reliability shows that both sub-scales have a high level

of reliability over time.
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Hiiseyin Caliskan, Cagla Karademir

It can be said that the Value Orientation Scale which was adapted into Turkish
within the scope of the research based on all these findings is a valid and reliable
measuring tool useful for determining the value orientations of students. It can
also be concluded that this research, which was proven to possess psychometric
features for determining the value orientations of students in secondary educati-
on, may also be useful when applied to different groups, i.e. university students
or students in primary school, too.

Keywords- Value Orientation Scale, Validity and reliability
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