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Purpose of this study is to measure the level of knowledge of the adult educators

working in public education centers. Almost all of the educators participated to this
study had pedagogical formation training and they continue to work in the adult
education field with this training. Data of this study is obtained through a Likert
scale, from 592 educators working in public education centers in 11 different
provinces across Turkey. The scale which was constructed by the author is
composed of statements of andragogical knowledge and behaviour. Data collected
through the scale is analysed on the basis of frequency and arithmetic mean values.
At the end of the study it is seen that, adult educators have a general knowledge of
the adult education, but they fail to implement this knowledge. It is found out that,
educators tend to maintain their formal educational habits, that they have a low
awareness about the effects of learners’ self-concept on education, that they are
conscious of the fact that adult experiences are important, but they experience
uncertainty on how to share these experiences in educational environments. It is
concluded that the pedagogical attitude of establishing the authority through teacher
is maintained. It is discovered that educators are not fully aware of the reasons of
leaving the education that are due to the educators’ attitudes.
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Bu caligmanin amaci halk egitimi merkezlerinde yetigkinlerle ¢alisan egitimcilerin
andragojik bilgi diizeylerini 6lgmektir. Arastirmada yer alan egitimcilerin tamamina
yakini pedagojik formasyona sahiptir ve bu formasyonla yetiskin egitimi alaninda
caligmaktadir. Calismanin verileri likert tipi 6lgek kullanilarak hazirlanan anket ile,
Tiirkiye’nin 11 ilinde, halk egitimi merkezlerinde gorev yapan 592 egitimciden elde
edilmistir. Yazar tarafindan gelistirilen anket, andragojik bilgi ve davranig
ifadelerinden olugmaktadir. Olgme araciyla toplanan veriler frekans ve aritmetik
ortalama degerleri dikkate alinarak analiz edilmistir. Arastirma sonucunda;
yetigkinlerle calisan egitimcilerin yetigkin egitimi alanindaki genel bilgilere sahip
oldugu ancak bu bilgileri egitim ortaminda uygulamay: igsellestiremedikleri
goriilmiistiir. Egitimcilerin orgiin egitim aliskanliklarini devam ettirme egiliminde
oldugu, yetiskinlerle c¢alismalarina ragmen pedagojik davranislari siirdiirdiig,
6grenenlerin benlik algisinin egitime etkileri konusunda diisiik bir farkindalik i¢inde
oldugu, yetiskinlerin deneyimlerinin 6nemli oldugunun farkinda oldugu ama
deneyimlerin egitim ortaminda paylagilmasi konusunda kararsizlik yasadigi
saptanmustir. Pedagojik donemde daha ¢ok goriilen egitim ortaminda otoritenin
Ogretmen tarafindan saglanmasi davranigini ise hala devam ettirdikleri belirlenmistir.
Egitimcilerin yetigkinlerin, egitici tutumundan kaynakli egitimi terk nedenleri
hakkinda farkindalik diizeylerinin diisiik oldugu bulgulanmustir.
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Andragogical Knowledge of the Educators

Introduction

In the recent years, adult education has become an increasingly important and renowned field within Turkey. In
its broadest definition, adult education, which is an extensive part of lifelong education, is a methodical, systematic
and organized process of education that is directed towards adults and those who are out of school (Geray, 2002).
In Turkey, the responsible organization for the construction of this systematic and organized process of education
directed towards adults is, the General Directorate of Lifelong Learning(GDLL) operating under the Ministry of
National Education(MoNE).

General Directorate of Lifelong Learning was founded in 2011 with the decree with force of law no 652 and its’
duties are defined by the same decree (Organisation and Duties of the Ministry of National Education, 2011).
Issues such as creating policies aiming to popularize lifelong education and teaching besides the compulsory
education, implementing, observing and evaluating these policies are among these duties. Along with these,
General Directorate of Lifelong Learning is responsible for the high-level policy documents such as strategy
documents about developing the qualification of the personnel working at its attached institutions and development
plans (Tenth Development Plan, 2014-2018). Education takes place in 989 public education centers and 19
maturation institutions attached to the General Directorate and is carried out by 7.130 tenured and around 68
thousand untenured educators (MoNE GDLL Monitoring and Evaluation Report, 2017). According to the 2017
data, in 3229 different programs education is free, provided that there is adult demand (GDLL Modular
Programmes, 2017).

According to the Eurostat data released on February 2017, the participation rates to these trainings for adults is
5.8% (Eurostat, 2017). As adults partake in educations they desire, the profile of the educators working with them
stands out as an important component.

Job titles and status of the educators working in the public education centers, which carry out the adult
educations/trainings throughout the country, show variety. Educators can work as volunteer educator, teacher,
expert and master educator. Tenured teachers working under Ministry of Education have the utmost priority at
being employed at public education centers. In the cases of tenured teachers not being sufficient, expert or master
educators or volunteer educators are chosen to be assigned (Legislation for Public Education Centers, 2011).

Numbers of different titled adult educators are shown in Table 1.

Table 1. Number and Tenure Statuses of Educators Working in Public Education Centers

Tenure Statuses of the Educators Number
Tenured Teacher 6.630
Assigned Teacher 238
Tenured- Assigned Master Educator 262
Untenured Master Educator 67.723
Total 74.853

Source; MoNE GDLL Monitoring and Evaluation Report, 2017.

On inspection of the table, it can be seen that there is a large number of untenured master educators despite the
fact that legislation states that tenured teachers have priority for the appointments. When tenured and untenured
educators are assessed according to their education levels, tenured educators, despite rarely being high school
graduates, are expected to hold at least an associate degree in accordance with the recently changed teacher
appointment criteria. Untenured educators however, are able to give courses as primary, secondary or high school
graduates as long as they have the necessary mastership qualifications for their fields (MoNE Regulations for
Institutions of Non-Formal Education, 2010). Legislation allows educators from a broad range of academic
backgrounds (primary school graduates to doctorate graduates) to work in public education centers. In this sense,
it is fair to say that there are primary, secondary and high school graduates who had not pedagogical formation
training, university graduates who had not pedagogical formation training and educators who had pedagogical
formation training.

Pedagogical formation has two connotations in Turkey. First of all, it is the one of the prerequisites of working as
a teacher in Turkey (MoNE Informative Report, 2017). Anyone who desires to apply as teachers to schools under
the Ministry of National Education, should have the certificate showing that they have completed the pedagogical
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formation training. Secondly, it proves that the teachers are qualified in children education. Teachers who had
pedagogical formation should have the skills and knowledge to enable education and learning processes of the
children. Nevertheless, educators working in the public education centers, work with adults in adult directed
courses. Learning dynamics of the adults are different than of children.

The fact that adults’ learning styles are different from children’s learning styles cannot be interpreted as one of
these learning styles is superior to the other. The differences between the adults’ and children’s experiences,
knowledge and perceptions related to life and learning inevitably have some reflections in the learning
environment. The basic difference between these two learnings is that the pedagogical model expects commitment
and compliance from its followers and the most important motivation for achievement is the competition for note
(Knowles, Holton and Swenson, 2014). Moreover, child education is in the scope of compulsory education. Yet,
adult education is a voluntary process (Kurt, 2014). More than extrinsic motives, it relies on intrinsic motives such
as the desire to be respected. In our country, educators coming together with adults in this process are people
specialized on the children’s learning dynamics as a result of the formation education given to them at university.

On inspection of the pedagogical formation programme, it can be seen that lifelong learning is also included
(Council of Higher Education Formation Programme, 2017). However, the question of how lasting the lifelong
learning knowledge acquired during the pedagogical formation for those who work with adults should be dealt
with separately. Almost all of the educators who participated to the survey started their professional lives in formal
education institutions and started working in public education centers afterwards. Even for a limited time, these
educators adhered to what is expected from a teacher in formal education. There are also thousands of educators
who have not received pedagogical formation but are actively working in public education centers.

Educators who work with adults in public education centers are expected to know principles and methods, also
referred to as “andragogy” in terminology, that have different qualities than principles of child learning. These
principles and methods have 6 main components.

1- Need to Know: Adults need to know why they should learn before starting to learn something. Adults put
a significant effort into researching the benefits of learning and the negative consequences of not learning
before beginning the learning on their own (Tough, 1979).

2-The Learners’ Self-Concept: Adults, in accordance with the attitudes and behaviours expected from an adult
and the self-concept they constructed in line with these expectations, take the responsibility of their own
decisions and lives. When they reach this self-concept, they feel the profound psychological need to be
seen and treated as people who have the ability to guide themselves (Knowles, Holton and Swenson, 2014).

3-Role of the Experience: Adults participate in a learning environment with more and different life
experiences than children and adolescents. The most valuable resource in adult education is the pupil’s own
experience. Experience is the alive textbook of the adult learner (Lindeman, 1969).

4-Readiness to Learn: Adults are ready to learn things they need to know and execute to effectively handle
real life situations (Knowles, 1990).

5- Orientation to Learning: Children’s and adolescents’ learning is subject based, adults’ orientation to
learning is problem and life based (Knowles, Holton, Swenson, 2014). Adults do not put effort into learning
information that does not help with them solving the real-life problems.

6- Motivation: Adults, in addition to being responsive to external motivators such as better jobs, higher
salaries, have a high potential to respond to internal motivator such as better job satisfaction, self-respect
and a better life quality (Knowles,1990).

Although a lot of factors come into play in the background of adult learning, it is mostly affected by these 6
principles that is known as the andragogical approach. Reflections of these principles are seen in educational
environments. However, the educators’ inadequate awareness of how adults learn, how to communicate with them,
and the effect of adults’ learning psychology on learning, results in negative outcomes such as the adult
discontinuing with the education (Quigley, 1998; Karabacak, 2011)

In the research focusing on educators working with adults, it has been stated these educators should have some
characteristics supporting andragogical principles. These characteristics include showing interest in adults,
supporting and encouraging them and ensuring the establishment of an environment of dialogues (Kilavuz, 2003).
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In addition, respecting the experiences of learners and possession of the skills needed to be able to use effective
communication techniques are also among the characteristics to be possessed by an adult educator. It has been
determined that for adult educators to gain these characteristics they need to have training in the field of adult
education and the skills and competences of the educators already teaching adults should be enhanced (Duman,
1991).

Even though in Turkey, adult education in the fields that require hand crafting are carried with vocationally
specialized individuals, it might be necessary to have knowledge about the learning dynamics of the adults in the
class. Because even the educators who are university graduates have pedagogical knowledge. It is possible that
those who are not university graduates to have little knowledge on the basic dynamics of education. Educators
learn about adult education while working on the field. However, there is no information on the level of knowledge
they acquire on adult education.

Purpose of the Study

The aim of this research was to measure the andragogical knowledge level of educators who graduated from
different fields in universities and who are currently working with adults in public education centers in 11 cities.
In light of this goal, we tried to answer the following questions.

1- What is the educators’ knowledge level and perception of need to know, one of the basic principles of
andragogy, and its’ reflections in educational environments?

2- What are educators’ thoughts on learners’ self-concept and the effect of self-concept on educational
environments?

3- What is the educators’ perception of the role of the learners’ experiences principle and what is their level
of knowledge about the effects of this principle on educational environments?

4- What is educators’ perception and expectation about the effects of readiness to learn principle on
educational environments?

5- What is the educators’ perception of adults’ orientation to learn and what is their knowledge of the
reflections of this principle in educational environments?

6- What is the educators’ perception and knowledge level on adults’ learning motivations?

Method

Research Design

In this study which aims to measure the andragogical knowledge of the educaators who work wit adults at public
educatlon centers, descriptive survey model is used. Statements which were constructed in line with the 6 basic
principles of andragogy were included in the survey. Data obtained after the testing was systematically described
and the descriptions were interpreted also in light of the previous studies conducted in the field. Statements which
were found to be insignificant in the interpretation was not included in this article. Firstly, interpretation was
conducted for each principle title considering the variables such as frequency, education level and profesional
experience. Then, the relationship between the subtitles was emphasized and by investigating the causal relations
in the answers given to andragogical statements, results reported in the findings sections were achieved.

Participants

The participant pool consisted of educators actively working (at the time the data was gathered) in one of the 12
education centers in 11 cities including Antalya, Balikesir, Izmir, Denizli, Sanlurfa, Adana, Istanbul (both Asian
and European sides), Trabzon, Erzurum, Gaziantep, and Ankara. This concluded to a total number of 592 educators
working at 57 different subject areas that completed the survey assessing andragogical knowledge. Educators' ages
change change from 23 to 62 and their experience of working in nonformal eduvation varies from 3 months to 32
years. In terms of education levels, educators have highschool, associate, bachelor and master degrees.

Data Collection

Data was collected with a 5-point Likert survey. The survey was prepared with statements composed of andragogy
principles. While developing the scale, scale development measures (Biiyiikoztiirk, 2005), academic studies that
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had developed scales on adult education (Tezcan, 2012) and references for data collection methods (Yildirim &
Simsek, 2006) were used.

After the survey is prepared, 1 associate professor and 1 assistant professor who had their PhD's in the adult
education field and 1 assesment and evaluation specialist statistician who is working at the General Directorate
of Lifelong Learning were consulted to see whether the statements were suitable for the purpose of the study and
whether they were understandable enough and whether they complied with the basic principles of andragogy.
According to their feedbacks, 2 of statements from the survey which was orginally designed to have 35 statements
were omitted and some of the statements were shortened or rewritten in order to achive clarity.

For the pilot testing, out of the 28 public education centers in Ankara, 4 public education centers which were more
acccessible for the researcher were selected. The survey was given to 67 educators working in these centers. After
the testing, 1 statement which was cuncluded to be inefficent was also omitted and the number of the statements
were decreased to 33. According to the feedback in the pilot testing, some of the statements were reconstructed
and the final form of the survey was actualized.

Data Analysis

In the study, personal information form to collect the demographic data and a likert survey to measure the education
level were used. The survey was applied to 592 educators which constituted the whole of the study and the obtained
data was interpreted in light of the frequency and mean values. During the analysis, an expert in the field of
assessment, evaluation and statistics working at the General Directorate of Lifelong Learning was consulted and
necessary revisions were made prior to concluding the analysis.

Findings

The Need to Know

In andragogy, the need to know represents the strong need of learners to know what they're learning, the reasons
why they're learning, and the learning outcome they will gain from it. When the prevalent statements regarding
the need to know are examined, it is seen that participants have generally replied with high and similar averages
that they strongly agree to the statements on knowing about the topics they will be taught and how to apply the
newly learned knowledge into their own lives as well as knowing the positive learning outcomes of a subject would
increase their desire to learn. This result could mean that the educators who are working with adults are aware of
the importance regarding the need to know for adults. The fact that the statements regarding the need for cognition
have high and similar averages can also be interpreted as survey results are a confirmation for the need to know,
one of the main principles of adult education, should be satisfied. In spite of this situation, educators agreed to the
statement on giving information to course attendees about what they will learn with a lower frequency.

All of the educators that filled in the survey had pedagogical formation certificates and almost all of them were
individuals who started working with adults in public education centers after working in formal education. In
formal education, there are no expectations from these teachers to give children explanations about why they
should learn a subject. The data from the survey illustrates that although the teachers who had adopted this
behavioural pattern have knowledge of the need to know, nevertheless they have internalised behaviours and
attitudes of formal education and they continue these behaviours and attitudes in adult learning environments.

The fact that educators who agree to the statement of knowing the negative outcomes of not receiving education
can increase the inclination towards education show a tendency to inadequately inform the course attendees, can
illustrate that teachers are aware of this topic, yet they fail to implement it.

When the relationship between the variable of need to know and the variable of the time spent working with adults
is examined, it is seen that with increasing length of time spent working with adults, the rate of agreement by the
educators with the statements included within the dimension of adults’ need to know is also increasing. With
increasing length of service in public education centers, the educators were found to have more internalized the
importance of knowing what to learn and how to learn for adults.
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Table 2. The Time Spent Working with Adults and Frequencies Related to Need to Know

Time Spent Working with Adults X
0-4 vyears 4,11
5-10 years 4,44
11- 16 years 4,45
16 years and more 4,67

Adults take part in educational activities on the grounds of different motives. According to Houle, learners can be
divided into three groups on the basis of their motives; goal-oriented learners, activity-oriented learners and
learning-oriented learners (Houle, 1961). In the table, there is only one sentence concerning learning motives of
adult learners. This sentence indicates that adults only learn to have knowledge. The frequency value
corresponding to the “undecided” option for this sentence may be interpreted as the educators’ not having exact
knowledge about adults’ motives to learn.

Table 3. Participants’ Need to Know

Participants’ Sentences Related to Need to Know X
1. Before starting the education, | give information about what participants 4,2
should learn.

2. If the participant knows about the subjects they will learn, their desire to 4,6
learn will increase.

3. Participants only learn to be knowledgeable about the subject. 2,9
4. If the participants are informed about why they should learn before 4,3
starting the education, the learning will be facilitated.

5. If the participant knows about the benefits of learning, their interest in 4,5
education will increase.

6. Participants’ knowledge of how to apply the information learnt to their 4,6
lives, will positively affect the learning.

7. Knowing the effects of the educations on the vocational progress will 4,5
increase participants’ desire to learn.

8. Knowing the negative consequences of not having an education will 4,1

increase the tendency to learn.

The Learners’ Self-Concept

Self-concept can be defined as one’s perceptions, emotions, thoughts, and attitudes towards themselves (A¢ikg6z
Un, 2005). This self-concept directly affects the general conduct towards various areas in daily life. Therefore,
having a positive self-concept means having positive attitudes, conducts, and perceptions in daily life. According
to Rogers (1969), this positive self-concept is not only necessary for daily life, but also for learning. Self-concept
in andragogy signifies adults’ psychological need to be perceived as having the ability to guide themselves and the
responsibility of their own decisions, and be treated accordingly (Knowles,1996). Within their learning
environments, adults want to see behaviours and attitudes that match with their self-concept.

Educators, who have answered the survey in the context of the self-concept of learners, expressed that they strongly
agree to the statement about adults’ active participation will increase the course attendees’ success. Likewise, they
strongly agreed to not being completely bound to what educators offer but also doing different out of class activities
on related subjects will positively affect the learning. Despite the high averages of “strongly agree” on these
statements, it is seen that educators agreed to the statement concerning course attendees being responsible in
educational activities will lower the abandonment rates on a lower average. Under these circumstances, it is
understood that educators do not have full awareness regarding the self-concept of course attendees. It can be
interpreted that educators’ approach supports active participation in lectures and learning outside of lectures, which
are among established criteria for increasing success in the context of educational sciences, but they need to be
more informed about adults’ desire to take more responsibility in the formation of certain educational activities.
Moreover, within the scope of programme planning in adult education, lack of certain knowledge can mean that
the educators do not know how to give course attendees responsibility.
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Among the important components of andragogy there are the self-concept of adults and the opinions of educators
regarding the self-concepts of the course attendees. Those who want to plan all aspects of their lives according to
their own needs and desires, and define themselves as adults to the extent they can accomplish this, come to the
public education centres as course attendees. On the basis of what is mentioned above, the educators were asked
about their opinion on the statement "a communication between the educator and the course attendee where the
educator is an instructor and not a teacher increases the success". It is seen that the opinion they presented were
that of "strongly agree".

While the statement about educators treating course attendees as students will facilitate learning was answered
with "disagree™, it is seen that this statement was evaluated with an average close to the undecided boundary. In
the light of this data, it can be reached to the conclusion that adult course attendees need an instructor more than a
teacher, that they are not in need of educators with pedagogic attitudes, and that the educators are aware of this.
Despite being aware of this, the fact that the number of the participants marking the response option “undecided”
for the statement “treating course attendees as students will facilitate learning” is close to the number of
participants marking “agree” response option for the same statement can illustrate that educators are
knowledgeable about the qualities an adult educator should possess but still their inclination to treat course
attendees with attitudes typical of child education continues.

When a statement was evaluated depending on the educators’ branches, it was found that the level of agreement
of the educators teaching at secondary education is higher than that of the classroom teachers. This might indicate
that as the classroom teachers work with younger students, they might have adopted pedagogical attitudes; yet,
educators working at secondary or high school levels might have been closer to andragogical attitudes due to their
students’ ages.

Table 4. Frequencies for the 14th Statement Depending on the Educators’ Branches

Branch Number X
Classroom teachers 389 2,80
Branch teachers 189 3,14
Branch is unknown/no response 14 -

Another striking point is, educators strongly agreed to the statement “Educators recommending resources to use
outside of the class positively affects the learning”. Same educators strongly agreed to the statement “adults doing
out-class activities affects learning positively”, but with a lower point average. This can be interpreted to mean
that educators think even though they recommend resources, adults might not complete (due to the requirement of
their own lives etc.) the necessary out of class activities

Table 5. The Learners’ Self-Concept

Statements About the Learners’ Self-Concept X
9. Course attendees’ having responsibilities in the formation of certain educational activities will 4.04
decrease the desertion rates.

10. Actively participating to the education will increase the course attendees’ success. 4,56
11. Not being solely bound to what educators offer and doing out-class activities related to the 4,20
subject, positively affects learning.

12.Educators recommending resources to use outside of the class positively affects the learning. 4,31
13. A communication between the educator and the course attendee where the educator is an 4,15
instructor and not a teacher increases the success.

14. Educator treating the course attendee as a student will facilitate the learning for the course 2,93

attendees who have a formal education background.
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The Role of the Learners’ Experiences

In adult education, for teachers and learners, whiteboards, projectors, videos and DVDs, digital resources, internet
based online links and besides that written material like course textbooks, activity sheets can be used as resources
(Scales, 2015).

According to Lindeman, along with the aforementioned resources, the most effective material that can be used in
adult education is adults’ own life experiences (1969). Adults obtain many different experiences across time and
these experiences contribute to their individual differences. At the same time, to make the learning lasting and
meaningful they refer to their own experiences and they learn subjects that are more related to their own
experiences faster. In this sense, in educational activities, learners’ experiences are both a material that contributes
to perseveration of the learning and a dynamic that influences the continuation of it.

Related to the roles of previous lives and experiences on learning, the statement of “association of trainings with
the previous learnings positively affect learning” was strongly agreed to by educators with a high average. This
result shows that the educators understand the association of previous learnings with the newer ones is important
for the consolidation of the newer learning processes, as Lindeman states. Additionally, the statement about
covering the topics of education with examples that can be related to the course attendees’ own lives positively
affects the learning, has a lower average. It can be explained as educators having no clear information about which
experiences can be related to the education.

Educators strongly agreed to the statement about allowing course attendees to share their experiences increase
their desire to learn. However, despite this, the statement about allowing course attendees to share their experiences
decrease the desertion rates have a lower average. In accordance to this, it could be concluded that educators
believe that experiences have an effect on the course attendees’ learning, but they do not have enough information
about its” effect on course attendees’ continuation of their education or their desertion.

Table 6. The Role of The Learners’ Experiences

Statements About The Role of The Learners’ Experiences X

15.Covering the subjects with examples related to course attendees’ lives positively 4,27
affects the learning.

16.1t will be beneficial to include subjects where course attendees can improve 4,25
their own personal qualities.

17.Valuing course attendee’s and his/her lifestyle positively affects the learning. 4,36
18.Giving equal opportunities to course attendees for participation to in-class 4,20
activities decreases the desertion numbers.

19.Allowing course attendees to share their experiences increases the desire to 4,36
learn.

20.Association of the educations with the previous learning processes positively 4,59

affects the learning.

When the variable of the time spent working with adults was taken into consideration, it was seen that with
increasing time spent working with adults, the participants’ agreement with the statements about supporting
experience sharing also increases. This points out that independent of variables such as age and branch, with
increasing time spent working with adults, educators better learn the learning characteristics of adults; thus, they
change their attitudes and move away from the attitudes they adopt in formal education.

Table. 7 Frequencies for the 19th Statement in Relation to the Time Spent Working with Adults
Time Spent Working with Adults X

0- 4 years 4,11
5-10 years 4,25
11- 16 years 4,40
16 years and more 4,41
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Readiness to Learn

One’s readiness to learn defines a time period which progresses differently from pedagogy in adult education. In
the pedagogy, the main dynamic of readiness to learn is seen as age. However, in adult education, it is related to
adults passing to another period of their lives or elevating themselves in line with their personal progress.
Readiness to learn is a developmental requirement of one developmental period to another (Knowles, 1996) .

In the survey, on the readiness to learn principle, educators have agreed with the fact that different education
methods speed up the process of readiness to learn. However, a low percentage of educators have strongly agreed
to the statement claiming the usage of role models would facilitate one’s readiness to learn. In this context, it could
be said that though educators are aware of the importance of using different education methods, their awareness
of using role models in education, which is one of the most important methods, is quite low.

Table 8. Participants’ Readiness to Learn

Statements About Readiness to Learn

22.Showing how the acquired knowledge of people who received the same 4,30
education helped their lives increases course attendees’ readiness to learn.

23.Using different learning methods during the education positively affects the 4,41
SuCcCess.

Orientation to Learning

Differently from the formal education, in adult education, the most important approach that should be embraced
is not through subjects but through situations (Bilir, 2004). In contrast to children’s and adolescents’ subject
directed learning, adults learn through life or problem centric approaches. Adults choose to learn subjects that can
help with the problems they face in their daily lives. They choose to be in environments where they can actualise
such learning activities and gravitate towards learning the subjects that serve this purpose.

In the survey, educators strongly agreed to the statement about adults’ having tendencies to learn subjects that they
need in their daily lives. However, despite this, the awareness about the benefits of discussing the solutions to
certain problems of the daily life is understood to be low. It can be interpreted as educators not having the adequate
knowledge about the effects of certain classroom activities on continuation of adults’ education and their
inclination towards education.

Table 9. Participants’ Orientation to Learning

Statements About Orientation to Learning X

25.Handling of the subjects that are needed in daily life contributes to orientationto 4,45
learning.

26.Mentioning of the problems related to the subjects handled during the education 4,10
and finding solutions to these problems in class environment helps with the adults’
continuation to education.

When evaluated within the context of the variable of the time spent working with adults by the educators; it was
found that in an independent manner form the variable of branch and gender, with increasing time spent working
with adults, their agreement with the statements about orientation to learning also increased. This might be
interpreted as in their first years in adult education, educators may start to recognize that curriculum-based learning
in formal education does not support meaningful learning in adulthood.

Table. 10. Frequencies for the 25" Statement in Relation to the Time Spent Working with Adults
Time Spent Working with Adults X

0-4 years 4,31
5-10 years 4,39
11- 16 years 4,44
16 years and more 4,48
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Motivation

Motivation to learn could be found naturally in anyone. Everyone would like to learn but it is hard to know what,
when, where to learn. (Scales, 2015). However, in adult education it is important for educators to know these
constituents. Dynamics which motivate to learn also affects starting, continuation and completion of education. It
is possible to claim that inner and outer motivators have an effect on inner and outer motivators. Although adults
act due to the effect of outer motivators (finding a better job, getting a better wage and so forth); they could go
through periods in which they feel pressure of the inner motivators (increase of self-respect, increase of life quality
and so forth) more.

In the analysis of the survey, it was understood that educators are aware of the outer influences motivating the
learner, however educators are in need of a training on the effect of education on self-respect or the importance of
sharing of experiences.

Adulthood defines a period when one takes their own decisions and establishes their own rules. Outer interventions
have repercussions since it would damage one’s own perception of adulthood. In the survey data, it is observed
that educators embrace the approach of holding class authority only themselves. However, it is known that adults
do not support regulations which are not established with consensus with them and left them out. If the educator
insists on regulations, it is known for adults to discontinue their education as a backlash to the authority. In this
context, it could be said that educators continue with their approach on management of classes given to one’s in
pedagogic period and they cannot provide a natural learning environment in accordance to adulthood period.
Additionally, in accordance to the perception of authority, when sentences of number 14 under the headline of
self-perception as well as number 30 under the headline of motivation are examined, collected average points lead
to the conclusion that educators believe being able to hold class authority should be a defining characteristic of an
educator.

When considered within the context of the time spent working with adults, it is seen that with increasing time, the
importance of the gains of learning is more recognized in the motivation of adults. However, in relation to the
opinions about authoritative attitudes, no significant changes were observed with increasing time spent working
with adults. This might be explained on the basis of the educators’ perceptions of the behaviors to be exhibited in
the class by a teacher regardless of the characteristics of the learner group.

Table 11. Participants’ Motivation

Statements About Motivation X
27.Belief of education will improve the quality of life encourages learning. 4,34
28.1f education helps with employment then interest in activities will increase. 4,52
29.Thinking that education will improve self-confidence created a desire to learn. 4,25
30.Sharing of authority between the educator and the learners in class increases to 3,84

desire to continue the education.
31.Allowing learners to participate to the courses will increase interest in activities. 4,27

When we look at the whole of the survey, different statements about allowing adults to actively participate to
educational activities, the reasons for quitting education and the need for educators to have more of an instructor
role than a sole teacher role seem to have similar averages. This might be interpreted as the results of the survey
having an internal consistency.

Results

After the survey conducted with 592 adult educators working in public education centers in 11 provinces across
Turkey, it is found out that;
e Itis seen that educators who work at public education centers have certain knowledge of the principles
of adult education, but educators are unable to implement their knowledge,
e Educators lack certain specific knowledge about adult in learning environments and this affects their
attitudes and behaviours in class,
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Educators are inclined towards keeping their formal education habits in situations where they have the
knowledge but not the implementation of it,

With increasing time spent working with adults, they start to exhibit attitudes and behaviors more
complying with the principles of adult education,

Difficulties are experienced in abandoning authoritative attitudes in the class, which is because of the
beliefs about the behaviors to be possessed by the teacher,

Adults’ self-confidence increases with education but educators’ awareness of it is low,

Educators are unable to fully grasp the relationship between adults’ learning psychology, self-concept
and their reasons to quit the education.

Educators are aware of the fact that association of the education with real life situations contributes to the
adults’ continuation to education, but they do not sufficiently act on it,

Despite educators finding use of different method and techniques important, they need training on some
methods and techniques such as including role models or working with groups and their functions on
adult education,

Educators are unable to establish the link between pedagogical approach and reasons for desertion and
for this reason, they need trainings about the differences between andragogy and pedagogy,

Despite educators knowing that experiences are important in adult education they experience uncertainty
about which experiences are useful in learning environments,

The understanding of authority that is valid in pedagogical learning environments still exists in adult
educators and educators’ awareness about the effects of this approach on learning environments should
be increased,

Related to the sense of authority, educators think that this approach is a common quality all educators
should share,

Educators do not sufficiently know about the dynamics of orientation to learn and educators should be
informed about the facts that environments where educators only give information negatively affect
adults’ continuation to education and it is important for educators to take up an instructor role in adults’
orientation to education,

Educators do not have enough information about the motivational aspects of orientation to learning,
Educators are knowledgeable about the dynamics which contribute to adults’ reasons to participate and
continue to educations, but they need education on underlying reasons of why adults abandon the
education,

Educators are aware that adults’, as people who have self-concept, active participation to class activities
increases the success; however, they have low awareness about the relationship between not allowing
adults to participate to certain activities and the desertion rates,

Despite the fact that educators state recommending out-of-class resources have a positive impact on
learning, they think that due to the demands from their personal lives’ adults are unlikely to use these
resources, and educators’ awareness about the place of self-learning in adult education should be
increased,

Suggestions

It is suggested that;

1-

Adult educators working in public education centers should receive training on adult education that
includes topics such as: principles of adult education (andragogy), basic concepts of adult learning
environments and communication in environments of adult education,

Educators should receive in-service trainings which involve field specific topics such as: adult
development stages, adult psychology, adult learning psychology, adults’ motivational oreintations,
adults’ reasons to quit trainings, use of materials in adult education, psychological counselling and
guidance applications in adult education,
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The qualifications to be possessed by adult educators should be determined and the educators should be
informed about these qualifications for them to acquire these qualifications,

In-service trainings should be systematically repeated,

Educators should be provided with material that has field information on adult education,

Trainings of the educators should be facilitated not only through in-service training but also through
distance training and projects,

Studies and surveys directed towards educators should be repeated in certain periods and the content of
the educators’ training should be updated according to the obtained data,

The collaboration between National Ministry of Education and adult university departments of adult
education should be improved,

Personnel who have expertise on adult education should be trained or employed within the body of
Ministry of National Education General Directorate of Lifelong Learning.



Tiirkiye’de Yetiskinlerle Calisan Egitimcilerin Andragojik Bilgi Diizeyi

Giris
Yetigkin egitimi tilkemizde son yillarda 6nemi giderek artan ve adin1 duyurmaya baslayan bir dal haline gelmistir.
Hayat boyu 6grenme kavrami i¢inde genis bir yere sahip olan bu dal, en genel tanimi ile yetiskinlere ve okul
disindakilere yonelmis diizenli, dizgeli ve orgiitlii bir egitim siirecidir(Geray, 2002). Ulkemizde yetiskinlere
yonelik bu dizgeli ve orgiitlii egitim siirecinin yapilandirilmasindan sorumlu birim Milll Egitim Bakanlig1 Hayat
Boyu Ogrenme Genel Miidiirliigiidiir.

Hayat Boyu Ogrenme Genel Miidiirliigii 2011 yilinda 652 sayili kanun hiikkmiinde kararname ile kurulmus olup
gorev alanlar1 kararnamede belirtilmistir (Milli Egitim Bakanliginin Teskilat ve Gorevleri, 2011). Gorev alanlar
arasinda zorunlu egitim disinda, egitim ve 6gretimi hayat boyu devam edecek sekilde yayginlastirmak amaciyla
politikalar olusturmak, bu politikalar1 uygulamak, izlemek ve degerlendirmek gibi bagliklar bulunmaktadir.
Bunlarin yaninda, kendine bagh kurumlarda calisan personelin niteliginin gelistirilmesi konusunda strateji
belgeleri ve kalkinma planlar1 gibi iist politika belgeleri Hayat Boyu Ogrenme Genel Miidiirliigii miikellef
kilinmistir (Onuncu Kalkinma Plani, 2014-2018) . Genel Miudiirliige bagli 989 halk egitimi merkezi ve 19
olgunlagma enstitiisii ile yetiskin egitimlerine devam edilmektedir. Egitimler, 7.130 kadrolu ve sayilar1 degismekle
birlikte 68 bin civarinda kadrosuz egitimci ile gergeklestirilmektedir (MEB HBOGM izleme ve Degerlendirme
Raporu, 2017). 2017 yilt verilerine gére 3229 farkli programda egitimler yetigkinler talep ettigi takdirde ticretsiz
olarak verilmektedir (HBOGM Modiiler programlari, 2017).

Ulkemizdeki yetiskinlerin bu egitimlere katilma oranlar1 2017 subat ayinda agiklanan Eurostat verilerine gore
%5.8 oranindadir (Eurostat, 2017). Yetiskinler gereksinim duyduklar1 alanlarda egitimlere katilirken onlarla
calisan egitimcilerin profili onemli bilesen olarak kargimiza ¢ikmaktadir.

Ulke genelinde yetiskin egitimi etkinliklerini gerceklestiren kurumlar olarak halk egitimi merkezlerinde gérev
yapan egitimcilerin ¢alisma unvan ve statiileri farklilik gdstermektedir. Bu kisiler goniillii 6gretici, 6gretmen,
uzman ve usta Ogretici gibi sifatlarla c¢aligmaktadir. Halk egitimi merkezlerinde c¢alisacak egitimcilerin
gorevlendirme esaslarinda dncelik sirasi ilk olarak Milli Egitim Bakanligina bagh kadrolu 6gretmenlerdir. Kadrolu
Ogretmenlerin yeterli olmadigi durumlarda uzman ve usta 6gretici ya da goniilli 6gretici gérevlendirme yoluna
gidilmektedir (Halk egitimi merkezleri mevzuati, 2011).

Yetiskinlerle ¢alisan degisik sifatli egitimcilerin sayilar1 Tablo 1°de verilmistir.

Tablo 1. Halk Egitimi Merkezlerinde Goérev Yapan Egitimcilerin Kadro Durumu ve Sayisi

Egitimcilerin Kadro Durumu Sayisi
Kadrolu Ogretmen 6.630
Gérevlendirme Ogretmen 238
Kadrolu-Goérevlendirme Usta Ogretici 262
Kadrosuz Usta Ogretici 67.723
Toplam 74.853

Kaynak; MEB HBOGM izleme ve Degerlendirme Raporu, 2017

Mevzuat geregi halk egitimi merkezlerinde oncelikle kadrolu &gretmenlerin gérevlendirilmesi yoniinde karar
alinmis olmakla birlikte tabloya bakildiginda kadrosuz usta Ogreticilerin sayilarimin oldukga fazla oldugu
goriilmektedir. Kadrolu ve kadrosuz egitimciler, egitim diizeyleri itibari ile degerlendirildiginde; kadrolu
egitimciler arasinda az sayida lise mezunu bulunmakla birlikte, degisen 6gretmen atama kriterleri dogru orantili
olarak son yillarda bu egitimcilerin en az 6n lisans mezunu olmasi beklenmektedir. Kadrosuz dgreticiler ise kursun
niteligine bagl bir sekilde alaninda ustalik belgesine sahip oldugu takdirde ilkokul, ortaokul veya ilkogretim okulu
mezunu da olsalar halk egitimi merkezi biinyesinde kurs agabilmektir (MEB Yaygin Egitim Kurumlari
Yonetmeligi, 2010). Mevzuat halk egitimi merkezlerinde ilkokul mezunundan, doktora mezununa kadar ¢esitli
egitim diizeylerinde egitimcinin gérev almasina olanak vermektedir. Bu durumda halk egitimi merkezlerinde
gorev yapan egitimciler arasinda ilkokul, ortaokul ya da lise mezunu olup pedagojik formasyonu olmayanlar,
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iiniversite mezunu olup pedagojik formasyonu olmayanlar ve pedagojik formasyona sahip egitimcilerin bulundugu
sOylemek miimkiindiir.

Pedagojik formasyonun iilkemizde iki anlami bulunmaktadir. ilki Tiirkiye’de 6gretmenlik yapilmasinin temel
sartlarindan biridir (MEB Bilgi Edindirme, 2017) Milli Egitim Bakanligina bagh okullarda 6gretmenlik igin
basvurmak isteyen her kiside formasyon belgesi bulunmak zorundadir. ikinci anlamm ise 6gretmenlik isini
gerceklestirecek kisilerin ¢cocuk egitimi alaninda uzman oldugu ispatlayan bir belgedir. Cocuklarin egitim ve
ogrenme siireclerini kolaylagtirict her tiirlii bilgiye sahip olundugunu ifade eder. Ancak halk egitimi
merkezlerindeki egitimciler yetiskin egitimi etkinliklerinde yetiskinlerle ¢aligmaktadir. Yetigkinlerin 6grenme
dinamikleri ¢ocuklarinkinden farklidir.

Yetiskinlerin 6grenme stillerinin ¢ocuklarinki ile ayni olmamasi, bu dgrenmelerden birinin digerinden {istiin
oldugu seklinde yorumlanmamalidir. Yetiskinlerin ve ¢ocuklarin, hayata ve dgrenmeye yonelik deneyimleri,
birikimleri, algilari arasindaki farkliliklarin grenme ortamina yansimasi kaginilmazdir. Iki grenme arasindaki
temel farklilik pedagojik modelin taraftarlarindan bagimlilik ve uyumu beklemesi ve basari igin en onemli
giidiileyicinin not rekabeti olmasidir (Knowles, Holton ve Swenson, 2014). Ayrica ¢ocuk egitimi zorunlu egitim
kapsamindadir. Ancak yetiskin egitimi her seyden oOnce istege baghdir (Kurt, 2014). Not gibi dissal
giidiileyicilerden ¢ok saygi gérme istegi gibi i¢sel uyaranlarin 6grenmeleri belirledigi bir siiregtir. Ulkemizde
yetiskinlerle bu siiregte bir araya gelen egitimciler ise iiniversitede aldiklar1 formasyon egitimi ile ¢ocuklarin
ogrenme dinamikleri hakkinda uzmanlasmis kisilerdir.

Pedagojik formasyon programi incelendiginde; se¢meli dersler arasinda yagsam boyu 6grenmeye de yer verildigi
gbriilmektedir (YOK formasyon programi,2017). Ancak formasyon egitim sirasinda edinilen bu bilgiler
yetiskinlerle ¢aligsan kisiler i¢in ne kadar kalict oldugu ayir bir konudur. Ankete katilan egitimcilerin tamamina
yakina dgretmenlik yasantilarina 6rgilin egitimde baslayip sonradan halk egitimi merkezlerinde gérev yapmaya
baslanugtir. Orgiin egitimde bir dgretmenden beklenen rolleri bir siire de olsa yerine getirmislerdir. Ayrica
egitimciler arasinda formasyonu olmayan ama hali hazirda halk egitimi merkezlerinde aktif olarak gdrev yapan
binlercesi de bulunmaktadir.

Halk egitimi merkezlerinde yetiskinlerle ¢alisan egitimcilerden bilmesi beklenen, ¢cocuk 6grenme prensiplerinden
farkli 6zellikle sahip olan ve terminolojide andragoji olarak ifade edilen yetigkin 6grenme ilke ve yontemleri
bagslica 6 temel bilesene dayanmaktadir.

1- Bilme Gereksinimi: Yetigkinler bir sey 6grenmeye baglamadan dnce neden 6grenmeleri gerektigini bilmeye
gereksinim duyar. Yetigkinler bir sey kendi baslarina 6grenmeye girismeden once dgrenmenin getirecegi
yararlari, 6grenmemenin doguracagt olumsuz sonuglar1 aragtirmak i¢in kayda deger bir enerji harcar (Tough,
1979).

2- Ogrenenlerin Benlik Kavramn: Yetiskinler, bir yetiskinin sahip olmas1 beklenen tutum ve davranislara
yonelik gelistirdikleri benlik kavrami ile dogru orantili olarak; kendi kararlarinin ve yasamlarinin
sorumlulugunu iistlenirler. Bu benlik kavramina ulastiklarinda bagkalari tarafindan kendilerini yonlendirme
yetenegine sahip kisiler olarak goriillme ve ona gore davranilma yoniinde derin bir psikolojik gereksinim
duyarlar (Knowles, Holton ve Swenson, 2014)

3- Deneyimin Rolii: Yetiskinler bir egitim ortamina ¢ocuk ve genglerden daha farkli ve daha fazla yasam
deneyimi ile katilirlar. Yetiskin egitiminde en degerli kaynak 6grencinin tecriibesidir. Tecriibe, yetigkin
Ogrencinin yasayan ders kitabidir (Lindeman, 1969)

4- Ogrenmeye Hazir Olma: Yetiskinler kendi gercek yasam durumlart ile etkili olarak basa ¢ikabilecek igin
bilmeye ve yapabilmeye gereksinim duyduklari seyleri 6grenmeye hazir olurlar. (Knowles, 1990)

5- Ogrenmeye Yonelim: Cocuk ve genglerin konu merkezli grenmelerin yerine yetiskinlerin 6grenme
yonelimleri yasam merkezli veya sorun merkezlidir (Knowles, Holton, Swenson, 2014). Yetiskinler glinliik
hayatlarinda sorun olarak gordiikleri durumlari ¢6zmeye hizmet etmeyen bilgileri 6grenmek icin c¢aba
harcamazlar.
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6- Motivasyon: Yetigkinler daha iyi is, terfiler, daha yiiksek ticretler gibi bazi digsal giidiileyicilere yanit verici
olmakla birlikte, gizilgiicii en yliksek giidiileyiciler daha fazla is doyumu arzusu, 6z-saygi, yasam kalitesi vb.
gibi i¢sel baskilardir (Knowles,1990).

Yetigkin 6grenme ortamina arka planinda birgok etken ile birlikte gelmekle beraber en ¢ok andragojik yaklasim
olarak ifade edilen bu 6 ilkeden etkilenir. Egitim ortaminda bu ilkelerin yansimalar1 goriiliir. Ancak yetiskinlerin
nasil 6grendigi, onlarla nasil iletisim kurulmasi gerektigi ve yetigkinlerin 6grenme psikolojilerinin 6grenmeye
etkisi hakkinda farkindalig1 yeterli diizeyde olmayan egitimcilerin tutum ve davranislari 6grenme ortaminda
yetigkinin egitimi yarida birakmasi gibi birtakim olumsuz sonuglarin ortaya ¢ikmasina neden olmaktadir (Quigley,
1998; Karabacak A., 2011).

Yetiskinlerle ¢aligan egitimcilere yonelik yapilan calismalarda andragojik ilkeleri destekleyen bir takim 6zelliklere
sahip olunmasi gerekliligi ifade edilmektedir. Bu o6zellikler arasinda yetiskinlere ilgi gostermek, onlari
desteklemek, cesaretlendirmek ve diyalog ortaminin olusumunu saglamak bulunmaktadir (Kilavuz, 2003).
Bunlarin yaninda dgrenenlerin deneyimlerine saygi géstermenin ve etkili iletigim tekniklerini kullanma becerisine
sahip olmak bir yetiskin egitimcide bulunmasi gereken oOzellikler arasindadir. Bu bilgileri edinmek igin
egitimcilerin yetigkin egitimi alaninda 6grenim gérmelerinin gerekliligi ve hala var olan egitimcilerin bilgi beceri
ve yeterliliklerinin arttirilmasi gerektigi belirlenmistir (Duman, 1991).

Ulkemizde yetiskin egitimi el becerisi gerektiren alanlarda ve mesleki anlamda usta kisiler tarafindan yiiriitiilmekle
olmakla birlikte derslik ortamindaki yetiskinlerin 6grenmelerine yonelik dinamikler hakkinda bilgi sahibi olmalar1
gerekebilmektedir. Ciinkii {iniversite mezunu egitimciler bile pedagojik anlamda bilgiye sahiptir. Universite
mezunu olmayanlarin ise egitimin temel dinamikleri hakkindaki bilgi seviyesinin diisiik olmasi da olasidir.
Egiticiler yetiskin egitimine yonelik bilgileri alanda ¢alisirken 6grenmektedir. Ancak yetiskin egitimi alanina dair
hangi bilgileri ne diizeyde edindikleri hakkinda tam bir bilgi bulunmamaktadir.

Arastirmanin Amaci
Calismanin amact; {iniversitelerin farkli boliimlerinden mezun olmus, 11 farkli ilde halk egitimi merkezlerinde
yetiskinlerle calisan egitimcilerin andragojik bilgi diizeyinin olgiilmesidir. Bu amag¢ dogrultusunda asagidaki
sorulara cevap aranmigtir?
1- Halk egitimi merkezlerinde gbrev yapan egitimcilerin andragojinin temel prensiplerinden olan bilme
gereksinimine yonelik algisi ve bunun egitim ortamina yansimalar1 hakkindaki bilgisi ne diizeydedir?
2- Halk egitimi merkezlerinde gdrev yapan egitimcilerin dgrenenlerin benlik algisina iligskin bilgisi ve
benlik algisinin egitim ortamina etkilerine iliskin diislinceleri nelerdir?
3- Halk egitimi merkezlerinde gérev yapan egitimcilerin andragojinin 6grenenlerin yasantilarinin rolii
ilkesine yonelik algis1 ve bunun egitim ortamina etkileri hakkindaki bilgisi ne diizeydedir?
4- Halk egitimi merkezlerinde gdrev yapan egitimcilerin andragojinin 6grenmeye hazir olma prensibinin
egitim ortamindaki etkisine yonelik algis1 ve bilgisi nelerdir?
5- Halk egitimi merkezlerinde gorev yapan egitimcilerin yetiskinlerin 6grenmeye yonelimlerine iliskin
algist ve bunun egitim ortamina yansimalar1 hakkindaki bilgisi nasildir?
6- Halk egitimi merkezlerinde gdorev yapan egitimcilerin yetiskinlerin 6grenme motivasyonu hakkindaki
algis1 ve bilgisi ne diizeydedir?

Yontem

Arastirmanin Modeli

Halk egitimi merkezlerinde yetigkinlerle ¢alisan egitimcilerin andragojik bilgilerini 6lgmeyi amaglayan bu
calismada betimsel tarama modeli kullanilmistir. Ankette andragojinin 6 temel ilkesinden yola c¢ikilarak
olusturulan ifadeler yer almistir. Uygulama yapildiktan sonra elde edilen veriler sistematik bir bigimde
betimlenmis, betimlemeler alanda konu ile ilgili yapilmig farkli ¢alismalar da dikkate alinarak yorumlanmistir.
Yorumlamalarda anlam ifade etmeyen verilere makalede yer verilmemistir. Yorumlar her ilke baslig: icin dnce
kendi iginde frekans, egitim durumu, meslekteki kidem yili gibi degiskenler dikkate alinarak yapilmustir.
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Sonrasinda alt basliklarin birbiri arasindaki iliski iizerinde durulmus ve andragojik ifadelere yonelik tercih edilen
seceneklerdeki neden sonug iliskisine bakilarak bulgular béliimiinde verilen sonuglara ulasilmistir.

Katihmcilar

Bu ¢alismanin evrenini Antalya, Balikesir, Izmir, Denizli, Sanliurfa, Adana, Istanbul (Asya ve Avrupa yakas1),
Trabzon, Erzurum, Gaziantep, Ankara olmak iizere 11 ilde 12 merkezde, halk egitimi merkezlerinde anketi
cevaplandiklar1 donemde aktif olarak gdrev yapan egitimciler olusturmaktadir. 57 farkli bransta gérev yapan 592
egitimci andragojik bilgi dlgme anketini cevaplamistir. Egitimcilerin yaslar1 23 ile 62 arasinda olup yaygin
egitimde ¢alisma siiresi 3 ay ile 32 yil araliginda degiskenlik gostermektedir. Egitim diizeyleri agisindan ise;
egitimciler lise, 6n lisans, lisans ve yiiksek lisans mezunudur.

Verilerin Toplanmasi

Veriler, 5°li likert anket kullanilarak toplanmistir. Olgme araci olarak tasarlanan anket yazar tarafindan, andragoji
ilkelerini iceren ifadelerden yola ¢ikilarak hazirlanmigtir. Anket olusturulurken, anket gelistirme araglarindan
(Biiyiikoztiirk, 2005) yetiskin egitimi alaninda 6lgme araci gelistirmis akademik ¢aligmalardan (Tezcan, 2012) ve
veri toplama yontem teknik kaynaklarindan yararlanilmigtir (Yildirim ve Simsek, 2006).

Anket hazirlandiktan sonra ifadelerin ¢alismaya uygunlugu, ciimlelerin anlagilirhigi, andragojinin ilkeleri ile
Ortiislip oOrtiismedigi gibi durumlarin saptanmasi igin yetiskin egitimi alaninda doktorasini tamamlayarak
{iniversitelerde gorev yapan 1 dogent, 1 yardime1 dogent ve Hayat Boyu Ogrenme Genel Miidiirliigiinde ¢alisan 1
istatistik boliimii mezunu 6lgme degerlendirme uzmanindan goriis alinmistir. Doniitlerle dogru orantili bir sekilde
35 ciimle olarak tasarlanan anketten dlgme aracinin 6zelligi ile uyusmayan 2 ciimle ¢ikarilmis, bazi ifadeler daha
anlasilabilir olmasi i¢in kisaltilmis ya da yeniden yazilmustir.

Pilot uygulama i¢in Ankara’daki 28 halk egitimi merkezden arastirmacinin ulagsmasinin daha kolay oldugu 4’
secilmistir. Bu merkezlerde gorev yapan 67 egitimciye anket uygulanmis. Uygulamadan sonra islerligi olmadigi
goriilen 1 ciimle daha gikarilarak, ciimle sayist 33’e diisiiriilmiistiir. Pilot uygulamadaki bildirimlere gore bazi
ifadeler diizenlenerek ankete son sekli verilmistir.

Verilerin Analizi

Arastirmada, demografik verilerin toplanmast i¢in kisisel bilgi formu, bilgi diizeyinin 6l¢iilebilmesi i¢in likert
anket hazirlanmigtir. Anket, aragtirmanin evrenini olusturan 592 egitimciye uygulanmis ve elde edilen veriler;
frekans ve aritmetik ortalama degerleri dikkate almarak yorumlanmistir. Analiz siirecinde Hayat Boyu Ogrenme
Genel Miidiirliigiinde gorev yapan 6l¢me degerlendirme ve istatistik alaninda ¢alisan bir uzmandan goriis alinarak
gerekli diizenlemeler yapilmis ve analizler tamamlanmistir.

Bulgular

Bilme Gereksinimi
Andragojide bilme gereksinimi, Ogrenenlerin neyi, neden &grenecegini bu Ogrendiginin kendisine
kazandiracaklarini bilme konusunda giiclii bir gereksinim duydugunu ifade eder.

Bilme gereksinimine yonelik climlelerin geneline bakilacak olursa katilimcilarin hangi konular1 6grenecegini,
O0greneceklerini hayatina nasil uygulayacagin1 ve konuyu 6grenmenin yararlarini bilmesinin 6grenme istegini
arttiracagl yoniindeki ifadelere yiiksek ortalamali ve neredeyse ayni ortalamaya sahip bir sekilde tamamen
katiliyorum denmistir. Bu sonug yetigkinlerle ¢aligsan egitimcilerin bilme gereksiniminin yetigkinler i¢in 6neminin
farkinda olduklar1 anlamina gelebilir. Ayn1 zamanda bilme gereksinimine ait ifadelerin birbirine yakin yiiksek
ortalamalara sahip olmasi yetigkin egitimi temel ilkelerden bilme gereksiniminin giderilmesi gerektiginin anket
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sonuglar1 ile dogrulandigi seklinde de yorumlanabilir. Ancak bu duruma ragmen egitimden Once neleri
ogrenecekleri konusunda bilgi veririm ifadesine katilma frekanst daha diisiik olmustur.

Anketi dolduran egitimcilerin tamami pedagojik formasyon belgesine sahip ve tamamina yakini da 6rgiin egitimde
belli bir siire gorev yaptiktan sonra halk egitimi merkezlerinde yetiskinlerle ¢alismaya baslamis kisilerdir. Orgiin
egitimde, bu 6gretmenlerden g¢ocuklara bir konuyu neden 6grenmesi gerektigi konusunda bir agiklama yapmasi
beklentisi bulunmamaktadir. Bu davranis kalibinin benimsemis olan 6gretmenlerin, anket verilerinden de yola
¢ikarak yetiskinlerin bilme gereksinimi hakkinda bilgi sahibi oldugu ancak 6rgiin egitim tutum ve davranislarim
icsellestirdikleri icin bu tutum ve davranislari yetigkin egitimi ortamlarinda da devam ettirdikleri sonucuna
varilabilir.

Egitim alinmadig1 takdirde yasanacak olumsuzluklari bilmenin egitime yonelimi arttiracagi ifadesine de tamamen
katildigin1 belirten egitimcilerin, kursiyere bilgi verme tutumu degerinin diisiik olmas1 bu konun farkinda olduklar1
ancak uygulamadiklar1 seklinde yorumlanabilir.

Bilme gereksiniminin yetigkinlerle ¢aligma siiresi degiskeni ile iligkisi degerlendirildiginde; yetiskinlerle ¢alisma
yili arttikca egitimcilerin katilimeilarin bilme gereksinimine verdikleri cevaplarda katiliyorum ortalamalarinin

arttigl goriilmiistiir. Halk egitimi merkezlerinde ¢alisma yili arttikga, yetigkinler icin neyi neden greneceklerini
bilmenin dneminin egitimciler tarafindan kavrandig diistiniilebilir.

Tablo 2. Yetiskinlerle Calisma Siiresi ve Bilme Gereksinimine Y6nelik Frekans Degerleri

Yetiskinlerle Calisma Siiresi X
0-4 y1l 4,11

5-10 y1l 4,44
11- 16 yil 4, 45
16 y1l ve iistii 4,67

Yetiskinler farkli giidiisel nedenlerle 6grenmeye katilirlar. Houle gore giidiisel anlamda {i¢ tiir 6grenen vardir.
Amag yonelimli 6grenenler, etkinlik yonelimli 6grenenler ve d6grenme yonelimli 6grenenler (Houle, 1961).
Tabloda yetigkin 6grenenlerin 6grenme giidiilerine yonelik bir ciimleye yer verilmistir. Ciimle yetiskinlerin sadece
bilgi sahibi olmak i¢in 6grendiklerini ifade etmektedir. Bu climledeki kararsizim araligina denk gelen frekans
degeri egitimcilerin yetigkinlerin 6grenmeye yonelik giidiileri hakkinda tam bir bilgiye sahip olmadiklart seklinde
algilanabilir.

Tablo 3. Katilimeilarin Bilme Gereksinimi

Katihmcilarin Bilme Gereksinimi Ciimleleri X
1.Egitime baslamadan once, katilimcilara neleri 6grenmesi gerektigi konusunda 4,20
bilgi veririm.

2.Katilimer 6grenecegi konular bilirse 6grenme istegi artar. 4,61
3.Katilimeilar sadece konu ile ilgili bilgi sahibi olmak igin dgrenirler. 2,90

4.Egitimlere baslamadan dnce, katilimcilara neden 6grenmeleri gerektigi konusunda 4,32
bilgi verilirse 6grenme kolaylasir.

5.Konular1 6grenmenin saglayacag faydalar bilirse katilimeinin egitimlere ilgisi 4,51
artar.

6.Katilmecinin 6grendiklerini hayata nasil uygulayacagini bilmesi 6grenmeyi olumlu 4,60
etkiler.

7.Egitimlerin mesleki gelisime etkilerini bilmek 6grenme istegini arttirir. 4,52
8.Egitim alinmadig takdirde karsilasilacak olumsuzluklari bilmek egitime yonelimi 4,11
artirir.

Ogrenenlerin Benlik Algist
Benlik algis1 en genel tanimi ile bireyin kendisiyle ilgili algi, duygu, diislince ve tutumlarini ifade eder (A¢ikgoz

Un, 2005). Bu alg1 giinliik yasantinin gesitli alanlarindaki genel tavirlar1 direkt olarak etkilemektedir. Bu nedenle
benlik algisinin olumlu olmasi giinliik yasantidaki algi, tavir ve tutumlarin da olumlu olmasi anlamina gelmektedir.
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Rogers’a gore bu olumlu benlik algisi sadece giinliik yasant1 i¢in degil 6grenme igin de gerekli anahtarlardan bir
tanesidir (1969). Andragojide benlik algisi, yetiskinlerin baskalar1 tarafindan kendilerini yonlendirme yetenegine
sahip, kendi kararlarmin sorumlulugunu almaya hazir biri olarak goriilme ve ona gore davranilma yoniinde derin
bir psikolojik gereksinim duymasini ifade etmektedir (Knowles, 1996). Ogrenme ortamlarinda da yetiskinler
kendilerine iligskin bu algilar1 ile 6rtiigen tutum ve davraniglar gérmek isterler.

Ogrenenlerin benlik algis1 baglaminda anketi cevaplayan egitimciler, sorumluluk almaya hazir bireyler olarak
yetigkinlerin egitim etkinliklerine aktif olarak katiliminin kursiyerin basarisimi artiracagi ciimlesine tamamen
katildigint belirtmistir. Aym sekilde kursiyerlerin, sadece egitimcilerin verdiklerine bagli kalmayip ders disinda
konuyla ilgili farkli ¢aligmalar yapmalarinin da 6grenmeyi olumlu yonde etkileyecegine de tamamen katildiklari
ifade etmistir. Bu ifadelere verilen yiiksek ortalamali tamamen katiliyorum degerine ragmen kursiyerlerin egitim
etkinliklerinde sorumluluk sahibi olmasinin terk oranlarii diigiirecegi yoniindeki ciimlesine daha diisiik bir
ortalama ile katildiklar1 goriilmiistiir. Bu durumda egitimcilerin kursiyerlerin benlik algisina yonelik tam bir
farkindalik i¢inde olmadig1 anlasilmaktadir. Egitim bilimleri genelinde saptanmis basariy: arttirma kriterlerinden
olan derslere etkin katilim1 ve ders dis1 6grenmeleri destekler bir tutum i¢inde olduklar1 ancak yetigkinlik donemine
0zel, yetiskinlerin bazi egitim etkinliklerinin olusturulma siirecinde de sorumluluk almak istemesi konusunda
bilgilerinin arttirilmasi1 gerektigi sekilde yorumlanabilir. Bu yorumun yaninda yetiskin egitiminde program
planlama kapsaminda, birtakim bilgi eksiklikleri de kursiyere sorumluluk verme isinin nasil yapilacagini egiticinin
bilmemesi anlamina gelebilmektedir.

Andragojinin 6nemli bilesenleri arasinda yetiskinlerin benlik algis1 ve egitimcinin katilimcilarin benlik algisi
hakkindaki goriisleri bulunmaktadir. Yasantisinin her alanini kendi gereksinim ve istegine gore planlamak isteyen,
bunu yapabildigi 6l¢iide kendini yetigskin olarak tanimlayan kisiler halk egitimi merkezlerine kursiyer olarak
gelmektedir. Belirtilenlerden yola ¢ikarak egiticilere, kursiyerleri ile 6gretmen 6grenci iliskisi degil egiticinin yol
gosterici bir tip iletisim basarty arttirir climlesine yonelik goriisleri soruldu. Bu climleye kesinlikle katiliyorum
seklinde goriis bildirmis olduklari goriilmektedir.

Egitimcinin kursiyere O6grenci gibi davranmasinin Ogrenmeyi kolaylastiracagi yoniindeki 14. climleye ise
katilmiyorum seklinde cevap verilmis olmakla birlikte kararsizlik sinirina yakin bir ortalama ile bu ciimlenin
degerlendirildigi anlasilmaktadir. Bu veriler 15181nda yetiskin kursiyerlerin bir 6gretmenden ¢ok bir yol gostericiye
gereksinim duyduklari, pedagojik tutumlu egitimcilere ihtiya¢ hissetmedikleri ve egitimcilerin bunun farkinda
oldugu sonucuna varilabilir. Bunun farkinda olmalarina ragmen kursiyere 6grenci gibi davranilmasinin 6grenmeyi
kolaylagtiracag1 yoniindeki ciimlede, katiliyorum se¢enegine yakin bir sekilde kararsizim ortalamasiin ¢ikmast
egitimcilerin, yetiskin egitimci de olmasi gereken 6zellikler hakkinda bilgi sahibi oldugu ama yine de kursiyerlere
cocuk egitimine 6zgii tutumlarla davranmaya devam etme egilimlerinin devam ettigi seklinde yorumlanabilir.

Egitimcilerin branslarina gore bu ifade degerlendirildiginde, ortadgretimde ders veren egitimcilerin katilmama
diizeylerinin sinif 6gretmenlerinkinden daha yiiksek oldugu goriilmiistiir. Bu durum simif 6gretmenlerinin kiigiik
yas grubu ile calistyor olmasi nedeniyle pedagojik tutumlari benimsedigi ama ortaokul ve lisede derse giren
egitimcilerin 6grencilerin yagslar1 nedeniyle andragojik tutumlara daha yakin oldugu anlamina gelebilir.

Tablo 4. Egitimcilerin Branslaria Gore 14. Ifadeye Iliskin Frekans Degerleri

Brang Say1 X
Smif Ogretmeni 389 2,80
Brang dersleri 6gretmenleri 189 3,14

Brang1 bilinmeyen/cevap vermeyen 14 -

Dikkat ¢ekici baska bir nokta olarak egitimcinin Onerecegi kaynaklarin ders disi 6grenmeyi olumlu ydnde
etkileyecegi climlesine kesinlikle katildiklarini ifade eden egiticiler, ders dist konularda yetiskinlerin ¢aligmalar
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yapmasinin grenmeyi olumlu yonde etkileyecegi ifadesine daha diisiik bir ortalama ile kesinlikle katildiklarim
belirtmiglerdir. Bu durum, egiticinin kaynagi dnerse bile yetigkinlerin bazi nedenlerden (kendi yasam yogunluklari
vb gibi) dolay1 gerekli ¢calismalari yapamayabilecegi yoniinde bir algi iginde olduklari seklinde yorumlanabilir.

Tablo 5. Ogrenenlerin Benlik Algis

Ogrenenlerin Benlik Algis1 Ciimleleri X

9.Katilimcilarin bazi egitim etkinliklerinin olusturulmasinda sorumluluk sahibi  4.04
olmasi, egitimi terk oranini diistiriir.

10.Egitimlere aktif olarak katilmak, katilimcilarin basarisini arttirir. 4,56
11.Sadece egiticinin verdiklerine bagimli kalmayip ders disginda konuyla ilgili 4,20
¢aligmalar yapmak 6grenmeyi olumlu yonde etkiler.

12.Egiticinin ders diginda kullanilmak iizere kaynak gdstermesi katilimcilarin 4,31
o0grenmeyi 6grenmesini olumlu yonde etkileyecektir.

13.Egiticiyle katilimct arasinda 6grenci dgretmen iliskisinin degil, egiticinin yol 4,15
gosterici oldugu tip bir iletisim, basarty1 arttirir.

14.Egiticinin katilimcrya o6grenci gibi davranmas: daha once orgiin egitim 2,93
deneyimi olan kisiler i¢in 6grenmeyi kolaylastirir.

Ogrenenlerin Yasantilarimin Rolii

Yetiskin egitiminde 6gretmen ve 6grenme igin beyaz tahtalar, tepegdz, video ya da dvdler, dijital kaynaklar,
internet temelli ¢evrim i¢i baglantilar; bunlarin yaninda kurs el kitaplari, calisma kagitlart gibi yazili basili
materyaller kaynak olarak kullanilabilir. (Scales, 2015)

Bahsi gegen materyallerin disinda, Lindeman’a gore yetiskin egitiminde kullanilabilecek en etkili materyal
yetiskinlerin kendi yasam tecriibeleridir (1969). Yetiskinler zaman iginde farkli ve ¢ok sayida deneyim sahibi
olurlar ve bu deneyimler onlarin bireysel farkliliklarini arttirir. Ayni zamanda 6grenmelerini kalici ya da anlaml
kilmak i¢in kendi deneyimlerine bagvururlar, kendi deneyimleri ile uyumlu bilgileri daha ¢abuk 6grenirler. Bu
anlamda egitim etkinliklerinde kursiyerlerin deneyimleri hem 6grenmenin kaliciligini saglayan bir materyal hem
de yetiskinlerin 6grenmeye devamini etkileyen bir dinamik olarak karsimiza ¢ikmaktadir.

Ogrenmede yasantilarin ve deneyimlerin rolii ile iliskili olarak; egitimlerin dnceki 6grenmelerle iliskilendirilmesi
o6grenmeyi olumlu yonde etkiler climlesine egitimciler tarafindan yiiksek ortalamali olarak tamamen katiliyorum
seklinde cevap verilmistir. Yiiksek ortalamali bu cevap Lindeman’in da ifade ettigi yetiskin 6grenmesinde yeni
ogrenmelerin kaliciligi i¢in eski 6grenmelerle iligkisinin kurulmasinin éneminin egitimciler tarafindan anlagildig:
gostermektedir. Bunun yaninda egitim konularmin kursiyerlerin hayatlan ile ilgili drneklerle anlatilmasinin
6grenmeyi olumlu etkileyecegi ciimlesinin ortalama degerinin daha az olmasi egiticilerin hangi deneyimleri
egitimle iliskilendirilebilecegi konusu hakkinda net bir bilgiye sahip olmadiklar1 seklinde yorumlanabilir.

Egitimciler kursiyerlerin deneyimlerini paylagmaya firsat verilmesi 6grenme istegini artirir climlesini tamamen
katililyorum seklinde degerlendirmistir. Ancak buna ragmen kursiyerlerin bu deneyimlerini paylagmalarina firsat
verilmesinin terk oranlarini azaltacagi yoniindeki ifadeye daha diisiik bir ortalama verilmistir. Bu durumdan,
egiticilerin deneyimlerin 6grenme iizerinde bir etkisi oldugunu diigiindiiklerini ancak egitime devam ya da terk
tizerindeki etkisi hakkinda yeteri kadar bilgi sahibi olmadiklari sonucu ¢ikarilabilir.

Tablo 6. Ogrenenlerin Yasantilarinin Rolii

Yasantilarin Rolii Ciimleleri X

15.Egitim konularinin katilimcilarin hayatiyla ilgili drneklerle anlatilmasi 6grenmeyi olumlu yonde etkiler. 4,27

16.Egitimlerde, katilimcilarin kendi kigisel 6zelliklerini gelistirebilecegi konulara yer verilmesi faydali olur. 4,25
17.Egitimlerde katilimcilara ve onun yasam tarzina deger verilmesi 6grenmeyi olumlu yonde etkiler. 4,36

18. Katilimcilara ders ici etkinliklere katilmalart i¢in esit oranda firsat vermek egitimleri yarida birakan 4,20
sayisini azaltir.
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19.Katilimcilarin deneyimlerini paylasmasina firsat verilmesi 6grenme istegini arttirir. 4,36
20.Egitimlerin 6nceki 6grenmelerle iligkilendirilmesi §grenmeyi olumlu yonde etkiler. 4,59

Yetiskinlerle ¢alisma yili degiskeni goz Oniine alindigi, egitimcilerin yetigkinlerle c¢alisma yillari arttikga
deneyimlerin paylasiimasinin desteklenmesine yonelik ifadelere daha yiiksek ortalamali bir sekilde katildiklart
goriilmiistiir. Bu durum brans, yas gibi degiskenlerden bagimsiz olarak egitimcilerin yetigkinlerle ¢alisma siireleri
uzadik¢a, onlarin dgrenme Ozelliklerini dgrendikge tutumlarmi degistirdiklerini; Orgiin egitim tutumlarindan
uzaklagtiklarint diisiindiirtmektedir.

Tablo. 7 Yetiskinlerle Calisma Y1l ile iliskili Olarak 19. ifadeye iliskin Frekans Degerleri
Yetiskinlerle Calisma Siiresi X

0-4 y1l 4,11
5-10 y1l 4,25
11- 16 y1l 4,40
16 y1l ve {istii 4,41

Ogrenmeye Hazir Olma

Ogrenmeye hazir olma, yetiskin egitiminde pedagojiden farkli bir sekilde gergeklesen bir siireci ifade etmektedir.
Pedagojik donemde O6grenmeye hazir olmanin temel dinamiginin yas olarak goriilmekle birlikte yetiskin
egitiminde yetiskinlerin hayatlarinin herhangi bir doneminde gelisim siiregleri ile dogru orantili olarak farkli bir
asamaya ge¢mek ya da yiikselme amaci ile egitimlere katilmaya hazir hale gelinen bir siirectir. Ogrenmeye hazir
olma bir gelisim doneminden bir sonrakine gegis ile birlikte ortaya ¢ikan bir gelisim 6devidir (Knowles, 1996).

Ogrenmeye hazir olma ilkesine yonelik olarak ankette egiticiler degisik 6grenme metotlarinin yetiskinlerin
O0grenmeye hazir olma siirecini hizlandirdigina katildiklarimi belirtmis olmakla birlikte rol modellerinin
kullanilmasinin 6grenmeye hazir olmayi kolaylastiracagt yoniindeki ifadeye daha diisiik bir ortalama ile tamamen
katildiklar1 goriilmektedir. Bu baglamda yetiskinlerle ¢alisan egitimcilerin yetiskin egitiminde degisik dgrenme
metotlarini kullanmanin 6nemini kavradiklar1 halde bu metotlardan en 6nemlilerinden biri olan rol modellerinin
egitim siirecine dahil edilmesinin 6grenmeye hazir olmaya etkisi hakkinda farkindaliklarmin diisik seviyede
oldugu séylenebilir.

Tablo 8. Katilimcilarin Ogrenmeye Hazir Olmasi
Ogrenmeye Hazir Olma Ciimleleri X

22.0Onceden ayni egitimi almis kisilerin, edindikleri bilgiler ile hayatlarmi nasil 4,30
kolaylastirdiklar1 gosterilirse katilimeilar 6grenmeye daha ¢ok hazir olur.

23.Egitimler sirasinda degisik 6grenme metotlarinin kullanilmasi basariyr olumlu 4,41
yonde etkiler.

Ogrenmeye Yonelim

Orgiin egitimden farkl1 olarak yetiskin egitiminde, yetiskinlerin grenmesinde benimsenmesi gereken en dnemli
yaklagim konularla degil, durumlar araciligiyla olmalidir (Bilir, 2004). Cocuklarin ve genglerin konu yonelimli
O0grenmelerinin yaninda yetiskinler sorun ya da yasam merkezli 6grenenlerdir. Yetiskinler giinliilk hayatta
sorunlara ¢oziim saglayacak konular1 6grenip bu tiir ¢6ziim alternatiflerine ulasabilecegi ortamlarda bulunmay:
tercih eder. Bu tiir 6grenmeleri gerceklestirebilecekleri 6grenme ortamlarina ve konular1 6grenmeye yonelirler.

Anket verilerinde egitimciler, yetiskinlerin giinliik hayatta gereksinim duyulan konular1 6grenmeye yonelmeleri
ifadesine yiiksek ortalamali bir sekilde tamamen katildiklarini belirtmiglerdir. Ancak buna ragmen giinliik
hayattaki baz1 sorunlarin ¢oézlimlerinin derslik ortaminda tartigilmasinin saglayacagi yararlar hakkinda
farkindaligin diisiik oldugu anlasilmaktadir. Bu durum, egiticilerin derslik ortaminda yetiskinlere yonelik bazi
etkinliklerin 6grenmeye yonelimde ve egitime devamdaki etkisi hakkinda tam bir bilgiye sahip olmadiklari
seklinde yorumlanabilir.
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Tablo 9. Katilimcilarin Ogrenmeye Y dnelimi

Ogrenmeye Yonelim X
25.Giinliik yagamda ihtiya¢ duyulan konularin ele alinmasi 6grenmeye yonelmeyi 4,45
saglar.

26.Egitimlerde ele almman konularla ilgili, karsilasilan problemleri anlatmak ve 4,10
bunlara derslik ortaminda ¢dziimler iiretmek egitime devami saglar.

Egitimcilerin yetiskin egitiminde ¢aligma siiresi degiskeni baglaminda degerlendirildiginde brans ve cinsiyet
degiskenlerinden bagimsiz bir sekilde yetigkinlerle ¢aligma siiresi arttikca 6grenmeye yonelim ciimlelerine
katiliyorum ortalamasinin arttigi goriilmiistiir. Bu durum, yetigkin egitiminin ilk yillarinda 6rgilin egitimdeki
miifredata bagli konu bazli 6grenmelerin yetiskinlikte anlamli 6grenmeleri desteklemediginin zaman gectikge
anlasildigr seklinde ifade edilebilir.

Tablo. 10 Yetiskinlerle Calisma Yili ile fliskili Olarak 25. ifadenin Frekans Degerleri

Yetiskinlerle ¢calisma siiresi X
0-4 y1l 4,31
5-10 y1l 4,39
11- 16 y1l 4,44
16 y1l ve {istii 4,48
Giidiilenme

Ogrenme motivasyonu her insanda dogal olarak var olan bir durumdur. Herkes 6grenmek ister ancak neyi, ne
zaman, nerde Ogrenmeyi istediginiz bilinemeyebilir (Scales, 2015). Oysaki yetiskin egitiminde egitimciler
tarafindan bu bilesenlerin bilinmesi énemlidir. Ogrenmeyi giidiileyici dinamikler egitime baslamay1, devami ve
tamamlamay: etkiler.

Egitime katilimda dis ve i¢ giidiileyicilerin etkisi oldugunu sdylemek miimkiindiir. Yetiskinler bazi dissal
giidiileyicilerin (daha iyi bir is bulma, daha yiiksek maas vb) etkisi ile hareket etmelerine ragmen; igsel
giidiileyicilerin (6zsayginin artmasi, yasam kalitesinin yiikselmesi vb.) baskisint daha fazla hissettikleri donemler
bulunmaktadir.

Anket analizlerinde egiticilerin digsal etkilerin yetigkini 6grenmeye motive etmesi konusunda bilgi sahibi olduklari
anlasilmakla birlikte egitimin 6zsaygi lizerindeki etkisi, deneyimlerini paylagmanin 6nemi gibi konularda egitime
gereksinim duyduklar1 sonucuna varilabilir.

Yetiskinlik donemi kisinin kendi kararlarini verdigi kurallarini kendi belirledigi bir donemi temsil eder. Disaridan
miidahaleler kisinin kendi ile ilgili yetigkinlik algisin1 zedeleyecegi igin tepki ile karsilanir. Anket verilerinde
egiticilerin derslik i¢i otoritede tek kontroliin kendilerinde olmasi tutumunu benimsedikleri yoniinde goriis
bildirdikleri goriilmektedir. Ancak yetiskinlerin dahil edilmedigi onlarla ortak kararlarla saptanmayan kurallarin
yetigkinler tarafindan desteklenmedigi, egiticinin kuralda 1srar ettigi takdirde yetiskinlerin otoriteye tepki olarak
egitimleri yarida biraktiklar1 bilinmektedir. Bu anlamda egiticilerin pedagojik dénemdekilere yonelik derslik
yonetimi tutumlarin1 devam ettirdikleri, yetiskinlik dénemine dogasina uygun bir 6grenme ortami ortaya
koyamadiklar1 seklinde yorumlanabilir. Bunun yaninda otorite algisina yonelik olarak, hem 6grenin benlik algisi
bashigi altindaki 14 numarali ciimleye hem de giidiilenme baslig1 altindaki 30 numarali ciimleye bakildiginda
ortalama puanlarin egiticinin derslikte otoritenin kendisinde olmasi1 gerektigi yoniindeki algisinin genel olarak bir
egitimcide bulunmasi gereken bir 6zellik olarak gérdigii durumunu da diisiindiirmektedir.

Yetiskinlerle caligma siiresi baglaminda degerlendirildiginde, siire uzadik¢a yetiskinlerin giidillenmesinde
O6grenmelerin getirilerinin bilinmesinin éneminin fark edildigi anlagilmaktadir. Ancak otoriter tutumlara yonelik
gorislerde yetiskinlerle ¢aligma siiresi artsa da ortalamalarda anlamli bir degisiklik olmamistir. Bu durum ¢aligilan
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grubun o6zelliklerinden bagimsiz olarak egitimcilerin derslikte bir 6gretmenin sergilemesi gerektigi davraniglara
yonelik algist ile agiklanabilir.

Tablo 11. Katilimcilarin Giidiilenmesi

Giidiilenme Ciimleleri X

27.Egitimin yasam kalitesini arttiracagi inanci 6grenmeye tesvik eder. 4,34
28.Egitim is sahibi olmay1 saglarsa etkinliklere ilgi artar. 4,52
29.Egitimin 6zsaygiy1 arttiracagi diisiincesi 6grenme istegi yaratir. 4,25

30.Derslikteki otoritenin egitici ve katilanlar arasinda paylagimi egitime devam 3,84
istegini arttirir.

31.Katilimcilara derslerin islenisine katkida bulunma firsat1 verilmesi etkinliklere 4,27
ilgiyi arttirir.

Anketin geneline bakildiginda anketin farkli yerlerindeki yetiskinlerin egitim etkinliklerine aktif olarak
katilmasina firsat verilmesi, egitimleri terk nedenleri ve egiticinin bilgi aktaran degil rehber konumuna gegmesi
gerektigi gibi birbirine benzeyen ciimlelerin ortalama degerlerinin yakin oldugu gériilmektedir. Bu durum anket
sonuglarinin bir i¢ tutarlilik gosterdigini dogruladigt sdylenebilir.

Sonug¢

Tiirkiye genelinde 11 ildeki halk egitimi merkezinde yetigkinlerle ¢alisan 592 egitimci ile yapilan anket ¢aligmasi
sonrasinda;
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Halk egitimi merkezlerinde gorev yapan egitimcilerin yetigkin egitimi ilkeleri hakkinda bazi bilgilere sahip
olduklar1 goriilmekle birlikte, bu bilgileri uygulamaya yansitamadiklari,

Egitimcilerin, 6grenme ortamindaki yetiskinlere yonelik baz1 spesifik bilgilere sahip olmadiklart bunun da
derslikteki tutum ve davraniglarin etkiledigi,

Bildikleri ama uygulamadiklari bilgiler ile ilgili durumlarda 6rgiin egitim aligkanliklarini devam ettirmeye
yatki olduklari,

Yetiskinlerle ¢calisma siiresi arttik¢a yetiskin egitimi ilkelerine uygun tutum ve davranislar sergilemeye
bagladiklari,

Sinif i¢i otoriter tutumlarin birakilmasinda gii¢liik yasandigi, bunun 6gretmende bulunmas: gerektigi
diisliniilen davranislar etkisi ile yapildigi,

Yetiskinlerin egitim aracilifi1 ile 6zgiivenin arttig1 ancak egiticinin bu duruma yonelik farkindaligimin diisiik
oldugu,

Yetiskinlik donemindeki 6grenme psikolojisi ve benlik algist ile egitimleri terk nedenleri arasindaki
iliskinin, egiticiler tarafindan tam olarak kavranamadig,

Egitimlerin, katilimcir yetiskinlerin hayatlarindaki durumlarla iligkilendirilmesinin egitimlere devanmu
sagladiginin farkinda olduklari ama bunu yeterince uygulamadiklari,

Egitimcilerin degisik egitim yontem ve tekniklerin kullanimini 6nemli bulmalarina ragmen yetiskin
egitiminde onemli olan rol modellerine yer verilmesi ve grupla ¢alisma teknikleri gibi bazi yontem ve
teknikleri ve bu yontem ve tekniklerin yetiskin egitimindeki islevleri hakkinda egitim almalar1 gerektigi,
Egitimcilerin pedagojik tutum ile terk nedenleri arasindaki iliskiyi kuramadiklari; bu nedenle egitimcilerin
pedagoji ile andragoji arasindaki farklara yer veren egitimlere gereksinim duydugu,

Egitimcilerin deneyimlerin yetiskin egitiminde 6nemli oldugunun farkinda olmalarina karsi hangi
deneyimlerin egitim ortamlarinda kullanilabilir oldugu konusunda belirsizlik yasadiklari,

Pedagojik egitim ortamlarindaki otorite anlayisinin yetiskinlerle ¢aligsan egiticilerde halen var oldugu ve
yetiskinlik donemi benlik anlayisi ile ¢elisen bu anlayisin egitim ortamlarina etkisi konusunda egitimcilerin
farkindaliklarmin arttirilmasi gerektigi,
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Egitimcilerin otorite algisina yonelik olarak, bu tutumu her egitimcide bulunmasi gereken bir 6zellik olarak
yorumladiklari,

Ogrenmeye yonelim dinamiklerinin egitimciler tarafindan tam olarak bilinmedigi, Egitimcinin sadece bilgi
aktarici oldugu ortamlarin yetigkin egitimine devamin saglanmasi ile diisiik diizeyde bir iliski ig¢inde
oldugu; yetiskinlerin 6grenmeye yonelimlerinde egitimcinin rehber roliinii listlenmesi gerektigi gibi
konularda egitimcilerin egitim almalar1 gerektigi,

Ogrenmeye yonelimin giidiisel yonleri hakkinda egitimcilerin yeterince bilgi sahibi olmadigi,

Halk egitimi merkezlerinde ¢alisan egitimcilerin genel olarak egitime katilma nedenleri ve devami saglayan
dinamikler hakkinda bilgi sahibi oldugu anlagilirken egitimi terk nedenleri hakkinda bilgilendirilmeye
gereksinim duyduklari,

Egitimciler, benlik algisina sahip kisiler olarak yetigkinlerin egitim etkinliklerine aktif olarak katilmalariin
basariy1 arttiracagi konusunda bilgi sahibi iken, bazi etkinliklerde aktif olarak katilmalarina firsat
verilmemesi ile terk oranlari arasindaki iliski hakkinda diisiik diizeyde farkindalik i¢inde olduklari,

Halk egitimi merkezlerinde gorev yapan egitimcilerin, ders dist kaynak dnermenin 6grenmeye etkilerinin
olumlu oldugunu belirtmelerine ragmen yetiskinlerin giinliik yasamlarindaki bazi durumlar nedeniyle bu
kaynaklar1 kullanarak calisma olasihgmi diisiik gordiikleri; kendi kendine Ogrenmenin yetiskin
egitimindeki yeri hakkindaki farkindaliklarinin arttirilmasi gerektigi,

Yetiskinlerin 6grenme giidiileri konusunda digsal dinamikler hakkinda egiticilerin bilgi sahibi oldugu ancak
i¢csel dinamikler ve psikolojik gereksinimlere iligskin bilgi diizeyinin diisiik oldugu; egitimlerinde bu
konulara yer vermelerinin dnemli oldugu saptanmustir.

Oneriler
Halk egitimi merkezlerinde yetigkinlerle ¢alisan egitimcilerin dncelikle yetiskin egitimine yonelik temel
bilgileri igeren; yetigkin egitimi nedir, yetigkin egitiminde temel kavramlar, yetiskin egitimi ilkeleri
(Andragoji), yetiskin egitimi ortamlarinda iletisim vb. gibi egitimleri almasi,
Yetiskin egitimi temel bilgilerinden sonra alana yonelik spesifik bilgilerin yer aldigy; yetiskinlik gelisim
donemleri, yetiskin psikolojisi, yetiskinlerin 6grenme psikolojisi, yetigkinlerin egitime katilma nedenleri,
yetiskinlerin giidiisel yonelimleri, yetiskinlerin egitimlere katilmama nedenleri, yetiskinlerin egitimi
yarida birakmalari, yetiskin egitiminde materyal kullanimu, yetiskin egitiminde PDR uygulamalar1 vb gibi
alanlarda hizmet i¢i egitimlere katilmast
Yetiskin egitimcide bulunmasi gereken niteliklerin saptanmast ve bu nitelikleri kazandirabilmek igin
egitimcilerin bilgilendirilmesi,
Hizmet ici egitimlerin sistematik bir bigimde tekrarlanmasi,
Egitimcilere yetiskin egitimi alan bilgisi ile iligkili materyallerin saglanmasi,
Sadece hizmet i¢i egitimlerle degil, uzaktan egitim ve proje caligmalari ile de egitici egitimlerinin
hizlandirilmasi,
Egitimcilere yonelik aragtirma ve anket ¢alismalarinin belli siireler i¢inde tekrarlanmasi ve elde edilen
verilerden yola ¢ikilarak egitimlerin konu basliklarinin ve iceriklerinin giincellenmesi,
Milli Egitim Bakanlig1 ve liniversitelerin yetiskin egitimi boliimleri ile isbirliginin gelistirilmesi,
Milli Egitim Bakanligi Hayat Boyu Ogrenme Genel Miidiirliigii biinyesinde yetiskin egitimi is ve
islemleri konusunda uzman kisilerin yetistirilmesi ya da istihdam edilmesi dnerilmektedir.
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