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In this study, it was aimed to examine the presence and power of prediction of the
relationships among the behaviors of empathy, respect, helpfulness and fairness. In
the proposed hypothetical model, three powers of prediction were examined: the
power of empathy to predict helpfulness and respect, the power of helpfulness and
respect to predict fairness, and finally the power of empathy to predict fairness
through respect and helpfulness. A total of 332 fourth-grade elementary school
students participated in the study. Structural equation modeling was employed to
analyze the data. The findings of the study show that the ability to empathize had a
large effect on the emergence of the behaviors of helpfulness and respect. However,
the effect of the behaviors of helpfulness and respect on fairness was found to be
moderate in size. Finally, the indirect effect of empathy on fairness mediated by the
behaviors of respect and helpfulness was found to be significant and moderate.
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Alanyazinda; empati, yardimseverlik, saygi ve adil olma davraniglari arasinda anlamli
iliskilerin oldugu ifade edilmektedir. Ancak bu davranislar arasindaki olasi iligkilere
yonelik bir modelin 6nerildigi ¢alismaya rastlanmamistir. Yapilan arastirmada empati,
saygl, yardimseverlik ve adil olma davraniglari arasindaki iliskiler ve yordama gugleri
incelemek amaglanmistir. Onerilen hipotetik modelde; empatinin yardimseverlik ve
saygil olmayi, yardimseverlik ve saygili olmanin adil olmayi ve son olarak empatinin
saygl ve yardimseverlik davraniglari araciliglyla adil olmayi yordama giicl incelenmistir.
Arastirmaya 332 ilkokul dordiinct sinif 6grencisi katilmistir. Verilerinin analizinde
yapisal esitlik modellemesinden yararlanilmigtir. Arastirma bulgulari; yardimseverlik ve
saygili olma davranisinin ortaya gikisinda empati becerisinin yiiksek etki blyuklugiine
sahip oldugunu gostermektedir. Bununla birlikte yardimseverlik ve saygih olma
davranislarinin, adil olma davranisi Gzerindeki etki buyuklGginin orta diizeyde oldugu
belirlenmistir. Son olarak empatinin; saygili ve yardimsever olma davranislari
araciligiyla, adil olma davranigi Gizerindeki dolayl etkisinin anlamli oldugu ve bu etkinin
orta dizeyde oldugu belirlenmistir. Elde edilen bulgular tartigsilarak onerilerde
bulunulmustur.

*
Author: isinersever@gmail.com


https://dergipark.org.tr/tr/pub/cuefd

SEVER & GURDOGAN BAYIR — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 257-277

Introduction

The act of an individual to understand the emotions and thoughts of a person before him by putting
himself in the place of that person is defined as empathy. In other words, empathy is to be able to look
at events from someone else’s window and to be aware of feelings, emotions and experiences.
Empathy, which involves understanding what others experience and feel, is to exhibit compassion. In
this context, empathy consists of three fundamental elements: someone’s (1) addressing the events and
situations from the perspective of a person before him by putting himself in the place of that person, (2)
accurately understanding the feelings and thoughts of that person before him, and (3) conveying the
created empathic understanding to the recipient side (Dékmen, 2013; Yilmaz, 2016). Empathy can be
addressed under cognitive and sensory dimensions because it involves understanding personal
problems, thoughts of others, and empathic anxiety (Decety & Cowell, 2015). Individuals with empathy
skills can be healthier and happier by establishing healthier relationships with their environment (Simsek
& Oztiirk, 2014).

Empathy is closely related to sensitivity, solidarity and helping each other (Kabapinar, 2004).
Empathy is important in terms of adhering to social rules, helping without expecting nothing in return,
and serving public interest. This is because individuals who have high social sensitivity and are more
congruent with the society are more likely to help others (Dokmen, 2013; McDonald and Messinger,
2011 as cited in Cartabuke et al., 2017). Helping others ensures to strengthen the connectedness among
individuals in the community, eliminate shortcomings and fill gaps. In order for societies to maintain
their existence, it is necessary that individuals demonstrate solidarity and helpfulness behaviors.
Helpfulness is a value that every individual should have, including traits such as to use their own
opportunities for the good of others, doing a work voluntarily, and the work done by people who are
sensitive (Aktepe, 2010).

Helpfulness is a value that has emerged as a necessity of social life. Individuals who make up the
society differ from each other in terms of variables such as intelligence, physical appearance, and social
status. These differences can make individuals disadvantaged in certain subjects. In minimizing the
aforementioned disadvantages, helpfulness plays an important role. Helpfulness contributes to
individuals’ living together. Respect is another value that contributes to the ability of individuals with
different characteristics who constitute the society to live together. Respect includes many subjects
such as self-esteem, respect for others, respect for characteristics and possessions of others, respect for
laws, and respect for cultural differences and religion (Kiling, 2015). Respect for diversity is also closely
related to tolerance, being open-minded and having empathy (Kabapinar, 2004). Empathy with the
other side will help an individual to respect differences (Kabapinar, 2012).

Respect that constitutes a person’s original identity must be defined during childhood. Respect that
is regarded as a sense of value is important because of the rights that individuals have such as the right
to live, have education, be healthy, think, and believe. Individuals must respect these rights (Yilmaz,
2016). A person who does not adhere to respect cannot appreciate other values. Respect for claims of
individuals represents the essence of the concept of justice. Therefore, justice is closely related to
respecting the rights of others. In other words, the values of justice and respect are intertwined. Justice,
which is of great importance to social life, can be defined as a framework that makes it possible for
people to live together. The idea of equality constitutes the basis of justice (Aral, 2010; Cengelci Kose,
2017).

The sense and desire of equality generally get formed in childhood. Children are aware of what may
be fair or what may be wrong. Therefore, children pay attention to observe justice (Aral, 2010; KEDV,
2006 as cited in Eren, 2015; Moore, 2009;). Justice is one of the cornerstones of social behaviors. It is
closely related to a whole range of social behaviors and skills, such as seeing and understanding another
person’s perspective and interpreting social situations (Rosenthal et al., 2008 as cited in Hod-Shemer et
al., 2018). For example, empathy and justice are closely associated with emotions and play a key role in
social interaction. The sense of injustice is also a sign that something must be done to change the status
quo (Frith, 2006). To this respect, empathy can be thought of something important in promoting fair
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behaviors. But the relations among empathy, morality and justice are complex (Decety and Cowell,
2015). Therefore, when explaining some of the skills and values that individuals have, it is also important
to explain other skills and values that are closely related to them. It is also important that students grasp
these values as a whole because the values are closely related to each other.

Research reveals the relationships among the values of empathy, helpfulness, respect and fairness. It
is stated in the literature that empathy predicts values such as respect, tolerance, responsibility and
friendship (Dereli & Aypay, 2012), and that there is a positive correlation between empathy and
helpfulness behaviors in the literature (Duru, 2004). Based on his research, Erken (2009) has reached the
conclusion that students with high empathy skills are fairer, more tolerant, helpful, respectful and
patient. In the study conducted by Hod-Shemer et al. (2018) on preschool children, it has been
concluded that having empathy skills, explaining problems and finding solutions to problems are the
basis for the development of the value of justice in children. However, there are studies in the literature
referring to the relationship between social empathy and social justice (Cartabuke et al., 2017; Gerdes et
al., 2011; Segal 2011; Segal and Wagaman, 2017).

As mentioned in the above paragraphs, it is stated in the literature that there are significant
relationships among the behaviors of empathy, helpfulness, respect and fairness. However, there is no
study where a model for possible relationships between these behaviors is proposed. In this context, it
was aimed in this study to examine the presence and power of prediction of the relationships among
the values of empathy, respect, helpfulness and fairness. Figure 1 presents the hypothetical model
tested in the study.

Figure 1. Proposed Hypothetical Model

In the proposed hypothetical model, three powers of prediction were aimed to be examined: the
power of empathy to predict helpfulness and respect, the power of helpfulness and respect to predict
fairness, and finally the power of empathy to predict fairness through respect and helpfulness. The
findings obtained from this research study are expected to contribute to the subject of values education.

Method

This research study is a descriptive study as it reveals an existing situation. Structural equation
modeling was employed to analyze the data of the study.

Participants

The data of the study was collected in the 2017-2018 spring semester from 400 fourth-year
elementary school students determined using random sampling method in Tepebasi district of Eskisehir.
From the data, 40 cases were excluded due to incomplete forms. To ensure normality, 28 cases were
excluded from the analyses as their calculated z scores were outside the range of -3 to +3. In this
context, analyses were carried out using the data of 332 students. Of the students included in the study,
189 were females and 143 were males. Of these students, 65 were the only child, 187 had two siblings,
80 had three or more siblings. Mothers of 21 of the students who participated in the study were not
literate, and of 74 were elementary school graduates, of 66 were middle school graduates, of 99 were
high school graduates, and of 72 were university graduates. Fathers of five students were not literate, of
46 were elementary school graduates, of 66 were middle school graduates, of 114 were high school
graduates, and of 101 were university graduates.
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Instrument

In this study, the “Personal Information Form”, the “Fairness Tendency Scale”, the “Respect
Tendency Scale”, the “Helpfulness Scale” and the “Empathetic Tendency Scale” were used to collect
data.

Personal Information Form: The personal information of the participants in the study were collected
by using the Personal Information Form. The information form included information on gender, how
many siblings the participants had in the family, and the parental education status.

Fairness Tendency Scale: The scale was developed by Sarmusak (2011). The scale consisted of 9
items in a single dimension. The variance explained by the scale was 34.01%. Factor loadings of the
items forming the scale ranged between .758 and .336. The Cronbach Alpha internal consistency
coefficient of the scale was .73. A higher score on the scale suggested that the tendency to be fair was
high. The minimum score on the scale was 9, and the maximum score was 36.

Respect Tendency Scale: The scale developed by Sarmusak (2011) consisted of 20 items and a single
dimension. Factor loadings of the items that made up the scale varied between .697 and .341, and the
total variance it explained was 30.26%. The Cronbach Alpha internal consistency coefficient of the scale
was .77. The minimum score on the scale was 14, and the maximum score was 56. A higher score
suggested that the tendency to be respectful was high.

Helpfulness Scale: The scale, developed by Demirci (2017), consisted of 7 items in one dimension.
The variance that the scale explained was 42.62%. Factor loadings of the items forming the scale ranged
between .74 and .50. The Cronbach Alpha internal consistency coefficient of the scale was .76. Fit index
values of the Helpfulness Scale as a result of a confirmatory factor analysis were stated to be X* =41.74,
p <.001, CFl =.98, NFl =.96, NNFI = .96, SRMR =.037, and RMSEA = .066.

Empathetic Tendency Scale: The scale, developed by Kaya and Siez (2010), consisted of a total of 13
items in 2 dimensions, and the total variance it explained was 44.308%. Factor loadings of the items
forming the scale ranged between .73 and .54. The Cronbach Alpha internal consistency coefficient of
the scale was .92. Fit index values of the scale as a result of a confirmatory factor analysis were stated to
be X> = 76.97, p < .001, CFl = .99, GFI = .97, AGFI = .95, RMSA = .02, and SRMR = .04.

Data Collection and Analysis

The data of the study were collected using the data collection instruments consisting of the Personal
Information Form, Fairness Tendency Scale, Respect Tendency Scale, Empathetic Tendency Scale and
Helpfulness Scale. Research data were collected by researchers. The data collection tool was applied
after the relevant explanations were made to the students. The data collection process of each class,
including explanations, took approximately one lesson hour. SPSS and LISREL package programs were
used in the analysis of the research data. In the study, the Personal Information Form was analyzed
through frequencies. The measurement models of fairness tendency, respect tendency, empathic
tendency and helpfulness variables were tested using confirmatory factor analysis, and the relationships
among the variables were determined through path analysis. The statistical significance level was set to
be .05 in this study. The covariance matrix and the maximum likelihood method were employed. In the
study, the fit indices Chi Square, RMSEA, RMR, SRMR, NFI, NNFI and CFl were used to determine
whether the measurement models and the hypothetical model were confirmed in this study. Due to the
fact that AGFI and GFI are sensitive to sampling, they were not taken into consideration.

The preliminary condition of the structural equation model was examined before the hypothetical
model was tested in the study. In this context, first, the multicollinearity relationships between the
variables were checked. Therefore, the correlational relationships between the variables and the VIF
and tolerance values of the independent variables were discussed. Accordingly, Table 1 presents the
correlation values.
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Table 1.
Correlation Values Between Variables
Empathetic Helpfulness Respect Fairness
Tendency
Empathetic Tendency .67%* .40* .38*
Helpfulness A41* A1*
Respect A6*

As shown in the Table 1, the magnitudes of correlations between the variables were smaller than .80
(Field, 2009). Therefore, it was found that there was no multicollinearity relationship between the
variables. Table 2 shows the VIF and tolerance values of the independent variables.

Table 2.
The VIF and Tolerance Values of the Variables

VIF Tolerance
Empathetic Tendency 1.90 .53
Fairness 1.38 .72
Respect 1.39 .72
Helpfulness 1.95 .51

As shown in Table 2, the VIF values of empathetic tendency, fairness, respect, and helpfulness were
1.90, 1.38, 1.39, and 1.95, respectively. Because these values were smaller than 10, it can be said that
there was no multicollinearity problem (Myers, 1990; O’Connel, 1990 as cited in Field, 2009). Tolerance
values of empathetic tendency, fairness, respect, and helpfulness were .53, .72, .72, and .51,
respectively. Accordingly, the tolerance values of the variables were greater than .20, which indicates
that there was no collinearity problem (Menard, 1995 as cited in Field, 2009).

Findings
Findings on the Testing of the Measurement Models

In this study, it was investigated whether the hypothetical model for relations among fairness
tendency, respect tendency, helpfulness and empathic tendency was confirmed. Within this scope, the
measurement models of the variables in the model were tested first.

The measurement model of the Fairness Tendency Scale

The one-dimensional Fairness Tendency Scale was examined by using first-level confirmatory factor
analysis. Based on the results obtained, t values varied between 1.96 and 12.01, and indicated
significant relationships at the p level of .05. The fit indices for this model were x> (27, N =332) = 65.75,
p < .05, xz/df =2.43, RMSEA = .066, SRMR = .056, CFl = .95, and NNFI = .93. These findings show that the
measurement model of the Fairness Tendency Scale was confirmed at the first level (Brown,2006; Kline,
2005; Steiger, 2007; Tabachnick & Fidell, 2001).

The measurement model of the Respect Tendency Scale

The one-dimensional Respect Tendency Scale was examined by using first-level confirmatory factor
analysis. Based on the results obtained, t values varied between 5.11 and 14.70, and indicated
significant relationships at the p level of .01. The fit indices for this model were X? (77, N =332) =335.22,
p<.01, xz/df = 4.35, RMSEA = .10, SRMR = .075, CFl = .92, and NNFI = .90. These findings show that the
measurement model of the Respect Tendency Scale was confirmed at the first level (Brown,2006; Kline,
2005; Stimer, 2000; Tabachnick & Fidell, 2001).

The measurement model of the Empathic Tendency Scale

The two-dimensional Empathic Tendency Scale was examined by using second-level confirmatory
factor analysis. Based on the results obtained, t values varied between 10.48 and 14.84, and indicated
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significant relationships at the p level of .01. The fit indices for this model were X? (64, N =332)=119.74,
p<.01, xz/df =1.87, RMSEA = .051, SRMR =.038, CFl =.98, and NNFI = .98. These findings show that the
measurement model of the empathic tendency scale was confirmed at the second level (Brown,2006;
Hu & Bentler, 1999; Kline, 2005; Stimer, 2000; Tabachnick & Fidell, 2001).

The measurement model of the Helpfulness Scale

The one-dimensional Helpfulness Scale was examined by using first-level confirmatory factor
analysis. Based on the results obtained, t values varied between 3.09 and 15.46, and indicated
significant relationships at the p level of .01. The fit indices for this model were X’ (14, N =332) = 39.46,
p<.01, xz/df =2.81, RMSEA = .074, SRMR =.039, CFl =.97, and NNFI = .96. These findings show that the
measurement model of the Helpfulness Scale was confirmed at the first level (Brown,2006; Kline, 2005;
Stimer, 2000; Tabachnick & Fidell, 2001).

Findings on the Testing of the Hypothetical Model

In this study, the model proposed for the relationships among fairness tendency, respect tendency,
helpfulness and empathic tendency was tested through path analysis and given in Figure 2.
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Figure 2. Structural Equation Model for The Proposed Model

When the t values in the model were examined, the path coefficients between empathetic tendency,
respect, helpfulness and fairness were found to be significant at the p level of 01. The goodness fit
indices of the established model were X* (460, N = 332) = 1100.50, x°/df = 2.39, RMSEA = .065, SRMR =
.076, CFl = .94, and NNFI = .94. It can be said that the proposed model was confirmed when the fit
indices are taken into consideration (Brown,2006; Kline, 2005; Steiger, 2007; Stimer, 2000; Tabachnick &
Fidell, 2001). When the total variance values explained by the model were examined, the variance that
empathy explained in the helpfulness variable was .70, and the variance it explained in the respect
variable was .31. The variance that the helpfulness and respect variables explained in the fairness
variable was .38. The variance explained in the fairness variable by the empathy variable through the
helpfulness and respect variables was .21.
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Findings on Direct Effects

In the structural model, the indirect effect of empathy on fairness through respect and helpfulness
was significant. Accordingly, as the empathy tendency increased, the respect and helpfulness tendencies
increased, and the fairness tendency increased as these two tendencies increased. The standardized
path coefficient for the indirect effect in this relationship was 0.46 (p < .01). This value indicates that the
effect size was moderate.

Discussion & Conclusion
Discussion on Direct Effects

It was found in this study that the empathy variable significantly and directly predicted the
helpfulness and respect variables among the elementary school students. Moreover, the helpfulness
and respect variables significantly and directly predicted the fairness variable.

In the study, empathy was found to be a variable that highly predicted helpfulness (B = .84). It can be
said that the finding in question corresponded to those found in the previous research in the literature
(Batson, 1991; Batson, 1987; Davis, 1996; Deutsch, 2011; Erken, 2009; Hoffman, 2000; Kihnlenz,
Sosnowski, BuB et al., 2013; Toi & Batson, 1982). Similarly, Van der Mark, Van ljzendoorn and
Bakermans-Kranenburg (2002) have indicated that children with high levels of empathy are less
aggressive and more helpful. It can be argued that it is necessary to be aware of the emotional state of a
person who is in need of help in order for the helpfulness behavior to emerge. It can be asserted that
empathy assumes a key role in the emergence of this awareness and motivates the behavior of helping.

Through the findings of the study, empathy was found to be a variable that highly predicted respect
(B = .55). It can be argued that this finding is consistent with the research in the literature (Dereli &
Aypay, 2012; Erken, 2009; Jeffers, 1994; Ugur, 2007). Breyer and Gigliotti (1980) have expressed that
empathetic preferences are the series of preferences that do not interfere with the rights of others in
the current social decision literature. Breyer and Gigliotti have stated that empathetic individuals have a
great tolerance for respecting others’ use of their rights, and that tolerance may be manifested by
means of empathy. In a manner similar to helpfulness, it can be said that it is an important factor for
someone to understand the emotional state of the individual before him in the emergence of the
behavior of being respectful.

According to the findings, helpfulness was found to be a variable that moderately predicted fairness
(B = .24). In their study, Schwartz and Bilsky have expressed that the sense of justice feeds on the
support of other people’s welfare (Schwartz, 1992; Schwartz & Bilsky, 1990, 1987). Karremans and Van
Lange (2005) have also stated that justice is in a deep relationship with values that observe the welfare
of others. It can be argued that the power of helpfulness to predict fairness is also theoretically
significant when it is taken into account that the dynamics underlying the helpfulness behavior are the
welfare of others.

As a results of the study, respect was found to be a variable that moderately predicted fairness (B =
.47). It can be argued that this finding is consistent with the research in the literature (Heuer et al., 1999;
Hill, 2000; Sashkin & Williams, 1990). Sashkin and Williams (1990) have stated that being fair is
predicted by the emotions of attaching importance to people and respecting them. Referring to Kant’s
perspective, Hill (2000) has stated that respect as a moral ideal reveals the demand for justice, which is a
deeper necessity than the tangible necessities of human beings. From this viewpoint, individuals who
are respectful can be argued to have internalized being fair in parallel to the aforementioned necessity.
However, it may be thought that respecting the rights of others would require fairness.

Discussion on Indirect Effects

According to the findings of this study, the variables of helpfulness and respect mediate the
relationship between the empathy and fairness variables (B = .46, p < .01). Accordingly, as empathy
increases, helpfulness and respect increase, and as these two variables increase, fairness increases. In
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other words, the empathy behavior can be said to improve the fairness behavior by supporting
helpfulness and respect. It can be argued that this finding is consistent with the research in the
literature (Batson, 1991; Lasa Aristu et al., 2008; Nam, Jost & Feldman, 2017; Segal, 2011). Batson
(1991), and Miller and Eisenberg (1988) have stated that empathy is a prerequisite for helping others
and asking for justice on their behalf. Segal (2011) has expressed that empathy creates social empathy
within the social context, and social empathy triggers the demand for social justice. Segal (2011) has
indicated that social empathy is a combination of personal empathy and the awareness of social
inequality. This means that social empathy emerges when an empathetic individual has a grasp of social
inequalities/injustices. It can be thought that the idea of respecting the rights of others underlies a
perception of social inequality/injustice. An individual may exhibit the behavior of helpfulness at the
next stage to solve the inequality/injustice that was mentioned.

Hoffman (2000) has indicated that there is a relationship between empathy and prosocial behaviors,
and that empathy encourages a person to comply with certain moral principles. As proposed in the
model of the study, it is thought that empathy predicts respect and helpfulness, which are some of the
prosocial behaviors, and that empathy is also considered to predict fairness, which is another prosocial
behavior, through respect and helpfulness.

The findings of the study show that empathy skills have a large effect on the emergence of
helpfulness behavior. In addition, empathy was found to have a large effect on the emergence of
respect. Empathy appears to be decisive in the emergence of respect behavior although not as much
decisive as in the emergence of helpfulness behavior. When the fairness behavior was examined,
helpfulness was found to have a moderate effect on fairness. The size of the effect of respect behavior
on fairness was greater when compared to that of helpfulness. The inference that can be made from this
is that the effect of respect behavior on fairness was more decisive than that of helpfulness.

Recommendations for Educators

In light of the findings obtained within the scope of this study, it can be argued that empathy has
significant effects on the behaviors of helpfulness, respect and fairness. It is important to focus on the
importance of empathy in order to have students gain the values of helpfulness, respect and fairness,
and to cover empathy skills in “values education” programs. However, variables that mediate the
indirect effect of empathy on the behavior of fairness are the variables of helpfulness and respect. It can
be said that it is important to take into consideration the two behaviors that were mentioned in having
students become fair and to include these behaviors in the education program to be prepared.

Recommendations for Researchers

While designing this study, it was also aimed to examine the behavior of tolerance in addition to the
behaviors of empathy, helpfulness, respect and fairness. However, the measurement instrument used to
measure the behavior of tolerance was excluded from the scope because it did not show a good fit in
the confirmatory factor analysis. The inability to include tolerance, which is considered to be closely
related to the values examined, can be considered as a limitation of the study. A more comprehensive
outcome can be achieved in future research by examining the value mentioned and other values that
are considered to be related.
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Tiirkge Siirimui

Giris
Toplumsal yapinin bir pargasi olan bireyler kendilerinden farkh fiziksel oOzelliklere, duygu ve
distincelere, dini inanislara, ekonomik diizeye, kiltiirel ve egitsel gegmise sahip diger bireylerle bir
arada yasarlar. Bu farkliliklardan kaynaklanan durumlarla bas etmek icin bireylerin bazi bilgi, beceri ve
degerlerle donanmis olmasi gerekir. Bu bilgi, beceri ve degerler birbiriyle yakindan iliskili oldugu gibi,
ayni zamanda karmasik ve ¢ok boyutludur. Birbiriyle yakindan iligkili olan bu deger ve beceriler bireylerin
birbirini anlamasini ve buna gére davranmasini saglar.

Bireyin kendisini karsisindaki insanin yerine koyarak onun duygu ve dislincelerini dogru anlamasi
empati olarak tanimlanmaktadir. Baska bir deyisle empati; olaylara bagkasinin penceresinden
bakabilmek, hislerin, duygularin ve deneyimlerin farkinda olmaktir. Baskalarinin ne yasadigini ve
hissettigini anlayabilmeyi iceren empati, esduyum sergilemektir. Bu kapsamda empati, kendisini
karsisindaki kisi yerine koyarak olaylari ve durumlari onun bakis agisiyla ele alma, karsidaki kisinin duygu
ve disincelerini dogru olarak anlama ve olusturulan empatik anlayisi karsi tarafa iletme olmak lzere Ug
temel 6geden olusmaktadir (Dokmen, 2013; Yilmaz, 2016). Empati; bireysel sorunlari, baskalarinin
distincelerini anlamayi! ve empatik kaygiyl barindirmasi nedeniyle bilissel ve duyussal boyutlar altinda
ele alinabilir (Decety & Cowell, 2015). Empati becerisine sahip bireyler daha saglikli iliskiler kurarak
gevresiyle barisik ve mutlu olabilirler (Simsek & Oztiirk, 2014).

Empati; duyarhlik, dayanisma ve yardimlasma ile yakindan iliskilidir (Kabapinar, 2004). Empati; sosyal
kurallara uyma, karsilik beklemeden yardim etme ve toplum yararina davranislar sergileme bakimindan
onemlidir. Clinkd sosyal duyarhhgi yiksek ve topluma daha uyumlu olan empatik bireylerin yardim etme
davraniglari daha yiksektir (Dokmen, 2013; McDonald & Messinger, 2011’den akt. Cartabuke ve
digerleri, 2017). Yardim etme toplumdaki bireyler arasindaki baghhg gliclendirmeyi, eksiklikleri
gidermeyi ve bosluklari doldurmayi saglar. Toplumlarin varhklarini strdirmeleri, dayanismaya ve
bireylerin yardimseverlik davranislarini sergilemelerine baghdir. Yardimseverlik, kendi olanaklarini
baskalarinin iyiligi icin kullanma, bir isi génilli olarak yapma, duyarli olan insanlarin yaptigi is gibi
ozellikleri icinde barindiran, her bireyin sahip olmasi gereken bir degerdir (Aktepe, 2010).

Yardimlasma, toplumsal yasamin bir geregi olarak ortaya ¢ikmis bir degerdir. Toplumu olusturan
bireyler; zeka, fiziksel gorliniim, sosyal statiu gibi degiskenler agisindan birbirlerinden farkhdir. Bu
farkhhklar bireyleri bazi konularda dezavantajli duruma getirebilir. S6zi edilen dezavantajin en aza
indirgenmesinde yardimlagma 6nemli rol oynar. Yardimlagsma bireylerin bir arada yasamasina katkida
bulunur. Toplumu olusturan farkh 6zellikteki bireylerin bir arada yasayabilmesinde énemli katkisi olan
diger bir deger ise saygidir. Saygi; 6zsaygl, baskalarina saygi, baskalarinin 6zelliklerine ve miilkiyete saygi,
kanunlara saygi, kaltiirel farkhliklar ve dine saygi gibi bircok konuyu icermektedir (Kiling, 2015).
Farkhhklara saygi; hosgor, acik fikirli olma ve empati ile de yakindan iliskilidir (Kabapinar, 2004). Karsi
tarafla kurulan empati, bireye farkliliklara saygi gosterme konusunda yardimci olacaktir (Kabapinar,
2012).

insanin dzgiin kimligini olusturan saygi cocuk yasta tanimlanmalidir. Deger gérme duygusu olarak ele
alinan saygi, bireylerin sahip oldugu yasama, egitim, saglk, disinme, inanis vb. haklardan dolayi
o6nemlidir. Bireyler bu haklara saygili olmak durumundadir (Yilmaz, 2016). Saygly! tanimayan bir insan
diger degerleri yasayamaz. Bireylerin hak taleplerine duyulan saygl adalet kavraminin o6zini
olusturmaktadir. Bu nedenle adalet, baskalarinin haklarina saygi duymakla yakindan iliskilidir. Baska bir
ifadeyle; adalet ve saygi degerleri i¢ ice degerlerdir. Toplumsal yasam icin biyilk bir 6nem tasiyan adalet,
insanlarin bir arada yasamalarini olanakli kilan bir gerceve olarak tanimlanabilir. Esitlik disiincesi,
adaletin temelini olusturmaktadir (Aral, 2010; Cengelci Kose, 2017).
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Esitlik duygusu ve istemi daha ¢ocukluk ¢aginda olugmaktadir. Cocuklar neyin adil oldugunun ya da
neyin yanhs olabileceginin farkindadirlar. Bu nedenle ¢ocuklar adaleti gdz 6niinde bulundurarak
davranmaya 6zen gosterirler (Aral, 2010; KEDV, 2006’dan akt. Eren, 2015; Moore, 2009). Adalet sosyal
davraniglarin temel taslarindan biridir. Adalet, bir baskasinin bakis agisini goriip anlamak, sosyal
durumlari yorumlamak gibi bir dizi sosyal davranis ve beceri ile yakindan iliskilidir (Rosenthal ve digerleri,
2008’den akt. Hod-Shemer ve digerleri, 2018). Ornegin, empati ve adalet, duygularla yakindan iliskilidir
ve sosyal etkilesimde kilit rol oynar. Adaletsizlik duygusu da mevcut durumu degistirmek igin bir seyler
yapilmasi gerektiginin bir isaretidir (Frith, 2006). Buna dayanarak adil davraniglari tesvik etmede
empatinin 6nemli oldugu dusinulebilir. Ancak empati, ahlak ve adalet arasindaki iligskiler karmagsiktir
(Decety & Cowell, 2015). Bu nedenle bireylerin sahip oldugu bazi beceri ve degerleri agiklamada onlarla
yakindan iliskili olan diger beceri ve degerleri de agiklamak énemlidir. Ayni zamanda, degerlerin birbiri ile
yakindan iliskili olmasi nedeniyle 6grencilerin bu degerleri bir bitlin halinde kavramasi da 6nem
tasimaktadir.

Alanyazindaki arastirmalar empati, yardimseverlik, saygi ve adil olma degerleri arasindaki iliskileri
ortaya koymaktadir. Alanyazinda empatinin; saygi, hosgorl, sorumluluk ve dostluk gibi degerleri
yordadigi (Dereli & Aypay, 2012), empati ile yardim etme davranisi arasinda pozitif yonli bir iliski oldugu
(Duru, 2004) ifade edilmektedir. Erken (2009), yaptig arastirmada empati becerisi yiiksek 6grencilerin
daha adaletli, hosgorili, yardimsever, saygili ve sabirli davrandiklari sonucuna ulagsmistir. Hod-Shemer
vd. (2018) tarafindan okuléncesi dénem cocuklariyla yapilan arastirmada ise ¢cocuklarda adalet degerinin
gelismesinde; empati becerisine sahip olma, sorunlari agiklama ve bunlara ¢6zim bulmanin temel
olusturdugu sonucuna ulasilmistir. Bununla birlikte alanyazinda sosyal empati ve sosyal adalet arasindaki
iliskiye deginen arastirmalar bulunmaktadir (Cartabuke vd., 2017; Gerdes vd., 2011; Segal 2011; Segal &
Wagaman, 2017).

Alanyazinda -yukaridaki paragraflarda da sozi edildigi izere-; empati, yardimseverlik, saygi ve adil
olma davranislari arasinda anlamli iliskilerin oldugu ifade edilmektedir. Ancak bu davranislar arasindaki
olasi iliskilere yonelik bir modelin 6nerildigi calismaya rastlanmamistir. Bu baglamda, bu arastirmada
empati, saygi, yardimseverlik ve adil olma degerleri arasindaki iliskiler ve yordama glgleri incelemek
amaglanmistir. Arastirmada test edilen hipotetik model Sekil 1’de sunulmustur.

Yardimseverlik
Adil olma

Sekil 1. Onerilen Hipotetik Model

Onerilen hipotetik modelde; empatinin yardimseverlik ve saygili olmayi, yardimseverlik ve saygili
olmanin adil olmayi ve son olarak empatinin saygi ve yardimseverlik degerleri araciligiyla adil olmayi
yordama glci incelenmek istenmistir. Bu arastirmadan elde edilen bulgularin, deger egitimi konusuna
katkida bulunmasi beklenmektedir.

Yontem
Katilimcilar

Arastirmanin verileri 2017-2018 Bahar Dénemi’nde Eskisehir ili Tepebasi ilcesi’ndeki ilkokullara
devam eden 400 dordinci sinif 6grencilerinden seckisiz 6rnekleme yontemiyle toplanmistir. Verilerden
40 tanesi, formlar eksik dolduruldugundan elenmistir. Normalligin saglanmasi i¢in hesaplanan z puanlari
sonrasinda -3, +3 araliginin disinda kalan 28 veri analize dahil edilmemistir. Bu kapsamda 332 6grencinin
verisiyle analizler yapilmistir. Calismaya dahil edilen 6grencilerin 189’u kiz, 143’G erkektir. Bu
ogrencilerden 65’i tek ¢ocuk, 187’si iki kardes, 80’i li¢ ve (izeri kardese sahiptir. Calismaya katilan
ogrencilerden 21’'inin annesi okuma- yazma bilmezken, 74’0 ilkokul, 66’si ortaokul, 99'u lise ve 72’si
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tniversite mezunudur. Ogrencilerin besinin babasi okuma yazma bilmezken, 46si ilkokul, 66’si ortaokul,
114’0 lise, 101’i Giniversite mezunudur.

Kullanilan Veri Toplama Araglar

Bu arastirmada “Kisisel Bilgi Formu”, “Adil Olma Egilimi Olcegi”, “Saygili Olma Egilimi Olcegi”,

vy

“Yardimseverlik Olgegi” ve “Empatik Egilim Olgegi” kullanilmistir.

Kisisel Bilgi Formu: Arastirmadaki katilimcilarin kisisel bilgileri kisisel bilgi formu ile toplanmistir. Bilgi
formunda cinsiyet, ailede kag kardes olduklari ve anne baba egitim durumu yer almaktadir.

Adil Olma Egilimi Olgegi: Sarmusak (2011) tarafindan gelistirilen tek boyutta 9 maddeden olusan
dlgegin acikladigl varyans %34,01'dir. Olgegi olusturan maddelerin faktér yiikleri ,758 ile ,336 degerleri
arasinda degismektedir. Olgegin Cronbach Alpha i¢ tutarlik katsayisi ,73’tiir. Olgekten alinan puanin
yiiksek olmasi adil olma egiliminin yiksek oldugunu gostermektedir. Olgcekten alinabilecek minimum
puan 9, maksimum puan 36’dir.

Saygili Olma Egilimi Olgegi: Sarmusak (2011) tarafindan gelistirilen dlcek 20 madde ve tek boyuttan
olusmaktadir. Olgegi olusturan maddelerin faktor yiikleri ,697 ile ,341 degerleri arasindan degismekte
olup agikladigi toplam varyans %30,26’dir. Olgegin Cronbach Alpha i¢ tutarlik katsayisi ,77’dir. Olgekten
alinabilecek minimum puan 14, maksimum puan 56’dir. Puanin yiiksek olmasi saygili olma egiliminin
yiiksek oldugunu gostermektedir.

Yardimseverlik Olcegi: Demirci (2017) tarafindan gelistirilen &lgek tek boyutta 7 maddeden
olusmaktadir. Olgegin agikladig varyans %42,62’dir. Olgegi olusturan maddelerin faktor yiikleri ,74 ile
,50 degerleri arasinda degismektedir. Olcegin Cronbach Alpha ig tutarlik katsayisi ,76’dir. Yardimseverlik
Olgegi’nin dogrulayici faktdr analizi sonucunda uyum indeks degerleri; X* = 41,74, p <.001; CFl =.98; NFI
=.96; NNFI =.96; SRMR =.037; RMSEA = .066 oldugu ifade edilmistir.

Empatik Egilim Olcegi: Kaya ve Siez (2010) tarafindan gelistirilen &lcek 2 boyutta toplam 13
maddeden olusmakta olup agikladig toplam varyans % 44,308’dir. Olgegi olusturan maddelerin faktdr
yikleri ,73 ile ,54 degerleri arasinda degismektedir. Olcegin Cronbach Alpha i¢ tutarlk katsayisi ,92’dir.
Olgegin dogrulayici faktér analizi sonucunda uyum indeks degerleri; X* = 76,97, p <.001; CFl = .99; GFI =
.97; AGFI =,95, RMSEA =,02; SRMR=,04 oldugu ifade edilmistir.

Verilerin Toplanmasi ve Analizi

Arastirmanin verileri kisisel bilgi formu, adil olma egilimi 6lgegi, saygili olma egilimi 6l¢egi, empatik
egilim olcegi ve yardimseverlik dlgeklerinden olusan veri toplama araciyla elde edilmistir. Arastirma
verileri arastirmacilar tarafindan toplanmistir. Veri toplama araci 6grencilere gerekli agiklamalar
yapildiktan sonra uygulanmistir. Her bir sinifin veri toplama sireci, agiklamalar dahil olmak Gzere,
vaklasik olarak bir ders saati slrmustlr. Arastirma verilerinin analizinde SPSS ve LISREL paket
programlari kullanilmistir. Arastirmada kisisel bilgiler formunun analizinde frekanstan yararlaniimistir.
Adil olma egilimi, saygili olma egilimi, empati egilimi ve yardimseverlik degiskenlerinin 6lgme modelleri
dogrulayici faktor analizi ile degiskenler arasindaki durum ise yol analizi testi ile test edilmistir.
istatistiksel anlamlilik diizeyi ,05 alinan bu arastirmada kovaryans matrisi ve en ¢ok olabilirlik yéntemi
kullanilmistir. Arastirmada 6lgme modellerinin ve hipotetik modelin dogrulanip dogrulanmadiginin
belirlenmesinde uyum indekslerinden ki kare, RMSEA, RMR, SRMR, NFI, NNFI ve CFl ele alinmistir. AGFI
ve GFI'nin 6rnekleme duyarli olmasi nedeniyle (Kline, 2005) dikkate alinmamuistir.

Arastirmada hipotetik model test edilmeden 6nce yapisal esitlik modelinin 6n kosulu incelenmistir.
Bu kapsamda oOncelikle degiskenler arasindaki g¢oklu dogrusallik iliskisine bakilmistir. Bu nedenle,
degiskenler arasindaki korelasyon iliskisi ve bagimsiz degiskenlerin VIF ve tolerans degerleri ele
alinmistir. Buna gore korelasyon degerleri Tablo 1’de sunulmustur.
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Tablo 1.
Degiskenler Arasindaki Korelasyon Degerleri

Empatik Egilim Yardimseverlik Saygil Olma Adil Olma
Empatik Egilim .67* 40* .38*
Yardimseverlik A41* A41*
Saygili Olma .A6*
*p< .01

Tabloda goruldugu gibi, degiskenler arasindaki korelasyon ,80 altindadir (Field, 2009). Bu nedenle,
degiskenler arasinda ¢oklu dogrusallik iliskisinin olmadigi gortlmustir. Bagimsiz degiskenlerin VIF ve
tolerans degerleri Tablo 2’'de gosterilmistir.

Tablo 2.

Degiskenlerin VIF ve Tolerans dederleri
VIF Tolerans

Empatik Egilim 1.90 .53

Adil Olma 1.38 72

Saygili Olma 1.39 72

Yardimseverlik 1.95 .51

Tablo 2’de goraldigu gibi VIF degerlerinin empatik egilim icin 1.90, adil olma i¢in 1.38, saygili olma
1.39 ve yardimseverlik icin 1.95’tir. Bu degerler 10’un altinda oldugu icin ¢oklu dogrusallik probleminin
olmadigi sdylenebilir (Myers, 1990; O’Connel, 1990 akt. Field, 2009). Tolerans degerleri ise empatik olma
icin .53, adil olma igin .72, saygili olma igin .72 ve yardimseverlik i¢in .51 oldugu goérilmektedir. Buna
gore degiskenlerin tolerans degerlerinin .20’nin Uzerinde olmasi dogrusallik sorununun olmadigini
gostermektedir (Menard, 1995 akt. Field, 2009).

Bulgular
Olgme Modellerinin Test Edilmesine iliskin Bulgular

Bu arastirmada adil olma egilimi, saygili olma egilimi, yardimseverlik ve empatik egilim arasindaki
iliskilere yonelik hipotetik modelin dogrulanip dogrulanmadigi incelenmistir. Bu kapsamda, dncelikle
modelde yer alan degiskenlerin 6lcme modelleri test edilmistir.

Adil olma egilimi éicedinin 6lcme modeli

Tek boyutlu olan adil olma egilimi dlgegi birinci diizey dogrulayici faktér analizi ile incelenmistir. Elde
edilen sonuglar dogrultusunda t degerleri 1.96 ile 12.01 arasinda degismekte ve .05 diizeyinde anlamli
iliskiler gbstermektedir. Bu modele ait uyum indeksleri X? (27, N=332) =65,75, p<.05; xz/sd = 2,43;
RMSEA = .066; SRMR = .056; CFl = .95; NNFI = .93’dir. Bu bulgular adil olma egilimi 6lcegi dlgcme
modelinin birinci diizeyde dogrulandigini gostermektedir (Brown,2006; Kline, 2005; Steiger, 2007;
Tabachnick & Fidell, 2001).

Saygil olma egilimi élgeginin élgme modeli

Tek boyutlu olan saygil olma egilimi 6lgegi birinci diizey dogrulayici faktor analizi ile incelenmistir.
Elde edilen sonuglar dogrultusunda t degerleri 5.11 ile 14.70 arasinda degismekte ve .01 dizeyinde
anlamli iliskiler gostermektedir. Bu modele ait uyum indeksleri X? (77, N=332) =335.22, p<.01; xz/sd =
4,35; RMSEA = .10; SRMR = .075; CFl = .92; NNFI = .90’dir. Bu bulgular saygili olma egilimi olcegi dlgme
modelinin birinci dizeyde dogrulandigini gostermektedir (Brown,2006; Kline, 2005; Siumer, 2000;
Tabachnick & Fidell, 2001).

Empatik egilim él¢edinin 6lcme modeli

iki boyutlu olan empatik egilim 6lgegi ikinci diizey dogrulayici faktdr analizi ile incelenmistir. Elde
edilen sonuglar dogrultusunda t degerleri 10.48 ile 14.84 arasinda degismekte ve .01 diizeyinde anlamli
iliskiler gostermektedir. Bu modele ait uyum indeksleri X? (64, N=332) =119.74, p<.01; xz/sd = 1,87;
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RMSEA = .051; SRMR =.038; CFl =.98; NNFI = .98’dir. Bu bulgular empatik egilimi élgegi 6lcme modelinin
ikinci dizeyde dogrulandigini gostermektedir (Brown,2006; Hu & Bentler, 1999; Kline, 2005; Siimer,
2000; Tabachnick & Fidell, 2001).

Yardimseverlik 6lgeginin 6lgme modeli

Tek boyutlu olan yardimseverlik 6lgegi birinci diizey dogrulayici faktor analizi ile incelenmistir. Elde
edilen sonuglar dogrultusunda t degerleri 3.09 ile 15.46 arasinda degismekte ve .01 diizeyinde anlamli
iliskiler gostermektedir. Bu modele ait uyum indeksleri X? (14, N=332) =39.46, p<.01; xz/sd = 2,81;
RMSEA =.074; SRMR =.039; CFl =.97; NNFI = .96’dir. Bu bulgular yardimseverlik 6lgegi, 6lcme modelinin
birinci dizeyde dogrulandigini gostermektedir (Brown,2006; Kline, 2005; Simer, 2000; Tabachnick &
Fidell, 2001).

Hipotetik Modelin Test Edilmesine iliskin Bulgular

Bu calismada adil olma egilimi, saygili olma egilimi, yardimseverlik ve empatik egilim arasindaki
iliskilere yonelik onerilen model yol analizi ile test edilmis ve Sekil 2’de verilmistir.
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Sekil 2. Onerilen Modele iliskin Yapisal Esitlik Modeli

Modeldeki t degerleri incelendiginde empatik egilim, saygili olma, yardimseverlik ve adil olma
arasindaki yol katsayilarinin .01 diizeyinde anlamli oldugu bulunmustur. Kurulan modelin uyum iyiligi
indeksleri X* (460, N=332) =1100,50; x°/sd = 2,39; RMSEA = .065; SRMR = .076; CFl = .94; NNFI = .94’diir.
Uyum indeksleri g6z o©nlnde bulunduruldugunda o©nerilen modelin dogrulandigl soylenebilir
(Brown,2006; Kline, 2005; Steiger, 2007; Stimer, 2000; Tabachnick & Fidell, 2001). Modelde agiklanan
toplam varyans degerleri incelendiginde empatik olmanin; yardimseverlik degiskeninde agikladigi
varyans .70, saygili olma degiskeninde agikladigi varyans .31'dir. Yardimseverlik ve saygili olma
degiskenlerinin adil olma degiskeninde acikladigl varyans .38dir. Empatik olma degiskeninin
yardimseverlik ve saygili olma degiskenleri yoluyla adil olma degiskeninde agikladigi varyans ise .21'dir.
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Dogrudan Etkilere iliskin Bulgular

Modeldeki dogrudan etkilere ait bulgular incelendiginde empatinin yardimseverligi yordadigi
goriilmektedir (Standardize yol katsayisi=0.84). Buna gére empati egilimi arttik¢a yardimseverlik egilimi
de artmaktadir. iki degisken arasindaki standardize edilmis yol katsayisi, empatinin yardimseverlik
Gzerindeki etki buyukligunin yiksek dizeyde (Suhr, 2008) oldugunu gdstermektedir. Modeldeki
dogrudan etkilere ait bulgular incelendiginde empatinin saygilh olmayl da yordadigi goriilmektedir
(Standardize yol katsayisi= 0.55). Buna gdre empati egilimi arttikca saygili olma egilimi de artmaktadir. iki
degisken arasindaki standardize edilmis yol katsayisi, empatinin saygih olma {zerindeki etki
blyuklGginin yuksek dizeyde oldugunu gostermektedir. Modeldeki dogrudan etkilere ait bulgular
incelendiginde yardimseverligin adil olmayi yordadigi gorilmektedir (Standardize yol katsayisi=0.24).
Buna goére yardimseverlik arttikca adil olma da artmaktadir. iki degisken arasindaki standardize edilmis
yol katsayisi, yardimseverligin adil olma lizerindeki etki buytkliginin orta dizeyde (Suhr, 2008) oldugu
gorulmektedir. Benzer sekilde saygili olmanin da adil olmayi yordadigi gorilmektedir (Standardize yol
katsayisi=0.47). iki degisken arasindaki standardize edilmis yol katsayisi saygili olmanin adil olma
lizerindeki etki bliylikligiinin yine orta dizeyde oldugunu géstermektedir.

Dolayh Etkilere iliskin Bulgular

Yapisal modelde empatinin saygili olma ve yardimsever olma araciligiyla adil olma tzerindeki dolayli
etkisi anlamlidir. Buna gore empati egilimi arttikca saygili olma ve yardimseverlik egilimi artmakta, bu iki
egilim arttikca da adil olma egilimi artmaktadir. Bu iliskide dolayli etkiye ait standardize edilmis yol
katsayisi 0.46’dir (p<.01). Bu deger, etki bliytkligiinin orta diizeyde oldugunu géstermektedir.

Tartisma ve Oneriler

Bu arastirmada; empati degiskeninin adil olma degiskenini, yardimseverlik ve saygili olma
degiskenleri aracili§lyla yordama gliciinu test etmek icin gelistirilen hipotetik model dogrulanmistir.
Modele iliskin bulgular dogrudan etkiler ve dolayl etkiler basliklari altinda tartisiimistir.

Dogrudan Etkilere iliskin Tartisma

Bu arastirmada ilkokul Ogrencilerinde empati degiskeninin yardimseverlik ve saygili olma
degiskenlerini, yardimseverlik ve saygili olma degiskenlerinin de adil olma degiskenini dogrudan ve
anlamli diizeyde yordadigi bulunmustur.

Arastirmada empatinin yardimseverligi yiksek diizeyde yordayan bir degisken oldugu belirlenmistir
(B=.84). S6zu edilen bulgu alanyazindaki onceki arastirmalar ile 6rtismektedir (Batson, 1991; Batson,
1987; Davis, 1996; Deutsch, 2011; Erken, 2009; Hoffman, 2000; Kihnlenz, Sosnowski, BuB vd., 2013; Toi
& Batson, 1982). Benzer bicimde Van der Mark, Van ljzendoorn ve Bakermans-Kranenburg (2002)
empati dizeyi yiksek olan c¢ocuklarin daha az saldirgan ve daha ¢ok yardimsever oldugunu
belirtmektedir. Yardim etme davranisinin ortaya ¢ikabilmesi icin 6ncelikli olarak yardima muhtag kisinin
icinde bulundugu duygu durumunun farkinda olunmasinin gerekli oldugu soylenebilir. Bu farkindahgin
ortaya ¢ikisinda empatinin anahtar rol Ustlendigi ve yardim etme davranisina motivasyon olusturdugu
One surilebilir.

Arastirmada empatinin saygili olmayi yiiksek diizeyde yordayan bir degisken oldugu belirlenmistir
(B=.55). Bu bulgu alanyazindaki arastirmalarla 6rtiismektedir (Dereli & Aypay, 2012; Erken, 2009; Jeffers,
1994; Ugur, 2007). Breyer ve Gigliotti (1980) mevcut sosyal karar alanyazininda; empatik tercihlerin,
baskalarinin haklarina miidahale etmeyen tercih dizileri oldugunu ifade etmektedir. Breyer ve Gigliotti,
empatik bireylerin baskalarinin haklarini kullanmalarina saygi konusunda ylice bir hosgoriye sahip
olduklarini ve bu hosgoriiniin de empati ile ortaya cikiyor olabilecegini ifade etmektedirler.
Yardimseverlige benzer bicimde saygili olma davranisinin da ortaya cikisinda, karsidaki bireyin duygu
durumunun anlasilabiliyor olmasinin énemli bir etken oldugu séylenebilir.

Arastirmada yardimseverligin adil olmayi orta diizeyde yordayan bir degisken oldugu belirlenmistir
(B=.24). Schwartz ve Bilsky yaptiklari arastirmalarda adalet duygusunun, baska insanlarin refahinin
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desteklenmesinden beslendigini ifade etmektedir (Schwartz, 1992; Schwartz & Bilsky, 1990, 1987).
Karremans ve Van Lange (2005) de adaletin, baskalarinin refahini gézeten degerlerle derin bir iliski
icerisinde oldugunu ifade etmektedir. Yardimseverlik davranisinin temelinde yatan dinamigin
baskalarinin refahi oldugu g6z o6niinde bulunduruldugunda yardimseverligin adil olma Uzerindeki
yordayiciliginin kuramsal olarak da anlamli oldugu soéylenebilir.

Arastirmada saygili olmanin adil olmayi orta diizeyde yordayan bir degisken oldugu belirlenmistir.
(B=.47). Bu bulgu alanyazindaki arastirmalarla 6rtiismektedir (Heuer vd., 1999; Hill, 2000; Sashkin &
Williams, 1990). Sashkin ve Williams (1990) adil olmanin, insanlara 6nem verme ve onlara saygi duyma
duygulari tarafindan yordandigini ifade etmektedir. Hill (2000) Kant'in perspektifine gore; ahlaki bir
ideal olarak sayginin, insanin somut gereksinimlerinden daha derin bir gereksinim olan adalet talebini
ortaya cikardigini ifade etmektedir. Bu bakis agisiyla saygih bireylerin s6zii edilen gereksinime paralel
olarak adil olmayi igsellestirdikleri 6ne siirilebilir. Bununla birlikte baskalarinin haklarina saygil olmanin,
adil olmayi gerektirecegi dislinilebilir.

Dolayl Etkilere iliskin Tartisma

Bu arastirmanin bulgularina gore yardimseverlik ve saygili olma degiskenleri empati ile adil olma
degiskenleri arasindaki iliskiye aracilik etmektedir (B=.46 p<.01). Buna gbre empati yikseldikge;
yardimseverlik ve saygili olma yiikselmekte, bu iki degisken yikseldikge de adil olma yikselmektedir. Bir
baska ifadeyle empati davranisinin, yardimseverligi ve saygil olmayi destekleyerek adil olma davranisini
artirdig1 sdylenebilir. S6z0 edilen bulgu alanyazindaki arastirmalarla 6rtiismektedir (Batson, 1991; Lasa
Aristu vd., 2008; Nam, Jost & Feldman, 2017; Segal, 2011). Batson (1991), Miller ve Eisenberg (1988)
empatinin baskalarina yardim etme ve onlar adina adalet istemede bir 6nkosul oldugu ifade
edilmektedir. Segal (2011) ise empatinin toplumsal baglam icerisinde sosyal empatiyi yarattigini, sosyal
empatinin de sosyal adalet talebini tetikledigini ifade etmektedir. Segal (2011) sosyal empatinin; bireysel
empati ile toplumsal esitsizlige iliskin bir farkindaligin birlesimi oldugunu belirtmektedir. Yani empatik
birey, sosyal esitsizlik/adaletsizliklerle ile ilgili bir kavrayisa sahip oldugunda sosyal empati ortaya
cikmaktadir. Sosyal esitsizlik/adaletsizlikle ilgili bir kavrayisin temelinde, baskalarinin haklarina saygi
konusunun yer aldig1 duslndlebilir. Bundan sonraki asamada birey s6ézi edilen esitsizlik/adaletsizlige
¢6z(iim amaciyla yardimda bulunma davranisi sergileyebilir.

Hoffman (2000) empati ile prososyal davranislar arasinda bir iliskinin oldugunu; empatinin kisiyi bazi
ahlaki ilkelere uymaya tesvik ettigini ifade etmektedir. Arastirmanin modelinde de onerildigi Uzere;
empatinin prososyal davranislardan olan saygi ve yardimseverligi yordadigi, empatinin ayni zamanda
saygl ve vyardimseverlik Uzerinden diger bir prososyal davranis olan adil olmayl yordadigi
distnilmektedir.

Yapilan arastirmanin bulgulari yardimseverlik davranisinin ortaya ¢ikisinda empati becerisinin yliksek
etki blyukligine sahip oldugunu géstermektedir. Ayrica saygi davranisinin ortaya cikisinda da empatinin
etki blyUkliginin vyiiksek oldugu belirlenmistir. Saygl davranisinin ortaya ¢ikisinda empati;
yardimseverlik davranisindaki kadar olmasa da, yine de énemli dizeyde belirleyici gériinmektedir. Adil
olma davranisi incelendiginde; yardimseverligin adil olma Gzerindeki etki buylkliginin orta diizeyde
oldugu belirlenmistir. Saygi davranisinin adil olma Uzerindeki etki bliylkligu ise yardimseverlige gore
daha yiksektir. Buradan cikarilacak yorum saygl davranisinin adil olma {zerindeki etkisinin,
yardimseverlige kiyasla daha belirleyici oldugudur.

Egitimcilere Oneriler

Calisma kapsaminda elde edilen bulgular isiginda, empatinin yardimseverlik, saygi ve adil olma
davraniglari Uzerinde o6nemli etkilerinin oldugu soylenebilir. Yardimseverlik, saygi ve adil olma
degerlerinin 6grencilere kazandirilmasinda empati becerisinin 6nemle Uzerinde durulmasinin, deger
egitimi programlarinda empati becerisine yer verilmesinin édnemli oldugunu ifade edilebilir. Bununla
birlikte empatinin adil olma davranisi Gzerindeki dolayli etkisine aracilik eden degiskenler, yardimseverlik
ve saygili olma degiskenleridir. Adil olma davranisinin 6grencilere kazandirilmasinda s6zii edilen iki

273



SEVER & GURDOGAN BAYIR — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 257-277

davranisin dikkate alinmasinin ve hazirlanan egitim programinda bu davranislara yer verilmesinin 6nemli
oldugu soylenebilir.

Arastirmacilara Oneriler

Bu calisma tasarlanirken; empati, yardimseverlik, saygili olma ve adil olma davranislarinin yani sira
hosgorili olma davranisi da incelenmek istenmistir. Ancak hosgorili olma davranisini 6lgmek igin
kullanilan 6lgme araci yapilan dogrulayici faktor analizinde iyi uyum gostermedigi icin kapsam disinda
birakilmistir. incelenen degerlerle yakindan iliskili olabilecegi diisiiniilen hosgdrii degerinin calismaya
dahil edilememesi aragtirmanin bir sinirhhig olarak dustinilebilir. Yapilacak olan arastirmalarda; s6zi
edilen degerin ve iliskili oldugu diisiinilen baska degerlerin de incelenmesi ile konuyla ilgili daha
kapsamli bir sonuca ulasilabilir.
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