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OZET

Bu aragtirmanin amaci, okul miidiirlerinin liderlik stilleri ile demokratik tutum ve davranislari arasindaki
iligskinin incelenmesidir. Arastirmanin ¢alisma grubunu Konya ili merkez ilgelerindeki okullarda calisan 173
dgretmen olusturmaktadir. Ogretmenlerin %54,3ii kadin ve %45,7’si erkektir. Arastirmada Akan, Yildirim
ve Yalcin (2014) tarafindan gelistirilen Okul Miidiirleri Liderlik Stili Olgegi ile Bakir (2007) tarafindan
gelistirilen Okul Miidiirlerinin Okul Y&netiminde Sergiledikleri Demokratik Tutum ve Davranislar Olgegi
kullanilmigtir. Aragtirma sonucunda, 6gretmenlerin cinsiyetlerine gore okul miidiirlerinin doniisimcii liderlik,
serbest birakici liderlik ve siirdiiriimeii liderlik puan ortalamalari anlamli bir sekilde farklilagsmazken,
demokratik tutum ve davramiglar puan ortalamasinin anlamli bir sekilde farklilastigi gorilmiistiir.
Ogretmenlerin 6grenim durumlarma gore okul miidiirlerinin liderlik stilleri ile demokratik tutum ve
davranislar1 puan ortalamalarinda anlamli bir farklilasmanin olmadig1 goriilmiistiir. Ogretmenlerin mesleki
kidem yil1 degiskenine gore okul miidiirlerinin demokratik tutum ve davranislar1 puan ortalamasi anlamli bir
sekilde farklilagmaktadir. Liderlik stilleri kendi i¢inde degerlendirildiginde, dgretmenlerin mesleki kidem y1lt
degiskenine gore doniisiimcii liderlik stili ile serbest birakict liderlik stili alt boyutu puan ortalamalarinda
farklilasmanin anlamli oldugu, siirdiirimeii liderlik stili alt boyutunda ise farklilagmanin anlamli olmadig:
tespit edilmistir. Okul miidiirlerinin doniisiimcii liderlik puanlariyla demokratik tutum ve davraniglart puanlar
arasinda pozitif yonde anlamli bir iliski vardir. Okul miidiirlerinin serbest birakici ve siirdiirimcii liderlik
stilleri puanlartyla ile demokratik tutum ve davraniglar puanlari arasinda negatif yonlii anlamli iligki vardir.

ABSTRACT

The purpose of this research is to examine the relationship between the leadership styles of principals and
their democratic attitudes and behaviors. The study group consists of 173 teachers working in the public
schools in the central districts of Konya. 54,3% of the teachers are female and 45,7% of the teachers are male.
Akan, Yildinm and Yal¢in’s (2014) Principals as Leadership Style Scale and Bakir’s (2007) Democratic
Attitudes and Behaviors Scale of Principals in School Management were used in this study. As a result of the
research, it was seen that the means of democratic attitudes and behaviors significantly differed among the
principals while the point averages of the transformational leadership, laissez-faire leadership and
transactional leadership significantly did not differ among the principals according to gender variable of the
teachers. According to the teachers' education level, it was seen that there was no significant difference in the
means of the leadership styles and the democratic attitudes and behaviors of principals. According to the
variation of teacher's professional seniority, the means of democratic attitudes and behaviors of principals
differed significantly. When the leadership styles were assessed in themselves, it was found that the
difference between the point averages of the transformational leadership style and sub-dimension of the
laissez-faire leadership style was significant, whereas the difference in the sub-dimension of transactional
leadership style was not significant according to the variable of teacher’s professional seniority. There was a
significant positive relationship between the democratic attitudes and behavior points of the principals and
their transformational leadership style. There was a significant negative relationship between the democratic
attitudes and behaviors points of principals and the points of transactional and laissez-faire leadership styles.
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1. INTRODUCTION

The concept of leadership in the field of administrative sciences has been very popular and subject to many
scientific researches. Accordingly, "leadership should be viewed as a complex process with its multiple
dimensions" (Northouse, 2013:2). In the literature, though the leadership styles are defined in different forms,
they are generally evaluated in three dimensions as the transformational, transactional and laissez-faire. “The
laissez-faire leadership style was considered as a separate leadership style by Hoy and Miskel, although it was
considered as a sub-dimension of the transactional leadership in some scientific studies” (Akan vd., 2014:394).
This study is based on this classification.

1.1. Transformational Leadership

The transformational leadership approach that has been studied on by a large number of researchers since the
early 1980s still keeps up to date and focuses more on the charismatic and affective aspects of leadership
(Bryman, 1992). For the first time, the transformational leadership concept was expressed by Downtown (1973)
and conceptualized by Burns (1978) as distinct from transformational leadership.

Transformational leadership leads to fundamental democratic values, cooperative organizational culture,
organizational values and, most importantly, organizational innovation and transformation (Avolio and Bass,
1988, Konan, 2015). One of the reasons for the success of the transformational leaders is that they have a
charisma. Charismatic leaders inspire people and increase their motivation; they have a high level of confidence
and identify with the leadership (Bass, 1990). Jantzi and Leithwood (1996) determined the dimensions of the
transformational leadership behavior as follows: setting a vision, strengthening group goals, individual support,
intellectual stimulation, behavior modeling and high performance (Jantzi and Leithwood, 1996:514).

1.2. Transactional Leadership

Transactional leadership is a different activity than management and gives priority to identification with human
values. Management values such as honesty, loyalty, commitment, responsibility and good behavior are
important for transactional leadership. Transactional leaders strive to identify specific goals, problem solving,
horizontal and vertical communication, program development and strong motivation (Burns, 1978; Starratt,
1995). Bass (1990) defines the dimensions of the transactional leadership as follows: rewarding high
performance, researching deviations from criteria and rules, performing perfect action, not interfering with the
criteria and developing criteria, avoiding decision making and responsibility (Bass, 1990:22). Teachers’ having
limited knowledge, ideas and solutions are among the basic understandings of transactional leadership (Ingram,
1997; Leithwood vd., 1999).

1.3. Laissez-Faire Leadership

Laissez-faire leaders lets things ride out, gives people liberty and directs them at the lowest level. In an
organization where this leadership is dominant, people are left alone, according to the provided resources they
are allowed to make plans and programs, management authority is needed at the lowest level. Therefore, the
interaction and common activities are at low level between leader and followers (Bass, 1990; Bass and Avalio,
1999).

1.4. Democratic School Management

Democratic education is a concept that emerges when two concepts, democracy and education, characterize
each other. It can be dealt with in two different contexts; the first is the teaching of democratic principles to
individuals through education, and the second one is the educational management, the application of democratic
principles in its content and program, and the reflection of democracy in education (Dogan, 2004).

“The training of democracy is depended on the democratization of the school environment” (Basaran, 1982: 88).
A school manager who wants to meet the requirements of the age and defends the democratic management
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approach should demonstrate democratic and ethical leadership qualities in order to increase the achievement
levels of all the students by demonstrating an honest, fair and moral attitude (Giimiiseli, 2001).

Bakir (2007) aimed to measure how principals and teachers perceive the democratic attitudes and behaviors
exhibited by primary principals in school management. As a result of this study, form tutors considered that
principals were more democratic, and teachers of social sciences, mathematics and sciences considered that
principals were not democratic, and the views of teachers regarding the democratic attitudes and behaviors of
primary school principals did not have a significant difference in terms of gender variable of teachers.

Arslan (2012) aimed to measure the effects of principals working in primary schools on democratic attitudes and
behaviors in their approach to teachers and, accordingly, the effects of these attitudes and behaviors on teacher
motivation. As a result of this study, there was a significant difference between democratic attitudes and
behaviors of principals and teacher motivation.

Ozdemir (2012) examined whether there was a relationship between democratic attitudes of principals working
in primary schools and teachers' perceptions of organizational commitment. As a result of the research, it was
found that the perceived democratic attitudes and behaviors of elementary principals showed a significant
difference according to the teachers' gender and professional seniority; compared to the level of education did
not show any significant difference.

Ozbek (2016) examined the views of teachers about the democratic attitudes and behaviors of principals
according to various variables and reached that there was no significant difference between the teachers' gender,
age and education level variables.

Cetiner (2008) examined teachers' views on the transformational leadership behaviors of elementary school
principals. As a result of this research, it was found that there was no significant difference in evaluating the
level of the principals showing the transformational leadership behaviors according to gender of teachers. In
addition, it has been reached those teachers having professional seniority 21 years and over has a higher level of
transformational leadership behavior than the teachers having professional seniority 6-10 years.

In the literature, the absence of a study examining the relationship between principals’ leadership styles and the
democratic attitudes and behaviors reveals the importance of this research. In this study, democratic attitudes
and behaviors and leadership styles exhibited by principals are evaluated based on the views of teachers. It was
aimed to determine the relationship between leadership styles and democratic attitudes and behaviors of
principals according to teachers’ perceptions. For this purpose, the following questions will be asked to answer.

*  What kind of leadership styles do principals exhibit?

* According to the teachers' gender, education level and professional seniority variables, is there any
significant difference between the means of principals’ democratic attitudes and behaviors?

* According to the teachers' gender, education level and professional seniority variables, is there any
significant difference between the means of principals’ transformational leadership, transactional
leadership and laissez-faire leadership styles?

* Is there a significant relationship between means of democratic attitudes and behaviors of principals and
their transformational leadership, transactional leadership, and laissez-faire leadership styles?

2. METHOD

In this study, it was aimed to examine the relationship between the leadership styles of principals and their
democratic attitudes and behaviors according to teachers’ perceptions, and relational screening model was used
as research method.

The relational screening model is one of the research models aiming to determine the degree of change and/or
change between two or more variables. The variables to be searched for are symbolized, but this symbolization
should be such as to allow for a relational analysis. In such research models, the current situation and conditions
are tried to be revealed exactly (1slamoglu, 2003; Kaptan, 1998; Karasar, 2005).

The research model used in this study includes two variables, one independent and one dependent variable. The
"leadership styles of principals" is the independent variable of study and has three sub-dimensions:
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transformational leadership, transactional leadership, and laissez-faire leadership. "Democratic attitudes and
behaviors of principals" were considered as dependent variable of this study.

2.1. Population and Sample

The population of this study is composed of teachers working in public primary, secondary and high schools in
the province of Konya in the academic year of 2017-2018. The sample of the research consists of 173 teachers
selected by random sampling method among the teachers in the schools. The distribution of the public primary,
secondary and high school teachers participating in the survey according to gender, age, education level and
professional seniority are given in Table 1.

According to distribution of teachers by gender variable, 79 (45.7%) of the participants are male and 94 (44.3%)
are female. When the distribution of teachers according to their age range variable it has been observed that 41
(23,7%) of the teachers are 25-30 years old, 38 (22,0%) of the teachers are 31-35 years old, 30 (17,3%) of the
teachers are 36-40 years old, 40 (23,1%) of the teachers are 41-45 years old and 24 (13,9%) of the teachers are
46 and over years old.

148 (85,5%) of teachers have an undergraduate degree and 25 (14,5%) of teachers have a graduate degree.
When the professional seniority is considered, it has been seen that 25 (14.5%) of the teachers have 1-5 years,
42 (24,3%) of the teachers have 6-10 years, 37 (21,4%) of the teachers have 11-15 years, 45 (13.9%) of the
teachers have 16-20 years, 24 (13.9%) of the teachers (13.9%) 21 and over years.

Table 1. Demographic Information of Teachers Participating in the Survey

1 2 3 4 5 Total
Female Male

Gender n 94 79 173
% 54,3 45,7 100

25-30 31-35 36-40 41-45 46-
Age Range n 41 38 30 40 24 173
% 23,7 22,0 17,3 23,1 13,9 100

Undergraduate Graduate

Education Level n 148 25 173
% 85,5 14,5 100

. 1-5 6-10 11-15 16-20 21-
Prsoefgisos;i’;al n 25 42 37 45 24 173
% 14,5 243 21,4 13,9 13,9 100

Source: Created by authors

2.2. Data Collection Method

In this study, two instruments were used to collect data. The first instrument is the Principals as Leadership
Style Scale and the second one is the Democratic Attitudes and Behaviors of Principals in School Management
Scale. In order to use these two instruments for this study, the permission was get from the researchers who
developed them.

Principals as Leadership Style Scale was developed by Akan, Yildirim and Yalg¢in (2014) consists of 35 items
and three subscales: transformational leadership, transactional leadership and laissez-faire leadership. The
transformational leadership sub-dimension consists of 20 items (1-4-6-8-10-11-14-15-16-19-20-22-23-24-25-
27-30-32-34-35), the laissez-faire leadership sub-dimension consists of 8 items (2-9-12-13-17-26-31-33) and the
transactional leadership sub-dimension consists of 7 items (3-5-7-18-21-28-29). A Likert-type 5-point scale was
used to measure the items. The Cronbach alpha reliability coefficients of sub-scales were calculated. The
Cronbach alpha calculated 0,96 for transformational leadership, 0,85 for transactional leadership and 0,82 for
laissez-faire leadership.
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Democratic Attitudes and Behaviors of Principals in School Management Scale was developed by Bakir
(2007) and consists of 33 items. A Likert-type 5-point scale was used to measure the items. The Cronbach alpha
reliability coefficients of sub-scales were calculated. The Cronbach alpha calculated 0,98.

2.3. Data Analyses

Kolmogorov-Smirnov and Shapiro-Wilks tests were used to test whether the collected data provided normal
distribution values or not. The relationship between leadership styles and democratic attitudes and behaviors of
principals according to teachers' gender and educational level was tested by the Mann-Whitney U test.
According to the professional seniority of the teachers, the difference between the leadership styles of principals
and the means of democratic attitudes and behaviors was tested with Kruskal-Wallis test. The relationship
between leadership styles of principals and democratic attitudes and behaviors was tested by Spearman-Brown
sequence differences correlation technique.

3. FINDINGS AND COMMENTS
When the findings given in Table 2 are examined, it has been seen that the principals exhibit the highest level of

laissez-faire leadership style (X =3,12) and the lowest level of transformational leadership style ()_(=2,87). It
is also seen that the mean of the principals' transactional leadership style ( X =2,88) is very close to the mean of
the transformational leadership style ( X =2,87).

Table 2. Descriptive Analysis of Teacher Perceptions Related to Principals’ Leadership Styles

Scales N )_( SD
Transformational Leadership 173 2,87 1,15
Laissez-Faire Leadership 173 3,12 1,28
Transactional Leadership 173 2,88 1,24

Source: Created by authors

The Kolmogorov-Smirnov and Shapiro-Wilks tests were used to test whether the collected data showed a
normal distribution, and the values are given in Table 3.

Table 3. Kolmogorov-Smirnov ve Shapiro-Wilk Normality Test

Kolmogorov-Smirnov Shapiro-Wilk
Scales
S N P S N p
Democratic Attitudes and Behaviors 0,161 173 0,000 0,875 173 0,000
Transformational Leadership 0,288 173 0,000 0,765 173 0,000
Laissez-Faire Leadership 0,218 173 0,000 0,818 173 0,000
Transactional Leadership 0,230 173 0,000 0,816 173 0,000

Source: Created by authors

When the normality values of the table were examined, the analysis of the data obtained from the Democratic
Attitudes and Behaviors of Principals in School Management Scale, and Principals as Leadership Style Scale
showed no normal distribution. According to this result, it was reached that the non-parametric tests should be
applied in the analysis of the data.

When Mann-Whitney U test results were examined in Table 4, there was a significant difference in the means of
democratic attitude and behavior of principals perceived by teachers according to their gender (U = 3092.00, p
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<0,05). The mean of democratic attitudes and behaviors of principals perceived by female teachers ()_( =105,72)
was higher than that of male teachers ( X =98,08).

Table 4. Democratic Attitudes and Behaviors Levels of Principals and Gender of Teachers

Scale Gender N )_( Mean Rank  Sum of Ranks U P
Democratic Attitudes and 1. Female 94 105,72 93,61 8799,00 3092,00 0,049
Behaviors of Principals 2. Male 79 98,08 79,14 6252,00

Source: Created by authors

The results of the Mann-Whitney U test were presented in Table 5 that the democratic attitude and behavioral
means of the principals perceived by the teachers according to their education level did not show a significant
difference (U = 1512.50, p> 0,05).

Table 5. Democratic Attitudes and Behaviors Levels of Principals and Education Level of Teachers

Scale Education Level N )_( Mean Rank Sum of Ranks U P
Democratic Attitudes |, Undergraduate 148 100,86 84,72 12538,50
and Behaviors of 1512,50 0,145
Principals 2. Graduate 25 110,36 100,50 2512,50

Source: Created by authors

When the results of the Kruskal Wallis test were examined in Table 6, it was seen that the total points of
principals in terms of democratic attitudes and behaviors were significantly different according to the
professional seniority of the teachers (2 = 9.504, p <.05). The Mann-Whitney U test was performed to
determine the source of differentiation. According to the results of this test, the democratic attitudes and
behavioral means perceived by the teachers having professional seniority 21 years and over were significantly
higher than the teachers having professional seniority 11-15 years and 16-20 years.

Table 6. Democratic Attitudes and Behaviors Levels of Principals and Professional Seniority of Teachers

Scale Prsoefzisiil;al N )_( Mean Rank X2 p Difference
1.1-5 25 96,95 76,70
2.6-10 42 99,15 85,30
D];:;?l(;ffl;ztrlsc ?ft;;;dg;:gd 3.11-15 3710096 7199 9504 0,050 Zj

4.16-20 45 105,80 96,56
5.21 and over 24 111,79 105,94

Source: Created by authors

The Mann-Whitney U test results were presented in Table 7 that means of principals’ transformational
leadership (U=3265.00, p>0,05), transactional leadership (U=3628.00, p>0,05) and laissez-faire leadership
(U=3689.00 p>0,05) did not significantly differentiate according to the gender of the teachers.
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Table 7. Leadership Styles of Principals and Gender of Teachers

Scales Gender N )_( Mean Rank ~ Sum of Ranks U p
1. Female 94 59,22 91,76 8625,50
Transformational Leadership 2 Male 79 5508 81.34 6425.50 3265,50 0,172
1. Female 94 24,98 87,26 8202,00
Laissez-Faire Leadership 2 Male 79 25.07 86.70 6849.00 3689,00 0,942
1. Female 94 19,95 86,10 8093,50
Transactional Leadership 2 Male 79 20.36 88.07 6957.50 3628,50 0,796

Source: Created by authors

When the Mann-Whitney U test results were examined in Table 8, means of principals’ transformational
leadership (U=1548.50, p>0,05), transactional leadership (U=1499.00, p>0,05) and laissez-faire leadership
(U=1757.00 p>0,05) did not significantly differentiate according to the education level of the teachers.

Table 8. Leadership Styles of Principals and Education Level of Teachers

Sum of

Scales Education Level N X Mean Rank Ranks U P
. 1. Undergraduate 94 56,69 84,96 12574,50
Transformational 1548,50 0,192
Leadership 2. Graduate 79 61,12 99,06 2476,50
. . 1. Undergraduate 94 25,40 87,63 12969,00
Laissez-Faire 1757,00 0,687
Leadership 2. Graduate 79 24,96 83,28 2082,00
. 1. Undergraduate 94 20,50 89,37 13227,00
Transactional 1499,00 0,128
Leadership 2. Graduate 79 18,00 72,96 1824,00

Source: Created by authors

When the Table 9 was examined, no significant difference was found between the means of the teachers who
participating in the research in the transactional leadership sub-dimension (¥2=8.360, p>.05). However,
according to the professional seniority of the teachers participating in the research, it was seen that the
difference between the difference of the principals in terms of transformational leadership (¥2=9.608, p<.05)
and laissez-faire leadership (32=11.666, p<.05) was significant. The Mann-Whitney U test was used to
determine which groups of differentiation existed. According to the results of this test, mean of the
transformational leadership perceived by the teachers having professional seniority 16-20 years and 21 years
and over were significantly higher than the teachers having professional seniority 1-5 years. Also, mean of the
laissez-faire leadership perceived by the teachers having professional seniority 6-10 years was significantly
higher than the teachers having professional seniority 16-20 years and 21 years and over.
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Table 9. Leadership Styles of Principals and Professional Seniority of Teachers
Leadership Styles Professional N Y Mean Rank 2 Difference
Pl Seniority X X p
1.1-5 25 52,26 48,20
2.6-10 42 54,47 58,14
. 5>1
Trailzgcr?saﬁonal 3.11-15 37 55,86 51,54 9608 0.048
P 4.16-20 45 60,95 61,62 4>1
5.21 and over 24 66,33 66,33
1.1-5 25 25,82 25,40
2.6-10 42 28,92 27,30
3.11-15 37 23,66 26,37 23
Laissez-Faire ) ’ ’ 11,666 0,020
Leadership 4.16-20 45 23,52 23,35 2>4
5.21 and over 24 21,70 21,70
1.1-5 25 21,12 22,88
2.6-10 42 19,05 18,38
Tie;r;iiaecrtslﬁinal 3.11-15 37 21,46 21,48 8360 0,079
P 4.16-20 45 19,37 19,33
5.21 and over 24 19,83 19,83

Source: Created by authors

The relationship between the leadership styles of principals and their democratic attitudes and behaviors was
tested by the Spearman Brown rank difference correlation technique and the results were given in Table 10.
When this table is examined, it has seen that there is a positive correlation between democratic attitudes and
behaviors of principals and transformational leadership (r=0,596; p<0.05). Besides, there is a negative
correlation between democratic attitudes and behaviors of principals and laissez-faire leadership (r=-0.655,
p<0,05) and transactional leadership (r=-0,251; p<0,05).

Table 10. The Relationship between Principals' Leadership Styles and Their Democratic Attitudes and

Behaviors
Leadership Styles
Transformational Laissez-Faire Transactional
Leadership Leadership Leadership
Democratic Attitudes and Behaviors of r ,596 -,655 -,251
Principals p ,000 ,000 ,001

Source: Created by authors

CONCLUSION

As a result of this study, it was observed that the teacher views on the democratic attitudes and behaviors of
principals in school management did not differ according to the gender variable. Bakir (2007) and Tura (2012)
reached that the teachers' views on the democratic attitudes and behaviors exhibited by the principals of the
primary school in the school management did not differ significantly according to the gender variable. The
results of these studies support the findings obtained as a result of this research. Ozdemir (2012) and Ozbek
(2016) reached that views of male teachers on the democratic attitudes and behaviors of principals were higher
than female teachers. Terzi and Kurt (2005) concluded that female teachers' views on the democratic attitudes
and behaviors of principals are higher than male teachers.

In this study, it has been reached that there is no statistically significant difference on the democratic attitudes
and behaviors of principals in school management according to education levels of teachers. Bakir (2007),
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Ozdemir (2016), Tura (2012) and Zencirci (2003) have found that teacher perceptions of democratic attitudes
and behaviors of principals do not differ according to their education levels. The results of these studies support
the findings obtained as a result of this research. This result of our research can be explained by two different
interpretations. First, principals exhibit equal democratic attitudes and behaviors against teachers who have
different education levels. Second, the perceptions of principals against their democratic attitudes and behaviors
are at the same level, even though their level of education is different.

As a result of this study, it was seen that perceptions of the teachers about democratic attitudes and behaviors of
principals in school management differ statistically according to the variable of professional seniority. While the
teachers having professional seniority 21 years and over perceive the principals more democratic, the teachers
having professional seniority 11-15 years and 16-20 years perceive the principals less democratic. Zencirci
(2003) found that perceptions of the teachers having professional seniority 11-15 years on the democratic
attitudes and behaviors of principals were higher than the other groups. Ozdemir (2012) also found that
perceptions of the teachers having professional seniority 20 years and over were higher than the other groups.
The results of these two studies support the findings of this research. As a result of the studies conducted by
Bakir (2007) and Tura (2012), it was observed that the teacher perceptions on the democratic attitudes and
behaviors of principals did not differ according to the professional seniority variable.

In this study, the means of the leadership styles of principals are in the form of laissez-faire leadership,
transactional leadership and transformational leadership. “In studies examining the leadership styles of
principals, the transformational leader attained a higher level of leadership style than the other leadership styles”
(Cemaloglu, 2007; Cemaloglu ve Okc¢u, 2012; Téremen ve Yasan, 2010; Cetinkaya, 2011; Kiiltiir, 2006; Zeren,
2007; Celik, 1998; Kazanci, 2010; Aslan, 2013; Kul, 2010; Bulug, 2009; Sirin, 2008; Ozcan, 2013; Cimili-Gok,
2010; Tura, 2012; Giindiiz ve Kurucayir, 2010; Iscan, 2006; Yildirim, 2006; Cetiner, 2008; Yavuz, 2008: as
cited in Akan ve Yalgin, 2015: 142). On the other hand this study findings show that principals exhibit a higher
level of laissez-faire leadership style than the transformational and transactional leadership styles.

Teachers' views on leadership styles exhibited by principals were not significantly different by gender variable.
The researches conducted by Cetiner (2008), Sahin (2005), Tahaoglu and Gedikoglu (2009), Téremmen and
Yasan (2010) revealed that there is no significant difference in the leadership behaviors of principals in terms of
gender variable of teachers. The results of this researches support the results of this study.

Teacher views on leadership styles exhibited by principals show a statistically significant difference in terms of
their professional seniority. This significant differentiation has been identified in the sub-dimensions of the
transformational leadership and laissez-faire leadership. While the teachers whose professional seniority are 16-
20 years and 20 years and over consider the principals as more transformational leaders, the teachers having
professional seniority 1-5 years consider principals as less transformational leaders. While the teachers having
professional seniority 6-10 years consider the principals as more laissez-faire leaders, the teachers having
professional seniority 16-20 years and 21 years and over consider principals as less laissez-faire leaders. Cetiner
(2008) reached that the teachers having professional seniority 21 years and over consider their principals more
transformational leaders than the teachers having professional seniority 6-10 years. According to Sahin (2005),
the teachers having professional seniority 5 years and under consider their principals more transformational
leaders than the teachers having professional seniority 6-20 years. Toremen and Yasan (2010) revealed that
teachers having 21 years and over professional seniority consider their principals more transformational leaders
than teachers having 11-20 years professional seniority. Tahaoglu and Gedikoglu (2009) did not find any
significant difference in the evaluation of leadership roles of primary principals according to professional
seniority variables of teachers.

In this study, it has been reached that there is no statistically significant difference between leadership styles of
principals in terms of teachers’ education level. According to the variable of the education level of the teachers,
Toremen and Yasan (2010) found that there is no statistically significant difference between the associate
degree graduates and the undergraduate teachers in transformational leadership perception. Tahaoglu and
Gedikoglu (2009) did not find any significant difference in the evaluations of leadership roles of primary
principals according to the education level of teachers.

According to the results of the correlation analysis, there is a statistically significant positive correlation
between the level of democratic attitudes and behaviors of principals and transformational leadership styles.
According to this result, it can be said that the principals exhibiting transformational leadership styles exhibit
more democratic attitudes and behaviors in school management.
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There is a statistically significant negative correlation between level of democratic attitudes and behaviors of
principals and laissez-faire leadership and transactional leadership styles. According to this result, it can be said
that the principals exhibiting transactional leadership and laissez-faire leadership styles exhibit less democratic
attitudes and behaviors in school management.

It can be seen as an important finding that the mean of school principals' leadership style is low. Principals
should be encouraged to exhibit more transformational leadership behaviors in order to find their democratic
attitudes and behaviors at the desired level.

In this research, it was tried to determine the levels of principals' leadership styles and democratic attitudes and
behaviors according to the perceptions of teachers working in central Konya. In the qualitative or quantitative
research to be carried out after that, both teacher and manager views can be compared. In addition, new
researches can be carried out with the views of students, parents and other school staffs.
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