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The Impact of Entrepreneurship Education Quality On Entrepreneurial Intention

0z

Universitelerde verilen girisimcilik egitimleri sayesinde kendi islerini kuran girisimcilerin sayisinda
artis gozlenmektedir. Budurum hem istihdam agisindan hem de ekonomiye katki agisindan 6nemlidir.
Ogrencilerde girisimcilik niyetinin olusmasi ve girigsimcilik alaninda faaliyetler gosterebilmeleri icin
verilen egitimin igerigi bu agidan ¢cok 6nemlidir. Ayni zaman da girisimciligin avantajli ve dezavantajli
yonleriyle, bireylerin niyetlerini farkli yonlerden etkiledigi kabul edilebilmektedir. Onemli olan
girisimcilikde yasanabilecek dezavantajli durumlarin nasil yonetilebilecegi konusunda genclerde
farkindalik olusturabilmektir. Calismanin amaci kapsaminda iniversitelerde egitim goren genclere
girisimcilik egitimi verilmesi durumunda hem verilen egitimin kalitesi hem de egitimin 6grencilere
etkisi incelenmektedir. Arastirmanin amaci kapsaminda 650 universite 0grencisinden anketler
toplanmuistir. Verilerin analiz edilmesin de SPSS 25 ve AMOS programlari kullanilmistir. Oncelikle
faktor analizi ve giivenirlilik analizi yapilmis, bu analizlerden sonra sirasiyla korelasyon, regresyon
analizi ve araci degisken etkisinin analizi i¢in de sobel testi yapilmistir. Arastirma sonucunda hem
girisimcilik egitiminin hem de girisimcilik avantajlarinin, genclerin girisimcilik niyetlerini olumlu
yonde etkiledigi aciklanabilmektedir. Girisimciligin dezavantajli yonlerinin genglerde olumsuz bir

disiince olusturdugu ve girisimcilik niyetlerini ortadan kaldirdig1 sonucuna varilmaktadir.

Anahtar Kelimeler: Universite Egitiminin Kalitesi, Girisimcilik Avantajlari, Girisimcilik Dezavantajlari,
Girisimcilik Niyeti

Introduction

The word entrepreneurship has a deep-rooted, multidisciplinary history, as it is also
addressed in areas such as psychology, history, economics, and business management.
Entrepreneurship increased in important situations and projects during the Middle Ages.
In the modern period, however, entrepreneur are not subject to the same risk that they
had been previously; they simply obtain the necessary output by using information.
Entrepreneurship in the 1700s, however, was significantly more risky (Moore, 2003).
Since different researchers have handled entrepreneurship in diverse ways, it lacks a
truly universal definition. Consequently, researchers frequently encounter different
definitions. Entrepreneurship can be defined as the process or activity in which an idea
or ideas is transformed into a product or service of added value (Hattab, 2014). According
to Shane and Venkataraman (2000), entrepreneurship refers to the discovery, evaluation,
and utilization of an opportunity. Similarly, entrepreneurship is defined as establishing
and perpetuating a new business and continuity with the underlying goal to turn a profit
(Hisrich et al., 2007). Education and cultural makeup are important factors that determine
how viable and widespread entrepreneurship in a country is. Economic development
is particularly apparent in countries where entrepreneurship prevails. Given this, it is

imperative that entrepreneurship teaching students how to create their own forms of
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employment be included in university programs. The importance of entrepreneurship
increases in tandem with the economic and social benefits it provides. In short, an
increase in interest in entrepreneurship is accompanied by an increase in the number of
entrepreneurs. Students able to take risks and wanting to attain a certain level of economic
welfare by creating their own businesses regard entrepreneurship as an engaging career
step (Koe et al., 2012). Here, young people are expected to use the education they have
received toenhance their knowledge and skills in identifying the opportunities in front of
them. The importance of one’s university education is apparent here, as a number of skills
need to be developed to find and process information, and young people need guidance on
how to seize opportunities (Gaglio & Katz, 2001). Courses in entrepreneurship first began
in 1947 when Myles Mace introduced entrepreneurship at the Harvard Business School in
the USA (Bozkurt & Alparslan, 2013). In other words, entrepreneurship education traces its
roots to America (Do Paco et al., 2015). Entrepreneurship education in developed countries
(e.g., the USA and Canada) has increased since 1940. The first academic courses in the
field of entrepreneurship started in the 1960s and increased gradually after 1965. In 1993,
more than 400 American universities began offering entrepreneurship classes at different
levels. In the 2000s, entrepreneurship classes were given at nearly 2,000 universities
and several scientific studies were carried out on this subject (Bozkurt & Alparslan,
2013). Entrepreneurings individuals have an unlimited number of competencies and
are able to perceive and implement alternative solutions. This study first engages in a
theoretical discussion of the quality of university education together with the advantages
and disadvantages of entrepreneurship training on young individual’s intention to start
their own business. Afterward, the data collected from university youth are analyzed as

outlined in the methodology section and the study concludes with a related discussion.

Entrepreneurship Intention

Entrepreneurship is an important process aiding individuals to realize their aspirations,
thoughts, and dreams (Sasu & Sasu, 2015). This realization is an indication of an
individual’s commitment to his/her intent and the first step of entrepreneurship. The
intentions reflect said individual’s attitude toward performing a certain behavior (Kuehn,
2008). Millman et al. (2010) state that entrepreneurship intentions are one of the main
factors in entrepreneurship studies. As stated by Kanonuhwa and Chimucheka (2016),
intentions must be examined, as it is impossible to determine the precise number of
students who are natural entrepreneurs and/or want to be an entrepreneur. Since actions
themselves depend on their actor’s intentions, it is natural that the factors leading to
entrepreneurship be examined. Fatoki (2010) proposes that in order for one to determine
his/her entrepreneurship intent, individuals should be directed to those specific factors

impacting their intention to start a business. This proposal entertains the notion that
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intentions are integral to understanding behaviors. However, although entrepreneurial
intention is a consistent predictor of real behavior, the actual behavior that emerges may
differ from the intended behavior (Kuehn, 2008). Therefore, intent should be used only
as a predictive criterion. More importantly, self-efficacy can affect an individual’s beliefs
and intentions differently from their track record in achieving their individual goals (Carr
& Sequeira, 2007). A supportive university environment also affects students’ interest in
entrepreneurship. In particular, research shows that universities in developing countries
are weak in supporting students in developing entrepreneurial skills and talents as a
result of lacking resources (Matlay et al., 2012). The current study examines the effects
of university education quality, entrepreneurship advantage, and entrepreneurship
disadvantage in order to analyze whether they have an effect on young people’s

entrepreneurial intention.

Quality of University Education

Education is a critical step propelling individuals to entrepreneurship for different
reasons (Sanchez, 2011). First, just education enables individuals to develop their sense
of freedom, self-control, and self-confidence, so does it also allow individuals to discover
and experience different career paths. High-quality education is considered an important
factor in inciting creativity in young people and ensuring that they have a vision. One of
the most important aspects of education is that it provides students with information
that they can useduring their future careers. One criterion necessary to being successful
in a new enterprise is the ability to put the knowledge and skills one has learned during
university into practice (Do Pago et al., 2015). The emergence and spread of entrepreneurship
has naturally led to an increase in the number of entrepreneurship courses offered by
institutions of higher education. As a result of the new jobs created and economic grown
precipitated, awareness of and interest in entrepreneurship has increased considerably
in recent years. There is a direct proportion in the increase of entrepreneurs with the
amount of entrepreneurship training provided, and this has allowed such programs to
be economic profitable (Rauch & Hulsink, 2015). Hansemark (2003) argues that education
would traditionally only refer to the transformation of talent into knowledge. Therefore, it
would be helpful to regard entrepreneurship education as a model function for changing
expectations and behaviors. Entrepreneurship education gives students the potential to
procure a new job and eliminates the fear of unemployment (Raposo & Do Paco, 2011).
In addition, De la Cruz Sdnchez-Escobedo et al. (2011) found that being in such education
programs significantly motivates students to create new jobs while increasing acumen of
starting a new business venture. This study examines the effects of university education
quality on entrepreneurship advantages, entrepreneurship disadvantages, and intention

to start one’s own business enterprises.
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HI: The quality of university education has a positive effect on students’ entrepreneurial
advantages.

H2: The quality of university education has a negative effect on eliminating students’
entrepreneurship disadvantages.

H3: The quality of university education has a positive effect on students’ intention to start
their own business enterprises.

Entrepreneurship Advantage

The reason that entrepreneurship has such a great impact on economic development is
that both production and the value added cycle are shaped through innovation (Storey,
2016). Consequently, countries have made innovation a strategic target for their society
and economies. The ability to adapt to innovation is equally high in economies with high
levels of entrepreneurship. This takes economies with high levels of entrepreneurship
a step further in global competition. Entrepreneurs not only speed up the development
of new ideas but also cause new industries to emergence (Storey & Greene, 2010). As
entrepreneurship creates sectors with high growth potential, it also substantially
accelerates economic development (Uluyol, 2013). The intention of the entrepreneur to
gather resources and evaluate the resources on the basis of a business idea is valid not
only for economic resources but also for the country’s human resources (Bridge & O'Neill,
2012). In this context, entrepreneurs help the country efficiently use human resources
and channel it into production-oriented jobs. The innovation element at the very core
of entrepreneurship has necessitated that human resources be adequately used, as
this improves the social levels (e.g., education, culture, language,) (Burns, 2016). The
positive impact of entrepreneurship on the use of human resources helps reducepublic
employment’s share within total employment. This directs human resources into the
market economy, which has a more direct impact on social development (ilhan, 2004).
In addition to having a role-model effect, the existence of successful entrepreneurs can
positively affect how society views entrepreneurship (Kuratko, 2016). This effect allows
the potential failures of enterprising individuals to be more easily tolerated by society
and especially by those in their social circles. This will facilitate the development of the
country’s entrepreneurial ecosystem and precipitate a climate of social change. In light of
this, this study will examine the effects of entrepreneurial advantage both independent
and mediation variables on entrepreneurial intent. Accordingly, the following hypotheses
were developed and tested:

H4: Entrepreneurial advantage has a positive effect on entrepreneurial intentions.

H6: Entrepreneurial advantages have a mediating effect on the relationship between

university education quality and entrepreneurial intention.
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Entrepreneurship Disadvantage

Determining and explaning those factors affecting people’s decision should be done
prior to initiating the decision-making process, as doing so is an important stage
where entrepreneurs put their thought into practice (Von Graevenitz et al., 2010). When
successful entrepreneurs were asked for their reasons for having started a business,
asking them why allows researchers to listen to their story from their own mouths.
Researching the reasons for being an entrepreneur has taken on an interdisciplinary
character, and the previous studies have been shaped considering multiple disciplines.
By asking participants why they became entrepreneurs, researchers are able to focus on
the specific factors that led up to their decision. Accelerating economic growth through
new companies and technologies, new actors’ entrance into the market, creating growth
synergies in an economy also promote competition one of the conditions necessary
to promote entrepreneurship (Ozkan et al., 2003). While entrepreneurial enterprises
integrate certain innovations into their processes in order to differentiate their products
or services and keep them in the market, businesses currently operating in the market
will also look for new organizations and review their organizations in order to stay
abreast with developments and compete with established and upcoming rivals (Schaper
et al., 2010). If they are unable to survive, they will be forced to leave the market and
leave their workers unemployed (Parker, 2018). Increasing the competition encourages
more productive firms to appear in the market where those firms unable to keep up with
the resulting increase in quality and added production value exit the market one by one
(Kirzner, 2015). Although studies mostly reveal that new initiatives are instigated by either
so called pushing or pulling effects, several factors, such as current lifestyle and individual
characteristics, have an implicit effect (Martin, 1984; Boyd, 2000). Negative factors such as
job dissatisfaction, career dilemma, and job loss sometimes force individuals to terminate
their entrepreneurship activities while they are still in their nascent period (De Vries,
1977). Within the greater context of the research model, we have set out to examine the
effect of the quality of students’ university education on entrepreneurship disadvantage
and the effect of entrepreneurship disadvantage on participants’ intention to start their
own business. Accordingly, the following hypotheses were developed and tested:

H5: Entrepreneurial disadvantage has a positive effect on entrepreneurial intentions.

H7: Entrepreneurial disadvantages have a mediating effect on the relationship between
university education quality and entrepreneurial intention.

METHODOLOGY

Questionnaires were collected from 650 university students attending both foundation
and state schools. SPSS 25 and AMOS were used to analyze the data. We first performed
a factor and reliability analysis followed by a regression analysis to test correlation
and hypotheses. We also performed a Sobel test to analyze mediating variables. Survey
questions contained of questions pertaining to four variables. University Education
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Quality: The Quality of University Education Scale by Gavurova et al. (2018) was used.
Entrepreneurship Advantages: The scales of Bozkurt (2006) and of Bozkurt and Alparslan
(2013) was used with the sample population. Entrepreneurship Disadvantages: The
scales by Burnham and Gullone (1997), Wolpe and Lang (1969), and Karakece (2020) was
used. Entrepreneurial Intention: Important studies referenced in previous research were
taken into consideration, such as Lifidn and Chen (2009), Palali¢ et al. (2017), and Covin
and Slevin (1989). The questions used in the study were included in the analysis. After
these scales were adapted in Turkish, a sample study was conducted with 100 students.
After the questions were deemed to be appropriate, questionnaires were distributed to the
sample population.

Research Goal

In this study 650 (368 men, 282 women) university students enrolled in different schools
and departments of the universities under study answered the questionnaire. The sample
population consists of 3rd and 4th year students taking a course on entrepreneurship.
Our reason for selecting university students is because we desired to examine how young
people’s perspectives on entrepreneurship advantage and disadvantage affected their
entrepreneurial intentions.

Research Framework

Carrying out a quantitative research, it may be necessary to have a research model in
order to analyze the data obtained and to show the results of the hypotheses postulated

as a result of the analyzes. For this reason, a research model was created based on the

literature review to show how variables affected the direction (Thomas et al., 2015).

Entrepreneurship

Disadvantages

Quality of
University
Education

JNNC)

Entrepreneurial
Intention

Entrepreneurship
Advantages

Figure 1. Research Model
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Analysis

We performed a Kaiser-Meyer Olkin (KMO) and Bartlett test to determine whether data
were suitable for factor analysis. A KMO value of 0.884 and Bartlett’s value of 0.000 for p <
0.05 indicate that the data are suitable for factor analysis (Kline, 2014). The factor analysis
resulted in twenty-one questions spread over four factors:

Table 1. Rotated Component Matrix?

Rotated Component Matrix?

Component

1 2 3 4

GN3. I am working on becoming a successful entrepreneur. 917
GN10. I'm thinking of being an entrepreneur after I graduate. .884
GN4. I participate in training programs on entrepreneurship. .881
GNS5. I would rather be an entrepreneur than have a job. .878
GN2. I prefer keeing the money I earn as an entrepreneur as capital. .871
GN6. I am eager to start my own business. .869
GNB8. I'm seriously thinking of starting a business. .866
GN7. It's my aim to start a business in the future. .843
GN9. I intend to start a business one day. 791

GN1. I've been interested in entrepreneurship for as long as I have known

.758
myself.
UK2. The education I've received at university is very high in quality. .813

UK3. I believe that the information I've learned from my course studies will 779
help me in entrepreneurship. ’
UK. I think my country offers a high-quality university education. 773

UK4. Unversity-sponsored training programs, seminars, and assemblies on
entrepreneurship encourage students to entrepreneurship.

746

GAS. Entrepreneurship allows me to have interesting business opportunities. .857

GA4. Entrepreneurship ensures career development. .820

GAG6. Entrepreneurship enables people to use their own talents. .817

GD1. The disadvantages of entrepreneurship outweigh advantages. .682
GD2. Entrepreneurship does not provide a regular income. .667

GD3. Having a family is second place to business in entrepreneurship. .665

GDa4. Society does not hold entrepreneurship in high regard. .653
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Extraction Method: Principal Component Analysis.
Rotation Method: Varimax with Kaiser Normalization.

a Rotation converged in 5 iterations.

UK: Quality Of University Education, GA: Entrepreneurship Advantages, GD: Entrepreneurship
Disadvantages, GN: Entrepreneurial Intention

Confirmatory Factor Analysis: Hidden structures represented by a large number of
measured variables or represented by a large number of observed variables are also used
to identify statistical analysis (Hoyle, 2000; Thompson, 2004).

Model Fit: As generally seen values accepted for model fit; X2/df=2.541<5, 0.85<GFI=0.877,
0.90 <IFI = 0.923, 0.90 <NFI=0.918, 0.90<CFI=0.923, RMSEA=0.060 <0.080, according to the
model. The CFA confirmed the EFA’s results (Harrington, 2009; Brown & Moore, 2012).
Reliability analysis: It is important to define the internal consistency, taking into account
the average relationship between the scales representing the variables. Cronbach alpha
values of 0.70 and above are generally considered sufficient in social sciences (Nunnally,
1994; George & Mallery, 2016).

Table 2. Reliability Analysis

Number of Cronbach Alpha

Sl Questions (o) Values AVE CR
Entrepreneurial Intention 10 .962 0.73 0.97
Quality of University Education 4 .800 0.61 0.86
Entrepreneurship Advantages 3 .838 0.69 0.87
Entrepreneurship Disadvantages 4 .790 0.45 0.76

A correlation analysis is carried out to analyze the direction of the relationships between
the variables examined in the research model (Myers et al., 2010; Cohen et al., 2013). The
relationships between variables are between -1 and +1 in such analyses (Wilks, 2015).
Pearson correlation coefficient was used in this research, as it is frequently used in similar
studies. AVE and CR values were calculated to assure validity of discrimination. AVE values

greater than 0.50 and CR values greater than 0.70 confirmed discrimination validity.
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Table 3. Correlations

I?Il:?vleiezi(t)}fl Entrepreqeurial Entrepreneurship
Education Intention Al
Entrepreneurial Intention 130
Entrepreneurship Advantages .238** 217
Entrepreneurship Disadvantages -0.039 0.016 -.051*

The correlation analysis revealed that while entrepreneurship disadvantage has only a
significant and negative relationship with entrepreneurship advantage, it does not have a
significant relationship with the other variables. A regression analysis was performed to
test the hypotheses after the correlation analysis. Table 4 shows the regression analysis
results.

Table 4. Regression Analysis Results

v DV Standard $ Sig. COIISESY F value
R Square
Quality of University Entrepreneurship ok
Education Advantages .238 .000 .056 107.959
Quality of University Entrepreneurship _
Education Disadvantages 039 096 -001 2777
Quality of University Entrepreneurial ok
Education Intention 130 -000 016 30.980
Entrepreneurship Entrepreneurial %
Advantages Intention 217 -000 046 88.722
Entrepreneurship Entrepreneurial
Disadvantages Intention 016 498 -000 0459
*: p<0.05 **p<0.01 ***:p<0.001

The regression analysis revealed that university education quality positively affects
entrepreneurship intent and the awareness of entrepreneurship advantages. At the
same time, the entrepreneurial advantage positively affects entrepreneurial intent. Table
5 shows whether the hypotheses are supported based on the results of the regression
analysis.
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Table 5. Hypotheses Results

Supported / Level of

Hypotheses Not Supported  Significance (Sig.)

H1: The quality of university education has a positive

effect on students’ entrepreneurial advantages. Supported P<0.001

H2: The quality of university education has a negative
effect on eliminating students’ entrepreneurship  Not supported
disadvantages.

H3: The quality of university education has a positive
effect on students’ intention to start their own Supported P<0.001
business enterprises.

H4: Entrepreneurial advantage has a positive effect

on entrepreneurial intentions. Supported P<0.001

H5: Entrepreneurial disadvantage has a positive

effect on entrepreneurial intentions. Not supported

As seen, H1, H3, and H4 are supported. However, H2 and H5 were not substantiated. Table 6

shows the regression analysis results of the mediator variable.

Table 6. The Effect of the Mediation Variable (MV) Results

1% DV Standard B Sig. ealEicd F Value
R Square
Quality of
.5 University .083*** .000 .016 30.980
2 Education Entrepreneurial
5 Intention
] .
-2 Entrepreneurship .
Advantages (MV) 197 .000 .053 50.850
Quality of
g University 131k .000 .016 30.980
2 Education Entrepreneurial
% Entrepreneurship Intention
~ Disadvantages .021 .367 .016 15.896
(Mv)
*: p<0.05 **p<0.01 **:p<0.001

Various tests have been developed to determine the effect of mediating variables. One of
the most important of these tests is the Sobel test (Sobel, 1982). Standard error values and
uncorrected regression coefficients are used in the Sobel test. Statistically based methods
began to become widespread in calculating the mediating variable effect following

MacKinnon, Warsi, and Dwyer (1995).
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Table 7. Sobel test:

Relationship between university education quality and entrepreneurial intention: Analysis
of the mediating effect of entrepreneurial advantages (Sobel test)

. eokok Test . _ .
Input: .083 statistic: Std. Error: p-value:
Quality Of University 0.046  Sobeltest: 673314137  0.00204273 0
Education (IV):
b 0.299 Aroian test: 6.71647369 0.0020478 0
Entrepreneurship
Advantages (MV)
sa  0.004 Goi’gsr?an 674993376  0.00203765 0
Entrepreneurial b 0.036

Intention (DV)

In order to determine whether the mediation has variable effect, the p value should be less than 0.05
in the Sobel test. If the p value is less than 0.05, it is deemed to have a mediating effect.

Relationship between university education quality and entrepreneurial intention: Analysis
of the mediation variable effect of entrepreneurial disadvantages (Sobel test)

Test
Input: statistic: Std. Error: p-value:

Quality Of University

Education (IV): -0.008 Sobel test: 0.7938223 0.00032249  0.42729889

b 0.032 Aroian test:  -0.69771347 -0.00036691 0.4853564
Entrepreneurship

Disadvantages (MV)
sa  0.005 Goct);isr:an 0.9450742 -0.00027088  -0.344621

Entrepreneurial

Intention (DV) sb -0.035

In order to determine whether the mediation has variable effect, the p value should be less than 0.05
in the Sobel test. If the p value is less than 0.05, it is deemed to have a mediating effect.

Hypothesis results;
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Table 8. Supported / Unsupported Research Hypotheses

Supported / Level of

Hypotheses Not Supported Significance (Sig.)

H6: Entrepreneurial advantages have a
mediating effect on the relationship between
university education quality and entrepreneurial
intention.

Supported P<0.001

H7: Entrepreneurial disadvantages have a
mediating effect on the relationship between
university education quality and entrepreneurial
intention

Not supported

The regression analysis and Sobel test revealed that H6 was substantiated but that H7 was
not. Consequently, it is impossible to conclude whether entrepreneurship intent has a

positive or negative effect on entrepreneurial disadvantage.

DISCUSSION

Research shows that the spread of entrepreneurship education has increased
interest in entrepreneurship (Rauch & Hulsink, 2015). Solomon et al. (2008) stated
that entrepreneurship education is gradually increasing in universities worldwide.
Entrepreneurship education increases participants’ awareness to entrepreneurship.
Such training programs reveal the entrepreneurial skills and values of individuals, gain
experience in managing businesses, and contribute to personal and social development
(Bagheri & Pihie, 2014). The number of studies investigating entrepreneurship education’s
effect one’s likelihood to become an entrepreneur have witnessed an increase recently. Do
Paco et al. (2015) associated psychological attitudes and behaviors with entrepreneurship
and compared the entrepreneurship trends of girls attending business school and men
attending sports school. As entrepreneurship education is more extensively incorporated
in the curriculum, female students in the business school are expected to have a greater
disposition toward entrepreneurship. However, the researchers found that male students
studying at the sports school who had not received any entrepreneurship training were
more proactive in their attempts to start a business. This indicates that other factors are
effective in determining one’s likelihood to engage in entrepreneurship. The results of
the current research, however, reveal that having an awareness of the advantages and
disadvantages of entrepreneurship impacts young people’s decisions. The male and female
participants had different expectations and thoughts, especially when they pertained to
taking economic and financial risks. In their study, Rauch and Hulsink (2015) compared
students in an entrepreneurship master’s program with those who in a supply chain
management master’s program in order to test the effectiveness of entrepreneurship
education. Their research found that the attitudes and behavioral controls of the students
in the entrepreneurship program had increased and that they were more likely to
engage in entrepreneurship following the program. They also found that this tendency
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mediated the effect of entrepreneurship education on creating new jobs. The results of
our own analyses indicate that entrepreneurship education positively affects students’
entrepreneurship intent. Karimi et al. (2012) examined the entrepreneurship tendencies
of 205 students who had taken entrepreneurship courses in six Iranian universities. These
researchers found that entrepreneurship education programs positively and significantly
affected students’ social perception and behavioral controls. Given all this, we can
conclude that the number of individuals wanting to become entrepreneurs has increased
as entrepreneurship education has become more prevalent in universities.

CONCLUSION

Many studies address the need to create new educational concepts for globalization
processes and the impact of the economic crisis (Gutiérrez & Garzén Baquero, 2017; Korent
et al., 2015). It is extremely difficult to reveal and support business development concepts
and requires a systematic approach as well as corporate cooperation (Staniewski & Awruk,
2015). These concepts are determined by the type of education system and the goals it
sets. Training content should be compatible with goals and needs. A noticeable distinction
between entrepreneurship knowledge and students’ skills before and after education is
inevitable. The study also enables us to see differences in students’ perspectives. There
are some skills accepted in entrepreneurship, namely, good communication, self-
expression, learning ability, teamwork ability, providing reliability, risk taking, numerical
intelligence, ethical and moral behavior, and following up on science and technology.
While designing training programs in the field of entrepreneurship, it is necessary
that businesses’ characteristics be conveyed. Pincus et al. (2017) stated that financial
processes and technological changes have an impact on universities’ education systems.
Technological advances advance academic research and improve results’ dissemination.

Regarding the positive effects of technological progress, it is also necessary to make
curricular and methodological adjustments. Since new generations of technology are
released almost every year, appropriate educational methods should be developed.
Consequently, it may be useful to investigate how technological changes have impacted
learning and educational methods integrating technology should serve as an example
for subsequent entrepreneurship training programs. Prabhu et al. (2012) state that
entrepreneurs prefer to develop their own solutions to problems before seeking advice
from others. Therefore, independence is considered a strong need and incentive to start
a business. The results obtained in this study are similar; both the entrepreneurship
education received by young people and the advantages inherent in the field positively
affect students’ entrepreneurship intent. Improving educational quality may also lead
to a significant increase in the number of entrepreneurs. As a result, entrepreneurship
education and awareness to its advantages should be provided to university students in
order to increase employment opportunities.
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Universitelerde Verilen Girisimcilik
Egitiminin Kalitesinin Girisimcilik
Niyeti Uzerindeki Etkilerinin
incelenmesi
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Giris

Girisimcilik kelimesi kokld bir gecmise sahip ve multidisipliner olmakla birlikte, ayni
zamanda psikoloji, tarih, iktisat, isletme yonetimi gibi alanlarda ele alinmaktadir. Orta
cagda girisimcilik, onemlilik arz eden durum ve projelerde ortaya ¢ikmistir. Fakat bu
donemde farkl olarak risk girisimciye ait degildir, girisimciler sadece bilgiyi kullanarak
gerekli c¢iktiy1 elde ederler. Risk kavraminin girisimcilige ait olmasi 1700’14 yillarda
goriilmektedir (Moore, 2003). Girisimcilik, arastirmacilar tarafindan farkli sekillerde
ele alindig icin tam olarak evrensel bir tanimi yoktur. Bu nedenle, bircok arastirmaci
tarafindan yapilan farkli girisimcilik tanimlariyla karsilasilmaktadir. Girisimcilik, bir
fikrin veya diigincenin katma degeri olan bir Giriin veya hizmete doniistiirilldigi stirec,
faaliyet veya aktivite olarak tanimlanabilir (Hattab, 2014). Shane ve Venkataraman (2000)’a
gore girisimcilik, bir firsatin kesfi, degerlendirilmesi ve kullanilmasi olarak belirtilmistir.
Ayni zamanda, girisimcilik kar elde etme amaciyla yeni bir is kurma ve isin devamliligi
seklinde tanimlanmaktadir (Hisrich et al., 2007). Girisimcili§in bir tlkede yaygin
olmasinin saglanabilmesi icin egitim ve kiltlirel yap1 6n plana ¢ikmaktadir. Ozellikle,
girisimciligin yaygin oldugu tlkelerde ekonomik agidan gelismislik goriilebilmektedir.

Bu nedenle iiniversitelerde genclere yonelik verilen egitimlerde girisimciligin 6n plana
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¢ikmasi, genclerin kendi istihdamini yaratmasi agisindan o6nemlidir. Girisimciligin
O6nemi, sagladigl ekonomik ve sosyal yarar ile daha da artmaktadir. Girisimcilige olan
ilginin artmasi girsimci sayisindaki artisi da beraberinde getirmektedir. Risk alabilen ve
kendi isini kurarak ekonomik bir refah seviyesinde olmak isteyen dgrenciler arasinda
girisimcilik oldukea ilgi ¢ekici bir kariyer adimi olarak goriilmektedir (Koe et al., 2012).
Bunun icinde genclerin aldiklar1 egitimle birlikte ©onlerindeki firsatlari belirleme
konusundaki etkinlik ve becerilerini gelistirmeleri beklenmektedir. Universitede
alinacak egitimin dnem dereceside tam burada ¢ikmaktadir: bilgiyi bulmak ve islemek
icin bir takim becerilerin gelistirilmesi gerekmekte, ayn1 zamanda firsatlar1 yakalama
acisindanda gengclerin ydnlendirilmesine ihtiyag vardir (Gaglio & Katz, 2001). Girisimcilik
alanindaki dersler ilk kez 1947 yilinda, Myles Mace'nin ABD’deki Harvard Business School'da
girisimciligi tanitmasiyla baslamistir (Bozkurt & Alparslan, 2013). Yani girisimcilik
egitiminin kokeni Amerika'ya uzanmaktadir (Do Pago et al., 2015). 1940 yillindan beri
gelismis tlkelerde (Amerika, Kanada gibi) girisimcilik egitimi artis gdstermektedir.
1960’11 yillarda girisimcilik alanindaki ilk akademik dersler baslamis ve 19651i yillarda
ise yayginlagsmaya baslamistir. 1993 yilinda 400’den fazla ABD iiniversitesinde farkl
duzeylerde girisimcilik dersleri verilmeye baslanmistir (Karadeniz, 2010). 20001i yillarda
ise 2000’e yakin tiniversitede girisimcilik dersleri verilmektedir ve bu konuda bilimsel

calismalar yapilmaktadir (Bozkurt & Alparslan, 2013).

Metodoloji

Aragtirmanin amact kapsaminda 650 universite (Vakif ve Devlet) 6grencisi ile anket
calismas1 yuratilmustir. SPSS 25 ve AMOS Programi kullanilarak elde edilen veriler
degerlendirilmis ve analizler yapilmistir. 51i Likert 6lgeginin kullanildigi sorularda
faktor analizi ve giivenirlilik analizi yapildiktan sonra, degiskenler arasindaki iligkilerin
incelenmesinde korelasyon analizi; hipotezlerin test edilmesinde regresyon analizi ve

araci degisken etkisinin 6l¢ilmesinde sobel testi yapilmistir.

Aragtlrma Amaci

Bu arastirmada Anketi, iiniversitelerin cesitli fakiiltelerinde ve bolimlerinde okuyan 650
(368 erkek, 282 kadin) tiniversite 6grencisi cevaplamistir. Orneklem kitlesini Giniversite
Ogrencilerinin olusturmasinin sebebi, genclerin iniversitede aldiklari egitimle birlikte
girisimcilik avantaji ve dezavantajina bakis agilarinin girisimcilik niyetlerini nasil

etkiledigi konusunda arastirma yapilmak istenmesidir.

Tartisma
Yapilan arastirmalar girisimcilik egitimlerinin yayginlagmasinin, girisimcilige olan

ilgiyi olumlu yonde arttirdigini ortaya koymaktadir (Rauch & Hulsink, 2015). Hamidi
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et al. (2008) calismalarinda, diinya genelinde tuniversitelerde girisimcilik egitiminin
giderek arttigini belirtmisglerdir. Girisimcilik konusunda verilen egitimler girisimcilige
olan duyarliligy arttirmaktadir. Bu egitimler bireylerin girisimsel becerilerini, degerlerini
ortaya cikarmakta, isletmeleri yonetmek konusunda tecriibe kazandirmakta, kisisel
ve sosyal acgidan gelisime katki saglamaktadir (Bagheri & Lope Pihie, 2014). Girisimcilik
egitiminin, girisimcilik egilimi Gizerine etkisini arastiran caligmalar son zamanlarda
artig gostermistir. Do Paco et al. (2015) calismalarinda, psikolojik tutum ve davranislari
girisimcilikle iliskilendirmis, ve isletme okulundan katilan kizlar ile spor okulundan
katilan erkekler arasindaki girisimcilik egilimini karsilastirmislardir. Girisimcilik
egitiminin daha kapsamli bir sekilde miifredata dahil oldugu isletme okulunda kiz
ogrencilerin, girisimcilige olan egiliminin daha yiiksek olmasi beklenirken; sonug, spor
okulunda okuyan ve herhangi bir girisimcilik egitimi almamis olan erkek 6grencilerin
bir ise baslama faaliyetlerinin daha fazla oldugu ortaya ¢ikmistir. Bu durum girisimcilik
egilimini belirlemede diger faktorlerin de etkili oldugu sonucunu ortaya koymustur.
Yapmis oldugumuz arastirma sonugclarina bakildiginda 6zellikle girisimciligin avantajlari
ve dezavantajlarinin gencler tzerinde etkili olabildigi anlasilabilmektedir. Ozellikle
ekonomik acidan ve finansal acidan risk almanin da zor oldugu kosullar icinde belirgin

bir sekilde kadinlarda ve erkeklerde farkli diisiincelerin ortaya ciktig1 goriilebilmektedir.

Sonug¢

Teknolojik ilerlemeler, akademik anlamda yapilan arastirmalarin yapisini ve arastirma
sonuclarinin yayilmasini daha ileri bir asamaya ge¢cmesini saglamaktadir. Teknolojik
ilerlemenin olumlu yondeki etkilerine istinaden ayni zaman da, egitim iceriginde
(mifredat) ve egitim slreclerinde degisikliklerin olmasida gerekmektedir. Clinkii her
yil nerdeyse yeni bir jenerasyonun ortaya ¢ikmasi dogal bir siire¢ haline gelmisken,
genclere yonelik egitim yodntemlerinin de gelistirilmesi gerekmektedir. Bu nedenle
teknolojik degisikliklerin 6grenme tizerindeki etkisinin arastirilmasi yararli olabilecegi
gibi teknoloji sayesinde gelistirilen egitim yontemlerinin, girisimcilik egitimlerinin
nasil gelistirilmesi gerektigi konusunda o6rnek olmasi gerekmektedir. Panc et al.
(2012) caligmalarinda girisimcilerin, bagkalarindan tavsiye almadan once yasadiklar:
sorunlarla ilgili olarak kendi ¢ozimlerini bulmay: tercih ettiklerini belirtmektedirler.
Bu nedenle, bagimsizlik giiclii bir ihtiyag ve bir igse baslamak icin giiclii bir tesvik olarak
kabul edilmektedir. Arastirmada elde edilen sonuglarda bu yondedir, genclerin aldiklar:
girisimcilik egitimleri ve girisimcilik alaninda kesfedilen avantajlar, girisimcilik niyetini
olumlu ydnde etkilemektedir. Girisimcilik alanindaki egitimlerin kalitesi girisimcilerin
sayisini da belirgin bir sekilde attirabilmektedir. istihdam imkanlarinin arttirilmasi
yoninde, girisimcilik egitimlerinin ve girisimcilik avantajlarinin iniversitelerde genclere

saglanmasi gerekmektedir.
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