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The objective of this study was to examine the level and number of questions that
social studies teachers ask during the lessons they teach. Case study which is one of
the qualitative research methods was used on the study group consisting of a total
of five social studies teachers at the city of Sakarya during the 2013-2014 school
year four of whom are working at a state secondary school and one of whom is
working at a private secondary school three of whom are male and one of whom is
female.“Observation Form”, “Interview Form” and “video records” were used as
data acquisition tools. The data obtained in the study were analyzed via descriptive
analysis method. According to the results of the study, it was concluded that social
studies teachers ask very low level simple recall and memory question in addition
to convergent questions meaning questions that have only one acceptable answer.
Teachers have also directed evaluation questions to students, however it was
determined that divergent questions and questions related with operations were
never asked. Teachers generally asked the highest number of questions during
teaching-learning processes, a small number of questions have been asked during
the introduction stage of the courses whereas questioning behavior was not observed
during the conclusion stages.
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Bu arastirmada, sosyal bilgiler dgretmenlerinin sinif i¢i ders isleme siireglerinde
sormus olduklar1 sorularin diizeyini ve miktarini incelemek ve drneklerle betimleyerek
yorumlamak amaglanmustir. Nitel arastirma yontemlerinden durum galigmasinin
kullanildig1 arastirmanin ¢aligma grubunu 2013-2014 egitim ve Ogretim yilinda
Sakarya ilinde dordii devlet ortaokulunda bir tanesi &zel ortaokulda gérev yapan iki
erkek iki kadin olmak {izere dort sosyal bilgiler 6gretmeni olusturmustur. Veri toplama
aract olarak ise aragtirmacilar tarafindan gelistirilen “Goézlem Formu, “Gorlisme
Formu” ve “Video Kayitlar1” kullanilmistir. Arastirmada elde edilen veriler betimsel
analiz yontemiyle analiz edilmistir. Aragtirmanin sonuglarma gore sosyal bilgiler
Ogretmenlerinin en ¢ok alt diizeyde nitelendirilebilecek basit hatirlama ve bellek
sorulari ile yakinsak sorular yani kabul edilebilir tek cevabi olan tiirde sorular sordugu
sonucuna ulasilmstir. Ogretmenler dgrencilere degerlendirme sorulari da yoneltmistir
ancak 1raksak sorularin az, isleyisle ilgili sorularin ise hi¢ sorulmadig tespit edilmistir.
Ogretmenler genellikle en fazla soruyu dgrenme dgretme siirecleri esnasinda sormus,
derslerin giris boliimiinde az soru sorulmustur.
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Introduction

The term “question” is defined in the dictionary of the Turkish Linguistic Society as “Verbal or written statement
directed to someone else in order to learn something which requires a response”. According to another definition,
the term question represents incomplete statements formed to stimulate the curiosity of individuals thus enabling
them to learn (Akbulut, 1999). Questions have an important place in our lives ranging from ordinary questions that
we use during our daily lives to questions that require a certain expertise (Aydemir and Cift¢i, 2008). Questioning,
which is accepted as a method for stimulating thinking, is required for people to work their minds. Learning
becomes more meaningful with questions and one starts thinking as soon as questions are directed to him/her on
a specific topic (Ozden, 2003). Learning is more effective when the learner is open to thinking and when he/she
tries to find answers to certain questions. It is a fact that permanent and meaningful learning can take place only
in such a manner. We see that asking questions is a very important to ensure that the relevant mental processes of
students are activated and that they carry out the required questioning for the issue at hand. Asking questions is an
activity that stimulates thinking and enables learning. It can be identified as the most important weapon in the
teachers’ arsenal of teaching processes. Asking questions is one of the fundamental tools that is used to determine
at what level students have gained the targeted learning outcomes (Caligkan, 2011).

Asking questions is used as a method in all stages of education and in all courses both in order to enable real
thinking as well as to determine at what level the students gain the targeted learning outcomes. As is the case for
all other courses, a social studies lesson cannot be thought which does not include the question-answer method.
Question-answer method will constitute a significant portion of the teaching-learning process regardless of the
gains and activities. It can be stated that this method has to be used intensively and in a conscious manner in order
to ensure that students actively take part in the learning-teaching processes. Asking questions has an important
place for active learning with regard to directing students to superior learning because it activates the mind of the
student and encourages him/her to think actively (Acikgdz, 2014).Teachers have to develop strategies that direct
one’s self to good questioning, problem solving and complex thinking in order to ensure that effective learning
takes place in the classroom environment. A social studies teacher first has to specialize in questioning in order to
reach this goal and to acquire information about the different types of questions (Demirkaya, 2011). Increasing
consciousness of teachers with regard to question types and the effects of questions on student response can
contribute to attaining a more effective learning. Different question types required different answers (Sevik, 2005).
Different questions should be asked according to the topics, areas of learning and outcomes. The teacher will be
able to shape his/her questions accordingly when he/she has knowledge of different question types and the
contributions of these question types on learning. The teacher will direct questions at a level of recall based on the
topic and the outcome or he/she will direct higher level questions which encourage thinking.

Questions have been subject to various classifications by different researchers based on certain criteria. While
answers are taken as basis in some classifications, others have focused on the goals or the questioning method and
sometimes the starting point has been the answer to how the question is asked. A¢ikgdz (2014) has classified
question types into two as single and multiple choice questions. Whereas Sonmez (2001) has classified the question
types as open ended and close-ended questions according to the level of the goal and as questions according to
methods in addition to questions according to asking styles. Kerry (1999) analyzed questions in detail in his study
entitled “Effective Questioning” in which nine different question types were put forth: recall questions, naming
questions, observation questions, control questions, pseudo questions, analysis questions, synthesis questions,
evaluation questions, problem solving questions (Cit. Biiylikalan Filiz, 2004). In addition to all these
classifications, the method that is most widely used for classifying questions according to their levels is the
hierarchical classification of Bloom et.al.(1956) for the targets in the cognitive area including the stages of
knowledge, comprehension, application, analysis, synthesis and evaluation. In this classification, educational
goals and questions are listed in increasing levels of complexity. Accordingly, the simplest goals/questions are at
the knowledge stage, whereas the most complex goals/questions are at the evaluation stage (A¢ikgdz, 2003).
Another classification is that of Selguk (2000) made with regard to which category the questions of the teachers
can be examined. In this classification; there are five question categories which are simple recall and memory
questions, convergent questions (questions with a single acceptable answer), divergent questions (questions with
various possible answers), evaluation questions (questions that put forth judgments) and procedural questions
(questions related with organization, discipline and the structure of the course). Simple recall and memory
questions along with convergent questions (questions with a single acceptable answer) can be evaluated as low
level questions since they require certain answers. The students do not need to think hard when answering such
questions. Whereas divergent and evaluation questions are expressed as questions that push the mental limits of
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students thus forcing them to think at high levels since they might require different types of answers. The thinking
levels of students are affected from the questions directed by the teachers. If the students are faced with low level
questions, they tend to prefer a low level thinking process. If the students are asked questions at high cognitive
levels, they will tend to be more creative and lean towards versatile thinking. Studies have put forth that most of
the questions asked by teachers are low level questions with simple answers that are solely dependent on textbooks
(Selguk, 2001).Classification of the questions contribute to understanding the nature of the class, because different
types of questions require different answers. For example, it might be a problem if the number of low level
questions is too high and if high level questions are almost never asked when we examine the questions asked in
the classroom.Because the thinking and speaking skills of the students will have been restricted. The teacher who
realizes this can make a more balanced plan by using both question types for the next lesson. Thus, both question
types are required for different times and different goals. Effective learning takes place when question types are
used together not separately (Sevik, 2005). In conclusion, it can be stated that teachers who are more aware of the
question types will use this method much more effectively.
The number of questions asked during a lesson and the time period of the lesson during which these questions are
asked are important issues. Teachers ask questions during the introduction, learning-teaching and evaluation
periods of the courses. According to Sevik (2005), teachers ask many questions during a regular day. According
to study results, it is possible to state that the question-answer method coversabout four fifths of the time period
spent at school (Gall, 1970; Stevens, 1912). Whereas Kerry (1998) states that teachers ask 43,6 question per lesson
and that they can reach up to about 1,5- 2 million questions throughout their careers. The number of questions
asked during lessons can be evaluated as well as the number of questions asked per different periods. The questions
asked by teachers during inclass teaching process provide rich data for the theoretical and application fields. It is
thought that this study will also contribute to the relevant field by defining the current situation as a result of the
evaluation of the questions asked by teachers in the classroom with regard to their level and quantity. It can also
be stated that the data obtained from this study will be beneficial to primarily social studies teachers as well as
researchers and those who apply the results during the teaching process with aims of increasing success and
efficiency.
The objective of this study was to examine the amounts and levels of questions asked by the social studies teachers
in-class during the lesson and to describe and evaluate them by way of examples. Answers to the following
questions were sought:

e What is the level of the questions asked by the social studies teachers in-class during the lesson?

e What is the amount of the questions asked by the social studies teachers in-class during the lesson?

Method

Research Model

Case study pattern which is one of the qualitative research patterns was used in the study. Case study is a type of
research that is based on the questions of how and why which enable the thorough examination of a case or event
that the researcher cannot control (Yildirim and Simsek, 2011). Whereas case study according to Glesne (2013)
means an intensive focus on the subject in question. The objective of a case study is to examine a certain state and
to put forth detailed conclusions (Kdse, 2010). In this study, the questioning processes of teachers were examined
in detail and this was tried to be reflected in the study results. Face-to-face interviews were carried with the teachers
during the study period, observation times were tried to be kept long and the researchers tried to spend the
maximum amount of time with the teachers on the days of the observations. In this way, detailed information about
the teachers could be obtained and the research topic was studied in detail.

Study Group

The research group consisted of Social Studies teachers working at the Erenler and Serdivan districts of the city
of Sakarya during the 2013-2014 academic year. Easily accessible case samplings were preferred when
determining the teachers who were included in the study. In easily accessible case sampling, the researcher selects
a case that is easily accessible which speeds up the study. Hence, it is widely used in qualitiative studies (Yildirim
and Simgek, 2011). Five social studies teachers participated in the study on a voluntary basis as part of the pilot
application. The properties of the teachers who participated in the study are shown in Table 1.
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Table 1.
Properties of the Teachers who Participated in the Study
Professional Graduation
Participants  Gender  Age  Seniority Institution (Bachelor’s
(Years) Degree)
Faculty of
T1 Female 43 20 State Science and
School :
Literature
State Faculty of
T2 Male 40 12 School Education
Private Faculty of
T3 Female 29 ! School Education
Faculty of
T4 Male 41 13 State Science and
School X
Literature

The teachers who participated in the study were coded as T1, T2, T3 and T4. T1 who participated in the study is a
43 year old female. She is a graduate from the Faculty of Science and Literature and she has been working as a
teacher for 20 years. T2 is a 40 year old male. He has graduated from the Faculty of Education Department of
Social Science Teaching and has been working as a teacher for 12 years. T3 is a 29 year old female. She has
graduated from the Faculty of Education Department of Social Science Teaching and has been working as a teacher
for 7 years. T4 is a 41 year old male. He is a graduate of the Faculty of Science and Literature Department of
History and he has been working as a teacher for 13 years.

Data Acquisition Tools

The “observation form” and the “interview form” developed by the researchers along with the “video records”
were used as data acquisition tools in the study.

Observation Form: The level of the questions asked by the teachers during the class was examined using the
observation form which was prepared based on relevant studies. The study carried out by Sel¢uk (2001) was
examined closely when preparing the observation form and a form for determining the level and quantity of the
questions asked was prepared. The observation form which was prepared in draft form was examined by four
academicians who are specialized in this field. These specialists examined the form in terms of content,
comprehensibility, appearance and the observation form took on its final form following the completion of the
required corrections put forth by the specialists. According to expert opinions, the eight item observation form
developed by the researchers consist of two sections. The first section includes five categories including the
classification made by Selguk (2001) to determine the level of questions; simple recall and memory questions,
convergent questions (questions with a single acceptable answere), divergent questions (questions with several
probable answers), evaluation questions (questions that put forth a judgment) and procedural questions (questions
related with organization, discipline and the structure of the lesson). In this section, a triple evaluation was used
as “never”, “sometimes”, “most of the time” and the items in this form for which no behavior was observed were
evaluated as “never”, whereas those which were observed were evaluated as “sometimes” or “most of the time”.
Whereas the second section is the one that includes three items which have been designed to determine the number
of questions that the teachers ask in the classroom during the “preparation, learning-teaching and end of course”
stages. In this section, evaluations were carried out as “never”, “1-4 questions” and “more”. In addition, there was
also an “explanation” section next to each item on the observation form in order to enable the recording of
anecdotes. There was also a directive at the beginning of the form which declared that this observation form was
designed so as to determine the number of questions asked by the teachers as well as the levels of the questions.
Interview Form: Draft questions have been written by the researchers within the scsope of the study in order to
learn the opinions and thoughts of teachers related with questioning process and these questions have been
examined by four experts in the field. The experts evaluated the draft questions with regard to scope, appearance
and comprehensibility. The form was finalized following the changes made in accordance with expert opinions
and suggestions. There is a question in the interview form prepared to determine the opinions and thoughts of
teachers related with the questioning process which is about the period of the class when they ask questions and
this question has been examined within the scope of the study. Interviews about the questioning process were
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conducted with the teachers following the observations and these interviews were recorded via audio recorders
which were then decoded by the researchers.

Video Records: The lessons during which observations were carried out were recorded using video recorders in
order to ease the data acquisition and analysis processes of the study. The required approvals were taken from the
contributing teachers as well as the instutitions prior to the recordings. One of the researchers attended all lectures
together with the teachers and recorded the lesson paying attention not to disrupt the natural order of the classroom.
The 32 hour long video records including all the observed lectures were decoded by the researchers.

Validity and Reliability

Various strategies have been used in this study in order to provide the required validity and reliability. Methods
such as long term interaction, in-depth data acquisition, variation, expert analysis and participant confirmation are
suggested in order to provide the required internal validity (Yildirim and Simsek, 2011). The duration of the study
was tried to be kept long in order to ensure internal validity in addition to using observation and interview methods
together as data acquisition methods. In addition, researcher variation was implemented in scope of which two
researchers carried out the analysis separately after which their results were compared. Observation and interview
forms which were used as data acquisition tools were presented to field experts for analysis and expert opinions
were taken. Another method that was implemented to ensure internal validity was participant confirmation. In this
method, feedback regarding the results is asked from the people from whom the analyzed data were acquired or
with whom the interviews were conducted (Merriam, 2013). In this study, the transcripted texts were provided to
the participants thus requesting participant confirmation.

Detailed description and purposeful sampling are suggested in order to increase the transferability of the study
results (Yildirim and Simsek, 2011). Accordingly, the data acquired during the study were presented in detail and
were tried to be supported with direct references.

Procedure

First of all, a social studies teacher was observed for a period of six lessons which were recorded using a video
camera as part of a pilot study. These recordings were used during the period of developing the data acquisition
tools required for the study and this pilot application was taken into consideration when planning the study. In
addition, the consents of teachers and school administrators who will participate in the study were taken prior to
the data acquisition process. VVolunteer teachers were selected for the study who were informed about the research
and the recording time was tried to be kept at a maximum level in order to eliminate the observer effect. Afterwards,
each of the social studies teachers who made up the study group during the four week period of the first semester
of the 2013-2014 academic year were observed for a period of eight lessons during which the observation forms
were filled and the lessons were recorded using a video camera. Following the observation and video recordings,
interviews were carried out within the scope of the “Interview Form” prepared to determine the opinions and
thoughtws of the participant teachers with regard to the questioning process which were also recorded using an
audio as well as a video recorder. Finally, the data acquired from the interviews and video recordings were
analyzed.

Data Analysis

The data acquired from the study were subject to descriptive analysis. The data acquired are summarized and
interpreted in accordance with pre-determined themes during descriptive analysis. Direct quotations are frequently
used in descriptive analysis in order to be able to reflect the opinions of the interviewed or observed individuals in
a striking manner. The objective in such an analysis is to be able to present the results in an orderly and interpreted
manner (Yildirnm and Simsek, 2011). Accordingly, all video and audio recordings obtained as a result of the
observations and interviews were decoded and transcripted.

The behaviors during each course by the four teachers who comprise the participant group of the study were
observed by all researchers separately after which they were recorded in the observation form which was prepared
within the scope of the study. Video recordings were used in order to increase the reliability of the data acquired
from this form thus enabling a second researcher to repeat the same procedure. Average of the behavior frequencies
in the observation forms were calculated at the end of the observation process. The analyses were tried to be
sampled by adding direct citations to the results obtained from observations. The data acquired from the interviews
were used to support the study findings.
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Findings

T1 was observed for eight course hours while teaching the “Life on Earth” unit to 6 graders and the “Step by Step
Turkey” unit to 5 graders; T2 was observed for eight course hours while teaching the “Population in our Country”
unit to the seventh graders; T3 was observed for eight course hours while teaching the “Life on Earth” unit to the
seventh graders and the “Population in Our Country” unit to the seventh graders; T4 was observed for eight course
hours while teaching the “Life on Earth” unit to the sixth graders and the “Journey in the History of the Turks”
unit to the seventh graders. A single observation form was kept in order to provide subject consistency in cases
when the lessons were two hours in a row. A total of six observation forms were kept for T1, four for T2, four for
T3 and six for T4. Interviews were carried out within the scope of the study after all these observeations were
completed with the teachers. The following results were obtained as a result of the analysis of the data acquired
from the teachers via observation, interviews and video recordings:

Table 2.
Findings Related with the Level of Questions Asked by “T1” During the Social Studies Courses
>
<
. > [(<B)
Level of questions b T =
> = D
[ ¢ —
2 © o
1- Asks simple recall and memory questions. 1 1 4
2- Convergent questions: Asks questions with a single acceptable answer. - 2 4
3- Divergent questions: Asks questions with several possible answers. 5 1 -
4- Evaluation questions: Asks questions that provide a judgment. 4 1 1
6 -

5- Procedural questions: Asks questions related with organization, discipline and
course structure.

T1 mostly asked simple recall and memory questions to the students during the lessons along with convergent
questions which have a single acceptable answer. Questions at evaluative levels were also asked, however it was
observed that the teacher did not ask divergent questions which have several possible answers as well as procedural
questions. T1 stated the following during the interview regarding the level of questions asked:

“I really enjoy questions that can force the brains of the children, leading them to make syntheses and
interpretations. | pull the question further back so that they can think and make connections thus reaching the
point where | want them to reach. So, | sometimes think of it as a mathematical balance, that is | do not see social
Studies in a strict manner, I don’t consider it as straight and structural information; I give importance to synthesis
and interpretation in social studies.”

The statements of T1 regarding the level of the questions contradict with observations. It was observed that T1
mostly asks simple recall and memory questions to the students along with convergent questions and it was also
observed that T1 does not ask sufficient number of questions that require higher levels of thinking.

The following question-answer dialogue examples were provided as proof of these findings:

T1: Yes now I ask you this. What is fact? | want a sentence on fact. (Repeats and writes the concept on the board)
Student: Fact is something accepted by everyone that is based on scientific studies... how shall I put it... based
on scientific studies ...

T1: Itis sentences or knowledge accepted to be correct by everyone which have been proven as a result of scientific
studies.

It is seen that the question in this dialogue is a simple recall and memory question. Because here the teacher asks
for a definition and demands an example related with the question.

T1: Yes (says the student’s name) tell me now?
Ogrenci: What?
T1: What? What is your responsibility as a student?
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Ogrenci: My responsibility as a student is to obey the rules of the school
T1: What else?
Ogrenci: Participate in school activities

The question in this dialogue can be evaluated as a convergent (questions with a single acceptable answer)
question. Here, the teacher asks the responsibilities of a student. This question has various specific answers and
hence it can be accepted as a convergent question.

Table 3.
Findings Related with the Number of Questions Asked by “T1” During Social Studies Courses

Number of questions during the lesson © E ®
S <4¢ 5
2 Jlz3=
1- Preparation stage 3 2 1
2- Learning-teaching stage - - 6
6 - -

3- Final stage of the lesson

It was determined during in-class observations that the teacher asked fewer questions during the preparation stage
in comparison with the learning-teaching stage. Whereas the conclusion stage was not observed since in general
the end of course bell rang while the teacher was still in the learning-teaching stage.

Following the observations carried out related with the questioning processes, T1 stated the following related with
the frequency of questions asked during the lessons:

“This duration is not always the same. It may vary depending on the topic. Depending on the content of the topic.
It can also change depending on the level of the classes for me. So if the class is a good high level one, | can
directly start with a question. | know that they have a certain knowledge but if the level is low | prefer first to go
over the topic and the ask questions. It is during the middle or towards the end of the lesson for us old teachers
who have been teaching for over 15-20 years. But one can ask questions whenever he/she feels like it in the new
teaching system. My style is this: | am not a fan of asking questions prior to giving them the required knowledge.
Because students do not always come to the lesson prepared. If | ask a question directly, they can respond in
connection with their daily lives, but they cannot respond technically or terminologically.”

T1 put forth during the interview that he generally asks most of the questions during the middle or towards the end
of the course. When the observation results were examined, it was observed that T1 generally starts off the lesson
with a question but that he asks the highest number of questions during the learning-teaching periods. This supports
the statements made by T1 during the interview. However, the statement by the teacher that he asks questions at
the end of the lesson contradicts with the observation findings.

Table 4.
Findings Related with the Level of Questions Asked by “T2” During the Social Studies Courses

Level of Questions

Never

1- Asks simple recall and memory questions.
2- Convergent questions: Asks questions with a single acceptable answer. -
3- Divergent questions: Asks questions with several possible answers. -
4- Evaluation questions: Asks questions that provide a judgment. -
5- Procedural questions: Asks questions related with organization, disciplineand 4

course structure.

1 = N Rarely
'+ N~ w N Frequently
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The teacher frequently asked divergent questions, that is questions with various possible answers, to the students
during the observed lessons in addition to a sufficient number of recall and memory questions, convergent
questions and evaluation questions. No procedural questions were asked.

The following question-answer dialogue examples were provided as proof of these findings which reflect the
question levels:

T2: So, what kind of problems do people living in slums experience as a result of their migration?

Student: Teacher, nature is damaged, amount of green areas decreases

T2: This is one of the results of migration, yes. The amount of green areas decreases since the slums are built in
a random manner. Yes?

Student: Benefits such as electricity, water decrease Teacher

In this dialogue, the teacher asks about the possible results of migration. This question has certain specific answers
and hence it can be accepted as a convergent question.

T2: So, let us now mention this, do we consider these people in accordance with the United Nations Criteria that
if they are above the age of 65 and a consumer group, do we consider them as people who are of no use anymore,
who just sit around and consume? Or should we consider them as such? (pause) Yes?

Student: We shouldn’t consider them in that way teacher, they have also worked during the ages of 18-64. That is
why we shouldn ’t.

T2: Ok, so once they also produced something. Children were consumers and they were working. What else? So
let’s consider a 64-65 years old engineer, an architect, a politician, a lawyer, a doctor or an athlete. Can’t people
make use of them? Can’t we make use of these people in a certain manner?

Student: We can.

T2: So, how will we go about it?

Student: Their experiences teacher

T2: We will make use of their experiences in life, right? Look, working is not only running around or working at
a factory or a construction site. Those people also have certain experiences, they must have faced many different
things during their lives. They must have experienced things that are similar to what we experience how. So we
should make use of their experiences, all right? In this sense, elderly people make up the mental structure of the
society.

In this dialogue, the teacher asks the students how we should benefit from people above the age of 65. There may
be many different perspectives related with this issue and hence it requires interpretation, therefore this can be
evaluated as a divergent (having various possible answers) question.

T2: Who went to Istanbul? (asks a student) When you went to Istanbul, what were your thoughts and opinions
about the city for instance? What do you think about that city?

Student: Teacher, it’s so crowded that it’s difficult to even walk.

T2: Difficult to even walk.

A.0.: Teacher, the population is so high and the city is not that large

T2: So you thought of the city as one with a high population

A.0.: Yes, teacher and industry is very developed. The hospitals and all are very developed.

In this dialogue, the teacher asks the student his opinions and thoughts on Istanbul. This can be evaluated as a
judgment question because the teacher is asking for an evaluation.

Table 5.
Findings Related with the Number of Questions Asked by “T2” During the Social Studies Courses
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¢
Number of questions during the lesson o £ o
c gy =
o <t = 8
Z 4t 2
34- Preparation stage - 3 1
35- Learning-teaching stage - - 4
2 2 -

36- Final stage of the lesson

According to the observation results, T2 started the course by asking questions and asked the highest number of
questions during the learning-teaching stages. A conclusion section was not observed in the following lessons abd
either the bell rang during the learning-teaching stage or the recording was stopped. Following the observations
carried out related with the questioning processes, T2 stated the following related with the frequency of questions
asked during the lessons:

“Now first of all, I start by asking questions in the first minute of the lesson in order to rate the level of readiness
of the students and to make the students focus on the lesson completely. After a while, that is after about ten minutes
the level of focus of the student is at a maximm. Starting from the tenth minute the focus starts to diverge... I ask
several questions between the tenth and twentieth minutes of the course. | try to ask students from different groups
and also I try to make a distinction between male-female students. After the twentiet minute, 1 make a brief
summary. Following that summary, I ask whether they understood the topic or not within the first half hour. And
several minutes before the end of the course, | try to ask questions about issues | mentioned during the course.”

T2 stated that he starts the class by asking questions and continues to do so in the following stages as well as asking
questions about the topic of the course several minutes before the class ends. When the observation results are
examined, it can be observed that T2 generally starts the lesson by asking questions but that he asks the highest
number of questions during the learning-teaching periods. This supports the statements of T2. Whereas the
statement of the teacher regarding the questions asked at the end of the course contradict with the observation

findings.

Table 6.
Findings Related with the Level of Questions Asked by “T3” During the Social Studies Courses
=
. c
Level of Questions e
S £ F
o IS o
z @ I
29- Asks simple recall and memory questions. - - 4
30- Convergent questions: Asks questions with a single acceptable answer. - 1 3
31- Divergent questions: Asks questions with several possible answers. 1 1 2
32- Evaluation questions: Asks questions that provide a judgment. 1 2 1
33- Procedural questions: Asks questions related with organization, discipline 4 - -

and course structure.

The teacher frequently asked simple recall and memory questions in addition to convergent questions which are
those with only a single acceptable answer and in addition, the teacher has also asked questions at sufficient levels
of convergence and evaluation. No procedural questions were asked.

The following question-answer dialogue examples were provided as proof of these findings which reflect the

question levels:

T3: We learned about the different climates in the world. What were these? Who can list them? (Asks a student by

name)
Student: Monsoon climate, polar climate, desert climate, temperate climate

570



Kiling & Caliskan

In this dialogue, the teacher asked the climates in the world. This was evaluated as a simple recall and memory
question.

T3: So now, I'm going to ask this: What kind of economic activities can be made in the Eastern parts of the
country?

Student: Animal rearing.

Here, the teacher asks opinions on the kinds of economic activities that can be carried out at a certain section of
our country. The answers that can be given to this question are specific, therefore this can be accepted as a
convergent question.

T3: Now, | want to ask this: “What is meant by: Istanbul is a city paved with gold,”’?

Student: Job opportunities are more in Istanbul, we can earn more.

T3: Job opportunities are more, we can earn more. What else?

B.O: Teacher, we can take out part of the rock and soil of Istanbul.

T3: How do you mean?

A.0: We can turn its stone into concrete. We can take its soil and turn it into agriculture (laughters are heard in
the class)

T3: This is an interesting interpretation as well. Can you repeat it?

A.O: We can take the stone of the city and turn it into concrete. We can take the soil and turn it into agriculture.
Throughout this dialogue, the teacher asked the students to make comments on a proverb. This was evaluated as a
divergent question since different answers can be given.

T3: Yes, what would they be able to do without taking the university entrance exam? They would be able to
continue their education at a state university. So, any opinions on this?

Teacher T3 asks the opinions of the students about the support of our country to people who had to migrate to
Turkey from Syria; so this can be considered as an evaluation (judgment) question.

Table 7.
Findings Related with the Number of Questions Asked by “T3” During the Social Studies Courses
¢

Number of questions during the lesson o % ©
g < ¢ B
Z &t 2

34- Preparation stage 1 2 1

35- Learning-teaching stage - - 4

36- Final stage of the lesson 4 - -

It was observed during the in-class observations that T3 asked questions during the beginning stage of the lesson
but that the highest number of questions was asked during the learning-teaching stage. The conclusion section of
the lesson was either not observed in general or the bell rang during the learning-teaching stage or the recording
was stopped. Questioning behavior was not observed after the end of the topic.

T3 stated the following related with the frequency of questions asked during the lessons after the observations
were OVer:

“I tend to ask more questions during the introduction part. Because I need to make connections with the previous
topic. Pre-knowledge is questioned as well as past information. | continue the course after that. 1 ask more
questions towards the end of the course in order to wrap up the issue. | take various notes to determine whether
the students acquired the necessary knowledge during the course or not and if there are problems | note them
down. Like start the next course from this and this issue. I have such notes.”

Teacher T3 indicated that he asks more questions during the introduction and final stages of the course. Whereas
according to the observation results, it was put forth that T3 tends to start the course by asking questions but that
he asks the highest number of questions during the learning-teaching process. This is in accordance with the
statements by T3 during the interview. Whereas the statement by the teacher regarding his opinion that he asks
questions at the end of the course contradicts with the observation findings.
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Table 8.
Findings Related with the Level of Questions Asked by “T4” During the Social Studies Courses

Level of Questions

Rarely

v o a1l Frequently

30- Convergent questions: Asks questions with a single acceptable answer.

31- Divergent questions: Asks questions with several possible answers.

32- Evaluation questions: Asks questions that provide a judgment.

33- Procedural questions: Asks questions related with organization, discipline and
course structure.

|
[<5]
>
pd
29- Asks simple recall and memory questions. 1
1
3
4
6

N W

During the observed lessons, the teacher frequently asked simple recall and memory questions along with
convergent questions which have a single acceptable answer. In addition, the teacher also rarely asked several
divergent questions which have various possible answers. T4 asked very few evaluation questions and no
procedural questions.

The following question-answer dialogue examples were provided as proof of these findings which reflect the
question levels:

T4: After the Kdsedag War, the Mongols will invade Anatolia and the Anatolian Seljugs will be demolished.
Remember the first Turkish Chiefdoms, those that first sprang up in Anatolia? Which ones were they?

Student: Caka Chiefdom

Student: The Artugs

T4: Yes, there were five. Let us go over them again: Danishmends, Saltugs, Artuqs, Mengiiceks, Caka Chiefdom
and the Anatolian Seljugs.

In this dialogue, the teacher asks the first Turkish chiefdoms that were established after the Kézedag War. Since
this is a question based on remembrance, it can be considered as a simple recall and memory question.

T4: Let uis now ask this: caravanserais generally have high walls around them, why do you think? Why have they
done such a thing? | want to see some fingers in the air, yes (says the name of a student)

Student: So that people cannot fire at them.

T4: You mean for protection. For protection, yes, bravo, so what else can it be for?

Another Student: To prevent robberies.

T4: That may very well be the case, so that people cannot rob their animals or belongings, yes, bravo, this is also
the case. Look now, the most important reason is security.

In this dialogue, the teacher asks the students why caravanserais are surrounded by high walls. This was evaluated
as a convergent question since most people would give similar answers.

T4: So, the whole country is divided among the students of the Emperor, that is the family of the Emperor. What
does the Emperor do? What does he do with the family members and his children? He divides the country up
among them? So, what is the danger in this? Who can tell?

Student: Teacher, they might quarrel after this divide and the siblings might separate and start quarreling with
each other.

T4: Yes, they will quarrel with each other.

Another Student: Land will decrease teacher.

T4: How?

Student: The land of the country will decrease in size.
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TA4: Ok, that’s also the case, what else? For instance, let us think of a saying that we have, “many hands make
light work” or in other words unity brings forth strength. So now, if unity brings forth strength, can we be strong
if we separate and divide?

Student: No.

T4: So, we can be stronger when we are united, right Mehmet Ali? But what happens to our strength when we
divide and separate...

Student: It decreases.

In this dialogue, the teacher asks about the problems related with an Emperor dividing the country up between his
children. This was evaluated as a divergent (having more than one answer) question since it is open to interpretation
and different answers can be given.

Table 9.
Findings Related with the Number of Questions Asked by “T3” During the Social Studies
Courses

v

C
Number of questions during the lesson o £ o
S <d¢5
Z 4t 2
34- Preparation stage 5 1 -
35- Learning-teaching stage - - 6
36- Final stage of the lesson 6 - -

According to the observation results, T4 asked questions at the beginning of the lesson, however T4 asked the

highest number of questions during the learning-teaching periods. Conclusion period was not observed for the
courses since in general either the bell rang during the learning-teaching period or the recording was stopped.
T4 stated the following related with the frequency of questions asked during the lessons after the observations
were over:
“Yes, now we tried to spread out questions between the topics at hand and at the end of the topics, by projection.
We are spreading out the questions prepared in Powerpoint. In between the subject topics. The questions in the
books, preparation questions... For example, today we did the same thing for the preparation questions. We first
talk about the preparation question in the book prior to the subject and during the course we ask questions based
on how the lesson is going. And sometimes we ask evaluation questions at the end of the course to see how much
the students have understood the subject.”
T4 stated during the interview carried out that he asked the highest number of questions during and at the end of
the subjects. Observation results indicate that T4 generally started the course by asking a question and that he
asked the highest number of questions during the learning-teaching periods. This supports the statements by T4
during the interview. Whereas the statement by the teacher regarding the fact that he asks questions at the end of
the course contradicts with the observation findings.

Discussion and Conclusion

It was concluded as a result of the observed lessons that social studies teachers ask simple recall and memory
questions which can be evaluated as low level questions in addition to convergent questions which have a single
acceptable answer. The teachers also asked questions indicating a certain judgment, however it was determined
that they very rarely ask divergent questions which have more than one acceptable answer and that they almost
never ask procedural questions. It can be stated that asking procedural questions to the students is important in
order to be able to plan the lesson, to ensure the participation of the students to the learning process and to be able
to evaluate the learning process. The fact that such questions are never asked during the lessons can be interpreted
as such that the teachers cannot stay away from being authoritative even though they adopt a student centered
educational understanding and that they actually do not give that much of an importance to student opinion.

It was determined that teachers T2 and T3 asked convergent (with a single acceptable answer) questions in almost
all observed lessons in addition to divergent (with various possible answers) and evaluation questions. This is
thought to be related with the fact that T2 has been educated at the faculty of sociology prior to the faculty of
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education and that he is well versed in philosophy group of courses. T3 has one more hour of social studies course
in comparison with the teachers working at state schools because he works at a private school. He does not
experience a problem of time and he works with students who might be considered to be select. That is why, it can
be stated that he prefers asking questions that will force them mentally.

T1 and T4 asked recall and convergent questions more during the lessons. Even though T1 said during the
interview, “I really enjoy questions that can force the brains of the children, leading them to make syntheses and
interpretations. | pull the question further back so that they can think and make connections thus reaching the
point where | want them to reach. So, | sometimes think of it as a mathematical balance, that is | do not see social
studies in a strict manner, | don’t consider it as straight and structural information; I give importance to synthesis
and interpretation in social studies.”, it was determined that he actually asks low level questions. This might be
caused by the fact that the teacher has been observed in 5th and 6th grade classes because the students in these
classes tend to think more concretely and it is more difficult to receive high level responses from these students.
However, this can still be interpreted as a problem in reflecting theoretical knowledge to application. T4 works at
a school that is ranked last in the high school entrance exams in the district. The student level in the classrooms is
very low. However, it was observed that he asks convergent and evaluation questions. Koray and Yaman (2002),
Dindar and Demir (2006), Aydemir and Cift¢i (2008), Colak and Demircioglu (2010), Kili¢ (2010), Kavruk and
Cegen (2013) examined the exam questions prepared by the teachers, whereas Baysen (2006), Can (2006), Bektas
and Sahin (2007), Beskisiz (2009), Khan and Inamullah (2011) examined the questions used by the teachers during
the classes. It was concluded as a result of these studies that the exam questions and the questions used during the
classes are collected more around the knowledge and comprehension level. The result acquired in this study
indicating the fact that teachers mostly ask recall and convergent questions is in accordance with the results of the
aforementioned study. However, Caliskan (2011) concluded as a result of the study carried out that even though
social studies teachers still use low level questions during examinations, there is a decrease in the knowledge levels
in addition to an increase in the questions at the comprehension, analysis and synthesis, evaluation levels. This is
also the case for lessons. There is an increase in the number of high level questions according to the behavioral
program, hpowever the rate of asking these questions is still insufficient.

Many questions have been asked during the lessons that were observed during this study. Preparation stage of the
lesson is very important in constructivist education understanding and the teachers generally ask questions that
test the pre-knowledge levels and whether the students have come to the lesson prepared or not. In addition, the
minds of the students are also stimulated thanks to various questions that signify the gains. This stage is very
important to ensure that the students are motivated.

In the study, teachers have generally asked partially/sufficient questions during the preparation stage of the lesson.
T1, T2 and T3 asked sufficient number of questions during the introduction stage of the lesson, however it was
observed that T4 did not put forth questioning behavior during the preparation stage of the observed lessons. It can
be stated as a result of the observed lessons that teachers are not aware of the importance of this section of the
lesson or that they neglect it. The reason for this might be due to the lack of knowledge regarding constructivist
education understanding or the failure to apply it to the lessons in question.

All four teachers asked the highest number of questions during the learning-teaching period during the observed
lessons. The greatest number of questions was asked during this period of the lessons regardless of the method
used. All teachers stated during the interviews that questioning is very important and that lessons would not be
complete without asking questions. This statement by the teachers overlaps with the study results.

Whereas it was determined that questioning behavior is very low during the conclusion stage of the lessons.
Because the conclusion stage was not observed during the lessons. The questions asked during the conclusion
stage are also very important. Because they provide information to the teacher about the level of learning attained
by the students or whether they learned the information or not. These questions also provide information about
whether the topic is understood or nor. The teacher can make an evaluation about the gains and plan the next lesson
accordingly using the questions asked at the end of the lessons. Even though the teachers generally approached
the students with an understanding of, “is there anything you wish to ask?” either the bell rang or the recording
was stopped. Thus, it can be stated that teachers cannot make the lessons more effective and that they experience
problems in planning.

It was concluded as a result of the evaluation of the data obtained from observations and interviews that social
studies teachers ask simple recall and memory questions and convergent questions with a single acceptable answer
which can be classified as low level questions. The teachers also asked evaluation questions to the students but it
was determined that divergent questions were asked very rarely and that procedural questions were never asked
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during the lessons. The teachers asked the highest number of questions during the learning-teaching process and
the introduction stage of the lessons, whereas questioning behavior was not observed during the conclusion stage
of the lessons.

Recommendations

Based on the study results, the following suggestions can be made to the social studies teachers;

That they should give importance to asking divergent questions that promote high levels of thinking as
well as evaluation questions in addition to simple recall and memory questions and convergent questions
which have a single acceptable answer,

That they should ask more questions which tend to develop creative thinking and problem solving skills,
That they should focus on asking questions during all stages of the lesson to stimulate pre-knowledge and
increase the acquired gain while also giving importance to asking questions at the end of the lessons to
measure the learning levels of the students.

The following suggestions can be made to the researchers:

Increasing the number of studies on how social studies teachers ask questions
Increasing the number of studies on how students ask questions in the social studies course
Examining the characteristics of the questions in addition to the strategies of asking questions

Presenting different educational programs to teachers on asking questions and examining the results of
these studies.
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Sosyal Bilgiler Ogretmenleri Nasil ve Ne Kadar Soru Soruyor?

Giris

Soru sozcligii Tiirk Dil Kurumu So6zliigii’'nde (2000) “Bir sey 6grenmek i¢in birine yoneltilen ve karsilik gerektiren
sOz veya yazi, sual” olarak tanimlanmaktadir. Bir baska tanima gore soru, bireyin meraklandirilma yoluyla
diislincesini uyandirma ve bilgi edinimini saglamak amaciyla olusturulan, tamamlanmamus, bilgi istemeye dayali
gereksinim ifadelerdir (Akbulut, 1999). Sorular giinliik hayatta devamli kullandigimiz siradan sorulardan uzmanlik
gerektiren sorgulamalara varincaya kadar yagsamin biitiin diyaloglarinda dnemli bir yer teskil etmektedir (Aydemir
ve Cift¢i, 2008). Diisiinmeyi atesleyen bir yontem olarak kabul edilen soru sorma insanlarin zihinlerini
calistirmalart icin gereklidir. Ogrenme, sorularla daha anlamli hale gelir ve diisiinme, bir konu iizerinde sorular
sorulmaya baslandig1 andan itibaren olusmaya baslar (Ozden, 2003). Ogrenme, 6grenenin diisiinmeye acik
oldugunda ve karsilasilan sorulara cevaplar bulmaya calistig1 anlarda daha etkili gerceklesmektedir. Ancak bu
sekilde kalic1 ve anlamli &grenmelerin olusacagi da bir gergektir. Ogrencilerin zihinsel siireglerini harekete
gecirebilmek ve i¢inde bulunulan durumla ilgili gerekli sorgulamalar1 yaptirabilmek i¢in soru sorma ¢ok 6nemli
bir davranis olarak karsimiza ¢ikmaktadir. Soru sorma diisiinmeyi harekete geciren ve 6grenmeyi saglayan bir
etkinliktir. Soru sorma, 6grencilerin hedeflenen kazanimlari ne 6lgiide kazandiklarinin belirlenmesi i¢in kullanilan
en temel araglardan biridir ve 6gretmenlerin 6gretme siireclerindeki en biiyiik silaht olarak nitelendirilebilir
(Caligkan, 2011).

Gerek diisiinmeyi saglamak gerekse dgrencilerin hedeflenen kazanimlari ne 6l¢iide kazandiklarini tespit edebilmek
amactyla soru sorma bir yontem olarak egitimin tiim kademelerinde ve tiim derslerde yogun bir bi¢imde
kullanmlmaktadir. Diger derslerde oldugu gibi soru-cevap yontemine yer verilmeyen bir sosyal bilgiler dersi
diisliniilemez. Tiim konu ve kazanimlarda soru-cevap yontemi 6grenme-dgretme siirecinin énemli bir kismim
teskil etmektedir. Ogrencilerin 6grenme-dgretme siireglerine katilabilmeleri igin bu yéntemin yogun ve bilingli bir
sekilde kullanilmasi gerektigi sdylenebilir. Soru sorma, 6grencileri ist diizey 6grenmelere yoneltmesi bakimindan
aktif 6grenmede dnemli bir yere sahiptir ¢iinkii grencinin zihnini aktiflestirir ve aktif diisiinmeyi tesvik eder (Un
Acikgdz, 2014). Ogretmenler, simif ortaminda etkili dgrenmeyi gerceklestirmek igin iyi soru sorma, problem
¢dzme ve karmasik diisiinmeye yonelik stratejiler gelistirmelidirler. Bir sosyal bilgiler 6gretmeninin bu hedefe
ulasabilmesi i¢in oncelikle soru sorma konusunda uzmanlasmasi ve farkli soru tiirleri hakkinda bilgi sahibi olmasi
gerekir (Demirkaya, 2011). Ogretmenlerin, soru tipleri ve sorularin dgrenci cevaplarma etkileri konusunda
bilinglerinin artmasi daha etkili bir 6grenmenin ger¢eklesmesine katkida bulunabilir. Farkli soru tipleri, farkl
cevaplar gerektirir (Sevik, 2005). Konulara, 6grenme alanlarina ve kazanimlara gore farkli sorular sorulmalidir.
Ogretmen farkli soru tiirlerini ve bu soru tiirlerinin dgrenmeye katkisini bildiginde sorularini buna gore
sekillendirecektir. Konuya ve kazanima gore ogrencilere gerektiginde hatirlama diizeyinde sorular soracak,
gerektiginde de distinmeyi tesvik eden st diizey sorular yoneltecektir.

Sorular ¢esitli aragtirmacilar tarafindan bir takim dlgiitler temel alinarak degisik bigimlerde siniflandirmalara tabi
tutulmustur. Bu siniflamalarda bazen verilen cevaplar temel almirken bazen hedefler ya da soru sorma yontemi
dikkate alinmis bazen de sorunun yoneltilme bigiminden hareket edilmistir. A¢ikgdz (2014) soru tiirlerini tek
yanitlt ve ¢ok yanitli olmak iizere ikiye ayirmistir. Sonmez (2001) ise soru tiirlerini hedefin diizeyine gore, agik ve
kapal1 u¢lu sorular, yontemlere gore soru ve yoneltilme bigimlerine gore soru seklinde siniflandirmistir. Kerry
(1999) “Etkili Soru Sorma” isimli ¢aligmasinda sorular1 ayrintili bir bigimde analiz etmis ve dokuz ¢esit soru ortaya
koymustur: Hatirlama sorulari, isimlendirme sorulari, gézlem sorulari, kontrol sorulari, sahte (takma) sorular,
analiz sorulari, sentez sorulari, degerlendirme sorulari, problem ¢6zme sorular1 (Akt. Biiyiikalan Filiz, 2004). Tiim
bu siniflamalarin yaninda sorularin diizeylerine gore siniflanmasinda en yaygin olarak kullanilan siniflama, Bloom
ve digerlerinin (1956) biligsel alana giren egitimsel hedefler i¢in yaptiklari bilgi, kavrama, uygulama, analiz, sentez
ve degerlendirme basamaklarini igeren agamali siniflamadir. Bu siniflamada, egitimsel hedefler ve sorular basitten
karmasiga dogru dizilirler. Buna gore, en basit hedefler/sorular bilgi, en karmasik hedefler/sorular ise
degerlendirme diizeyinde yer alirlar (Agikgdz, 2003). Bir diger siniflama ise bu arastirmada da kullanilmis olan
ogretmen sorularinin hangi kategoride incelenebilecegine iliskin Selguk (2001) tarafindan yapilan siniflamadir.
Bu siniflamada sorular; basit hatirlama ve bellek sorulari, yakinsak sorular (kabul edilebilir tek cevabi olan
sorular), raksak sorular (birka¢ muhtemel cevabi olabilecek sorular), degerlendirme sorulari (yargi bildiren
sorular) ve isleyisle ilgili sorular (organizasyon, disiplin ve dersin yapisiyla ilgili sorular) seklinde bes kategoriden
olugmaktadir. Basit hatirlama ve bellek sorular ile yakinsak (kabul edilebilir tek cevabi olan sorular) soru tiirleri
belirli cevaplar gerektirdigi igin alt diizeyli sorular olarak nitelendirilebilir. Ogrencilerin bu tiir sorulari
cevaplarken ¢ok fazla diistinmesine gerek yoktur. Iraksak sorular ve degerlendirme sorular ise farkli cevaplar
gerektirebilecegi i¢in 6grencilerin zihinsel anlamda sinirlarini zorlayan ve {ist diizey diisiinmelerini saglayan tiirde
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sorular olarak ifade edilebilir. Ogrencilerin diisiinme diizeyleri, dgretmenin sordugu sorulardan etkilenir. Eger
ogrenciler diisiik diizeyli sorularla karsilasirlarsa diisiik diizeyli diisinme egilimine girerler. Eger dgrencilere iist
diizey biligsel diizeyde sorular sorulursa daha yaratict ve ¢ok yonlii diisinmeye yatkin olacaklardir. Aragtirmalar,
Ogretmenlerin sordugu sorularin ¢ogunlugunun diisiik seviyeli, kitaba bagli ve basit cevapli sorular oldugunu
gostermistir (Selcuk, 2001). Sorularin siniflandirilmasi sinif dogasinin anlagilmasina katkida bulunur, ¢iinkd farkli
soru tipleri farkli cevaplar gerektirir. Ornegin, sinif igerisinde sorulan sorular incelendiginde, alt-seviyeli sorular
cok fazla ise ve iist-seviyeli soru hemen hemen hi¢ sorulmamigsa burada bir sorun olabilir. Ciinkii 6grencilerin
diistinme ve konugma becerileri sinirlandirilmis olur. Bunu fark eden bir 6gretmen bir sonraki ders planini
hazirlarken her iki soru tipini de kullanarak daha dengeli bir plan yapabilir. Dolayist ile her iki soru tipi de farkli
zamanlarda, farkli hedefler i¢in gerekli olmaktadir. Etkili 6grenme ise farkli soru tipleri ayri ayri degil, birlikte
kullanildiklar1 zaman meydana gelir (Sevik, 2005). Sonug olarak soru tiirleri hakkinda bilingli olan bir 6gretmenin
bu yontemi ¢ok daha etkili bigimde kullanacag1 sdylenebilir.
Ders isleme siirecinde sorulan sorularin tiirleri ile birlikte sorulan soru miktar1 ve bu sorularin dersin hangi
boliimiinde soruldugu da énemli bir konudur. Ogretmenler dersin giris, 6grenme-dgretme ve degerlendirme siireci
gibi belirli boliimlerinde gesitli sorular sormaktadirlar. Sevik’in (2005) aktarimina gore olagan bir okul giiniinde
Ogretmenler birgok soru sorarlar. Yapilan arastirma sonuglarina gore okuldaki bir giliniin beste dérdiiniin soru-
cevap metoduyla gectigini sdylemek miimkiindiir (Gall, 1970; Stevens, 1912). Kerry (1998) 6gretmenlerin ders
bagina 43,6 soru sordugunu ve ortalama bir kariyer sonunda ise 1,5-2 milyon soruya ulasabildiklerini
soylemektedir. Ders isleme siirecinde sorulan sorularin miktar1 kadar hangi béliimde ne kadar soruya yer verildigi
hususu da énemlidir. Ogretmenlerin sinif ici ders isleme siireclerinde sormus olduklar1 sorular pek ¢cok boyutuyla
teorik ve uygulama alaninda zengin veriler olugturmaktadir. Bu aragtirmanin da sosyal bilgiler 6gretmenlerinin
smif i¢i ders silireglerindeki sormus olduklari sorularin diizeyi ve miktar1 gibi Olgiitler acisindan birlikte
degerlendirilerek var olan durumun betimlenmesiyle alana katki saglayacagi diisiiniilmektedir. Yine bu
arastirmadan elde edilecek bulgularin egitim-6gretimimizdeki eksikliklerin giderilmesi noktasinda, bagta sosyal
bilgiler 6gretmenleri olmak tizere, fakiiltelerin 6gretmen yetistiren boliimleri ile sinif i¢i ders isleme siireglerinde
basar1 ve verimliligi arttirma amacinda olan arastirmaci ve uygulamacilara faydali olacagi sdylenebilir.
Bu arastirmada, sosyal bilgiler 6gretmenlerinin sinif i¢i ders isleme siireglerindeki sormus olduklart sorularin
diizeyini ve miktarini incelemek ve drneklerle betimleyerek yorumlamak amaglanmistir. Bu amag ¢ergevesinde su
sorulara cevap aranmistir:

e Sosyal bilgiler 6gretmenlerinin siif igi ders isleme siireglerinde sorduklar1 sorularin diizeyleri nasildir?

e  Sosyal bilgiler 6gretmenlerinin sinif i¢i ders isleme siire¢lerinde sorduklari sorunun miktari nedir?

Yontem

Arastirmanin Modeli

Arastirmada nitel arastirma desenlerinden durum galismasi deseni kullanilmigtir. Durum ¢aligmasi nasil ve nigin
sorularini temele alan, aragtirmacinin kontrol edemedigi bir olgu ya da bir olay1 derinlemesine incelemeye imkan
saglayan bir aragtirma ¢esididir (Yildirim ve Simsek, 2011). Glesne’ye (2013) gore ise durum ¢alismast bir olayin
ya da bir durumun yogun bir bigimde g¢alisilmasini ifade etmektedir. Durum calismasinda belirli bir durumun
derinlemesine incelenmesi ve detayli sonuglarin ¢ikarilmasi amaglanmaktadir (Kose, 2010). Bu aragtirmada
Ogretmenlerin soru sorma siiregleri detayli bir sekilde incelenmis ve bu durum arastirma sonuglarina yansitilmaya
calistlmistir. Arastirma siirecinde katilimcr 6gretmenlerle birebir goriismeler yapilmig, gozlem siireleri uzun
tutulmaya ¢alisilmis ve gozlemlerin yapildig1 giinlerde 6gretmenlerle miimkiin oldugunca vakit gegirilmeye 6zen
gosterilmistir. Bu sayede 6gretmenler hakkinda detayl bilgiler edinme imkéanina sahip olunmus ve arastirilan konu
derinlemesine incelenmistir.

Calisma Grubu

Arastirma grubu Sakarya ili Erenler ve Serdivan ilgelerinde 2013-2014 egitim ve 6gretim yilinda gdrev yapan
Sosyal Bilgiler 6gretmenlerinden olusmaktadir. Caligmaya katilan 6gretmenlerin belirlenmesinde amagli 6rneklem
yontemlerinden kolay ulasilabilir durum 6rneklemesi tercih edilmistir. Kolay ulasilabilir durum 6rneklemesinde
arastirmaci, yakin olan ve erigilmesi kolay bir durumu secer ki bu da arastirmaya hiz kazandiran bir durumdur. Bu
yiizden de nitel arastirmalarda yaygin olarak kullanilmaktadir (Yildirnm ve Simsek, 2011). Pilot uygulamayla
birlikte arastirmada toplam bes sosyal bilgiler 6gretmeni goniilliilik esasina gore katilimer olarak yer almustir.
Arastirmaya katilan 6gretmenlerin 6zellikleri Tablo 1°de gosterilmistir.
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Tablo 1.

Arastirmaya Katilan Ogretmenlerin Ozellikleri

Katilimcilar Cinsiyet Yas i\glgls)l cki Kidem ﬁﬁ;ﬁ‘;ﬂYaptlgl ?I/I_?;:nn;)y et

01 Kadin 43 20 Devlet okulu Fen-Edebiyat F.
02 Erkek 40 12 Devlet Okulu Egitim Fakiiltesi
03 Kadin 29 7 Ozel Okul Egitim Fakdiltesi
04 Erkek 41 13 Devlet Okulu Fen-Edebiyat F.

Arastirmaya katilan dgretmenler O1, 02, O3 ve 04 olarak kodlanmustir. Arastirmada yer alan O1, 43 yasinda bir
kadindir. Fen-Edebiyat Fakiiltesi Tarih mezunu olup 20 yildir gretmenlik yapmaktadir. O2, 40 yasinda bir
erkektir. Egitim Fakiiltesi Sosyal Bilgiler Ogretmenligi mezunu olup 12 yildir 6gretmenlik yapmaktadir. 03, 29
yasinda bir kadindir. Egitim Fakiiltesi Sosyal Bilgiler Ogretmenligi mezunu olup 7 yildir §gretmenlik yapmaktadir.
04, 41 yasinda bir erkektir. Fen-Edebiyat Fakiiltesi Tarih mezunu olup 13 yildir gretmenlik yapmaktadir.

Veri Toplama Araclari

Arastirmada, arastirmacilar tarafindan gelistirilen “gozlem formu” ve “goriisme formu” ile birlikte “video
kayitlar1” veri toplama araci olarak kullanilmistir.

Gozlem Formu: Ogretmenlerin ders isleme siireci esnasinda sormus oldugu sorularin diizeyi benzer calismalardan
yararlanilarak olusturulan gézlem formu kullanilarak incelenmistir. Gozlem formu hazirlanirken Oncelikle
Selcuk’un (2001) ¢aligsmasit incelenerek sorulan sorularin diizeyini ve miktarini tespit etmeye yonelik bir form
olusturulmustur. Taslak niteliginde hazirlanan gozlem formu, daha 6nce bu konu alaninda ¢aligmasi olan
akademisyenlerden olugan dort uzman tarafindan incelenmistir. Bu uzmanlarin formu igerik, anlasilirlik, goriiniis
acisindan degerlendirilmis ve onlardan gelen doniitler dikkate alinarak yapilan gerekli diizeltme, ekleme ve
¢ikarma iglemleri sonrasinda gézlem formu son seklini almistir. Uzman goriislerine gore aragtirmacilar tarafindan
yapilandirilan sekiz maddelik gozlem formu iki boliimden olusmaktadir. Birinci boliim, sorularin diizeyini
belirlemek i¢in Selguk’un (2001) yapmis oldugu; basit hatirlama ve bellek sorulari, yakinsak sorular (kabul
edilebilir tek cevabi olan sorular), iraksak sorular (birkag muhtemel cevabi olabilecek sorular), degerlendirme
sorular1 (yargi bildiren sorular) ve isleyisle ilgili sorular (organizasyon, disiplin ve dersin yapisiyla ilgili sorular)
seklindeki siniflamanin yer aldigi bes kategorilik boliimdiir. Bu boliimde “hi¢”, “kismen”, “¢ok” seklinde tiglii
derecelendirme kullanilmis ve bu formada davranisin gozlenemedigi maddeler “hi¢”, gozlendigi maddeler
“kismen” ve “¢ok” olarak degerlendirilmistir. Ikinci boliim ise “derse hazirlik, 6grenme-gretme siireci ve dersin
sonu” agamalarinda gretmenlerin ders igleme siirecinde sormus olduklari soru miktarini belirlemeye yonelik
olusturulan {i¢ maddelik boliimdiir. Bu boliimde “hi¢”, “1-4 soru” ve “daha fazla” olarak derecelendirilerek
degerlendirilmistir. Ayrica anekdot kaydi yapilabilmesi i¢in gdzlem formunda her bir maddenin yaninda
“aciklama” boliimii yer almigtir. Formun basinda bu gézlem formunun 6gretmenlerin sordugu sorularin diizeyi ve
miktarmi 6lgmeyi amaglayan bir yapiya sahip oldugunu agiklayan bir de yonergeye yer verilmistir.

Goriisme Formu: Arastirma kapsaminda 6gretmenlerin soru sorma siireglerine iligkin goriis ve diisiincelerini
6grenmek amactyla arastirmacilar tarafindan denemelik sorular yazilmis ve bu sorular, dort alan uzmani tarafindan
incelenmistir. Uzmanlar taslak sorular1 kapsam, goriiniis ve anlasilirlik bakimindan incelemislerdir. Uzman goriis
ve nerileri dogrultusunda gerekli degisikliklerin yapilmasiyla form son seklini almigtir. Ogretmenlerin soru sorma
stireclerine iligkin goriis ve diisiincelerini belirlemeye yonelik hazirlanmig olan gériisme formunda 6gretmenlerin
derslerin hangi boliimiinde soru sorduklarina iligkin bir soru bulunmaktadir ve arastirma kapsaminda bu soru ele
almmustir. Gozlemlerden sonra Ogretmenlerle soru sorma siiregleri hakkinda goriigmeler yapilmis ve bu
gorlismeler ses kayit cihaziyla kaydedilmis ve daha sonra arastirmacilar tarafindan desifre edilmistir.

Video Kayitlar:: Arastirmada verileri toplamada ve analiz siirecinde kolaylik olmasi i¢in gézlem yapilan dersler
kamera ile kayit altina alinmigtir. Siirecin kayit altina alinmasindan 6nce kurumlardan ve aragtirmaya katilan
ogretmenlerden gerekli izinler alinmistir. Aragtirmacilardan biri tiim derslere 6gretmenlerle birlikte katilmig ve
siif ortamindaki dogallig1 bozmamaya c¢aligarak tiim dersleri kamera ile kayit altina almistir. Gézlem yapilan tiim
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dersleri igeren toplam 32 ders saatinden olusan video kayitlarmin tamami arastirmacilar tarafindan yaziya
gegcirilmistir.

Gegerlik ve Giivenirlik

Bu c¢alismada gegerlik ve giivenirligin saglanabilmesi icin bazi stratejilere basvurulmustur. inandiriciign (ig
gegerlik) saglayabilmek adina uzun siireli etkilesim, derinlik odakli veri toplama, ¢esitleme, uzman incelemesi ve
katilimer teyidi gibi yontemler onerilmektedir (Yildirim ve Simsek, 2011). Bu arastirmada da inandiriciligin
saglanabilmesi i¢in arastirma siiresi uzun tutulmaya calisilmis, veri toplama yontemi olarak da gézlem ve goriisme
yontemleri bir arada kullanilmistir. Ayrica arastirmact gesitlemesine gidilerek analiz siirecinin iki arastirmaci
tarafindan ayr1 ayr1 yapilmasi saglanmis ve sonuglar karsilastirilmistir. Veri toplama araglari olarak kullanilan
gbzlem ve goriisme formlar1 alan uzmanlari incelemesine sunularak uzman goriisii alinmistir. Inandiricilig
saglama adina uygulanan bir yontem de katilimcr teyididir. Bu yontemde ¢oziimlenen verilerin saglandig: ya da
goriisme yapilan kisilerden bulgulara iliskin geribildirim istenmektedir (Merriam, 2013). Bu ¢aligmada da veriler
yaziya gecirilip ¢Oziimlendikten sonra katilimcilara gosterilmis ve bu sekilde katilimci dogrulamasi
gerceklestirilmistir.

Arastirma sonuglarinin aktarilabilirligini arttirmak i¢in ayrintili betimleme ve amagli 6rnekleme yapilmasi
onerilmektedir (Yildirim ve Simsek, 2011). Bu amagla arastirma siirecinde elde edilen veriler ayrintili bigimde
sunulmus ve dogrudan alintilarla desteklenmeye galisilmistir.

Uygulama Siireci

Oncelikle arastirmanin amaci baglaminda pilot calisma yapmak icin bir sosyal bilgiler 6gretmeni alti ders saati
gozlemlenmis ve bu gozlemler kamera ile kayit altina alinmuistir. Arastirma igin gerekli olan veri toplama
araglarinin gelistirilmesi siirecinde bu kayitlardan yararlanilmis ve arastirmanin siireci planlanirken bu pilot
uygulama dikkate alinmistir. Ayrica veri toplama siireci dncesinde arastirmaya katilacak olan 6gretmenler ve okul
idareleri ile goriisme yapilip gerekli izinler alinmigtir. Arastirma i¢in goniillii 6gretmenler segilerek 6gretmenlere
stireg ile ilgili bilgiler verilmis ve gdzlemci etkisini giderebilmek amaciyla kayit siiresi uzun tutulmaya
caligtlmigtir. Daha sonra 2013-2014 egitim ve 6gretim yilinin birinci doneminde dort haftalik siire¢ igerisinde
arastirma grubunu olusturan sosyal bilgiler 6gretmenlerinin her biri toplam sekiz ders saati boyunca gézlemlenmis,
gozlem esnasinda gozlem formlari islenmis ve ayni zamanda tiim bu siire¢ kamera ile kayit altina alinmustir.
Gozlem ve ders kayitlarinin sonrasinda aragtirmaya katilan 6gretmenlerle 6gretmenlerin soru sorma siireclerine
iligkin goriis ve diisiincelerini tespit etmeye yonelik hazirlanmis olan “Goriigme Formu” dogrultusunda goriismeler
yapilmis ve goriismeler ses kayit cihazi ile kaydedilmistir. Son olarak ise gdzlem, goriisme ve video kayitlarindan
elde edilen veriler analiz edilmistir.

Verilerin Analizi

Arastirmadan elde edilen veriler betimsel analiz yontemiyle ¢oziimlenmistir. Betimsel analiz yonteminde elde
edilen veriler, daha 6nceden belirlenen temalara gore 6zetlenip yorumlanir. Betimsel analizde goriisiilen ya da
gozlenen bireylerin goriiglerinin garpict bicimde yansitilabilmesi i¢in dogrudan alintilara siklikla yer verilir. Bu
tiir analizde amac elde edilen bulgularin diizenlenmis ve yorumlanmis bi¢imde sunulabilmesidir (Yildirim ve
Simsek, 2011). Bu dogrultuda oncelikle gézlem ve goriigmeler sonrasinda elde edilen tiim video kayitlar1 ve
gorlisme ses kayitlar1 desifre edilmistir.

Arastirmanin katilimc1 grubunu olusturan doért 6gretmenin her bir dersinde davraniglarin varlig1 aragtirmacilardan
biri tarafindan teker teker gozlenmis ve arastirma kapsaminda hazirlanmis olan gézlem formuna kaydedilmistir.
Yine bu formdan elde edilen verilerin giivenirligini arttirmak i¢in video kayitlar1 kullanilarak ikinci bir
arastirmacinin da ayni islemleri tekrar etmesi saglanmistir. Gozlem siireci sona erdiginde gozlem formlarindaki
davraniglar1 gosterme sikliginin ortalamasi alinmistir. Gozlemlerden elde edilen bulgulara dogrudan alintilar
eklenerek analizlerin O6rneklendirilmesine calisilmigtir. Goriigmelerden elde edilen veriler de arastirmanin
bulgularinin desteklenmesinde kullanilmistir.

Bulgular

01, altinc1 smiflarda “Yeryiiziinde Yasam” ve besinci simiflarda “Adim Adim Tiirkiye” tiniteleri islenirken sekiz
ders saati: 02, yedinci siniflarda “Ulkemizde Niifus” iinitesi islenirken sekiz ders saati; O3, altinci siniflarda
“Yeryiiziinde Yasam”, yedinci siiflarda “Ulkemizde Niifus” iinitesi islenirken sekiz ders saati; O4, altinci
smiflarda “Yeryiiziinde Yasam” ve yedinci siniflarda “Tiirk Tarihinde Yolculuk™ iiniteleri islenirken sekiz ders
saati gdzlemlenmislerdir. Iki ders saati {ist iste yapilan simflarda konu biitiinliigiinii bozmamak igin bir tek gozlem
formu tutulmustur. O1 icin alt1 adet, O2 icin dért adet, O3 icin dort adet ve O4 icin alt1 adet gdzlem formu
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tutulmustur. Tiim bu 6gretmenlerle gézlemler tamamlandiktan sonra arastirmanin amacit kapsaminda goriismeler
yapilmustir. Ogretmenlerden gozlem, goriisme ve video kayitlar1 araciligiyla elde edilen verilerin ¢dziimlenmesi
neticesinde ortaya ¢ikan bulgulara asagida yer verilmistir.

Tablo 2.
Sosyal Bilgiler Derslerinde “O1” Tarafindan Sorulan Sorularin Diizeyine iliskin Bulgular

Sorularin diizeyi

1- Basit hatirlama ve bellek sorulari sorar.

2- Yakinsak sorular: Kabul edilebilir tek cevabi olan sorular sorar.

3- Iraksak sorular: Birka¢ muhtemel cevabi olabilecek sorular sorar.

4- Degerlendirme sorulart: Yargi bildiren sorular sorar.

5- Isleyisle ilgili sorular: Organizasyon, disiplin ve dersin yapistyla ilgili sorular
sorar.

o & o | Hig
'~ N | Kismen
=0 | Cok

01 gozlemlenen derslerde 6grencilere siklikla basit hatirlama ve bellek sorulari ile yakinsak yani kabul edilebilir
tek cevabi olan sorular yoneltmistir. Degerlendirme diizeyinde sorular da sordugu goriilmiis ancak 1raksak yani
birkag muhtemel cevabi olabilecek ve de isleyisle ilgili sorular sormadig1 gozlemlenmistir. O1 kendisiyle yapilan
goriismede sordugu sorularin diizeyi ile ilgili olarak sunlar1 sdylemistir:

“Ben c¢ocuklarin beynini yorabilecegi, sentez yapabilecegi ve yorum yapabilecegi sorulart ¢ok seviyorum.
Cocuklar hani kafa yorsunlar oradan baglanti kurarak istedigim noktaya getirebilmek icin soruyu daha gerilere
cekebiliyorum. Yani matematiksel bazen matematiksel denge gibi diisiiniiyorum hani sosyal bilgileri sey olarak
diisiinmiiyorum moda mod, diiz direkt kalipsal bilgiler olarak diisiinmiiyorum sosyal bilgilerde sentez ve yoruma
¢ok énem veriyorum.”

O1’in sordugu sorularin diizeyi ile ilgili ifadeleri gozlem sonuglariyla celismektedir. O1’in ¢ogunlukla 6grencilere
basit hatirlama ve bellek sorulari ile yakinsak diizeyde sorular sordugu, iist diizey diisiinmeyi gerektirecek tarzda
sorulari ise yeteri kadar sormadig1 goriilmiistiir.

Elde edilen bu bulgulara kanit olabilecek soru diizeylerini yansitan soru-cevap diyalog ornekleri asagida
verilmistir.

O1I: Evet soruyorum. Olgu nedir? Bir olgu ciimlesi istiyorum. (tekrarlar ve kavrami tahtaya yazar)

Ogrenci: Olgu herkesce kabul edilen bilimsel arastirmalara dayamilan nasil diyeyim... Bilimsel arastirmalara
dayanilan...

Ol: Herkesge kabul edilen dogrulugu herkes¢e kabul edilen bilimsel arastirmalar sonucu bulunan ya da
ispatlanan ciimlelerdir bilgilerdir.

Bu diyalogda gegen soru basit hatirlama ve bellek sorusu oldugu goériilmektedir. Ciinkii 6gretmen burada bir tanim
sormakta ve bu soruya iligkin bir 6rnek istemektedir.

Ol1: Evet (6grencinin adint séyler)séyle bakalim?

Ogrenci: Neyi?

O1: Neyi? Ogrenci olarak senin sorumlulugun ne?

Osrenci: Ogrenci olarak benim sorumlulugum okul kurallarina uymak

O1: Baska?

Ogrenci: Okul faaliyetlerine katilmak

Bu diyalogda gegen soru yakinsak soru (kabul edilebilir tek cevabi olan sorular) olarak degerlendirilebilir.
Ogretmen burada bir 6grencinin ne tiir sorumluluklar1 oldugunu sormaktadir. Bu soruya verilebilecek cevaplar
bellidir o yiizden de yakinsak soru olarak kabul edilebilir.
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Tablo 3.
Sosyal Bilgiler Derslerinde “O1”in Ders Siirecindeki Soru Miktarma iliskin Bulgular

Ders siirecindeki soru miktari

N | 1-4 soru
o | Daha fazla

1- Derse hazirlik agamasi
2- Ogrenme-6gretme siireci agamast
3- Dersin son asamasi

o + w| Hig

Swnif i¢i yapilan gozlemlerde gretmenin derse hazirlik asamasinda daha az soru sordugu ancak 6grenme-6gretme
siireci esnasinda daha fazla soru sordugu belirlenmistir. izlenen derslerde ise sonug boliimii gézlemlenememis
genelde 6grenme-6gretme siireci esnasinda zil ¢almis ya da kayit sona ermistir.

01 soru sorma siiregleri hakkinda gozlemler bittikten sonra yapilan goriismede derslerde sorulara ne kadar yer
verdigine iliskin sunlari soylemistir:

“Bu siire her zaman ayni olmuyor. Konuya gére degisebiliyor. Konunun igerigine gére degisebiliyor. Siniflarin
seviyesine gore de degisebiliyor benim icin. Yani eger seyse swnifin seviyesi giizelse orda direkt soruyla
baslayabilirim. Onlarda belli bir birikim oldugunu biliyorum ya ama seviye diistikse onda énce konuyu anlatip
ben konuyu onlara duyurup sonra soru sormayi tercih ediyorum. Biz eski 6gretmenlerde 15-20 yili asmis
ogretmenlerde genelde ortada ve sonda oluyor. Ama egitim sisteminde basta, her yerde soru sorulabiliyor. Benim
tarzim su ben ogrenciye bilgiyi yiiklemeden onu o konuyla bir anlatmadan doyurmadan soru sorma taraftar
degilim. Ciinkii ¢ocuklar her zaman hazirlikli gelmiyorlar. Direkt ben basta soru sordum sadece giincel hayatta
iste karsilagtiklar: kadariyla cevap verebilir ama teknik olarak, terimsel olarak veremiyorlar.”

01 kendisiyle yapilan goriismede derslerinde sorular1 en fazla ortada ve sonda sordugunu ifade etmistir. Gozlem
sonuglarina bakildiginda ise O1’in derse genellikle soru sorarak basladig1 ancak sorulari en ¢ok 6grenme-dgretme
siirecleri esnasinda sordugu gdzlemlenmistir. Bu durum O1’in goériismedeki ifadelerini desteklemektedir.
Ogretmenin dersin bitiminde soru sorduguna iliskin ifadesi ise gdzlem bulgulariyla ¢elismektedir.

Tablo 4.
Sosyal Bilgiler Derslerinde “O2” Tarafindan Sorulan Sorularin Diizeyine iliskin Bulgular

Sorularin diizeyi o
=

1- Basit hatirlama ve bellek sorulari sorar.
2- Yakinsak sorular: Kabul edilebilir tek cevabi olan sorular sorar. -
3- Iraksak sorular: Birkag muhtemel cevabi olabilecek sorular sorar. -
4- Degerlendirme sorular1: Yargi bildiren sorular sorar. - 1
5- Isleyisle ilgili sorular: Organizasyon, disiplin ve dersin yapisiyla ilgili sorular 4 -
sorar.

~ N Kismen
1N A w N Cok

Ogretmen gozlemlenen derslerde dgrencilere siklikla iraksak yani birkag muhtemel cevabi olabilecek sorular
yoneltmis ayrica yeterli diizeyde hatirlama ve bellek sorulari, yakinsak sorular ve degerlendirme sorulari
sormustur. Isleyisle ilgili soru sorulmamustir.

Elde edilen bu bulgulara kanit olabilecek soru diizeylerini yansitan soru-cevap diyalog oOrnekleri asagida
verilmistir.

02: Peki, gecekondu evlerinde yasayan insanlar géclerin sonuclart itibariyle ne tiir sikintilarla karsilasirlar?

Ogrenci: Hocam doga zarar goriiyor, yesillikler azaliyor.
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02: Goglerin sonuglart icerisindedir evet. Gecekondular rasgele yapildig icin mesela yesil alanlar azaliyor. Evet?
Ogrenci: Elektrik, su gibi imkanlar azalir Hocam
Bu diyalogda 6gretmen goglerin ne gibi sonuglart oldugunu sormaktadir. Bu soruya verilebilecek cevaplar bellidir
o yiizden de yakinsak soru olarak kabul edilebilir.

02: Peki sunu séyleyeyim, biz bu insanlart Birlesmis Milletler Kriterleri'ne gére 65 yas iistii insan tiiketici niifis
ise de, artik bunlar: su sekilde mi diisiiniiyoruz; hig¢ bir igse yaramayan, tamamen oturdugu yerde tiiketen insanlar
goziiyle mi bakiyoruz? Ya da 6yle mi bakmamiz gerekir? (bekler) Evet?

Ogrenci: Oyle bakmamamiz gerekir hocam, zaten onlar 18-64 yas arasinda onlar da ¢calismislardir. Bu yiizden o
gozle bakmamaliyiz.

02: Tamam bir zamanlar onlar da iireten insanlard:. Kiiciikler tiiketen insanlardr onlar ¢calistilar. Peki baska?
Mesela 64 yasindaki 65 yasindaki bir miihendis, bir mimar veya siyaset¢i veya hukuk¢u ya da doktor ya da sporcu.
Insanlar bunlardan yararlanamaz mi? Biz bunlarin yani hi¢hir seyinden yararlanamaz miyiz?

Ogrenci: Yararlaniriz

02: Peki, nasil, neyinden yararlanacagiz?

Ogrenci: Tecriibelerinden Hocam

02: Hayat tecriibelerinden yararlanacagiz degil mi? Bakin bazen insanlarin is yapmas: demek ille de kalkip o
tarafa bu tarafa kosturmasi, fabrika ya da insaatta ¢alismast demek degildir. Yerine gore o insanlarin tecriibeleri
vardir, hayatta pek ¢ok olaylar karsilagsmiglardwr. Bizim yasadiklarimiza benzer seyler yasamislardwr. Biz de
onlarin hayat tecriibelerinden faydalanmaliyiz, tamam mi? Bu anlamda biiyiikler bir toplumun zihin yapisini
olusturur.

Bu diyalogda 6gretmen 6grencilere 65 yas iizeri niifusu nasil degerlendirmemiz gerektigi sorusunu yoneltmistir.
Bu konuda farkli bakis acilart olabilecegi gibi yorum gerektirmesi sebebiyle bu soru 1raksak (birka¢ muhtemel
cevabi olabilecek soru) olarak degerlendirilebilir.

02: Kimler Istanbul’a gitti? (Bir 6grenciye soz verir) Istanbul’a gittigin zaman Istanbul sehriyle ilgili izlenimin
nelerdir, izlenimlerin nelerdi mesela? O sehir hakkinda ne diisiiniiyorsun?

Ogrenci: Hocam adim atacak yer yok.

02: Adim atacak yer yok

A.O.: Hocam niifusu o kadar ¢ok ki hem alan da dar

02: Niifusu ¢ok kalabalik bir sehir olarak goziine carpti

A.O.: Evet Hocam sanayi ve ticaret ¢cok gelismis. Hastaneler falan ¢ok gelismis

Bu diyalogda oOgretmen ogrenciye Istanbul sehri hakkindaki izlenimlerini, diisiincelerini sormaktadir.
Degerlendirme yapmasini istedigi i¢in yargi bildiren bir soru olarak degerlendirilebilir.

Tablo 5.

Sosyal Bilgiler Derslerinde “O2”nin Ders Siirecindeki Soru Miktarma Iliskin Bulgular
)
> &
Ders siirecindeki soru miktari S
g v 5
== a0
34- Derse hazirlik agamasi - 3 1
35- Ogrenme-dgretme siireci asamasi - - 4
36- Dersin son agsamasi 2 2 -

Gozlem sonuglarina gére O2 derse sorularla baglamis ve en ¢ok soruyu dgrenme-dgretme siirecleri esnasinda
sormustur. Izlenen derslerde sonug boliimii gézlemlenmemis genelde dgrenme-63retme siireci esnasinda zil ¢almus
ya da kayit sona ermistir. O2 soru sorma siirecleri hakkinda gdzlemler bittikten sonra yapilan gériismede derslerde
sorulara ne kadar yer verdigine iliskin sunlar1 sdylemistir:

“Simdi ilk olarak dersin daha birinci dakikasinda 6grencinin hazir bulunugluk seviyesini olgmek ve 6grencinin
tamamen derse odaklanmasini saglamak amaciyla zaten konuyu anlatmadan derste soru sorarak baslyyorum. Belli
bir siire sonra yani 6grenci ilk on dakikada 6grencinin dikkat seviyesi maksimum seviyededir. Onuncu dakikadan
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itibaren 6grencinin dikkati yavas yavas dagilmaya... Dersin onuncu ve yirminci dakikast arasinda birer ikiser
soru soruyorum. Mutlaka soru sorarken de farkli gruplardan olmasina kiz-erkek dgrenci arasinda da bir ayrim
yapmaya c¢alistyorum. Yirminci dakikasindan sonra iste araya mesela kisa bir tekrar yapryorum. O tekrarin
ardindan konuyu anlayip anlamadiklarini ilk yarim saat icerisinde soruyorum. Ve en son dersin bitmesine birkag
dakika kala bu sefer dersin genelinin icinde anlattigim konulardan sorular sormaya ¢alistyorum”.

02 kendisiyle yapilan goriismede derse soru sorarak basladigini, ilerleyen siirecte de sorular sordugunu ve dersin
bitmesine yakin anlattig1 konulardan sorular sormaya ¢alistigini ifade etmistir. Gézlem sonuglarina bakildiginda
ise O2’nin derse genellikle soru sorarak basladigi ancak sorulari en ¢cok 6grenme-dgretme siirecleri esnasinda
sordugu gozlemlenmistir. Bu durum O2’nin goriismedeki ifadelerini desteklemektedir. Ogretmenin dersin
bitiminde soru sorduguna iligkin ifadesi ise gézlem bulgulariyla ¢elismektedir.

Tablo 6.
Sosyal Bilgiler Derslerinde “O3” Tarafindan Sorulan Sorularin Diizeyine iliskin Bulgular

Sorularin diizeyi

Hig
Kismen

29- Basit hatirlama ve bellek sorulari sorar.

30- Yakinsak sorular: Kabul edilebilir tek cevabi olan sorular sorar.

31- Iraksak sorular: Birkag muhtemel cevabi olabilecek sorular sorar.

32- Degerlendirme sorulart: Yargi bildiren sorular sorar.

33-Isleyisle ilgili sorular: Organizasyon, disiplin ve dersin yapisiyla ilgili sorular
sorar.

N~
RN w A Cok

N L

Ogretmen gozlemlenen derslerde dgrencilere siklikla basit hatirlama ve bellek sorulari ile yakinsak sorular yani
kabul edilebilir tek cevabi olan sorular yoneltmis ayrica yeterli diizeyde iraksak ve degerlendirme diizeyinde
sorular sormustur. Isleyisle ilgili soru sorulmamustir.

Elde edilen bu bulgulara kanit olabilecek soru diizeylerini yansitan soru-cevap diyalog oOrnekleri asagida
verilmigtir.

03: Diinya iizerindeki iklimleri 6grenmistik. Bunlar nelerdi? Kim siralayacak? (Ogrencinin adim séyler)
égrenci: Muson iklimi, kutup iklimi, ¢6l iklimi, iliman iklim

Bu diyalogda 6gretmen burada diinyada goriilen iklimlerin neler oldugunu sormustur. Bu basit hatirlama ve bellek
diizeyinde bir soru olarak degerlendirilmistir.

03: Peki, mesela soyle bir sey soracagim. Ulkenin dogusunda yapilabilecek ekonomik faaliyetler sence neler?
Ogrenci: Hayvancilik.

Ogretmen burada iilkemizin belli bir béliimiinde ne gibi ekonomik faaliyetler yapilabilecegini sormaktadir. Bu
soruya verilebilecek cevaplar bellidir o ylizden de yakinsak soru olarak kabul edilebilir.

03: Sormak istedigim sey su: “Istanbul un tasi topragi altin” ne demek?

Ogrenci: Istanbul'da daha ok is var para kazanabiliriz.

03: Istanbul’da ¢ok is var para kazanabiliriz. Baska?

B.O: Hocam Istanbul 'un tagindan da topragindan da bir bélim ¢ikarabiliriz.

03: Nasil?

A.O: Tasini alir betona déniistiiriiriiz. Topragint alir tarima déniistiiriiriiz (giiliismeler)

03: Bu da degisik bir yorum. Bir daha tekrarlar misin?

A.O: Tasimi alir betona doniistiiriiriiz. Topragini alir tarima doniistiiriiriiz

Bu diyalogda 6gretmen Istanbul hakkindaki bir deyisten yola gikarak dgrencilerin yorum yapmasini istemistir.
Farkli cevaplar verilebilecek bir soru oldugu i¢in raksak diizeyde degerlendirilmistir.
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03: Evet, iiniversite sinavina girmeden ne yapacaklardi? Devlet iiniversitesinde okuyabileceklerdi. Peki, bununla

ilgili herhangi bir diisiincesi olan var mi?
03 Suriye’den Tiirkiye’ye zorunlu olarak go¢ edenlere iilkemizin destek olmasiyla ilgili grencilerin gériisiinii

sordugu i¢in degerlendirme (yargi bildiren) bir soru oldugu goriilebilir.

Tablo 7.
Sosyal Bilgiler Derslerinde “O3”iin Ders Siirecindeki Soru Miktarina iliskin Bulgular

Ders siirecindeki soru miktari

N[ 1-4 soru

34- Derse hazirlik agamasi
35- Ogrenme-6gretme siireci agamasi
36- Dersin son agsamast

& + | Hig
& | Daha fazla

Simif i¢i yapilan gdzlemlerde O3 dersin baslangig kisminda sorular sormustur ancak en fazla soruyu 6grenme-
Ogretme siireci esnasinda yoneltmistir. Dersin sonug boliimil genelde gézlemlenmemis ya 6grenme-6gretme siireci
esnasinda zil ¢almis ya da kayit bitmistir. Konunun bitiminde soru sorma davranist pek gézlemlenmemistir.

03 soru sorma siirecleri hakkinda gozlemler bittikten sonra yapilan gériismede derslerde sorulara ne kadar yer
verdigine iliskin sunlar1 sdylemistir:

“Giris kisminda daha ¢ok agirlik veriyorum. Bir onceki konuyla baglanti yapmam gerekiyor ¢iinkii. Sorularla on
bilgiler yoklaniyor geg¢mis bilgiler de yoklanmis oluyor. Ondan sonra ben onun iizerine ders anlatiyorum. Dersin
yaklasik son zamanlar: daha ¢ok soru soruyorum toparlama adina. O derste o bilgiler alinmis mi ya da eksikler
nerelerde bunu tespit edebilme adina ¢esitli notlar alryorum kitaplarima su kisminda yine problem var. Bir dahaki
dersin girisinde bu kisma deginerek basla gibi. Notlarim oluyor.”

03 dersin girisinde ve son boliimlerinde daha ¢ok soru sordugunu ifade etmistir. Gézlem sonugclarina bakildiginda
ise O3’iin derse genellikle soru sorarak basladig1 ancak sorular en ¢ok dgrenme-Ogretme siiregleri esnasinda
sordugu gozlemlenmistir. Bu durum O3’iin goriismedeki ifadelerini desteklemektedir. Ogretmenin dersin
bitiminde soru sorduguna iligkin ifadesi ise gdzlem bulgulariyla ¢elismektedir.

Tablo 8.
Sosyal Bilgiler Derslerinde “O4” Tarafindan Sorulan Sorularin Diizeyine iliskin Bulgular
=
g
Sorularmn diizeyi ) 2 =
= N (&
29- Basit hatirlama ve bellek sorular1 sorar. 1 - 5
30- Yakinsak sorular: Kabul edilebilir tek cevabi olan sorular sorar. 1 - 5
31- Iraksak sorular: Birka¢ muhtemel cevabi olabilecek sorular sorar. 3 3 -
32- Degerlendirme sorulari: Yargi bildiren sorular sorar. 4 2 -
6 - -

33- Isleyisle ilgili sorular: Organizasyon, disiplin ve dersin yapisiyla ilgili sorular
sorar.

Ogretmen gozlemlenen derslerde grencilere siklikla basit hatirlama ve bellek sorular ile kabul edilebilir tek
cevabi olan yakinsak sorular sormustur. Ayrica 6gretmen kismen 1raksak yani birkag muhtemel cevabi olabilecek
sorular da sormustur. O4 degerlendirme diizeyinde az soru sormus olup isleyisle hi¢ soru sormamustir.

Elde edilen bu bulgulara kanit olabilecek soru diizeylerini yansitan soru-cevap diyalog oOrnekleri asagida

verilmistir.

04: Kisedag Savasi sonrast Mogollar Anadolu 'yu istila edecek ve Anadolu Sel¢uklu Devleti yikilacak. Anadolu’da
yeniden hani Anadolu’da ilk Tiirk beyliklerinden bahsetmistik ya hatirliyorsunuz degil mi ilk Tiirk beyliklerini?

Neydi onlar?
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Ogrenci: Caka Beyligi

Ogrenci: Artuklular

O4: Evet, bes taneydiler. Tekrar edelim onlari. Danismentliler, Saltuklular, Artuklular, Mengiicekliler, Caka
Beyligi bir de Anadolu Sel¢uklu Devleti.

Bu diyalogda dgretmen Kosedag Savasi sonrasinda kurulan ilk Tiirk beyliklerinin hangileri oldugunu sormaktadir.
Bu hatirlamaya yonelik bir soru oldugu i¢in basit hatirlama ve bellek sorusu olarak degerlendirilebilir.

04: Soruya bakalim simdi kervansaraylar genellikle yiiksek duvarlarla ériilmiis etrafi neden? Neden béyle bir sey
yapilmis? Parmak istiyorum evet (Ogrencinin adini séyler)

Ogrenci: Ates etmesinler diye.

04: Korunmak amaciyla diyorsun. Giivenlik amaciyla aferin dogru peki baska ne olabilir?

Baska Ogrenci: Hirsizluk yapilmasin diye.

04: Hirsizlik yapilmasin diye olabilir hayvanlar: ¢calmasinlar esyalari ¢almasinlar diye aferin evet bu da var.
Bakin en onemli sebep giivenlik.

Bu diyalogda 6gretmen 6grencilerine kervansaraylarin yiiksek duvarlarla 6riilme sebebini sormaktadir. Bu sorunun
cevabi hemen herkesce ayni verilecegi i¢in yakinsak soru tiirii olarak degerlendirilmistir.

O4: Yani iilke biitiin Hiikiimdarin cocuklar yani Hiikiimdar ailesi arasinda paylastiriliyor. Hiikiimdar ne yapiyor?
Biitiin aile bireylerine ¢ocuklarina ne yapiyor? Ulkeyi paylastiriyor? Peki, bunun ne zarari var? Kim séyleyecek?
Ogrenci: Hocam, iilkeyi paylastirdiklarinda kavga ederler ve ayrilirlar birbirleriyle kavga ederler.

04: Birbirleriyle kavga ederler evet.

Baska Ogrenci: Yerler azalir hocam.

04: Nasil?

Ogrenci: Ulkenin yeri azalir.

04: Yeri azalir tamam baska ne olabilir? Mesela diigiiniin hani bizim bir soziimiiz var ya hani “bir elin nesi var
iki elin sesi var” ya da bagka bir ifadeyle birlikten kuvvet dogar. Simdi mesela birlikten kuvvet dogarsa béliiniip
parcalandigimiz zaman kuvvet olur mu?

Ogrenci: Hayr.

O4: Yani birlestigimiz zaman daha kuvvetli oluruz dogru mu Mehmet Ali? Ama béliiniip par¢alandigimiz zaman
kuvvetimiz...

Ogrenci: Azalir.

Bu diyalogda 6gretmen Ogrencilerine bir iilkenin hiikiimdar c¢ocuklari arasinda paylastirilmasinin ne gibi
sakincalar1 olabilecegini sormaktadir. Farkli cevaplar verilebilecegi gibi biraz daha yorum gerektiren bir soru
oldugu igin 1raksak (birden fazla cevabi olan)soru tiirii olarak degerlendirilmistir.

Tablo 9.
Sosyal Bilgiler Derslerinde “O4”iin Ders Siirecindeki Soru Miktarina Iliskin Bulgular

Ders siirecindeki soru miktari

Daha fazla

~| 1-4 soru

34- Derse hazirlik agamasi
35- Ogrenme-0gretme siireci asamasi
36- Dersin son agsamasi

o + u| Hig

Gozlem sonuglarma gore O4 dersin baslangicinda sorular sormus ancak en ¢ok soruyu égrenme-ogretme siirecleri

esnasinda sormustur. Izlenen derslerde sonug béliimii gozlemlenmemis genelde d3renme-6gretme siireci esnasinda

zil calmig ya da kayit sona ermistir.

04 dgretmeni soru sorma siiregleri hakkinda gdzlemler bittikten sonra yapilan goriismede derslerde sorulara ne

kadar yer verdigine iliskin sunlar1 sdylemistir:

“Evet, simdi miimkiin oldugunca sorulara konularm arasinda, konularin bitiminde zaten projeksiyonla ders

isledigim zaman aralara o sorulari serpistirdik. Powerpoint’te hazirladigimiz sorulari serpistiriyoruz. Konu
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islenirken aralarda. Hazirlikta séyle yapiyoruz. Kitaptaki sorulary, hazirlik sorularini... Mesela bugiin hazirlik
sorularint o sekilde yaptik. Konunun dncesinde kitaptaki hazirlik sorusunu konusuyoruz derse gectikten sonra
konu aralarinda isledigimiz ders, islenen konunun durumuna gére aralarda soru soruyoruz. Bazen de konunun
bitiminde konunun ne kadar anlasildigina dair degerlendirme sorulari yapiyoruz.”

04 kendisiyle yapilan goriismede derslerinde sorular1 en fazla konularm arasinda ve bitiminde sordugunu ifade
etmistir. Gozlem sonuglarma bakildiginda ise O4’iin derse genellikle soru sorarak basladig1 ancak sorular en gok
ogrenme-ogretme siirecleri esnasinda sordugu gozlemlenmistir. Bu durum O4’iin goriismedeki ifadelerini
desteklemektedir. Ogretmenin dersin bitiminde soru sorduguna iliskin ifadesi ise gdzlem bulgulariyla
¢elismektedir.

Tartisma ve Sonuc¢

Izlenen derslerde sosyal bilgiler gretmenlerinin en ¢ok alt diizeyde nitelendirilebilecek basit hatirlama ve bellek
sorusu ile yakinsak sorular yani kabul edilebilir tek cevabi olan tiirde sorular sordugu sonucuna ulasilmistir.
Ogretmenler dgrencilere degerlendirme yani yargr bildiren sorular da yoneltmistir ancak 1raksak sorular yani
birka¢ muhtemel cevabi olabilecek diizeyde sorularin az soruldugu, isleyisle ilgili sorularin ise hi¢ sorulmadig
tespit edilmistir. Ogrencilere isleyisle ilgili sorular yoneltilmesinin dersin planlanabilmesi, dgrencilerin de
Ogrenme siirecinin ig¢ine dahil edilebilmesi ve O6grenme siirecinin degerlendirmesi adina 6nemli oldugu
soylenebilir. Derslerde bu tiirden sorularin hi¢ sorulmamis olmast gretmenlerin yapilandirmaci ve dgrenci
merkezli egitim anlayiginit benimseseler de otoriter olmaktan kurtulamadig1 ve 6grencilerin goriislerine ¢ok da
onem vermedikleri seklinde yorumlanabilir.

Aragtirmaya katilan dgretmenlerden O2 ve O3’iin izlenen derslerin hemen hepsinde yakinsak (kabul edilebilir tek
cevabi olan) diizeyde sorularin yani sira iraksak (birkag muhtemel cevabi olabilecek) sorulari ve degerlendirme
sorularimi yogun olarak sorduklari tespit edilmistir. O2’nin egitim fakiiltesinden énce sosyoloji béliimiinde de
6grenim gormiis olmasi ve felsefe grubu derslerine hakim olusunun bunda etkili oldugu diisiiniilmektedir. O3 de
ozel okulda calistig1 icin sosyal bilgiler ders saati devlet okulundakinden bir ders saati fazladir. Zaman problemi
yasamamakta Ve seviyesi yiiksek sayilabilecek 6grencilerle ¢alismaktadir. Bu yiizden de onlari zihinsel anlamda
zorlayacak tlirde sorulart sormayui tercih ettigi soylenebilir.

01 ve O4 izlenen derslerde daha gok hatirlama boyutunda ve yakinsak diizeyde sorular sormuslardir. O1 ile yapilan
gorismede “Ben cocuklarin beynini yorabilecegi, sentez yapabilecegi ve yorum yapabilecegi sorulart ¢ok
seviyorum.” demis olmasina ragmen alt diizeyde sorular sordugu tespit edilmistir. Ogretmenin 5. ve 6.siniflarda
gbzlemlenmis olmast bunun sebebi olabilir ¢iinkii bu siniflarda 6grenciler biraz daha somut diigiinmekte ve sorulan
sorulara iist diizey cevaplar alabilme daha sinirlt olmaktadir. Yine de bu durum 6gretmenin teorik anlamda
benimsediklerini uygulamaya yansitmakta sikint1 yasadigini gosterdigi seklinde yorumlanabilir. O4 de liselere
giris sinavlarinda ilge siralamasinda sonuncu sirada bulunan bir okulda galigmaktadir. Siniflarinda 6grenci seviyesi
cok diisiiktiir. Buna ragmen yakinsak ve degerlendirme diizeyinde sorular sordugu da goézlemlenmistir. Koray ve
Yaman (2002), Dindar ve Demir (2006), Aydemir ve Cift¢i (2008), Colak ve Demircioglu (2010), Kilig (2010),
Kavruk ve Cegen (2013) 6gretmenlerin hazirladigi sinav sorularini, Baysen (2006), Can (2006), Bektas ve Sahin
(2007), Beskisiz (2009), Khan ve Inamullah (2011) 6gretmenlerin ders siirecinde kullandig1 sorular1 incelemistir.
Bu aragtirmalarda smav sorularmin ve 6gretmenlerin ders siireglerinde kullandigi sorularin genelde bilgi ve
kavrama basamaginda toplandigi sonucuna varilmistir. Bu arastirma sonucunda elde edilen 6gretmenlerin daha
¢ok hatirlama ve yakinsak diizeyde sorular sordugu bulgusu ad1 gegen arastirma sonuglariyla ortiismektedir. Lakin
Caligkan (2011) yapmis oldugu arastirmada sosyal bilgiler 6gretmenlerinin sinavlarda hala alt diizey sorulari
yogunlukla kullanmalarina ragmen yapilandirmaci egitim anlayisina gegilmesinin bir sonucu olarak bilgi
diizeylerinde azalma, kavrama, uygulama, analiz ve sentez, degerlendirme diizeyindeki sorularda artis oldugu
sonucuna ulagmistir. Sinavlardaki bu durum sinif i¢i ders siire¢lerinde de benzer sekildedir. Davraniggt programa
gore st diizey sorularin varliginda artis gozlemlenmektedir ancak bu tiir sorularin sorulma orani hala yetersizdir.
Bu arastirmada da izlenen tiim derslerde bir¢ok soru sorulmustur. Yapilandirmaci egitim anlayisinda dersin
hazirlik boliimii ¢ok dnemlidir bu agamada dgretmenler 6n bilgileri yoklayici sorular sorarak 6ncelikle 6grencilerin
o giin islenecek konu hakkindaki 6n bilgilerini, konuya ne kadar hazir olduklarini tespit eder. Ayrica kazanimlar1
isaret eden bir takim sorularla égrencinin zihnini uyarir ve harekete gegirir. Ogrencilerin motive olmasinda bu
asama ¢ok onemlidir.

Arastirmada Ogretmenler genel olarak derse hazirlik asamasinda giris itibariyle kismen/yeterli denilebilecek
diizeyde sorular sormuslardir. Dersin giris kisminda O1, O2 ve O3 yeterli miktarda soru sormustur ancak O4’iin
izlenen derslerde hazirlik béliimiinde soru sorma davranisi ok az gozlemlenmistir. izlenen derslerden anlasildig1
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kadariyla 6gretmenlerin dersin bu boliimiiniin 6neminin farkinda olmadiklar1 ya da bu boliimii ihmal ettikleri
soylenebilir. Bunun nedeni yapilandirmaci egitim anlayisinin tam olarak bilinmemesi ve derslere uygulanamamasi
olabilir.

Izlenen biitiin derslerde dort 6gretmen de en fazla soruyu dgrenme-gretme siireci esnasinda sormuslardir. Hangi
yontem kullanilirsa kullanilsin derslerin bu bdliimiinde ¢ok fazla soru sorulmustur. Tim 6gretmenler yapilan
goriismelerde soru sormanin ¢ok 6nemli oldugunu ve ders siirecinin sorular olmadan eksik kalacagini ifade
etmislerdir. Ogretmenlerin bu ifadesi arastirmadan elde edilen sonuglarla drtiismektedir.

Derslerin sonug boliimlerinde ise soru sorma davranisinin ¢ok az oldugu tespit edilmistir. Ciinkii izlenen derslerde
dersin sonu¢ boliimii gozlemlenememistir. Dersin sonu¢ boliimiinde sorulan sorular da Snemlidir. Ciinkii
Ogretmene 6grenmenin ne kadar gerceklestigi ya da gerceklesemedigi noktasinda bilgi saglar. Konunun anlasilip
anlasilmadig verisini sunar. Dersin sonunda sorulan sorular sayesinde 6gretmen kazanimlara ne kadar ulagildigina
dair bir degerlendirme yapabilir ve bir sonraki dersini buna gére planlar. Ogretmenler dersin sonunda genelde
“dgrencilere sormak istediginiz bir sey var mi1?” anlayisiyla yaklagsa da genelde 6grenme-6gretme siireci esnasinda
zil ¢almig ya da kayit sona ermistir. Buradan 6gretmenlerin derste siire¢ yonetimini verimli hale getiremedigi,
planlamada sikintilar yasadiklar1 soylenebilir.

Gozlem ve goriismelerden elde edilen verilerin degerlendirilmesi ile sosyal bilgiler 6gretmenlerinin en gok alt
diizeyde nitelendirilebilecek basit hatirlama ve bellek sorusu ile yakinsak sorular yani kabul edilebilir tek cevabi
olan tiirde sorular sordugu sonucuna ulasiimistir. Ogretmenler 6grencilere degerlendirme sorulari da yoneltmistir
ancak 1raksak sorularin az, isleyisle ilgili sorularin ise hi¢ sorulmadig tespit edilmistir. Ogretmenler en fazla
soruyu ogrenme-0gretme siiregleri esnasinda sormus derslerin giris boliimiinde az soru sorulmus sonug
boliimlerinde ise soru sorma davranisi gézlemlenmemistir.

Oneriler

Arastirmanin sonuglarindan yola ¢ikilarak sosyal bilgiler gretmenlerine;

e Alt diizeyde nitelendirilebilecek basit hatirlama ve bellek sorusu ile yakinsak sorular yani kabul edilebilir
tek cevabi olan tiirde sorularin haricinde iist diizey diisiinmeyi tesvik edecek iraksak diizeyde ve
degerlendirmeye yonelik sorular sormaya 6zen gostermeleri,

e Yaratici diisiince ve problem ¢6zme becerilerini gelistirici tiirde sorular: daha fazla sormalari,

e Dersin tiim boliimlerinde konuya, kazanima gore 6n bilgileri harekete gecirici ve dersin sonunda da
ogrenmeleri tespit edebilecekleri 6l¢iide sorular sormaya dikkat etmeleri onerilmektedir.

Aragtirmacilara;
e Sosyal bilgiler 6gretmenlerinin nasil sorular sorduklarina yonelik arastirmalarin arttirilmasi,
e Ogrencilerin sosyal bilgiler dersinde nasil sorular sorduklarina yénelik arastirmalarin yapilmast,
e  Sorulan sorularmn 6zelliklerinin yani sira soru sorma stratejilerinin aragtirilmast,

e  Ogretmenlere soru sormaya yonelik farkli 6gretim programlar1 sunularak sonuglarmin arastiriimasi
onerilmektedir.
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