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Abstract

The purpose of the present study is to examine the self-evaluation of ICT skills, use
and pedagogical content knowledge of novice English teachers participating in an
integrated training program called e-INSET NET, an EU-funded project for provid-
ing electronic in-service training of novice English teachers for their professional
development. 38 novice English teachers from different regions of Turkey partici-
pated voluntarily in the electronic training course e-INSET NET and they evaluated
their ICT skills, use and pedagogical content knowledge. The study found that at the
end of the program teachers thought they showed a spectrum of ICT skills develop-
ment from advanced beginner level as indicated at the beginning of e-INSET NET
program to advanced intermediate level. Additionally, e-INSET NET program was
found to be beneficial for developing teachers’ pedagogical content knowledge since
it was based on needs assessment and integration of English as a subject matter with
ICT skills. The study suggests that there be alternative web-based INSET programs
based on needs assessment and integration of subject matters, which could increase
teachers’ motivation for professional development and willingness to take a part in
INSET.
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Ozet

Bu calismanin amaci, yeni mezun Ingilizce 6gretmenlerine hizmetici egitim sagla-
mak iizere Avrupa Birligi fonundan hibe destegiyle hazirlanan e-INSET NET adli
biitiinlestirilmis elektronik hizmeti¢i egitim programina katilan 6gretmenlerin bilgi-
sayar becerileri ve kullamimlar1 ile pedagojik icerik bilgileri konusunda kendi
0zdegerlendirmelerinin incelenmesidir. Bu programa Tiirkiye’nin farkli bdlgelerin-
den goniilliiliik usuliiyle 38 yeni mezun Ingilizce dgretmeni katilmis ve bilgisayar
becerilerini, kullanimlarim1 ve pedagojik igerik bilgilerini degerlendirmislerdir.
Caligma, e-INSET NET egitim programi baslangicinda bilgisayar beceri ve
kullanim1 agisindan ileri-baslangi¢ seviyesinde olan 6gretmenlerin, egitim sonrasin-
da ileri-orta seviyeye dogru bir gelisme gosterdiklerini diigiindiiklerini ortaya
¢ikarmustir. Buna ek olarak, e-INSET NET hizmetici egitim programu, ihtiyag ana-
lizi ve Ingilizce oOgretimi alani ile bilgi ve iletisim teknolojileri becerileri
biitiinlestirilmesine dayali oldugundan, &gretmenlerin pedagojik igerik bilgilerini
gelistirmeleri agisindan faydali bulunmustur. Calisma, ihtiya¢g analizi ve alan
biitiinlestirilmesine dayali alternatif, web tabanli hizmeti¢i egitim programlarini
onermektedir. Bu tiir programlar, 6gretmenlerin mesleki gelisimleri igin motivasy-
onunu ve hizmet-i¢i programlara katilma goniilliigiini arttirabilir.

Anahtar sozciikler: elektronik hizmetigi egitim, biitiinlestirilmis hizmeti¢i egitim,
uzaktan 6grenme, mesleki gelisim

Introduction

In recent decades, in-service training (INSET) designs have
been regarded as crucial elements in professional development of
teacher training programs. INSET is defined as teachers’ involvement
in education and training activities so as to improve their professional
knowledge and skills by Bolam (as cited in Roberts, 1998). The pro-
cess and design of INSET are regarded as being relevant to the princi-
ples of adult learning theory (Knowles, 1984). Following the path of
constructivism, a theory of knowledge through which meaning is con-
structed on the basis of experiences and conceptual schemata, adult
learning theory proposes that for adults (herein teachers), improve-
ment in professional development could occur where they are in-
volved in the need analysis, development of the curriculum, and inte-
gration of rationale (theory) with practice. Regarding preconditions
for adult learning, as Knowles (1984) stated, teachers see themselves
as being responsible for their own lives, they have prior knowledge to
mediate new knowledge and they learn best if there is a relevance be-
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tween what they need to learn and the curriculum and whether they
actively participate in the training phases. When accurate needs as-
sessment before designing any INSET activity is done, the needs of
teachers and the content of the programs are matched (Day, 1999),
thus, the impact of training could be construed as successful (Ayas et
al., 2007) in regards to the teachers’ satisfaction (Bayar & Kostere-
lioglu, 2014) and improvement of quality in education (Borko, 2004,
Ozer, 2004).

In-service training of teachers has gained momentum in Tur-
key since the 1990s when a series of nation-wide in-service teacher
education programs were planned by the Ministry of National Educa-
tion (MoNE) due to curriculum innovations. Since then it has been a
part of education development plans and government programs (Stra-
tegic development branch, 2009) as constructivism has been highly
valued and respected in the national curricula. However, today, as
Ozer (2004) stated, there are still a number of problems for Turkish
teachers with regards to their professional development. He outlined
these obstacles as follows: “not being able to afford to buy and read
the publications on the profession (72.5%); lack of motivational fac-
tors for professional development (55%); lack of activities in schools
for professional development (47.6%); failing to ask for teachers’
opinions before deciding on subjects and contents for in-service train-
ing programs (42.3%); not being able to choose the programs that
teachers wish to attend (30.5%); not considering teacher needs in se-
lecting trainees for the programs (29.1%); lack of qualified instructors
in the programs (27.9%); accommodation and dining problems in the
places where in-service training activities take place (27.5%), in-
service training was costly for teachers (26.4%)” (Ozer, 2004, p. 96).
The alternative programs aim to address and resolve these drawbacks
by providing nontraditional professional development through peer
feedback, mentoring and coaching; and by encouraging teacher in-
volvement in the need analysis and planning for the program content,
as well as the design and implementations of professional develop-
ment activities (Bayar & Kosterelioglu, 2014).

In order to make national in-service training system more effi-
cient, to ensure the quality of the educational activities, and to encour-
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age more teachers to participate in INSET, alternative means such as
e-learning platforms or web-based/online trainings have been suggest-
ed (Ozer, 2004; Kiligkaya & Seferoglu, 2013). It should be noted that
an INSET program, be it face to face or electronic, should undergo
a thorough need analysis (Beduk, 1997; Cimer, Cakir, & Cimer, 2010;
Sahin, 1996; Taymaz, Sunay, & Aytag, 1997). Top down approaches
ignoring teachers’ needs in designing INSET programs can cause low
participation or lack of motivation to take part in professional devel-
opment as Ozer (2001) indicated. Cakiroglu and Cakiroglu (2003) also
highlighted the fact that there is a gap between the theories taught in
school and common practice outside the university. Therefore, IN-
SETs often begin with teachers having difficulties integrating what
they learn with what they know and then applying new teaching ap-
proaches. To maximize efficiency and quality of INSET design,
Cakiroglu and Cakiroglu (2003) suggested addressing the transferabil-
ity of the content to the teaching context. That is, if the content is
transferable, in-service training becomes more meaningful and is more
efficiently integrated with actual classroom practices.

The need analysis for Information and Communication Tech-
nologies (ICT) skills has been recognized with the widespread growth
of internet usage and multimedia technologies in the 21st century all
over the world. Educational institutions have faced growing demands
for knowledge by society and are expected to provide a way for teach-
ers to adapt themselves to the new pedagogy for learning and teaching
through ICT by integrating them into classroom practice. Teachers
also feel the need to be involved in the integration of technology in the
classroom, which is vital for their professional growth (Tyack & Cu-
ban, 1995) and they want to learn basic computer skills, technologies
and the applications of technology in classroom activities through in-
service training (Lutonsky, 2009). In his study, Moonen (2001) indi-
cated that the teachers were satisfied with the way in which the in-
service activities through alternative tools (i.e. distance learning, com-
puter labs) and the participation in the teacher networks brought about
a substantial improvement in the field of educational ICT use. Regard-
ing the Turkish context, Celik and Aytin (2014) also mentioned posi-
tive perceptions that Turkish teachers of EFL had toward the role of
technology in teaching. They note that the use of technology enhanc-
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es learning and improve learner’s retention. Contrary to the studies
that present the positive effect of in-service training on teachers’ feel-
ing of self-competence in computer literacy, the participating teachers
already considered themselves sufficiently competent in their comput-
er literacy and felt that they could meet their students’ needs whether
or not additional training for computer literacy was available. Howev-
er, they reported that lack of access to the internet and computers as
obstacles which limit their use of computers.

In Turkey, the need for professional development for ICT was
apparent and MoNE established IT rooms (computer labs with multi-
media tools) as the first phase of the Basic Education Project in 1997
with the fundamental aim of quality improvement in basic education.
The second phase began in the years between 2003 and 2005 and IT
rooms were established all over Turkey (Yildirim, 2007). The third
phase (2011-2012) started with the governmental innovative program,
known as the Fatih Project through which initially as pilot study, 52
schools in 17 cities were provided with interactive whiteboards
(SMART Boards), internet network access and tablet computers for
improving the quality of education, ensuring equal opportunity for
students and enhancing ICT use in teaching and learning (MEB,
2012). To certify teachers’ ICT instruction skills, MoNE took its re-
sponsibility to provide in-service training for teachers to improve their
ICT use and skills in teaching. Nevertheless, the attempts to provide
INSET training for Information Technology were not found to be ef-
fective due to the trainings not being tailored to the teachers needs,
and training sessions failing to provide hands-on activities and prac-
tice (Yildirim, 2007). Yildiz, Saritepeci and Seferoglu (2013) evaluat-
ed the contributions of in-service training to the teachers’ professional
development within the Fatih Project framework. They noted that;
teachers’ ICT literacy needs improving and that learners’ efficient use
of ICT could be enhanced through participation in well-planned train-
ing. Kiicliktepe and Baykin (2014) also mentioned the inefficiency of
in-service training to improve ICT instruction skills of English lan-
guage teachers. They observed that contrary to expectations the in-
service was rather more theoretical than practical in content, and that
the training was more likely about the introduction of Fatih Project to
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the teachers rather than actual practical application of ICT skills. The
timing of the in-service also affected teachers negatively as it was
compulsory during the mid-term break. To overcome the difficulties
of providing in-service training, Mirici (2006) suggested creating an e-
service training model where teachers, MoNE experts, and school
based experts or ‘formatters’ might interact with each other. Jung
(2005) also advocated providing ICT teacher training in which ICT
could be chosen either as the core technology (main content focus or
core delivery technology) or as a complementary technology (part of
the methodology of facilitating/networking technology). To empha-
size the supplementary status of ICT in INSET, Jung (2005) proposed
that teachers are more likely to recognize the benefits of ICT by ac-
tively experiencing ICT skills through training content. Teachers’ per-
ceptions or attitudes toward the ICT integrated training have been tak-
en into account for the evaluation of the training programs (Mouzakis,
2008); however, teachers’ self -evaluation, as a reflective action on
their professional development, has not been taking place in the field
of teacher education. In the same vein with Jung (2005) and Mirici
(2006), Cakmak (2008) suggests that the electronic INSET model be
integrated with pedagogical knowledge within ICT so that teachers’
needs and pedagogical content converge with each other in an inte-
grated, meaningful and inclusive way. She also posits that self-
evaluation of participating teachers after the online (or distant) train-
ing will be an efficient tool to evaluate the quality of the training pro-
gram and would serve as an appropriate part of the INSET cycle in
which needs assessment is followed by design, the design is followed
by implementation and the implementation is followed by evaluation
(Roberts, 1998).

Regarding self-evaluation as an element for establishing sus-
tainability and raising awareness of the development in INSET design
and one of the crucial components of INSET cycle (Roberts, 1998),
the present study aims to examine novice English teachers’ self -
evaluation of ICT skills, use and pedagogical content knowledge in an
integrated training program called e-INSET NET. It is an EU-funded
project (Ref: LLP-LdV-TOI-2007-TR-024) for providing electronic
in-service training for novice English teachers to augment their pro-
fessional development. It is believed that the results will contribute to
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existing studies in which the efficiency of in-service training is debat-
ed and alternative (i.e., web-based or learning management system-
based) training models are proposed. The present study emphasizes
the value of integrating the teachers’ pedagogical knowledge with ICT
skills and use through the implementation of an alternative and inte-
grated INSET model and its beneficial effect on professional devel-
opment.

Method

This study is based on a quantitative research design and has used de-
scriptive statistics to analyze the data collected. The data was collect-
ed through three questionnaires, which were about the description of
current state of teachers’ ICT use and skills, and the self-evaluation of
teachers’ professional development after training. Self-evaluation ap-
proach was applied since it was aimed “to obtain the clarity about true
quality of practice” and ensure the awareness of the participants’ prac-
tices that is “an essential prerequisite to developing professional iden-
tity and beginnings of understanding of what the role of teacher actu-
ally involved” in the process of training (McNamara & O’Hara, 2008,
pp. 178-179). Three research questions related to the present study
are as follows:

1) How do novice English teachers evaluate their levels of ICT
skills before and after the electronic training?

2) What is the frequency of the use of ICT tools by novice Eng-
lish teachers’?

3) How do the novice English teachers evaluate their pedagogical
content knowledge development in teaching skills after the
training?

Participants

Thirty eight novice English teachers from different regions of
Turkey with a year of teaching experience participated in the electron-
ic training implementation e-INSET NET. The selection procedure
started with the call for voluntary participation in the e-INSET NET
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program made through City Directorate of National Education to all
the schools in Turkey. The participation list with the contact details of
each candidate was submitted to the researchers by mail. There were
158 English teacher candidates in total who volunteered and applied
for the e-INSET NET. However, the sampling criteria speci-
fied novice English teachers defined as those who “have very little
(e.g. less than two years) experience behind them” (Gatbonton, 2008,
p. 162). Therefore, of 158 applicants only 38 novice English teach-
ers met the criteria for novice teachers and these were selected for par-
ticipation in the study. The selected teachers were contacted by phone
at the initial stage and they were given information about the training
and provided the password for accessing learning management system
on the project website (http://e-inset.mersin.edu.tr/). The participation
of teachers was full both for the training and the data collection proce-
dures. That is, all of 38 English teachers participated both in training
and self-evaluation. The sample consisted of 9 men (23.7%) and 29
women (76.3%) and the age of the participants ranged between 24 and
30. During the research period, 35 teachers were working at secondary
schools and 3 teachers at high schools.

Training design

The e-INSET NET program is comprised of two integrated
units. The first one is the Technical Unit called European Computer
Driving License (ECDL) and was created by the team from the Uni-
versity of West Bohemia in Pilsen, Czech Republic. ECDL is a Euro-
pean qualification standard in basic computer skills and consists of 7
modules through which a computer user develops the skills and com-
petencies to be computer literate. These modules are as follows: Secu-
rity for IT Users, IT User Fundamentals, Word Processing (MS 2007
version), Spreadsheets, Database, Presentation, and Using email and
the Internet. The content of the modules is enhanced by graphic and
animation components. The medium of the instruction is English. The
second Pedagogical Content Unit is composed of 3 modules: Second
Language (L2) Reading, L2 Listening, and L2 Writing. These units
were developed by a team of language teaching professionals from
Middle East Technical University and Mersin University in response
to a needs analysis. The aim of the course was to provide inclusive,
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integrated, constructive and alternative training for novice English
teachers in the very first year on the job when they are fresh out of
school and most need assistance and support for professional devel-
opment (Roberts, 1998). Each module in the Technical Unit offers in-
formation presentation and self-learning activities. Modules in the
Pedagogical Content Unit also followed a similar structure with more
hands on activities and discussion sessions moderated by tutors in the
systems. Useful resources for further information were also provided
for extra reading. The content was accessible through the project web-
site and all participating teachers were provided personal passwords to
log into the learning management system. Prior to the actual training,
a video clip was uploaded to the program website to explain the goals
of the training. The online guide for the technical features of the pro-
gram was also available to aid teachers in accessing both technical and
pedagogical training units. A help desk in the form of online chat was
set up to overcome possible problems that participating teachers might
encounter. The system was open for six months and accessible at any-
time from anywhere as long as the participating teachers were online.
The participation to the program was generally after 6 p.m. on week-
days and over the weekends. The training lasted six months. After-
wards, all participating teachers were asked to prepare a teaching ma-
terial using both ICT and pedagogical content skills to contribute to
the national material resources of English language teaching. This as-
signment was the tangible outcome of the training process which ena-
bled participants to transfer their new knowledge into the context of
their practice.

Data instruments

Three questionnaires were developed by the researchers: the
first one related to the level of ICT skills. There were 3 levels: ad-
vanced beginner, intermediate and advanced intermediate. This ques-
tionnaire was applied before and after the training. The second ques-
tionnaire was developed to examine the frequency of ICT use in a pro-
fessional context; it included 5 responses (never, rarely, sometimes,
mostly and often) and administered before training. The third ques-
tionnaire was developed for the self-evaluation of teachers’ profes-
sional development after training and included an attitude scale of the
Likert type ranging from [ strongly disagree, I disagree, undecided, 1
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agree, and I strongly agree. The items on the questionnaire were de-
signed to elicit responses for understanding novice English teachers’
self-evaluation of ICT skills, frequency of ICT use in professional life
and pedagogical content knowledge. In order to ensure the reliability

of the third questionnaire, Cronbach’s alpha value was measured (o =
.94).

Data collection

Data was collected over two different intervals during the six-
month-training period. The data related to the level of ICT skills was
acquired both before and after the e-INSET NET program. The self-
evaluation questionnaire designed for pedagogical content for skill
teaching was administered after the e-INSET NET program.

Data Analysis

The quantitative data were analyzed using descriptive statistics
to examine the novice English teachers’ self-evaluation of ICT skills,
use and pedagogical content knowledge. The frequency in the forms
of percentage, mean and standard deviation were summarized for the
analysis.

Results and discussion

The first question focused on self-evaluation of novice English
teachers’ levels of ICT skills before and after the electronic training.

Table 1. Novice Teachers’ Self-evaluation for the Levels of ICT Skills be-
fore (pre-training) and after e-INSET NET Program (post-training)

Pre-training  Pre- Post-training Post-

frequency training frequency  training
Adv. beginner level 12 31.6 4 10.5
Intermediate level 18 47.4 18 47.4
Adv. intermediate level 8 211 16 42.1
Total 38 100 38 100
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As seen in Table 1, the results indicate after the training there
is decrease in the percentage of advanced beginner (from 31.6% to
10.5%) and increase in the percentage of the advanced intermediate
skills (from 21.1% to 42.1%). This implies that there has been an im-
provement in ICT skills from the teachers’ perspective. This im-
provement suggests that through an alternative and integrated pro-
gram, teachers of English can better their ICT use and proficiency.

The second question highlighted the frequency of ICT use in a
professional context. The results are given in Table 2 below.

Table 2. The Frequency of ICT Use for Professional Life

Percent (%)

ICT use

Never Rarely SometimesMostly Often Mean SD
Text processing 26 53 31.6 395 211 3.71 0.96
Spreadsheets 26 184 263 395 132 342 1.03
Databases 211 211 289 289 O 2.66 1.12
Multimedia presentations 53 26 36.8 211 342 376 1.13
Documental bases 26 53 23.7 42.1 263 3.84 0.97
Audiovisual media 26 7.9 18.4 26.3 447 4.03 1.10
Educative software 26 7.9 21.1 289 395 3.95 1.09
Authoring systems and lan-
guages 26 105 3L6 368 184 358 1.00
for the design of multimedia
applications

Internet: Research of infor-
mation 26 0 0 237 737 466 0.75
and resources (navigator)

Internet as a medium of
communication (email, mail- 2.6 0.0 15.8 13.2 684 445 0.95
ing lists, forum, chat)

Design of web-sites 132 211 263 23.7 158 3.08 1.28
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Advanced website design:

Languages and authoring 211 263 211

tools

15.8

158 279 1.38

As shown in the Table 2, most of the novice English teachers
(73.7%) often use internet for the research of information and re-
sources, 68.4 % of them also often use the internet as a medium of
communication. 42.1% of them mostly use documental programs and

39.5% of them use text processing and spreadsheets.

The final questionnaire emphasized novice English teachers’
self-evaluation of pedagogical content knowledge for skill teaching
after the training. The data is displayed in Table 3 below.

Table 3. Novice English Teachers’ Self-evaluation of Pedagogical Content

Knowledge after the Training

Percent (%)

| I Undecided

ltems don’t don’t
agree agree
at all

|
agree

strongly
agree

Mean SD

The Reading
Module enabled
me to understand 0.0 0.0 2.6
the models of
reading better.
| feel I have
gained further
knowledge about 0.0 2.6 5.3
creating reading
activities.
The Listening
Module helped
me reconstruct
certain concepts
.. such as process 0.0 26 7.9
Listening,ng nroduct ori-
ented listening
and listening ap-
proaches.

Reading
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52.6

421

55.3

44.7

50.0

34.2

442 0.55

439 0.71

4.21 0.70
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| feel I have learnt
useful tips to pre-
pare listening
activities.
The Writing
Module helped
me understand
the process of 00 26 10.5 57.9 28.9 4.13 0.70
preparing rubrics
for writing as-

Writing signments
| feel I have learnt
the vital concepts
of
writing such as
unity and coher-
ence.

0.0 53 10.5 44.7 39.5 4.18 0.83

0.0 00 2.6 47.4 50 4.47 0.56

As seen in the Table 3, most of the participating teachers have
positive attitudes toward professional development in regards to teach-
ing skills. They strongly agree that they have gained further
knowledge about creating reading, listening, and writing materials
(50%, 39.5% and 50% respectively). They agree that the content of
reading (52.6%), listening (55.3%), and writing helped them better
understand the issues and topics (57.9%).

The first result indicates that, there is a significant improve-
ment in their self-perception of the participating teachers’ self-
evaluation of ICT skills before and after the program of ICT profi-
ciency level. A number of participants (n=12) regarded themselves as
being at the beginner level and ended at either an intermediate or an
advanced intermediate level of proficiency. The increase seems to
support the motivational factor of learning. Participating teachers were
all volunteers and they were motivated to learn by taking part in the
program actively, which might have satisfied their expectations and
encouraged more active involvement in improving ICT skills for pre-
paring teaching materials. Successfully integrating both technical and
pedagogical content knowledge provided by the e-INSET NET pro-
gram may have encouraged them to regard themselves as more profi-
cient than before. It should be noted that the participants’ success on
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the task could also be attributed to prior knowledge which could be
counted as uncontrolled variable in research design.

The second result demonstrates that the novice English teach-
ers have basic competence with ICT skills and that they often use the
internet, text processing and multimedia presentations in their profes-
sional life. It can be inferred that novice English teachers are able to
manage and use basic ICT tools. This finding is consistent with the
study by Celik and Aytin (2014) as participant teachers regarded
themselves as equipped with basic computer skills.

The third and final result shows that the novice English teach-
ers have positive attitudes towards both content and material devel-
opment for teaching. This supports the studies by Moonen (2001) and
Mouzakis (2008), which state respectively that teachers have positive
attitudes towards alternative training programs for their professional
development and that they are comfortable with alternative training
and find such programs beneficial.

Conclusion and Recommendations

This study aimed to examine novice English teachers’ self-
evaluation of ICT skills use and pedagogical content knowledge in an
integrated training program called e-INSET NET, which is an EU-
funded project for providing electronic INSET for novice English
teachers for the enhancement of their professional development. The
content of the training program was created in response to a need
analysis and provided through the learning management system on the
e-INSET NET project website. The result of the study indicates that
participating teachers showed a transition in their self-perception of
ICT skills from low level to advance intermediate level of proficiency.
Novice teachers often use the internet, text processing and multimedia
presentation in a professional context. This highlights that novice Eng-
lish teachers have basic ICT skills that they frequently use in their pro-
fessional life. The final point is that novice English teachers had posi-
tive attitudes toward their improved capacity for language skill teach-
ing and presumably were satisfied with the alternative and integrated
training content. Satisfaction was to be expected as the content was
developed on the basis of needs analysis. The convergence of what
they needed to know and what they were taught ensured satisfaction
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and positive attitudes towards training process for professional devel-
opment (Carl, Fung, & Chan, 2002). Self-evaluation after the training
program in INSET design is vital to reframe what has been learned
and acquired as teaching skills. In light of the results, the present study
offers three basic implications. Firstly, there should be more imple-
mentations to promote the use of e-tools for professional development.
It would be beneficial to observe more cases to support the idea that
web-based, alternative tools for INSET are practical, efficient and de-
sired. Secondly, integrated INSET schemes are more meaningful
when done in response to a careful needs assessment and supported by
task-based learning. Involvement in tasks brings self-confidence
which is a vital source for motivation. Last but not least, that a feeling
of satisfaction can affect the self efficacy of teachers in a positive
way. Satisfaction with their training encourages teachers to feel more
secure and confident in applying what they have learned from the
training process to the real life classroom.
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Genisletilmis Ozet

Giris

Son yillarda hizmeti¢i egitimin mesleki gelisim iizerinde etki-
sinin Onemliligine vurgular yapilmaktadir. Hizmeti¢i egitim 6g-
retmenlerin mesleki bilgi ve becerilerini gelistirmeleri amaciyla
egitim faaliyetlerine katilmalaridir (Roberts, 1998). Hizmetigi egi-
timin silire¢ ve tasarimi yetiskin 6grenme teorisi prensiplerini te-
mel alir. Bu 6grenme teorisine gore, 6grenme deneyim ve kav-
ramsal semalarin gelismesiyle olusur. Yetigkin (burada 6gretmen)
icin, mesleki 6grenme, ihtiya¢ analizi, miifredat gelistirilmesi ve
teori ile uygulamanin birlestirilmesi gibi 6n kosullarin hazirlan-
mastyla olusabilir. Ogretmenler hizmetigi egitim dncesinde ne 8-
renmeye ihtiya¢ duyduklar ile egitim esnasinda ne dgrendikleri
arasinda bir baglant1 kurdugu siirece bu deneyimden en iyi bigim-
de yararlanirlar. On kosullarin olmayisi ya da eksikligi, 6gretme-
nin 6grenme istegi iizerinde ters/olumsuz etki gosterebilir. Bu se-
beple, 6gretmenler bu tiir etkinliklere isteksiz katilabilir ya da egi-
tim etkinliklerini bir yiik gibi gorebilirler. Ozer’in (2001) calis-
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masinda, Tiirkiye’deki 6gretmenler mesleki gelisime ihtiyac duy-
duklarini, hizmetici egitim faaliyetlerini mesleki bilgi ve gelisim-
de onemli gordiiklerini belirtmislerdir. Fakat ayn1 zamanda 6g-
retmenler hizmetici egitimlerin ek zaman ve masraf gerektirme-
sinden ve ihtiyaca yonelik olmamasindan dolay1 katilma goniillii-
ligl gostermediklerini vurgulamislardir. Boyle bir durumda 6g-
retmenlerin kendi imkanlarin1 (yer, zaman ve biitce olarak) zor-
lamayacak sekilde ve onlarin ihtiyaglarina yonelik elektronik
hizmetici egitim tasarimlarinin gerekliligi ortaya ¢ikmistir. Bu ¢a-
lismanin amaci, yeni mezun Ingilizce dgretmenlerine elektronik
hizmeti¢i egitim saglamak iizere Avrupa Birligi fonundan hibe
destegiyle hazirlanan e-INSET NET adl biitlinlestirilmis hizmeti-
¢l egitim programi uygulamasi sonrasinda, 6gretmenlerin bilgisa-
yar beceri ve kullanimi ile pedagojik igerik bilgileri konusunda
kendi 6zdegerlendirmelerinin incelenmesidir. Bir baska deyisle,
bu caligmayla, 6gretmenlerin geri doniitleri dikkate alinarak pe-
dagojik icerik bilgisiyle biitiinlestirilmis bir bilgisayar teknoloji
iceriginin gelistirilmesiyle hazirlanan hizmeti¢i egitim programi-
nin mesleki gelisime etkisi olup olmadig1 incelenmistir. Caligma-
da, ihtiyac analizi ile gelistirilen biitiinlestirilmis alternatif hizme-
tigi egitim programi sonrasinda, dgretmenlerin 6zdegerlendirme-
lerine gore, hizmetici egitim programimin mesleki gelisime etkisi
acisindan degeri ve yararlilig1 ortaya konmustur.

Yontem

Bu ¢alisma betimsel istatistik yontemlerine dayandirilarak ya-
pilmistir. Calismada kullanilan arastirma sorular1 asagidaki gibi-
dir:

1) Goreve yeni baslamis Ingilizce dgretmenleri bilgi ve ileti-
sim teknolojileri becerilerini elektronik hizmetigi progra-
mindan 6nce ve sonra nasil degerlendirmektedirler?

2) Goreve yeni baslamis Ingilizce dgretmenlerinin bilgi ve
iletisim teknolojileri araglarini kullanim siklig1 nedir?
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3) Goreve yeni baslamis Ingilizce &gretmenleri elektronik
hizmeti¢i programindan sonra pedagojik igerik bilgisi geli-
simlerini nasil degerlendirmektedirler?

e-INSET NET hizmetigi egitim uygulamasina Tiirkiye nin her
ilinden, i1 Milli Egitim Miidiirliikleri araciligryla goniilliiliik usu-
lilyle yeni goreve baslamis ogretmenler davet edilmis. Basvuru
yapan 158 kisi arasindan, 6rneklem kriteri olan hizmet yil1 1 se-
neyi gegmemis yani yeni mezun ingilizce dgretmeni olarak gorev
yapan 38 kisi (9 erkek, 29 kadin) secilmistir. Bu kisiler uzaktan
saglanan, biitiinlestirilmis e-INSET NET hizmeti¢i egitimine
uzaktan 6grenme yoOnetim sistemi araciliiyla aktif olarak katil-
mistir. e-INSET NET programi oncesinde ve sonrasinda yapilan
anketlerle 6gretmenler bilgisayar becerilerinin, kullanimlarinin ve
pedagojik icerik bilgilerinin 6zdegerlendirmelerini yapmuslardir.

Egitim tasarimi

e-INSET NET hizmeti¢i egitim programi iki alt programdan
olusan biitiinlestirilmis bir egitim modiiliidiir. ilk modiil Teknik
Boliim adi altinda 7 alt modiilden olusan ve Avrupa Bilgisayar
Yetkinlik Sertifikas1 (ABYS/ECDL) igeriklerini kapsayan modiil-
diir. Tkinci modiil ise Pedagojik Icerik Bolim adli modiildiir. Bu
modiilde yabanci dilde okuma, yazma, dinleme gibi dil becerileri-
ne ve test hazirlama konusuna yer verilmistir. Modiiller Cek
Cumhuriyeti’'nden West Bohemia Universitesi’nden, Tiirkiye’den
Orta Dogu Teknik Universitesi ve Mersin Universitesi’nden bilgi-
sayar ve Ingiliz dili egitimi uzmanlar tarafindan hazirlanmistir.
Egitim modiilleri hem teorik bilgiye hem de pratige dayali ipucla-
r1 sunan bilgiler icermektedir. Bu modiiller sirasiyla 6nce teknik
ve sonra pedagojik icerik olarak uzaktan egitim erisim platformu-
na yiiklenmis ve katilimecilarin erigimine agik tutulmustur. Kati-
limcilarin aksam saat altidan sonra ve hafta sonlar1 daha siklikla
sisteme girdikleri gdzlemlenmistir. ikinci modiil sonrasi dgret-
menlerden gorev yaptiklar1 okullarda kullanilan ders kitaplarini
temel alarak, bilgi ve iletisim teknolojileri araglarini kullanarak
bir materyal hazirlamalar1 istenmistir. Bu materyal hizmetici egi-
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tim sonunda teorik bilginin pratige gecirildigi somut bir tiriin ve
program ¢iktisi olarak degerlendirilmistir.

Veri toplama araglar

Bu aragtirma i¢in 3 Slgek gelistirilmistir: Bu Ol¢eklerden ilki
Bilgi ve haberlesme teknolojileri becerilerinin mevcut durumunu
tespit etmek i¢in kullanilmis ve egitim programi baslamadan 6nce
katilimer 6gretmenlere uygulanmis bir ankettir. Bu Olgege gore
katilimer 6gretmenlerin ileri-baslangig, orta seviye, orta-ileri se-
viye olarak 3 ayr seviyede olduklar1 saptanmustir. ikinci olarak,
Ogretmenlerin Bilgi ve haberlesme teknolojileri kullanim sikligini
ortaya ¢ikaran 6lcek kullanilmistir. Ugiincii olarak hazirlanan 6l-
¢ek ise, bu program sonrasinda mesleki gelisimlerinin 6zdeger-
lendirmesini igeren Likert tipi Olcektir. Bu anketin gilivenirligi
icin, Cronbach Alpha giivenirlik katsayisi hesaplanmistir (o0 =
.94).

Olgekler platform iizerinden 6gretmenlere sunulmus ve veriler
alt1 aylik siire i¢inde program basinda ve sonunda olmak iizere iki
asamada toplanmustir.

Veri analizi

Veriler SPSS programi yardimiyla betimsel istatistik kullanila-
rak analiz edilmis ve yiizdelik, ortalama ve standart sapma deger-
leri bulunmustur.

Bulgular ve tartisma

e-INSET NET hizmeti¢i egitimi sonrasinda, ileri-orta diizey-
deki Ogretmenlerin bilgisayar beceri ve kullaniominda gelisme
gosterdiklerini diistindiikleri (program basinda %21.1 iken sonunda
%42.1) tespit edilmistir. Program basinda bir grup 6gretmen (%31.6)
kendilerini ileri-baslangicta goriirken program sonunda bu seviyede
bir diislis olmasi (%10.5) 6gretmenlerin seviye ilerlettiklerini diisiin-
diiklerini ortaya koymustur. Ogretmenlerin bilgi ve iletisim
teknolojileri kullanim sikli§inin nedenlerinin sirasiyla internet yoluyla
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bilgi edinme (%73.7), interneti iletisim araci olarak kullanma (%68.4),
sesli-gorsel c¢oklu ortam kullanma (%44.7) ve egitimsel program
kullanma (%39.5) oldugu goériilmiistiir. Son olarak Ogretmenler,
Ingilizce yazma, okuma ve dinleme egitim paketlerinden pedagojik
igerik bilgisi olarak yararlandiklarini, e-INSET NET’in bu anlamda
etkili oldugunu belirtmislerdir. Baska deyisle, 6gretmenler pedagojik
igerik bilgi edinimi 6zdegerlendirmelerinde, beceri 6gretimi iizerine
olumlu gelisme gosterdiklerini ortaya koymuslardir. Okuma (%42.1),
dinleme (%44.7) ve yazma becerilerini (%47.4) gelistirdikleri ve bu
becerilerle ilgili aktiviteler hazirlama konusunda bilgi edindikleri
goriisiine katilmiglardir. Ayrica, hizmeti¢i egitim programinin Peda-
gojik Icerik Boliimii ile ilgili olarak, okuma (%52.6), dinleme
(%55.3), ve yazma (%57.9) modiil iceriginin faydaliligi ve bu ii¢
beceriyle ile ilgili kavramlar1 daha iyi anlamalarina yardimci oldugu
goriisiine de katilmiglardir.

Bu calismada, ihtiya¢ analizine dayali ve hizmetici egitim
caligmalarina katilim konusunda yer ve zaman agisindan esneklik
tantyan alternatif hizmeti¢i tasarimlarinin 6gretmenlerin mesleki bilgi
ve becerilerini arttirdig1 yoniinde bir sonug ¢ikmistir. Buna ek olarak,
bilgisayar becerileri ve kullanimi ile pedagojik igerik bilgisinin
biitiinlestirildigi bir hizmeti¢i egitim tasarisi, teori ile uygulamay1 bir
araya getirmektedir. Boylelikle teknik bilgi ve beceri ile, pedagojik
icerik bilgisinin birbirinden ayrigtirtlmadigy, biitiinciil hizmetigi egitim
programi 6rnegi sunulmaktadir. Knowles’un (1984) yetiskin 6grenim
kurami prensiplerine gore yetiskinleri motive eden i¢ faktdrlerdir. Bu
sebeple, dgretmenlerin ihtiya¢ ve ilgilerinin, mesleki gelisim program
planlamasina dahil edilmesi, deneyimlerinin pratige gecirilmesi ve
program degerlendirilmesine aktarilmas1 gerekmektedir. Bulgular
Ogretmenler i¢in ihtiya¢ analizine dayali biitiinlestirilmis hizmetigi
egitimin tatminkarlik ve daha fazla katilimi cesaretlendirici bir moti-
vasyon unsuru olabilecegine isaret etmektedir. Celik ve Aytin’in
(2014) calismasinda belirtildigi gibi, 6gretmenler temel bilgisayar
becerilerine sahip olduklarini diistinmektedirler. Fakat temel bilgisa-
yar bilgisini gelistirmeleri ve bunun alan bilgisiyle biitiinlestirilmesi
konusunda hizmetici egitime ihtiya¢ duyabilirler. Moonen (2001) ve
Mouzakis (2008) ¢alismalarinda elektronik ortam araciligiyla olustu-
rulan, zaman ve mekan agisindan kolaylik ve esneklik saglayan hiz-
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meti¢i egitim programlarinin 6gretmenleri olumlu tutum ve davranisa
yonlendirecegi ve hizmetici egitime katilimlarini arttiracagindan bah-
setmiglerdir. Bu calisma benzer bir ¢ikarimi yapmaktadir. Olusan
olumlu tutum ve davranis, i¢ faktorlere dayali motivasyonu arttirip
egitimden memnun kalma durumu yaratacak boylelikle hizmetigi
egitim bir ylik veya gereklilikten cikip istege bagl, oOgretici ve
biitiinlesik bir mesleki gelisim olarak algilanacaktir.

Sonug¢ ve oneriler

Bu calismanin amaci, yeni mezun Ingilizce dgretmenlerine
elektronik hizmeti¢i egitim saglamak iizere Avrupa Birligi fonundan
hibe destegiyle hazirlanan e-INSET NET adli biitiinlestirilmis hizme-
tici egitim programi uygulamasi sonrasinda, 6gretmenlerin bilgisayar
beceri ve kullanimi ile pedagojik igerik bilgileri konusunda kendi 6z-
degerlendirmelerinin incelenmesidir. Bu amagla hazirlanacak program
igerigi i¢in ihtiya¢ analizi yapilmis, bu dogrultuda alanda uzman egi-
timcilerin destegiyle icerikler gelistirilmis ve uzaktan egitim sistemiy-
le katilimc1 olan yeni mezun Ingilizce dgretmenlerine sunulmustur.
Bu egitim sonunda ileri-baslangic diizeyindeki 0gretmenler orta ve
ileri-orta diizey seviyesine dogru bir gegis gostermislerdir. Yeni me-
zun Ingilizce 6gretmenleri mesleki ortamlarinda siklikla internet, me-
tin iglemcisi ve ¢oklu ortam sunum araglarini kullandiklarini belirtmis-
lerdir. Bu da 6gretmenlerin mesleki yasamlarinda bilgi ve iletisim tek-
nolojileri araglariyla bilgi ve kaynak edinme, internet araciligiyla ileti-
sim kurma ve gorsel-sesli ¢coklu ortam kullanma yoniinde egilimleri
oldugunu ortaya koyar. Son olarak da yeni mezun bu 6gretmenler ma-
teryal gelistirme konusunda bilgi ve pratik kapasitelerini gelistirdikleri
konusunda olumlu fikir beyan etmisler ve programdan memnun kal-
diklarint belirtmislerdir. Calismanin basinda yapilan ihtiyag analizi
sayesinde, program sonunda elde edilen O6gretmen tatminkarliklari
beklenilen bir sonu¢ olmustur. Bu sonug, hizmeti¢i programlari i¢in
igerik gelistirmede ihtiya¢ analizi ¢aligmasinin programa katilimi is-
teklendirme agisindan 6nemli oldugunu vurgulamaktadir. Program
sonrast yapilan 6zdegerlendirme 6grenilen beceri ve bilgiyi yeniden
sekillendirip, 6gretmenin mesleki gelisimi i¢in gereken bilgi ve bece-
rilerinin farkindaligini ortaya ¢ikartmaktadir. Bu ¢alismanin bulgular
1s181nda, ii¢c ¢ikarim yapilabilinir. Birincisi, uzaktan egitim araglari
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kullanilarak yapilan hizmetici egitimler i¢in daha ¢ok uygulama ya-
pilmalidir. Ikincisi, ihtiya¢ analizinden sonra gelistirilen igerik biitiin-
lestirilmis (teknik ve pedagojik) igerik olmalidir. Boylelikle, mesleki
bilgi ve beceriyi teknik ve pedagojik biitiinliikle ele alan, teorinin pra-
tige gecirildigi bir hizmetigi programi ortaya ¢ikacaktir. Son olarak da
hizmetici egitimin sagladigi memnuniyet bagar1 ve 6grenme istekliligi
yarattigindan bu tiir alternatif ve biitiinlesik programlar 6gretmenin
ozyeterlilik anlayisina katki saglayacaktir.
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