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Introduction

Every discipline in science has developed a special view about happiness: Psychologists see
happiness as a matter of personality. On the other hand, biologists state that happiness emerges as a
result of chemical processes, philosophers often view happiness in a moral context, and sociologists
view it as a social situation (Glatzer, 2000). Happiness, which is a concept that has been studied
especially in the field of philosophy throughout history, has been expressed as the ultimate aim of
human life and the most important reason for human actions (Blyukdivenci, 1993). However, in
addition to philosophy, happiness has become an area of interest in psychology, too. Contrary to
philosophy, the fact that psychology began to deal with the phenomenon of happiness emerged, based
on the investigation of psychological problems.

After the 1970s, psychology became directly interested in the concept of happiness. Since that time,
happiness in the literature has been associated with positive psychology, and it has been frequently
discussed in the adult context. However, there have been rare studies in order to determine the
children's perceptions of happiness in the literature. It is very important to know the source and
perception of children's happiness in order to contribute the creation of appropriate educational
environments and programs for practitioners (Ogretir, 2009). In this respect, this study aims to examine
the perceptions of happiness of the middle childhood and pre-adolescence.

Happiness

Although the concept of happiness is universal, its meaning is complex and uncertain. Despite this
complexity, it can be said that there is a common consensus on the definition of happiness in the studies
conducted: In his research, Lu (2001) stated that happiness is a associations of ideas with a positive-
effect and life satisfaction as well as lack of negative effect. Happiness refers to the individual's
enjoyment and satisfaction with life. It emphasizes the increase in satisfaction, including serenity, and
evaluates one's own life as affective and cognitive state (Diener, Oishi & Lucas, 2003). Besides, the
components of happiness have been frequently stated as follows: self-acceptance, good relations with
others, autonomy, environmental compliance, the purpose of life, and personal development (Ryff,
1989). The concept of happiness has variable and versatile definitions. As a result, it is better to
determine different factors about the perceptions of happiness.

Many factors affect happiness perception. These factors may include individual characteristics of the
child such as self-perception and temperament, as well as environmental characteristics such as family,
community, and school. Children living in a low socio-economic environment expressed their happiness
with greater wealth or gifts. However, being happy with a gift is one of the most common reasons for
other children’s perception of happiness (Karabay & Aydin, 2017). In other studies, it was seen that early
childhood factors also affected happiness. Gander and Gardiner (1995) stated that babies who have
secure attachment to their parents are happier than their peers (cited in Erikci, 2005). Children's
perceptions of happiness may be affected by family issues, such as divorce and parental death. It was
found that children living in divorced families described happiness as re-experiencing the good
memories they had in the past (Erikci, 2005). It has been found that socio-economic status, secure
attachment between parent and child and the divorce status of parents have had impacts on the
children's perception of happiness. In addition to these factors, experiences in educational settings may
also affect the children's perceptions of happiness.

When the literature on happiness is examined, it has been shown that formal activities in the
educational environment in which the child spends a significant part of his/her life, do not make children
happy enough, but leisure activities and socialization provide more happiness to children
(Csikszentmihalyi & Hunter 2003). Parents' views on academic activities in formal education are also in
accordance with the views of children. Studies investigating the parents’ criteria for selecting an
educational institution for their children have shown that parents value their children's happiness and
significantly minimize the value of academic skills (Coldron & Boulton, 1991). However, only attending
to an educational institution may also make children happy. In a study, it was found that factors such as
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going to school and being successful in school make almost all children happy (Karabay & Aydin, 2017).
In this context, it is important to determine the factors that determine children's happiness in the school
environment.

When children were asked to list the events which made them feel happy, they generally compiled
following features such as playing games, traveling, leisure activities, spending time with the family, and
giving gifts (Karabay & Aydin, 2017). Whenchildren have skillsto cope with reasonable challenges to
individuals, they have the freedom to express themselves within the limits of responsibility, and they are
allowed to enjoy the interaction with their chosen friends and adults who care about their well-being,
and their levels of happiness may increase (Csikszentmihalyi & Hunter 2003). In order to increase the
level of happiness of children, it is necessary to determine what children's perceptions of happiness are.
Because most of the studies on happiness mostly focused on children in the cities, it is important to
know the perception of happiness of rural children, which can also contribute positively to formal and
informal experiences in education.

Rural Children and Happiness

There are two reasons for happiness: the first is the inner experience of the individual, and the
second is the external reasons. When the external factors affecting the happiness of the individual are
examined, it is seen that the most important factors are the socio-cultural environment in which the
individual is living and the interactions that the individual experiences with other people (Gonci, 2019;
Csikszentmihalyi, 2005, p.107). The rural area is one of these socio-cultural environments.

Examining of family structures and characteristics such as children's perceptions, experiences and
developments takes place as an independent variable both in the context of sociology and educational
research in rural areas. In educational research, rural areas havefunctioned as an independent variable
when examining the characteristics of children such as academic achievement, school readiness, and
socialization. According to these studies, the children in rural areas are not at a sufficient level in
developmental and academic fields.. In this context, the characteristics of children living in rural areas
should be identified and supported in fields where they are left behind (Gan, Meng & Xie, 2016; Justice,
Jiang, Khan & Dynia, 2017). From a sociological point of view, family and child factors in rural areas
emphasize agriculture and husbandry activities, socialization, productivity and gender factors, and these
factors have been brought to the forefront of research subjects. However, women work in similar jobs
with men have also contributed to the home economy equally. Families generally have been living in the
same house for three generations, and education and care of children are shared with other household
members along with parents (Ozturk, 2017, p.169).

There is no defined period of childhood in rural areas where traditional thinking prevails. Children,
together with adults, support their work and embark on adult life at an early age (Canatan, 2018, p.209).
In this case, children are happy to support the livelihood of their houses by converting the work into fun
and play (Joy, Pride, Special & Joy, 2015) or by playing with their siblings and peer groups to meet their
emotional needs (Aktin, 2018). Children turn to other friends around them because both mothers and
fathers cannot sufficiently perform time-consuming activities such as caring and interacting with
children due to the intensive work they have (Goncu, Tuermer & Johnson, 1999; Poster, 1989, p.217).
There is a gender difference among children in rural areas. In rural areas where patriarchy is
widespread, boys are more involved in social activities than girls (Canatan, 2018, p.209). As mentioned
above, certain characteristics in rural areas are likely to have an impact on children's perceptions of
happiness.

The perception of happiness in rural children is one of the most important subjects that have not
been examined sufficiently. In the studies conducted on the happiness of children in rural areas, the
happiness of children who have migrated from rural to urban areas has been examined.In these studies,
it was found that children were not very happy in the city and missed natural life that they had in their
rural lives (Ishizaka & Midorikawa, 2005; Ozsen, 2009). On the other hand, in a study where the
perception of happiness of middle childhood and pre-adolescence participants were examined by a
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drawing method, it was found that children often drew outdoors and included figures representing
nature such as an apple tree. As a result, it has been seen that the environment in which the individual
grows is largely effective in the formation of this perception (Aktin, 2018).

Problem Case

For the academic achievement, language and social-emotional development of the children, it is
more effective that education programs should be presented together with activities where children
entertain, eager to learn and feel happy rather than educational programs focusing solely on academic
achievement (Duncan, Schmitt, Burke & McClelland, 2018). Also, parents' opinions about the happiness
of children reveal the inadequacy of educational programs focusing only on academic achievement
(Coldron & Boulton, 1991). Therefore, social scientists need to explain the conditions that affect
happiness and the definition of happiness of children more clearly to help improve the quality of life of
children (Csikszentmihalyi & Hunter, 2003). In rural studies, children's perception of happiness and the
factors related to happiness are not fully determined (Ozsen, 2015). Since happiness studies are
generally conducted in city centers, and the results are generalized to cities, it is necessary to know
countryside’s children and their perceptions of happiness and focus on cross-cultural comparisons
research in rural Turkey (Goncu, 2019). It is important to increase the effectiveness of both family and
educational interventions for children. The study group of the research consists of children from middle
childhood and pre-adolescence. One of the main reasons for the selection of study groups from these
periods is that children of middle age and early adolescence exhibit different social, emotional and
cognitive characteristics. Children in middle childhood show the characteristics of the concrete process
period in terms of cognition, and they focus on the sense of achievement due to the school life in terms
of social-emotional development. The children in pre-adolescence have the characteristics of the
abstract process, and they are at a stage where there are socially and emotionally significant changes in
the development of identity (Bee & Boyd, 2009, s.369; Santrock, 2012, s.16; Senemoglu, 1997). On the
other hand, it is thought that these periodic features may create differences in perceptions about
happiness. In this respect, this research aims to examine the opinions of participants at middle
childhood and pre-adolescence who are living in rural areas. Following this purpose, the answers for
these following questions have been examined in this research:

e How do children make the people around them happy?
e Which behaviors of the people around children make them happy?
e How do children define happiness?
e Do children’s perceptions of happiness differ in terms of their developmental stage?
e Does the perception of happiness differ according to gender?
Method

The research was designed as a qualitative research. A qualitative approach is an approach to
discover and understand the meanings attributed to individuals or groups to a social or human problem
(Creswell, 2017). The phenomenology method, which is one of the qualitative research designs, was
used in the research. Phenomenological research is the description of the experiences, perceptions, and
feelings of individuals related to a phenomenon as defined by the participants (Patton, 2014; Creswell,
2017). Since the aim of this study is to describe the children's perceptions of happiness concept, the
phenomenology method was chosen from qualitative patterns.

Study Groups

The study group of the study was selected via the criterion sampling method. In this sampling
method, the sample that is suitable for the research is selected (Buyukozturk, Akgun, Demirel, Karadeniz
& Cakmak, 2015). In this context, the sample of the study consists of middle childhood and pre-
adolescent children living in a village in the east of the province of Agri in Turkey. Table 1 shows the
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gender, age, attendance to kindergarten, the jobs of the parents, the number of siblings, the birth order
of children and their socio-economic status.

Table 1.
Characteristics of the Working Group.
f X
Middle childhood 9.1
Age
Pre-adolescent 13.1
Girl 21
Middle childhood r
Boy 26
Gender -
Pre-adolescent Girl 21
Boy 27
Yes 69
Pre-school education
No 26
Housewife, farmer (mother) 95
Parent's job Farmer (father) 62
Other (construction, chauffeur, tradesman) (father) 33
3 and under 23
The number of siblings Between 4-6 61
7 and above 11
First 24
The birth order of children Middle 48
Last 23
Upper 12
Socio-economic status Middle 73
Lower 10

In Table 1 above, it is seen that children in the middle childhood period consisted of 47 people(21
girls, and 26 boys), the average age was 9.1. 39 of them went to kindergarten and 7 of them did not go.
It is seen that the children in pre-adolescence period consisted of 48 people (21 girls, and 27 boys), the
average age was 13.1. 30 of them had gone to kindergarten before. In terms of parental professions,
mothers do not work in any professional occupations while fathers usually do farming and husbandry.
Finally, children see their socio-economic status as generally moderate.

Data Collection and Analysis

The data in the research were collected through demographic information forms and interview
forms. The demographic information forms recorded information about the characteristics of the study
group. The interview forms were also prepared by the researchers, and presented to the opinion of an
expert in the field of child development and education. In the interview forms, there are four questions
about how children become happy with their mothers, fathers, teachers, and friends, who are more
frequently communicated and interacted in daily life, and four questions about how they can be happy
with whatever they do, and a general question about the definition of happiness. These questions are:
Which behaviors of your father would make you happy?, What do you do to make your father happy?,
Which behaviors of your mother would make you happy?, What do you do to make your mother
happy?, Which behaviors of your teacher would make you happy?, What do you do to make your
teacher happy?, Which behaviors of your friends would make you happy?, What do you do to make your
friends happy?, and what do you think is happiness?.

The data were obtained by the classroom teacher during the art lesson through forms. In this
context, the teacher was given the necessary information about the research, and it was told the
children that the participation in the research was voluntary. All the children stated that they were
volunteer verbally. The children were seated separately so that they could draw comfortably and would
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not be influenced by each other's thoughts. The children were asked to draw a picture of happiness
before the interview form was given. These drawings were not included in the research. The reason for
letting children draw pictures was to encourage them to think about happiness and to obtain more
qualified data. After the children completed the form, the data were analyzed by the researchers.

The data were analyzed by using the content analysis method. The answer forms of the children
were numbered as K1, K2 (participant 1,2). Then the answers to the same questions were transferred to
the computer in a single file with the form numbers. The answers of the children were repeatedly read
and agreed on the categories and themes that could be revealed by the researchers. The findings
obtained from the analysis of children's views were classified as categories and sub-categories, and their
frequencies were given. The obtained data were discussed and interpreted in terms of child
development.

Validity and Reliability

To calculate the reliability of the data, the method proposed by Miles Huberman was used.
Accordingly, 20% of the data was coded by a second researcher, and the consistency values of the two
researchers were determined. According to this method, the minimum acceptable compliance value
should be 70% (Miles & Huberman, 1994, s.64). In this study, the compatibility percentage between the
coders was 86%. This ratio was found to be acceptable.

Validity in qualitative research is fulfillled by the requirements of credibility, transferability,and
consistency. Verifiable conditions can be achieved by validity (Yildirrm & Simsek, 2013). To provide
credibility, the data were obtained in the classroom environment which is one of the children's natural
environments and by the teachers who were safe people. To ensure the transferability requirement, the
participants were selected by employing purposeful sampling method, and examples of the children's
thoughts were given in the findings section. Although the consistency and confirmability of the results of
qualitative research are not possible due to the continuous change of time and phenomena, researchers
can partially ensure the consistency in data collection tools, data collection and analysis processes
(Yildirnm & Simsek, 2013, p.306). For this reason, the interview form was presented to the expert
opinion, and the processes of digitizing and coding the data were carried out in a way that would not
lead to data loss and both researchers were actively involved in these processes and tried to provide an
objective evaluation of the data. In terms of confirmability, in the process of analysis and interpretation,
continuous returns were made to raw data.

Findings
Happiness Perceptions of Children

Firstly, the participants were asked the question "What do you think is happiness?". Table 2 shows
the categories and subcategories formed according to the responses received from the participants.

Table 2.
Frequency Distribution of Children's Views on the Definition of Happiness by Category and Sub-
Categories.

Category Sub-categories n

Doing goodness 11

Being with your beloved ones 10

Result :
Acting freely 13
. Having fun 3
Happiness : ,

. Aim The purpose of life 11
perceptions

Loving 28

Emotion-state Getting excited 11

Smiling 9

Inexplicability Not being able to express 6
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When Table 2 above is examined, it is seen that the participants' perceptions of happiness gather
under four categories: result, aim, emotion-situation and inexplicability. According to the participants,
happiness is the result of an event-situation, it is the purpose of human actions, it is an instant emotion-
situation and it is indescribable. Respondents' responses to the definition of happiness can be
exemplified as follows according to their codes:

K12: "Happiness is when someone does something for us or gives us something."
K5: “Happiness is to be with my family.”
K42: “Happiness is to do what we want with the people we love.”
K23: “Happiness is fun.”
K19: “Happiness is what man loves and desires, not shame what we do to be happy.”
K68: “Happiness is the greatest emotion in man, it is love.”
K71: “Happiness is what comes out when our mouths reach our ears, it is smiling.”
K85: “It cannot be described in words..”
The Ways Children Make Others Happy?

Table 3 shows the distribution of the answers given to the questions about how the children make
their parents, teachers, and friends happy.

Table 3.
Frequency Distribution of Children's Views to Make Mother, Father, Teacher, and Friends Happy in terms
of Category and Subcategories.

Category Sub-categories cl?il:lidhd;i d a do'I::cent Girl Boy
Giving gifts 25 8 18 15
The ways for Being academically successful 14 12 10 16
making Fulfilling the request 17 9 13 13
mother happy Spending qualified time 7 18 15 10
Helping 17 10 12 23
Giving gifts 3 5 4
The ways for Being academically successful 25 16 19 9
making father Fulfilling the request 20 8 13 15
happy Spending qualified time 15 5 10 10
Helping 13 22 10 25
Giving gifts 12 11 10 13
The ways for Being academically successful 43 35 38 40
making Fulfilling the request 18 3 9 12
teacher happy Spending qualified time 6 9 10 5
Do not disrupting the course 15 12 13 14
Giving gifts 8 15 13 10
The'ways' for Spending qualified time 7 7 8 6
making friend — - -
happy Building good relationships 34 27 29 32
Playing 20 3 7 16

Table 3 shows that the opinions of children about how they make their mothers happy are gathered
in sub-categories such as giving gifts, showing academic success, fulfilling their wishes, spending
qualified time and helping. The participants stated that they generally gave flowers, dresses, bracelets,
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and paintings to their mothers to make them happy. In this subcategory, Children in middle childhood
expressed more opinions on giving their mothers gifts compared to adolescents. In the sub-category of
academic achievement, children generally expressed thoughts such as studying, taking high grades,
reading, and working hard. Age and gender variables were similar in this subcategory. In the sub-
category of fulfilling their wishes, the children stated that they listened to their mother to make them
happy and that they did not act to upset them. Children in middle childhood expressed more opinions
than adolescents that they made their mothers happier by fulfilling their wishes. In the qualified time-
spending category, children expressed their happiness with their love, playing together and chatting.
Pre-adolescents thought that they made them more happy by spending more time with their mothers
than their middle-term children. One of how participants make their mothers happy is the help
subcategory. In this sub-category, middle-term children expressed more opinions than adolescents; and
boys more than girls.

Table 3 shows that the ways of children's making their fathers happy are similar to the ways for
mothers. However, the frequency of expressions in sub-categories may vary depending on whether the
parent is a mother or a father. The participants expressed more in the subcategory of giving gifts to
make their mothers happy and to spend qualified time to make their fathers happy. On the other hand,
it is seen that middle term children show more ideas in the sub-categories of showing academic success,
fulfilling their desires, spending quality time compared to pre-adolescents, and girls are making their
fathers happy in showing academic success compared to boys. Also, in the help sub-category, pre-
adolescents and boys reported more opinions than the others. Although the expression of children in
these categories is similar to the mother, there are differences in the ways of making the father happy
especially in the help category. For example, the participants stated that they make their father happy
with their phrase such as "I make my father happy when | go to the arable field with my father and help
him pick up the harmful weeds”, “when | help him feed the animals in the barn ”, "I drive the field with
the tractor to help my father”.

When the answers of the children to the question of how they make their teachers happy were
examined, they included the behaviors of children not to disrupt the course, instead of helping opinions
expressed for their parents. Children think that they make their teachers more happy by showing
academic success than their parents. However, in the qualified time sub-category, the participants
expressed fewer opinions for their teachers than their parents. Similar to parents, mid-term children
have more ideas about fulfilling the teacher's wishes than adolescents. Children used the expressions of
"I don't make my teacher yell too much and | don't tire her out", | don't interrupt him while he lectures”,
"I don't talk in class”, “I'll sit quietly in my place when the break is over" in the sub-category of not to
disrupt the course.

When the opinions of the children about making their friends happy are examined, it is seen that the
answers are in the form of giving gifts, spending quality time, establishing good relations and playing
games. Unlike parents, teachers, and children, they make them happy by building good relationships
with their friends and playing with them. In these two sub-categories, children in middle childhood are
stated more opinions than adolescents and also, boys stated more opinions than girls in the game-
playing sub-category.

Children's Ways to Be Happy

Table 4 shows the analysis of the answers given by the participants to the last question of the study:
what are you happy about when your parents, teachers, and friends do?

407



BASARAN & OGRETIR OZCELIK — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 400-429

Table 4.
Frequency Distribution of Categories and Subcategories According to the Analysis of How Children Are
Happy by Their Parents, Teachers, and Friends.

Middl Pre-
Category Sub-categories chiI::lhoz d a dolgjcent Girl Boy
Givi ift 14 12
The mother's ving gitts 3 >
ways to make Fulfilling the.request 19 35 14 40
her child happy Approving 5 8 8 5
Beloving 22 9 14 16
Giving gift 14 1 1 17
The father's ving gitts 8 5
ways to make Fulfilling the.request 10 11 9 12
his child happy Approving 8 7 8 7
Beloving 20 9 11 18
The teacher's Giving high scores 4 27 12 19
ways to make Performing desir.ed activities 15 3 7 11
the child happy Approving 12 6 11 7
Beloving 9 9 8 10
Building good relationships 10 15 13 11
The friend's Loving 12 11 9 14
ways to make Giving gifts 7 8 6 9
the child happy Fulfilling the request 7 5 4 8
Playing 17 8 14

Table 4 shows that children make similar expressions to their parents. Subcategories that result from
these expressions are giving gifts, fulfilling their wishes, approving and loving. In the sub-category of
giving gifts, the participants stated that they were happy when parents gave gifts such as toys, bicycles,
toy cars, shoes, and phones. In the category of fulfilling their wishes, the children expressed their
thoughts on parents’ making the food they wanted and parents’ giving their phones when the children
wanted. In the approval category, the participants stated that they were happy when they were
successful in their classes and their parents called them well done, they were permitted to play games
and their parents value them. In the liking category, the participants expressed that they were happy
when their parents kissed, hugged, loved, spent a good time together, went for a walk, played games.

When the data regarding their parents' ways of making them happy were examined comparatively,
pre-adolescent and male participants expressed more opinions about happiness in case of their parents’
fulfilling their wishes compared to middle-term children and girls. These requests are specifically made
to the foods they want and allowed to play by phone. Participants in middle childhood were happier
than adolescents to share with their parents, spend time with them, and establish an emotional bond
with them. At the same time, boys stated that they were happier when they spent time with their
fathers than girls.

When the opinions of the participants were examined according to replies of the question, ‘Which
behaviors of teachers make you happy?’, there were categories of approving and loving similar to
parents’; differently, they expressed more opinions in the sub-category of higher grades and performing
the desired activities. Adolescents and male participants stated that they were more happy when the
teacher gave them high grades; children in middle childhood expressed more opinions about doing the
desired activities and approval of their teachers than adolescents.

In the analysis of the answers of the participants to the question, “Which behaviors of your friends
would make you happy?, the sub-categories of positive relationships, liking, giving gifts, fulfilling their
wishes and playing games emerged. Participants in middle childhood expressed more opinions about
playing than adolescents. Boys also expressed more opinions in this subcategory than girls.
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Discussion & Conclusion

This study aimed to determine the perception of happiness of the rural participant children in terms
of gender and developmental stages. In this context, the participants in middle childhood and pre-
adolescence were asked questions about what happiness is, how they make the people around them
happy (mother, father, teacher, and friends) and which behaviors of their fathers, mothers, teachers
and friends would make them happy. Accordingly, the research findings were discussed and interpreted
under these four headings.

Happiness Perceptions of Children

When the obtained findings regarding the definition of happiness were examined, it was found that
happiness was defined in four categories as a result of the actions such as goodness to another, making
free choices, having fun, being together with beloved ones. The other categories were the most
important aim of human actions, an instant positive emotion or smiling situation and indescribability.
Social relationships that require communication and interaction with others such as doing good, being
with beloved ones and having fun, increase happiness. Social relations are essential for high happiness,
and without them, there is no high level of happiness (Diener & Seligman, 2002). The relationship
between happiness and freedom may vary. The individualist view states that acting freely increases the
happiness of people. However, the socialist view expresses the opposite (Veenhoven, 2000). In any case,
there is a strong relationship between happiness and freedom (Veenhoven, 2000; Inglehart, Foa,
Peterson & Welzel 2008; Vintimilla, 2014). The origin of the idea that happiness is a purpose of human
actions is based on the old beliefs. Throughout history, philosophers accept happiness as the highest
and best motivation in human action (Diener, 1984; Buyikdivenci, 1993; Selim, 2008). In this study, the
definition of happiness as positive emotions and smile is similar to the previous researches and
literature. In the researches, it was found that positive emotions were important factorsto increase
happiness (Cohn et al., 2009), and a person with positive emotion generally had a smiling-happy face
structure (Sanchez & Vazquez, 2014). Another category of the definition of happiness is the
inexplicability of happiness. The complex structure of happiness is frequently expressed in the literature
(Seligman, 2007). In general, the opinions expressed by the participants about the definition of
happiness are in line with the literature.

Children's Ways to Make and Be Happy

When the opinions of the participants in the middle childhood and pre-adolescence period about
how they make the people around them happy, it is concluded that according to the roles of the people
around them, there are common and different methods used to make them happy. The participants
think that the behaviors of giving gifts and spending time with them make the people around them
happy. The participants stated that they made their parents, teachers, and teachers happy by showing
academic competence and complying with their friends. The participants also think that they make their
parents happy with their help behaviors, their teachers with not disrupting the course, and their friends
with their positive relationships and play behaviors.

An analysis of how they are made happy by the people around them shows that they use similar
expressions both for their fathers and mothers. Subcategories that emerge from expressions are giving
gifts, fulfilling their wishes, approving and loving. In terms of giving gifts and fulfilling their wishes, the
children expressed the same thoughts within the teacher. Also, they indicated the teacher's behaviors of
giving high scores and doing the activities they wanted. The participants expressed that they were happy
when their friends had positive relationships with them, loved them, giving gifts from them, fulfilled
their wishes and played games with them.

The results show that there is a parallel between children's ways of being happy and ways of
making others happy. Spending time with beloved ones, experiencing emotional intimacy with them is
one of the important reasons for happiness (Seligman, 2007). Especially when individuals spend their
free time with other people around them, it increases their happiness (Whillans, Dunn, Smeets, Bekkers
& Norton, 2017). Parallel to this, children's compliance with the wishes of their parents and teachers,
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showing them the happiness by showing academic competence, having good relations with their friends
may be a result of the need to approve themselves and belong to the society. Research has revealed a
positive relationship between social acceptance and a sense of belonging (Goodman, Gibson, Keiser,
Gitari & Raimer-Goodman, 2018; Myers, 2000). Besides, the idea of making children happy and being
happy by playing with their friends is a typical feature of their development because children in this
period meet their needs such as socialization and learning through play (Ulutas, 2011).

The fact that children give gifts from people around them or give them gifts is one of the important
issues associated with happiness. Due to their tendency to play in accordance with their development, it
will always make children happy if they can give new toys as gifts (Egemen, Yilmaz & Akil, 2004).
Similarly, gift giving makes adults happy, too (Dunn, Aknin & Norton, 2008). Children also expressed that
they were happy to help people around them. In societies engaged in animal husbandry and agriculture,
men and women are similarly working intensively for the livelihood of the household (Berkes, 2018).
This was reflected in the results of the research. The participants expressed their happiness by helping
their parents in the field and livestock because in communities based on livelihood economicschildren
are not excluded from adult activities, they actively observe community activities and improve their
skills and well-being by participating in these activities. The participation of children in the family's
livelihood is supported by caregivers (Goncu, Mistry & Moiser, 2000).

In this research, it is widely seen that children make their teachers happy by showing academic
qualifications such as studying, demonstrating academic success and especially following the rules of the
course. Although it can be said that the feeling of success is effective only in middle childhood, it can be
also said that this thought is dominant in the whole educational life of the individual (Senemoglu,
1997).Also, the finding that children make their teachers happy by following the rules of the lesson such
as not speaking in the lesson, not exhausting the teacher and listening quietly may be an indication that
traditional methods are used in education because in the traditional method, the teacher is the narrator
and the student is the silent listener (Sahin, 2005).

Gender Differences in Perception of Happiness

In this study, there were some differences in the opinions of girls and boys about being happy or
making others happy. While the boys thought that they made their parents more happy with their help
behaviors and their friends with their playing games, the girls stated that they made their teachers
happy with their spending qualified time, and their fathers by showing academic success. When the
boys were examined in terms of how the people around them make them happy, it can be said that they
expressed more opinions about fulfilling their wishes for their mothers, spending qualified time with
them for their fathers and friends, and giving high scores in exams for their teachers compared to girls.

The idea of boys making their parents happy with their behavior may be the result of the need for
heavy labor in rural areas. The fact that boys express more thoughts about play than girls may be due to
the traditional social structure because in traditional society, it is more acceptable for boys to play
outside than girls. The girls' opinions about being happy by spending qualified time with their teachers
compared to boys can be said as a result of the development of girls in socialization and communication
areas more advanced than boys.

In a study, while the boys' perceptions of happiness were more concrete, the girls were more likely
to associate happiness with intangible factors (Ozsen, 2015). In this study, it is consistent with the
literature that boys expressed more concrete desires than girls and the girls expressed more emotional
factors (Ismen, 2001; Tugrul, 1999; Seyis, Yazici & Altun, 2013). In quantitative studies on gender, it is
common that gender difference may not provide sufficient clues about happiness (Myers, 2000). In
scientific studies, the findings on gender and happiness are not consistent. While some studies do not
differ, others may. While Bozkus, Cevik and Ucdoruk (2006) and Lépez-Pérez and Fernandez-Castilla
(2018) did not find any differences between genders in their studies; however, Akin and Sentiirk (2012)
found that women's happiness levels were higher than men. Similarly, in a study examining happy and
unhappy situations in individuals' lives, women reported more happy or unhappy feelings than men
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(Cameron, 1975). In this case, it is possible to say that women's emotions show more variability than
men (George et al., 1996).

Age Differences in Happiness Perception

Age is one of the variables examined in research on happiness (Myers, 2000). In this study, it was
found that although the opinions of the participants in middle childhood and pre-adolescence were
similar, there were some differences between them. Children in middle childhood reported higher
opinions than adolescents on academic achievement, the fulfillment of wishes, and presenting gifts to
keep their parents happy. Adolescents stated that they made them more happy by spending quality
time with their mothers, helping their fathers and giving gifts from their friends. In terms of making
friends happy, middle-term children expressed that they made their friends happy by playing with them.

The children in middle childhood expressed more opinions about their happiness in the environment
when compared to the adolescents in the category of quality time spent with their parents. Similarly,
children in this period expressed that they were happy as their teachers approved themselves and did
the activities they wanted. Again, children in middle childhood produced more ideas in the category of
playing with their friends than adolescents. Adolescents expressed more opinions about happiness than
the middle-term children when their mothers fulfilled their wishes and their teachers gave high grades.

Children's views on happiness are similar to the developmental characteristics of their ages. Mid-
term children are more dependent on their parents and teachers than adolescents and are likely to do
more to make them happy. Similarly, middle-term children are happier when they play with their friends
and their teachers do the activities they want than their adolescents. The activities that children want
are usually free and outdoor games. This indicates that only in-class activities during primary school
years negatively affect the happiness of children. Play is essential for everyone, especially for young
children is a basic requirement (Demiriz ve Ulutas, 2016; Unal, 2009). Also, in a study in which a large
sample of children was included; It is seen that people who spend free time outside places like school
and work report happiness more (Cameron, 1975). Since the primary school period is the period where
academic success is important (Sumer & Sendag, 2009), children in this period think that they make
adults happy with their positive behavior in school. Because of the need for the active labor force in
rural areas, adolescents realize that they help their fathers by helping them in their work (Gulcubuk,
2012). At the same time, this situation can make children happy. Also, a study conducted with children
and adolescents in middle childhood revealed that the themes of being with friends, being praised,
getting good grades, entertainment and charity were similar in both age groups (Lopez-Pérez &
Fernandez-Castilla, 2018).

Research on the age variable has generally been studied in the adult context. In the studies, it is
stated that young people are happier than the elderly, and there are very happy and unhappy people in
every age group (Myers, 2000), and even that people can be both happy and unhappy at the same time
(Larsen, McGraw, & Cacioppo, 2001). Also, it is stated that the age variable does not have a relationship
with happiness or the results of the study are generally contradictory (Myers, 2000; Mroczek & Kolarz,
1998; Frijters & Beatton, 2012).

As a result of the analysis of the opinions of the participants, happiness can be defined as the result
of an event-situation, the purpose of human actions, a momentary sense of love or smile, and an
indefinability. People generally aim to become happy in their whole lives, but also strive for the
happiness of other people around them and take action (Dutt & Radcliff, 2009 p.45). Happiness is
related to the individual's subjective emotional state such as love, but especially smile is accepted as
one of the greatest indicators of actual happiness (Seligman, 2007).

In the findings of this research, there is a high similarity between the methods of making individuals
happy and the methods of being happy. Also, when the total number of views expressed in Table 3 and
Table 4 is considered, it is seen that children express more opinions about the ways of making others
happy rather than being happy by themselves. In other studies, it was found that individuals feel happier
when they do something to make others happy (Dunn, Aknin & Norton, 2008; Seligman, 2007).
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The fact that the research was conducted with the participation of children in rural areas was
partially reflected in the findings. Adolescents and boys expressed more ideas about helping their
parents. This situation can be interpreted as the result of the need for labor in societies interested in
agriculture and animal husbandry in rural areas (Basaran, Celik & Soylemez, 2019; Canatan, 2018, p.209)
because the socio-cultural context has an important role in the perceptions of individuals (Malchiodi,
2005). Children's perceptions of happiness are in a vertical relationship with teachers and parents based
on authoritarian status while they have horizontal relationships with their peers. This may be the result
of the low level of emotional co-operation of the parents with their children due to the intensity of work
in rural areas (Aktin, 2018). However, children meet their needs with peer groups.

Recommendations

As reflected in the results, parents and teachers should approve of their reasonable thoughts and
behavior, and they should give them freedom to ensure that children are happy. They can make children
happy by giving tasks and responsibilities especially according to their developmental level. They can
increase the happiness of children by accepting the gifts they receive and showing their interest to
them.Also, when parents are sufficiently observed to be unable to participate in the games of their
children in rural areas of Turkey (Goncl, Tuerk & Johnson, 1999), children must participate in the
activities that will improve their interactions with their parents.

It was found that children did not express their ideas about being happy by spending qualified time
for their teachers. In this case, teachers have important dutiesbecause didactic education and
interaction do not make children happy by itself (Basaran & Celik, 2018; Osborn & Milbark, 1987, p.94).
The results of this study show that children do not have enough ties with their teachers except for
academic achievement. Teachers should look forward to the opportunities to spend quality time with
children, especially considering their desires to engage in free activities outside the school.Educators can
start by getting to know the children's ecological environment better so that they can better learn their
social-emotional needs and make better educational interventions. Also, awareness training and
activities can be organized for children for the definition of happiness.

This study has two limitations. One of thelimitation is that it was conductedin a partly rural area, as
reflected in the results. Researchers can make comparative studies by working in the context of urban or
rural areaswith different cultures. The second is that the four age differences between the groups of
participants in middle childhood and pre-adolescence are considered as insufficient for comparison. For
comparison, adolescents older than a few years or with different age groups can be studied. As a result,
happiness in literature is generally examined in the adult sample. However, knowing the opinions of
children about happiness can affect parents’behaviors and attitudes, and contribute positively to
teachers' activities
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Tiirkge Siirimui

Girig

Bilimde her disiplin, mutluluga dair 6zel bir gorls gelistirmistir: psikologlar mutlulugu bir kisilik
konusu olarak gormekte, biyologlar mutlulugun kimyasal islemlerin sonucu olarak ortaya ciktigini ifade
etmekte, filozoflar mutlulugu ¢ogunlukla ahlaki bir baglam icerisinde degerlendirmekte, sosyologlar ise
sosyal bir durum olarak gormektedirler (Glatzer, 2000). Tarih boyunca oOzellikle felsefe alaninda
incelenen bir kavram olan mutluluk, genellikle insan yasaminin nihai amaci ve fiillerinin en 6nemli sebebi
olarak ifade edilmistir (Bluyukduvenci, 1993). Bununla beraber mutluluk felsefeyle beraber psikolojinin
de ilgilendigi bir alan olmustur. Felsefenin aksine psikolojinin mutluluk olgusuyla ilgilenmeye baslamasi
psikolojik problemlerin arastirilmasina dayali olarak ortaya ¢ikmistir.

Yaklasik olarak 1970’lerden sonra psikoloji, mutluluk kavramiyla dogrudan ilgilenmeye baslamistir.
Bu tarihlerden itibaren pozitif psikoloji baglaminda yetiskinlige yonelik mutluluk kavrami literatlirde yer
edinmesine ragmen Ozellikle cocuklarin mutluluk algilarini belirlemeye yonelik calismalara literatiirde az
rastlaniimaktadir. Cocuklarin mutluluk kaynagini ve algisini bilmek uygulayicilarin uygun egitim ortamlari
ve programlari olusturmalarina katki saglamasi acgisindan énemlidir (Ogretir, 2009). Bu acgidan bu
arastirmanin amaci orta c¢ocukluk dénemi ve 6n ergenlik donemi katiimcilarin mutluluk ile ilgili
algilarinin nasil oldugunu ele almaktir.

Mutluluk

Mutluluk kavrami her ne kadar evrensel olsa da, anlami karmasik ve belirsizdir. Bu karmasikliga
ragmen yapilan arastirmalarda mutlulugun tanimina iliskin genel bir fikir birliginin saglandigi sdylenebilir:
Lu’nun (2001) calismasinda belirtilen bu fikir birlikleri; olumlu duygulanim, yasam doyumu ve olumsuz
duygulanimin olmamasidir. Mutluluk bireyin hayattan zevk alip tatmin olmasini, memnuniyetinin
artmasini vurgulayan, huzuru igeren, kisinin kendi hayatini duyussal ve bilissel olarak degerlendirmesini
ifade etmektedir (Diener, Oishi ve Lucas, 2003). Ayrica arastirmalarda mutlulugun 6z kabul, digerleriyle
iyi iliskiler, 6zerklik, cevresel uygunluk, yasamin amaci, kisisel gelisim gibi bilesenlerinin oldugu da siklkla
ifade edilmistir (Ryff, 1989). Mutluluk kavramina iliskin bu ¢ok yonli ve degisken tanimlamalar
mutluluga iliskin algilarin belirlenmesini gerekli kilmaktadir.

Mutluluk algisi tizerinde etkisi olan birgok faktor vardir. Bu faktorler cocugun benlik algisi, mizaci gibi
bireysel 6zellikleri olabildigi gibi aile, toplum ve okul gibi cevresel 6zelliklerini de kapsamaktadir. Dusik
sosyo-ekonomik cevrede biylyen cocuklarin daha fazla refah veya hediyelerle mutlu olduklari ifade
etmistir. Bununla beraber verilecek bir hediyeyle mutlu olmak diger ¢cocuklarda da en ¢ok tespit edilen
sebeplerden biridir (Karabay ve Aydin, 2017). Arastirmalarda erken donem yasantilarinin da mutluluk
Uzerinde etkili oldugu goérilmistir. Gander ve Gardiner (1995), ebeveynlerine glvenli baglanan
bebeklerin diger akranlarina gére daha fazla mutlu oldugunu ifade etmislerdir (akt. Erikgi, 2005).
Cocuklarin  mutluluga iliskin algilarini bosanma, anne-baba yoksunlugu gibi ailesel etmenlerde
etkileyebilmektedir. Bosanmis ailelerde yasayan c¢ocuklarin ge¢miste yasadiklari giizel anilar tekrar
deneyimlemeyi mutluluk olarak tarif ettikleri bulunmustur (Erik¢i, 2005). Sosyo-ekonomik statiiniin,
ebeveyn-cocuk arasindaki givenli baglanmanin ve ebeveynlerin bosanma durumunun g¢ocuklarin
mutluluga iliskin algilarini etkiledigi goriilmektedir. Bu faktorlere ek olarak, egitim ortamlarindaki
deneyimler de ¢ocuklarin mutluluga iliskin algilarini etkileyebilmektedir.

Mutluluga iliskin literatlir incelendiginde g¢ocugun yasaminin 6nemli bir kismini gecirdigi egitim
ortamindaki formel etkinlikleringocuklari yeterince mutlu etmedigibuna karsin sosyallik iceren serbest
zaman etkinliklerinin ¢ocuklara daha fazla mutluluk sagladigi gérilmistiir (Csikszentmihalyi ve Hunter
2003). Orgiin egitimdekiakademik etkinliklere ydnelikebeveynlerin gériisiide cocuklarin gérisleriyle
paralellik gostermektedir. Cocuklari igin egitim kurumu seg¢me kriterlerini arastiran c¢alismalarda,
ebeveynlerin ¢ocuklarinin mutlu olmasina deger verdikleri ve akademik becerilerin degerini 6nemli
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Olctide en aza indirdikleri gorUlmiistir (Coldron ve Boulton, 1991). Bununla beraber sadece egitim
kurumunun kendisi de ¢ocuklari mutlu edebilmektedir. Yapilan bir arastirmada, okula gitme ve okulda
basarili olma gibi faktorlerin hemen hemen bitiin ¢ocuklari mutlu ettigi bulgulanmistir (Karabay ve
Aydin, 2017). Bu baglamda okul ortaminda g¢ocuklarin mutluluk dlzeyini belirleyen faktérlerin
belirlenmesi 6nem arz etmektedir.

Cocuklara yaptiklarinda mutlu hissettikleri olaylari siralamalari istendiginde ¢ocuklar genel olarak
oyun oynamak, gezmek, etkinlikler yapmak, aileyle vakit gegirmek, hediye almak gibi 6zellikler
saymislardir (Karabay ve Aydin, 2017). Bu bulgular ¢ocuklarin mutlulugunu artirmanin bir¢cok yénteminin
oldugunu gostermektedir. Mutluluk, bireylere makul zorluklarla basa ¢ikabilmek icin uygulayabilecekleri
becerileri sagladikga; sorumluluk sinirlari igerisinde kendilerini ifade etme 6zgiirligune sahip oldukga;
sectikleri arkadaslarla ve refahlarini dnemseyen vyetiskinlerle etkilesimin keyfini yasamalarina izin
verildikge artmaktadir (Csikszentmihalyi ve Hunter 2003).Cocuklarin mutluluk seviyesini artirmak igin
oncelikle cocuklarin mutluluga iliskin algilarinin ne oldugunu belirlemek gerekir. Mutlulukla ilgili simdiye
kadar yapilan arastirmalarin genellikle sehirdeki cocuklara odaklandigi g6z oniine alindiginda kirsal
kesimdeki cocuklarin mutluluk algilarinin bilinmesi egitimdeki formal ve informal yasantilara olumlu
katki saglayabilir.

Kirsal Bélgedeki Cocuklar ve Mutluluk

Mutlulugun temelde iki nedeni vardir: birincisi bireyin i¢csel deneyimleri, ikincisi ise kendisi disindaki
nedenlerdir. Bireyin mutlulugunu etkileyen dissal faktérlere bakildiginda bunlarin icinde en 6nemli
faktorlerin bireyin icinde bulundugu sosyo-kiltiirel ortam ve bu ortamda bireyin diger kisilerle yasadigi
etkilesimler oldugu goérilmektedir (Gonci, 2019; Csikszentmihalyi, 2005, s.107).Kirsal bélgelerde bu
sosyo-kiltirel ortamlardan biridir.

Kirsal bolgede aile yapilarinin ve g¢ocuklarin algilar, yasantilari, gelisimleri gibi 6zelliklerinin
incelenmesi gerek sosyoloji alani baglaminda gerekse egitim bilimleri arastirmalarinda bagimsiz degisken
olarak yer almaktadir. Egitim arastirmalarinda kirsal bolge, cocuklarin akademik basari, okula hazir olma,
sosyallesme gibi 6zellikleri incelenirken bagimsiz degisken islevi gormekte ve yapilan karsilastirmalarda
kirsal kesimdeki ¢cocuklarin gelisimsel ve akademik alanlarda yeterli diizeyde olmadiklari ve bu kesimdeki
cocuklarin ozelliklerinin belirlenerek, eksik olduklari alanlarda daha fazla desteklenmeleri gerektigine
iliskin onerilerde bulunulmaktadir (Gan, Meng ve Xie, 2016; Justice, Jiang, Khan ve Dynia, 2017).
Sosyolojik acidan kirsal bolgedeki aile ve ¢ocuk faktorleri incelendiginde tarim ve hayvancilik
faaliyetlerine, toplumsalciliga, Gretkenlige vurgu yapiimakta ve bu alanlarda erkek faktori 6n plana
cikariimaktadir. Bununla beraber kadinlarda benzer islerde calismakta ve ev ekonomisine katki
saglamaktadirlar. Aileler genellikle U¢ nesil ayni evde yasamakta, cocuklarin egitimi ve bakimi anne
babayla beraber diger ev lyeleri tarafindan da paylasilmaktadir (Oztiirk, 2017, 5.169).

Geleneksel disincenin hakim oldugu kirsalda, tanimlanmis bir cocukluk dénemi yoktur. Cocuklar
yetiskinlerin yaninda, onlarin yaptigi islere destek olur ve erken yaslarda hayata atilirlar (Canatan, 2018,
s.209). Bu durumda cocuklar evin gecimine destek olmak igin calistiklari isi, eglence ve oyuna
dénistiirerek (Seving, Davran, Ozel ve Seving, 2015) veya duygusal ihtiyaglarini karsilamak icin
kardesleri, agabeyleri ve akran gruplariyla oynayarak ve onlarla zaman gegirerek mutlu olmaktadirlar
(Aktin, 2018). Cocukluk doneminde hem anneler hem de babalar yogun islerden dolayl cocuklarla
ilgilenme, etkilesim kurma gibi zaman alici etkinlikleri yeterince gerceklestiremediklerinden cocuklar
etrafindaki diger kisilere yonelmektedirler (Goncli, Tuermer ve Johnson, 1999; Poster, 1989, s.217).
Kirsal kesimde ¢ocuklar arasindaki cinsiyet farkhligina bakildiginda ise ataerkilligin yaygin oldugu kirsalda
erkekler kizlara gore daha fazla toplumsal olaylarin icindedir (Canatan, 2018, s.209). Yukarida da
deginildigi gibi kirsal bolgedeki belli bash 6zelliklerin gocuklarin mutluluga iliskin algilarinda etkili olmasi
muhtemeldir.

Cocuklarda mutluluk algisi yeterine incelenmemis konular arasindadir. Kirsal kesimdeki cocuklarin
mutluluguna iliskin ydratilen c¢ahsmalarda da, kirsaldan kente gb¢ etmis cocuklarin mutlulugu
incelenmistir. Bu arastirmalarda ¢ocuklarin kentte pek mutlu olmadiklari ve kirsal kesimdeki yasantilara

414



BASARAN & OGRETIR OZCELIK — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 400-429

ve dogalliga 6zlem duyduklari bulunmustur (Ishizaka ve Midorikawa, 2005; Ozsen, 2009). Ote yandan
orta cocukluk ve 6n ergenlik donemindeki katiimcilarin mutlulukla ilgili algilarinin resim gizme
yontemiyle incelendigi bir ¢alismada ¢ocuklarin dig mekanlari siklikla gizdikleri ve elma agaci gibi dogayi
temsil eden figiirlere yer verdikleri bulunmus ve bu alginin olusmasinda bireyin blyidigu ortamin biyik
oranda etkili oldugu sonucuna varilmistir (Aktin, 2018).

Problem Durumu

Sadece akademik bagari odakl egitim programlarindan ziyade cocuklarin eglendigi, istekli oldugu ve
kendisini mutlu hissettigi etkinliklerle beraber sunulan programlar gerek akademik basari agisindan
gerekse dil, sosyal-duygusal gelisim agisindan daha etkili olmaktadir (Duncan, Schmitt, Burke ve
McClelland, 2018). Ailelerin de g¢ocuklarin mutluluguna iliskin gorusleri egitim programlarinin sadece
akademik basari odakli olmalarinin yetersizligini ortaya koymaktadir (Coldron ve Boulton, 1991). Bu
ylzden sosyal bilimcilerin cocuklarin yasam kalitesini artirmaya yardimci olmalari icin mutlulugu
etkileyen kosullari ve ¢cocuklarin mutluluk tanimlamalarini daha net bir sekilde agiklamasi gerekmektedir
(Csikszentmihalyi ve Hunter, 2003). Kirsal kesimle ilgili yapilan calismalarda da c¢ocuklarin mutluluk
algisinin ve mutlulukla iliskili faktérlerin ne oldugu tam olarak belirlenmemektedir (Ozsen, 2015).
Mutlulukla ilgili arastirmalarin genellikle sehir merkezlerinde yapilip sonuglarinin sehir ve kirsala
genellendigi gbz 6niine alindiginda ve kulturlerarasi karsilastirmalarda pek de odak noktasi olmayan
Tirkiye gibi bir Glkenin (Gonct, 2019) kirsal kesimdeki ¢ocuklarin mutluluga iliskin algilarinin bilinmesi
cocuklara yonelik yapilacak gerek ailesel gerekse egitimsel miidahalelerin etkililigini artirmasi agisindan
o6nemlidir. Arastirmanin g¢alisma grubunu orta ¢ocukluk dénemi ve 6n ergenlik donemindeki ¢cocuklar
olusturmaktadir. Calisma gruplarinin bu dénemlerden segilmesinin temel nedenlerinden biri orta yastaki
ve 6n ergenlik doneminin basindaki ¢ocuklarin sosyal ve duygusal ile bilissel agidan farkli 6zellikler
sergilemesidir. Orta cocukluk dénemindeki cocuklar biligsel agidan somut islem déneminin 6zelliklerini
gostermekte, sosyal-duygusal gelisim agisindan ise okul yasantisindan dolayr basari duygusuna
odaklanmaktadirlar. On ergenlik dénemindeki ¢cocuklar ise soyut islem déneminin 6zelliklerini tasimakta
ve sosyal-duygusal olarak kimlik gelisiminde dnemli degisimlerin oldugu bir asamada bulunmaktadirlar.
Bu donemsel 6zelliklerin ise mutluluga iliskin algilarda farklilik olusturabilecegi diisiiniilmektedir (Bee ve
Boyd, 2009, s.369; Santrock, 2012, s.16; Senemoglu, 1997). Bu dogrultuda arastirmanin amaci kirsal
bolgede yasayan orta gocukluk dénemi ve 6n ergenlik donemindeki katilimcilarin mutluluga iliskin
goruslerini incelemektir. Arastirma kapsaminda asagidaki sorulara cevaplar aranmistir:

e Cocuklar ¢cevresindeki insanlari nasil mutlu etmektedirler?
e Cocuklar ¢cevresindeki insanlar ne yaptiklarinda mutlu olmaktadirlar?
e Cocuklar mutlulugu nasil tanimlamaktadirlar?

e Cocuklarin mutluluk algisi, orta ¢cocukluk dénemi ve 6n ergenlik donemindeki ¢ocuklar agisindan
farklilagmakta midir?

e Mutluluk algisi cinsiyete gore farklilasmakta midir?
Metod

Arastirma nitel arastirma olarak tasarlanmistir. Nitel yaklasim sosyal ya da beseri bir probleme
bireylerin veya gruplarin atfettigi anlamlari kesfetmeye ve anlamaya yonelik bir yaklagimdir (Creswell,
2017). Galismada nitel arastirma desenlerinden fenomenoloji yontemi kullaniimistir. Fenomenolojik
arastirma arastirmacinin katihmcilar tarafindan tanimlanmis sekliyle bir fenomenle ilgili bireylerin
deneyimleri, algilari ve hislerinin betimlenmesidir (Patton, 2014; Creswell, 2017). Arastirma da
cocuklarin mutluluk kavramina iliskin algilarinin betimlenmesi amaclandigindan nitel desenlerden
fenomenoloji yontemi secilmistir.

Calisma Grubu

Arastirmanin érneklemi amagli 6rnekleme yontemlerinden 6lgiit 6rnekleme yontemiyle segilmistir.
Bu 6rnekleme yonteminde arastirmanin amacina yonelik niteliklere sahip 6rneklem segcilir (Blyukoztirk,
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Akgln, Demirel, Karadeniz ve Cakmak, 2015). Bu kapsamda arastirmanin orneklemi Tirkiye'nin
dogusunda bulunan Agn ilinin bir kdylinde yasayan orta ¢ocukluk ve 6n ergenlik donemindeki
gocuklardan olusmaktadir. Orneklem grubunundaki bireylerden cinsiyeti, yasi, anaokuluna gidip
gitmeme durumu, ebeveynlerinin meslegi, kardes sayilari, kaginci ¢ocuk olduklari ve kendi sosyo
ekonomik durumlarini ifade etmelerine iliskin elde edilen bilgiler Tablo 1’de gésterilmektedir.

Tablo 1.
Calisma Grubunun Ozellikleri.
f X
Orta ¢ocukluk 9.1
Yas ” ;
On ergenlik 13.1
Kiz 21
Orta Cocukluk Erkek 26
Cinsiyet .. . Kiz 21
On ergenlik Erkek 7
Evet 69
Anaokuluna gitme durumu

Hayir 26
Ev hanimi, ¢iftci (anne) 95
Ebeveyn meslegi Ciftci (baba) 62
Diger (insaat, sofor , esnaf) (baba) 33
3ve alti 23
Kardes sayisi 4-6 arasl 61
7 ve Ustu 11
ik 24
Kaginci gocuk oldugu Orta 48
Son 23
Ust 12
Sosyo-ekonomik durum Orta 73
Alt 10

Tablo 1 incelendiginde orta ¢ocukluk donemindeki ¢ocuklarin 21 kiz 26 erkek olmak lzere toplamda
47 kisi oldugu, yas ortalamalarinin 9.1 oldugu;. 6n ergenlik donemindeki cocuklarin ise 21’inin kiz,
27’sinin erkek olmak uzere toplam 48 kisi oldugu, yas ortalamalarinin 13.1 oldugu gorilmektedir.
Bununla beraber katilimcilarin 69’u daha 6nce anaokulunu gitmisken 26’si gitmemislerdir. Ebeveyn
meslekleri agisindan anneler herhangi bir profesyonel meslekte calismamakta, babalar ise genellikle
ciftgilik ve hayvancilik isleriyle ugrasmaktadir. Cocuklarin genellikle 4-6 kardese sahip olduklari ve
ortanca ¢ocuk olduklari goriilmektedir. Son olarak ¢ocuklar kendi sosyo ekonomik durumlarini genellikle
orta seviyeli olarak gérmektedirler.

Veri Toplama ve Analiz

Arastirmada veriler demografik bilgi formu ve gorlisme formu araciligiyla toplanmistir. Demografik
bilgi formunda g¢alisma grubunun 6zelliklerine dair bilgiler istenmistir. Gériisme formu da arastirmacilar
tarafindan olusturulmus ve c¢ocuk gelisimi ve egitimi alaninda bir uzmanin goérisiine sunulmustur.
Gorusme formunda gocuklarin giinliik yasamda daha sik iletisim ve etkilesimde bulundugu kisiler olan
annelerini, babalarini, 6gretmenlerini ve arkadaslarini nasil mutlu ettikleri ve bu kisilerin ne yaparlarsa
kendilerinin mutlu olabildiklerine dair sekiz soru ve mutlulugun tanimina dair genel bir soru yer
almaktadir. Bu sorular; Baban ne yaptiginda mutlu olursun?,Babani mutlu etmek icin ne yaparsin?,
Annen ne yaptiginda mutlu olursun?, Anneni mutlu etmek igin ne yaparsin?, Ogretmenini mutlu etmek
icin ne yaparsin?, Ogretmenin seni mutlu etmek icin ne yapar?, Arkadaslarini mutlu etmek igin ne
yaparsin?, Arkadaslarin seni mutlu etmek igin ne yapar? Ve sence mutluluk nedir? Sorularidir.
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Veriler resim dersi esnasinda sinif 6gretmeni tarafindan formlar araciliflyla elde edilmistir. Bu
kapsamda 6gretmene arastirmayla ilgili gerekli bilgiler verilmis, arastirmaya katilimin génulltliik esasina
dayali oldugu c¢ocuklara ifade edilmistir. Bitlin cocuklar sozlii olarak gonilli olduklarini ifade ettikten
sonra gocuklarin hem rahat resim gizmeleri hemde formlari doldururken birbirlerinin distincelerinden
etkilenmemeleri icin ayri oturmalari saglanmistir. Cocuklara gériisme formu verilmeden 6nce 6n hazirlik
olmasi amaciyla ¢ocuklardan mutlulukla ilgili bir resim ¢izmeleri istenmistir. Cizilen resimler arastirma
kapsamina dahil edilmemistir. Resim giziminin istenmesinin sebebi cocuklari mutlulukla ilgili disinmeye
sevketmek ve daha nitelikli verilerin elde edilmesini saglamaktir. Cocuklar ilgili formu doldurduktan
sonra arastirmacilar tarafindan verilerin analizine gegilmistir.

Elde edilen verilerin analizi igerik analizi ydntemiyle yapilmistir. Cocuklara iliskin cevap formlari K1,
K2 (katihmci 1,2) seklinde numaralandirilmistir. Daha sonra ayni sorularin cevaplari form numaralariyla
beraber tek bir dosyada bilgisayar ortamina aktarilmistir. Cocuklarin sorulara verdikleri cevaplar tekrar
tekrar okunarak ortaya cikarilabilecek kategori ve temalara iliskin arastirmacilar arasinda fikir als
verisinde bulunularak goris birligine varilmistir. Cocuklarin goérislerinin analizi sonucu elde edilen
bulgular kategori ve tema olarak siniflandirilarak frekanslari verilmistir. Elde edilen veriler ise gelisimsel
acidan tartisilmis ve yorumlanmistir.

Gegerlik ve Giivenirlik

Verilerin glvenirliliginin hesaplanmasinda Miles Huberman’in onerdigi yontem kullaniimistir. Bu
dogrultuda verilerin %20’lik kismi ikinci bir arastirmaci tarafindan kodlanmis ve aralarindaki tutarhhk
degerleri tespit edilmistir. Bu yonteme gore kabul edilebilir en distik uyum degerinin %70 olmasi
gerekmektedir (Miles ve Huberman, 1994,s.64). Bu arastirmada, kodlayicilar arasindaki uyum yizdesi
%86 olup kabul edilebilir diizeyde oldugu gorilmistlr. Nitel arastirmalarda gecerlik; inandiricilik,
aktarilabilirlik, tutarhk, teyitedilebilirlik sartlarinin yerine getirilmesiyle saglanabilir (Yildurm ve Simsek,
2013). Bu dogrultuda inandiriciigin saglanmasi amaciyla veriler ¢cocuklarin dogal ortamlarindan biri olan
sinif ortaminda ve givenli bir kisi olan 6gretmenleri tarafindan elde edilmistir. Aktarabilirlik sartinin
saglanmasi amaciyla oOzellikle katihmcilar amagh orneklem yoéntemiyle segilmis ve c¢ocuklarin
distncelerinden 6rnekler bulgular kisminda verilmistir. Zaman ve olgularin siirekli degismesinden dolayi
nitel arastirmalarin sonuglarinin  tutarhligit ve teyitedilebilirligi mimkin olmamakla beraber
arastirmacilar veri toplama araglarinin olusturulmasi, verilerin toplanmasi ve analiz edilmesi siireglerinde
tutarlilig kismen saglayabilirler (Yildirm ve Simsek, 2013, s.306). Bu dogrultuda gériisme formu uzman
gorusiine sunulmus, verilerin dijital ortama aktarilmasi ve kodlanmasi siregleri veri kaybina yol
acmayacak sekilde yapilmis ve her iki arastirmaci da bu siireglerde aktif rol oynayarak verilerin nesnel
degerlendirilmesi saglanmaya calisiimistir. Teyit edilebilirlik agisindan ise analiz ve yorumlama siirecinde
ham verilere sirekli dontsler yapilmistir.

Bulgular
Cocuklarin Mutluluk Algilari

Oncelikle katilimcilara “Sence mutluluk nedir?” sorusu ydneltilmistir. Katilimcilardan alinan cevaplara
gore olusturulan kategori ve alt kategoriler Tablo 2’te gosterilmistir.

Tablo 2.
Cocuklarin Mutlulugun Tanimina iliskin Gériislerinin Kategori Ve Alt Kategorilere Gére Frekans Dagilimi.
Kategori Alt kategori n
iyilik yapma 11
Sevdiklerinle beraber olma 10
Sonug .
Ozglirce davranma 13
Mutluluk -
Eglenme 3
algisi
Amag Hayatin amaci 11
Sevme 28
Duygu-Durum
Heyecanlanma 11
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Gulimseme 9

Tarif edilememezlik ifade edememe 6

Tablo 2 incelendiginde katilimcilarin mutluluk algilarinin dort kategori altinda toplandigi
gorilmektedir: Sonug, amag, duygu-durum ve tarif edilememezlik. Katilimcilara gére mutluluk bir olayin-
durumun sonucudur, insan eylemlerin amacidir, anlik bir duygu-durumudur ve tarif edilemezdir.
Katihmcilarin mutlulugun tanimina iliskin verdikleri cevaplar kodlarina gore sirayla asagidaki gibi
orneklendirilebilir:

K12: “Mutluluk, birisinin bize bir sey yapmasi veya vermesidir.”
K5: “Mutluluk, ailemle birlikte olmaktir.”
K42: “Mutluluk, sevdigimiz kisilerle beraber istedigimiz seyleri yapmaktir.”
K23: “Mutluluk, eglenmektir.”
K19: “Mutluluk, insanin en sevdigi ve arzuladigi seydir, mutlu olmak icin ne yapsak ayip degil.”
K68: “Mutluluk, insanin icindeki en biiyiik duygudur, sevgidir.”
K71: “Mutluluk, agzimiz kulaklarimiza kadar geldiginde ortaya ¢ikan seydir, giiliimsemektir.”
K85: “Kelimelerle tarif edilemez.”
Cocuklarin Mutlu Etme Yollan

Cocuklarin anne, baba, 6gretmen ve arkadaslarini nasil mutlu ettiklerine iliskin yoneltilen sorulara
verdikleri cevaplarin gelisim diizeyi ve cinsiyete gore dagilimi Tablo 3’de gosterilmektedir.

Tablo 3.
Cocuklarin Anne, Baba, Ogretmen Ve Arkadaslarini Mutlu Etmeye Yénelik Gériislerinin Kategori Ve Alt
Kategorilere Gére Frekans Dagilimi.

Kategori Alt kategori Orta cocukluk  Onergenlik Kiz  Erkek
Hediye alma 25 8 18 15
. | Akademik basari gosterme 14 12 10 16
Anneyi mutlu isteklerini yerine getirme 17 9 13 13
etme yollari
Nitelikli zaman gecirme 7 18 15 10
Yardim etme 17 10 12 23
Hediye alma 3 5 4
Bab | Akademik basari gbsterme 25 16 19 9
abayl mutiu isteklerini yerine getirme 20 8 13 15
etme yollari
Nitelikli zaman gegirme 15 5 10 10
Yardim etme 13 22 10 25
Hediye alma 12 11 10 13
Ogretmeni Akademik basari gosterme 43 35 38 40
mutlu etme isteklerini yerine getirme 18 3 9 12
yollari Nitelikli zaman gegirme 6 9 10 5
Dersin diizenini bozmama 15 12 13 14
Hediye alma 8 15 13 10
Arkadas! Nitelikli zaman gegirme 7 7 8 6
mutlu etme P
lyi iliskiler kurma 34 27 29 32
yollar
Oyun oynama 20 3 7 16
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Tablo 3 incelendiginde cocuklarin annelerini nasil mutlu ettikleri sorusuna dair goruslerinin hediye
alma, akademik basari gésterme, isteklerini yerine getirme, nitelikli zaman gegirme ve yardim etme alt
kategorilerinde toplandigi goriilmektedir. Katilimcilar genel olarak annelerini mutlu etmek igin ona gigek,
elbise, bilezik ve gizdikleri resimleri hediye ettiklerini ifade ederken orta ¢ocukluk dénemindeki ¢cocuklar
ergenlere gore daha ¢ok annelerine hediye almakla onlari mutlu ettiklerini belirtmislerdir. Akademik
basari gésterme alt kategorisinde, ¢ocuklar genellikle ders ¢alisma, yliksek not alma, okuma, ¢aliskan
olma gibi dusunceler ifade etmislerdir. Bu alt kategoride yas ve cinsiyet degiskenleri benzerlik
gostermektedir. isteklerini yerine getirme alt kategorisinde ¢ocuklar annelerini mutlu etmek icin onun
sozliinu dinlediklerini, onu uzecek davranislarda bulunmadiklarini, istediklerini yaptiklarini ifade
etmiglerdir. Orta cocukluk dénemindeki ¢ocuklar annelerin isteklerini yerine getirerek onu daha fazla
mutlu ettikleri konusunda ergenlere gére daha fazla goriis belirtmislerdir. Nitelikli zaman gegirme alt
kategorisinde gocuklar annelerini sevgileriyle, gonliini ¢elerek, beraber oynayarak ve sohbet ederek
mutlu ettiklerini dile getirmislerdir. On ergenler orta dénem cocuklarina gére anneleriyle duygusal ve
birlikte zaman gegirerek onlari daha ¢ok mutlu ettiklerini distinmuslerdir. Katilimcilarin annelerini mutlu
ettikleri yollardan biri de yardim etme alt kategorisidir. Bu alt kategoride orta dénem ¢ocuklari ergenlere
gore, erkeklerde kizlara gore daha ¢ok annelerine yardim ederek onlari mutlu ettiklerini ifade
etmiglerdir.

Tablo 3’te ¢ocuklarin babalarini mutlu etme yollarinin anneyle benzer oldugu gérilmektedir. Buna
karsin alt kategorilerdeki ifadelerin sikligi, ebeveynin anne veya baba olma durumuna gore
degisebilmektedir. Katilimcilar annelerini mutlu etmek icin hediye alma alt kategorisinde, babalarini
mutlu etmek iginse nitelikli zaman gegirme konusunda daha fazla goris bildirmistir. Bununla beraber
orta donem g¢ocuklarinin akademik basari gésterme, isteklerini yerine getirme, nitelikli zaman gegirme alt
kategorilerinde 6n ergenlere gore daha ¢ok fikir beyan ettikleri, kiz gocuklarin ise erkek ¢ocuklarina gore
akademik basari géstermede babalarini mutlu ettikleri goriilmektedir. Ayrica yardim etme kategorisinde
on ergen ve erkek cocuklari digerlerine gére daha ¢ok goris bildirmislerdir. Cocuklarin bu kategorilere
iliskin ifadeleri anneye benzer olmakla birlikte 6zellikle yardim etme kategorisinde babayr mutlu etme
yollarina 6zgii farkliliklar gériilebilmektedir. Ornegin, katilimcilar, “babamla beraber tarlaya gidip onunla
zararli otlari koparmada yardimci oldugumda babami mutlu ederim”, “ahirda hayvanlarin yemini verme
de yardim ettigimde”, “babama yardim etmek icin traktérle tarla siirerim” gibi yardim davraniglariyla
babalarini mutlu ettiklerini belirtmistir.

Cocuklarin 6gretmenlerini nasil mutlu ettikleri sorusu ile ilgili verdikleri cevaplar incelendiginde,
¢ocuklar anne-babalari igin belirttikleri gérislerden farkli olarak yardim etme davranislari yerine, dersin
diizenini bozmama davranislarina yer vermistir. Cocuklar anne-babalarina oranla akademik basari
gostermede O6gretmenlerini daha ¢cok mutlu ettiklerini diisinmektedir. Fakat nitelikli zaman gegirme
kategorisinde katilimcilar anne-babalarina gore 6gretmenleri icin daha az goris belirtmistir. Yine anne
babalarda oldugu gibi orta dénem cocuklarinin 6gretmenin isteklerini yerine getirme konusundaki
fikirleri ergenlere gore daha fazladir. Dersin diizenini bozmama konusunu ¢ocuklar “6gretmeni ¢ok fazla

bagirtip yormam”, “ders anlatirken séziinii kesmem”, “derste konusmam”, “teneffiis bittiginde sessizce
yerime otururum” seklinde ifade etmislerdir.

Cocuklarin arkadaslarini mutlu etmeye dair gorisleri incelendiginde verilen cevaplarin hediye alma,
nitelikli zaman gegirme, iyi iliskiler kurma ve oyun oynama seklinde oldugu goriilmektedir. Anne, baba ve
ogretmenden farkli olarak ¢ocuklar arkadaslariyla iyi iliskiler kurarak ve onlarla oyun oynayarak onlari
mutlu etmektedirler. Bu iki kategori incelendiginde orta ¢ocukluk dénemindeki ¢ocuklarin ergenlere
gore; oyun oynama kategorisinde ise erkeklerin kizlara oranla daha fazla gorus belirttikleri gérilmustir.

Cocuklarin Mutlu Olma Yollari

Arastirmanin son sorusu olan annen, baban, 6gretmenin ve arkadaslarin ne yaptiginda mutlu olursun
sorusuna iliskin katilimcilarin verdigi cevaplarin analizi Tablo 4’te verilmistir.
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Tablo 4.
Cocuklarin Anne, Baba, Ogretmen Ve Arkadaslari Tarafindan Nasil Mutlu Edildiklerine iliskin Gériislerinin
Analizine Gére Kategori Ve Alt Kategorilerin Frekans Dagilimi.

Orta On

K i Alt k i K Erkek
ategori t kategori cocukluk ergenlik 1Z rke
) Hediye alma 14 3 12 5
Annenin isteklerini yerine getirme 19 35 14 40
mutlu etme Onavl 3 3
yollari naylama 5 5
Sevme 22 9 14 16
Hediye alma 14 18 15 17
Babanin mutlu isteklerini yerine getirme 10 11 9 12
etme yollari Onaylama 8 7 8 7
Sevme 20 9 11 18
. Yiiksek not verme 4 27 12 19
Ogretmenin - - .
Istenilen etkinlikleri yapma 15 3 7 11
mutlu etme
yollari Onaylama 12 6 11 7
Sevme 9 9 8 10
Olumlu iligkiler kurma 10 15 13 11
Arkadaglarin Sevme 12 11 9 14
mutlu etme Hediye alma 7 8 6 9
yollar isteklerini yerine getirme 4
Oyun oynama 17 5 8 14

Tablo 4’te gocuklarin anne ve babalari ne yaptiginda mutlu olduklarina dair verdikleri cevaplar analiz
edildiginde benzer sekilde hediye alma, isteklerini yerine getirme, onaylama, ve sevme alt kategorilerinin
ortaya ciktig1 gorilmektedir. Katilimcilar hediye alma kisminda genellikle anne babalarinin kendilerine
oyuncak, bisiklet, oyuncak araba, ayakkabi, telefon hediye ettiklerinde mutlu olduklarini ifade ederken,
isteklerini yerine getirme kategorisinde daha c¢ok istedikleri yemeklerin yapilmasi, istediklerinde
telefonlarinin verilmesi distncelerini ifade etmislerdir. Onaylama kategorisinde katilimcilar basarih
olduklarinda anne babalarinin onlara aferin demeleri, sevinmeleri, oyun oynamak istediklerinde izin
vermeleri, kendilerine deger vermelerinin kendilerini mutlu ettigini belirtmislerdir. Sevme kategorisinde
katiimcilar anne babalari kendilerini Optugiinde, sarildiginda, sevdiginde, beraber gilizel vakit
gecirdiklerinde, tarlaya geziye ciktiklarinda, kendileriyle oyun oynadiklarinda mutlu olduklarini dile
getirmislerdir.

Anne babalari ne yaparlarsa mutlu olduklarina iliskin veriler karsilastirilmal olarak incelendiginde 6n
ergen ve erkek katilimcilar orta donem c¢ocuklari ve kizlara gore istekleri yerine geldiginde mutluluga
iliskin daha fazla goris belirtmislerdir. Bu istekleri 6zellikle istedikleri yemeklerin yapilmasi ve telefonla
oynamaya izin verilmesidir. Orta ¢ocukluk dénemindeki katilimcilar ebeveynleriyle paylasma, onlarla
beraber vakit gecirme, onlarla duygusal bir bag kurma davranislarinda ergenlere gére daha fazla mutlu
olmuslardir. Ayni zamanda erkekler kizlara gére babalariyla beraber vakit gegirdiklerinde mutlu
olduklarina dair daha fazla goris belirtmislerdir.

Ogretmenleri ne yaparsa kendilerinin mutlu olduguna dair katilimcilarin gorisleri incelendiginde
anne ve babaya benzer sekilde onaylama ve sevme kategorilerinin oldugu; farkli olarak yiiksek not verme
ve istenilen etkinlikleri yapma alt kategorisinde daha fazla goris ifade ettikleri goriImastir. Ergen ve
erkek katimcilar 6gretmenin kendilerine yiksek not vermesinden daha ¢ok mutlu olduklarini
belirtirken; orta c¢ocukluk dénemindeki cocuklar hem istenilen etkinliklerin yapilmasi hem de
ogretmenlerinin kendilerini onaylamasi konusunda ergenlere gore daha fazla goris belirtmislerdir.
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Arkadasin ne yaptiginda mutlu olursun sorusuna iliskin katilimcilarin verdikleri cevaplarin analizinde
olumlu iliskiler kurma, sevme, hediye alma, kendi isteklerini yerine getirme ve oyun oynama kategorileri
ortaya cikmistir. Orta ¢ocukluk donemindeki katiimcilar ergenlere gére erkeklerde kizlara goére oyun
oynama konusunda daha fazla goris belirtmislerdir.

Tartigma ve Yorum

Bu arastirmanin amaci kirsal kesimden katilimcilarin mutluluga iliskin algilarinin nasil oldugunu;
cinsiyet ve gelisim dénemlerinin bir farklihk gosterip gostermedigini tespit etmektir. Bu kapsamda orta
¢ocukluk dénemi ve 6n ergenlik donemindeki katilmcilara mutlulugun ne oldugu, cevresindeki insanlari
(anne, baba, 6gretmen ve arkadas) nasil mutlu ettikleri ve onlar ne yaptiginda mutlu olduklarina dair
sorular yoneltilmistir. Bu dogrultuda arastirma bulgulari dort baslik altinda tartisilmis ve yorumlanmistir.

Cocuklarin Mutluluk Algisi

Mutlulugun tanimina iliskin elde edilen bulgular incelendiginde mutlulugun bir baskasina iyilik etme,
ozglir secimler yapma, eglenme, sevdikleriyle beraber olma gibi eylemlerin sonucu, insan eylemlerin en
6nemli amaci, anhk olumlu bir duygu veya giiliimseme durumu ve tarif edilemezlik olmak Uzere dort
kategoride tanimlandigi bulunmustur. insanlarin iyilik yapma, sevdikleriyle beraber olma ve eglenme gibi
daha cok digerleriyle iletisim ve etkilesimin gerekli oldugu sosyal iliskiler mutlulugu artirmaktadir. Sosyal
iliskiler yiiksek mutluluk igin gereklidir ve sosyal iliski olmadan yiiksek bir mutluluk gergeklesmemektedir
(Diener ve Seligman, 2002). Mutluluk ile 6zgurlik arasindaki iliski farklilk gésterebilmektedir. Bireyselci
goris insanin istedigi seyleri yapmasinin onun mutlulugunu arttirdigini; toplumsalci goriis ise tam tersini
ifade etmektedir (Veenhoven, 2000). Her bakimdan mutluluk ile 6zgirliik arasinda gicli bir iliskinin
oldugu kabul edilmistir (Veenhoven, 2000; Inglehart, Foa, Peterson ve Welzel 2008; Vintimilla, 2014).
Cocuklarin ifade ettigi mutlulugun insan eylemlerinin bir amaci olmasi seklindeki tanimlamanin kokeni
eskilere dayanmaktadir. Tarih boyunca filozoflar mutlulugu insan eyleminde en yilksek ve en iyi
motivasyonu olarak gérmektedirler (Diener, 1984; Buyukduvenci, 1993; Selim, 2008). Bu arastirmada
mutlulugun olumlu duygular ve gilimseme ile tanimlanmasi literatlirle de benzerlik gostermektedir.
Yapilan arastirmalarda olumlu duygularin mutlulugun artisinda 6nemli bir etken oldugu (Cohn ve
arkadaslari, 2009) ve pozitif duygulu kisilerin genellikle gilimseyen-mutlu bir yiiz yapisina sahip oldugu
saptanmistir (Sanchez ve Vazquez, 2014). Mutluluga iliskin yapilan bir diger tanim kategorisi ise
mutlulugun tarif edilememezligidir. Mutlulugun karmasik yapisi literatiirde sik¢a ifade edilmistir
(Seligman, 2007). Genel olarak bakildiginda katilimcilarin mutlulugun tanimina iliskin ifade ettigi
goruslerin literatiirle uyumlu oldugu gorilmektedir.

Cocuklarin Mutlu Etme ve Mutlu Olma Yollari

Orta ¢ocukluk ve 6n ergenlik donemindeki katilimcilarin ¢evresindeki kisileri nasil mutlu ettiklerine
dair gorisleri incelendiginde katihmcilarin ¢evresindeki kisilerin rollerine gore, onlari mutlu etmek icgin
basvurduklari ortak ve farkli yéntemlerin oldugu sonucuna ulasiimistir. Katiimcilar gevresindeki kisilerin
rolleri fark etmeksizin onlara hediye alma, onlarla birlikte nitelikli zaman gecirme davranislarinin onlari
mutlu ettiklerini distnmektedirler. Katihmcilar arkadaslarini mutlu etme yollarindan farkli olarak
akademik yeterlilik gosterme ve isteklerine uyma yoluyla anne, baba ve 6gretmenlerini mutlu ettiklerini
ifade etmektedirler. Cevresindeki kisileri mutlu etme ile ilgili diger farkliliklara bakildiginda katihmcilar,
yardim etme davranislariyla ebeveynlerini, dersin diizenini bozmamakla 6gretmenlerini, olumlu iliskiler
kurma ve oyun oynama davranislariyla da arkadaslarini mutlu ettiklerini diisinmektedirler.

Katilimcilarin gevresindeki insanlar tarafindan mutlu edilme yollarina bakildiginda anne ve
babalari icin benzer ifadeler kullandiklari gériilmektedir. ifadelerden ortaya cikan alt kategoriler hediye
alma, isteklerini yerine getirme, onaylama ve sevmedir. Hediye alma ve isteklerin yerine getirilmesi
konularinda 6gretmen icinde ayni dislinceleri ifade eden katilimcilar ek olarak, 6gretmenin yiksek not
verme ve istedikleri etkinlikleri yapma davranislarinin kendilerini mutlu ettigini bildirmislerdir.
Katilimcilar arkadaslarinin kendileriyle olumlu iliskiler kurma, sevme, hediye alma, isteklerini yerine
getirme ve oyun oynama durumlarinda mutlu olduklarini ifade etmislerdir.
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Sonuglar ¢ocuklarin mutlu olma yollariyla digerlerini mutlu etme yollari arasinda bir paralellik
gosterdigini ortaya koymaktadir. Bireyin sevdikleriyle zaman gegirmesi, onlarla duygusal yakinlik
yasamasi, hediyelesmesi mutlulugun énemli sebeplerinden biridir (Seligman, 2007). Ozellikle bireylerin
degerlendirecek bos zamana sahip olmasi ve bu zamani c¢evresindeki bireylerle gecirmesi kendi
mutluluklarina olumlu katki saglamaktadir (Whillans, Dunn, Smeets, Bekkers ve Norton, 2017). Buna
paralel olarak ¢ocuklarin ebeveyn ve 6gretmenlerinin isteklerine uymasi, akademik yeterlilik gostererek
onlari mutlu ettigini sdylemesi, arkadaslariyla iyi iligkiler igerisinde olmasi kendisini ¢evresine onaylatma
ve gevreye ait olma ihtiyacinin bir sonucu olabilir. Calismalar sosyal kabul gérme ve aidiyet hissinin
mutlulukla olumlu iliskisini ortaya cikarmistir (Goodman, Gibson, Keiser, Gitari ve Raimer-Goodman,
2018; Myers, 2000). Ayrica ¢ocuklarin arkadaslariyla oyun oynayarak onlari mutlu etme ve mutlu olma
distncesi gelisimlerinin tipik bir 6zelligidir. Clinkld bu dénemdeki cocuklar oyun araciligiyla sosyallesme,
o6grenme gibi ihtiyaglarini gidermektedir (Ulutas, 2011).

Cocuklarin  cevresindeki kisilerden hediye almasi veya onlara hediye vermesi mutlulukla
iliskilendirilen ©6nemli konulardan birisidir. Gelisimleri geregi oyuna meyilli olmalari dolayisiyla,
¢ocuklarin yeni oyuncaklari hediye olarak almasi gocuklari her zaman mutlu etmektedir (Egemen, Yilmaz
ve Akil, 2004). Benzer sekilde hediyelesmek yetiskinleri de mutlu etmektedir (Dunn, Aknin ve Norton,
2008). Cocuklar diger kisileri mutlu etmek icin onlara hediye vermenin yaninda yardimda bulunurak da
onlar mutlu ettiklerini ifade etmislerdir. Kirsal kesimde hayvancilik ve tarimla ugrasan toplumlarda
kadinlar ve erkekler benzer sekilde evin gecimi icin yogun bir sekilde calismaktadirlar (Berkes, 2018). Bu
durum arastirma sonuglarina da yansimistir. Katihmcilar ebeveynlerine tarla ve hayvancilik islerinde
yardim ederek onlari mutlu ettiklerini ifade etmistir. Cink( gecim ekonomisine dayanan ve ¢ocuklarin
yetiskin etkinliklerinden dislanmadigi topluluklarda gocuklar topluluk etkinliklerini aktif bir sekilde
gozlemlemekte ve bu etkinliklere katilma yoluyla hem becerilerini gelistirmekte hem de iyi olma
durumlarini artirmaktadir. Cocuklarin ailenin gegimine katilimi ise bakim verenlerce desteklenmektedir
(Goncl, Mistry ve Moiser, 2000).

Bu arastirma da c¢ocuklarin ders calisma, akademik basari gosterme gibi akademik yeterlilikler
gostererek ve ozellikle dersin kurallarina uyarak 6gretmenlerini mutlu ettikleri dislincesinin yaygin
oldugu gorilmastir. Gelisimsel olarak incelendiginde her ne kadar sadece orta ¢ocukluk déneminde
basari duygusunun etkin oldugu soylenebilse de bireyin tim egitim yasaminda bu disliincenin hakim
oldugu soylenebilir (Senemoglu, 1997). Buna ek olarak ¢ocuklarin derste konusmama, 6gretmeni
yormama, sessizce dinleme gibi dersin kurallarina uyarak 6gretmenlerini mutlu ettikleri bulgusu,
egitimde geleneksel ydntemlerinin kullanildiginin gostergesi olabilir. Clinkii geleneksel yontemde
o6gretmen anlatici, 6grenci ise sessiz, dinleyici rolindedir (Sahin, 2005).

Mutluluk Algisinda Cinsiyet Farkhlig

Arastirmada kiz ve erkeklerin mutlu olma veya mutlu etmeye iliskin gorislerinde bazi farkliliklar
bulunmustur. Erkekler ebeveynlerini yardim etme davraniglariyla, arkadaglarini da oyun oynama
davranislariyla da daha g¢ok mutlu ettiklerini dugtintirken, kizlar 6gretmenlerini nitelikli zaman gegirme ve
babalarini da akademik basari gosterme durumlariyla mutlu ettiklerini ifade etmislerdir. Cevresindeki
insanlarin kendilerini mutlu etme yollari konusunda erkekler; anneleri igin isteklerini yerine getirme,
babalari ve arkadaslari icin kendileriyle nitelikli zaman gecirme, 6gretmenleri icin ise sinavlarda yuksek
not verme konusunda kizlara gére daha fazla goris belirtmislerdir.

Erkeklerin ebeveynlerine yardim etme davranislariyla onlari mutlu etme diisiincesi kirsal kesimde
agir is glicine duyulan gereksinimin sonucu olabilir. Erkeklerin oyun konusunda kizlardan daha fazla
distince belirtmesi geleneksel toplum yapisindan kaynaklanabilir. Clinkii geleneksel toplumda erkeklerin
dis mekanlarda oyun oynamasi kizlara gore daha kabul edilebilir. Sosyallesme ve iletisim konusunda
kizlarin erkeklerden daha ilerde gelisim gostermesinin sonucu olarak kizlarin erkeklere oranla
o6gretmenleriyle nitelikli zaman gecirerek mutlu olma gorislerinin ortaya ¢iktigi sdylenebilir.

Yapilan arastirmada erkeklerin mutluluga iliskin algilari daha somut iken kadin katihmcilarin maddi
olmayan faktérlerle mutlulugu iliskilendirmeleri daha fazla bulunmustur (Ozsen, 2015). Bu arastirmada

422



BASARAN & OGRETIR OZCELIK — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 400-429

da erkeklerin kizlara oranla daha fazla somut istekleri ifade etmesi ve kizlarin ise daha ¢ok duygusal
icerikli faktorleri belirtmesi literatiirle uyumluluk géstermektedir (ismen, 2001; Tugrul, 1999; Seyis, Yazici
ve Altun, 2013). Cinsiyete iliskin yapilan nicel ¢alismalarda cinsiyetin mutlulukla ilgili yeterli ipuglari
vermeyebilecegi gorlisi yaygindir (Myers, 2000). Yapilan galismalarda da cinsiyet ve mutluluk ile ilgili
bulgular tutarhlik géstermemektedir. Bazi ¢calismalarda fark yokken, digerlerinde olabilmektedir. Bozkus,
Cevik ve Ucdoruk (2006) ile Lépez-Pérez ve Ferndndez-Castilla’nin (2018), calismalarinda mutluluk
konusunda cinsiyetler arasinda bir fark bulunmazken, Akin ve Sentiirk (2012) tarafindan yapilan
¢alismada kadinlarin mutluluk diizeylerinin erkeklerden daha fazla oldugu bulunmustur. Benzer sekilde
bireylerin hayatinda ki mutlu ve mutsuz durumlarin incelendigi bir ¢alismada da kadinlar, erkeklerden
daha fazla mutlu veya mutsuz duygulari bildirmistir (Cameron, 1975). Bu durum da kadinlarin duygu
durumlarinin erkeklere gore daha degiskenlik gosterdigini sdylemek mimkindir (George ve dig., 1996).

Mutlulukta Yas Farkhlig

Yas, mutlulukla ilgili arastirmalarda incelenen degiskenlerden biridir (Myers, 2000). Bu arastirmada
da orta ¢ocukluk ve 6n ergenlik doneminde olan katilimcilarin mutluluga iliskin goéruslerinin benzer olsa
da aralarinda bazi farkhhklarin oldugu bulunmustur. Orta ¢ocukluk dénemindeki ¢ocuklar ebeveynlerini
mutlu etmek icin akademik basari gosterme, isteklerini yerine getirme, hediye alma konularinda
ergenlere kiyasla daha fazla goris bildirmislerdir. Ergenler ise anneleriyle nitelikli zaman gegirme,
babalarina yardim etme ve arkadaslarina ise hediye alma davranislarinda bulunarak onlari daha ¢ok
mutlu ettiklerini ifade etmislerdir. Arkadaslarini mutlu etme konusunda da orta dénem cocuklari
arkadaslariyla oyun oynayarak onlari mutlu ettiklerini ifade etmistir.

Katihmcilarin cevresindeki bireyler ne yaptiklarinda mutlu olduklarina iliskin orta c¢ocukluk
doénemindeki cocuklar anne-babalariyla nitelikli zaman gegirme kategorisinde ergenlere goére daha fazla
gorus beyan etmislerdir. Benzer sekilde bu dénemdeki ¢cocuklar 6gretmenlerinin kendilerini onaylamasi
ve istedikleri etkinlikleri yapmasindan dolayr mutlu olduklarini ifade etmistir. Yine orta gocukluk
donemindeki cocuklar ergenlere gore arkadaslarinin kendileriyle oynama kategorisinde daha ¢ok fikir
Uretmistir. Ergenler mutlu olma yollari hakkinda anneleri kendi isteklerini yerine getirdiginde ve
ogretmenleri yiiksek notlar verdiginde orta donem cocuklarina gére daha fazla gorus belirtmislerdir.

Cocuklarin mutluluga iliskin gorisleri yaslarinin gelisim 6zellikleriyle benzerlik géstermektedir. Orta
doénem cocuklari ergenlere gore ebeveynlerine ve 6gretmenlerine daha bagimhdirlar ve onlari mutlu
etmek icin daha fazla sey yapmalari muhtemeldir. Benzer sekilde orta donem gocuklari ergenlere gore
arkadaslariyla oyun oynadiklarinda ve 6gretmenleri istedikleri etkinlikleri yaptiklarinda daha fazla mutlu
olduklarini ifade etmektedir. Cocuklarin istedikleri etkinlikler ise genellikle serbest ve dis mekan
oyunlaridir. Bu durum ilkokul yillarinda sadece sinif ici etkinliklerin yapilmasinin cocuklarin mutlulugunu
olumsuz etkiledigine isaret etmektedir. Oyun herkes icin gerekli oldugu gibi 6zellikle kiiguk yastaki
cocuklar icin temel bir gereksinimdir (Demiriz ve Ulutas, 2016; Unal, 2009). Ayrica ¢ocuklarinda dabhil
edildigi genis bir érneklem Uzerinde yapilan arastirmada da okul, is gibi mekanlarin disinda serbest
zaman gegiren kisilerin mutlulugu daha fazla rapor ettigi gdrilmistiir (Cameron, 1975). ilkokul dénemi
akademik basarinin 6nemsendigi donem olmasi sebebiyle (Simer ve Sendag, 2009) bu doénemdeki
cocuklar tarafindan basarili olarak yetiskinleri mutlu etme fikri daha sik belirtilmistir. Kirsal bolgelerde
aktif isgliciine duyulan ihtiyactan dolayl ergenler babalarina islerinde yardim ederek onlari mutlu
ettiklerinin farkindadirlar (Gulgubuk, 2012). Ayni zamanda bu durum cocuklarin da mutlu olmasini
saglayabilmektedir. Ayrica orta ¢ocukluk dénemindeki cocuklar ve ergenlerle yapilan bir ¢alismada da
arkadaslarla birlikte olmak, 6vilmek, iyi notlar almak, eglence ve yardim temalarinin her iki yas
grubunda da benzer oldugunu ortaya koymustur (Lopez-Pérez ve Fernandez-Castilla, 2018).

Yas degiskeniyle ilgili yapilan calismalar genellikle yetiskin baglaminda cahsilmistir. Calismalarda
genglerin yasllara gore daha mutlu oldugu, her yas grubunda da ¢ok mutlu ve mutsuz insanlarin oldugu
(Myers, 2000), hatta dyle ki insanin ayni anda bile hem mutlu hem mutsuz olabilecegi ifade edilmektedir
(Larsen, McGraw ve Cacioppo, 2001). Ayrica arastirmalarda yas degiskenin mutlulukla bir iliskisinin
olmadigl veya calisma sonuglarinin genellikle celiskili oldugu ifade edilmekte, 6zellikle yastan ziyade
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bireylerin mizag gibi 6zelliklerin iliskili arastirmalar da degisken olarak ele alinmasi tavsiye edilmektedir.
(Myers, 2000; Mroczek ve Kolarz, 1998; Frijters ve Beatton, 2012).

Katilimcilarin gériglerinin analizi sonucunda mutluluk bir olayin-durumun sonucu, insan eylemlerin
amaci, anlik bir sevgi duygusu veya giilimseme durumu ve tarif edilememezlik olarak tanimlanabilir.
insanlar hayatinda mutlulugu amag edinmekle beraber, ayni zamanda cevresindeki diger insanlarin da
mutlulugu icin cabalamakta, eylemde bulunmaktadir (Dutt ve Radcliff, 2009 s.45). Mutluluk bireyin sevgi
gibi 6znel duygu durumuyla iliskili olmakla beraber o6zellikle gulimseme fiili mutlulugun en buyuk
gostergelerinden biri olarak kabul edilmektedir (Seligman, 2007).

Arastirma bulgularinda bireylerin mutlu etme yontemleri ile mutlu olma yontemleri arasinda yiliksek
oranda benzerlik ¢ikmaktadir. Ayrica Tablo 3 ve Tablo 4’teki ifade edilen goriislerin toplam sayilarina
bakildiginda ¢ocuklarin mutlu olma yollarindan ziyade, digerlerini mutlu etme yollari hakkinda daha fazla
goris ifade ettikleri gérilmektedir. Yapilan arastirmalarda da bireyler digerlerini mutlu etmek igin bir
seyler yaptiklarinda, ¢caba gosterdiklerinde kendilerini daha fazla mutlu hissettikleri bulunmustur (Dunn,
Aknin ve Norton, 2008; Seligman, 2007).

Arastirmanin kirsal kesim érnekleminde yapilmasi kismen bulgulara da yansimistir. Ergenler ve erkek
¢ocuklar anne ve babalarina yardim etme konusunda daha fazla fikir beyan etmistir. Bu durum kirsal
alanda tarim ve hayvancilikla ilgilenen toplumlarda is gicline duyulan ihtiyacin sonucu olarak
yorumlanabilir (Basaran, Celik ve Séylemez, 2019; Canatan, 2018, s.209). Clinkl sosyo-kdltiirel baglam
bireylerin algilarinda 6nemli bir role sahiptir (Malchiodi, 2005). Cocuklar mutluluga iliskin algilarini
o6gretmen ve ebeveynleriyle otoriterlik statlisiine dayah dikey bir iliski icerisinde ve genellikle arz-talep
gibi sunarken, akranlarina karsi ise daha fazla birliktelik, oyun oynama gibi yatay iliski seklinde
sunmaktadir. Bu durum kirsal bolgelerde anne ve babanin is yogunlugu sebebiyle ¢ocuklarla duygusal
birlikteligi az yasamalarinin bir sonucu olabilir (Aktin, 2018) Cocuklar bu ihtiyaglarini akran gruplariyla
gidermektedir.

Oneriler

Bulgulara da yansidigi gibi ebeveynler ve 6gretmenler cocuklarin mutlu olmasini saglamak igin
onlarin makul disiince ve davranislarini onaylamali, onlara 6zgirliikk tanimalidir. Ozellikle gocuklara
glcleri nispetinde gorev ve sorumluluklar vererek ¢ocuklarin mutlu olmalarini saglayabilirler. Cocuklarin
kendilerine aldiklari hediyeleri kabul ederek, ilgisini gostererek cocuklarin mutlulugunu artirabilirler.
Ayrica Turkiye kirsali érnekleminde ebeveynlerin gocuklarin oyununa az katildig gozlemlendiginde
(Goncil, Tuermer ve Johnson, 1999) ebeveynlerin ¢ocuklariyla etkilesimlerini artiracak etkinliklere
katilimi 6nem arzetmektedir.

Cocuklarin ebeveynleri icin ifade ettigi onlarla nitelikli zaman gegirerek mutlu olma ve mutlu etme
fikirlerini 6gretmenleri icin olusturmadiklari gdz onlne alindiginda 6gretmenlere 6nemli goérevler
diismektedir. Clnkl sadece didaktik amach egitim ve etkilesim ¢ocuklari mutlu etmemektedir (Osborn
ve Milbark, 1987, s.94; Basaran ve Celik, 2018). Bu arastirmada ortaya ¢ikan sonuglarda da, ¢ocuklarin
dgretmenleriyle akademik basari disinda yeterince baglarinin olmadigini géstermektedir. Ogretmenler
cocuklarin ozellikle okul siralarinin disinda serbest etkinlikler yapma istegini dikkate alarak onlarla
nitelikli zaman gegirmek icin firsat kollayabilirler. Egitimciler cocuklarin yasadiklari ekolojik ¢cevreyi daha
iyi taniyarak onlarin sosyal duyussal ihtiyaglarini daha iyi bir sekilde 6grenebilir ve egitimsel
miidahalelerde bulunabilirler. Ayrica ¢ocuklarin mutluluga iliskin tanimlamalariyla iliskili olarak ¢ocuklara
mutluluga iliskin farkindalik egitimleri verilebilir ve etkinlikler yapilabilir.

Bu calismanin iki sinirhligi bulunmaktadir. Bunlardan biri kismen sonuglara da yansidigi gibi 6rneklem
grubunun kirsal olmasidir. Arastirmacilar sehir baglaminda veya kirsal ama farkli kiltlrler baglaminda
calisarak karsilastirmali calismalar yapabilirler. ikincisi yaslara gére ele alinan orta cocukluk ve &n
ergenlik doneminde olan katilimci gruplarn arasindaki dort yas farkinin karsilastirma yapmak igin az
olmasi distinilebilir. Ergenlik icin karsilastirma yapilmasi icin birka¢ yas daha blylik ergenlerle ya da
farkli yas grublariyla calisilabilir. Sonug olarak literatirde mutluluk, genellikle yetiskin 6rnekleminde
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incelenmektedir. Oysa cocuklarinda mutluluga iliskin gorislerinin bilinmesi ebeveynlerin davranis ve
tutumlarini etkileyebilir ve 6gretmenlerin etkinliklerine olumlu katki saglayabilir.
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